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ABSTRACT 

This i s a descriptive study of play interviewing as done by Social 
Workers in a Child Guidance Setting, when play i s used in the treatment of 
children with adjustment problems. 

The purpose of the study i s twofold: 

1. To demonstrate that the play interview as a social work technique i s a valid 
part of social work practice when conducted within defined limits. 

2. To identify and examine the realized and potential diagnostic and treatment 
features inherent In th© play interview. 

This study contains a review of social work philosophy, concepts, principles and 
techniques, (formulated as a basis for viewing the play interview) a survey of 
the salient literature on play techniques (dealing with theoretical assumptions 
about the value of play as a tool in treatment) an analysis of five Individual 
social work play interviews. The fourth chapter contains a discussion of the 
findings of this study in relation to the implications of related studies focused 
on social work contributions to the services of the Provincial Child Guidance 
Clinic of Vancouver. This study complements six previous studies done on other 
aspects of child guidance practice by social workers at this clinic and discusses 
Its relatedness to these studies throughout. In order to reach the major objec­
tives of this study two schedules were employed in the analysis of the play 
interview recordings. 

A schedule of 13 social work interviewing methods drawn from Social Work 
literature by Glover and employed by Glover and Moslin in their studies on case­
work treatment methods was employed to identify interviewing methods utilized in 
the play interview. The second schedule made up of seven diagnostic and treatment 
features, drawn from the literature on play techniques. 

Twelve of the thirteen social work interviewing methods were identified 
In the play interviews thus demonstrating the similarity of the play interview as 
a social work technique to i t ' s counterpart the social work interview. These 
findings support the findings implicit in Glover's study; that most social work 
interviewing methods are identifiable in play interviews. A secona schedule made 
up of diagnostic and treatment features drawn from the survey of the literature on 
play techniques was applied; for th© purpose of identifying diagnostic and treatment 
features inherent in the play interview and support or point up any contra-indica-
tions to the f i r s t hypothesis, that the play interview is a valid part of social 
work practice. 

Six of the seven diagnostic and treatment features were Identified in the 
play interview records. These features were then matched with their counterparts 
or equivalents in the social work interview. These findings further demonstrated 
that the play interview i s similar to and just as much a valid part of social work 
practice as the social work interview. 

This study thus provides a glimpse of the treatment potential of the play 
interview as a valid part of social work practice and points up the value of 
extending and developing the use of play interview as a social work treatment method. 
Conversely this study (by comparison) illuminates the richness of the treatment 
potential of the social work interview per se. 
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CHAPTER I 

SOCIAL WORK PHILOSOPHY, PRINCIPLES, CONCEPTS AND HETH-

ODS AS A BASIS FOR EXAMINING PLAT INTERVIEWING IN SOC­

IAL WORK, WITHIN THE CONTEXT OF A CHILD GUIDANCE SETTING. 

The study and use o f play interviewing i n a c l i n i c a l s e t t i n g i s a 

natural outcome of the present point i n the development of d l r e o t treatment 

i n the f i e l d o f Sooial Work. H i s t o r i c a l l y S o c i a l Workers have always a t ­

tuned t h e i r services to meet changing welfare needs. Within the f i e l d o f 

Child Welfare, s o o i a l workers have gradually broadened t h e i r s e r v i c e s from 

the i n i t i a l job of protection work to include t h e use of guardianship, custod­

i a l care (orphanages) f o s t e r home care to involvement i n the d l r e o t s o o i a l 

and psychological treatment o f oh i l d r e n and a d u l t s through the medium of the 

pro f e s s i o n a l inter!vew. 

Play interviewing i n s o o i a l work as practiced i n c h i l d guidance may 

be more c l e a r l y understood i f s p e c i f i c examples are connected with s o e i a l work's 

basic philosophy, i t s accepted concepts and p r i n c i p l e s as w e l l as techniques. 

These f a c t o r s must be viewed i n r e l a t i o n to t h e changing C h i l d Guidance Move­

ment, the s p e c i f i c administrative structure of the l o c a l C h i l d Guidance C l i n i c , 

as they must a l s o be assessed together with otiler s o c i a l work studies done on 

c h i l d guidance praotioe by s o e i a l workers i n the l o c a l community. 

A f t e r 1 9 1 7 , when the mental hygiene movement got under way, concen­

t r a t e d a t t e n t i o n by the various d i s c i p l i n e s became fooused on working with 
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severe adjustment problems. Out of t h i s concentrated a t t e n t i o n grew the 

acceptance o f the theory of multi-causation and i t s not unnatural o f f ­

spring, the m u l t i - d i s o i p l i n e approach, embodied i n the s e t t i n g up of c h i l d 

guidance c l i n i c s * 

C h i l d guidance was a new form of treatment s e r v i c e i n which psy-

o h i a t r i s t , psychologists, s o o i a l workers and nurses co-operated i n helping par­

ents and o h i l d r e n resolve the problems of adjustment they encounter i n l i v i n g 

together* As Chave states t 

"The t y p i c a l c h i l d guidance c l i n i c i s structured to g i v e a f o u r ­
f o l d service to c l i e n t s | p h y s i c a l , psychological, p s y c h i a t r i c and 
s o e i a l w i t h members o f each d i s c i p l i n e c o n t r i b u t i n g t h e i r s p e c i a l 
s k i l l s as required i n eaoh oase* n 1 

Our l o c a l C h i l d Guidance C l i n i c i s a mark of t h i s outgrowth* The 

P r o v i n c i a l C h i l d Guidance C l i n i c (hereinafter r e f e r r e d t o as the C l i n i c ) was 

opened i n Vancouver i n 1930 a f t e r the P r o v i n c i a l P s y c h i a t r i s t requested h e l p 

from the National Committee f o r Mental Hygiene f o r a program on the prevention 

o f mental i l l n e s s * For the f i r s t few years of i t s s e r v i c e the c l i n i c provided 

mainly a diagnostic s e r v i c e f o r s o o i a l agencies of the greater Vancouver area* 

By 1988 the annual report of the Mental Hospitals f o r B.C. stated that eonsid-
2 

erable treatment was being given a t the C l i n i c 

A t present the l o c a l C h i l d Guidanoe C l i n i o i s a m u l t i - d i s c i p l i n e s e t ­

t i n g * The c l i n i o team (1956) i s s t a f f e d by S p s y c h i a t r i s t s , 6 psychologists. 

1* Chave, E. C. 'The P r e - C l i n l o a l Conference as a Diagnostic Screen i n the 
Ch i l d Guidanoe Setting, SS&ster o f Sooial Work USiesis, u n i v e r s i t y of B r i t i s h C o l ­
umbia, 1952, p. 4* 

2* Roberts, Fogarty and Chave have a l l desoribed the h i s t o r i c a l background, 
development and services, of the Vancouver C h i l d Guidanoe C l i n i c i n d e t a i l * (see 
bib l i o g r a p h y ) * 



3 Publio Health Nurses, 16 s o e i a l workers and 1 speech therapist* 

The f u n c t i o n of the c l i n i c i s to provide Mental Health Services f o r 

ohildren* Operationally the c l i n i c i s defined ast 

tta community agency i n which s p e c i a l i s e d professions combine t h e i r 
knowledge and attempt t o employ the resources of the community t o 
meet the problems o f oh i l d r e n who are poorly adjusted to t h e i r en­
vironment and have u n s a t i s f i e d inner needs* This maladjustment may 
show up i n undesirable habits or personality t r a i t s j unacceptable 
behavior or i n a b i l i t y to cope with s o o i a l or s c h o l a s t i c expectations* 
C h i l d r e n seen include those who are the r e s p o n s i b i l i t y o f C h i l d Wel­
fa r e Agencies, when these agencies are concerned about the emotional 
e f f e c t s of placement beoause of dependency, broken homes, and i l l e g ­
itimacy* Patients also include a group of o h i l d r e n who have problems 
beoause of r e t a r d a t i o n i n i n t e l l e c t u a l development or beoause o f 
p h y s i c a l handicaps"• % 

The c l i n i c o f f e r s f i v e main types o f services rendered to "fee c h i l d , 

h i s parents, and/or Sooial Agencies* 

(1) The Diagnostic Service* This Involves a f u l l c l i n i c a l exam­
i n a t i o n of the c h i l d by the o l i n i c team* 

(2) A Consultative Service. A study and a p p r a i s a l by the o l i n i o 
team through the medium of a ease conference,, not immediately 
preceded by a o l i n l o a l examination of the patient at the 
o l i n i o * 

(3) Co-operative Case Services. The extension of i n t e n s i v e t r e a t * 
ment services to supplement servioes c a r r i e d on by the .refer­
r i n g agency. In these oases t h i s c l i n i c takes the major resp­
o n s i b i l i t y f o r d i r e c t i n g and administering treatment* 

(4) C l i n i c Treatment Casesi These oases are r e f e r r a l s from i ^ r e n t S j 
private physicians, teachers etc* The c l i n i c takes f u l l r e s ­
p o n s i b i l i t y i n treatment services* 

(5) Re-examination Servioes* This s e r v i c e involves a r e p e t i t i o n of 
the diagnostic examination* 2 

1* This b r i e f d e s c r i p t i o n of the f u n c t i o n of the o l i n i o i s quoted from 
w r i t t e n i n s t r u c t i o n s issued by the o l i n i c t o r e f e r r i n g a g e n c i e s * ( A p r i l , 1905)* 

2. Dorothy Beok describes these servioes i n d e t a i l i n her t h e s i s , aRes-
i8tance of the, Adolescent to Casework Servioes. Master of Sooial Work Thesis, 
U n i v e r s i t y of B r i t i s h Columbia, 1954* 
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I t 1B w i t h i n the context of a c l i n i c o f f e r i n g these* services w i t h i n 

i t s described funotion that the play interview emerges as a s o c i a l v»rk tech­

nique i n the treatment of c h i l d r e n w i t h adjustment problems • 

This study i s p r i m a r i l y concerned wi t h c l i n i c treatment cases and 

co-operative eases where services have been extended on a oontlnued servioe 

b a s i s . S o c i a l Workers i n t h i s c l i n i c r a r e l y i f ever employ the play i n t e r ­

view f o r diagnostic purposes during the Intake period when the i n i t i a l d i a g ­

n o s t i c work i s being done (Diagnostic Examination) f o r the Diagnostic Conference. 

The c h i l d being interviewed almost e x c l u s i v e l y f o r t h i s purpose by the psycho­

l o g i s t and/or p s y c h i a t r i s t * 

S o c i a l Work Philosphy, Concepts, P r i n c i p l e s and Methods. 

In order t o grasp the e s s e n t i a l s of play interviewing i n t h e i r con­

text as a part o f s o c i a l work praotioe, l t i s necessary to view these essen­

t i a l s from the b a s i s of a framework of Soeial Work philosophy, concepts, p r i n c i ­

ples and methods. Such knowledge i s necessary f o r sound s o c i a l work p r a c t i c e , 

as w e l l as an understanding of the s o c i a l work approach to treatment* 

I t i s generally agreed that present day s o c i a l work interviewing i s 

a combination and refinement of the p r i n d pies and methods of e a r l i e r days* I t 

i s beyond the scope of t h i s study t o trace the evolution of casework p r i n c i p l e s 

and methods, ( l ) or evaluate the influence of sooiology, dynamic psychology* 

c u l t u r a l anthropology and other f a c t o r s i n the moulding and refinement of the 

so o i a l work interview, although a b e t t e r understanding of the t h e o r e t i c a l o r i e n t ­

a t i o n of the s o e i a l worker might be possible i n the l i g h t of such f a c e t s i n the 

profession's h i s t o r i c a l development* 

1. Glover, has traced the ev o l u t i o n of casework interviewing methods up to 
the present day (1951). Glover, Geoffrey. Ernest., Casework Interviewing Methods  
i n a C h i l d Guidanoe Setting. 



However* aa attempt w i l l be made t o work out a d e f i n i t i o n of the 

interview as a s o o i a l work technique i n the context of a C h i l d Guidance s e t ­

t i n g from the basis of s o c i a l work philosophy, concepts, p r i n c i p l e s and 

methods as they have evolved and are a r t i c u l a t e d today* 

As Abrahamson points out, *The Matrix o f a l l processes i n s o c i a l 

work o r i g i n a t e from b a s i o ph i l o s o p h i c a l roots and v a l i d working p r i n c i p l e s 
1 

which have always permeated our profession" • 

The Basio Philosophy o f S o c i a l Work Methodi 

The basic philosophy of s o c i a l work method i s the, " B e l i e f i n the 
worth of every i n d i v i d u a l i n h i s p o t e n t i a l f o r growth and change and i n h i s 
r i g h t to f i n d h i s most s a t i s f y i n g s o c i a l adjustment f o r himself and the com-

Z 
munity1* • 

The following 14 s o o i a l work concepts emerge from t h i s affirmatory 

statement o f belief4 

1. * S o c i a l work i s based on an understanding, an acceptance and a 
f a i t h i n i n d i v i d u a l s , groups and communities vfao j o i n together 
i n applying the philosphy and p r i n c i p l e s of democracy, and mho. 
use democratic concepts t o b r i n g about growth and change* 

2. The s o o i a l worker i s an enabler, which imposes upon him the r e ­
s p o n s i b i l i t i e s of leadership rather than a u t h o r i t a t i v e d i r e c t i o n . 

1* Abrahamson, Arthur C , The Supervisory Process i n Public Welfare, 
Public Welfare. Volume 13, No. 2., A p r i l , 1955, p* 65* 

2* Exner, Helen, "Philosophy. Concepts and P r i n c i p l e s of S o c i a l Work 
Method" a paper, d i s t r i b u t e d as Class Notes, at the U n i v e r s i t y of B r i t i s h Col­
umbia (September, 1954) unpublished*, 



5. Sooial work strives for the maximum development and s e l f -
fulfillment of eaoh individual and of the whole group* 

4*- Social work recognizes and encourages the intellectual and 
personal worth of each individual and group, and provides 
for free participation i n decision making about issues and 
problems* 

5* Differences of opinion about issues are recognized and accepted* 

6. Individual differences.are recognised, accepted, and under­
stood* Moreover, the servioes of different individuals and re­
sources are u t i l i z e d in those areas i n which eaoh is most com­
petent* 

7. Individuals, groups, and communities are part of a culture Tshioh 
may determine the way an individual or a group reacts to certain 
problems and, also, the way in whioh a solution to d i f f i c u l t i e s 
is worked out* 

8. Social work uses sound evidence as well as sc i e n t i f i c method and 
experimentation to solve problems or issues and to increase know­
ledge about individual, group, and societal behavior* 

9* Continual evaluation of objectives, processes, and outcomes i s 
necessary and consistent*. 

10* Sooial work efforts are based on i t s deepest understanding of the 
family as the primary group i n a democratic society* 

11* Social work recognizes, accepts, and understands that individual 
and group behavior and conditions are caused* 

12* Any growth and change within individuals, groups and communities, 
even though decided upon by them, i s accompanied by varying de­
grees of resistance to change* 

13. Individuals, groups, and communities mobilize and use both Internal 
and external resourced to modify or solve stresses* 

14. Attitudes of individuals, groups, and of the soeial worker himself, 
assume considerable bearing on cause and effect relationships and 
i n the solution of personal and sooial d i f f i c u l t i e s . " 1 

Principles of Casework (Soienoe and Art) 

Principles are derived from basic concepts. The following eleven 

1* Abrahams on, op. c i t . , pp. 64 ff« 



principles are universally acoepted among a l l progressive social workers 

regardless of the schools of thought. 

1. wTo accept each person as he i s without judging him (neither con­
doning nor blaming) but with understanding, and to believe i n 
his potential for growth and change* 

2. To see each individual*s worth* strengths and resources* and to 
help him f e e l them* 

3* To try to understand the meaning of his experiences to the i n d i ­
vidual i n order to help him. 

4. TO understand why his behavior i s caused and t r y to understand 
the pauses i n order to help him (diagnosis and evaluation)* 

5. To see the strengths* losses and potential for the individual i n 
the fact of the family being the primary and most dynamic unit 
of society. 

6. To recognise and implement his right to a satisfying and contri­
buting interaction with other people and his environment* through 
helping him satisfy his basio needs* 

7. To recognize and maintain his self-determination and right to  
choose, but to help him know what he i s choosing i n terms of" 
reality and social limitations. 

3. To enlist and acoept his participation i n selecting a goal* i n 
planning and doing* 

9. To make available to him as many resources as possible to meet his 
need* and as f a r as possible, to enable him to use them* 

10* To respect his confidence, being truthful and r e a l i s t i c with him 
as to necessary use of Information and i n a l l plaming"~with him* 

11*. To give him the seourlty of professionally responsible help, as 
s k i l l f u l as the search for knowledge of others* of ourselves* and 
of ways of helping can make it.® 1 

It w i l l be seen that the notions described under the labels of sooial 

work concepts and principles complement each other and sometimes overlap. How-

I* The Principles cited have been taken from a mimeographed paper edited 
by Helen K. Exner, School of Soeial Work, University of British Columbia, 1954* 
(unpublished). 



ever the affirmation of the belief i n man's worth, dignity, and right of s e l f -

determination called the philosophy of sooial work method appears to be com­

patible with the notions outlined under concepts and principle. 

these notions appear to group around beliefs about the worth of i n ­

dividuals, groups, and communities and their right to harmonious growth. Thie 

also involves the recognition of the forces that operate to produce or delay 

i h i s growth i n relation to what the sooial worker as a professional person oan 

do or "believes" about i t . these notions were spelled out to provide referents 

that i n part account for the point of view the soeial worker brings to the play 

room. These principles and concepts along with sooial work methods and the 

sooial work conception of relationship, i n essence, are the constants to whieh 

the professionally trained sooial worker has been exposed* 

Out of this framework of philosophy, obnoepts and principles of sooial 

work methods emerge the specific interviewing techniques which have evolved and 

have been defined and redefined i n practise. These methods i n turn are v i v i f i e d 

by the use of the sooial work relationship* 

The Sooial Work Relationship as a Basis for Interviewing* 

It i s generally agreed that a l l sooial work presupposes a treatment 

relationship. An explanation of the meaning of the term "relationship" i n 

sooial work i s essential. Gordon Hamilton statest 

" I t i s only when rapport i s created for a professional purpose that 
these may be said to be a "client"• The extent to which tae client 
w i l l make use of the casework relationship depends upon the kind 
and quality of his emotional need and i t s plaoe In the haimony of 
the personality. By no means do a l l casework situations c a l l for 



s q u a l l y strong worker-client r e l a t i o n s h i p s * * 1 

I t follows that casework r e l a t i o n s h i p s v a r y i n strength and the ways a c l i e n t 

uses r e l a t i o n s h i p are endless* The same should hold true i n play interviewing 

i f i t i s concluded that such a technique i s v a l i d for s o o i a l work p r a c t i c e * 

I t i s generally agreed however, that, "the o l i e n t tends t o see and 

use the worker i n terms of h i s own experience with other people, ( p a r t i c u l a r l y 
2 

when transference predominates) wi t h e a r l y f a m i l i a l f i g u r e s . " 

The S o o i a l Worker brings t o the r e l a t i o n s h i p a p r o f e s s i o n a l s e l f -

d i s c i p l i n e d towards the end one i s serving - to enable the c l i e n t to help him­

s e l f by understanding and meeting h i s psycho-social needs* 

3 

F e l i x P. Biestek, has s p e l l e d out the nature and purpose of the 

casework relationshp as i t f i t s i n t o the context o f present day s o o i a l work 

practioe. (1954). B i e s t i k defines the casework r e l a t i o n s h i p ass "..•the dynamic 

i n t e r a c t i o n of f e e l i n g s and a t t i t u d e s between the caseworker and the o l i e n t with 

the purpose o f helping the o l i e n t achieve a better adjustment between himself 

and h i s environment"* 

B i e s t i k a l s o points out t h a t there i s a conceptual d i s t i n c t i o n be­

tween the processes o f study* diagnosis and treatment i n casework and the oase-

1. Hamilton, Gordon.* Theory and P r a c t i s e of S o o i a l Casework* Columbia 
U n i v e r s i t y Press, Hew Y ^ k . 2nd ed. rev. 1951, p. 29* 

2. I b i d , p. 33* 

3. Biestek*. F e l i x P. °An A n a l y s i s of the Casework Relations-hip", S o o i a l  
Casework. Volume XXXV, Kb. 4., February* 1954* pp. 57 f f * . 
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work relationship but that they are inseparable in r e a l i t y . He states that, 

" i n the relationship the interaction i s primarily internal and the energy 

consists of feelings and attitudes. In study, diagnosis, and treatment, the 

interaction i s primarily external and the energy consists of words and ao-
1 

tions* 

Biestek summarizes his analysis of the casework relationship by 

stating t h a t $ n i t 

" i t i s important to distinguish the elements •••whioh constitute the 
casework relationship*..and the prerequisites and effects of the 
relationship. The elements are sevens they are the dynamic inter­
actions of feelings and attitudes between the olient and the oase-
worker* There are three stages i n these interactionss the f i r s t 
originates from the seven basio needs of the client ; the second i s 
the caseworker's sensitivity, understanding and appropriate re­
sponse to the needsj and the third i s the effective awareness by 
the client of the caseworker's response* n 2 

Biestek names and defines the seven elements of relationship* They ^/ 

ares (1) Purposeful expression of (the client's) feelings; ( 2 ) controlled em-^ 

otional involvements (of the social worker); ( 3 ) acceptance of the c l i e n t ; (4)\ 

individualization; ( 5 ) the non-judgmental attitude; (6) client's (right to) 

self determined onj and ( 7 ) confidentiality. 

This, then, i s the essence of casework relationship - the internal 

interaction of feelings and attitudes between worker and olient. The l i v i n g 

experience moulded and refined by the social worker's knowledge of and b e l i e f 

i n social work philosophy, concepts, and principles and inter-viewing methods* 

1. 

2 . 

Biestik, Ibid., p. 61. 

Ibid* 
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Social Work Interviewing Ifethods. 

The professional social worker also brings to this relationship a knowledge 

of human behavior, usually in terms of a psycho-analytical orientation that 
1 

purports to lend i t s e l f to an understanding of human behavior. 

The social w o r k methods broadly speaking are casework, group work, 

community organization and research. These methods are also considered fields 

of specialization within the profession of sooial work. As the techniques of 

casework, group work, and community organization, emerge from sooial work ph i l ­

osophy, principles and concepts and sooial work research techniques are guided 

by them i t i s considered unnecessary to spell out these methods for 1foe purpose 

of this study. However, to provide a basis for examining play interviewing i n 

sooial work within the context of the Child Guidance Cl i n i c the interviewing 
2 

methods described i n other studies on social work interviewing w i l l be spelled 

out. 

This study pre-supposes that sooial workers do or do not adhere to 

speoiflo interview techniques and methods asoribed to accepted current sooial 

work practice. In order to test this pre-aupposition, even on a very small pilot 

plan, i t would be i n order to do so by using classifications previously employed 

by other thesis students who studied sooial work interviewing, as done in the 

local Child Guidance C l i n i c . 

1. A spelling out of the psycho-analytical orientation provided social 
workers i s considered beyond the scope of this study. Obviously their concept 
of training varies among graduate schools of social work - but at most schools 
training i n psychodynamics stresses psycho-analytic notions of personality de­
velopment. 

2. The Term "Methods™ as used here i s synonomous with techniques, to 
avoid confusion i n quoting relevant studies where techniques have been somewhat 
erroneously labelled methods. Hereinafter the term methods used in conjunction 
with interviewing may be taken to mean techniques* 
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" Prom a study of the evolution o2 oaecaarlr oaaeepta and oaeewerk 
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1. Koslisa, op. c i t . * p. 88 

2. Glovor0 op. ait.e p. 8. 

3. Hid* p. 8 f f . (Ztalics mine) 
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Glover pointed out, i n his study (1951), " i t . i s l i k e l y that this 

l i s t i s incomplete o However, the methods are those which seem to have come 

out of the development of casework, most of which are seen i n application as 
1 

some of the s k i l l s of the soeial caseworker i n a c l i n i c a l setting" • JUbslin 
2 

In a similar study (1952) used Glover's classification of methods without 

adding any additional methods. Ibslin made some modifications of Glover's 

classifications i n terms of a few minor ehanges i n terminology i n his formu­

lations of descriptions and c l a s s i f i c a t i o n of methods. The cl a s s i f i c a t i o n of 

methods as modified by Koslin w i l l be followed closely i n this study. Des-
3 4 

crlptLons of methods w i l l be abstracted from both Glover's and Moslin's 

work and reformulated for particular application to play interviewing. This 

classification of methods w i l l be presented here f o r the purpose of completing 

the conceptual framework of sooial work, philosophy, concepts, principles. 

These interviewing methods have naturally emerged as an outgrowth of social work 

philosophy, principles and concepts as their medium of application. It i s con­

sidered that these methods have l i t t l e meaning outside of their context i n the 

theoretical orientation of the social worker. 

Previously defined interviewing methods applied to play interviewing 

are spelled out below as one frame of reference f o r this study. 

1. The social worker enoourages the c l i e n t to talk or communicate through 

1. Glover, op. o i t . , p. 8. 

2. Ibslin, op. c i t . p. 25. 

3. Glover, op. c i t . , pp. 9 f f . 

4. Moslin, op. o i t . pp. 26 f f * 
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play the client's thoughts and feelings around, the problems that underly 

the reasons for th© child's presence at the clinic. 

2. The social worker moves with the client i n terms of timing questions and 

answers to meet the present needs of the client. This permits the client to 

participate more fully in the interaction by allowing him to indicate (within 

limits) or withdraw from play activity or discussion and thus move into coping 

with these problems that are uppermost or of Immediate concern. 

3. Giving information may be necessary before the child is able to engage in 

a selected activity or participate in a specific treatment plan (defining the 

nature of the "helping" situation). Information may be in relation to the 

child's needs or feelings, resouroes outside the agency, reasons behind parental 

behavior or faots i n relation to problem solving behaviour etc. 

4. Guiding the interview is a sooial work technique that calls for active par­

ticipation of the sooial worker, i t involves conveying to the ohild that the 

worker is interested in helping with adjustment problems, and working through 

fears and anxieties by relating communications to social problems or goals and 

by planning with the child immediate steps to take towards defined goals. 
S» Motivating describes an act in treatment indicating to the ohild the direct­

ion treatment and personality growth can take. This usually involves summing 

up -what has been achieved and what realistically oan be accomplished in person­

ality growth and ooncomitant satisfactions. 

6. Aiding the expression of feeling involves the provision by the social worker 

strong emotional support in terms of communicating (through relationship) 

1. Since the child learns early in li f e to conceal what he believes, 
thinks and feels on many aspects of lif e , particularly in the area of interpersonal 
relations, play activity often makes possible the revealation of what the child 
cannot or wi l l not say. Prank, Lawrence, K., Projective Methods, Charles C. 
Thomas, fublisher. Springfield, 1948. p # 57# 
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permissiveness and the opportunity to "re-live" traumatic experiences 

and/or express suppressed feelings. This may involve the judicious selection 

of play media or -the use of "controlled play" combined with support, 

7 , Accepting feeling involves the social worker withholding value judgments 

about how the child should ttfeelw or express himself and the sooial worker 

indicating with attitudes or words that i t is " a l l right* to do this within 

the play room setting, 
8* Supporting is a method whereby the sooial worker draws the child's atten­

tion to the child's present personality strengths. The social worker's expres­

sions of confidence and encouragement are always based on reality* 

9. Clarifying is the attempt made by a social worker to help the child under­

stand his obscure feelings and attitudes whieh pre-conscious or partially oon-

soious are vaguely disturbing at the level of awareness. In general the sooial 

worker picks up on the child's expression of a dilemma or conf Hot and defines 
1 

or re-states i t (using the child's own words i f i t is a verbalization). The 

sooial worker may then relate the attitudes feeling or opinion to r eality fact­

ors depending upon the worker's assessment of the child's readiness in terms of 

capacity to gain and benefit from such insight, 

10* Focusing involves a method of directing the child »s attention to coping 

with the current problem or concern in terms of deciding what to do about i t . 

The focus may ohange as treatment progresses, 

XI, Reehannellng is a method involving the redirection of tho child's impulses 

or reaotions into sociably acceptable ways of behaving - this is usually handled 

1* The writer believes that communicating to the ohild the feeling he is 
expressing in his own language is more important than repeating the ohild's own 
words, the child sometimes mistakes the latter for "deafness" etc* 
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by suggesting (or encouraging the ohild to formulate and verbalize) various 
alternative courses of aetlon and enabling the child to make a choice. 
12* Interpretation i s a method used cautiously and sparingly by soeial workers, 
i t involves the interpretation of social or personal factors and their inter­
action. 
13* Setting Limits this method i s commonly applied to defining and holding 
the child to a certain time schedule and restricting a c t i v i t i e s i n the playroom, 
such as the amount of damage that may be done to equipment,etc. 

Seme sooial workers set sharply demarcated l i m i t s around the area of 
1 

help available i n the c l i n i c i n terms of the c l i n i c * s function. 

This then i s the outline of the Background of Social Work encompas­
sing four related areas: (1) the philosophy of sooial work method} (2) social 
work principles and concepts; (3) methods integrated with; and (**) the l i v i n g 
experience of the "helping process* the casework relationship. 

flhe .Frofossjona^ JnforŶ g»rKfflf se as a. technique in,the / j e l d of Human Adjusjaspl. 

For the purposes of working out tentative definition of the soeial 
work Interview the writer has chosen as a broad basis, Anne Fenlason's definition 
of the professional interview i n the f i e l d of human adjustment. (Containing 
the helping professions including the various disciplines within Child Guidance 
Settings.) Anne Fenlason's definition was chosen because i t has evolved from 

1. This i s the concept of strengthening the w i l l and meeting r e a l i t y by 
accepting the l i m i t s of agency function emphasized by the Functional School of 
Social Work. 
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the thinking of modern scholars in sociology, cultural anthropology and sooial 

work - and is an attempt to define the interview in its present stage of de­

velopment (1952) as a technique in the process of change and refinement. 

*A good interview represents both a verbal and non-verbal inter- »' 
action between two or more people working toward a common goal. / 
The interview is a purposeful conversation. When the conversation ? 
is aimed at furnishing insight and gaining information or furthering; 
understanding, or arriving at some form of help and counsel its pur- ; 
pose is usually a professional one and the interviewer is likely to \ 
be working in some field of human adjustment. The words professional, 
implies that the interviewer has had special preparation for his 
work that his training, based on transmissable knowledge and skills, 
has been acquired formally. It pre-supposes an understanding on the / 
intervier's part of the forces in the environment as well or attitudes : 
and standards of the individual in relation to his particular needs.•• \ 
i t emphasizes the principle that the trained individual as a medium \ 
for meeting suoh needs is also a person whose attitudes and back- \ 
ground affect in no small measure the reactions of the person seeking j 

It follows that the professional sooial work interview emerges from 

this broad definition of the professional interview per se and is demarcated 

from the interviewing techniques of other disciplines in the field of human ad-

juslment by the unique theoretical orientation and clinical practice of the soc­

ia l worker. 

The Interview as a Social Work Technique; 

The interview as a social work technique has emerged as a method of 

helping individuals, in conflict with their social environment, to help themselves* 

It complements environmental manipulation as another method used by the sooial 

worker in attempts to bring the individual into harmony with his environment. 

Anne Fenlason (1952) has defined'the professional interviewtfetis* 

professional services"• 1 

1, Fenlason, Anne, F., Essentials of Interviewing, Columbia university 
Press, 1951, p, 3* 
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A meaningful definitive statement covering the -what, why, and how 

of soeial work interview must perforce emerge from the philosophy, concepts, 

principles and methods of soeial worko 

A Tentative Definition of the Social Work Interview. 

The interview as a sooial work technique may then be defined for the 

purpose of this study ass 

**A verbal and non-verbal interaction between two or more individuals 
working towards a common goal - the adjustment of the interviewer"to 
his sooial environment. The interviewer is a professional person 
whose theoretical orientation is in the field of sooial work and as a 
result is oonsoicously and/or unconsciously drawing upon the knowledge 
of and belief in sooial work philosophy, principles, concepts and methods. 
The sooial worker makes a conscious use of self in the managment of 
relationship to meet the psycho-social needs of the client and in the 
application of techniques focused on relating the client's conscious 
feelings and attitudes to his functioning in the environment in a way 
calculated to enable the Client to solve his problems of sooial adjust­
ment. The interviewer also attempts to communicate and aot upon the 
assumption that the interview is a purposeful communication within the 
oontext of the total socialwork process whioh includes related inter­
views and (where applicable) a constellation of direct and indirect 
contacts with the client's relatives, employers, teachers, and other 
significant individuals in the client's enviornment, and the involve­
ment of the agency or clinic, and/or other community resources." 

During the evolution of the sooial work interview as a treatment tech­

nique and the growth of the oonoomitant knowledges and skills a special kind of 

sooial work interview emerged from its oontext in sooial work, (nourished and 

moulded by the impact of psychoanalysis and related disciplines) called the 

play interview* 

The following chapter will attempt to trace the evolution of the play 

interview^ with the major emphasis on its oontext in social work^and survey the 

major sources and theoretical assumptions that have enriched and at times limited 

its strengths. 
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Objectives and Methodology of the Study 

Objectives, 

The major objeotives of this study arei (1) To demonstrate that the play inter­

view when properly conducted within defined limits, is a valid part of social 

work practice xTithin the competency of the professionally trained social worker| 

(2) Identify and examine the Diagnostic and Treatment features Inherent in the 

Play Interview. 

The focus of the study will be on the major characteristics of the 

play interview, and the sooial work interviewing methods employed when play is 

used as a tool in the treatment of ohildren with adjustment problems within the 

context of the local Child Guidance Clinic* 

Methods* 

Chapter I attempts to spell out sooial work philosophy, principles, concepts and 

methods as a basis for examining the play interview in sooial work, in a Child 

Guidance Clinic and deriving a: tentative definition of the interview as a sooial 

work technique. 

Chapter II views, from the basis outlined in Chapter I, the evolution of the play 

interview, (with the major emphasis on its growth as a sooial work technique i n 

a psychiatric setting,) and presents a brief survey of the literature in social 

work, psychiatry, and psychology covering, the main theoretical assumptions and 

techniques in play techniques whioh have influenced the development or have been 

incorporated in the soeial work play interview. 

Chapter III contains an analysis of a series of play interviews with regard to 
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I d e n t i f y i n g the s o o i a l work interview methods used and the major diagnostic 
and treatment features i d e n t i f i a b l e i n the play interview. S p e c i f i c a l l y 

t h i s chapter contains an a n a l y s i s of f i v e process recordings of i n d i v i d u a l play 

interviews. A schedule of t h i r t e e n interviewing methods, c l a s s i f i e d by Glover, 

d e s c r i p t i v e l y defined, were matched with elements i n the recordings which on 

the basis of the w r i t e r ' s o l i n i o a l judgment constituted the use of the respect­

i v e interviewing method. C l i n i c a l judgments were based on the following c r i t e r i a s 

When two or more elements were present i n the recording that matched the elements 

described i n the interviewing method and when on the basis of the writer's o l i n i ­

o a l judaent evidence i n the recording i n d i c a t e d the equivalent o f the described 

method was being employed - the s o o i a l worker's responses and a o t i v i t e s were i d ­

e n t i f i e d i n terms o f being > s a i d interviewing method. 

A second schedule, comprised o f diagnostic and treatment features 

drawn from the l i t e r a t u r e surveyed i n Chapter I I , was applied i n the a n a l y s i s 

of the play interview recording. These features were d e s c r i p t i v e l y defined and 

i d e n t i f i e d i n the recordings on the basis o f the w r i t e r ' s c l i n i c a l judgment when 

the o h i l d ' s responses and a o t i v i t e s matched the defined f e a t u r e . 

Both schedules were employed f o r the purpose o f reaching the two, 

above mentioned, major objectives Of t h i s study* 

Chapter IV contains a d i s o u s s i o n o f the implications of t h i s study i n the l i g h t 

o f the f i n d i n g s from the analysis o f play interview recordings, presented i n 

Chapter I I I , together w i t h the summarized f i n d i n g s and conclusions o f r e l a t e d 

research studies focused on s o o i a l work treatment methods i n the P r o v i n c i a l 

C h i l d Guidance C l i n i c of Vancouver, 



CHAPTER I I 

THE FLAY INTERVIEW IN CHILD GUIDAKCE 

This ohapter i s an attempt to t r a c e the e v o l u t i o n of the play 
/ 

interview and survey the contributions of play techniques developed by r e l a t e d 

d i s c i p l i n e s t h a t have been and may be used to enrich and develop t h e a r t and / 
/ 

science of play interviewing i n the f i e l d o f s o c i a l work. 

General knowledge and s k i l l s about interviewing are not exclusive to 

any one profession* In order t o examine the play interview as a technique i n 

s o o i a l work, from the basis o f s o o i a l work philosophy, p r i n c i p l e s and p r a c t i c e , 

l t i s necessary to recognise and be knowledgeable about the contributions and 

influences of r e l a t e d f i e l d s * A l l professions have drawn h e a v i l y on basio 

knowledge and experience derived from many sources* Teseie Berkman stressed 

t h a t i 

"...the p r a c t i c e of s o c i a l work i n d i r e c t and responsible r e l a t i o n s h i p 
to psychiatry has experienced many phases sinoe i t s beginnings e a r l y 
i n the present century. At times i t leaned h e a v i l y on what had been 
learned i n other s o c i a l work se t t i n g s , a t times f o r g i n g ahead i n un­
charted d i r e c t i o n s , t h i s p a r t i c u l a r p r a c t i c e has been a t a l l times an  
i n t e g r a l part o f the t o t a l f a b r i c of s o o i a l work." 1 

In t r a c i n g the evolution of the play interview i n c h i l d guidance the major emphasis 

w i l l be on the emergence of t h i s technique i n i t s context i n s o o i a l work* 

I f t h i s ohapter appears to neglect contributions from f i e l d s outside 

o f s o c i a l work, psychology, and psychiatry i t i s because the focus of the study 

l i m i t s the use of m a t e r i a l to contributions having d i r e o t bearing on the develop-

1* Berkman, T. C , " P s y c h i a t r i c Sooial Work,* American j o u r n a l Of Ortho­
psychiatry. V o l . 25., No. 3., p. 511 ( I t a l i c s mine). 
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raent and refinement of the play interview, with the view, "That the moment 
that an environmental factor le considered i n terms of an attitude or a complex 
of attitudee which affect the patient, the soeial worker can no longer be con­
sidered as a person bringing a social science contribution to bear on a problem; 
but rather as bringing a contribution i n a histor i c a l sense, at least, from 
psychology or psychiatry".^ This i n no way negates the important contribution 
of psychology, sociology and cultural anthropology to the social worker's fund of 
knowledge about individual and group behaviour. In the interests of c l a r i t y i t 
should be noted that the controversial dilemma of the overlapping of a social 
work method and the method of psychotherapy i s not an issue here. 

Soeial work practice takes place on a continuum with environmental 
services at one end and some kind of psychological services at the other. At 
present, the l a t t e r end of the continuum seems to be best represented by Florence 
Hollis' s concept of "Insight Development", i n which j'the worker must help the 
client to an awareness of his strong projection of his inner needs... his 

2 
reaction to anxiety and h o s t i l i t y without sufficient rational provocation". 
The fact that Hollis states that the l a t t e r technique should not be u t i l i z e d 
without some training beyond that available within graduate soeial work 
education implies that social casework on this level tends to merge with psycho­
therapy, and may i n fact be psychotherapy. 

1. Ibid. p. 513 
2. Holl i s , Florence, "The Techniques of Caseworic", Journal of Social 
Casework. Vol. 30.p. 236. 
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A s i m i l a r s i t u a t i o n appears i n the s o o i a l work l i t e r a t u r e attempting 
1 

t o hold t o a demarcation between s o o i a l group work and group therapy* 

As has been stated* what constitutes psychotherapy i s not an i s s u e 

t o be sorted out w i t h i n the soope of t h i s study. However, what const i t u t e s 

v a l i d s o e i a l work praotlce a t the present stage of development i n s o e i a l work 

i s considered to be w i t h i n the focus of t h i s study. Charlotte Sowle expresses 

these points s u c c i n c t l y as f o l l o w s t 

"A profession has a defined soope and f u n c t i o n . I t w i l l have drawn 
on r e l a t e d f i e l d s of knowledge and s k i l l . I t w i l l have, however, a 
context of knowledge and method p e c u l i a r l y i t s own, t o which other 
professions oan contribute, but f o r which they cannot s u b s t i t u t e . I t 
i s a p r o f e s s i o n a l person's r i g h t and o b l i g a t i o n t o maintain t h a t i d ­
e n t i t y . , .a profession l i k e an i n d i v i d u a l has come of age when i t has 
developed oapacity f o r inter-dependent r e l a t i o n s h i p s , notable q u a l ­
i t i e s o f which are readiness, to give and take without anxi e t y and 
without need to dominate or to s u f f e r loss of i d e n t i t y . " 2 

The evolution of the play interview i n s o c i a l work w i l l be traced as i t 

evolved - as play was used as a s p e c i a l t o o l to f a c i l i t a t e the a p p l i c a t i o n of 

s o c i a l w o r k p r i n c i p l e s ooncepte and techniques. Bearing i n mind that , when play 

interviewing i s viewed, c h i e f l y i f not so l e y as a gajor psychotherapeutic device 

and used w i t h i n that oontext the s o o i a l worker who undertakes such a r e s p o n s i b i l i t j 

then needs a period o f s p e c i a l i s e d t r a i n i n g and t h e r e a f t e r an extended period of 

close s u p e r v i s i o n by a o h i l d p s y c h i a t r i s t . The f i r m o p i n i o n does not hold to 

the s o o i a l worker who uses play as a means of e s t a b l i s h i n g a r e l a t i o n s h i p and 

a t t a i n i n g s o o i a l work treatment g o a l s . 

1* "Any dichotomy between s o o i a l and c l i n i o a l pathology i s at best an a r t i ­
f i c i a l one", Sohiedlinger, Saul., "The Concepts o f S o o i a l Group Work and of 
Group Psychotherapy, n Journal of S o o i a l Casework, V o l * 34, 1953, p. 292-297 

2* Towle, Charlotte* The Learner i n Education f o r the Professions, Uni­
v e r s i t y o f Chicago Press, Chicago, 1951, p. 160. 
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Piay»Tool and Concept. 

The use of play as a tool i n helping children with adjustment problems 

is a more recent contribution to our culture but i t s exact beginnings cannot 

be precisely localized* One source mentions that the f i r s t person to advocate 

studying the play of ohildren i n order to understand and educate them was 
1 

Rousseau* 

2 
The f i r s t recorded actual use of play i n therapy (1928 ) reportedly 

3 

was the oase of a phobic five-year-old boy 0 a patient of-Sigmund Freud • As 

most of the early work with children employed Freud* s methods* (that i s to say7 

the principles of psychoanalysis were applied to ohildren*) rather than Rousseau's. 

4 

Before traoing the growing use of the play interview i n soeial work 

some c l a r i f i c a t i o n of what is meant by the controversial concept of "play" should 

be noted* 

I* Lebo, P e l l , "The Development of Play as a form of Therapy from Rousseau 
to Rogers"* The JBnerloan Journal of Psychiatry* Vol. 112* Ho. 6* December* 1956* 
p. 418 

2. Lebo* op* c i t . p. 418 

3* Freud* $•* Collected Papers, Vol. 3* Hogarth, London, p. 147-289 

4* Since an exhaustive study of the evolution of the play interview i s 
beyond the scope of this study only that part of the literature reflecting the 
major contributing sources that have influenced* enriohed and moulded (or have 
been incorporated in) the social work play interview w i l l be oited* A* G. Wolt-
mann has made a comprehensive survey of the literature on play technique which i s 
now (Ootober, 1956) i n the hands of the publishers (Grime & Stratton) and 
should be available shortly* 
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Play has been defined as " a l l aotivities of ohildren that are spontaneous 

and self-generating that are ends i n themselves and that are unrelated to 
1 

"lessons'* or to normal physiological needs of the ohild"• This definition 

howsver broad and vague seems to be generally accepted (1954)* 

Without becoming immersed i n the controversy around the nature and 

meaning of play we may say that for the purposes of this study the term play 

w i l l be taken to mean something a l i t t l e broader than the definition cited. It 

w i l l include the wide range of a c t i v i t i e s the ohild engages i n during the play 

interview. Indeed Dr. Lowrey's statement* "We should be far more aoourats i f we 

spoke of "activity" or (activities) instead of "play" with reference to therapy", 

holds for this study of the play interview. For i t i s the a c t i v i t y with i t s 

release of fantasy* imagery* fears* doubts, ambivalences, h o s t i l i t y and other 

feelings which make up the ingredients i n the interview f a c i l i t a t i n g the study 

diagnosis and treatment of the child c l i e n t , aB well as of the adult. The 

term "a c t i v i t y " , i n this sense* i s synonomous with play; i t i s apparent that i n 

recent years the play of children has a&sumed a special interest to specialists 

i n the fields of child development and mental hygiene. 

Philosophers and educators have sought to account for the phenomena of 

play* ES&ny theoretical explanations have been advanced. The two theories that 

seem to have been the most widely accepted were: (1) that play i s a discharge of 

1. Lovrenfeld, Margaret, Play i n Childhood* Gallance, London, 1935. 

2. Woltmann* Adolf., G., "Concepts of Play Therapy Techniques"* American  
Journal of Orthopsychiatry. Vol. 25., W. 4. October, 1955, p. 772 

3. Lowrey, Lawson* G. "Therapeutic Play Techniques"* American Journal  
of Orthopsychiatry* Vol. 25, No* 3. July* 1955, p. 574. 



26 

1 
surplus energy and; (2) that i t i s a preparation for adult l i f e * With the 

advent of dynamio psychology. 

"according to which behaviour may express needs and motives not 
realized oonsoiously, play became the object of investigation by 
application of this dynamio approach. Subsequently observation 
and research led to the formulation of dynamio interpretations of 
play and i t s functions, such as problem solving, anxiety-relieving,  
the attainment of mastery, f u l f i l l m e n t of wishes, reworking r e a l i t y  
into digestible doses, and transforming passivity into a c t i v i t y . 
Having"f^und i n play a means of detecting some of the psychodynamios 
and emotional states underlying the individual ohild's behaviour, 
workers i n c l i n i c a l settings have come to r e l y upon play interview­
ing as an important diagnostic tool i n appraising the souroe and 
nature of the young child's disturbance. Conversely beoause of i t s 
healing qualities play has also become an important therapeutic 
agent i n the hands of the skilled c l i n i c i a n • £ 

Contributions from other Disciplines. 

Knowledge acquired from other disciplines enriches the body of know­

ledge and 8 k i l l of the social worker. Some of the major contributions to play 

interview techniques w i l l be b r i e f l y surveyed. 

Some theoretical assumptions about the value of play i n the study, 

diagnosis and treatment of children with adjustment problems* 

There appears to be a number of divergent views about the value and 

use of play i n helping children with adjustment problems, among both the 

1. See Helen Finlayson's laster of Sooial Work Thesis, Play Therapy, 
University of B r i t i s h Columbia, 1954, pp. 8 f f . for a more detailed treatment of 
theories about the nature of play* 

2* Shugout, George* "The Play History. Its application and Significance" 
Journal of Psyohiatrio Social Work. Vol. 24, l b . 4*, September* 1956, p* 204. 
(Italics mine). (Footnote; The healing qualities of play i t s e l f i s open to ques­
tion but the therapeutic value of the play interview i s beyond reasonable doubt* 
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psyohoanalytioally oriented authors and authors supporting non-analytical 
1 

approaches to the understanding of human behavior* 

Play i n Psychoanalysis. 
Within the body of psychoanalysis two main schools of thought have 

2 
developed which are associated with the names of ISalanie Klein and Anna Freud* 

As could be expected, a number of psychoanalytically oriented authors with an 

adherence to one or the other schools of thought* have presented theoretical var­

iations i n emphasis on recognised values within play techniques and added some 

concepts of their own. 

Melanie Klein, maintaining that the character of a child i s lik e that 

of an adult* fashioned her treatment of play much the same as adult analysis* 

substituting the method of free association (which ohildren oannot use) for the 

method of free play. Klein perceived the child's play as symbolic representation 

of unconscious content and interpreted as such directly to the child. Klein per­

ceived the ohild as being overwhelmed by a domineering super ego and further as-
3 

sumed that transference neurosis does take place in children* 

1. The term non-analytical i s taken to wean an approach or view towards 
treatment from an orientation that i s not psychoanalytical. 

2. T r a i l , P. M., "An account of the Lowenfeld Technique i n a Child Guid­
ance Clinic with a survey of Therapeutic Play Techniques i n Great Britian and 
the U.S.A.". Journal of Mental Science, Vol. 91, 1945. p. 43-78* 

3. Woltmann, A. G. "Concepts of Play Techniques'* • American Journal of  
Orthopsychiatry, Vol* 25., No. 4. October, 1955. p. 777 
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Anna Freud In contrast to Melanie Klein, believes that ohildren do 

not develop a transference neurosis* She maintains the phenomena of trans* 

ferenee would not arise i n the 'playtherapist' situation as the child's 

Super ago is not as yet f u l l y formed and the child's parents are present i n 

external r e a l i t y * Anna Freud further maintains that the child's anxieties are 

often due to the strictness of the parents rather than pressures from i t s am. 
2 

super ego* 

3 

Loretta Bender appears to support the 'nonHsransferenoe * view of 

Anna Freud, and makes a further assumption about the therapeutic value of play 

per se. Bdnder statest 

"on the basis of twenty years experience with ohildren at Bellevue 
Hospital and after publishing a book on the subject, Child Psychia­ 
t r i c Techniques (1952), i f the play technique used i s important to 
the adult and gives him a tool with which he can understand the 
ohild and relate to him with confidence and warmth, the play set­
up w i l l undoubtedly contribute to the relationship. Beyond th i s I 
doubt i f there i s any specific value to play procedures"* 4 

1* Tallmann, F* F. and Goldenstein* L* H** "Play Techniques", American 
Journal of Orthopsychiatry. 1941, Vol, XI, Part 3* pp. 552 f f * 

2* Woltmann, op. o i t . p. 787* 

3* "Play therapy sessions cannot be likened to adult psychoanalysis* 
In the latter the adults entire l i b i d i n a l l i f e interests, pre-oooupations and 
fantasies (day and night through dreams) are by calculation* mobilised and 
channeled into one hour of free association through which the individual's 
whole l i f e can be relived. This i s not true of children i n play therapy ses­
sions i n itfiich only a passing fragment of the developmental curve can be ob­
served . . . i t should be realized that the fragmentary glimpse through revelation 
to us even to the point of making us f e e l omnipotent* i s r e a l l y only a glimpse 
of what is going on al1 the time and i s not necessarily or specifically 
therapeutic to the ohild". Bender, Loretta, "Therapeutic Play Techniques" a 
discussion, Journal- of Orthopsychiatry* Vol. 24. No. 5. October, 1955* p.787. 

4. Ibid, p. 785. 



- 29 -

B ender goes on to outline some ef the positive values of the use of play as 

a tool i n the study, diagnosis and treatment of children with adjustment 

problems..."Flay techniques have been very important i n our understanding of 

projective phenomena i n the maturing child, his capacities to reveal his inner 

l i f e and his problems in play material, and to demonstrate his maturational cap­

acities by the way he organizes the material given him." 

2 

Erik Eyikson on the ether hand shares Klein's views on transference 

phenomena and combines two extreme points of view by recognizing the oonfigurat-

ional aspects of a child's play as well as the psychoanalytical* 

3 

Erikson reportedly maintains that the child's play can be interpreted 

i n terms of configurations manifested i n four areas of behaviour{ (1) the e f f ­

ective sphere covering the ohild* s manifested emotional interest i n , and with­

drawal from, an object of behaviour j (2) the ideational realm as manifested by 

the verbalized content and acting outi (3) the development of spatial factors 

indicated by configurations i n three dimensional spherej (4) f i n a l l y , verbal 

aepeots of play are evldenoed by modes of expressions by the voioe and manner 

of speeoh i n terms of pitch and rhythm. From a l l this the therapist attempts 
4 

an approximation of what he sees and hears. Eriokson's view i s that the play 

1* Ibid, p. 786 

2. Eriokson, Erik S. "Studies i n the interpretation of Play", Genetic  
Psychology Monograph Series N°, 22. 1940. p. 557-671 

3. Woltmana, op. c i t . p. 777. 

4. Erikson, Erik, op* c i t . pp. 658 f f * 



* go -

observer froms an impression ( i t was as i f - * ) and associates past impressions, 

previous observations on the child i n question, data oommuhioated to him by 

the child's parents e t c — a n d reflects on latent poss i b i l i t i e s —interpretation 

takes place when the therapist, at a time which he deems to be right* conveys 

these reconstructions to the child* 

Erikeon further states, that* 

"often the microsphere*••(i*e• the small world Of manageable toys) 
seduces the child into an unguarded expression of dangerous themes 
and attitudes whioh arouse anxiety and lead to Sudden play disrup­
tion* This i s counterpart i n the waking l i f e of the anxiety dream. •" 

Erikson desoribes the phenomena of transference as the..."tendency 

(especially strong i n neurotics) to transfer basic conflicts from their original 
1 

infantile setting* into every new situation including the therapeutic one"* 

Erikson desoribes play disruption* "as the sudden and complete or diffused and slowly 
2 

spreading i n a b i l i t y to play", Erikson states that, "the antithesis of play 

disruption is play satiation* play from which a ohild emerges refreshed as & 

Sleep from a dreamless sleep - both disruption and satiation are very marked and 

very clear only i n rare cases* More often they are diffused and must be asoer-
3 

tained by detailed study** Erikson has identified, "self-curative trends i n 
spontaneous play", as a f u l l cycle of play disruption and play satiation during 

which..,"the ego flooded by fear regains through transference i t s synthesizing 
4 

power". 

Play i n Non-psychoanalytical Treatment Situations* 

1* Erikson, Childhood and Society* W.W. Norton and Company* New York, 1950 
p. 196* 

2. Ibid, p. 196. 

3* Ibid, p. 202 

4* Ibid, p. 196* 
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The non-analytical views on the value of play as a tool i n helping 

ohildren with adjustment problems are also divided into two main approaches to 

the use of play* This division i s based on the kind of play used; (1) Spon­

taneous (free play); or (2) Controlled (planned) play activity* The non-ana* 

l y t i o a l theorists usually subscribe to one or the other types of play i n devel­

oping their particular approaches or a judicious use of sequential combinations* 

Controlled Play* 

In the 1940 • s, two of the best known exponents of controlled play* 

among American workers with non-analytical play techniques, were Joseph C* 
1 

Solomon and Jacob H. Conn* 

Solomon uses 'created play situations' for the release of h o s t i l i t y * 

Solomon sets up a series of l i f e situations with a family constellation of dolls 

representing the l i f e situation of the patient. This method* according to 
2 

Tallman and Goldensohn i s an outgrowth of Levy's and Conn's work. Solomon be­

lieves that the value of the procedure lies i n the release of h o s t i l i t y towards 

parents* siblings etc.* the free expression of love fantasies* the alleviation 

of gui l t feelings* the incorporation of therapeutic suggestions i n the directions 

of growth, and desentization by means of repetition.. 

Solomon differentiates his methods from Conn i n that the former makes 

no early attempts to identify the dolls, keeps situations i n the t h i r d person 

1* T r a i l , op. c i t . pp. 45 f f * 

2* Tallman and Goldensohn* op. c i t . p. 554* 
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as long as the child wishes to remain annonymous, and alms not merely at 

the elimination of isolated symtoms but at the improvement of the child-family 

relations. Conn apparently uses his techniques more for diagnosis and re­

search than therapy* 

a 

David M. Levy also u t i l i z e d 'controlled play* techniques i n what 

he c a l l s release therapy. He believes that such psychotherapy (with ohildren) 

i s a blend of techniques aimed at the feelings of the child (affoot therapy) 

and at the thinking of the child (insight therapy)* Hie 'release therapy' i s 

an affect therapy i n which no attempt at insight ie made, nor are there any 

attempts to change the attitude of parents or the nature of the milieu. He 

considers> ( 1 ) the restoration of the traumatic situation for the purpose 

of alleviating anxiety arising out the the original situation; (2) controlled 

play situations for the purpose of modifying social attitudes - exemplified by 

Levy's sibling r i v a l r y studies, ( 3 ) simple release of aggression; ( 4 ) simple 

release of infantile pleasure - the last i s used for problems i n which a child 

has been made overly clean or too conforming by too r i g i d or early applies d i s ­

cipline) and (6) the release of masculine striving i n g i r l s referred for denial. 

of feminity - designed to release penis envy and f u l f i l l i n play actual posses-
2 

sion of the organ. 

Levy considers psychoanalytic therapy as the most highly evolved 

combined insight and affeot therapy 'free play interpretative therapy'. It 

1. Ibid, p..5 5 3 . 

2. Taliman and Goldensohn, op* o i t . p. 663 
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u t i l i z e s free play whioh i s analogous to free association and interpretation 

by the therapist* He states that i t is indicated only i n profound person-
1 

a l i t y disturbances* 

William M. Cameron i s another exponent of oontrolledplay. He 

stresses the cathartic and relationship value of the play technique and the. 

importance of timing i n allaying the child's mounting anxiety and g u i l t , by 

interpretation* Cameron supports Levy's views by maintaining that, i f the 

therapist i s not analytically trained, i t i s wiser to substitute a more eon-
2 

trolled play technique for free play* 

Spontaneous (Frea) Play* 

A passive type of play therapy u t i l i z i n g spontaneous play developed 

concurrently with the forms of active play therapy of D. Levy, Solomon and Conn* 

In passive play therapy * the child's play was not restricted by 

the therapist* The therapist just sat i n the room with the child. The ohild 

acted i n different ways to find out what was permitted and the therepist a l ­

lowed himself to gradually become a part of the child's play. Consequently as 

Lebo points out, "...a large choice of toys and the passive accepting attitude 

of the therapist, not a l l of a child's play w i l l have strong emotional or 

symbolic value. Some play a c t i v i t i e s w i l l be simply re-enactments of the 
3 

c h i l d ' 8 everyday experiences'1* 

1* Ibid* p. 554. 

2. Ibid, p. 554. 

3. Lebo, op. o i t . , p. 420* 
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Relationship Therapy. 

Otto Rank i s credited with originating the 'Relationship Therapy' 

approach to treatment* This technique i s similar to the passive type of Play 

Therapy. The child is given complete freedom i n his selection of play materials. 

The ohild i s permitted to engage i n whatever a c t l v i t i t y he chooses i n the pre­

sence of his worker. The worker may play wltft the child at the child's request 

but his participation i n play i s minimal. This approach di f f e r s from the var­

ious types of ohild psychoanalysis i n that the major emphasis is on the crea­

tive power of the emotional relationship between the worker and c l i e n t * 

Rank'8 approach was developed and modified by Taft, Allen, Rogers 
1 

and others. Jessie Taft was among the f i r s t soeial workers to apply the re­

lationship therapy approach i n i t s oontext of spontaneous play i n the treatment 

of ohildren with adjustment problems. Taft oalledplay "a therapeutically 

limited relationship - a true analytic Situation i n the Rankian sense thera-
2 

peutic i n p o s s i b i l i t y i f not i n actual result". 

Taft stressed the importance of the personal development of the thera­

pist and the time elements i n therapy. However as Lebo points outt 

"Relationship therapy while starting out as an independent movement 
has merged almost completely into a newer therapeutic attitude, the 
non-directive approach...the person responsible f o r the submergence 
of relationship therapy and the emergence of non-directive therapy 
i s Carl Rogers.. .because non-directive therapy emphasizes that the 
olient contains within himself the necessary a b i l i t y to solve his 

1. See footnote page. 35* 

2. Taft, Jessie, ̂ Dynamics of Therapy i n a Controlled Relationship*. 
McMillan, New York, 1933. p. 39 ' 
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own emotional problems i t s methods were immediately a p p l i c a b l e 
to o hildren as w e l l as a d u l t s . Indeed non-direotive therapy 
o r i g i n a l l y grew out of working with c h i l d r e n s problems. Rogers 
c l i e n t centrered philosophy was q u i c k l y and suooessfully applied 
t o play therapy by V i r g i n i a A x l i n e " . 1 

V i r g i n i a Mae Axeline i s probably the c h i e f exponent of non-directive 

play therapy. In t h i s technique the ooncept of "spontaneous play" i s u t i l i z e d 
2 

to the f u l l , t h i s technique i s based on the work of C a r l R. Rogers* The 

Rogerian philosophy and p r i n c i p l e s a p p l i e d to a d u l t c o u n s e l l i n g were found read­

i l y t r a n s l a t a b l e t o p l a y therapy. There are 8 b a s i c p r i n c i p l e s i n non-directive 

(Rogerian) play therapyt 

"1. The t h e r a p i s t must develop a warm f r i e n d l y r e l a t i o n s h i p with the 
c h i l d , i n which good rapport i s established as soon as possible* 

2. The t h e r a p i s t accepts the o h i l d e xactly as he i s * 

3. The t h e r a p i s t establishes a f e e l i n g o f permissiveness i n the r e ­
l a t i o n s h i p so t h a t the o h i l d f e e l s f r e e t o express h i s f e e l i n g s 
completely* 

4 * The t h e r a p i s t i s a l e r t to recognize the f e e l i n g s the o h i l d i s ex­
pressing and r e f l o a t s those f e e l i n g s baok t o him i n such a man­
ner t h a t he gains i n s i g h t i n t o h i s behaviour* 

1* iebo, op. c i t . p. 421 

2. " I t was discovered f i r s t by Otto Rank and subsequently by others that 
when therapy took place the major fa c t o r seemed t o be not so muoh the counselor's 
i n t e r p r e t a t i o n s as i t was the c l i e n t ' s acceptance. When d i r e c t i v e counseling 
f a i l e d , on the other hand. Rank h e l d t h a t i t was due t o the c l i e n t ' s negative 
w i l l which i n h i s urge f o r h i s own independent s o l u t i o n necessitated r e s i s t a n c e 
to the counselor's interpretations;. As a r e s u l t o f t h i s Rank, Taft, A l i e n , 
Rogers and others began to develop a technique whioh would take away the c l i e n t ' s 
resistance by reducing the counselor's direotiveness and allowing the c l i e n t . . . 
t o take r e s p o n s i b i l i t y on himself f o r solving h i s problems i n h i s own way. The 
technique o f Rogers, e s p e c i a l l y , seems to be the one whioh shows the highest de­
gree of non-interference on the part of the counselor and which a f t e r the i n i t i a l 
s t r u c t u r i n g of the r e l a t i o n s h i p has been made allows the c l i e n t almost complete 
freedom of expression and choice i n the s o l u t i o n o f h i s problems". Curran, 
Charles A., Personality Factors i n Counseling, Grune & Stratton, New York, 1945. 
pp. 18 f f • 
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5. The therapist maintains a deep respeat for the ohild'8 a b i l i t y 
to solve his own problems i f given an opportunity to do so. 
The responsibility to make choices and institute change i s the 
child's. 

6. The therapist does not attempt to direct the child's actions 
or Conversation i n any manner. The child leads the way, the 
therapist follows* 

7* The therapist does not attempt to hurry therapy along. I t i s 
a gradual process and recognized as such by the therapist. 

8. The therapist establishes only those limitations that are nec­
essary to anchor the therapy to the world of r e a l i t y and to 
make the child aware of his responsibility i n the relationship". 1 

2 
Margaret Lowenfold i s another exponent of free play within a uniquely 

structured setting. 

emphasizes the importance of form principles or the configurations! 

aspeots of the child's play* She uses trays f i l l e d with sand. Against such a 

r e a l i s t i c background children plaoe toys and build r e a l i s t i c though miniature 

worlds. She speaks of her "World Games" as instruments'*•••with which a child 

can demonstrate his em emotional and mental state without the necessary inter­

vention of an adult either by transference or interpretation and nhioh w i l l a l -
5 

low of a record being made of suoh a demonstration"* 

Lowenfeld i n stressing re a l i t y form factors* (the emphasis on the 

1* Axellne, Mae, Virginia* Play Therapy* Houghton M i f f l i n * Boston* 1947. 
p. 78* 

2. lowenfeld, Margaret* "World Pictures of Children 0* B r i t i s h Journal of 
Medical Psychology. Vol. 18. pp. 65 f f * 

3* T r a i l * op. c i t . pp. 43 f f * 
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1 
importance of form factors being supported by the views of Bender and Sohilder) 

also minimize the importance of the use of relationship as an adjunct to the 

play a c t i v i t y . Some of the major approaches to the use of play techniques i n 

the treatment of children with adjustment problems have been b r i e f l y mentioned. 

The common denomonator to be drawn from the various Systems of 

thought i s that, the c h i l d communicates ideas and feelings through the medium 

of play i n a c l i n i c a l setting* The various approaches mentioned were designed 

to use play as a tool i n helping children with adjustment problems for the 
2 

most part i n individual play sessions. Out of the various approaches surveyed 

a number of notions regarding the value of play techniques may be identified* 

Play Activity as a Projective Technique. 

Play a c t i v i t i e s may also be viewed and interpreted as projective 

techniques. 

1. nPhysioal properties of the play object as well as the laws of 
gravity are also played with by the c h i l d • • .the emotional problems and formal 
problems cannot be completely separated. The child's experimentation with 
form and configuration is an expression of his tendency to come to a better 
handling of objects by action. By t r i a l and error the child comes to an i n ­
sight into the structure of objects". Bender, Loretta; Paul Sohilder., "Form 
as a Principle i n the Play of Children". Journal Genetic Psychology. Vol. 49. 
1936, p. 254-261, 

2. No specific consideration has been given to play techniques designed  
for work with groups of ohildren as the Vancouver Child Guidanoe Clinio at 
present does not attempt to use play other than in individual play sessions. 
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1 
The child's "projections" insofar they are part of a l l but the 

simplest perceptions of the child subsume a i l play activities• 

As Prank states a 

"Basically a projective technique is a method of studying the person­
ality by confronting the subject with a situation to whioh he will 
respond according to what the situation means to him. Thus almost 
any thing or experience can be utilized for projective techniques, 
including standardized tests of intelligence , i f the examiner wil l 
look for -Hie idiomatio my (such as an item analysis) the subject 
has responded to that test, as contrasted with the customary measure­
ment of conformity to age or other norms,..The esentlai feature of a  
projective technique is that i t evokes from the subject what is i n  
various'ways', expressive^off^his ffrivcte world and personality pro­ 
cess...What is important is that the situation be sufficiently plas-
tic and unstructured to permit this imposing of these personal forms 
and meanings or, i f organized and structured, to allow the subject 
to manipulate or react to the situation or its constituents in his 
own individualized way...Thus projective techniques may range from 
wholly amorphous plastic ductile materials to the highly conven­
tionalized situations activities and symbols or patterns whioh each 
subject utilizes or esponds to in his own idiomatic fashion". S 

1. Projection here is used in a broad sense and refers to the child's ap­
perceptive distortions. The term "projection" in social work is generally taken 
to mean a defence mechanism (against anxiety) the nature of which has been des­
cribed by Freud as the, "process of ascribing one's own drives, feelings and 
sentiments to other people or to the outside world as a defensive process that 
permits one to be unaware of these "undesirable" phenomena in oneself.* How­
ever as Bellak states, "as so often happens on careful rereading of Freud (fol­
lowing a reference by Br, Ernest Kris) i t was found that Freud had anticipated 
our present trend of thought. He said in Totem and Taboo (p. 875) "but proj­
ection is not specially created for the purpose of defense i t also comes into  
being vhere there are no conflicts* The projection of inner perceptions to the 
outside is a primitive mechanism for whioh, for instance, also influences our 
sense perceptions so that i t normally has the greatest share, in shaping our 
outer world. Under conditions tftat have not yet been sufficiently determined 
even inner perceptions of Ideational and emotional processes are projected out­ 
ward iyT" like senseperceptionsand are used to shape the outer world, whereas they, 
ought to 'Remain "in the ' inner wor ldw'» Projective 'Psychology,' Edited'"' by, Abt, Ed­
win, and Leopold Bellak., Alfred H. Knopf, Mew YOrk, 1950, p. 10 (Italics mine). 

2. The Standardized tost uses group norms to measure the individual's con­
formity to or deviation from the norm and rate the individual's performance in 
relation to a defined group. The projective method is concerned - with the indi­
vidual's ideational or perceptual field in terms of his way of perceiving (apper-
ceptual distortion patterns) things and his underlying attitudes. David Rappa-
port. Diagnostic Psychological Testing, Year Book Publishers, Chieago, 1945, 
Vol. 1. p. 10 Vol. 2. p. 89. 
3. Frank, Lawrence, K. Projective Methods., Ryerson Press, Toronto, 1948,p.46 
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As Prank points outt 

"One way of classifying promotive techniques i s to see -them aa be­
longing to different patterns, depending on what they require or seek 
to evoke from the subject* Thus there ares 

1* Constitutive Methods which require the subjeot to impose some 
sturcture or organisation upon the unstructured plastic materials 
or only partly organised situation presented to him* 1 

2 * Constructive Methods which require the subject to arrange mater­
i a l s with definite siae or shape or pattern into larger configur* 
ations including the sorting of diverse objects* 

3* Interpretative Methods whioh e l i c i t from the subject an interpre­
tation of some experience or some composition i n whioh he finds 
a personal meaning or affective significance* 

4* Cathartic methods which not only reveal -the personality process 
of the subject by what he finds therein but also permit and en­
courage his emotional or chronic affective reactions ( i t i s 
probable that every projective teohnique offers an occasion for 
some emotional or affeotive reaction} but some are sp e c i f i c a l l y 
designed for that purpose). 2 

5 * Refractive Methods whioh give clues to the sub jeots personality 
process by the way he alters or distorts a conventional medium 
Of communication such as language or handwriting as idiomatically 
used by each personality." 3 

A l l these methods encourage the child to reveal his thoughts and ideas 

about the stresses he i s facing i n his environment as well as his characteristic 

way of perceiving* organising* and dealing with situations and interpersonal 

relationships. It should bs noted that any single action* verbal statement or 

1. The most highly developed and oldest of the constitutive methods i s the 
Rorshaok Ink Blot Test. However* formal or spontaneous a r t productions of a l l 
kinds such as paintings also provide projective materials for understanding the 
individual personality i n terms of constitutive responses* 

2* The therapeutic doll play (Levy), the use of plasticine and i t s later 
destruction and similar manipulative materials (for example balloons) stories, 
psychodram's etc.* provide methods for e l i c i t i n g emotional reactions and the re­
lease of chronic tensions* 

3* Ibid* pp. 47 f f . (Italics mine)* 
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disruption must be seen and interpreted i n the context of the subjects t o t a l 

production and, where possible, i n the light of previous knowledge of the 

child's l i f e history i n terms of family constellation, environment and inter­

personal relationships. 

From this survey of the literature a number of compatible and con­

f l i c t i n g notions about the values inherent i n play technique may be drawn* 

Some of the Values Inherent i n Play Techniques* 

The various approaches include the notions that* 

(1) Flay i s a valuable tool i n building relationships* 

(2) Play provides an opportunity for the child to work out spatial relation­

ships and i s curative i n i t s e l f * 

(3) Play provides opportunity for the chi l d to develop a transference neurosis 

and thus f a c i l i t a t e s treatment* 

(4) Play may not be used to create a transference neurosis i n the child* 

(5) Flay is not therapeutic i n itself.* 

(6) Spontaneous play i s anolagous to free association and should not be used 

except i n psychoanalysis* 

(7) Spontaneous play precipitates at times self-curative trends* 

(8) Spontaneous play provides experiences that make changes possible and leaves 

the Individual the freedom to work out the most pressing conflicts or areas 

of concern closest to the surface and to decide the nature and direction of 

the change* 

(9) Controlled play focuses the child's attention of the problem are and gives 

the child the opportunity to reliv e , and sort out or become desenitized to 

previous trauma* 
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Bearing i n mind that within the limits of controlled (or "struc­

tured") play-spontaneous play may occur - a number of compatible diagnostic 

and treatment features may be drawn from the various approaches to the employ­

ment of play techniques i n the treatment of ohildren with adjustment probl­

ems, despite the number of conflicting notions that have been identified* 

Within the oonfines of the two major kinds of play a c t i v i t i e s , 
1 

spontaneous (Free) Play or controlled (Structured Play) the following di agnostic 

and treatment features were identified* 

Diagnostic and Treatment Features Identified i n the Literature on Play Techniques. 
(See Bibliography) 

Features Source 

Play Disruption: (2) 

The sudden and complete or slowly spreading i n a b i l i t y to Erikson 

play (usually preceded end accompanied by the child's an- Frank 

xiety reactions*paleness* inhibition of movements etc*) 

1* Spontaneous (Free) play sessions are usually oonduoted in a playroom 
where a maximum variety of play materials are set up and held constant* Usua­
l l y ohildren are not permitted to bring toys i n or take toys out and toys are 
replaced as needed but usually new play materials are not added during the oourse 
of treatment* 

2. Erik H. Erikson states, "that this abrupt, sudden interruption, or d i f ­
fused and slowly spreading i n a b i l i t y to play offers the most informing clues to 
the subject's hidden personality d i f f i c u l t i e s * Thus i t i s not only the play con­
figuration but the active manipulation and verbalisations of the subject which 
must be observed and interpreted as a whole sequence* Any single action or Ver­
bal statement must be seen and interpreted i n the context of the subject's to­
t a l production"* Frank, op* c i t . p. 55, 
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Features Source 

2. Play Satiation or Desensitization of Trauma. 

The re-living of a traumatic experience and/or playing Cameron 

out of a painful confliot or event (in a less traumatized Erikson 

atmosphere) i n such a way as to make the child "feel bet- Levy 

ter" or become less sensitised to the trauma* Usually Solomon 

marked by animation* h i l a r i t y , cheerful aggressiveness Conn 

eto*) and the presence of the phenomena of "trans- Klein 

ference1* * 

3* Self-Curative Trends i n Spontaneous Play. 

A pattern of play a c t i v i t y i n whioh the child runs the Erikson 

f u l l cycle of play disruption and play satiation and re­

solves the relevant conflict or problem to the degree 

that there i s noticeable movement i n his a b i l i t y to 

relate or make sooial adjustments* 

4* Sjmple Release of Infantile Pleasures* 

The a c t i v i t y of the child involving t a c t i l e or other sen- Levy 

suous pleasures the re-living of primitive pleasures* Solomon 

(not necessarily at a post-traumatic level but simply 

regression to unsatiated needs of infancy* Usually i n ­

dicative of early deprivation or s t r i c t discipline i n re­

lation to cleanliness habits or t o i l e t training)* 

5 * Simple Re-enactment of the Child's Everyday Experiences* 

Activity of the ohlld not having strong emotional or Lebo 

symbolic significance* (Usually occuring when the child 
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Features Source 

is provided with a large ohoice of toys and a passive 

accepting interviewer*) 

6* Learning i n Relation to Form Faotors. 

Play a c t i v i t y permits the child to learn by t r i a l and Erikson 

error (or by instruction and imitation) about the phy- Bender 

sioal properties of play objects as well as the laws Sohilder 

of gravity* (The child acquires s k i l l s and gets insight Lowenfeld 

into the structure of objects by action)* 

7* Projection* 

Play a c t i v i t i e s which evoke the child's apperceptive dis­

tortions* (structured) by the influence of the memory of 

past apperceptions on present apperceptions and inferred 

from the child's expressions and responses at times 

being identifiable i n terms of defense mechanisms* and 

at times indicative of the child's characteristic way Of 

perceiving r e a l i t y (when no conflict i s present)* 

8* Expressive Behaviour in Relation to Problem .areas* 

The child's patterns expressions and a c t i v i t y that r e ­

veal his thoughts and feelings about himself and the 

stresses i n his environment* (Gestures* t i c s a l l crea­

tiv e productions* painting* sculpturing* story t a i l i n g 

etc* a l l provide indices of problem areas)* 

9* Adaptive Behaviour* 

Behaviour of the child considered to be rational and ap- Bellak 

Frank 

Bellak 

Rank 

Freud* Sigmund 

Freud* Ansa 

Erikson 

Taft 

Erikson 
Frank 
Bellak 
Axellne 
Lowenfeld 
Conn 
Solomon 
Levy 
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Features* Source 

propriate to a given situation* (TMB feature over* Frank 

laps with re-enaetaent of everyday play experiences 

somewhat* The child's characteristic adaptive pat­

terns* to the degree they do or do not deviate from an 

objective norm or a culturally accepted standard* are 

valuable diagnostic indices* 1 

IMPLICATIONS FOE SOCIAL WORK 

The play interview as a technique i n sooial work does not appear 

to have emerged (like non-directive counselling) from any single psychoana­

l y t i c a l or non-analytical system of thought* 

It i s apparent that social workers from the funotioxalsohool* are 

more deeply indebted to the works of Rank and Taft - and thereby borrow more 

heavily from the "Relationship Therapy* approach* 

The so called Diagnostic School of Social Work appears to have taken 

a more eclectic approach and to have incorporated techniques and play media 

from the various approaches - and accepted a wider range of theoretical as­

sumptions underlying play techniques found to be compatible with social work 

principles* theory and practice* 

In actual practice sooial workers (from both the functional and 

diagnostic schools) have from time to time with the aid of specialized training 

and/or working under direct supervision of specialists from other disciplines 

have directed and interpreted play ac t i v i t y from the theoretical orientation 

1* Perceptual, (7) Expressive (8) and Adaptive (9) responses are a l ­
ways co-existent* 
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Of tho rotates &ioci7?lIss • 3a this rolo t&o sooial norkor ie aot employed 
withia t&o v a l i d eoafinss of fclzo profession of social work. 

& tho foll&wi&s dloouseioia of tho historical dovolopjas&fc of the 
play latorviOT? i n social worts t&$hi& tho contest of MM gui&saoa eovtinr.s -
en aStenpt w i l l bo &ado to tr&co the unfolding and developjcoat of the play 
interview from ito contssst in tho p*o£oQsioaai intervicssr l o sooial iTork* soar­
ing i s nl&3 tltot at SissG in ocrfeein oliuics tfco play intsrviow mo looked upon 
as a opcelal t o o l in poyehofcfcerapy aad Vam carried out by tho psyohiatrio 
sooial worker wae diraoted and Antorprotea aooorSi-g to tho theoretical o r i e ­
ntation of tho snnervioing psyohiacspiet. 

Aa attoapt x&m bs mdo to trace the play interview emerged ee a 
valid |art of ooalol vorTs. p*aotioe aa a rosult o f sroiath witaia th© p r o f e s s i o n 

o f eooiai vrork i t s o l f . 

Sho use' o f nlay eo 0330 of covo-nl fore© of ps^Gttdlogloal* taedical 
and oooidl srork troeytaont of usha£^ chlld-an* io oss of tS;o more reeeafc in-
novationc In child g2ldar.ee syoc-aric, ca;! appeared ao a statural awtgrowth of 
tho iGgac t o£ &$®tmt<a poyoi:;olo3y o n the ohild guidaaao oorcsant* 

1 

Sfco creation of oMld guidance ollnlos (1908) ravo a natural rocult 
o f tho birth of a cot of hy^athosio absut hur&n bohaviour S3Q-($»G £rso a union 
of psychic try aad jj^rolialogy,consummated by euoh eon ac Adolf E&ycr, Stanley 

1. Por an asanplv of thie oce Kolen Pinalyoon*o Play ^orapy. fifeioter 
of racial r.urk diesis /onivoroity of Dritioa Columbia* 10S4* aiceuse&as a play 
tfceragy projoet tto v*accouvor Ghilfiroa'o Alula 

3. Chile ©uidaEc© Clinics rare f l r e t established under that same as de-
aonstration unite by tfce Bational CcEsaittco for ISmtal %gfeBC# 

http://g2ldar.ee
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Hall, William Jamas and their contemporaries* 

The Child Guidance workers, embracing as they did, the theory of 

multi-causation and i t s natural offspring the multi-discipline approach* 

soon incorporated and applied some of the psychoanalytical hypothesis and 

principles being expounded by Freud, Rank and their followers. Their findings 

strengthened many of the postulates on which child psychiatry was based, and 

added others. Among the new conceptions were postulates formulated by these 

and other child analysts regarding the value and use of play i n the study* dia-

nosls and treatment of young children* 

By the late 1930's the impact of psychoanalytical thinking on 

Psychiatry, combined with the contributions of c l i n i c a l and experimental Psy­
chology* had brought about a s h i f t i n Child Guidance Clinics to direct treat­

ment of young children as well as parents. PsyehiatristB impressed by the 

findings of child analysts* accepted play as an adequate substitute for vera-

liz a t i o n , and began to use play as a tool i n the study of diagnosis, and treatment 

of young children* 

m the meantime* as has already been pointed out* social work theory 
i t s e l f waB being moulded, particularly by the impact of psychoanalysis. Soc­

i a l workers began to move away from s t r i c t l y environmental manipulation and be­

gan to move i n to direct treatment, through the use of the interview and i n -
1 

ter-personal relationships* of both parents and children* 

1. Robinson, Virginia, A Changing Psychology i n Soeial Work. Chapel 
H i l l * n* C , University of H. C. Press 1930, pp 19 ff*> 
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As psychiatrists i n Child Guidance Clinics came to depend more on 

their own observations of ohildren for their diagnostic impressions and be­

gan to think i n terms of psychoanalytical goals, or psychodynamio concepts 

i n formulating treatment plans, they became less interested i n histories of 

symptom development. Thus the s h i f t to direct treatment of young children led 

to changes i n work with both parents and children, particularly i n terms of 

understanding, working with attitudes and family relationships and interaction 
'1 

parent-child relationships. As a result, i n Child Guidance Clinics as con­

sultation and diagnosis began to take up a great deal of the psychiatrist's 
2 

time, they began to demand new services of sooial workers. Sooial workers* 

reacting to these demands and to changes within sooial work theory i t s e l f , 

began to involve themselves i n direct treatment. 

The psychiatrist, naturally enough, not being able to gather their 

own diagnostic impressions directly, did not revert back to the previous focus 

on histories of symptom development, but moved to supervising, (through con­

sultation, case conferencing and training programs) the collection of what 

they had found to be more relevant data and the implementation of treatment 

they had found to be more effective* 

Thus i t was that social workers i n Child Guidance settings began to 

undertake more complicated ohild personality problems than are usually directly 

handled i n welfare sooial agencies. With the support of psychiatrists and 

X* Hamilton, Gordon. Psychotherapy i n Child Guidance, Columbia university 
Press, New York, 1947. P. iST ' 

2* MosXin, Robert Sidney. I n f e r e n t i a l Treatment i n Child Guidance,Case­
work. Master of Social Work T h e s i s i l l i l v e r s ' i ^ 1952*'p.18* 
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psychologists, the social workers moved into the interviewing rooms and 

joined the psychologists i n u t i l i z i n g the play rooms tor treatment purposes* 

A Distinction Between Play Therapy and Play Interviewing* 

In the early 1930's psychoanalysts began to use. play as a tool, for 

establishing relationship and communication with the child under analysis* 

Some praetictioners objected to psychoanalytical assumptions, par­

t i c u l a r l y the concept of "transference'' and sometimes questioned the value of 

undertaking child psychoanalysis per se* These praotloners became convinced 

of the value of play i t s e l f as a medium for precipitating and generalizing s e l f -

curative trends i n the child's personality and became exponents of less i n ­

tense forms of therapy. To some* play therapy became a magic word* and play 

came to be thought of as therapeutic i n i t s e l f * 

In 1938 the Concept of Play Therapy was revied at the American Ortho-
2 

psychiatric Association* and a deliberate attempt was made to examine this area 

and bring into focus the meaning of play therapy. From this meeting of experts 

(among whom were Blanehard, Allen and Jjowry) emerged the concept (to quote 

Allen) "Play Therapy does not exist as different from therapeutic work with the 

chil d " • Allan further states that in play "...this l i v i n g experience must be 

such that the dignity of his own lit t l e n e s s can be expressed and f e l t around: 

1* Mo s i i n , op. o i t . p. 18 - made a study of 40 cases handled i n the Van­
couver Olinic i n 1950* The findings of the study indicated also that the burden 
of treatment was carried almost entirely by sooial workers* Glover, op. oit * 1950, 
in his st <dy of sooial work on treatment methods i n the C l i n i c corroborated these 
findings i n terms of the total caseload at the C l i n i c , on Continued Service* 

2. Proceedings of the leeting on the Seotion on Play Therapy, American 
Orthepsyohiatrio Association", American Journal of Orthopsychiatry, Vol. 8* 
1938* p. 499* 
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1 
the bigness of the adult"• 

2 
Bender (1954) completes the task of substraoting the "magioal 

quality" from play i n her statement* 

"As far as X know there i s no conclusive evidence that a child's 
participation i n such a play session (with any play techniques 
that we may be using) is i n i t s essence therapeutic experience* 
not even when an adult i s present and even makes interpretations 
to the child*. 

3 
This points up the efficacy of Luc i l l e Austin's (1946) definitions 

"Play therapy has been loosely used as an overall term for describ­
ing any relationship between a therapist and a child where play i s 
used* Play may be used by anyone working with children* but i n 
therapy i t i s interpreted end directed according to the theoreti­
cal assumption underlying the techniques of the eduoator or thera­
pist" * 

It would appear that a distinction between the term Play Therapy and 

Play Interviewing i s largely a semantical one. . For the purpose of this study 

pXay interviewing w i l l be distinguished from the concept of play therapy in 

the sense that the term* play interviewing w i l l be used to denote when the  

play interview i s interpreted and directed according to the theoretical assump­ 

tions underlying the techniques of the sooial worker* The term play inter­

viewing w i l l thus refl e c t the theoretical orientation of the social worker and 

w i l l f a l l within the confines of the broader definition of the social work 

1* Allen* Frederick, Psychotherapy with Children. W.W, HOrton* JTew York* 
1942* p. 302. 

2. Bender, op. c i t * p. 704. 

3* Austin* Lucille $*, "Some Psychoanalytic Principles Underlying Casework 
with Children", Child Therapy a Casework Symposium* Family Service Association 
of America, 1948* p* 3 (Italics mine). 
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interview spelled out i n the previous section of this study* 

This distinction w i l l serve to confine the meaning of play inter­

viewing as a v a l i d social work teohnique and w i l l not include play techniques 

carried out according to theoretical assumptions underlying techniques of 

other disciplines "by social workers with specialized training i n other d i s c i ­

plines, or iflhen the sooial worker under the direct supervision of a specialized 

person from another discipline i s interpreting and directing the child's a c t i ­

v i t y according to the theoretical assumptions underlying the techniques of that 

other discipline* The latter involves the use of remedial techniques, some 

form of psychoanalysis, or therapy emerging from the theoretical orientation 

of another discipline and i s not v a l i d l y social work practice* As such work 

does not l i e within the competency of the trained social worker and requires 

specialised training and dlreot supervision from another discipline* 

The failure to make this distinction probably accounts for some of 

the confusion and awe that social vrorkers i n the f i e l d have f e l t about play 

interviewing. It i s f e l t that a clear out definition of play interviewing w i l l 

contribute towards a better and more conscious use of casework s k i l l s by social 

workers engaged i n play interviewing* At the same time i t should o l a r i f y the 

major objectives of this study - as stated i n Chapter J; to describe the i n ­

terviewing methods and major characteristics of the play interview i n order 

to demonstrate that play interviewing by sooial workers i s a v a l i d part of 

social work practice* 

A Tentative Definition of Play Interviewing* 

the play interview i s a social work teohnique when the play a c t i v i t y 
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include the child*s verbalizations, i s directed and interpreted according 
I 

to the theoretical assumptions underlying sooial work techniques* 

The following ohapter, (through the analysis of recorded play 

interviews) w i l l attempt to identify the interviewing methods used and the 

major characteristics inherent i n the play interview conducted by social 

workers working within their own professional competence under the direct 

supervision of social casework supervisors, i n a Child Guidance setting where 

the services of members of related disciplines are made available* 

!• The broad theoretical assumptions underlying sooial work techniques 
are spelled out in Chapter I. 
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CHAPTER I I I 

AW ANALYSIS OF FIVE PIAY INTERVIEWS CONDUCTED BY SOCIAL WORKERS 
IN THE VANCOUVER CHILD GUIDANCE CLINIC* 

Thie chapter w i l l deal with the analysis of selected play interview 
recordings aimed at Identifying intervievjing methods and diagnostic and 
treatment features of the play interview. I t i s beyond the scope of this 
study to Identify and trace the evolvement of psychosocial diagnostic 
statements or treatment goals. The major emphasis In this chapter w i l l be 
on attaining the two major objectives of this study: 
1. To demonstrate that the play Interview as a social work technique 
i s a valid part of social work practice. 
2. To identify and describe the realized and potential strength inherent 
i n the social work play Interview i n terms of diagnostic and treatment 
po s s i b i l i t i e s . 

The Play Interview as a Social Work Technique In the Vancouver Child  
Guidance C l i n i c . 

Assignment of Children for Play Interviews. 
Because of the nature of child guidance, the c l i n i c s function 

permits the est&ension of the aforementioned services chiefly to children 
meeting the following c r i t e r i a : 
(1) Children having d i f f i c u l t i e s i n their parent-child relationships. 
(2) Children having d i f f i c u l t i e s i n their teacher-pupil relationship. 



53 

(3) Children wJioce parents or legal guardians want assistance tilth these 

problems. 

In terms of treatment the c l l a i e ' s function dofined soEtarahat by 

the nature of child guidance tends to exclude moot cases of feeble oindedraesSj 

neurological disorders and those i n whieh there osists gross social pathology. 

These c r i t e r i a are not r i g i d l y adhered tog and the c l i n i c does as 

ICoslin has stated, 

"treat sons children V&IOBO intolligaRCO i e rather limited, 
or who suffer from neurological disorders i f tho d i f f i c u l t i e s 
appear to be complicated by adverse parontal attitudes and 
the parents desire help i n ioproving their relations with 
children. Again sons adolescents whoso d i f f i c u l t i e s In 
improving their relations with children. Again S O E O 

adoloQconts whoso d i f f i c u l t i e s stea fron adverse hose 
situations tare treated without Etuch reference to parents..." 

Within those functional limitations, the child guidance c l i n i e hae 

as patients, children nanifesting a side range of behavior and personality 

disorders* The syaptces that cause parents concern are of Eiany types, 

aggressiveness, uncontrolled behavior, nervousness, sensitivity, fears, 

oxeossive shyneoa, and other d i f f i c u l t i e s i n relating to people, various hinds 

of school E&l&djustrjenti physical disorders without, identified organic basosj 

delinquences of various kinds narked peculiarities of behavior and personality. 

Theso and a host of other complaints bring children to the c l i n i c . 

(1) As ICoslin points out, "Ilany parents bring feeble jainded children to the 
c l i n i c for psychometric rating. These parents are also helped to accept the 
linit&tions of these children end to learn better tsys of handling thea" tleslin, 
op. c i t . p. 37 

(2) I:oslin, op. c i t . p. 37 

(3) Ibid. p. 3& 
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TroatEsnt Procedure at tho C l i n i c 

The f i r s t step towards treatment i e handled by the social worker, 
on Intake Duty, xibo processes tho application for help, transcribes identifying 
data and the presenting problem. 

The application i o forwarded to the Supervisor of the Intake Depart­
ment and an Intake Social Worker i s assigned to the Case. The Worker interviews 
the parents or guardiens of tho child and o^ploros the various facets of the 
presenting problem and prosonts the case to the c l i n i c teaa at the pr c - c l i n i c a l 
(intake) conference . At the Intalze Conference the e l i n i c toasa comes to a 
decision about the disposition of the case. I f the case f a l l s within the 
function of tho c l i n i c and seems to be a suitable ease for the c l i n i c - the 
c l i n i c extends diagnostic services. Various combers of tho team ore assigjKsd 
to the caso and a Planning Conference i s held. Interviews are scheduled for the 
various steps i n the diagnostic eaBsralnation, and a date set f o r the Diagnostic 
Conference, 

At tho Diagnostic Conforonee tho c l i n i c teaa pools i t s thinking on tho 
case and a treatment plan i s formulated on the basis of the data and reccssssn-
datiens made available by the various disciplines. 

The findings of the physical escaoination, the psychological tests, the 
psychiatrist •s interviews, the social worker's infcerviotis and social history are 
studied by each discipline i n the lim i t s of i t s particular orientation. I f tho 

(1) Ibid. p. 38 
(2) Chave op. c i t . , pp 17 £i lias discussed i n detail the purpose and value of 
the pro-clinical conference i n tho Vancouver Child Guidance C l i n i c . 



- 55 -

c l i n i c tOEEi decides to extend continued servico nsEibors of ths c l i n i o teaa 
era assigned, I n accordcr.ee with tho c l i n i c teens group decision, to thair 
respective taste i n tre&tiasnt end tho ease i s placed on the waiting treatment 
l i s t . 

Tha Social Uorkor and ?roatoant i n tho C l i n i c 

At prcoont the bulk o f diroct treatEenfc to clients oxfcendod by the 
1 

c l i n i c on a continued service b a s i s Is carried out by social laorkors. Direct 
troatesnt usually torolveo tho essfcsnsion of casework soffvieos fchreucjti tho Esdlua 
of ths interview usually to both the child and parents and frequently to other 
sl£pliicaK& figures i n tho child 1 0 onviroacont. 

The iaporbanes of tho social tsork interview, as a technique i n 
troatnont i n this sotting ba conies obvious i n that i t GubsuE33 casatrorfj practice 
por 00 and io th© E a j o r tool ( u t i l i s e s alsaost exclusively) by social worksrs 
i n tho c l i n i c i n terms of direct contact rath and treateont of client's and 
collateral figuros. 

The Eolo off tho Various Disciplines i n tho Clime whon Play i s uaod 
aa a Tool i n ffroaftoanfc on a Continuod JSsrvica Basis. . 

Itfhoa tho c l i n i o toon accepts a case for continued service i n terms o f 

offering direct trcatsant and tho treatment plan involves play interviews for 

(1) Glevsr (1951) statoa i n his tho s i s , Casowork intorviGrcdnf? I-Iothods i n a  
Child Guidance getting, tfcat " i t boeaeis recognised that social workers i n soot 
inotoncos could take ovor individual treatment tsLthin th© c l i n i c as Ion as tte 
IssKJulodoo end ossporionce of a saoro specialized parson was available through con-
sultefciosa. Xn the years 194$ and 1941 a study of 141 private cases shocsod that 
tlzo burdea of teoatasafc was carried almost entirely by soeial workers.M Glover,, 
/Dp. c i t . , p 17. 

http://accordcr.ee
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tho child a soeial worker os? a psychologist i e assicpcd to the ease. Because 
of tho shortage of psychiatrists on the staff of the c l i n i c at present (1956) 

there are no ploy interviews conducted by psychiatrist on a continued sorvie© 
basis, The child i s interviewed either by a psychologist or a social tjorkos* 
according to the decision of the c l i n i c toon. Tho c r i t e r i a on vMch such 
decisions are based have not. as yot, been crystallised i n this c l i n i c . 

Usually, tho c l i n i c toes assigns a psychologist to a ease inhere the 
problems have boon diagnosed as predominantly the result of intra-psyehie 
conflict."*-

Children x&ooa problems are considered ^odosdnan&ly a matter of ad­
justing to social pressures i n the essternal environment (disturbed social r e l a ­
tionships) arc umaally ascig&ed to social t-:orkors. 

Such factoro as tho child' o need for identification with a person of 
tho SEED sex - and the sex of available workers - along with tho training and 
esqprlonco of available traykers i n psychology or social work ore also considered. 

In brief the child's needs are weighed against tho sex, spscial 
interest,' oxjperience, training and aptitude of available vjorkors and ( i n service) 
staff training progresses. 

The Children Assigned to Social ffortoars for Play Interviews Grouped  
Accordinft to Reason for Soforral. 

Tho private and co-operative cases of children assigsod to social 

(1) I t should be noted that often, because a child psychiatrist or psychologist 
i s not available to provide direct treatment, the ease w i l l be asoienod to a 
social worker ©r tho only alternative. 



workers i n 1954- 1955 nsy be grouped into throe divisions, 

Tho largest group of cases taas referred bocause of d i f f i c u l t i e s i n 
social rolationohips at tosse, at school or i n the cosEEamity, Shis division 
included ouch oocicily unacceptable behavior as stealing, lying, precocious 
sex a c t i v i t y , temper tantruias, dootruotivonoss, f i t t i n g vath other children, 
exhibiiionisEi and the Second Division referred because of personality reactions 
including socluoiveness, tixaidity, excessive fears, excessive fantasy l i f e , 
negativism, selfishness, hyperactivity and uapopularity witfo psora, 

Tho third group was classified as habit formation and included 
slooping and eating d i f f i c u l t i e s , speech d i s a b i l i t i e s , n a i l biting, excessive 
oaoturbatosy a c t i v i t y , enuresis, soiling and thuab sucking. 

The chronological age range of children selected for play interviewing 
rangoo froa t*jo approzdsiately to tvjelve years although the bulk of tho children 
would f a l l approximately at any given t i s s , along the age range of 5 to 10 

years, Plcy io used whenever i t i s considered appropriate regardless of chrono­
lo g i c a l age. 

An Analysis of Play Interview Records. 

This study i s a natural outgrowth of the theses by Glover^ and Koslin^ 
and others on social work treatment nethodo i n tho c l i n i c . In their studies 
they examined and discussed social work interviewing methods and purposeo. 

(1) Glover, &p. c i t , (sec bibliography) 
(2) Iloolin, ap. c i t , (see bibliography) 
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This study w i l l attempt to dtasistrate that play interviewing i s a 
va l i d part of social work practice under tho conditions already defined by 
composing tho play interview with tho Social Work, interview p r se, i n teres 
of the interviewing methods (with codifications) classified and described by 
GLovor and Koslin. 

The Play Interview records w i l l also fee exaE&ned for diagnostic and 

treatment features inherent i n play techniques* 

Beagpns for Seloctinft the Present Sonplo. 

A pi l o t study of a random sample of written records of current and 
closed cases (1955-56) containing ploy interviews by sooial workers rovoaled 
that the bulk of recording was "susiary". I t me f e l t thai those records did 
not adequately reflect tho content of the play interviews i n toms of interview­
ing methods or inherent characteristics for the purpose of this study. ̂  In 
order to reach tho sain objective that of identifying and describing the EGjor 
interviewing Ksthods employed and tho salient features i n the range of character­
i s t i c s inherent i n tho play interviews^ i t was decided to take a 100 por cent 
sample of social workers i n the continued service department of the c l i n i c cur­
rently conducting play interviews and request each one to provide the writer with 
a process recording, from & Private Cass of a singLe one hour play interview. 

(1) These findings are supported by Glovers study "there was d i f f i c u l t y i n 
findings records at the child guidance c l i n i c which illus t r a t e d f u l l y the 
techniques of the worker i n relation to movement i n treatnent although many records 
wore written, i n process very few gave a clear conception of worker's Kethods for 
the entire progression of the ease. Tho scarcity of coses showing good process 
recordings may be explained by the fact that hours for dictation are not 
sufficient or that workers do not record with a view to i l l u s t r a t i n g the treat­
ment process." Glover op. c i t pp 62 f f . Shis appears to be even store marked 
with reference to play interviews. 



She saaplo mg limitod to ono interview per Social Worker because 
of tho limited tins the workers could contribute to research. This 
sampling eathod was chosen i n an effort to get a tn.de range of variations 
i n Eothods and techniques. Each social worker tsas informed that i d e n t i ­
fying information would be reiaoved and that tho record would bo used f o r 
research purposes and asked to contribute a process recording of a single 
interview and to include a f i n a l section for their irapros3iona. (Garnered 
during the interview and based on the child* s a c t i v i t y and the social 
tJorkoro previous Jmowlodgo of the case)* 

I t was explained that tho research study would bo descriptive 
rather than ovaluativo, end no attempt at a c r i t i c a l analysis of the 
recordings would be Hade, and that identifying data would be resjoved. 

Ccoos reported were at varying stages of troatssnt. There wore 
four boys and ono g i r l an the s&aple, ageo ranged between 9 and 13 years. 
Each child was being interviewed on a weekly basis. 

Explanation of Schedules. 

Two schedules (1) w i l l be used for tho analysis of records f o r 
the purposo of: 1. demonstrating that play interviewing (under defined 
conditions) i s equivalent to social work interviewing per se, and therefore 
a v a l i d part of oociol v:ork practice. 

(2) See appendix, A.B.C.D. and E. for transcripts of the play intorviexvs and 
relevant data. 

A. A l f s t&ite, male, age 11 yrs. - 1st interview. 
D. D i l l , white, sale, age 9 yrs. - 14tli infcorvietj 
C. Clara, whito, fesaolo, 10 yrs. - interview 
D. Bon, white, sale, age 13 yre. = 2nd intorvicw 
S. Sd, white, mle, ago 9 yro, -=• 14th interview. 

http://tn.de
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(2) To identify realised and potential strength of the Play Interview 
i n terms of diagnostic and treatsont features. Tha f i r s t consists of: 
1. Interviewing I-fefrhods - (Techniques). 

The f i r s t schedule consists of Lbslin's (2) modified schedule of 
Glovers classifications of interviewing methods (3)* £oslin's classification 
of Eothods are essentially the same, the methods are redescribed by the writer 
i n chapter OIKS (see page ^ ). These descriptions have been extracted from both 
Uoslin and Glover's attempts at definition by description and modified for 
applicability to play interviewing. The purpose of this schedule i s to identify 
the social xiovk interviewing methods present i n the play interview, as a pa r t i a l 
fulfillment of tho stated objectives of this study. 

irethods of identifying interviewing nsthodsa 

The interviewing mothods were identified i n tho play interviews 
recordings by matching ths social workers responses tilth the elements present 
i n the descriptions of methods presented i n this study i n chapter one (pp 13-6). 

TJhen two or more elements were present and i n tersas of the writer's 
c l i n i c a l judgaent the social worker was attempting to apply the equivalent of 
one of the 13 rcatho&s described i n the social workers responses wore identified 
as being equivalent to the respective method. 

Illustrations of oach method identiflod ware presented, to define by 
example the internal c r i t e r i a on which the writers c l i n i c a l Judgment was based. 
I t i s realised limitation of the study l i k e that of Glover's and Sioslin's that 
precisely standardised c r i t e r i a were not set up for the identification of inter-



viewing cathode. 

However, ouch a device although i t tjould provide a more objective 
analysis of data xiao f e l t to be beyond the scope of this study on two counts* 

1, This study contains a very l i n i t o d mssber of ploy interviews and 
setting up objective c r i t e r i a for the identification of atathodo, would be raoro 
apt to Esaauro tho limitation of the written records than the actual ssthod 
aaploarod i n the play interviews. C l i n i c a l judgment based on a conscious effort 
to be objective and yet flexible enough to draw upon inferences that could be 
nade from the material and a knowledge of social workers and play interviewing 
was believed to be i n the instance a saoro f r u i t f u l ESthod for tho purposes of 
this study. 

2. fhe setting up standardised c r i t e r i a suitable for tho study end use 
i n future research would be a study i n i t s e l f . 

Diamostlc and Treatment Features i a the Social Boris Play lnterviet-j. 

The second schedule (4) contains the tajor diagnostic and treatment 
features identifiable i n tho pley techniques ami drawn frosa the survey of th© 
literature. (See Chapter two, pago 17, for a description of tho features iden­
t i f i e d ) . This GChedule mo applied i n the analysis (5) of tho 5 play interviews, 
i n an attonpt to identify that diagnostic and fcraataont features i n the play 
interview i n toHiis of the response patterns of the child. 
(5). This otudy involves a "blind" analysis of five recorded interviews, 
the writer lad no background knowledge of any of the cases with the exception 
of Alf's case, which w&a selected fraa tho waiter's own easo load. 
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Ae i t i s not tho purpose of this 3tu«3y to evaluate the play interviews i n 
terms of specific interpretation of diagnostic or therapeutic indices* no 
attempt w i l l be made to Interpret tho mooning of the child's play a c t i v i t y or 
Identify tho dynasdeo underlying identifiable defence mechanisms or apperceptive 
distortions. Such interpretations would presuppose a detailed knowledge of the 
child's family constellation, interpersonal relationships and environment, Por 
this reason alone, ouch interpretations x;ould be quite beyond tho scope of this 
study which docs not deal i n any det a i l with background materiel. 

The broad purpose of tho application of the schedule was twofold, 

(1) to identify diagnostic and treatment features of tho play interview at 
varying stagas of troatasnt for comparison with dia$iostie end treatment features 
strung along the temporal eontinutsn of the social work Interview. 
(2) to oxaain© ths realised strengths and tha potentials of the play interview 
i n torss of diagnostic and treatasnt p o s s i b i l i t i e s . 

I t was considered possiblo that this schedule of diagnostic and treat­
ment features * drasn from tho literature of psychology, psychiatry end social 
work would identify interviewing dynamics (at varying stages of treatment) 
stsnaig along a temporal continuum that could bo compared with tho dynamics along 
the parallel continuum of tho social work interview, with a view to pointing up 
centra-indications ( i n torss of dissimilarities or uaocuivalents) to the major 
hypothesis of this otuSyg That the ploy interview i s a valid gs&rt of soeial 
work practice when conducted within the limito demarcated i n t h i s study. 

Kothod of Identifying Biareiostie enfl Treatesnt Features. 

The diagnostic and treatment features as identified and described by 
exports In tho f i e l d of Play Techniques were drawn from the literature, l i s t e d 
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and defined. A schedule made up of those features was applied ^° the play 

interview recordings. 

Features were identified whore, on tho basis of the writer's c l i n i c a l 
jud©33ntsj the recording of tho child's responses indicated that tho features 
as defined i n the literature wao present. C l i n i c a l judgments were defined by 
osenplo ( i . e . i l l u s t r a t i o n ) ^ . 

Tho similarities and dissimilarities inherent i n the characteristic 
features of both kinds of interviewing t r i l l be identified and compared (tjhen 
the equivalent i s present, and assessed when the equivalent i s absent) with an 
eye to pointing up centra-indications to the thesis tl&t play interviewing le a 
valid part of social work practice. 

Tiie play interview records v i l l i also be studied during the application 
of the schedules for nathodc or ac t i v i t i e s that appear to run contrariwise to 
accsptod aocial work practice or manifest qualitative differences that mado 
those features unacceptable, as valid social work practice to the related d i s ­
ciplines. Tho play interview records w i l l also bo scrutinized for additional 
identifiable characteristics that nay be unique to the social work play interview. 

(1) I t i s noted that this method of identifying features has grave limitations5 
under any drcumstaacoo. In terms of f a c i l i t a t i n g future studies i t represents 
a cordinal error i n research. In research focused on e l e c t r i c a l l y recorded inter­
views, cupplezientod by f u l l oa« careful recordings of the «=osial workers Impres­
sions, this method would be probably unjustifiable. However for tho purpose of 
ti l l s , limited stu£y t&ero i t i s possible to incorporate a l l tho play interview re­
cordings studied i n the appendices, antl i n viow of the limitations of process re­
cording - t h i 3 method of identifying diagnostic and treatment (therapeutic) 
features i s considers^ adequate for tho purpose of this study. 
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An Analysis of Five Process flocordinra? of Individual Play Interviews 

Tho Schedule Applied? On application of a Eodifieatiom of Koslin'o 
schedule of methods to the analysis of five play interview recordings^ 12 of 
the 13 methods wore identified on the basio of evideneo registered by the re­
corder according to the c l i n i c a l judgesnto of the writer. See teblo 1. 

I t appeared that, encoarqf^Eent to ta l k . t&vim information, setting 
H a l t s , movinn with the child and focusing were evidenced cost frequently i n 
the recording, followed closely by aiding eacgroosion of feolinr:. aecsptiae 
fooling and support IR^. 

Eechannoling, iKtorprati^g and clarifying wore i n evidence the least 
of a l l - while the sisthod "sotivating" was not i n evidence at a l l . As this 
soiaplo was so l i E i t o d the s t a t i o t i c o l differences are not considered significant. 
The purpose of the study being p a r t i a l l y f u l f i l l e d by the establishment of the 
fact that aoot of the thirteen interviewing methods wore employed. Illustrations 
of thoir eoploysent x-dll bo presented to desonotrato the similarity of the 
Eothods and purposes of play interview, end the soeial work interview. However, 
i t i s interesting that those findings corrcopond elooely at points with Glover's 
analysis of four cases. Glover states, "of ths 13 nsthofio identified i n Chapter 
one, only reeiisnnoling and interpreting were not found i n a l l four records at 

OOCSD poinb.... rQctianneling was found nost iafroqusntly re-fooling by the client 
seemed to be a prolininary stop i n tho single exaaplo found i n the four records" 



TABI£ X 

Kfefchod in. 'Spms Q£ the, 3o.cia3». ^rfccr'a j^rasoions, and Acfejyjffi; 

Soeial Work lh&arvieaing 
Methods 

§ueaey of Bst&ods i ». Individual Intes^vierfs " 

A B C 0 1 ' Total 

1. The eacourageaent to talk 
and/or coassunieate through 
play 4 5 4 S S 23 

2. Ifeviag with tho c h i l d 2 a 5 2 2 13 

3. Giving information $ 3 3 4 4 20 

4* Guiding dtacueoion and/or 
play X 2 - 3 mm 

Ifotiv&ting m M b «•» 

6. Aiding egression of feeling 3 1 3 2 1 10 

7* Accepting escpreosion of 
feeling i 1 3 1 1 10 

8. Supportina u 2 a - a 

9. Clarifying 1 mm- 1 * 2 4 

10, focusing 3 2 2 i 3 11 

11. Ee-chaonoling l l 
i 

1 - *» 2 

12. Interpreting 1-
j 

2 2 - 4 

23. Setting l i m i t s 1 3 4 1 12 

Total somber of method^ 
identified 

i 

|32 23 27 22 21 

M M I 

123 
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Glover does not state what the incidence of the interpreting or 
motivating methods were i n the four oases he examined. However, Msslin's 
count of interviewing methods with mothers i n various stages of treatment, 
indicated that the records of the cases he studied showed l i t t l e evidence 
of the methods of: 

Rechanneling (20$) Interpreting {2%) and Clarifying (k%) 

Maslln's count of Motivating was 10 per cent while Focusing was down to 
2 per cent - although i n t h i s study Focusing ranked f i f t h i n incidence 
of the 13 methods. (It was identified a t o t a l of 11 times i n four play 
interviews). It must be noted that the c r i t e r i a for identifying methods i n a l l 

these studies i s defined rather vaguely and broadly (mostly i n terms o£ 
i l l u s t r a t i v e examples)} t h i s , combined with limited sampling, makes these 
figures of l i t t l e significance except as reflecting certain aspects of 
case recording. Also, some of the methods are more complex than others and 
involve a greater number of responses * they are thus more d i f f i c u l t to 
Identify i n recording.3' 

However, as these interviewing methods ar© employed i n the social 
work interview, as established by Moslin and Glover, and have been identified 
and counted i n the analysis of play interviews. A demonstrable similarity ef 

(1) I t should be noted that both Moslin and Glover's descriptions of methods 
point up the fact that the methods vary i n terms of the number, complexity, 
and continuity of the social worker's responses required to meet the conditions 
outlined i n the description of method. Also, at times methods are identified 
partly i n terms of the client's responses. For example* the single response 
"oh" (Glover p. 33) was given to i l l u s t r a t e encouragement to talk because the 
client proceeded to f u l f i l l the conditions described i n method by talking 
about the problems underlying the reasons for being at the c l i n i c . The 
method Activating, for example, could not be put into employment to simply,, 
because i t involves (1) encouraging the client to participate, (2) indicating 
the direction treatment and personality growth might take* and sometimes (3) 
suHaaing up what had been achieved. An item analysis of operational definitions 
of these methods might explain that the popularity of methods eorreleated 
with their simplicity. 
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method has been shoua to exiot aa evidence the play interview i s a va l i d 
part of social tsosrk practice. The study w i l l sow proceed to i l l u s t r a t e 
the application of these methods i n the play interview to demonstrate that 
the purposes of easgloying these methods ore social work oriented end are 
related to soeial work goals - adjustment to external pressures i n the 
environment ( i . e . social a&justsEsat). 

XLLUSgRAfflOiJlS Off PLAY IMESTLEWSSS mS&QJB 

1. Encouragement to talk and/or comsEonloate through play 
A l l •sorkers i n the four interviews chosen responded to the c h i l d 

from time to time i n such a way ©e to encourage the chil d to express himself 
i n play. One of the best illustrations of the worker encouraging the child 
to exprese himself i n play i s found i n the case of "A", (see appendix 3), 
?&ere controlled (structured) play ma usefi. She soeial worker states "X 
put some finishing touches on the 'water colour, and restarted that 1 was 
trying out tha paints and uas just finishing o f f the sketch". The worker 
then discussed scene of the reasons •wSxy "A" was coming to the c l i n i c , sad 
discussed A* a experience at the c l i n i c end his psychological tests. nA n 

seemed to move away from discussing hie c l i n i c experience but moved into 
discussing hie l i k i n g for arithmetic end Mo need to be "ahead". "A" then 
talked about painting. "A" said he usually did drawings of underwater 
scenes .... picked up a crayon as he was talking, began to sketch on under­
water scene. (See appendix 3 for description of the drawing.) After some 
discussion of the drawing, "A" moved into a discussion of hie fear of 
drowning. Apparently the drawing i t s e l f precipitated A's discussion of 
thi s area of concern end at the seme time provided the c l i n i c with on art 
production spelling out a projection of "A's" unconscious or pre-conscioue 
concerns. 
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Ehus the eMld t a r o e ^ tho play a c t i v i t y TOO eaeearsgod to esspress aio 
thoughto ea& feelings about hio psobleas tvp levels = eoaseioua oad 
unconscious ° ea& through tra> ss&iuaaa verbal aad nonverbal. 

Stoves with the Client. 
4 good i l l u s t r a t i o n of sovias with the chi l d io fouad i n case "3" 

(see agpoadix 8) t&ere the ra>rIsor allows the c h i l d to withdraw from g&ay 
act i v i t y . '"t-Jhea there mo only a very £&? aimafcea l e f t to play, worker 
joined i a to see i f B. would find ployias with eoasoao aa a c h fua as 
ploying aloao. Ao soon as wozfeer did t h i s , B. sold our fcirao ms i®. 
Worker Q©i& B tsoold probably find sossti&s that sharing ploy a c t i v i t y was 
as smch fun as ploying aloao and SerainatGd the interview". 2&ie appears 
to be on escsgple of t&ere the worker saved a&ead of the chi l d to test his 
readiness for worker participatioa, and then retraced her steps, moving 
with the ohild, by accepting his lack of road toss s and hie desire to 
toasslaate. 

Giving InfOraation 
fbdQ astted i s one that egjpars to often overlap with ^oettiag 

limits' 1 i n the play interview. 
A good i l l u s t r a t i o n of M o ssthsd £a found i n case of W (see 

appendix A) 'twere the occiol wosfeer reoponds. "I said -thai there sight be 
"caps" i n tho boss on the beach and oat dota by the table, A l f eaoe 

over sad leaded tho gm* He fi r e d one ce© off at a t i e s , end rsaasfeed, that 
the caps should bo i n a circular r o l l * I Qugge3toi that the capo sight f i t 
inside the gun.17 Here the social isorker gave A l f the needed iafomatiea to 
enable A l f to u t i l i s e -feSae gm uore f u l l y i n hie play aad t© ©o ©a to p a r t i -
clpat© i n the interview by recognizing the sooial tpor&er as a XSQXBX friendly 
person and a source of infoxraotioa. 
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Quiainp tho I&t&zvlm 
She <Eorker'o response to the "S" case i s a good esoszple of guiding 

the interview l a testis of eo&veyiiag to the child that the ^os&er io iatereotod 
i i i nelpiog with a^uotssat problems - cnj& s&lesaaias tilth the c h i l i , i E s s d i a t e 

steps to toke towards defined goals* "2 suggested that i f he t-jsateol to talk 
over with ES Gfflythi&3 that he has been thinking i n s d a t i o u t© ESartin, 2 
would be boggy to So that .... £ sold there i s a groat Seal to Icasm about 
ourselves aad other people. 

f&tivatiaff. 
Shis Esthod probably because i t involves o sioso intricate pattern 

of Saeusefi responses; (indicating to the chi l d the direction treatcsnt w&. 
personality growth aay take, sussaing up tshat has been achieved and wkat 
r e a l i s t i c a l l y con b e aeeo^liehed i n personality growth) was not ffonsad, i n 
evidence i n any of t h e five records analysed. However, certain elements were 
preset i n ocae of the records i n temo of single responses. SVJJT exasiplQ i n 
the Alff ease, tho TsosSte? otated, " I suggested that i f Alff were w i l l i n g we 
could plea on having four or five Saturday interviews end then &3ci£& whether 
to continue or not. X said by that tioa Alff weald Mow so better aad that 
would give uo lo t s of ties to tolls things over. Alff ©greed .... I said that 
we hod covered a l o t off ground. oa& nesrt tints hie folks would kaow ho 
going to be an hour . . M s excerpt say be considered to have o i l the 
elements off "activating" except euaGaSng u$ specifically "etat hod been achieved 
aad what r e a l i s t i c a l l y could be occoag3li6he&. Shis may have eventually taken 
place and gosteps the "motivating" method threaded through a series of inter-
viexra i n olessato or specific responses. 

Aiding the S^rsasloa off Feeling. 
Sn oo far as i t involves peasaloeiveness m& esotional suggest end 



opportunity to re-l&v© traaaat&e eargerieaees Is jprobsbly fesst i l l u s t r a t e d 
i a the cose of A. (iparfcieularly w&sa thio fcssthod i s used, i a tho ©oatext 
of a United elieat«>woEfeer relationship),. In this i n i t i a l iatszview tfcore 
i o a adaiiassa of relationship involved and the judicious use of drawing as 
projective 533dltja that reveals psoalea areas with a mlstera of awsrsaeB© 

oa the part of tho client aad therefore requires l i t t l e i a tho way of 
relationship and ainialze tho danger of losing rapport. 

the treasure chest baiag suspsa&ed i a tho water, .addiaa that i t was aa 

I t would appear at thi s point A bscaoa anxious as he stopped shading i n 
the'drawing cad wondered away .... "A got up and saved about the room" 
(play diaruptioa). 

Accepting Feeling i s method involving the soeial worker's a b i l i t y to he 
aoaju&giaental and indicate that i t i s " a l l right' 9 or natural to feel 
whatever one feels. A good i l l u s t r a t i o n of this sethod i s fouad lasaediately 
following the previous IUustratioa from the A oase. Tbss following passage 
of the eace reeord i s footed to trace the threads of the accepting feeling 
issthod running through ® series and eesMaatiea of methods. "A said, "yeah, 
hut 1 caa*t owls." He paused and then said i a a confidential tone, "you 
know there i s something queer about s§r fatally, aoae of them can swia." The 
wrker accepts A's feeling at this point and combines this method with (a) 
clarifying « by reflecting the aaotional coaotatioa of A's stateaeat "I 
said, i t eeeas funny to you that no eae i a your fos&ly can owis". A said 

( l ) ' See Ag>geasii3s A (Ztolieo sine) this' last' remark seess to" be ea" u©psa" 
otafceseat calculated to aid A l f to recognize aad verbalise his feelings aad 
thoughts associated with this particular elesasat i a the drawing* 

rAs 1 sat observing the sketch boiag oheded i a X roassfeed about 



"Yeah, = they couldn't learn 2 guess." A then went on to t e l l how he 
elaosc- drowned i n a awtaing pool when he walked underwater with the goggles 
on." 

Here the ̂ corker brought A hock to the area of concern by using the 
method (10) focusing. She wos&er ffiads a comment about the drawing} "2 said 
i t was possible for chests to float around l i k e that i n deep water as the 
water pressure would hold theza up11* A, responding apparently to worker's 
wansrfch and interest, csaeback i n * On this neutral ground "A" said, "I know* 
I saw that i n 20,000 Leagues under the Sea". Here the worker responded with 
what appears to be a combination of ©go support, Supporting and gtocusing* 
She worker states, "2 said, drawing A's attention to the drawing that i t was 
a very well done underwater scene and that i t made toe feel that i t would be 
very interesting to so down after that buried treasure" 1. A said he would 
rather go dom as a frogman. X agreed that would be a better way i f the 
water wasn't too deep. A said "Yeah, but 1 can't swim". 

n u ^ o r t i a ^ 
A good i l l u s t r a t i o n of the social worker drawing the child's atten­

tion to his present personality strengths i s found i n Mf's interview, (see 
appendix A). She social worker states, "1 t o l d A l f that on the basis of his 
test results he should be able to do well i n high school i f he was interested 
i n going an i n school. A l f said he li k e d school. 1 said I guessed i t was no 
news to hiia that he had better than average a b i l i t y i n school work. A l f agreed 
and said with pride that he always did well i n ©seas." 

(l) She worker here appears to be coB23cnieating symbolically that A l f i s an 
interesting worthwhile person and that the worker would l i k e to got down to 
the bottosi of things and help A l f look at his problems. 
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Clarifying 
This method involves recognizing v i t h the child ambivalent or 

conflicting feelings or thoughts i n en attempt to lend c l a r i t y to vague 
thinking end precipitate intergrative processes. Aa element of c l a r i f i c a t i o n 
i n this sense ie a straight reflection by the worker of the emotional conno­
tation of the child's activity or verbalization. 

A good i l l u s t r a t i o n of this method i s found l a the case of "Clara" 
(see appendix 3). "Clara returned to the easel, turned her paper over and 
then drew a horse again. worker cosaiented that the horse was running (thereby 
recognizing what the child was expressing aad communicating this awareness. 
Shis element of c l a r i f i c a t i o n i s very similar to "reflection" i n non* . 
directive counselling) .... Clara see&sd pleased with her drawing ..... 
decided to paint i t black end finite which turned out to be more of a gray 
patchy colour. Worker commented that some horses are black sosas ere tihlte, 
some are brom end others are more of a mixture of colours'*. Although this 
last response appears to be more closely related to information ff&vinff, than 
cl a r i f i c a t i o n j, the social worker's pattern ef responses i n relation to the 
drawing appear to be an attempt to reflect what the chi l d was expressing, 
bring i t into dearer awareness i n readiness to relate the child's response 
to oocial adjustment goals. In th i s instance the worker was unable to carry 
through on the c l a r i f i a e t i o n . 

Focusing 
This method involves directing the ehild's attention to coping with 

a current problem or concern. Xn the play interview I t appears to be often 
used to recogaize and enable the c h i l d to return to en anxiety producing 
situation usually with due respect to his readiness and right s e l f direction. 
Shis S23thod os* elements ef the method a^gearo most often after play disruption 
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occurs. A goed i l l u s t r a t i o n off t h i s asthad i s found i n Clara °e play inter­
view. After ragueotiag that tho ooeial woa&or ehristea her, Clara discussed 
the isatter aad dossaastrated how i t ma to ho te@. She worker states Clara 
apparently bo©E2© a l i t t l e aaaioas over the dioeuseion end she decided (play 
disruption) that tra ohould s t i r the paints i n the jars. We did so aad t&ea 
they ^srs s&aei. she said she would do some painting. fforker asked iff she 
(Clara) wonted to do anything isore about the christening gaae or iff she 
minted to go ahead end paint. Clara seemed rather relieved to go on tJith 

« 1 

the christening as a^arantly i t hod ecas Esaaiag to her". 

Keehonnoli 'Shie Eatho&j perhaps becssaoe i t contains spro elesieats i n terns off 
directed responsesp and involves the redirection off the child's isgjolse or 
reaetieao into sociably acceptable trays, by enabling the c h i l d to formulate 
asd verbalize various alternative courses off action. Xff the is^lessntatioa 
off the child's reactions ie a necessary elesaaat i n thio ssetbod i t i e not 
present i n ©ay off the five records analyzed i n this study. 

In Alff'e interview (cgpondix 3) there appears to he s& attempt , 
made at rachoaiieling Alff's fear reactions to water* "Alff agreed aad said he 
sure wsulc&'t go floating away ff&asa shore aayoora «• that next tlsts he would 
t i e a ropa to the tube end eaehor i t to ohore. 1 said this \fss a good idea 
but that thers tsss© l i f e jackets one could buy that otsreiBped on around the 
chest* X osld that t h i s l e f t the asas free aad said X bed learned to swim 

(l ) See Appeadis 5 p * 2 . ( i t a l i c s Mine). Xt i s beyond the scope off this study 
to draw diagnostic inferences tea the blind analysis off discreet interviews 
or hazard a guess at the meaning off the play symbolic or otherwise. Such inter-
protatlon having l i t t l e sasaniag or v a l i d i t y without sufficient background infor­
mation being available to give clues to the child's private set off values end 
personal l i s t off Bys&ols containing special gssaing for the child within the 
contest off the t o t a l interview. Ecrceverp i t i s interesting to note that t h i s 
i s a highly dlstraetable l i t t l e g i r l . Ploy disruption occurring frequently 

a@ schedule 2 , appendix 2 indicates. 
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by using one. A l f did not latch on to this idea ..." In this i l l u s t r a t l o a 
the method was attainted but was unsuccessful at this particular point. 

Ia the case of B i l l , the social worker appears to be combining 
elements of interpretation with aa attempt at rechanaeling B i l l ' s reactions 
to his perception of his ©other's attitude." ... B i l l gingerly poked a t i p 
of his finger i a a j a r of paint. Worker asked h i a i f he f e l t his another 
would object to his getting paint on bio finger* B i l l f e l t she would end 
woskor asked him to ask him mother i f she would object* B i l l ' s reactioa to 
this i o uakaom - but i t i o possible that he ssould test out hie opinion of 
his aether's attitude by asking her* 

Interpreting. 
She method of interpretation i s usually restricted by soeial workers 

to material that i s conscious or precoasclous and relating i t to problems of 
social e&Justeent. In a.sense the social worker's response to S i l l ' s 
gingerly approach to finger points* by asking him " i f he f e l t his mother 
would object*' i s iaterpretatlpa. 1 

Ia M's play Interview the social worker appeared to be implying 
at least elements of the interpreting method i a the response, "X suggested 
that i t iBP.de him pretty angry ishea Bartia t r i e d to break bio things or the 
other boy bragged and picked fights with him and he agreed. X also suggested 
that i t might cause him to trorry a h i t having these things happea, Id didn't 
reply to t h i s . " 2 

Setting Licaits 

This method involves defining the conditions under vhlch treatment 

(1) However I t i s Interpretation based oa B i l l ' s previous remaj&e (see 
appeadis B) 
(2) See appendix S 

http://iBP.de
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•&3XL take place end i n the play interview usually involved setting time 
li&iteo end restrictions on behaviour considered dangerous to the c h i l d or 
worker. 

A very good i l l u s t r a t i o n of this method ie found i n the case of 
"Clara 9 (see appeadis C). Clara said, "fhat ve had been soaking a l o t of 
noise end that her ©other had reajarkGd that TCS ware very noley l o s t day. 
fforker stated that i t isas alright to sake noise i n the playroom but scaettoQa 

green U90 do not l i k e noise and vorkeg suggested children feel l i k e doing  
things l i k e t h i s . Clara replied that i t eas good to have a "feeling place" 
to caste to ̂ to do things l i k e this ... 

He^e the worker eesMnod setting l i m i t s vrlth giving infosssation by 
"otrueturiag" was pessoieoible i n the play room and thereby enabling Clara 
to express her feelings. 

In susaaary the analysis of the five recorded interviews shotted 
that: 

A l l the interviewing methods, except one (xsotivating) 
were found i n a scrutiny of the records. 
£Sstbods were readily discernable aad to solas extent 
easy to identify on the basis of the respective 
worker's description ©£ his or her responses and 
act i v i t i e s as requested i n the recording and identi­
f i e d by the writer• o c l i n i c a l ju&goents. 

Th® recordings analysed i l l u s t r a t e d the fact that 
ssethods appeared to overlap, be interdependent end 
ware at tiaao used i n cosMnation. 

Tins analysis of records indicated, that social work 
interviewing ffietho&s could be readily identified 
(l) ead ill u s t r a t e d (2) i n the analysis of play inter­
views et least on the basis of the waiter's c l i n i c a l 
juagaseat. m s finding i s supported Implicitly by 
Glover *o study* Although Glover does not d&acuso 
this matter i n his findings. 

( l ) (See appendix C) (It a l i c s mine). Shis io a good eseaiplc of elements from 
a combination of aathodo, i.e. aiding egression, clarifying and setting H a l t s . 

1 . 

2. 

3. 

k. 
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( l ) Glover applied Ms "methods" f r e e l y to play interviews i a the ease 
r e c o r d s he studied and drew Essay of his illustrations frcta them* Glover 
apparently took for granted that the play interview was a v a l i d part of 
o o e i o l work practice and that the saps E s t h c d s were used* Se apparently 
made so attempt to identify unique or additional interviewing methods i n 
his scrutiny of play interviews nor Sid he discuss the play interview as 
a opeelal method or technique* Glover* op* c i t * pp 32 f f * (illustrations 
of methods drawn from play interviews p. 3^ sad p* 1(0) 

2 . Glover's own illustrations point up the fact that he identified methods 
In terms of the soeial "Barkers responses evidencing elements of his descrip­
tions of methods* War example, Glover il l u s t r a t e s "Sbtivating" t&ere the 
social worker states, " 1 outlined that a program of this kind would mean 
coming once a week for a couple of months or as long as she wanted that 
kind of help* X knew i t was not easy to go back and face painful memories 
but we would discuss only such things as she brought up and wanted to talk 
about. Xt was a strong thing to do this not a weak thing'". Obviously tills 
response does not include a i l the elements described under the method 
j£otivatina« for example i t does not sum up what had been achieved or Indicate 
what could be r e a l i s t i c a l l y expected to take place i n her personality growth. 
Wo mast assume that these elements were inferred or present i n other parts 
of the record, and that "methodo" were identified i f some of the elements or 
steps mentioned i n the description of methods were i n evidence i n the 
recording. Ibid. p. 37 • 

She eoanston denominator that may be dram from the analysis of 
t h e ease records and t h e Illustrations of interviewing methods i s that the 
application of these methods cited, are aimed at relating t h e child's 
egressions a n d a c t i v i t i e s to problems i n t h e external environment. .The 
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socle! worker's focus i s sot on the reorganization off the loner world but 
bringing the child's "inner t&rld" into harmony v i t h theieavireisments. 

The desEonstrates that the social worker' s focus remains on the 
child's conscious or pre-conscious feelings and attitudes, (as expressed i n 
play activity) i n relation to the child's functioning i n the environment, 
The social worker i n the c l i n i c directs and interprets the child's a c t i v i t y 
from the basis off a theoretical orientation i n social •work under the super­
vision off en experienced social •worker. 

I t follows that the f i r s t objective of this study has been achieved 
namely: to demonstrate that the^Lay interview as a social work technique i s a 
val i d part of social %ork practice. 

A recapitulation of the definition of the social work interview 
presented i n Chapter One (p. 1 6 ) outlines a continuum -which the play inter­
view appears to approximate end contain the equivalent elements. ''The inter­
view as a social work technique may then be defined .... as a verbal and 
non-verbal interaction between two or store individuals working towards a 
common goal - the adjustment of the Interviewee to his social environment, 
when the Interview? i s a professional person witose theoretical orientation 
i e i n the f i e l d of social work and when the interviewer i s consciously end/or 
unconsciously drawing upon the knowledge of and belief i n social work philo­
sophy, principles, concepts and methods, resulting i n the social worker making 
a cons clous use off s e l f i n the management of relationship to meet the psycho­
social seeds of the client and i n the application of techniques focused on 
relating the client's conscious feelings and attitudes to his functioning i n 
the environment i n a way calculated to enable the client to solve his problem^ 
of social adjustment. The interviewer also attempts to communicate end act 
upon the assumption that the interview 1G a purposeful consBunicatioa within 
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the contest of the t o t a l social vrork process which includes related inter­
views, and (tihera applicable) a constellation of direct and indirect contacts 
with the client's relatives, employers, teachers and other significant i n d i ­
viduals i n the client's environmentt and the involvement of the agency or . 
c l i n i c and/or other coassonity resource". This definition applies equally 
to the play interview. Having established a demonstrable basis for . 
establishing that the play interview i o a va l i d part of social wos& practice 
this study w i l l proceed to examine the play interview recordings with a view 
to pointing tip any contra-lndieations to these findings and at the same time 
continue to pursue the second objective of this study, namely: So examine 
the realised and potential diagnostic and treataeat p o s s i b i l i t i e s inherent 
i n the play interview i n terms of the potentiality for r e l i e f or resolution 
of stresses i n the environments. Shis w i l l involve the application of 
Schedule (2) made up of Diagnostic and Treatment features drawn from the 
literature on play techniques and described i n Chapter Two. 



- 79 -

TABLE II. 
Diagnostic and Treatment Features in Terms of the Child's 

Patterns of Response. 

Diagnostic or Treatment Feature 
Frequency in Interviews 
A B D Total 

1. Play disruption 
2. Play satiation (including 

desensitiaation of trauma) 
3* Self-curative trends in 

spontaneous play 
4. Simple release of infantile 

pleasure 
5* Simple re-enactment of the 

child*s everyday experiences 
6. Learning in relation to form 

factors 
7. Expressive behaviour in relation 

to significant problem areas'a). 
(This behaviour is co-existant 
with projection phenomena and . 
adaptive behaviour). 

1 1 

1 1 1 

1 1 -

10 

2 

3 

2 

15 

Total items 12 11 35 

(a) Art productions and other evidence of the apperceptive distortion patterns 
of the child are not available (black board drawings, finger paintings and 
other creative art forms not being accessible for study). Also, the graphic 
descriptions of the drawings and other art creations of the child are extremely 
summary in the recording. Projective* Expressive and Adaptive behaviour 
are therefore grouped under one heading (7). 
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A p p l i c a t i o n o f Schedule II {Diagnostic aad Treatment Features*  

Findings* 

Six of the seven features described i n Chapter I I infer© i d e n t i f i e d . 

in terms of the eh i I d' s* r e e pones GN and behavioural patterns. The incidence 

Of the various features i d e n t i f i e d are i n d i c a t e d in schedule 2 p. ?. 

Horover, the s t a t i s t i c a l f i n d i n g s of t h i s l i m i t e d study a r e not con­

sidered o f s u f f i c i e n t s i g n i f i c a n c e f o r discussion* 

For the purpose of t h i s study i t i s s u f f i c i e n t t o i d e n t i f y the pre­

sence o f these features as diagnostic and treatment p o s s i b i l i t i e s . S e l f - c u r ­ 

a t i v e Breads was the only feature missing i n the f i v e records, although e l e ­

ments were present and i d e n t i f i e d , (Flay d i s r u p t i o n and H a y S a t i a t i o n ) * 

I t vaDuld appear that s e l f - c u r a t i v e trends i n v o l v i n g a pattern of play d i s r u p ­

t i o n and play s a t i a t i o n would normally extend over a s e r i e s o f p l a y interviews* 

The b l i n d a n a l y s i s of i n d i v i d u a l records does not lend i t s e l f t o "the i d e n t i ­

f i c a t i o n of t h i s feature although part o f the pattern i s probably present* 

I l l u s t r a t i o n s of Diagnostic and Treatment Features i d e n t i f i e d i n the F l a y  
Interview Recordings* The features i d e n t i f i e d i n the play interviews w i l l be 
I l l u s t r a t e d f o r three purposes* 

1* To d e f i n e by example the c r i t e r i a used i n i d e n t i f y i n g the diagnostic and 

treatment features* 

2* To provide a picture of the r e a l i s e d and p o t e n t i a l d i a g n o s t i c andtreat-

ment p o s s i b i l i t i e s i d e n t i f i a b l e l a the play interview* 

S* To point up oontra-indication8 i f any t o the hypothesis o f t h i e study in 
terms of d i e i m i l a r l t i e s or c o n f l i c t i n g features between the play interview 

and the s o o i a l work interview as defined i n Chapter X» 
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!• flay Disruption* 

A good illustration of play disruption particularly when i t refers 

to a slowly spreading sad diffuse inability to play is found in B i l l ' s finger 

painting episode* "He drew a few lines with hie finger and then could not 

proceed11 • See appendix B for context* This illustration points up a diag­

nostic sign possibly in the area of cleanliness habits and/or early bowel 

training* Treatment wise i t indicates that finger paints may provide* event­

ually, (a release of tension) and a medium for desensitisatlen restoration 

and synthesis of an ego overwhelmed by fear* 

2. Play Satiation* 

Clara*s play interview provides a good illustration of Play Satiat­

ion, oombined; with the features desoribed under Expressive behavi our in relat­ 

ion to significant problem areas*.." She drew a second horse and i t turned 

out much the same as the f i r s t , with a small head, long legs and flowing t a i l * 

Both horses, were posed in a very quiet position. Clara seemed to enjoy the 

painting* However, when she had painted two horses she seemed to feel that 

the worker should be painting too. Worker said i t was quite alright for her 

to paint on both jaspers. ..Clara insisted that worker paint anything she (tho 

worker) wished*11 See appendix C for context* Clara's enjoyment and desire 

to share the creative experience with the worker points up the possibility 

of some deaeneitisation of feeling and satiation in the sublimation of sym­

bolic expression around some area of conoer* 

5. Self-Curative Trends. 

Self-curative trends were not Identified in the records but elements 

of suoh trends are present in play disruption and play satiation, illustrations 

of whioh have been cited. Scrutiny of Alf's oase (appendix A) will reveal 
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otiier examples* 

4, Simple Release of Infantile Pleasure* 

A good illustration of the simple release of infantile pleasure is 

found in Bill ' s ease, " • • • B i l l entered the playroom he wanted to light a f i r e 

in the sink and became very animated as he did this". See Appendix B for con­

text. Here the child may be getting erotic stimulation or possibly purely in­

fant! la enjoyment from playing with f i r e . Another illustration i n the same 

oase vhero the simple release of infantile pleasure appears to release feelings 

aid reactivate associations produoing anxiety is found when, " B i l l gingerly 

poked the tip of his finger in a jar of red paint. Worker asked him i f he fe l t 

his mother would object to his getting paint on his finger. B i l l said she 

would •••Be drew a few lines and then could not proceed."1 B i l l had previously 

spoken about his mother's feelings about this area and this illustration pro­

vides a good example of the sooial worker relating B i l l ' s activities and ex­

pression to problems inthe sooial environment. 

5. Simple Re-enaotment of Play Situations* 

B i l l ' s oase also illustrates play aotivities that do not appear to 

have any specific emotional value or eymbollo significance. These aotivities 

appear to occur more frequently and cover longer periods of time* When the 

ohild has a large choice of toys and activities. " B i l l then oho se to go down 

to the gym and again played a l l alone with the football"• Here fcha sooial worker's 

permissiveness in not limiting B i l l ' s aotivities to the playroom provided no 

doubt diagnostic and treatment indioes - but the play aotivity itself isolated 

from the implications of choice and aloneness probably was simple re-enaot­

ment of Bill's everyday play patterns* 
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6» Learning l a Relation to Form Factors* 

Dan's ease provides a good i l l u s t r a t i o n of how the ohild plays 

with the laws of gravity and learns about the various physical laws that 

govern the universe, i n play* B I n the cafeteria we wolled the b a l l along the 

three bars set up for trays to move along* He did this for a good half hour*** 

he said he didn't ever m t to stop doing this.*.the b a l l rolled very nicely 

along the bars and he oould knock i t back and forth without i t f a l l i n g off the 

edges'* (See appendix C* for oontext)* Shis example points up the presence 

of oombined features the simple release of infantile pleasure and learning i n 

relation to form factors i n the same play a c t i v i t y pattern* 

7* Expressive Behaviour Pointing up Significant Problem Areas* 

. This feature i s probably best Illustrated in-Alf's case, i n terms of 

the oo-existest of projective adaptive and expressive features* These i l l u s ­

trations graphically demonstrate that the play interview i s r i c h i n diagnostic 

and treatment p o s s i b i l i t i e s * 

Diagnosis and treatment, although conceptually distinguishable are 

actually co-existent en t i t i e s i eaoh enriching the other* 

Contra-Indications * 

Hone of these illustrations appear to point up eontra-indioations 

to the hypothesis that the play interview i s not a v a l i d part of sooial work 

practice when conducted within the limits defined i n this study or that i t 

envelops functional features that are unacceptable as a sooial work practice 

from the view point of other discipline a* The laok of oontra-lndi oat loss to 

the hypothesis of this study ean be oheoked i n terms of the similarities be-



tweea the identified diagnostic and treatment features and their identifiable 
1 

counterparts*in the sooial work interview* It may be shown by exteneionalisiag 

the elements l a the definition of the sooial work interview i n Ohapter 1* i a 

terms of behaviour that may be seen and reported? that the Diagnostic and 

Treatment features of tho play interview have for the most part t h e i r counter-" 

part i n the sooial work interview (See Table III)* 

1* I t should be notod that the playrooms at the Provincial Child Guid­
anoe Clinio are not sot up for spontaneous play i n the f u l l e s t sense of the 
word* That i s the playrooms are not stocked with a fixed maximum amount of 
play materials* Eaoh playroom i s set up with a minimum amount of equipment* 
The oooial worker brings to each individual play session toys selected ©spec­
i a l l y for the particular child coming i n * : A oontra-indloation to play inter­
viewing as a sooial work technique that oould be argued on the basis of spon­
taneous play i n a permissive setting, being analogous to free association and 
not to be attempted outside of psycho-analysis—is therefore not present* This 
centra-indication would bo, i n a l l events* modified by the degree of permis­
siveness of the social worker and th® way a child's expressions and a c t i v i t i e s 
(analogous to free associations) were handled* If the child's feelings and 
expressions were recognized as they appeared at the child's level of aware­
ness and related to sooial adjustment goals, presumably treatment would remain 
within the competence of the sooial worker* However,; this problem i s not an 
issue of this, study* 
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IDENTIFIABLE BIAQHOSTIO AKD 1RE&TMEHT FEATURES IH IHTERYIBWIHg 

The 
.1 

Flay Intervisrer The Social Work interview. 

1. Play disruption 
. . . ... | 

Sudden shift s or blocking 
i n conversation. 

2. Flay satiation Catharsis or a talking out 
of a problem* 

3. Self-ourative trends i n spontaneous play A f u l l cycle of "blocking" sad 
catharsis, terminated by im­
proved effioienoy and comfort­
ableness i n dealing with the 
relevant problem. 

4. Simple release of infantile pleasure Erotic conversation 

5. Simple re-enactment of the child's everyday 
experience. 

Purposeless conversation, !•©« 
newe of tho day or "chit chat" 
(sometimes used as a defense 
against facing problems*) 

6. 
1 

Learning i n relation to form factors. Absent 

7. Expressive behaviour i n relation to problem areas. Expressive gestures, tios, 
story t e l l i n g , acting out, 
letter w i t i n g eto* 

1. This table shows that six of the seven features identified i n the play 
interview appear to have their oounterparts i n the sooial work Interview—Learning  
in Relation to Form Faotors, is the exception. However i t s presence i n the play 
interview does not appear to bjffer a oontra-indication to the hypothesis of this 
study—being rather a positive asset i n terms of meeting the developmental needs 
of the child. It could be argued that the equivalent of learning i n relation to 
form faotors would be found in the sooial work interview i n terms of learning about 
agency function, community resources and s k i l l s i n interpersonal relationships. 
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• • • aostic CE:'J trcatcant foa^area inheres* tho play interview* 
gfae goolal Cork &lay £afccrvica? em\ Qlat-gosis asd gyea-^aeat i a tho Santost of  
t&e uiaaio* 

& G findings of this study 2adioate tSsafc \s&ea the KOd&a of play i e 
caployod by aoaial workers i a a Oh&ld Guidance cettiiag i t s jjasrgoee ie for the 
stu£y* diagr»os3.e a*ifi treatnaafc o f .q!iSildr©n .••c&fca p e r o o a a l oad/or social a&«* • 
juotffioat $ r e o l c s Q * Srea&moat goals are jsr&mrliy sooial vsork ouiezsfced s a d c h i l d * 
ran colaatod for troatoeat ore generally tfcoae t h i a t a r e uii'lor otresees that are 
g r i c a r i l y (cooial) i a Sao oavircassatal a i l l o u * iSitorial related to internal 
etroccoo i o tfeolt v4th ao â s a p ^ o a r o at trie w f e i l d ' o conscious ( o r iToeoasolcas) 
level of awaronoso &ad related t o oooial a&juatmeat goals* fffeo play interview 
i s a troatsGsat method within tho ooaSeat of She ollaie's t o t a l treateaat pro-
gram and i s a f a c t i o n a l adjunct of othor Sreatnsat nsthode* 

As this study i s on adjunct to a pattern of reeearoh studies £bouaed 
on treatment methods asa procedures i a t&e o l i a i o the aunnarlsed f ladings and 
conclusions of the relevant studies w i l l b o drawn upon, i n the following chap­
ter, i a aa attempt to formulate aseS iatogmte the oosDincd fi&diags of tJias® 
efcsdiee with t*io findSajro of this study i a teres o f soisttec up the oigaiflcauce 
of t h i s otudy and l^oiioationo for further research* 



Chapter 17 w i l l therefore deal with the implications of the findings 

of this study i n relation to the summarized findings and conclusions of tiie 

related research studies focused on the treatment program of the Provincial 

Child Guidance Cl i n i c of Vancouver* 
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CHAPTER IV 

THE SOCIAL WORK PLAY INTERVIEW IN THE CONTEXT 

OF THE CLINIC'S TOTAL TREATMENT PROGRAM 

The Provincial Child Guidance Clinic of Vancouver provides services 

which the government sees as a necessary part of the Mental Health Program. 

The Clinic also operates as a demonstration unit. One of the major aims of 

the c l i n i c team i s to provide the best possible treatment services for chil d ­

ren with adjustment problems i n order to demonstrate to community agencies, 

hospitals and c l i n i c s ways and means of prevention and treatment of personal­

i t y and behavior disorders. 

The very nature of Child Guidance predetermines that the c l i n i c 

treatment program i s focused on the child. Treatment i n the c l i n i c i s a 

fusion of healing and services. H owever, as Glover's study shoxvs the bulk of 

direct treatment i n the c l i n i c i s handled by social workers.^" The majority 
2 

of the social workers interviewing time i s spent with the parents. 

1. Glover op. c i t . p. 17. 

2. Moslin (1950) drawing his findings from the t o t a l caseload i n the 
c l i n i c for 1950 found that mothers received more interviews than children, 
(58?i). Fathers receiving only 11 per cent of the interviews and children 
Only 31 per cent. Koslin, op. c i t . , p. 4 and p. 47* 
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In Child Guidance, there appears to be general agreement, among 

the various disciplines, that for the younger ohild (and some older ohild­

ren with special problems) the play interview provides the best medium 

through whioh individualized help may be given systematically. 

I t i s basic to treatment in the c l i n i c that when a ohild i s as-
1 

signed to a sooial worker for play interviewing. the sooial worker's ef­

forts i n treatment are supported by the c l i n i c team. The sooial worker 

takes responsibility for working with the ohild and oftentimes the parents 

and other significant individuals i n the child's environment, but he may 

consult other team members freely, either individually or as a group i n a 

team conference* 

Implications of the Present Study. 

The present study while focusing particularly on the play interview 

as a sooial work teohnique in a Child Guidance setting, borrows from and 

joins with other research studies ooncerned with the contributions of sooial 

workers to the servioes of the Provincial Child Guidance Clin i c of Vancouver. 

This study i s part of a oomposite pattern of research studies fooused on soo­

i a l work treatment methods viewed i n relation to the olinio's program of study, 

diagnosis and treatment* 

1* It should be noted that sooial workers handle the bulk of the oases 
when play i s used as a tool i n treatment, on a Continued Service basis, i n the 
o l i n i o . However, ohildren are usually assigned to sooial workers for play i n ­
terviewing at the Diagnostio Conference. Prior to the Diagnostic Conference, 
sooial workers rarely undertake play interviewing with children. However, play 
interviews are undertaken by psychologists i n the olinio on a continued treat­
ment basis as well as for diagnostio purposes, when time permits. The diagnos­
t i c play interviews usually include psychometric and/or projective procedures. 
Shortages of psychiatrists and psychologists on staff, not policy, i s the reason 
that some ohildren are assigned to sooial workers. 



This study therefore should not be viewed i n isolation from other 

studies but as an adjunct to a pattern of studies focused on treatment meth­

ods and procedures. 

The composite picture i s t h i s : 

Glover studies casework interviewing methods employed by social 

workers working with adults and ohildren within the context of the olinio* 

Glover identified 13 interviewing methods and showed that they could he sub" 
1 

jeotively identified and counted* 

Moslin studied d i f f e r e n t i a l treatment i n casework with mothers at the 

olinio and showed that the interviewing methods described by Glover, (with 

slight modifications by Moslin) were used extensively i n social work interviews 
2 

with mothers* Ifoslin identified and counted the interviewing methods pre-
3 

sent i n the case records he studied. Moslin showed that the client's per­

sonality (as assessed by the sooial worker) appeared to be a determinant i n 

the worker'8 choioe of methods. He concluded that 90 per cent of soeial work 

interviewing methods used were of the supportive clarifying kind. Moslin 

states that interview casework was done with 10 per cent of the eases he studied 
4 

and that i n half of these oases insight casework methods were employed. 

1. It should be noted that Glover identified and illustrated methods 
in the play interview and soeial work interview alike. Glover, op* o i t . , p. 32 f f • 

2. Moslin made a s t a t i s t i c a l oount of methods he identified i n the sooial 
workers recordings of interviews with mothers. Moslin, lik e Glover, did not 
state what c r i t e r i a he used to establish the identity of methods. As Moslin does 
not give illustrations of any of the methods identified no inferences can be 
made from definition by example. Further i t should be noted, that Moslin's study 
was limited by the adequacy of reoording i n the case records studied. I t would 
appear that Moslin's data (like the findings of the present study,) does not lend 
I t s e l f to quanitative analysis. At best, Moslin's s t a t i s t i c s on methods are l i m i ­
ted to a reflection of certain aspects of the sooial work reoording.(See Moslin, 
op. e i t . , pp. 29 f f . 

3. 
4. 

pp. 29 f f . 
Ibid., p. 37 
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Book's study of adolescent client's focused on the resistance of 

the adolescent to casework services* Beok showed that the majority of ad-

olesoents who came to the olin i o terminated treatment as a direct result of 

their "resistance". Beok recommended experimentation with another sooial 
1 

work method - the more impersonal group work approach. 

The. present study fooueed on the play interview as a sooial work 

treatment method with ohildren (including adolescents) logioally f i t s into 

the pattern of research studies at this point. 

This study, lik e the other studies mentioned, i s descriptive 

rather than evaluative. However, by taking fiv e current play interview re­

cordings by sooial workers i n the continued service department of the cl i n i o 

an attempt was made to examine the strengths of the play interview as a soc­

i a l work treatment teohnique i n the oontext of the c l i n i c ' s treatment pro­

gram. This study demonstrated that the interviewing methods as described by 

Glover and Moslin (with modifications by the writer), are readily identifiable 

at least on the basis of c l i n i c a l judgment based on inferences drawn from 

evidence i n the record inhere (the sooial worker's) recorded responses approx­

imate a combination of the steps i n treatment outlined In the descriptions of 

method* 

This study further shows that the play interview contains the eq­

uivalent of most of the identifiable diagnostio and therapeutic features pre­

sent i n the social work interview* 

The play interview i s shown to be UBed for the same purposes and 

1* Beck, op. o i t . , p. 121* 
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goals as the sooial work interview and demonstrated to be a va l i d part of 

sooial work practice as long as the focus of treatment i s on the child's ad­

justment to his sooial environment and play a c t i v i t i e s are interpreted and 

directed from a sooial work orientation* 

The present study as an adjunct to related studies, also points up 

the faot that the play interview is a functional adjunct to other treatment 

methods and i s seldom i f ever employed i n the olinio, except as part of a 

oonstellation of other treatment methods fooused on parents, siblings, teachers 

or other collateral figures* 

1 2 
Trasov (1960) and Pogarty (1952) both studied the relationship 

between ohildren with behaviour problems and parental influences. Both stud­

ies pointed up the parents' need for direct treatment. 

3 

Chave i n a study of "The Pre-Clinioal Conference as a Diagnostio 

Screen i n a Child Guidance Setting" demonstrated the value of the pre-elinl-

oal conference for diagnostic screening i n a multi-discipline setting i n 

terms of f a c i l i t a t i o n of: 
1* The diagnostio prooess 

1. Trasov, Georae, Edward, Parental, Attitudes and, How They Affeot the  
Behaviour of Children Master of Jooial Work Thesis, University of British 
Columbia, 1950, (unpublished). 

2. Fogarty, Patrick, J., .he Relation of Children's Disorders to Limi­
ting Parental Influences . Master of Social Work Thesis, University of British 
Columbia, 1952, (unpublished). 

3. The Pre-Clinical conference refers to a olinio team intake conference 
held prior to the c l i n i c a l examination of the child, now a routine part of the 
general treatment procedures at the Provincial Child Guidance Clinic of Van­
couver. This conference i s used to f a c i l i t a t e the selection of eases on a dia­
gnostic basis i n accordance with the function of the c l i n i o and to determine when 
emergency or specialized servioes should be extended. It i s also used to make 
decisions a6 to the type and sequence of required examinations. 
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2. The establishment of treatment goals. 

3 . The eoonomioal use of staff time. 

Chave further pointed out ithat the pre-olinioal conference would im-

plement a wider application of the principle of integration at a multi-disci-
1 

pline level i n the c l i n i c . 

The major findings of this group of related studies appear to cover 
2 

four major facets of the c l i n i c ' s treatment program s 

1. The treatment of the parents. 

2. The treatment of adolescents. 

3 . The treatment of ohildren. 

4. Integration and improvement of services. 

The implication of the findings of the present study w i l l be d i s ­

cussed with the major emphasis on the treatment of children and adolescents 

when play i s used as a tool i n treatment. However, these implications w i l l be 

viewed i n relation to the findings of the related studies when these findings 

1. Chave, op. o i t . , p. IV 

2. Up u n t i l now no attempt has been made to pull together the findings 
or implications of these related studies. As the present study, i s merely an 
adjunct to this pattern of research, not broad enough to integrate the scops 
of the various studies} i t i s considered beyond the soope of this study to 
make a major effort to draw together the findings of these studies and present 
a unified picture of the cl i n i c ' s total treatment program. However, the sum­
marized findings and conclusions of these studies w i l l be used as referents 
to support or modify the findings of this study and to locate the play inter­
view in i t 8 proper perspective i n relation to the cl i n i c ' s t o t a l treatment pr­
ogram. 
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bear directly on the play interview as an adjunct to other treatment methods. 

Interviewing Methods as a Factor i n Treatment. 

There appears to be general agreement i n the literature on sooial 

casework and counseling that methods or techniques are an important faotcr 

i n treatment. In sooial casework the broad methods of ego-supportiveness and 

insight development (oeo appondi^gSfofeg^^ ISllia'o oharfr) appear to 

cover most of the teohniques involved i n direct treatment through the medium 

of the interview. These broad methods are generally agreed to be important 

faotors i n treatments The present study however does not support Glover and 

Moslin's conclusions that the sooial worker's oonsoious use of methods, as de­

scribed by Glover, Moslin and the writer, i s a significant factor i n treatment. 

In the analysis of play interview recordings, at least, there i s a 

dearth of evidence that sooial workers make a oonsoious use of the broad ineth-
1 

ode described by these studies. 

The Limitations of the Research Focused on Interviewing Methods. 

A pilot study conducted by the writer and analysis of the findings 

1. There i s some evidence of a conscious use of elements of methods as 
in the sooial worker's use of specif io responses, involving reassurance, approval, 
advioe, or suggestion - but no evidence of a oonsoious attempt to use the com­
bination of responses described for example under the description of motivating. 
That i s not to say that identifiable methods are not being used - they are pre­
sent at times but that does not mean the sooial worker consciously employed the 
method identified, judging from the fact that at no time did the social worker 
articulate or describe the methods identified either i n the content of the record 
or i n the summary of the interview i n the section under comments. Such methods 
as involved single responses like encouragement, advioe, information giving (some­
times called interpretation) were frequently identified by the recorder* 
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of the present study indicate that the analysis of oas© records as presently 

recorded in the clinic, by the application of Moslin's schedule of methods* 

under the present limitations of definition implicit in the descriptions of 

method (presented by Glover, Moelin and this writer) is of l i t t l e value in 

terms of counting the incidence of methods and the assessment of their signif­

icance in treatment. The fragmentation of methods, overlapping and combinat­

ions defy setting up criteria for the objeotive identification of methods, 
1 

that would adequately reflect what actually ocoured in the interview. 

Careful analysis of the illustrations of the application of methods 

by Glover and even cursory scrutiny of the descriptions of methods indicate 

that the methods vary in terms of the number of steps or elements required to 

meet the prerequisites found under the particular label. Also the illustrations 

indicate that oertain methods are identified in terms of evidence indicating 

elements of tho method were applied and the client's responses provided addit­

ional evidence or criteria, to justify identification of method. It would ap­

pear that the conscious application of method, poorly timed, or inappropriately 

used, where no response was forthcoming from the olient would be most likely not 

identified. 

1, For the purposes of this study i t was enough to demonstrate the exis­
tence of patterns of responses equivalent to the interviewing methods described, 
and to illustrate the rare ocoasions where the patterns Of responses approxi­
mated most of the elements or steps described as a particular method or tech­
nique. These findings illustrated that the sooial worker's responses in tho play 
interview were similar or equivalent to those made in the sooial work interview 
with adults, but did not point up bhe sooial worker's conscious use of methods. 
It should be noted that the findings of this study do not lend themselves to 
qualitative analysis - the frequency of the rare occasions when a method was 
identifiable in the recording obviously not being significant except as a re­
flection of the adequacy of the recording. 
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Boeiii'liMj Bearing these facts in mind the findings of this study and an 

analysis of Glover and Moslin's work indicate, that for a variety of rea­

sons, the s t a t i s t i c a l descriptions of the number and frequency of methods 

used have l i t t l e significance except as a reflection of certain aspects of 
1 

recording* 

However, assuming that the other findings, based on th© analysis 

of the play interview recordings, i n this study, (which appear to be i n gen­

eral agreement with the findings from the case studies of Glover and Moslin) 

are generally true, the interview methods employed by sooial workers i n the 

play interview are similar and/or equivalent to the methods used by sooial 

workers i n interviews with adults* 

These findings present insufficient evidence to base recommendations 

about the teaching or application of the 13 interviewing methods described* 

Strong indications may be drawn from these findings that research fooused on 

elements of these methods i n terms of the sooial worker's and client's res­

ponses and the identification and analysis of such techniques as reassurance, 

suggestion, c l a r i f i c a t i o n , etc., defined i n terms of single responses might 

1* The findings of these studies support the notion that serious ob­
jections can always be raised to any attempt to analyze what goes on i n inter­
views unless the case material has been phonographically recorded. Symonds 
and Dietrioh studied the effects of the time Interval following an Interview 
upon the accuracy and completeness of the written report. They found that* 
"Reports were found to decrease i n completeness and accuracy as the time i n ­
ternal increased, with the less meaningful material being affected i n a 
greater degree than the more meaningful. The mean percentages of ideas cor­
rectly reported f o r a combination of three interviews were as follows* 39$ 
when the report was written immediately after the interview, 30$ when written 
after a two day interval 23% when written after a seven day interval. Symonds, 
P. I., Dietrioh, D. H., "The Effect of Variations i n the lapse of Time Follow­
ing an Interview upon Accuracy and Completeness of Recording"* Journal of  
Abnormal and Sooial Psychology., 1936., p. 8*. 
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be more rewarding* However, despite the limitations of the research focused 

on descriptive interviewing methods, particularly the limitations of the pre­

sent study, "the analysis of the play interview recordings, emphasizes the in­

herent wealth of the play interview in terms of realized and potential diag* 

nostio and therapeutic possibilities* 

The Sooial Work Play Interview as a Tool in Treatment. 

The play interview contains a richer, i f not a completely additional 

dimension, than the sooial work interview, that of play activities* In view 

of the fin<j|in̂ $of this study (supported by the contributions of other disciplines 

surveyed in the literature), the following assumptions may be made about the 

play interview: 

1. Play activity is the child's way of alerting the trained obser­
ver about the nature of his adjustment problems. 

2. When the child has uncomfortable feelings and stresses about re­
lationships with his parents, teachers, siblings or other indi­
viduals or groups in his environment i t helps to express these 
feelings in the presence of an accepting permissive person in a 
protected (less traumatized) atmosphere. 

3. When a ohild is suffering from a traumatlo experience, i t is 
probable that "re-living" or playing out the traumatio exper­
ience in a less traumatized atmosphere usually to some degree 
desensitizes the ohild to the original trauma* 

1* It would seem that the most productive research in counseling techniques 
has been focused on the relationship between tho counselor's responses and the 
client's inner world (self concept and other personality factors). For review 
of studies by Porter, Snyder, Rairay, and Rogers, see: Curran, Charles A., Person­ 
ality Faotors in Counseling, Grune & Stratton Inc., Hew "fork, 1947. 204 f f * 
The equivalent in social work would seem to be a focus on the relationship between 
the sooial worker's responses and the client's personality structure in terms of 
his characteristic ways of dealing with external presses in the environment* 
(i.e. soeial adjustment). It being generally agreed that sooial oasework as a 
treatment teohnique does not attempt a re-organization of personality structure 
but focuses on enabling the client to utilize his present personality organis­
ation more efficiently or adaptively to deal with stresses in the external en­
vironment. This is not to say, however, that oasework help might not precipitate 
marked changes or re-organization of the client's personality structure* 
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4. In the play Interview, as i n the sooial work interview, i f the 

olient 18 unable to continue discussion of a topic of conver­
sation, or suddenly shifts to another subjeot of conversation i t 
frequently has significant meaning i n terms of the stresses he 
i s facing* The same observations hold i n the play interview i n 
terms of "play disruption 1*. The diffuse spreading of the child's 
i n a b i l i t y to play or a sudden s h i f t or cessation of play a c t i v i t i e s 
are frequently significant indices to the child's hidden person­
a l i t y d i f f i o u l t i e s . 

5. The play aotivities themselves as well as the sequential pat­
terns of diagnostic and therapeutic indices (such as play dis­
ruption, play satiation, aoting out of traumatic experiences, 
art productions, etc.,) provide an excellent medium for the 
identification of the child's characteristic my of perceiving 
and reacting towards situations and people i n his (or her) en­
vironment, both in terms of the child's defense mechanisms and 
apperceptive distortion patterns. 

On the basis of these assumptions, bearing i n mind the sooial 

worker's orientation (philosophy, principles, concepts and methods) some impli­

cations and recommendations may be drawn up for further research and study. 

Implications for Further Sooial Work Research and Training. 

The implications for further research and experimentation and t r a i n ­

ing that appear to emerge from this study (as an adjunct to the pattern of re-
1 

search studies) appear to f a l l i n three main categories• 

1. It is considered beyond the scope of the exploratory study to map 
out areas for evaluative research i n terms of comparative studies of the ef­
fectiveness of the play interview as a social work technique i n treatment and 
similar approaches to the use of play techniques, such as non-directive play 
therapy eto. No doubt an evaluative study of the efflcaey of the social work 
play interview would establish a basis for research focused on setting up 
c r i t e r i a as a basis for establishing when non-directive play therapy or other 
forms of treatment would be more or less appropriate with specific children. 
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1. The merits of extending end developing the use of play inter­
viewing as a sooial work teohnique within the context of the olinio*s 
treatment program. 

2. The value of extending and refining the use of the play inter­
view in the field of sooial work in general. 

S. Sooial work training in relation to play interviewing in a 
Child Guidance setting. 

The Extension of the Use of the Soeial Work Play Interview Within the Context 
of the Clinio. 

The play interview as a sooial work teohnique eould be employed rout­

inely or in special oases during the period prior to the Diagnostio Conference. 

During the period the sooial worker was gathering material for the intake con­

ference, or when the sooial history data was being gathered for the Diagnostio 

Conference the child involved could be brought in for play interviews to fac­

ilitate the formulation of a psycho-social diagnostio statement (for the 

clinic team's perusal at the Diagnostio Conference) and also to gather evidence 

to support the findings of the Diagnostio work up carried out by the olinic 
1 

psychologist. 

A diagnostic statement giving a tentative psycho-social diagnosis of 

the ohild, in itself, would not be a duplication of the psychologist's examin­

ation. The soeial worker's focus on the child's characteristic way of re­

acting to external stresses and the implementation of skills aimed at enabling 

the child to mobilise his energies and utilise his strengths in his struggle 

to adapt, provide diagnostic and prognostic indices not necessarily present 

in the 'findings of projective 

1. The latter point involving confirmation of the psychologist's findings 
would involve problems in observation and communication which will be dealt with 
under (2) "Sooial Work Training in Relation to Play Interviewing in a Child 
Guidance Setting." 
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% 
(or psychometric) tests* 

the additional information about the child {a diagnostic state­

ment would support\ome of the considerations Chave presents i n her argument 
* 2 

for the institution of the pre-olinical conference. At times i t might be 
very valuable to have this additional diagnostic information at the pre-olin­

ical oonference. furthermore the necessity for the clinic psychologist and 

sooial worker to work together closely on the case at any point i n time should 

promote the wider application ef the principle of integration at a multl* 

discipline level* 

The use of the play interview as a social work technique could be 

extended to include group play for special groups of children, adolescents 

and possibly parents* This type of treatment could be considered from a soo­

i a l group work or group psychotherapy oriented point of view*. 

Hay Interviewing for Parents, 

A form of the play interview with parents focused on overcoming 

their own difficulties in playing with (and training) their ohildren could 

also be explored as an educative as well as a -therapeutic device. 

1* As Fraiberg states: "If the amputation doll brings forth from the 
l i t t l e five year old the expression of a castration anxiety, what do we know 
of him that is not true of every other l i t t l e boy of his age.*.We cannot even 
consider this important unless the ego of this ohild has failed to deal satis­
factorily with t3iis anxiety, that is i f the ego has been compelled to develop 
pathological defense mechanisms or symptoms to ward off the anxiety". In other 
words, our criteria for diagnostic study are obtained not from id-manifestations 
but from observations of the ego and its efforts to deal Wi th the instinets. 
Fraiberg, Selma, "Some Aspects of Casework with Children", Social Casework, Vol. 
XXXIII, No, 9, December, 1952. p. 376. 

2* Chave, op. oit., pp. 69 f f * 
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The Group Approach i n treatment» 

The treatment of children i n groups has not as yet been implemented 
1 

at the c l i n i c * The experiments i n group treatment i n sooial group work* 
2 

and Group Therapy have Indicated that the "group" can be u t i l i z e d as a very 

effective device i n treatment of ohildren and adults with adjustment problems* 

although i t has not been found to.be the "time saver" that group treatment 

vrould imply* It i s beyond the soope of this study to even tentatively explore 

the merits of these various approaches to group treatment and their use i n 

conjunction with the individual play interview - but i t would appear to be a 

valuable addition to treatment i n line with the c l i n i c ' s aim to demonstrate 

the best possible treatment servioes* It certainly f a l l s i n lin e with ^eok's 

recommendations based on the findings of h&J^ study and the work of Peok and 

Bellsmith. Book's recommendation that " experimentation i n the more imper­

sonal group approach may reap rewards in this problem of handling adolescent 

resistance" • 

1. Konopka, Gisela, "The Generic and the Speoifio i n Group Work Practice 
i n the Psychiatric Setting"* Social Work, Vol, 1. Mo. 1. January, 1956, pp.72 f f , 

2. Slavson, S. H., An Introduction to Group Therapy. The Commonwealth 
Foundation, New York, Hew York, Copyright, 1953* 

3. Sfeck, op. c i t * p. 121 

4. Peok and Bellsmith found i n their work with resisting adolescents« 
"that whereas i t had been d i f f i c u l t to bring the resistance of these clients 
into the open through casework treatment this was accomplished quickly, with some 
of the characteristio aspects of resistance, through group sessions. Not only 
i s resistance l i k e l y to be more externalized i n a group setting; but both the 
worker and the group can aid the adolescent i n his struggle with the problem" • 
Peok, Harris, B., Bellsmith, Virginia, Treatnent of the Delinquent Adolescent, 
Family Service Association of America, New York, 1954* 

http://to.be
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The Role of the Various Disciplines when Play i s Peed as a Tool In Treatment. 

Further study focused on the efficacy and applicability of the play 

interview i n social work within the oontext of the c l i n i c might well be an aid 

i n setting up c r i t e r i a for determining whether a particular ohild might be 

more (or less) amenable to such treatment as non-directive couseling or more 

intensive forms of psychotherapy* 

The Extension and Development of the Use of the Play Interview i n Sooial Work  
Practice. 

A broad implication of this study emphasises the need for the ex­

tension of the use of the play interview as a teohnique i n social work. Sooial 

workers everywhere, i n their contacts with ohildren (particularly the age group 

between infancy and adolescence) w i l l seldom find a more effective medium for 

communication and establishing rapport than the play interview. Play a c t i v i ­

ties judiciously employed are a most effective way to build relationships, 

deal with placement and separation problems and other d i f f i c u l t i e s the neg­

lected, deserted, or bereaved ohild must face. 

An Area for Exploration - B l g h l y " Structured" Play Forms. 

Perhaps the most important specific implication that could be drawn 

from this study, i n line with the sooial workers present stage of development 

i s i n the area of "structured" or controlled play i n the play interviews. The 

present study i s concerned with play interviews where loosely structured or 

controlled play was employed. 

An important area for further exploration and experimentation would 

be i n the refinement and development of the use of highly focused "structured" 



1 

play i n selected oases* 

2 

David 2!. Levy worked out such specific stimulus situations as, "New 

baby at mother's breast, peer attack, balloon bursting, punishment or control 

by elders, genital difference, b i r t h of a baby, the invisible boy (or g i r l ) 

i n the bedroom of his parents, specific threats, separation etc* The diag­

nostic and therapeutic poss i b i l i t i e s inherent i n the use of such play forms 

await further investigation and application by social workers, particularly 

i n settings where Psychiatric Consultation is available. Highly " structured" 

play i f found to be effective i n title sooial work play interview might be par­

t i c u l a r l y practicable i n b r i e f servioe oases where the ohild i s reacting to a 

speoifio traumatic experience. 

Sooial Work Training i n Relation to Play Interviewing* 

What the sooial worker can do w i l l of course be influenced by the 

kind of training prescribed by schools of sooial work, as well as staff de­

velopment. 

1. The "structured" play situation i s used as a stimulus to f a c i l i t a t e 
self-directed creative free play of the child i n treatment. In "highly focused", 
structured play the child would be exposed to a series of speoifio stimulus s i t ­
uations. The child then could ohoose to ignore, or to freely "play out" these 
situations. 

2. Separation play i s designed to offer the child opportunity for the re­
lease and expressive mastery of separation anziety and separation anger and to 
provide diagnostic indices of the ohild's a b i l i t y to orient himself i n time. 
The stimulus situation generally specifies a definite time interval. The pos­
s i b i l i t i e s of the judicious use of this particular play form for Child Placement 
Agencies are obvious. If in conjunction with other forms of treatment desensi-
tiaation of the "separation" trauma oould be worked out i n the play room rather 
than "acted" out i n r e a l i t y i the problems of broken foster homes and the " c i r ­
culating" ohild might be effectively alleviated. Hombridge, Gove,, "Structured 
Play Therapy" American Journal of Orthopsychiatry, Vol* 25, Ho . 3 . , July, 1 9 5 6 * 
pp. 6 0 1 f f • 
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If social workers are to extendi and develop the use of the play 

Interview as a vali d part of sooial wrk practice, play aotivities must oon-
1 

tinue to be directed and interpreted from a sooial work orientation* 

That does not mean however there i s not room for growth and devel­

opment aimed at u t i l i z i n g to the f u l l the diagnostic and therapeutic poten­

t i a l s Inherent i n the play interview. 

The social worker i n a Child Guidance setting i s faoed with two 

major problems. 

1. Direct responsibility i n treating clients with serious psycho­
logical problems* 

2 , The problem of oommuaioating with and understanding the think­
ing of the various disciplines i n the c l i n i o team. 

Moslin stresses the major implication of his study (1952) inhioh i s 

concerned with the training of sooial workers. 

" I t appears that a more dynamic training in psychiatric concepts ie  
indicated, based on the assumption that the oase worker w i l l need i t 
for a more direct responsibility i n treating psychological problems 
found in some clients that oome to the c l i n i c for help. In the pre­
sent two year training period the student i s well initiated into 
ego-supportive casework and the related techniques. However, to 
establish a profioienoy i n treatment aimed at developing insight, 
further training seems indicated." 2 

Moslin points out thati 

" I f social agencies restriot the type of problem and res t r i o t the 

1. It i s suggested that schools of sooial work should include i n their 
basio training a workshop oa the art and science of play interviewing. Such 
training should not be entirely limited to f i e l d placement - as some placements 
do not include opportunities for supervised training i n play interviewing. 

2. Moslin, op. c i t . , p. 69* 
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level of c o n f l i c t which w i l l be treated by the methods discussed 
i a Hiie study, valuable new knowledge and techniques may be pre­
vented from becoming known. Restrictions set up i n advance be­ 
oause eertain activity does not seem appropriate for oasework  
w i l l prevent progress and experimentation. What may have been ac­
cepted as true traditionally may not be true forever in the light  
of new knowledge", 1 . 

In order to develop and refine the sooial worker's s k i l l i n the use 

of the play interview as a sooial work teohnique and bring to the olinio team 

a more meaningful contribution, the sooial marker might well benefit by mere 

training in psyohodynamios, and more spe c i f i c a l l y i n the rudiments of project­

ive techniques. 

A recommendation that i s being followed at some schools of sooial 

work i s the inclusion at the B.S.W. level of a course involving an orientation 
2 

i n diagnostio testing. This course i s designed to give the sooial worker 

enough training to be able to understand and interpret psychological reports 

and a b i l i t y to report on test findings i n t e l l i g e n t l y . 4 knowledge of projective 

techniques would increase the soeial worker's a b i l i t y to report i n t e l l i g e n t l y 

on the child ' s art productions, management of play equipment and other expres­

sive behaviour involving perceptual, ideational, and effector processes, i t 

would also enable the social worker to interpret and communicate the findings 

of the psychiatrists and psychologists with greater ease and comfort,* 

Underlying the recommendation for further training i n psyohodynamios 

and the concomitant implications i n regard to the problem of integration i n a 

multi-discipline setting i s the need i n sooial work for an integrated conception 

1. Ibid., p. 69. 

2* At the University of B r i t i s h Columbia a more advanced course i n psycho­
logical testing i s available at the Undergraduate level to students majoring i n 
psychology. 
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of personality that would bo more readily transmiesable, at the B.S.W. 
1 

level, than oversystematized construots of olassical psychoanalysis* A 

conception of Personality that would lend i t s e l f to u t i l i z i n g the diagnostic 

and therapeutic possibilities of the play interview to the f u l l might well 

involve the integration of the basio oonoepts of psychoanalysis and the dyn-
g 

amie theories of learning and perception of Gestalt Psychology. 

i n the light of the value of play aotivities as projective techniques, 

reviewed in Chapter II and the possibility of the knowledgeable sooial worker 

being able to introduce a new element into projective techniques (by identi­

fying and relating perceptual patterns and learning theory to treatment i n r e ­

lation to sooial adjustment) the des i r a b i l i t y of verifying the efficacy of such 
3 

an approach by sooial work research i s obvious. The f i r s t step would be 

1. As Norman Cameron states, nWe are a l l i n this d i f f i c u l t y together be­
cause we s t i l l look upon our material i n an antiquated fashion. It is only be­
cause of sthls that we have on our hands an over systematized psychopath©logy 
whioh treats language behaviour and emotional conduct as though they belonged i n 
another world. We have already wasted years of effort i n trying to work out the 
internal structure of a f i c t i t i o u s psyche and i t s esoteric love l i f e , when we 
might better have been working out the dynamics of the organization, disorgan­
ization and reorganization of human behavior of action, reaction of thinking, 
wishing, loving, hating, learning, fearing, forgetting, avoiding, deserving, 
hiding - but a l l these studied as the aotivities of a social organism not the 
dreams of a ghost" • Cameron, Norman, The Psychology of Behaviour Disorders, A 
Blosooial Interpretation., Houghton M i f f l i n Company, New Tork, 1947, p. 20 

2. Bellak states that "Psychoanalysis can be seen as a theory of learning 
applied to the genesis of peroept memories and their lawful interaction with eaoh 
other. These are expressed i n the theory of defense mechanisms, symptoms, for­
mation and character formation* Projective Psychology, edited by Abt, Lawrence, 
Edwin and Bellok, Leopold, Alfred, A. Knopf. New York, 1950, pp. 30 f f . 

3. Thie i s not an argument for neo-Freudianism. It i s an attempt to ad­
vance Freud'8 teachings methodologically* Systematic restatement of a i l psycho­
analytical conoepts await experimental v e r i f i c a t i o n . As Freud's theories were 
formulated i n the lgith of his awareness of the phenomena of projection ( see 
P*se 32 ) euoh verification seems l i k e l y * 
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the provision by Schools of Social Work of a refresher course on personality 

development, from a broader base than psycho-analysis, covering the major 

theories of personality i n the broad f i e l d s of psychology and psychiatry.* 



APPENDIX A 

CASE OPt ALF 

B r i e f S e r v i c e Case: Play Interview No. 1. 

R e l i g i o n : 

C h i l d : 

Intelligence Rating* 

A.White, Male, age 11 years. Canadian born, 
English-German e x t r a c t i o n . 

Non denominational ( s e c t ) . 

High b r i g h t normal - (T.M.S.B. Form L ) • 

A*a mother made a p p l i c a t i o n t o the C l i n i c . 

L y i n g and s t e a l i n g ( t h e f t s o f small amounts o f 
money from parents and neighbours.) 

Presenting Problem: 

C l i n i c Team Di agnosia: A l f i s not s e r i o u s l y d i s t u r b e d . Recommended b r i e f 
s e r v i c e (6 i n t e r v i e w . ) 

A l f a r r i v e d a t the o f f i c e , accompanied by h i s mother, promptly a t 3s00 P.M. f o r 
h i s appointment. 

I introduced myself t o Mrs. A. and shook hands with A l f . I asked Mrs. A. i f she 
de s i r e d to wait i n the o f f i c e o r come back f o r A l f . Mrs. A. s a i d she had some 
shopping to do, and that Mr. A. vas waiting f o r A l f outside i n the oar. I 
explained t h a t today's s e s s i o n would be about a h a l f hour. Mrs. A. s a i d t h a t 
would be f i n e and made her departure. 

I l e d the way to the playroom. A l f came along r e a d i l y . He i o a small boy f o r 
h i s U years and quite "outgoing" and f r i e n d l y . 1 A l f looked over the playroom 
and picked up a oap gun saying I n a loud, c l e a r v o i c e , 11 Oh boy, l e t ' s p l a y cow­
boys." He f i r e d the gun and noticed i t vas empty. I s a i d that there might be 
some "caps" i n the box on the bench and s a t down by the t a b l e . A l f came over 
and loaded the gun - he f i r e d o f f one cap a t a time, and remarked t h a t the caps 
should be i n a c i r c u l a r r o l l . I suggested t h a t the caps might f i t i n s i d e the gun. 
A l f opened the gun and remarked t h a t he d i d n ' t know i f he could load i t o r not. 
He loaded the gun and f i r e d o f f the cape - remarking that he had l o t s o f caps a t 
home but no gun. I r e p l i e d , " l o t s o f ammunition but no guns?" A l f r e p l i e d "yes" 
and came over and s a t down and looked a t the water colours and the p a i n t i n g I had 
been doing before A l f came In. I s a i d t h a t we could do p r e t t y much as we l i k e d i n 
the playroom as long as ve d i d not hur t anybody or break up the pla c e . 

I put some f i n i s h i n g touches on the water colour, and remarked that I vas t r y i n g 
out the paints and vas j u s t f i n i s h i n g o f f the sketch. 

I explained to A l f t h a t I had wanted t o see him to answer any questions he might 
have about h i s experience a t the main c l i n i o , and to f i n d out i f he vas i n t e r e s t e d 
i n coming i n f o r play sessions on Saturdays. 

I asked i f A l f had any questions about h i s interview v i t h the psychologist. A l f 
s a i d "no", that she had explained everything to him. 



I remarked that I had discussed his t e s t r e s u l t s with the Psychologist and that 
she had said he had done very w l l . 

A l f said he had been going to see Mrs*. Peterson but that she couldn't see him* I 
explained that Mrs., Peterson was a s o e i a l worker l i k e myself and tfcat she worked 
with the psychologist., I t o l d A l f that Mrs. Peterson d i d not work on Saturdays 
so i t had been decided that I would see him so he wouldn't miss school. 

I t o l d A l f that on the basis of his t e s t r e s u l t s be should be able to do v e i l i n 
high school i f he was interested i n going on i n school. A l f said he l i k e d school. 
I s a i d I guessed that I t was no news to him that he had better than average 
a b i l i t y i n school work. A l f agreed and s a i d v i t h pride that he always d i d w e l l 
i n exams. I remarked that usually marks i n school depended on the amount of work 
a f e l l o w d i d on a p a r t i c u l a r subject* but that the psychological tests measured 
one's a b i l i t y to learn, rather than j u s t what one has learned at a given time. 
Z said that i t was good to know that one had the a b i l i t y to l e a r n . A l f agreed 
and said with pride that he was 100 pages ahead of everyone i n his class i n 
arithmatie. He s a i d he d i d f i v e pages a day and i f he didn't get the f i v e pages 
done at school he finished them a t homo. 

Z s a i d i t sounded l i k e he l i k e d arithmatie. A l f agreed. Z asked A l f what he d i d 
a t school when he finished his work and had free time. A l f said he usually d i d 
drawings of underwater scenes. He s a i d he von a p r i z e f o r a water colour of an 
underwater scene at school and explained how he used white splotches to give the 
i l l u s i o n of water and various d e t a i l s of the drawing. Z said that i t was very 
i n t e r e s t i n g , and that I sure would l i k o to see the painting sons time. A l f s a i d 
he would bring i t next time. A l f picked up a crayon as he vac t a l k i n g and began 
to sketch an underwater scene. Z asked i f he ever d i d other scenes. A l f said 
once i n a while he d i d "a j e t " but he l i k e d to do underwater scenes. I observed 
that A l f sketched very quickly underwater plants and the ocean f l o o r . He draw 
a f l o c k of l i t t l e f i s h - each f i s h was drawn i n one sweep of the crayon - and 
he sketched a long e l i p t i e a l l y shaped shark - with one d e f t sweep of the crayon. 
As I sat observing the sketch being shaded i n , I remarked about the treasure chest 
being suspended i n the water, adding that i t was an i n t e r e s t i n g effeot. A l f said 
he always drew a money chest i n his soenes and said the l a s t drawing he did he put 
Davy Jones' locker i n i t . This one he informed me was Captain Kidd's treasure 
chest. Ho had printed Captain Kidd on the chest - but as i t tvas across tho table 
from me I couldn't make i t out a t the time. A l f stopped shading i n the drawing 
and got up and moved about the room. 

I remarked oasually that i t was possible f o r ohests to f l o a t around l i k e that i n 
deep water as tho watsr pressure would hold them up. A l f said, n I know, I saw 
that i n 20,000 Leagues Under the Sea." I said (drawing A l f ' s attention to the 
drawing) that i t was a very w e l l done underwater scene and that i t made me f e e l 
that i t \7ould be very i n t e r e s t i n g to go down af t e r that buried treasure i n a 
diving s u i t . A l f said he would rather go down as a frogman. I agreed that that 
would be a better way i f the water wasn't too deep. A l f s a i d , "Yeah, but I can't 
swim". He paused and then said i n a c o n f i d e n t i a l tone"you know there i s something 
queer about my family, none of them a an swim". I said " i t seems funny to you that 
noone i n your family can swim".. A l f said "yes, they couldn't learn I guess." A l f 
then tjsnt on to t e l l how he almost drowned i n a swimming pool when he walked 
underwater with h i s goggles on, by holding on to an i r o n r a i l . He said he l e t 
go when he was under about 12 foot of water and bobbed to the surface. He said 
he was pulled out by a man. He than went on to r e l a t e how he d r i f t e d out t o 
sea on a rubber tube at K i t s i l a n o and had to hang on t o a guard net u n t i l ho was 
picked up by a boat. I said that these must have been kind of soary experiences* 

file:///7ould
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A l f agreed and said he sure wouldn't go floating away from shore any more that 
nest time he would t i e a rope to the tube and anchor i t to shore* 1 said this 
vas a good idea but that there were l i f e jackets one could buy that strapped 
around the chest* 1 said that this l e f t the arms free and said I had learned 
to swim by using one* A l f did not latch on to this idea - and seemed to be 
resisting the suggestion t'aat he could eventually learn to swim. I l e t the 
subject drop* A l f decided to put some finishing touches on the drawing added 
bubbles and shaded i n the entire drawing* 1 admiral the drawing aid mentioned 
that I could get a box i n which he could store drawings or anything made during 
his interviews* 

I suggested to A l f that we could use the rest of the time today to explore the 
different things we could do together i f he decided to come i n for play sessions* 
I said that the main purpose of these interviews would be to talk over things lik e 
we had today but we could also use the time to find new ways of having fun* A l f 
said he thought he would l i k e to come i n * I said that would be fine* and asked 
i f he could -tell me some of the tilings he liked to do* A l f said he liked to play 
games and asked me i f I knew how to play "sorry" - I 3aid no, and asked what i t 
was l i k e . A l f took a pencil and sketched a map of the game and explained how i t 
was- played* I said i t sounded l i k e a good game and I would check and see i f we 
had i t i n the o l i n i c storeroom* I asked i f there were any other things A l f liked 
to do* He said he liked drawing and finger painting* A l f mentioned that he did 
finger painting at school and said the teacher allowed only one colour to be used, 
and that they were allowed a choice* A l f said ho chose green* X said green was 
an interesting colour* A l f agreed but he did not elaborate* 

1 asked about other games such as Monopoly and Chess* A l f said he had never 
played Monopoly or Chess but that he liked to play Checkers* He added that he 
liked to make model planes. X suggested that i f A l f were willing we could plan 
on having four or fi v e Saturday interviews and then decide whether to continue 
or not* I said by that time A l f would know me better and that would give us 
lots of time to talk things over. A l f agreed and I asked i f Saturday was the 
best day for A l f to come i n . A l f said that i t depended on the time as be played 
football on Saturday morning* 1 asked A l f how 3*00 P.M. would s u i t him* A l f 
said "fine". I asked him to talk i t over with his folks and i f i t was okay we 
would make i t from 3*00 to 4:00 on Saturday* 

I said today was quite a short session (40 minutes) but that we had covered a 
l o t of ground and next tims his folks would know he was going to be an hour and 
could come back fo r him rather than having to wait* A l f said that would be fine* 
1 suggested that we could wash up before A l f l e f t and 1 would show A l f where the 
washroom was* A l f said he knew where the washroom was, at the head of the s t a i r s . 
lie went out and washed up. A l f said "good-byo - see you Saturday" seemingly i n 
good s p i r i t s and went to meet his Dad who vas waiting i n the oar outside* 

Comments: 
A l f appears to be an outgoing sociable boy of above average intelligence. He 
seems to be reasonably well adjusted and socialized* He verbalized some concern 
about water and the danger of drowning and manifested a preoccupation with under­
water scenes i n his drawing past and present* The drawing painted up Alf's sense 
of orderliness and perfeetionistic tendencies. He appears to be a conforming 
friendly personality at present presenting no indications of conscious h o s t i l i t y 
toward his parents or peers* 
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Description of A l f ' s Drawing. 

The drawing on a sheet of paper 10" x 12" consisted o f a large treasure chest, 
completely submerged but f l o a t i n g near the surface i n the r i g h t hand corner 
under which was three small orange f i s h of varying s i z e , separated from the 
ocean f l o o r by a large orange shark. The ocean f l o o r curved down from the l e f t 
and tiro b r e a s t - l i k e peaks rose i n the r i g h t hand corner d i r e c t l y under the chest 
between which was c a r e f u l l y drawn a spade shaped piece of c o r a l v i t h a handle­
l i k e object penetrating i t s centre. The l e f t hand side of the drawing was 
balanced o f f by the i n c l u s i o n of a school of small purple f i s h , 13 i n number, 
under which A l f sketched two green undersea plants. A l f then shaded the ocean 
f l o o r i n with brown and the water with blue. A l f printed Captain Kidd on the 
treasure chest x-.dth red crayon. At t h i s point i n discussion of the treasure 
chest i n his drawing A l f moved away from the drawing. Later he returned and 
added orange bubbles r i s i n g to the surface and c a r e f u l l y completed the shading. 
A l f used almost the entire sheet f o r the drawing leaving no borders on the sides 
or bottom, and as the water came to -i* from the top i t would appear that t h i s 
margin represents the sky (no recognition of l i m i t s } * 
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APPENDIX B 

CASE OF i BILL 

Continued Service Case: Play Interview No. 19 

Child: 

Intelligence Rating: 

B i l l . White, Hale, age 7 years. Canadian Born, English 
extraction, religion unknown. 
Average ( on T.M.S.B. Form L) 

Source of Referral: Mother made application to the c l i n i o . 

Presenting Problem: B i l l ie restless and does not play well. Repeating 
Grade 1 at school. 

Clinio Team Diagnosis: 

B i l l i s a fearful, anxious, insecure chi l d , over-controlled with perfeotionistio 
tendencies. B i l l ' s anxiety appears to be interfering with his functioning at 
school. 

Interview with B i l l . 

As soon as B i l l entered the playroom he wanted to ligh t a f i r e i n the sink, and 
became very animated as he did t h i s . Worker made some comments on how interest­
ing f i r e i s , that i t i s only dangerous when we can't handle i t . We said B i l l 
took oare with the matohes, was careful with the paper, and i t was alright to 
light fires along with a grown up such as parents or worker. B i l l burned drink­
ing oups and said i t was an Indian Tillage on f i r e . He commented that worker 
was i n the teepee. He said I was a bad g i r l because I had played with matches 
and had burned my house down. Worker said I could handle matohes a l l right, aid 
wondered i f perhaps he was frightened that he may do t h i s . B i l l made no re­
sponse and we again gave some specific interpretation on the use of matches. 

B i l l cleaned out the sink on his own aooord, commenting i n a disgusted voice 
that the ashes f e l t gooey. Worker said he didn't seem to like gooey things on 
his fingers. B i l l replied that i t was very naughty and his mother had told him 
t h i s . I feel this may be traoed to B i l l ' s d i f f i c u l t i e s - r i g i d t o i l e t training 
with mother's emphasis on cleanliness, repression, and conformity. At this 
point worker was beginning to use finger paints, and B i l l gingerly poked the t i p 
of his finger i n a jar of red paint. Worker asked him i f he f e l t his mother 
would object to his getting paint on his finger. B i l l said she would# and worker 
asked him to ask his mother i f she would object. I feel that she w i l l not, pro­
viding she doesn't realise the significance, and this may relieve B i l l ' s mind* 
He drew a few lines with his finger and then could not proceed. He got a paper 
towel and applied red and blaok paint. Worker drew tulips, as B i l l i s very fond 
of flowers and we wanted to associate something pleasant with finger paints* 
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B i l l then did the same thing with his finger n a i l and asked whioh was the 
better flower* Worker said his was, but I feel I should have discussed this 
more f u l l y with him instead of allowing i t to remain on a oompetitive basis* 
B i l l then ohose to go down to the gym and again played a l l alone with the foot­
b a l l . When there were only a very few minutes l e f t to play, worker joined i n 
to see i f B i l l would find playing with someone as muoh fun as playing alone. 
As soon as worker did this,- B i l l said our time was up. Worker said B i l l would 
probably find some time that sharing playing a c t i v i t y was as muoh fun as playing 
alone, and terminated the interview.) 



APPENDIX C 

CLARA 

Play Interview No* 

Clara, White, Female* age 10 years* Canadian born 
of English extraction, rel i g i o n United Church. 

Very Superior ( an T.M.S.B. Form L) 

Father made application to the c l i n i c . 

Facial TIo 

Clara i s a sensitive ch i l d , unable to express h o s t i l i t y , and tends to be conforming 
and perfeotionistio. There i s intense r i v a l r y between Clara and her stepmother* 
Clara seems to be fearful of growing up and very attached to father* 

Interview with Clara. 

Clara had suggested last day that she would like to paint today so worker put the 
easel and poster paints i n the playroom* Worker also again set the drum i n a 
conspicuous plaoe. Clara as always, seemed t h r i l l e d to see worker when I called 
for her i n the waiting room* She jumped up with a squeal and ran ahead of worker 
to the playroom. Today she was wearing a l i t t l e cap with a feather at the back, 
and long plaits hanging from i t . She remarked on her oap and said she must t e l l 
worker how she got the feather i n her cap. However, at that moment she spied 
the easel and said she wanted to paint today. 

Clara however, wanted to oarry on with the party idea she had engaged i n last 
week. Again she asked worker to be a spectator and to read the notice about the 
party. She printed i n large letters on the board PARTY TODAY HURRY AND COME TO 
THE PARTY. 

Clara always seems pleased to have worker join i n with the games as she seems 
rather anxious when she broaches a subject, as i f wandering i f an adult w i l l go 
along with the idea. Clara asked worker i f she would again play the horn and 
worker used the pick up sticks box. Worker told Clara that she was glad to par" 
tioipate i n the game. Clara said we were going to sing a horrible song. Worker 
said this would be nioe. We oould sing horrible songs i n the playroom even i f 
we were not able to do things like this elsewhere. Clara slung the drum around 
her neok, beat upon i t wildly and marched around singings 

"16 men on a dead man's ohest, yo ho ho and a bottle of rum, drink, 
and the Devil, and done with the rest, yo ho ho and a bottle of rum"* 

She screamed out the words so that worker could soarcely t e l l what she was say­
ing. When worker asked her what she was saying, she stopped the parade and 
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spoke the words olearly and began beating on the drum with no apparent 
anxiety about starting again as i f sure that worker would go along with her* 
Again Clara marched off playing the drum very loudly with worker marching 
after her i n much the same manner* We went round and round the room at a 
very rapid rate for a long time. Final l y worker said she was feeling tired 
and would drop out of the party. Clara carried on for some time, f i n a l l y 
flopping on to the bench also. She said that we had been making a lost of 
noise and that her mother had remarked that we were very ndsy last day. 
Worker stated that i t was a l l right to make noise i n the playroom but some­
times grown-ups do not like noise, and worker suggested that ohildren f e e l 
l i k e doing things lik e this* Worker suggested that children f e e l l i k e 
doing things lik e this* Clara replied that i t was good to have a "feeling 
place" to come to and do things l i k e this. She said she had more fun at the 
"feeling plaoe" than when she saw Dr* Jones. She said she did not o a l l i t 
the "feeling place" before* She used to o a l l i t the "baby c l i n i o " • 

She looked over the poster paints and we noted that they were quite dry. 
Clara said that she would like worker to christen her before she started to 
paint* Worker suggested that we put a l i t t l e water i n eaoh of the paint jars 
to soften the paint while we were going on with the christening. Clara went 
to the blackboard and wrote "S. Xkrie Onamata Tanathaka H* " She said this 
was the name she van ted to be christened. She demonstrated to worker how 
worker was to christen her, saying she would be lying on her baok and worker was 
to put a large cross on her forehead with water. Clara demonstrated, so that 
the cross almost went over her eyes. Worker was to sayt "In the name of the 
Father and the Son and the Holy Chost I christen you S. Marie Onamata Tanath­
aka H". Worker asked her about the meaning of the names she had chosen* Clara 
Clara said they were names she had read i n a book. Onamata was the name of a 
princess she had read of, and Tanathaka was an Indian chief's daughter i n an<* 
other story. Worker stated that we were giving Clara princesses names. Worker 
asked i f Clara would l i k e to be a princess. Clara said no, and added that the 
long dresses would be a nuisance. Worker stated that princesses are important 
people. Clara apparently became a l i t t l e anxious over the discussion and she 
decided that we should s t i r the paint i n the j a r s . We did so and mhen they 
were mixed Clara said she would do some painting. Worker asked i f she wanted 
to do anything more about the christening game or i f she wanted to go ahead 
and paint. Clara seemed rather relieved to go on with tiie christening as ap­
parently i t had some meaning to her. She sprawled out on the table on her 
baok and told worker she could be the minister now. Worker suggested that she 
put her arm under Clara as the minister usually held the babies (Clara at this 
time was posing as a baby)* 

Clara seemed rather pleased at the response yet there was some anxiety around 
personal oontact. She waspleased about the christening however as worker re­
peated the words she said. As soon as the christening was over, Clara said 
she would now go ahead with the painting. She sat down on a l i t t l e chair at the 
easal and fastened two pieoes of white paper on to the easel. Worker brought 
her the paint jars and as worker handed them to her, worker called her by the 
f u l l name that she had been christened. Clara smiled broadly but she did not 
reply. She deoided to use brown for painting a horse and she painted the outline 
closely. The emphasis on the horse was i t s long legs and flowing t a i l . She re­
marked how beautiful i t ' s t a i l was. She had d i f f i c u l t y i n drawing the head and 
made i t small i n proportion to the body with the eye at the front of the head 
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rather than to the side. She drew a second horse on the paper and i t turned 
out muoh the same as the f i r s t with a small head, long legs and flowing t a i l . 
Both horses were posed i n a very quiet position, Clara seemed to enjoy the 
painting. However, when she had painted two horses she seemed to f e e l that work­
er should be painting too. Worker said i t was quite alright for her to paint on 
both papers but Clara said she would draw on the board while worker painted at 
the easel. Worker asked i f there was anything particular Clara would l i k e her 
to paint. Clara said she could paint anything she wished because i f Clara told 
worker what to paint then worker would not be doing what she f e l t l i k e . Worker 
said this was fine but i t was Clara's special time to be in the playroom and 
worker could do the way she wanted i f she preferred i t that way. Clar insisted 
that worker paint whatever she wanted so worker painted two dogs on the paper. The 
f i r s t was a recognisable c o l l i e but the second dog was not a vary successful 
pieoe of art. Worker remarked that the second painting was not very good. Clara 
said adults could always draw better than ohildren. Worker went on painting and 
asked Clara i f she thought adults could do everything better than children. Clara 
said, "of course they could". Worker said perhaps i t seemed this way. There are 
many things that adults are skilled at because they have had time to practise* 
Adults are not necessarily good at everything.. Clara then came down from the 
board to look at worker's drawing and she seemed a l i t t l e perturbed that the dog 
was not very shapely. She made a suggestion as to how i t could be improved and 

returned to the black-board. When worker had finished the painting Clara returned 
to the easel, turned her paper over and then draw a horse again. Worker commented 
that the horse was running. This horse also had a small ha ad and long legs but 
i t s t a i l was a more proportionate slee. Clara seemed pleased with her drawing 
particularly because she had decided to paint i t black and white whioh turned out 
to be more of a grey patohy colour. Worker commented that some horses are black, 
some are white, some are brown and others are more of a mixture of colours. Clara 
said she would take the picture of the horse with her and seemed to forget about 
the two horses on the other side. 

Worker had warned Clara about five minutes before that our time was nearly up* 
When the time was up Clara said she hated to leave and she seemed to be thinking 
of things today and do so she could stay a l i t t l e longer. However, she seemed to 
recognize her pattern also, she said "Oh I forgot to t e l l you how I got the feather 
in my cap but I can t e l l you next day". Worker said that this would be fine and 
that worker did like to see Clara when she earns i n . Clara could not resist paint­
ing her faoe before she l e f t . Worker wondered about her doing this but Clara seemed 
anxious to show her mother that she could put paint on her faoe. Worker said 1hat 
people did not go out on the street with paint on their faces but Clara could put 
a l i t t l e paint on her face and show her mother, and wash i t off before leaving* 
Clara delayed doing this and worker had to remark again that time was up. Clara 
finished up with a good deal of paint on her faoe and marched out of the playroom 
to show her mother. Hrs. J. seemed a l i t t l e perturbed at seeing Clara with the 
paint on her face. She merely said "OhJ," i n a voice that sounded surprised and 
reproving. Worker stated that Clara had wanted to show her mother the paint on 
her faoe and that she was going to wash i t off before she l e f t . UTs. J. laughed 
a l i t t l e and when worker l e f t the waiting room Clara and her mother went into the 
washroom. 
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CASE OFi Dan 

Continued Service Cases Play Interview Ho. 2 . 
1 1 !• I II I 

Chlldt Dan. I&le, age IS years. x*ite, Canadian 
Religion - Roman Cathollo. 

Intelligence Ratings Itoron (T.L1.S.B . Bona L.) 

Souroe of Referrals Efcther applied to the olinio for help, on 

sooial vorker's (friend) suggestion. 

Presenting Problems Withdrawn, subtle, sohoming. 

Clinic Team Diagnosisi 

Chronic anxiety reaction with physical abnormality. 

PsychorSocial Diagnosist 

This thirteen year old boy. who i s seoond oldest i n a family of four children, 
i s experiencing d i f f i c u l t y i n evory area of his l i f e , especially school, where 
his work i s very poor. Although Dan rates at the moron level of general i n ­
telligence, his potential i s considered to be muoh higher. Den i s reacting to 
his mother's attitude towards him, which i s an abusive one when Dan aots out, 
and also to his mother's ignoring him. The step-father i s passive and quiet 
and w i l l hot allow the boy to be outgoing. 
Interview with Den. 

Dan i n for his ceoond play session. The guns were out on the table, and Dan went 
straight to them, and picked them up nonchalantly. I told him tLere was a r o l l 
of caps i n one i f he would like to play with the gun. He started to insert the 
caps gingerly. His doxterity at this was quite good, but he was intent on get­
ting the caps under the trigger and shooting. He held the gun i n a most lax, 
limp grasp, and his shooting didn't include any play acting of being a cowboy, as 
most beys of his age would have done. He seemed oblivious of where he shot the 
caps, and would point at anything without seeming to care. When he used the ping 
pong gun, worker had to watch that the gun wasn't pointed at Her. There was no 
intention to shoot at worker, but just a lack of awareness of the consequences of 
shooting a gun. He liked playing with the cap gun best, but said he didn't l i k e 
caps• He didn't seem to care for tho noise of the caps, but he kept shooting 
them off anyway. When he talked about the guns, he only talked i n terms of "'this 
one i s bigger than that o n e A s he t i r e d of playing with tho guns, I asked him 
i f there was anything he would particularly l i k e to do and he caid there didn't 
seem to be much to do i n the playroom. 

I had the football and softball and suggested we play b a l l i n the basement* This 
was O.K. with him, and we went downstairs. On the way down the h a l l , he made re­
marks li k e , "I can't find my way around i n this building", or, "X might get lost", 
and worker said "that within a very short time he would know the building li k e an 
old hand. In the play therapy room i n the basement we went to the piano, and he 
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went up the scale with one finger, and said that his sister had a l i t t l e piano. 
They also have an upright piano, but he doesn't play i t . We opened the piano 
up, and looked at the strings, and he asked questions about the black notes on 
the piano, about certain screws and so on. (This ohild w i l l run his index finger 
over a lock as though to experience the f e e l of i t . ) 

We walked around the playroom a b i t bouncing the b a l l , and I wondered i f he would 
like to kick i t around a b i t . He wasn't enthusiastic about thi s , and as we walked 
towards the ping pong table, he immediately said, "They have painted white lines 
on the table. What are they for?" He talked about ping pong and other games, 
and I asked him what ac t i v i t i e s he liked. He said that he liked swimming and had 
been swimming at the "Y", but now they are charging $7.50 for a year, and i t 
used to oost $5.00 a year. He f e l t this was too much now, and so he no longer 
attends. However, his brother s t i l l swims at the "Y". He said there wasn't too 
much to do there anyway. 

While he was at the ping pong table he became distracted by the unusual glass i n 
the windows, and we talked about that. I asked him about school, and he said he 
went to Herbert Spencer now, but he was looking forward to going to Massey J r . 
High. He f e l t i t would be more fun there, and his older brother goes there. In 
the same breath he volunteered, "I have another brother but he i s an inch t a l l e r 
than me; but he i s only eleven." We walked around the room some more, and he 
again became interested i n the telephones on the floor, and asked i f we had any 
wall telephones at the Clinio. He played with the dials on the telephone. Sud-
dently he said, "I'd l i k e to see the cafeteria again." In the cafeteria we r o l ­
led the b a l l along the three bars set up for trays to move along. He did t h i s 
for a good half hour. As he went on and an at this, I said we oould stop any 
time he wanted to i f he got t i r e d of i t . He said he didn't ever want to stop 
doing t h i s . (This was a satisfying form of activity for Dan as the b a l l rolled 
very nicely along the bars and he could knock i t back and forth and baok and 
forth without i t f a l l i n g off the edges. When he did knock i t off and i t bounced 
away on the floor, he would make disgusted exclamations at himself, and he kept 
saying, "I can't do this very well".) However, Dan continued to get more spon­
taneous about hitting the b a l l , and I suggested that we r e a l l y slug the b a l l 
along the bars, and this appealed to him. He smiled with pleasure and r e a l l y 
h i t the b a l l with force with his f i s t u n t i l one knuckle was out. This ac t i v i t y 
seemed to need to be terminated, and I suggested that we go upstairs and shoot 
caps out of the "long revolver" that he had found i n the group therapy room. He 
indicated at the time that this "long revolver" uses better than the ones he had 
been using i n the playroom, and I suggested wo go up and f i r e i t . On the way up 
the stairs, he was interested i n being the one who found our way baek to the play­
room, and I priased him for finding his own way. 

In the playroom he found another revolver l i k e the other long one, and he divided 
the caps between the two, and started to shoot off both revolvers together. There 
were no caps l e f t i n a short time, and I said next time he came we could use a 
r o l l of caps i n each gun. He showed a l i t t l e more feeling a t this point about 
shooting off the guns. I started to get his coat out as i t was time to leave, and 
he sat down on the bench and seemed reluctant to leave. He started to talk about 
school, and said that he would rather cane here than go to school. He said, " I 
don't like morning classes. We have reading, arithmetic and spelling then", aad 
with a lot of feeling he said, "I hate them". I& the afternoon he has music, art 
and some soienoe, and he f e l t this was much easier* 
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WORKER'S IMPRESSIONS: 

In this interview Dan definitely responded to warmth and encouragement. He 
behaved like a muoh younger ohild i n his detailed exploration of things, rather 
than explorations on a larger, broader level* He becomes discourage extremely 
easily, and needed continual praise and encouragement to keep on with acti v i t i e s * 
However, when this warmth was forthcoming, he certainly t r i e d quite often to do 
things* 
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CASE 8 

SERVICE: 

Source of Referral: 

Presenftjnfl Problem: 

Cl i n i c Team Diagnosis: 

Interview With Ed 

Ed 

Play Interview Ho. 14. 

Ed, 1$iite, Male, Age 9 years, Canadian bora, 
English-Dutch Extraction. 

Unknown. 

Very superior (on T.M.S.S. Form L.) 

Family Doctor. 

Somatic complaints of undetermined origin. 3 
y@ar period with l i t t l e growth and no weight gain. 

Free floating anxiety. D i f f i c u l t y i n parent-
child relationships. Seriously disturbed * needs 
psychiatric r e f e r r a l . No available psychiatrist -
ease assigned to maleasocial worker. 

Ed into the office alone for his appointment. X asked him how the t r i p had been, 
and he said that he had gotten o f f three blocks too soon, but that was a l l right. 
Be said i t had actually been fun transferring because one Of his hobbies i s to 
collect "Buzzers" and transfers and he got both. 

I asked Ed how things have been going since we l a s t met. He said that he hasn't 
been having any trouble with Bartin because Bartin isn't s i t t i n g near him. He 
drew several sketches showing his room, the type of desk they have, his seat i n 
relation to Bartin's and so on. We talked about Bartin at some length as well as 
about two other boys who have bothered Ed from time to time. I had him spell out 
as clearly as he could his feelings about these children. I f e l t that there was 
some resistance to doing this but not enough to interfere with our relationship. 
At times he became very busy drawing sketches to i l l u s t r a t e what he was talking 
about. I t seems that Bartin makes overtures of friendship to Ed, but he doesn't 
trust Bartin. Ed repeatedly said that Bartin gets on his nerves and t r i e s to get 
him on edge. I t became very clear that he i s reacting to Bartin's expressed 
jealousy of him. According to Ed, Bartin has deliberately broken his grader* 
( $ 1 0 . 0 0 ) , his Gadaliac, and some other vehicle he owns. The other day when they 
were playing with Ed's electric train, Bartin deliberately opened the tracks and 
the t r a i n piled up. He said that Bartin became interested i n a g i r l whom Ed l i k e s , 
and did so only because of Ed's interest. I t ' s O.K., however, because Ed now has 
another g i r l . 

Ed i s reacting to the threat that Bartin poses to his Valuable possessions. I t i s 
interesting that of the other two boys, one bragged & l o t and picked fights with 
him and could beat him. This boy no longer brags and he finds him a l l right. The 
other boy was rude—he sent Ed notes t e l l i n g him to eat buns (faeces) and to eat 
cock (penis). Ed immediately gave them to his teacher. This happened l a s t year 
and he had told me about i t before, but X had neglected to put i t i n the recording. 
This boy i s no longer "rude". I remarked that i t seemed to me, and that he should 
correct me i f X was wrong, that Bartin l i k e s him and wants to be friends, but at 
the same time, he i s jealous of Ed. I wondered i f this could be true. Ed was 
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silent for a minute and then said that he has never got a straight deal from 
Bartin yet. He said that he has never known of a person who liked someone and 
was jealous of him at the same time. I felt that a person can like someone and 
di alike him too; we feel this way about most people whom we know. 

He repeatedly said that Bartin i s a problem and he doesn't know what to do about 
him. I x/ondered what he could do and Ed* s only solution is to keep out of Bartin's 
way. I said I didn't know x<rhat he could do either, but he couldn't let Bartin 
destroy his possessions; they are his and he has a right to them. I suggested that 
i t made him pretty angry when Bartin tried to break his things or the other boy 
bragged and picked fights with him, and he agreed. I also suggested that i t might 
cause him to worry a bit having these things happen. Ed didn't reply to this. I 
suggested that i f he i*anted to talk over with me anything.that he has been thinking 
about in relation to Bartin, I wi l l be happy to do that. 

We started talking about Television programs again, and he mentioned that I sound 
a l i t t l e like the announcer on a program called, "Let's Take a Look." I believe 
this i s a nature program like "Fur and Feathers", another program which he likes. 
I asked him i f there are any programs that t e l l about people, and recalled that he 
had told me about programs concerned with the skeletons of animals and so on. Ed 
said the only one i s about cave men and stuff like that. I remarked that he mentioned 
liking the descriptions of the human heart, lungs, etc., which he found in his 
encyclopedia. I said that there i s a great deal to learn about ourselves and other 
people. lie mentioned that he didn't like the pictures of skeletons in his encyclo­
pedia. I said, i f he would like to, he could bring along one of his books and we 
could go over anything that isn't clear to him. I remarked that we are very compli­
cated things and that i t i s sometimes difficult to understand how we work. Also, 
sometimes, a book doesn't answer just the questions we want answered. Ed seemed , 
interested i n the idea of bringing in a book. He mentioned that he had gotten a 
thorn in his finger and when his grandmother tried to get i t out, he noticed that 
there were three layers of skin. He then looked up the subject of skin, ("Our Eody 
Covering, Volume 5) and found that there are over thirty-three layers. I reaarlced 
that a person couldn't know that just by looking at his finger, and that i t i s 
sometimes necessary to look underneath to find out the truth. 

When our time was up I gave Ed the key and he went to the men's washroom to wash his 
hands. 

WORKER'S IMPRESSIONSs 

It seems fairly clear that Ed feels threatened by aggressive children because he 
feels that their aggression i s directed at destroying his strength and damaging his 
masculinity. He,apparently sees these threats coming from both boys and girls, 
although he did not today talk about the girls. Undoubtedly one aim of the aggression 
coming from other children i s designated to weaken, cripple or destroy his strength 
as a boy. The fact that i t presents such a threat to Ed, however, means that he 
feels weak and also has hostile feelings for other children. There is certainly an 
element of projection in his feelings about threats from other children. It i s 
interesting that he has not assumed a passive role, and will fight to maintain his 
integrity. This means that he i s s t i l l determined to be a hoy. If he does not 
increase his feeling of strength, however, one would expect him to either renounce 
his masculinity because i t represents such a threat, or increase his defence of 
projection and the paranoidal trend. His present defence against his hostile 
impulses, turning them inwards, may, however, be strong enough to enable him to 
maintain his present adjustment. I felt that there was some anxiety while I was 
helping Ed to clarify his picture of these threatening children, but not sufficient 
to disrupt anything. He obviously has strong defences against looking at his own 
hostility or looking at what are his real fears concerning the other children. 
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I t was interesting that Ed thought I sounded l i k e the announcer on a program 
called, "Let's Take a Look". In the past he has reacted vahen I have inferred 
that he should "take a look". He may f e e l that he i s being pressured and be 
warning me that I am going too fast. From the way he spoke of the program, how­
ever, I gathered that he liked i t . 

The strength of Ed's repressed hostile impulses i s probably proportional to his 
fear of other children. This does not seem to be excessive. I t i s also propor­
tional to the severity of his physical symptoms, (keeping i n mind however, the 
extent of the secondary gains from illness.) This does not seem to be excessive 
either. Before he can give up his defences and handle his h o s t i l i t y i n a mature 
and r e a l i s t i c way, he has to f e e l stronger and less threatened. This can be 
achieved by nelping his parents, especially his mother, so that they do not 
threaten Ed so much. I t can also be achieved by supporting Ed and showing him 
through his relationship with me that he isn't so threatened and that he can 
express his feelings and learn to control them. 
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