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ABSTRACT |

This is a descriptive study of play interviewing as dene by Social
Workers in a Child Guidance Setting, when play is used in the treatment of
children with adjustwent problems.

The purpose of the study is twefold:

l. To demonstrate that the play interview as a social work technique is a valid
part of social work practice when conducted within defined limits.

2, To identify and examine the realized and potential diagnostic and treatment
features inherent in the play interview.

This study contains a review of social work philosophy, concepts, principles and
techniques, (formulated as a basis for viewing the play interview) a survey of
the salient literature on play techniques (dealing with theoretical assumptions
about the value of play as a tool in treatment) an analysis of five individual
soelal work play interviews. The fourth chapter contains a discussion of the
findings of this study in relation to the implications of related studies focused
on social work comntributions to the services of the Provincial Child Guidance
€linic of Vancouver. This study complements six previous studies done on other
aspects of child pguidance practice by social workers at this clinic and discusses
its relatedness to these studies throughout. In order to reach the major objec-
tives of this study two schedules were employed in the analysis of the play
interview recoerdings.

A schedule of 13 social work interviewing methods drawn from Social ¥Work
literature by Glover and employed by Glover and Moslin in their studies on case-
work treatment methods was employed to identify interviewing methods utilized in
the play interview. The second schedule made up of seven diagnostic and treatment
features, drawn from the literature on play techniques.

Twelve of the thirteen sccial work interviewing methods were identified
in the play interviews thus demonstrating the similarity of the play interview as
a social work technique to it's counterpart the social work interview. These
findings support the findings implicit in Glover's study; thet most social work
interviewing methods are identifiable in play interviews. A secona schedule made
up of diagnostic and treatment features drawn from the survey of the literature on
play techniques was applied; for the purpose of identifying diagnostie and treatment
features inherent in the play interview and support or point up any contra-indicae
tions to the first hypothesis. that the play interview is a valid part of social
work practice.

S5ix of the ssven diagnostic and treatment features were identified in the
play interview records. These features were then matched with their counterparts
or equivalents in the social work interview. These findings further demonstrated
that the play interview is similar to and just as much a valid part of social work
practice as the social work interview.

This study thus provides a glimpse of the treatment potential of the play
interview as a valid part of social work practice and points up the value of
extending and developing the use of play interview as a social work treatment method.
Conversely this study (by comparison) illuminates the richness of the treatment
potential of the soecial work interview per se.



vi

ACKNONLEDGMENT'S

I wish fo aoknowledge indecbtedness to Dr. U. P. Byrne
Direotor of the Provinoial Child Guidence Clinio for his permission
to use clinic records., I am also indebted to memhers of the Clinie

staff who contributed play interview recordings used in this thesis.

Spscial acknowledgment is made of the helpfulness of
Yr. Adrién Marriege and Nr. Arthur Abrahamson and other members of
the faculty of the School of Social Work at the University of British

Columbiae



CHAPIER I .

SOCIAL WORK PHILOSOPHY, PRINCIPLES, CONCEPPS AND METH-
ODS AS A BASIS FOR EXAMINING PLAY INTERVIEWING IN SOC~-

IAL WORK, WITHIN THE CONTEXT OF A CHILD GUIDANCE SETTING.

The study and use of play interviewing in a clinical setting is a
natural outcome of the present point in the development of direct treatment
.in the field of Social Work. Historically Social Workers have always at=
.tunad their services to meet changing welfare nesds. Within the field of
Child Welfare, social workers have graduaily broadened thelr services from
the initial job of proteotion work to inslude the use of guardianship, cusfod-
ial oare (orphanages) foster home care to involvement in the direct social
and psyochological treatment of children and adults through the medium of the

professional interivew.

FPlay interviewing in soclal work as practiced in child guldance may
be more clearly understood if specific exemples are connected with s cial work's
basie philosophy, its accepted concepts and principles as well ‘as teohniques.
These factors must be viewed in relation to the changing Child Guidance Hove= _
mont, the specific administrative structure of the loocal Child Guidance Clinie,
as they must also be assessed together with other social work studies done on

ohild guidanose praoctioe by social workars in the local community,

After 1917, when the mental hygiene movement got under way, concem=~

trated attention by the wvarious disoiplines became fooused on working with
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severe adjustment problems. Out of this concentrated attention grew the
acoeptance of the theory of multi-causation and its not unnatural offe=

- spring, the multi-disoipline approach, embodied in the setting up of child

guidance clinics,.

Child guidence was & new form of treatment service in which psy=
chiatrist, psyeht-a].ogists, social workers and nurses co-operated in helping par=~
ents and children resolve the problems of adjustment they encounter in living
together. As Chave statess

"The typloal ohild guidance olinic is structured to give a four-

fold service to olients; physical, psychological, psychlatrio and

social with members of each discipline contributing their special

skills as required. in each case,* 1

Our looal Child Guidanos Clinic is a mark of this outgrowth. The
Provincial €hild Guidanco Clinic (hereinafter referred to as the Clinic) was
opsned in Vancouver in 1932 after the Provincial Psychiatrist requestsd help
from the National Comnittes for Mental Hygiene for a program on the preveantion
of mental illness, PFor the first few years of its service the elinic provided
mainly e diagnostic service for soclal agenoies of the greater Vancouver area.
By 1988 the annual report of the Mental Hospitals for B.C. stated that consid-
erable treatmont was being givem at the Clinio. : |

A% prosent the local Child Guidance Clinic is a multi.-discipli:ne sote
ting. The olinic team (1966) is staffed by 3 psychiatrists, 6 psychologists,

1. Chave, E. C. “fhe Pre=Cliniocal Conference as a Diagnostic Soreen in the
Child CGuidanoce Setting, Master of Soclal Work Thesis, University of British Col-
umbia, 1952, p. 4.

2, Roberts, Fogarty and Chave hhve all desoribed the historical background,
development and services of the Vancouver Child Guidance Clinic in detail. (see
bibliography). '
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3 Public Health Nurses, 16 social workters and 1 speech therapiste

The function ef the clinic is to provide Mental Health Services for
children. Operationally the clinic is dofined ass

"o commmity agency in which specialized professions combine their
knowledge and attempt to employ the resources of the community to
meet the problems of children who are poorly adjusted to their en-
vironment and have unsatisfied immer noceds. This maladjustment may
show up in undesirable habits or personality traitsj; unacoeptable
behavior or inability to cope with social or scholastic expectations.
Children seen include those who are the responsibility of Child Wel-
fare Agencies, when these agencies are conocerned ebout the emotional
effocts of placement because of dependency, brokem homes, and illeg=
itimacy. Patients also include a group of children who have problems
besause of retardation in intelleoctual development or beocause of
physical handicaps™. 1

The clinic offers five main types of services rendered to the child,

his parents, and/or Social Agencies.

(1) fThe Diagnostic Services This involves & full clinicel exam=
ination of the child by the clinlo team.

(2) A Consultative Service. A study and appraisal by the olinie
team through the medium of a case conference, not immediately
proceded by a olinical examination of the patient at the
011!110. .

(3) Co-opsrative Cage Services. The extension .of intensive treat=
ment services to supplement services carried on by the refer=
ring agenoy. In these cases this clinic takes the major respe
onsibility for direoting and administering treatment,

(4) Clinio Treatment Casess These cases are referrals from )arents;
private physiocians, toachers etc. The clinic takes full res-
ponsibility in treatment services.

(5) Re-oxamination Services. This servicoe involves a repetition of
the diagnostio examination. 2

1. Th:ls‘briet' desoription of the funotion of the olinic is quoted from
written instructions issued by the olinic to referring ageneies.(April, 1955).

2, Dorothy Beck desoribes these services in detail in her thesis, “Res-
.dstance of the Adolesoent to Casework Services, Master of Sosial Work Theais,
University of British Columbia, 1954,



It is within the context of a elinic offering thesé services within
its described funotion that the play interview omerges as a social work tech-

nique in the treatment of children with adjustment problems.

This study is primarily Qongarnad with olin;o treatment cases and_
so-operative emses where services hs:}oj bgen extendéd on a continued eervioa.--'
basis. Social Workers in this olinio rarely if ever employ the play intere
view for diagnostio purposes during the Intake period when the initial diag=
nostio work is being done (Diagnostic Examination) for the Diagnostic Conference.
The ehild being interviewed almost exclusively for this purpose by the psycho-

logist and/or peychiatrist,

Social Work__lhilosphh Concepts, Prineiploé and Methods.

In order to grasp the essentials of play interviewing in their con~
text as a part of soclal work practice, it is nscessary to view these essen=
tials from the basis of a framework of Socscial Work philwmophy, concepts, princi-
ples and methods. Such knowledge is 'xlxecasaary for sound social work practice,

a8 well as an understending of the -661&1 work approach to treaiment,

It is generally agreed that present day social work interviswing is
a combination and refinemwent of the prind ples and methods of earlier deyse It
is beyond the seope of this study to trace the evolution of casework principles
and methods, (1) or evaluate the influsnece of sooiology, dynamis psychology,
cultural 'anthropology and other factors in the moulding and refinement of the
soolal work interview, although a }:etter understanding of the theoretiocal orient-
ation of the soeial worker might b.; poggible in the light of such faocets in the

profession’s historical development.

1. @lover, has traced the evelutionn of casework interviewing methods up to

the present dey (1951). Glover, Geoffrey. Frnest., Casework Interviewing Methods
in & Child Guidance Se)ttinﬁ_. -’ A i =
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Howover, an attompt will be made to work out a definition of the
interview as 8 social work teohniqué in the context of a Child Guidance set-
ting from the basis of social work philosophy, oconcepts, prineiples and

methods as they have evolved and are artioulated jhoday;

. As. Abrahamson points out, "the Matrix of all irocesses in sooial
work originate from basio philosophiosl roots and valid working principies

1
which have always permsated our profession™.

The Basio Philosophy of Social Work Mothod s

The basic philesophy of sooial work method is the, "Belief in the
worth of every individual in his po%ential for growth and change and in his

right to find his most satisfying social adjustment for himself and the com=
2 : _
muniﬁy”.

The following 14 sooial work concepts emerge from this affirmatory. -
statoment of beliefi

1. "Social work is based on en understanding, an acceptance and a
faith in individuals, groups and communities who join together

in applying the philosphy and principles of democraocy,. and vho,
-use democretic ooncepls to bring abaut grawbh and change.

2+ The sodial worker is an endbler, which imposes- upon ‘him the re=-
. sponsibilities of leadership rather than authoritative direction.

1. | Abrahamson, Arthur C., The Snpervisory Prooess in Public Welfare,
Publio Welfare, Volume 13, No. 2., April, 1956, pe 68,

24 Exner, Helen, "“Fhilosorhy, Concepts and Principles of Social Worlk
Method" a paper, d:.str:.buted as Class Notes, at the University of British Col=~
umbia (September, 1954) unpublishede,
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Sooiéi work gtrives for the maximum deveiozment end solf-

fulfillment of each individual and of the whole groupe

Social work recognizes and encoursges the intellectual and
personal worth of each individual and group, and provides
for freoe participation in decision making about issues and’
problens,

Differences of opinion shout issues are recognized and acospted.

Individual differences are recognized, accepted, and under=
stood. Dloreover, the services of different individuals and re=
sources are utilised in those areas in which each is most oom=
petent.

Individuals, groups, and cormunities are part of a culture which
may determine the way an individual or a group reaots to certain
problems and, also, the way in which a solution to diffioculties
is worked out.

Social work uses sound evidence as well as seientific method and
experimentation to solve problems or lssues and to inorease know=
lodge about individual, group, and socletal behavior,

Continual evaluation of objectives, processes, and outoomes is
necessary and consigtent,

Social work efforts are based on its deepest understanding of the
family as the primary group in a democratic soolety.

Social work recognizes, accepts, and understands that individual
and group bohavior end conditions ars caused.

Any growth and change within individuals, groups and communities,
even though decided upen by them, is accompenied by varying de=
grees of resistance to change.

Individuals, groups, and communities mobilize and use both internal
and external resources to modify or solve stresses.

Attitudes of individusls, groups, and of tho social worker himself,
assums oonsiderable bearing on cauneo and effect relationships and
in the solution of personal and soclal difficulties.” 1

Princ_i"plee of Casework (Sci_exi.oe and Art)

Prinociples are derived from basio ooncepts. The following eleven

1, Abrahamson, ope oit., Dp. 64 ffe



principles are universally accepted among all progressive social workers

regardless- of the schools of thought.

1. "To accept each person as he is without judging him (neither con=

2,

5o

4o

%,

6

T

8.

9.

10.

1l.

doning nor blaming) but with understanding, and to believe in
his potemtial for growth and change.

To see each individual's worth, strengths and rosources, and to
help him fael them,

To try to understand the __gz_zgg_ of his’ experienoes to the indi-
vidual in order to help him. '

To understand why his behavior is caused and try to understand
the causes in order to help him (diagnosie and evaluatien).

To see the strengths, losses and potential for the individual in
the fact of the family being the primary and most dynamic unit
of socisety.

To recognize and implemsnt his right to a satisfying and contri-
buting interaction with other people and his enviromment, through
helping him satisfy his baslo needs.

To rocognize and maintein his self-determination and righ‘b to

chooss, but to helo him know whab he is choosing in term

reallity and social limitations.

To enlist and assepi his participatien in selecting a goal, in
planning and doing.

To make available to him as meny resources as possible to meet his
nesd, and as far as possible, to enable him to use them,

To respect his confidense, being truthful and realistic with him
as to necessary use of iaformation and in a11 plaming with him.

To give him the security of professionally responsﬂ.ble help, as
skillful as the search for k.nowiedge of‘ others, or ourselves, and
of ways of helping can make it.® 1 '

It will be seen that the notions desaribed undey the labels of sooial

work concepts and principles complement each other and sometimes overlap. ' How-

1. The Principles oited have been taker from & mimeographed paper edited
by Helen K. Exner, School of Social Work, University of British Columbia, 1954,

(unpublished).
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. ‘evér the affirmation of the belief in man's worth, dignity, and right of self=-
detérmination called the philosophy of social work mothod appears to be com=

patible with the notions outlined umder concepts arnd principle,

These notions appear to group around beli.efa a'bo;w the worth of in-
dividuals, groups, end communities end their right to harmonious groavth, This
also involves the recognition of the foroes that operate to preduce or d_elay
this growth in relation to what the social worker as a professional person can
do or "believes® sbout it. These notions were spelled out to povide referents
that in part account for the point of view the soeial worker brings to the play
room. These principles and oonoepts along with sooial work methods and the
sooial work conception of relationship, in essence, aro the constants to whish

the prbfessiona Ly treined social worker has been exposed e

Out of this framework of philosophy, concepts and prinoiples of sooisl
work methods emerge the specific interviewing teochniques which have evolved and ,/
1

. have been defined and redefined in practise. These methods in tarn are vivified "

/

by the use of the social work relationship,

The Social Work Relationship es a Basis for Interviewing,.

It is generally agreed that all sooial work presupposes a treatment
relationship. An explanation of the meaning of the term "relationship" in

gsooial work is essontial. Gordon Hamilton statess

“It is only when rapport is created for a professiomal purposé that
these may be eaid to be a "olient". The extent to which the cliemt
will make use of the casework relationship depemnds upon the kind
and quality of his omotional need and its place in the hamony of
the personality. By no means do all casework situations call for



- 9 -
equally strong worker=olient relationships®. 1

It follows that casework reletionships vary in strength and the wmays a client
uses rolationship are endless. The sams should hold true in pley interviewing

12 1t is concluded that suoh & technique is valid for seolal work practice.

It is gensrally egroed however, that, “the olient tends to see and
use the worker in terms of his om axperionce with other people, (partiocularly
2

when trensference predominates) with early familial figures.®

The Social Worker brings to the relationship a professional self-
disciplined towards the end one is serving - to epmable the client to help him=
self by understanding and meeting his psycho-sooial needs.

3
Falix P. Biestek, has spelled out the nature and purpose of the

casework relationshp as it fits intc the context of present day sooial work
practice. (1954). Bilestik defines the casework relationship ass “...the dynamio
interaction of feelings and attitudes between the caseworker aud the olient with
the purpose of helping the olient achieve a better adjustment between himself

and his enviromment™.

Biestik also points out that theare is a conceptual distinction be=

tween the processes of study, diagnosis and treatment in casework and the oase=

1. Hamilton, Gordon., Theory and Practise of Social Casework, Columbia
University Press, New York. Zﬁ"j ed. reve 1051, p. 29,

2. Ibid, p. 33 o

3. Biestek, Felix P. "An Analysis of the Casework Relatiomship", Social

Caseworke Volume XXXV, foe. 4., Fobruary, 1954. ppe. 57 £f,
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work relationship but that they are inseparable in reality. He states that,
"in the relationship the interaction is primarily internal and the energy
coneists of feelings and attitudes. In study, diagnosis, end treatment, the
interaction is primarily external and the energy oonsists of words and ac~
Y .
tions,
Biestek summarizes his analysis of the casework relationship by
stating thats"it
"4t is importent to distinguish the elements..,vhich constitute the
casework rolationship...and the prerequisites and effects of the
relationship., The elements are seven; they are the dynaemic inter-
actions of feelinges and attitudes between the client end the ocase=
worker, There are tlhren stages in these interactionss the first
originates from the soven basio neceds of the client; the second is
the oaseworker's sensitivity, understanding and appropriate re-
sponse to the noedss; snd the third is the effective awarensss by
the slient of the caseworker's response," 2
Biestek mames and definss the seven elements of relationship. 'rhey\/
/
ares (1) Purposeful expression of (the olient's) feelings; (2) controlled em=
otional involvements (ef the sooiel worker); (3) ecceptance of the client; (4)\
individualization; (5) the non=judgmental attitude; (6) client's (right to)

self determindions and (7) confidentiality.

This, then, is the essence of caeework relationship = the internal
interaction of feelings and attitudee betwsen worker amd client. The living
experience moulded and refined by the social worker's knowledge of end belief

in social work philosophy, ooncepts, and principles and interviewing methods,

1, Biestik, Ibid., p. 61.

2. Ibid.



-1l -

Social Work Interviewing Methods.

_ _The professional social worker also brings to this relationship a knowledge
of human behavior, usually in terms of a psycho-analy‘tieal orientation that
purports to lend itself to an unﬂerstanding of human behavior.l

The goeial work methods broadly speaking are casework, group work,
community organization and research. These methbda ax;e also oonsidered fields
of speoialization within the profession of scoial work, | As the techniques of
casework, group work, and oommiiéy organization, emerge from social work phile
osophy, principles and concepts and sooial work researsh techniques are guided
by them 1t is considered unnecessary to spell out these methods for the purpose
of this study, However, to provide a basis for exemining play interviewing in
sooial work within the context of the Child Guidance Clinic the interviewing
met}xodsz desoribed in other studies on social work interviewing will be spelled

oub,

This study pre~supposes that social worksrs do of do not adhere %o
eposcific interview techniques and methods asoribed to‘ao_oepta'd current social
work practice. In order to test this pre-supposition, esven on a very small pilot
plen, it would be in order to do se¢ by using classifications pi'wiuus]y employed
by other thesis sfuéents who studied sooial work interviewing, as done in the

local Child Guidance Clinie,

1. A spelling out of the psycho-analytical orientation provided social
workers is considered beyond the scope of this study. Obviocusly their concept
of training varies among graduate schools of social work = but at most schools
training in psychodynamics stresses paycho~analytic notions of personality de=
velopment.

2. The Torm "Mothods" as used here is synonomous with techniques, to
avoid confusion in quoting rolevant studies where teshniques have been somewhat
erroneously labelled methods. Hereinafter the term methods used in conjunotion
with interviewing may be taken t0 mean techniques,



1
As iolin otabtony
"rrom a study of thu ovolublon of easciorlk concepto and casowerk
troatmcat mothode,.eerrosont day concests and cothods are a combie
nction of pwinciplec ard rothods of cascuworkers of corlior duys.
“ho rothoda wero corliecp defined and vedafimod in practice and

dofinite imtorvicuing methedo mvo omoerged as sLnla to holp a
cliont tivrough treatient.”

2

Fracst Glovor im his rooenb stnﬁy‘ mdo ot tho Varcouver Child Guide-
apgo Clipic, hoo drown up o olacsification of procent dey (1951) casework troate
et nothedce Tlover identified and desoribed 13 tr:e'tsl’uulls':5 vwhich ceen to have
emerged in tho ovnlwtion of fooinl ork imtorviowing rothodse Tho mothods avos
(1) Easouraronont %o talk
(2) Uoviny with the clicat
(3) 6iviny suformation
(4) Guiding
{(S) Iotivating
(6) Aiding ompressisa of feoling
(7) Acoopting feeling
(8) Porcenality strongthoning (conetimes referred to_as ego-support)

(9) Clerifying

(10) Holding to tho framo of roforonce
(11) Re=channeling

(12) Interproting |

(38) ootting linito.

i. rjOBLm, ORa 6ite, Pe a8
2. @lovor, ep. cit., p. 8.

8. ILi4, ps 8 £2. (Italics mine)
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Glover pointed out, in his study (1951), "it ie likely that this
list is incomplete, However, the methods are those which seem to have come
out of the developmont of casework, most of which are seen in application as
some of the skills of the social caseworker in a clinical aetting“,: Moslin
in a similar study2 (1952 ) used Glover's classificetion of methods without
adding any additional methods. MNoslin made soms modificstions of Glover's
olassifications in torms of a few minor changes in tei'm'inolog_y in his formu=
lations of desoriptions'.and slasgsifloation of mothods, The classification of
methods as modified by oslin will be followed clossly in this study. Des=
eriptions of methods will be abstracted from both Glover"ss and Moslints *
work and reformulated for particular application to pley interviewing. This

- classifiocation of methods will Yo presented here for the purpose of completing
the comceptual framework of sesial work, philosophy, concepts, principles.
These inteorviewing mothods have naturally emerged as an outgrowth of social work
philosophy, principles end concepts ae thelr medium of applicatiom. It is cone
sidered that these methods bave little meaning outside of their context in the

thooretical orientation of the social worker.

Previously defined interviewing methods applied to play interviewing
are spelled out below as one frams of reference for this study.

l. The social worker encourages ths client to talk or comun:lcate throu;gg'

1. Glover, ope. oit., ps 8.

2. MOSlin, 0P cit. Pe 25.
3o Glover, op. ¢it., pp. 9 ff.

4, Yoslin, op. cit. pp. 26 £1,
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1
pley  the client's thoughts and feelings around the problems that underly

the reasons for the child's presence at the clinic.

2. The social worker moves with the ¢lienmt in terms of timing questions and

answers to meot the present needs of the client., This permits the client to
participate more fully in the interaction by allowing him to indisate (within
1imits) or withdraw from play activity or discussion and thus move into coping
with thése probléms that are uppermost or of imediete concern.

3o Giving information may be necessary before the ghild is sble to ongage in

a selected activity or participate in a specific treatment plan (defining the
nature of the "helping" situation). Information may be in relation to the
child's needs or feelings, resouroces outside the agency, reasons behind paiental
bohavior or facts in relation to problem solving bohaviour ato.
4, Guiding the interview is a social work technique that calls for active pare
tioipation of the social worker, it involves conveying to the child that the
worker is interested in helping with adjustment problems, and working through
fears and enxiobies by relating communioatiéns to social problems or goals and
by plemning with the child immediate steps to take towards defined goals.
5. Motivating describes an act in treetment indicating to the child the direot-
ion treatment and persomality growth can teke. This usually involves aumming
up what has been achieved and what realistically can bs accomplished 111 person=
aili’cy growth .and soncomitant satisfactionse.

6. Aiding the expression of feeling involves the provision by the social worker

strong emotional support in terms of communicating (through relationship)

l. Since the echild learns esrly in life to conceal what he believes,

thinks end feels on many aspects of life, particularly in the area of interpersonsl
relations, play activity often makes possible the re¥ealation of what the child
cammot or will not say. Frank, lawrence, K., Projective Methods, Charles C.
Thomas, Publisher. Springfield, 1948. ps 574
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pormissiveness and the opportunity to "re=live"™ traumstic experiences
and/or express suppressed feelings. This may involve the judicious selection
of pley media or the use of "controlled play" combined with support.

7. Acoepting feeling involves the social Worker withholding value judgments

about how the child should "feol®™ or express himself and the social worker
indieating with attitudes or words that it is "all right® 4o do this within
ths play room settling,

8, Supporting is a method whereby the social worker draws the child's atten-
tion to the child's present personality strengths. The social worker's exprog=
sions of confidencs and encouragement are always based on reality.

9. Clarifying is the attempt made by a soclal worker to help the child under-
stand his obscure feelings snd attitudes which pre~conscious or partially con-
scious are vaguely disturbing at the level of awareness. In general the sooial
worker picks up on the child's expression of a dilemma or conflict and definee
or re=states it (using the child 's own words if it is a verbali.zation).l The
sooial worker may then relate the attitudes feeling or opinion to r eality faote
ors depending upon the worker's assessment of the child's readiness in terms of
capacity to gain and benefit from such insight,

10. Foousing involves a method of directing the child's ettention to coping
with the current problem or concera in ‘terms of deoiding what to do about ite
The foous may ohange as treatment progressese

1le Rechanneling is a mothod invelving the redircotion of the child's impulses

or reactions into soclebly acceptable ways of behaving - this is usually handled

1. ~ The writer believes that communioating to the ohild the feeling he is
expressing in his om language is more important than repeating thé ohild's own
worde. The child sometimes mistakes the latter for "deafness" eto,
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by suggesting (or encouraging the child to formulate and verbalize) various
alternative courses of aetion and en,abling. the child to make a choice.
12; Interpretation is a method used cautiously and sparingly by social werkers,
it involves the interpretation of soéial or personal factors and their inter-
aection.
13. BSetting ILimits this method is commonly applied to defining and holding
the child to a certain time schedule and restricting activities in the playroom,
such as the amount of demage that may be done to eguipment,etc.

Some goclal workers set sharply demarcated limits areund the area of
help available in the ¢linie in terms of the elinic's function, '

This then is the outline of the Background of Social Work encompase
sing four related areas: (1) the philosophy of secial work method; (2) soeisl
work principles and concepts; (3) methods integrated with; and (4#) the living

axperience of the "helping proeess‘; the casswork relationship.

For the purposes of working out tentative definition of the soeial
work interview the writer has chosen as a broad baéis; Anne Fenlason's défimitinn
of the professional interview in the field of human adjustment. (Containing
the helping professions ineluding the various disciplines within Child Guidance

Settings.) Anne Penlason's definition was chosen because it has evolved from

1, ' This is the eoncept of strengthening the will and meeting reality by
acecepting the limits of agency function emphasized by the Functional School of
Soecial Work. :



the thinking of modern scholars in sociology, cultural anthropology and social
work = and is an attempt to define the interview in its present stage of de=-

velopment (1952) as & technigue in the process of change and refinement.

Amme Fenlason (1952) has defined. the professional interviewlhusse

AT,

®A good interview repmresents both a verbal and non=-verbal inter=
action between two or more people working towerd a common goal.
The interview is a purposeful conversation. When the conversation /
is aimed at fumishing insight and gaining information or furthering;
understanding, or arriving et some form of help and counsel its pur-!
pose is usually a professional one and the interviewer is likely to |
be working in some field of human adjustment. The words professional\\
implies that the interviewer has had special preparation for hils
work that his training, based on transmissable knowledge and skills,
has been acquired formally. It pre-supposes an understanding on the '!"
intervier's part of the forces in the environment as well or attitudes !
and standards of the individual in relation to his particuler needseee !
it emphasizes the principle that the trained individual as a medium \
1
[

~.

for meeting such needs is also a person whose attitudes and back=
ground affect in no small measure the reactions of the person seeking
professional services®, 1 i

S

It follows that the professional social work interview emerges from
this broad definition of the prof_'essiona.l interview per se and is demarcated
from the interviewing techniques of other disciplines in the field of human ad=-
justment by the unique theoretical orientation and clinical practice of the soc=-

ial worker.

The Interview as e Social Work Technique:

The interview as a social work technique has emerged as a method of
helping individuels, in conflict with their social environment, to help themsslves,

It complements environmental menipulation as another method used by the social

worker in attempts to bring the individual into hamony with his environment.

1, Fenleson, Ame, F., Egsentials of Interviewing. Columbia Thiversity
Press’ 1951’ P. 3’
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A meaningful definitive statement. covering the what, why, and how

of sogial work interview must perforce emerge from the philosophy, conﬁapts .

prineiples and methods of soeclal work,

A Tentative Definition of the Social Work Intervieow,

The interview as a soclal work technique may them be defined for the

purpose of this study ass -

P
(/
H

"A vorbal and non=-verbal interaction between two or more individuals
working towards a common goal = the adjustment of the interviower:to
his social environment. The interviewer is a professional person
whose theoretical orientation is in the field of social work and as a .
result is conscicously end/or unconsciously drawing upon the kuowledge
of and belief in sooial work philosophy, principles, conocepts and methods.
The sooial worker makes a conscious use of self in the managment of -
relationship to meet the psycho-sooial needs of the client end in the
appliocation of techniques fooused on relating the client's conseious
foelings and attitudes to his funotioning in the enviromment in o way
calculated to enable the olient to solve his problems of social adjust=
ment. The interviewer also attempts to communicate and act upon the
aggumption thet the interview is & purposeful communication within the
context of the total sooialwork process which includes related inter-
views and (where applicable) a constellation of direet and indirect
contacts with the client's relatives, employers, teachers, and other
significant individuals in the olient's enviormment, and the imvolvee
ment of the agency or olinio, and/or other community resources,” v

During the ovolution of the sooial work interview as a treatment tech-

/ nique and the growth of the coneomitant knowledges and skills a speoial kind of

N

/

)
|

/

sooial work interview emerged from its context in soolal work, (nourished and

moulded by the impact of psychoanalysis and related disoliplines) called the

play interviow,

The following chapter will attempt to trace the evolution of the play

interviawawith the major emphasis on its context in sooial work’and survey the

ma jor sources and theoretical assumptions that have enriched and at times limited

its strengths.
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Objeetives and Methodology of the Study

éb;}_eotives.
Th.e major objectives of this study are: (1) To demomstrate that the play inter-
view when properly condusted within defined limits, is a velid part of social
work practice within the competeoncy of the professionally trained social worker)
(2) Identify and examine the Diagnostic and Treatment features inheremt in the
Play Interview,

The foous of the study will be on the major charaoteristies of the
play interview,and the social work interviewing methods employed when play is
used as a tool in the treatment of children with adjustment problems within the

context of the local Child Guidanee Clinis,
Methods,

Chapter I attempts to spell out social work philosophy, principles, concepts and
methods as a basis for examining the play interview in social work, in a Ghilq
Guidance Clinis end deriving e: tentative definition of the interview as a social

work technique.

Chapter II views, from the basis outlined in Chapter I, the evolution._e.f '#ha play
interview, (with the major emphasis on its growth es a soolsl work technigue in
a psychiatric setting,) and presents a brief survey of the literature in éooial
work, psychiatry, and psychology covering, the main theoretical assumptions snd
techniques in play techniques which have influenced the development or have been

incorporated in the social work play interview.

Chapter III contains an analysis of a serlies of play interviews with regard to
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identifying the social work interview mothods used and the major diagnostic
and treatment features identifiable in the play interview, Specifically

this chapter eontaine an analysis of five process recordings of individual plaey
interviews. A sohedule of thirteen interviewing methods, classified by Glover,
descriptively defined, were matched with elements in the recordings which on

" the basies of the writer's cliniocal Judgment comstituted the use of the respect-'
ive interviewing method. Clinical judgments were based on the following oriteria:
When two or more elements were present in the recording that matched the olemsnts
desoribed in the interviewing method and when on the basis of the writer's olini-
oal judment evidenoe in the recording indicated the equivalent of the desoribed
mothod was being employed = the social werker's responses and activites were ide

entified in terms of being :.said interviewing method,

A second schedule, comprised of diagnostic and treatment features
drawn from the literature surveyed in Chapter II, was applied in the analysis
of the play interview recording. These features were descriptively defined and
identified in the recordings on the basis of the writer's clinical judgment when

the ochild's rosponses and aoctivites matohed the defined feature.

Both schedules were employed for the purpose of reaching the two,

above mentioned, major cbjeotives of this study.

Chapter IV contains a discussion of the implications of this 'a‘budy in the 1light
of the findings from the analysis of play interview recordings, presented in

Cha pter IiI. together with the summarized findings and conclusions of related
research studles fooused on social work treatment methods in the Provinoial
Child Guidanoe Clinic of Vancouvers



CHAPTER II
THE PLAY INTERVIEW IN CHILD GUIDAKCE

This chapter is an attempt to trace the evolution of the play 7

!
interview end survey the sontributions of play techniques developed by related .
disoiplines that have been and may be used to énrich and develop the art and /

scioence of play interviewing in the field of social work.

General knowledge and skills about 1ntervie?:lng are not exclusive to
any one profossion. In order to examine the play interview as a technique in
sooial work, from the basis of social work philosophy, prinoiples and prectice,
it is necessary to recognize and be knowledgeable about the contributions and
influences of reolated fields. All professions have drawn heavily on bdbasic
knowledge and experience derived from many socurces. Tessie Berkman stressed
thats |

% eesthe practice of social work in direct end responsible relationship
to poychiatry has experienced many phases since its bogimmings early
in the present century. At times it leaned heavily on what hed been
learned in other soclal wark settings, at times forging ehead in un=
charted directions, this particular practice has been at all times an
integral part of the total fabric of soeial work.® 1

In tracing the ¢volution of the play interview in c¢hild guidande the major emphasis
will be on the emorgence of this technique in its oontext in sooial work,

4

If this ohapter appears to neglect contributions from fields outside
of social work, psychology, and psyohiatry 1t is because the focus of the study

1imits- the use of material to contributions having direct bearing on the develop~

S

Berkman, T, C., "Psychiatric Social Work," Amerioan Journal of Ortho-
__gzo_g_i_gﬂ. Vole 254, Nos 3., Pe 511 (Italios mine).
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ment and refinement of the play interview, with the view, "'I’hat_the moment

that an environmental factor 1s eonsidered in terms of an a;e.t;tudg or a gomplex
of attitudes which affect the patient, the social worker can no longer be con=~
sldered as a person bringing a social science contribution to bear on a problem,
but rather as bringirga contribution in a historical sense, at least, from

3 This in no way negates the important contribution

psychology or psychiatry",
of psychology, sociology and cultural anthropology to the social worker's fund of
knowledge about individual and group behaviour. In the interests of clarity it
should be noted that the controversial dilemms of the overlapping of a social
work method and the method of psychotherapy is not an issue here.

Social work practice takes place on a continuum with énvironmental
services at one end and some kind of psychologicel services at the other. At
present, the latier end of the continuum seems to be best represented by Florence
Hollis's concept of "Insight Development”, in which "the worker must help the
client to an awareness of his strong projection of his inner needs... his
reaction to anxiety and hostility without sufficient rational ‘provoeaa.t.:i.on".2
The fact that Hollis states that the latter technigue should not be utilized
without some training beyond that available within graduate soecial work _
education implies that social casework on this level tends to merge with psycho-

therapy, and may in fact be psychotherapy.

1. Ibid. B 5.18

2. Hollls, Florence, "The Techniques of Casework", Journal of Social
Casework, Vol. 30.p. 236.
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A similar situation appears in the sosial work literature attempting
to hold to a demarocatlon between sooial group work eand group therapye
As havs been stated, what constitutes pychotharépy is not en issue
‘to be éorted out within the scope of thi_s study. Hnwéver. what congtitutes
valid social work practice at the rresent stage of development in sosial work
ie considered to be iithfm the foous of this study. Charlotte Towle éxpressés
these points succinotly as followss |
b § érofession has e defined scope snd function. It will have drawn
on related fields of knowledge and skill. It will have, however, a
ocontext of knowledge eand method psouliarly its. own, to which other
professions ocan contribute, but for which they cammot substitute. It
ies a professional person's right and obligation to maintain that id=-
entitye.a profession like an individual hae oome of age when it has
developed sapacity for inter-dependent relationships, notable qual~-
ities of whioh are readinees. to give and take without anxiety anmi
without need to dominate or to suffer loss of identity." 2
The evolution of the play interview in social work will be traced as it
evolved = a8 play was used as & spscial tool to facilitate the application of
@ocial work principles concepts and techniques. Bearing in unind that, when play
interviewing is viowed, chiefly if not soley as a gajor psychotherapeutic device
and used within that ocontext the social worker who undertakes such a responsibilit;
then needs a period of specialized training and thereafter an extended period of
close esupervision by a ohild psychiatrist. The firm opinion does not hold to
the soccial worker who uses play as a means of eatablishing a relationship and

ettaining social work treatment goals.

1, "Any dichotomy between social and clinical pathology is at best an arti-
ficial one", Schiedlinger, Saul., "The Concepts of Social Group Work and of
Group Psychotherapy,” Journal of Sooial Casework, Vol. 34, 1953, p. 262-297

2. Towle, Charlotte, The learner in Education for the Frofessions, Unie
versity of Chicago Press, Chicago, 1951, pe 160,



Haﬂ}'rool and c_énee_pt.

The use of play as a tool in helping children with ad;justﬁent problems
1§ & more recent contribution to our culture bubt its exact boginninge cannot
be precisely iocalﬂ-.zed. One source msn';s:i.ons that the first person to advooate
gtudying ';he play of childron in order to understand and educate then weas

Rousseau,

2
The first recorded actual use of play in therapy (1928 ) reportedly
. . . 5

was the oa_sé of a phoble five-year-old boy, a patient of Sigmund Freud . as
most of the early work with children employed Freud's methods, (that is to say,
the principles of psyohoanalysis were applied to children.) rather than Rousseau's.

4
Before traocing the growing use of the play interview im soclal work

some clarifiocation of what is meant by the controversial concept of "play" sheuld

be noted.

1. lebo, Dell, "The Development of Play as a form of Therapy from Rousseau
to Rogers", The American Journal of Psyshiatry, Vol. 112, No. 6. December, 1986,

2. Isbo, op. cit, p. 418
Se Freud, Se, Colloated fapers, Vol. 8. Hogarth, london, p. 147-289
4, Since an exhaustive study of the evolution of the play interview is

beyond the soope of this study only that part of the literature refleoting the
major contributing sources that have influenced, enriched and moulded (or have
been incorporated in) the social work play interview will be oited, 4, G, Wolt=-
mann has made & comprehensive survey of the literature on play technique which is
now (October, 1966) in the hands of the publishers (Grune & Stratton) and

should be available shortly.
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Play has been defined ss "all aotivities of children that are spontaneous
and selfegenerating that are ends in themselves and that are unrelated to

1
"lessons™ or to normal physiologi'oal needs of the ochild", 'l'his definition

howaver broad ané vague soems to be ganarally accepted (1954).

Without becdoming immersed in the controversy around the mature and
meaning of play we may say that for tho purposes of this study the term play
will be taken to meen somothing a little broader than the definitlon citede It
will include the wide range of aotivities the child engagas in during the Play
1uberv:|.ew. Indeed Dr. Lowrey's statameub, "We should be far more acourate if we
spoke of Mactivity" or (activities) instead of "play" with reference to therapy"?
holds for this study of the play interview. For it is thé aoti.vity with its
rolease of fantasy, imagery, foars, doubts, smbivalences, hostility and other
feelings which make up the ingredients im the interview fé.ci]_.itating the study
diagnosis and ‘treatment of the child cliemt, as well as of the adult. The
term "activity", in this sense, is symonomous with play; it is apperent that in
recent years the play of childrem has agsumed a special interest to specialists

in the fields of child development and mental hygliense.

Philosophers and educators have sought to acoount for the phenomena of
pleye dany theoretical explanations have been amdvanced. '-.l_._‘ﬁe two theories that

seem to have been the most widely accepted were: (1) that play is a discharge of

1. Lowenfeld, Margaret, Play in Childhood, Gallance, iendon, 1935,

2. Woltmarm, Adolf., G., "Concepts of Play Therapy Techniques", American
. Journal of Orthopsyohiatry, Vol, 26., WO. 4. Ootober, 1955, pe 772

3. lovrey, Lawson, G. “"Therapeutie Play Techniques", American Journal
of Grthopayp‘hiatrz, Vol. 26, Nos 3, July, 1955, p. 574,
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1
surplus energy and; (2) that it is a preparation for adult life, With the

advent of dynamioc psychology,

“according to which behaviour may express needs and motives not
realized consoiously, play boeame the objeot of investigation by
application of this dynamic approach, Subsequemntly observation
and resecarch led to the formulation of dynamic interpretations of
play and its functions, such as problem solving, enxiety-relieving,
the attainment of mstery, fullfillment of wishes, reworking realit
Into digestible doses, and frensiorming passivity into aotivity.
Having f.und in piay a means of detecting some of the psychodynamios
and ehiomi s&tes underlying the individual ohild's behaviour, -
workers in oliniocal settings have come to rely upon play interview-
ing es an importart diagnostic tool in appraising the source and e
nature of the young child's disturbance. Conversely bsoausé of its
healing qualities play has alse become an important therapeutis
agont in the hands of the skilled olinician’e & -

Contributions from other Disciplines.

Knowledge acquired from other disciplines enriohes the body of lkmowe
ledge and skill of the social worker. Some of the major conmtiibutions to play

interview techniques will be briefly surveyed.

Some theoretical assumptions about the value of play in the study,

diagnosis and treatment of children with adjustment problems.

There appears to be a number of divergent viewg about the value and

use of play in helping children with adjustment problems, among both the

1. S8ee Helen Finlayson's Master of Social Work Thesis, Play Therapy,
Unlversity of British Columbia, 1954, ppe 5 £f. for a more detailed treatment of
theories ebout the nature of play.

2, Shugout, George. "The Flay History. Ite Application and Significance",
Journal of Psychliatric Social Worke. Vol. 24, No. 4., Soptember, 1965, p. 204.
(Italics mine ), (Footnote) The heeling qualities of play itself is open t0 ques~
tion but the therapeutic value of the play interview is beyond reoasonabls doubt,
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psychoanalytically oriented authors and authors supporting non-analytiocal
1 .
approaches to the understanding of human behaviore

Play in Psychoanalysis.

' Within the body of peychoanalysis two main schools of thought have
.darvelo.ped whioh are associated with the names of Malanie ﬁle:’m gnd Anna ‘Fre‘udoa
Ag could be e:;paoteﬁ, a. nunmber of psychoanalytioally oriented authors with an
' adfxei‘encé to one or the other schools of thought, have presented theoretical ver-
iations in emphasis on recognized valueos within play techniques and adda;'l 8 ome

goncepts of their om.

Melanie Klein, maintaining that the character of a child is like that
of an adult, fashioned her treatment of play much the same a.s adult analysis,
substituting the msthod of free association (which ohildren éannot use) for the
method of free play. XKlein perceived the child's play as symbolic representation
of unconsoious content and interpreted as such directly to the child. Klein pere
ceived the child as being overwhelmed by a domiasering super ggo end further as~

sumed that trausference neurosis does take place in children.

1, The term non-analytical is taken to mean an approach or view towards
treatment from an orientation that is not psychoanalytical,

2. Trail, P. M., "An account of the Lowenfeld Technique in a Child Guid-
ance Clinio with e survey of Therapeutic Play Techniques in Great Britian and
the U.S8.4.". Journal of Mental Soienos, Yol. 91, 1946. p. 43~78,

3. Woltmam, A. G. "Concepts of Play Techniques®™, Amorican Journal of
Orthopsyohiatxl, Vole 26, Noe 4. October, 19656. p. 777
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1
Anne Proud in contrast to Melanie Klein, belleves that children do

not dévelop a transference neurosis. ©She maintains the phenomena of trans=
t‘ere.n.c‘e would not aries in the 'play~therapist® situation as the ohild's

. super ago is not as yebt fully formed and the ohild's parents are present in
external reality. Ama Freud further maintains that the child's anxicties are
often due ;:o the striofneae of the pe;renta rather than pressures from its om

super ego.

3
Loretta Bender appears to support the 'nom-transference' view of

Anna Freud, and males a further assumption ebout the therapeutic valus of play

per se. Bender states:

"on the basis of twanty years experience with ohildrem at Bellevue
Hospital and after publishing a book on the subject, Child Psychiae
triec Techniques (1952), if the play technique used is important to
the adult and gives him a toel with which he oan underetand the
ohild and relate to him with confidence and warmth, the play set-
up will ubdoubtedly contribute to the relationship. Beyond this I
doubt if there is eamy speoific value vo play procedures™. 4

Tallmam, F, Fe and Goldenstein, L. H., “Pla.y Teohniques”, American
.: um; of Orthopsychiatry, 1941. Vole XI, Part 3. pp. 552 ffe

2. Woltmann, op. oit. p. 787,

e "Play therapy sessicns cannot be likened to adult psychoanalysise

In the latter the adults entire libidinal life interests, pre=ocoupations and
fantesies (day end night through dreams) are by calculation, mobilized and
chamneoled into ons hour of froo association through which the individual's
whole life can be relived. This is not true of children in play therapy ses= .
slons in which only a passing fragment of the developmontal curve can be gb=
servedeseit should be realized that the fragmentary glimpse through revelation
to us even to the point of making us feel cmipotent, is really only a glimpse
of what is going on all the time and is not necessarily or spesifically
therapeutic to the ochild". Bender, Loretta, "Therapeutioc Play Techniques® a
diseussion, Journal of Orthopsychiat‘rl, Vol. 24. Noe« 5. October, 1955, p.787.

4. Ibid. P. 785,



Bender goes on to outline some of the positive values of the use of pley as

e tool in the study, diagnosis and treatment of children with adjustment
problems..." Flay techniques have been very important in our understanding of
projective phenomene in the meturing child, his capaoitios to reveal his inner
life and his problems in play material, and to demoné‘brate his maturational oap-
aoities by the way ho orgenizes the material given him."l

2
Brik Enlkson on the ether hand shares Klein's views on transference

phenomens. and combines two extreme points of view by reeognising the configurate
fonal aspects of a child's play as well as the psychoanalyticale

3
Erikson reportedly mainteains <that the child's play can be interpreted

in terms of configurations manifested im four areas of behaviocur: (1) the off~
ective sphere covering the child's manifested emotional interest in, and withe
drawal from, an object of bohaviour; (2) the idestional realm as manifested by
the verbalized oontent and acting out; (3) the developmont of spatial factors
indioated by obnfigux‘ations in three dimemnsional sphere; (4) finally, verbal
aspeots of play are eovidenoed by modes of axpressions by the voice and mammer
of speech in terms of piltoh and rhythms. From all this the therapist attempts

4 .
an appreximation of what he s¢es and hears. Eriockeon's view is that the play

1. Ibid, p. 786

2, Brickson, Erik H., "Studies in the Interpretation of Play". Genetie
Pgychology Monograph Series NO. 22, 1940. p. 557-671 -

3e Woltmann, op. clt. pe 777,

4, Brikson, Erik, op. clite. pp. 558 ff,



observer froms an impressien (it was as if-+) end associates past impressioms,
previcus cbservations on the child in question, data communicated to him by
the child'c paronts etoe.=~and reflectes on latent possibilities =-interpretation
takss place when the theraplst, at a time which he deems to be right, conveys

these reconstruotions to the childe
BErikson further states, that,

“oftan the miorosphorses.{i.e. the mmall world of manageable toys)
seduces the ehild into an unguarded expression of dangerous themes
and attitudes which arouse enxiety and lead to sudden play disrup-
tion. Thie is counterpart in the waking life of the anxiety dream..”

Brikson desoribes the phenomena of transferemce as thee."tendency

(especially strong in neurotics) to transfeor basic conflicts from their original
infantile sotting, into every new gituation including the therapeutic one“..:l
Erikson desoribes play disruption, "as tho sudden and ocomplete or diffused and slowly
spreading inability to play” .2 Erikson states that, "the antithesis of play
disruption is play satiation, play from which a child emerges refreshed as &
slesp from a dreamloss sleep = both disruption and satiation are very marked and
very olear only in rare cases. MNore often they are diffused and must be asoor=
tained by detailed siﬂ.w.l‘y"5 Erikson has identified, "self-ourative tremds in
spontansous pley", as a full cyele of play Gisruption and play satiation during
whicheso"the ego flooded by fear regains through transference its synthesizing
pmraer“‘.4

Play in Non-psychoanalybtical Treatment Situations.

le Erikson, €hildhood and s_oeie_tx. WeW, Norton and Company, New York, 1950

Po 196,
2. Ibido "Pe 196.
5 [ ] Ibid. p. 202

4. Ibid_,. Pe 196,
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The non-analytioal views on the value of play as a tool in helping
children with edjustment precblems are also divided into two main approaches to
the use of play. This division is based on the kind of play used; (1) Spon-
teneous (i_'ree play); or (2) Controlled (planned) play ectivity, The non=ana=
lytical theorists usually subseribe to one or the other types of play in devel-

oplng their particular approaéhes or & judicious use of sequential combinationse

controll_.ed P.la.zo

In the 1940's, two of the best knovm exponents of controlled play,
among American workers with nonwanalytical play techniques, weére Joseph Ce
Solomon and Jaceb H, ccn:m.1 |

Solomon uses 'created play situations' for the release of hostility.
Solomon sets up a series of life situations with e family constellation of dolls
representing the life situation of the patient. This method, according to
‘Tallman and Goldensohnz is en outgrowth of Levy's and Conn's work. Solomon bo=-
lieves that the value of the procedure lies in the release of hostility towards
parents, siblings etc., the free expression of love fantasies, the alleviation
of guilt fealings » the insorporation of therapeutic suggestions in the d& rections

of growth, and desentization by means of repetition.

Solomon differentiates his methods from Comm in that the former mekes

no early attempts to identify the dolls, kesps situations in the third psrson

1. Trail, op. cit. ppe 45 £f.

2e Tallman and Goldensohn, op. cit. p. 554.
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as long as the child wishes to remain aanonymous, and aims not merely at

the elimination of isolated symtems but at the improvement of the ohild«family
relé‘tions. Conn apparently uses his techniques mers for disgnosis and re=
search than thsrapy.

1 ‘ ,
also utilized 'controlled play' techniques in what

David M. levy
he calls release therapy. He believes that such psychotherapy (with children)
is a blend of techniques aimed at the feelings of the ehild(affeot therapy)
and at the thinkiné of the child (insight therepy)e His 'releasé therapy' is
an affect therapy in which ne attempt at insight ie made, nor are there any
attempts to change the attitude of parents or the nature of the milieu. He
considerss (1) the restoration of the traumatic situation for the purpose
of alleviating amxiety erising out the the originel situation; (2) ocontrolled
play situations fof the purpose of modifying social attitudes ~ exemplified by
Ievy's sibling rivalry studiess (3) simple release of aggression; (4) simple
reiease of infantile pleasure = the last is used for problems in which a child
hué been made overly olean or too conforming by too rigid or early epplios dis-
cipline; and (6) the release of masouline striving in girls referred for denial-
of feminity - designed to rele@se penis envy and fulfill in play aotual possose

sion of the organ.

Isvy considers psychoanalytic therapy as the most highly evolved
ocmbined insight and affect therapy 'free play interpretative therapy's It

1. Ibid, p..553,

2, Tallman and Golderschn, op. oit. p. 553
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utilizes free play which is analogous to fre¢s association and interpretatioa
by the therapist. He states that it is indicated only in profound person=
ality disturbances. '

Williem M. Cameron is amother exponent of controlledplay. He
strosses the cathartic and relationship value of the play technique and the.
importance of timing in allaying the child's mounting anxiety and guilf, by
interpretation. Cemeron supports levy's views by maintaining that, if the
therapist is not analytically trained, it is wiser to substitute o more con=

2
trolled play technique for free playe.

Spentansous (Fres) Playe

A passive type of play therapy utilleing spontansous play developed
concurrently with the forme of active play thorapy of D. Ievy, Solomon end Comm.

In paseive play therapy = the child's play wes not restricted by
the therapist, The therapist just sat in the room with the child. The ohild
acted in different ways to find out what was permitted and the therspist ale
lowed himself to gradually become a part of the child's play. Conmsequently as
Lebo points out, "..ea large choice of toys and the passive aceepting attitude
of the therapist, not all of a ohild's play will have strong emotional or
symbolic wvalue. Some play activities will be simply re~enactments of the

M .
child's everyday experiences™.

1. Ibide Pe 554
2. Ibid, p. 65%.
3. Lebo, op. oit., p. 420



Relationship Therapy.

Otto Rank is credited with originating the 'Relationship Théra_py'
approach to treatment. This technique is similar to the pa-s_sive type of Flay
Therapy. The child is given complste freedom in his selection of play materials.
The child is permitted to engage in whatever activitity he ohooses iﬁ tho pre-
gence of his worker. The worker may play with the child at the ohild's request
but his participation in play is minimal. This approach dil‘i’ez;s frem the vars
icus types of child psyohoanalysis in that the major emphasis is on the oreae-
tive power of the emotional relstionship between the worker and client.

Rank's approach wms dovelopad and modified by Taft, Allsn, Rogers
end others.l Jessie Taf't was among the first soeial workers to apply the re=
lationship therapy epproach in its context of spontaneous play in thé treatment
of children with adjustment problems. Taft calledplay "a therapsutically |
limited relationship = a true analytic situation in the Rankian sense thera=~
peutic in possibility if not in aetual result® .2

Taft stressed the importence of the personal development of the thera~
pist and the time elements in therapy. However as leboe points oubs

"Relationship therapy while starting out as an independont movement

hes morged almost completely into a newer therapeutio attitude, the

non=directive approach...the person responsible for the submergencs
of relationship therapy and the emergence of non=directive therapy

is Carl Rogers..e.besause non~directive therapy emphasizes thaet the
olient ocmntains within himself the necessary ability to selve his

1. See footnote page. 35

2, - Taft, Jossie, "Dynami.os of Therapy in a Controlled Relationshig"
MoMlllan, New York, 1933. p. 39
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own emotional problems its methods were immediately applicadle
to ohildren as well as adults. Indeed non-directive therapy
originally grew out of working with childrens problems. Rogers
olient centrered philosophy was quickly end sucocessfully applied
%o play therapy by Virginia Axline®. 1
Virginia HMae Axeline is probably the chief exponent of non=direotive
play therapy. In this technique the oancept of "spoantaneous playh is utilized
2
to the full. This technique is based on the work of Carl R. Rogerse The
Rogerian philosophy and prinoiples applied to adult counselling were found read-
ily translatable to play therapy. There are 8 basio prihci.plea in non=-directive
{Rogerien) play therapy:
%), The therapist must develep a warm friendly relationship with the
- ohild, in which good rapport is established as soon as possible,
2. The therapist accopts the ohild exactly as he is,
3. The therapist establishes a feeling of psrmissiveness in the re=-
' lationship so that the child feels free to express his feelings
completely.
4. The theraplst is alert to rescognize the feelings the child is ex=

pressing end reflects those feelings back to him in such a man-
ner that he gains insight into his behaviour,

1, hbo, op. cit. p. 421

2. "It was discovered first by Otte Rank and subsequently by others that
when therapy took place the major factor seemed to be not so much the counselor's
interpretations as it was the olient's acceptance. When direotive counseling
failed, on the other hand, Rank held that it was due to the elient's negative
will which in his urge for his own independeént solution neocessitated resistance
to the counselor's interpretations. As a result of this Renk, Taft, Allen,
Rogers and others began to develop a technique which would take away the client's
resistance by reducing the counselor's direotiveness and allowing the olientee.
to take responsibility on himself for solving his problems in h&s own way. The
technique of Rogers, eapeoially, seems to be the one whioh shows the highest de-
gree of non-interference on the part of the counselor amd which after the initial
structuring of the relationship has been made allows the client almost complete
freedom of expression and choice im the solution of his problems™. Curren,
Charles A., Personality Faotors in Counseling. Grune & Stratton, New York, 1945.
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5. The therapist maintains & deep respsot for the ohild's ability
- 4o solve his own problems if given an opportunity to do so.
The responsibility to make cholces and inatitute change is the
ohild'se o

6. The therapist does not attempt to direct the child's actions
or conversation in any manner. The child leads the way, the
therapist followse . :

7. The therapist does not attempt to hurry therapy along. It is
' a gradual process and recognized as such by the therapist.

8. The therapist establishes only those limitatiens that are neo=-
essary to anchor the therapy to the world of reality and to. .-
meke the child aware of his responsibility in the relationship". 1

2
Margaret Lowenfeld is another exponent of free play within a uniquely

structured setting.

She emphasizes the importance of form principles er' ‘the sonfigurationsl
aspects of the child's play., She uses trays filled with"a_émd. Against such a
realistic background children place toys and build realistic though miniature
worlds. She speaks of her "World Games" as instruments®...with which a oh-ﬁd’ _:
oan demonstrate his own emotional end mental state without the negessary inter-
vention of an adult either by transference or interpretation end vhioh will al~-

3
low of a record being made of such a demonstration®,

Iowenfeld in stressing reality form faotors, (the emphasis on the

1. Axeline, lh_e, Virginia, Flay _Therapys Houghton Mifflin, B@ston. 1947,

Pe 78
2. Lowenfeld, Margaret, "World Piotures of Children". British Jo\u'ne.l of

nbd:lcal Psyjoholoa. Vol. 18, pp. 65 ff,

3_. ' Trail, op. oit, PP. 43 £f,
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. L 1
importance of form factors being supported by the views of Bender and Schilder)

also minimize the importanee of the use of relationship as an adjunct to the
play activity. Some of the ma jor approaches to the use of play techniques in

the treatment of children with adjustment problems have been briefly mentlioned.

The common denomomator to be drawn from the various systems of
thought is that, the child communicates ideas and feelings through the medium
of play in a olinical setting, The various approachos mentioned wore designed
0 use play as a tool 1;1 helping children with adjustment problems for the

most pard in $ndividual pl_ax gosgions, Out of the various approaches surveyed

a numbaer of notions regarding the value of. play techniques may be identifiede

Play Aotivity as & Projective Techniqus.

Flay activities may also be viewed and interpreted as projeetive

techniques,

i, "Physiocal properties of the play objeot as well as the laws of
gravity are also played with by the childe...the emotional problems and forml
problems cannot be completely separatede The child's experimentation with
form and configuration is an expression of his tendency to come %o & better
handling of objects by action. By trial and error the child comes to an in-
sight into the structure of objeots™, Bender, Loretta; Paul Schilder., "Form
as & Prineiple in the Play of Children™. Journal Genetic Psychology. Vol. 49.
1936, p. 254=261,.

2o No specific consideration has been given to play techniques designed
for work with groups of ohildren as the Vencouver Child Guidence Clinie &t
present does not attempt to use play other than in individual play sessions.
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1 : , .
The child's "projections" insofar they are part of all but the’

simplest perceptions of the child subsume all pléy activitiess

As Frank states:

"Basically a projective teohnique is a method of studying the person=
ality by confronting the subject with a situation to which he will
rospond acsording to what the situation means to him. Thus almost
any thing oi experience oen be utilized for pé-ojact;ive techniques,
including standerdized tosts'of intelligence “, if the examiner will
look for the idiomatio way (such as an item enalysis) the subject
has responded to that test, as contrasted with the customary measure-
ment of conformity to age or other norms...The esential featurse of a
ojeotive technique is that it evokes from the subjeot what is in
" yarious weys, expressive of his privite wo.ld and personality pro-
co8s.seWhat is important is that the situation be sufficiently plas-
tic and unstructured to permit this imposing of these personal forme
and meanings or, if organized and structursed, to allow the subjeot
to manipulate or reaoct to the situation or its constituents in his
own individualized way...Thus projective technigues may range from
wholly amorphous plastioc duotile materials to the highly conven=
tionalized situations activities and symbols or patterns which each
subject utilizes or esponds to in his own idiomatic fashion™. &

1. '+ Projection here is used in a broad sense and refers to the child's ap-
peroeptive distortions. The term "projection" in sociaml worlk is generally taken
to mean a defence mechaniem (against anxiety) the nature of which has been dese
oribed by Freud as the, "process of asoribing one's own drives, feelings and
sentiments to other pesople or to the oubtside world as a defensive process that
permits onme to be unaware of these "undesireble" phenomena in oneself.® How=
ever as Bollak states, "aé 50 often happens on careful rereading of Freud (fol=-
lowing a reference by Dr. Ernest Kris) it was found that Freud had antiocipated
our mresent trend of thought. He said in Totem and Taboo (p. 875) "but proj=
eotion is not specially created for the purpose of defense it also comes inte
being vhore there are no conflictse The projection of imer perceptions to the
oubtside is a primitive mechanism for which, for instance, also influences our
sense perceptions so that it normally has the greatest ghare, in shaping owr
cuber world. Under conditions that have not yet been sufficiently determined
even inner perceptions of ideational and emotional processes are projected out-
wardly, like sense peroceptions and are used to shape the outer world, whereas they,
ought to remain inm the iuner world'. FProjeotive Psychology, Bdited by, Abt, Ed-
win, and Leopold Bellak., Alfred H. Knopf, New YOrk, 1950, p. 10 (Italics mine).

2 The Standardized test uses group norms to messure the individual's con-
formity to or deviation from the norm end rate the individual's performance in
relation to a defined group. The projective method is concerned « with the indi-
vidual's ideational or perceptusl field in terms of his way of perceiving (apper=~
ceptual distortion patterns) things and his underlying attitudes. David Reappa-
port, Diagnostie Psychological ‘I’astinﬁ. Year Book Pyblishers, Chicago, 1948,

Vol. 1. p. 10 Vol. 2. p. 89,

3. Frank, Lawrence, K. Projective Methods., Ryerson Press, Toroato, 1948, p.46
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As Prank points ocuts

"One way of classifying projective teohniques is 4o see them as be-
longing to different patterns, depending on what they require or seek
to evoke from the subjeoct. Thus there are:

1. Constitutive Methods which require the subjeot to impose some
sturcture or orgauization upon the unstructured plastic matorials
or only partly organized situation presented to hims 1

2, Constructive lMethods which require the subjeet to arrange mater-
Tals With definite sise or shape or pattern into larger cenfigur-
ations including the sorting of diverse objestss

3. Interpretative Methods which elicit from the subject an interpre-
ation of soms experience or some composition in which he finds
a personnl meaning or affaective signifiocgmoe.

4, cathartio methods which not only reveal the personality process
‘of the subjeot by what he finds therein but alse permit and en-
courage his emobtional or chronic affeotive reactions (it is
probable that every projective teohnique cffers an oocasion for
some emotiénal or affective reaction; but some are spec:szcally
designed for that purpoae) 2

5« Reofractive Mothods which_ give oclues to the subjeocts personality
process by the way he alters or distorts a conventional medium
of communication such as language or handwriting as idiomatiocally
used by each personality." 3

All these methods encourage the child to reveal his 'ehoﬁgl{hs’- and ideas
about the streeses he is facing in his enviromment as well as his oharasteristie
way of perceiving, organising, and dealing with situations and interpersonal

relationships. It should be noted that any single actic'on,verbal statoment or

1. The most highly developed and oldest of the constitutive methods is the
Rorshack Ink Blot Test. However, formal or spontaneous art produotions of all
kinds such as paintings also provide projective materials for underatanding the
‘individual persomality in terms of constitutive responsese

2e The therapeutis doll play (Levy), the use of plasticins and its later
destruotion and similar manipulative materials (for example balloons) stodes,

psyohodram's ete., provide methods for eliciting emoticnal reactions and the re=-
lease of ohronic tensions.

34 Ibid, pp. 47 ff. (Imns mine )o
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disruption must be seen and interpreted in thé context of the subjeots total
production and, where possible. in the light of previous knowledge of the
ehild's life history in terms of femily constelletion, envirommént and inter~

personal relationshipse

From this survey of the literature a number of compatiblo and con=

flioting notions ebout the values inherent in play technigue may be drawn,

Soms of the Valuss Inherent in Play Techniques.

The wvaricus approaches include the notions thats

(1) Play is = valuable tool in building relationships.

(2) Flay providss an opportunity for the child to work out spatial relation=
shipes and is ourative in itself.

(3) Play provides opportunity for the child to develop a transforence neurosis
and thue faoilitates treatment.

(4) Play may not be used to create s transference neurosis in the child,

{8) Play is not therapeutio in itself.

(6) Spontansous play is anolagous to free assooiation and should not be used
except in psychoanalysis. |

(7) Spomtanmsous play precipltates at times self-curative trends.

(8) Spontaneous play providen expsriences that make changes possible and leaves .
the individual the freedom to wo;k out the most preossing conflicts or areas
of concern closest to the surfaoe and to decide the nature and direction of
the change.

(9) Controlled play foeuses the child's attention of the problem are and gives
the ohild tﬁa opportunity to relive, and sort out or become desenitized to

previous traumm,
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Bearing in mind that within the limite of comtrolled (or "“struo-
tured™) play-spontaneous play mey occur = a number of compatible diagnostie
and treatment features may be drawn from the verious approaches to the employ~
ment of play techniques in the treatment of children with adjustment probl-
ems, despite the number of conflicting notions that have been identified.
Within the confines of the two major kinds of play activities,
éponteneous (Fre) Playlor controlled (Structured Flay) the following di egnostic

and treatment features were identified,

Diagnostic and Treatmont FPatures Identified in the Literature on Play Techmiques.
i N (5ee Bibliography)
Features So_uroe

1. Play Disruption: (2)

The sudden and complete or slowly spreading inability to Erikson
play (uswally preceded md acoompanied by the ochild'e an= Frank

xlety reaotions,palensess, inhibition of movements etc.)

1. Spontaneous (Free) play sessions are usually conducted in e playroom
where a maximum variety of play materials are set up and held constant. Usua~=
1ly ohildren are not permitted to bring toys in or take toys out and toys are
replaced as neéded bub usually new pley materials ere not added during the ocourse
of treatmeont.

P3N
2e Erik H. Erikson states, "that this abrupt, sudden interruption, or dif-
fused and slowly spFeading insbility to play offers the most informing clues to
the subject's hidden personality difficulties. Thus it is not only the play con-
figuration but ths active manipulation and verbalisations of the subjeot which
must be observed and interpreted as a whole sequence. Any single action or ver-
bal statement must be seen and interpreted in the context eof the subjeot!s to=-
tal production®". Frank, op. oit. p. 55,
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13

S.

Features

Fley Satiation or De_sensitiza_.tion of Trauma.

The re-living of a traumatic experience and/or playing

‘out of a painful conflict or event (in a less traumatiszed

" atmosphere) in such a way as to make the child "feel bet~

ter® or become less sensitised to the trauma. Usually
marked by animation, hilarity, oheerful aggressiveness
Qto.) and the prosence of the phenomena of “trauns=-
ferenco® . | :

Self=Curative Trends in Spontaneous plal. »

A pattern of play aotivity in which the child runs the
full cycle of play disruption and play satiation and re-
eolves the relevant conflict or problem to the degree
that there is noticesble mevement in his ability to
relate or make soclal adjustments.

Simple Release of Infantile FPleasuress

The activity of‘ the child involvi_ng tectile or other sen-
swous pleasures the re-living of primitive pleasures,
(not necessarily at a post~traumatic level but simply
regrossion te unsatiated neede of infancy. Usually iam-
dioative of early deprivetion or strict disoiplins.in ro=
lation to oleanliness habits or toilet training).

38imple Re+enactment of tho Child's Everyday Exporiences.

Aotivity of the ohild not having strong emotional or

symbolic significance. (Usually ocouring when the child

. Source
iplte——

Caneron

Brikson -

levy
_ Sqlomon
Comn

Klein

Erikson

- Solomon

Lebo
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Features
ie provided with a large choice of toys and & passive

accepting interviewer,)

-Iearning in Relation to Form Factors.

Play activity permits the child to learn by trial end
error (or by instruction end imitation) about the phy-
sical properties of play ebjects as well as the laws

of grevity. (The ochild acquires skills and gots insight

into the structure of objects by astion).

7¢ Pro Jjoction..

8e

D

Play aotivities which eovoke the child's apperceptive dis=-
tortions, (structured) by the influence of the memory of
past epperceptions on present appercept;ons emd inferred
from the child's expressions: ané rea_poﬁaes at times
being identifieble in terms of defense mechaniems, and
at times indicative of the child's charaoteristie way of
perceiving reality (when no confliot is p:resenb)..‘ -

Expressive Behaviour in Relation to Prqb‘lem Arease -

The child's patterns expressions and activity that ree
veal his thoughts and feelings about himself and the

stresses in his environment. (Gestures, tics all orea=
tive productions, paimting, sculpturing, story tslling

etc, all provide indices of problen areas).

Adapt_ive Beha‘viour.'

Behaviour of the child comsidered to be ratiomal and ap~

Seurce

Erikson
Bgnder
Schilder
Lowenfeld

Bellak
Rank

Fretd, Sigmund
Freud, Ama

Epikson

‘Tafd

Erikson
Frank
Bellak
Axeline
lowenfeld
Conn
Solomon

Levy

Bellak
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Features. Sourge
propriate to a given situation. (This feature over- Frank

laps with re-ennctment of everyday play experiences
somewhat. The child's oharacteristio adaptive pat-

~ terne, to the degree they do or do not deviate from an
obdéotive‘ norm or a culturally accopted standard, eare

valuable diagnostic indices. 1

IMPLICATIONS FOR SOCIAL WORK

The play interview as a technique in social work does not appear
%o have emerged (like nonsdirective counselling) from any single psychoana-.

lytical or non-analytiocal system of thought,

It is apparemt that social workers from the funotiomlschool, are
more deeply indebted to the works of Rank and Taft = and thereby borrow more
heavily from the "Helationship Therapy® approach.

Tho so ocalled Dimgnostio School of Social Work appears to have itaken
e more eclectic approach a.nd 4o havs incorporated_ techniques snd play madig
from the various approaches =~ and acoesptod a wider range of theoretical as-
sumptions underlying play techniques found to be compatible with social work

principles, theory and practice.

In actual practice social workers (from both the functional and
diagnostic schools) have from time to time with the aid of spesialized training
and/or working under direct supervision of specialists from other digoiplines

have directed end interpreted play activity from the theoretical orientation

1. Peroceptual, (7) Expressive (8) and Adaptive (9) responses are ale
ways so-existent,
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of tho ralotc? dlseiniims . In thic rolo ¢ho soeiad workor 4s not employed
within thc wvelid sonfines of o grafoaéion of social worke

In'tho follicwing diosusslen of tho his%aricai dovolorment of the
ploy wﬁmﬁw in covial wvorlk tﬁehﬁ.a tho contont of ,ldhs.ld guidonce cetiing s -
an attenpt will bo modo to trace the unfolding and developront of the play
intorview from 460 comtent §n tho profossional intervicy in soofal werks Boore
inn io dnd thnt at Cics 4o ocrtedn clinies tho play intorvicwt wns looked upon
as & opceial tool in popchothorapy anl when carried out by the pesychiatrio
soodal workor wme dirocted and intorproted according to the theoretical orioe

ntation o2 tho supsrvioing poyohialriscte

A adtonpt vill bo mdo to trace the play interview emorged ac a
valid mrt of ceolal tors practice ac a result of grovth withim the profecsion
of cosisl work 2%solle

The uso of play a6 omo of covorul formo of psyohologleal, mediesl
omd coodal work troatmiont of uzhoppy childran, 40 oxo of the more rodoat ine-
novations in ohild gmicormes mrogramc, snd anpoared Ao a paturak outyrovth of
the 4upoot ol dyramic poysiology om the ¢hild guidauoo novemente

1
Tzo orention of ohild gubdenoo olinios (1522) wno o matural recult

of tho birth of & ot of hysothozio aboub human bolmviour gnerging fren ¢ unien

of peyehintry and poyobwlogy,consummated Ly euch mon ac Molf [eyer, Chanley

1. - Per an exanplo of this gee [Holen Pinolyson’o P
of fpolnl urk hesis Uplvorsity of Lritish Columbia, 1954,
therapy projost esd tho Vancouver Ohildron's ALd.

wa

2. 6hild Guidaceo Clinlos vore firct established under thod rome g8 Ge=
oonstration unite by the Hatiomnl Ccamittce for [ontal Bygimo,
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Hall, Williem Jemes and their contemporariese

The Child Guidanoe workers, ambracing as they éiﬁ_,_ the theory of
multi-causation and its matural offepring the mu.lti-diseipline approach,
goon inoorporated and applied soms of the pesychoanalytiocal hypothesis and
principles being expounded by Freud, Rank and their followers. Their findings
strengthened many of the postulates on which child psychietry was based and
added others. Among the new comoeptions were postulates formulated by these
and othsr child analysts regarding the value and use of play im the study, dia=-

nosis and treatment of young children.

" By the late 1930's the impact of psychoanalytical thinking on
P-sybhiatzry. combined with the contributions of elinical and experimental PFsy=
chology, had brought about a shift in Giailcl‘ Guidance Clinies to direct treate
ment of young child;:"e_n as well ag 'paré'iate ‘. Pa'ynhia‘lz'-i sts impressed by the
findings of child analysts, accepted play as an adequate substitute for vera=
lization, and began to use play as e tool in the study of diagnosis, and treatment
‘of young éhildren.

In the meantime, as hes elready been pointed out, soeial work theory
itself was being moulded, partioularly by the impaot of psychoanslysis. Soow
ial workers began to move away from strictly environmental menipulation and be=
gan to move in to direct treatment, through the use of the interview and ine

1
ter-personal relationships, of both parents and childrens.

i. ~ Robinson, Virginia, A Changing Psychology in Socia) Work. Chapel
'Hill, M. C., University of N. C, Press 1930, pp 19 £f,
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As psychiatriste in Child Guidance Clinics came to depend more on
their oun observations of children for their diagnostic impressions and be=
gan to think in terms of psychoanalytieal goals, or myeho&ynamio consepts
in formulating treatmenb plens, they became less intemeated in hiatqrieé of
symptom developmant. Thus the shift to direct tree.tmant of' young children led
to obanges in work with both parents and ohildren, partioularly in terms of
understend ing, working with ettitudes snd family relationships and interaction
parent=child rela‘ﬁionships_.l As a result, in Child Guidsnce Clinics as con=
sultation and diagnosis begam to take up & great doal of the paychiatrist's
time, they began to demand new services of svecial workerqoz Scoial workers,
reaoting to these demands and to changes withia social work theory itself,

began to iuvolve themselves in direet treatment.

The psychiatrist, maturally enough, not being able to gather tﬁas.:'-
own diagnostiec impressions direotly, did not revort back to the Lrwioﬁa foousg
on histories of symptom development, but moved to supervising, (through con-
sultation, case conferencing and training programs) the collectioﬁ of ﬁha.t
they had found to be more relevant date and the implementation of treatment
they had found to be more ai-'i'aa-b'ivg.

Thus it was that social workers in Child Guidance settings began to
undertake more complicated child persemality problems thsn are usually directly

handled in welfare sooial agoncies. With the support of psychiatristsand

b 9 ' Hamilton, Gordon. Psychothera in Child Gu.idanoe Columbia Universi
Press, New York, 1947. P. 10, ¥ ’ ”

2, Moslin, Robert Sidnsy. Difforsntial Troatment in Child Guidance Casee=
work, Master of Soocial Work Thesia. Univers ity of British Columbia. 1962, De 18,
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1
paychologists, the social workers moved into the interviewing rooms and

joined the psychologists in utilizing the play rooms for treatment purposes.

A Distinotion Between Play Therapy and Play Inf:erv_iemin& |

In the early 1930's psychoanalysts began to use play as & tool. for
establishing relationship and communiocation with the child under analysi Se -

Some practictioners objected to psychoanalytiéai assumptions, par-
ticularly the concept of “transference” and sometimes qwstiened the value of
undertaking child psychoanalysis psr 50 These practionars beca.ma eon:vinoed
of the value of play itself as & medium for peaipitating ‘and g_enaralizing golf-
eurative trends in the child's personality and became expéhan‘l:s of less in=
tense forms of therapy. To sdme, play therapy becams a magic word, and play
came to be thought of as therapoutic in itself,

In 1938 the Concept of Play Therapy was revied at the American Ortho=-
psychiatric Association,z and a deliberate attempt was mde.to examine this area
end bring into focus the meaning of play therapy. From this mee_ti.ng of experts
(among whom were Blanchard, Allen and Lowry) emerged the concept (t& quote
Allen) "Play Thera§§ does not exist as different from therapeutic work with the
child", Allan further states that in play "...this living experience must be

suoh that the dignity of his own littleness can be exprossed and felt around.

1. Hoslin, op. eit. p. 18 =~ madd a study of 40 cases handled in the Van~
couver Qlinic in 1950, The findings of the study indicated also that the burden
of treatment was carried almost entirely by social workers. Glover, op. cite 1950,
in his st:dy of social work on treatment methods in the Clinie cerroborated these
findinge in terms of the total oasedoad at the Clinic, on Continued Service.

2. Prooeadingl of the lisoting on the Section on Play ﬁherapy, .Amer:loan
Orthopsychiatrio Association", American Journal of Orthopsychiatry, Vo].. 8e
1838, pe 499,
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. 1
the bignoss of t_he adult"'.

2
Bender (1954) ccmpla‘bes the task of substraoting the magi.oal

quali'by“ f£rom play in her statement:

"As far as I knaw thore is no conclusive evidenos that & eh:.ld's
participation in such a play session (with any play techniques
that we may be using) is in its essence therapesutic experience,
not even when &n adult 15 pmsent and even makes interprotations
to the child®™.

This points up the efficacy of Luoille Austin's (1948) definitiens

"Play therapy has béen loosely used as an overall term for deseribe
ing any relationship between a therapist ani a child where play is
usode Flay may be used by anyome working with childrem, but in
therapy it is interpreted emd directed according to the theoreti=
cal assumption underlying the techniques of the educator or thera=
pist®,
It would appear that a distinotion between the term Flay Therapy and
Play I terviewing is largely a semantical ones. For the purpose of this study
play interviewing will be distinguished from the concept of play therapy in
the sense that the term, play interviewing will be used %o denote when the

play intepview is interpreted and directed according to the theorotical aseump-

tions underlying the techniques of ths soolal workere The term play inter-

viewing will thus reflect the theoretical orientation of the social worker and

will fall within the confines of the broader definition of the social work

1, Allen, Frederick, ;szuhotheragy_wim Children, '*'m?I. Worivon, New York,

1042, p. 302,
2. Bendsr, OPe Oit. ‘Pe 704.".
Se Austin, lucille M., ®Some Psyohoanalytio Pr:l.noiples Underlying Casework

with Children". Child Therapy a Oasework Symposium. Femily Service hscociation
of Amsrica, 1948+ Pe & (ltaliocs ming Je
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interview spelled out in ths previous seotion of thls study.

~ This distinotion will serve to confine the meaning of play inter-
viewing as a valid social work technique and will not include play technigues
carried out according to theorstical assumptions underlying ‘teo_hn;ques of
other disoiplines by social workers with spocielized training in other disei-
plines, or when the sooial worker under the direct supervision of a spocialized
person from another discipline is interpreting and direoting the ohild's actie
vity according to the theoretical assumptions underlying the téchnigues of that
other discipline. The latter involves the use of remedial techniques, soms
form of psychoanelysis, or therapy aﬁxsx-ging from the theoretical orientation
of encther discipline and is not validly social work practice. As such work
doeg not lie withim the competency of the trained social worker and requires

specialiszed training and direct supesrvision from another discipline,.

The failure to make this distinction probably accounts for some of
tho confusion end awe that social workers in the field have folt ebout play
interviewing. It is felt that a olear out definition of pley interviewing will
con\tributs towards a better and more conscious use of casework skills by soocial
vorkers engeged in play interviowing. At the same time it should clarify the
ma jor objectives of this study = as stated in Chapter X: to deseribe the ine
terviewing methods end major characteristics of the pley interview in order
to demonstrate that pley interviewing by social workers is a valid part of

sociel work practice.

A Tentative Definition of Play Igterviewing.

The play interview is a social work technique when the play activity
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include the child's verbalizations, is directed and interpreted aceording
1 -

to the theoretical assumptions underlying sooial work techniques. |

The fo.llowing chapter, (through the analysis of resorded play
Anterviews) will aﬁtempt to identify the interviewing methods used and the
mb.:)or characteristics inherent in the play interview conducted iay soeial
workers working within their own professional competence under the direct
super'viaion of social casework supervisors, in a Child Cuidance setting where

the services of members of related disciplines are made availsble.

1. The broad theoretieal assumptions underlying sooial work techniques
are epelled out in Chapter I.
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CHAPTER III

AN ANALYSIS OF FIVE PLAY INTERVIEWS CONDUCTED BY SOCIAL WORKERS
IN THE VANCOUVER CHILD GUIDAKCE CLINIC.

This chapter will deal with the analysis of selected play interview
recordings aimed at identifying interviewing methods and diagnostic and
treatmenp features of the play interview. It is beyond the scope of this
study to.identify and trace the evolvement of psychosocial diagnostic
statements or treatmsnt goals, The major emphasis in this chapter will be
on attaining the two major objectives of this study:

1. To demonstrate that the play interview as a social work technique

is a valid part of social work practice.

2, To identify and describe the rezlized and potential strength inherent
in the social work play interview in terms of diagnostic and treatment

possibilities,

The Play Interview as a Social Work Technique in the Vancouver Child

Guidance Clinic,

Assignment of Children for Play Interviews.
Because of the nature of child guidance, the clinics function

permits the extension of the aforementioned services chiefly to children
meeting the following criteria:
(1) Children having difficulties in their parent-child relationships.

(2) Children having difficulties in their teacher-pupil relationship.
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(3) Children whose parents or legel guardians went assistance with these

problens,

In terms of i‘.reat'merrt.l the elinic's function dofincd somsuhot by
the nature of child puidance tords to oxclude most cases of fecble mindedness,

neurological disorders and those in which there oxists gross social pathology.

These critorin are not rigidly adhered to; and the clinic does as

loslin has statod,
atroat some children whose intslligence is rathor limited,
or vho suffer from nourological disorders if tho difficulties
appear to be complicated by adverce parontal attitudes and
tho paronts desire help in improving thelr relations with
childveon; Agein some adolescante whoso difficultics in
inproving their relations with childven. Again soms o
adolecconts whoso difficultics stem from adverse homs
sitvations ere treoated without mich referconcs to porontS..."

‘Within those functionnl limitations, the child guidonce clinic hae
as patients, children ranifesting 2 side ranpe of behavior and porsonality
disorders. Tho symmtorms that causé parenvs concern are of meny types,
agrressivencss, uncontrolled behavior, nervousncss, sensitivity, fears,
oxcosoive shynoos, and other difficulties in relating to psople, various kinds
of schoel maledjustrent; physical disorders without identificd orgenic bases;
delinguonees of vorious kinds marked paculioritiocs of bshavior and pwex=som.'.!.:l‘!;;r.3

These and o host of other complaints bring children %o the clinic,

(1) As loslin points out, "lany parents bring feeble minded children to the
clinic for psychomstrlc rating, Those parents are also holpad to aceopt the .
linitations of theso children and to learn botter wmys of handling them® lloslin,
OPe Cite po 37

(2) loslin, op. cite pe 37
(3) Toid. pe 38.
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) Iroatoent Procedure ab the Clinie

The firet stcp towards treatment is hendled by the social worker,
on Intake Duty, vho procosses tGho application for help, transeribes idontifying
data and the presenting problem,

Tho application is formrded to the Supervisor of the Intake Doporte
mont and an Intako Social Uorker is assigned to the Case. The Uorker interviows
the paronts or fuardisns of tho child and oxploros the various facsts of the
presonting problem and prosonts the case to the cliniec toan at the pre-clinical
(intake) conforence®. At tho Intole Gonferomeo the elinic toam comes %0 a
- docision about the dispocition of the case. If tho case falls w&.ﬁ:hﬁ tho
function of tho clinic and seems to bo a suitabls ease for the clinie -~ the
clinic oxtends diagnostic servicos. Various mombers of the tecam are assignad
to the cesc and o Plamning Conforence is held, Interviews are scheduled for the
various steps in ths diagnostie ezmmination, and & dato set for the Diagrostic

Confercnce,

At tho Disgmostic Conforones the clinic teom pools its thinking on tho
case and a troatment plan is formilated on the basis of the data and rocimmen=
daticns mode aveilablo by the various disciplines.

The findings of the physical exomination, the psyecheological tests, the
psychiatriotts interviows, the social vorker?s interviows and social history arc
studied by each discipline in the lights of its porticular orientation. If tho

(1) Ibid. p. 38

(2) Chave op. cit., pp 17 £f has discusscd in dotail the purpose and valuo of
the pre=clinieal confercnce in tho Vancouver Child Guidance Clinic.
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clinic teoen decides to cxtond continued servieo membors of the clinic toam
are assi@ed;_«im acecopdonce with the clinic tcams group decision, to their
respoctive tasks in treatmsnt end the case is placed on the weiting treatmont
list,

Ths Social Vforker and Treatment im tho Clinic

At presont the bulk of dirocct treatment to cliomds oxtended by the
clinic on & combinucd sorvice basis is carried out by socinl workors.® Dirvect
troatment usunlly imvolveo the oxbeonsion of cascworl sorvicos through the medivn
of the interview usually to both the child and parents and frecuently to ovhop
significont figures in the childis onvironront. '

The importence of the social work imerview, as & techmicue in
troatront in this sotting becomes obviocus in that it cubsumos casework f&actiee
por oe end is the major tool (utilizes almost exclusively) by social weriers
in the clinic in torms of direct contact with and treatzont of client's end
collateral figuros.

a5 o Tool in Frcotiont on g Conbimuod Service Dasis.

When the clinic toanm aceepts & case for contimed service in terms of
offering diract trcatuont and the trentment plan invelves play interviews fop

(1) Clover (1951) states im his thosis, Cagovork interviowing iothods in e
child Guidaneo Setiing, that "it bocams recognizod that soclal vorloers in moot

stancos could tole over individual treatment within the clinic as lon as the
mouledre and oxporionce of a more specializod parson was availsble through cone
sultotion, In the years 1948 end 1941 a study of 14l privabe cases shovwd that
o bupden of troatment wes carried almost ontirely by soeinl workors.Y Glover.,
OPo eito, D 17.
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¢ho child o soeinl worker or a poychologist ic assimed %0 the case. Bocause
of tho shortage of peychictricts on the staff of the clinic ot present (1956)
there are no ploy intorviews conducted by psychiotrist on a combinued sorvice
basise,  The child is intervicuwed cither by & psychologist or & soeial vorker
aceording to the decision of the clinic team.” Tho eritoria on vhilch such
decisions arc based have not, as oty becn czy"tallmed in this clinic,

Usvally, the clinic team assigns o psyehologist to o case vhere the
problens havo bomn diagnosed as predominantly the reoult of intro-psyehic

conflict,. 1

Childron whose problems are considored predominantly a maticr of ad=
Justing to socinl prooourco in the external onvirommont (disturbod social roloe
tionships) orc wounlly assignod o soclal workers.

Such factoro as the child's nced for identifieation with a porcon of
tho samo sex - and the sox of available workers -~ along with tho ¢raining and

expericnce of availalle workers in poychology or social work are also considered,

In brief the child's mocds ars weighed agnineot ¢ho sex, spacial
interesty oxperience, training and aptitude of available workors and (in servico)
staff training nrogremmag.

Children Acsisned to Socisl Worlkors for Play Intervicws CGrouscd
Accopding o Roason for Roforral,

The priveto ond co-oparative casos of children assignod to social

(l) It should be noted thet often, because a child psych:.atﬂlst or psychologisot
is not avalleble to provide direct treatrent, the cose will bo assignod to a
sociol workor or tho enly altornative,



vorkers in 1954= 1955 mny be grouped into throe divisions,

Tho largest group of cases was yeferred bocause of difficulties in
pociol rvolationships at hosic, at school or im the comamilty., This division |
included such socinlly umcc_eptable behavior as ctealing, lying, precocious
sex activity, tomper tentrums, destructivenoss, fighting with othor childron,
| exhibitionism and the Second i)i\d.aion' referred bocause of personality reactions
including soclusiveness, timidity, excessive fears, oxcessive fantasy lifoc,

nogetivism, selfishnoss, hyporactivity and unpopularity with poorse

The third group was classificd oo habit formation and includod
slooping and ecating difficulties, speech disebilities, noil biting, oxeessive
- masturbatory activity, cnuresis, soiling and thusd sucking.

The chx*oriological age range of children selected for play interviewing
rongos fron two approxdmately to twelve years although the bulk of tho children
would fall epproximateoly at any given tinws, along the age range of 5 to 10
yoars. Floy is used wiaenover it is consldersd appropriaste rogardloss of chronce

logical agce

Thic study is o natural outgrowth of tho theses by Glover: and Lbslin®
and others on social work troatuent methods im tho clinic, In their studies

they cxamined and discussed social work intorvicwing rmethodo and purposes.

(1) CGlover, ap. cite (scc bibliography)
(2) 1o0lin, ep. cite (see bibliography)
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This study will otbtempt to demnstraﬁe thot play intervicwing is a
valid part of social work practice under tho conditions already defined by
cooposing the play intervier with wﬁhc Socinl Uork interviow por s8, in teori
of the ihtewimﬂng pethods (with mdificaﬁiom) clossified and deseribed by
Glover and [foslin, '

The Play Inberview records wwill also be exomined for diagnostic and
- dreatuont foatures imheront in ploy techniguos,

Reasons for Selocting the Prosont Somplo.

A pilot study of a random sample of writtem recoxds of current and

| “‘glosed cases (1955-56) conteining ploy interviews by social workers revealod
that the bulk of rocording was "summry', It wme folt that these rocords did
not adequatecly reflect the contemt of the play inmtervious in terms of intorvici-
ing mothods or inhercont characteristics for the purpose of this s*’e.ud;r.]' In
order 0 reach the main objective that of identifyinz and describing the mjor
interviewving methods employed and tho salient features in the range of character-
istics inheront in the play intorviews; it was decided to take & 100 por cemt
sample 0of social workers in the combinued sorvice department of the clinle cur-
rently conducting play interviews and request each onc to provide the writor with
a process pecoriilng, from ¢ Private Case of 2 single one howr play intorvicw,

(1) These findings are supportod by Glovers study "there was difficulty in
£indings reeords at the child guidanes clinic whieh illustrated fully the
techniquen of the workor in rolation to rovement in ¢reatront althoush many reeords
wore uritten, in procogss very feu gave a clear concepvion of worker's msthods for
the entire progrossion of the encze. Tho scoreity of cases chowing good process
rocordings may be explained by the fact that hours for dictation arc not

sufficiont or that workers do net rocord with a view to illustrating tho treat-
mont process.' Glover op. cit pp 62 ££. This appears to be oven more rariked

with refceronce 40 play intervieuws.
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The samplc wos limitod to one intervicy por Soclal Workex beeauso
of thoe limited time the workers could contribute to research. This
sompling mothod was chosen in an effort to get a wide range of variations
in mothods ond techniquos. Each social worker vas informed that identi-
fying information would be removed and that tho record would be used for
research purposes and acked to comtribute a procoas rocording of a single
intorview and t0 include a finsl section for their improssions. (Garncred
during the interview and based on the child's activity and the Social

torkers previous lmolodge of the case).

It wos explained that the research study would bo descriptive
rathor than ovaluative, and no attemph ot o criticel analysis of the
rocordinge would be nmade, and that identifying dota would be removed.

Casos reoported wors at varying sieges of troatment. There wore
four boys and ono girl in tho sample, eges ranged between 9 and 13 years.
Each child wes being intervicied cn & weokly basis.

Explanntion of Schedules.

o schiedulos (1) will be used for the enalysis of records for
the purposo of: 1. demonstrating that ploy interviewing (under dofined
conditions) is equivaloni ¢0 soeial work imtorvieving per se, and thorefore
a volid part of social work prectice.

(2) See appondix, A.B.C.D. and E. for tronscriptoc of the play intorviews and
relevent date.
A, AL, vhiite, male; age 11 yrs.
B. Bill, vhito, male, oge 9 yrs.
Ce. Clﬁ&!‘a, "ﬁﬁt@p fm, 10 JPE.
D. Don, whito, mle, age 13 yre.
E., Id, vhite,mle, age 9 yro.

lst intervic.
14th intorvicy
interview

2nd intorview
Lth interviow.
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(2) To identify roalized and potential strength of the Play Interviow
in torms of diagnostic and troatusnt foatures, The first consists ofs

1. Interviewinz lithods - (Techniguos).

The first ochedule consists of loslin's (2) modified schedule of
Glovers clésaificatiana of intewimﬁng.mthods (3). Xoslin's classification
of mothods arc essenticlly the soms, thé methods are redescribed by the writer
in chaptor ome (see pege 12 ). These deseriptions have beon oxtracted from both
loslin and Glover's atteapts at definition by deseription ond moddificd for
applicability to play mewiemng; The purpose of this schedule is o identify
the socinl work imberviewing mothods prosent in the ploy intorviow, as o portial
fulfillment of the stated objoctives of thic studys

Fothods of identifyine intorviewvins nathods: -

Tho intcerviowing mothods vere identified in tho play interviews
recoxrdings by matching the soclnl workers respomscs with the elensnts present
in the descriptions of nmethods presented in this s%uclv in chapter ons (pp 13-9),

Uhen tvo or more elemonts wore pregent and in terms of the writer's
clinical judgient the social worker wmas attempting to apply the cquivalent of
one of the 13 mathods described in the social workers rosponses wore identified

as boing equivalent to the respective mothod,

Illustrations of ocach method idontifiocd were prosemted, to define by
exznple the intcrnal ceriteria on which the writors clinical Jjudgoont vas based.
It is realized limitation of the study like that of Glover's and loslints that
precisely standayrdized criteria were not sot up for the idontification of imter-



Howover, cuch & dovice although it would provide o wmorc objoctivo
analyois of date was felt to be boyord the scope of this study on two counts.

1, This study comtains o vory limited numder of ploy interviews end
setting up objective criteria for the identificption of methods, would bs moro
apt o measure tho limitotion of the written rocords than the actunl method
caployed in the play interviews. Clinical judgment based on a comscious effort
to be objective and yot floxibls cencugh to drow upon inforenees that could be
mde from ths matorial and a knowledge 6&' social vorkers and piéy intorvicwing
was believed to be in the ingionee o moro fruitful method foﬁ the puzposes of
this study,. .

2. The setting up stondardized eritoria suiteble for tho study and use
in future vosearch would be o study in itself.

Tho second schedule (4) contains the mnjor diagnostic and trectment
foatures identifisble in the ploy tochniques ond drevm from the survey of the
literaturc. (Sce Chaptor two, pago 17, for o description of the features iden-
tified). This scliedule wos appliecd in the analysis (5) of the 5 play imterviews,
in en attenpt to identify that diagnostic and trcatuont foatures in the play
interview in towrss of the rosponse pattorns of the child, .

(5)s This otudy involves & "blind" cnalysis of five reesrded intex'views;
the writor lind no background lmwiodga of any of the ccses with the cxcoption

of Alf's caso, uhich wes scloctod from the writer's oun caso load.



As it is not the purposc of this study to evaluate tho ploy interviews in

tormo of specific intorpretation of diagnestic or therapoutic indiecos, no
etbempt vill be mhde to interprot tho mooning of the child's play cctivity or
identify tho dynomics underlying identifiable dofence mochanisms or apperceptive
diotortions, Such interpretations would precuppose a detailed knowlcdge of the
child's family constellation, mterﬁafsoml relationships and enviromment. For
this roason alons, gsuch interprotations would bo quito beyond tkc scops of this
study which does not denl in any dotail with background moterial,

The broad purpose of the applicotion of the schedule was twofold,
(1) to idembify diagmostic and treatment fonturcs of the play imtorview at
vorying stages of troatment for comparidson with diegnostic cad trestnent foatures
strung along the temporal combinuwi: of the social work intervicv,
(2) %o oxcnine tho poclized otrongths and thoe potenticls of the play interviou
in torms of diagnostic and tveatusnt possibilitieé.

it was congidered possiblo that this schedule of diagnostic cmd froat-
130116 fea‘c.\m;es s deoxm from the litorature of poycholopy, peyehintry and social
work would ddentify interviowing dynardes (at varying staé;eo of trontzont)
strung along o tomporal contimwm thab could be commared with tho Cynamies é.long
the porallel continuum of the social work interview, with a view to pointing up
contro=-indications (in ¢orms of dissimilaritiocs or unecuivalents) to the major
hypothesis of this study: That the play intorview is a valid part of soelal
work practice whon conducted within tho limitc demorcated in this study.

The diagnostic wnd trootuent features as identified and deseribeod by
oxperts in tho ficld of Floy Tochmigues wors dravm from the literature, listed
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and defincd, A ochedule mode up of those festuros was applied to the play

interviow recoédings.

Foaturos vers idontified whore, on vhe basis of the writerts clinleal
judgaento, the rocording of tho child's responsos indicated that thé featurcs
as definod in the literature wos presonbte Clinicol stnts were c¢ofined by
oxenple (i.e. illust.mtion)l.

Tho similopitics and dissimilaritics inheront in the cmraeeeristie
featurcs of both kinds of interviewing will be idondified and compaved (uhen
the couivalent 3s prascnt, and assessed wion the cquivalent is absemt) with an
aye to pointing up contra-indications to the thesis that play imtervieving is a
valid part of social work practice.

The ploy interview rocords will also be studied duxring the application
£ vho schodules for metheds op actlvitios that appear ¢o0 run contrarivise to
‘ aceepbod social work practice or manifest cuelitotive differences thot mado
those foatures umpcccpbsble, as valid social work practice to the related dis-
eiplineg, Tho play imterview vecords wlll also bo scrutinized for additional

idenvificble cheracteristies that may be uniqus to thic sociol work ploy interview,

(1) It is noted that this mothod of idontifying featurcs has grave limitations;
under any ecircumstoiiecs, In tevms of facilitatlng futurc studies it ropressnts

a cordinal eorror in research. In research focused on elect:ically xccorded imbor-
views, cupplaienied by full and cercful recopdinss of the social workers impres—
sions, this mothed would be proba.bly unjustifmble. llowevar LYoy the purpose of
this. limited study wvhere it is p@sm.ble to dncorporate all the pley interview ree-
corﬂlne" studicd in che epgerdiecs, and in viow of the limitations of process ro=
corung this method of :.ﬁent:lfying diagnostic and troatwent (thez*apeutle)
foaturcs is considered adecuate Tor the purpose of this study.



Ap jnalyeis of Flve Froccss Qocordings of Individual Play Intorvicus

The Schedule Applieds (n amﬁcation of o modification of loslints
ochedule of metheds to the analysis of five play imterview recordings, 12 of
the 13 met;hoﬂs vers iderdificd on the basic of evidenco rogistored by the ro-
corder according to the clinieal judgoents of the writer. See teblo L.

It appesxved that, encournseront t0 tollk, givines informaticn, sstidng

1imi£s, novin 8 vith the child and focusing were cvidenced most frecuently in
¢he rc?esrdﬁ.m, follord closely by al

focling end supporting,.

Rechamncling, intorpreting and clarifying vore in evidoncs the least
of all - while the mothod "motivating® was not in ovidence at 211, As this
somple vas 80 limited the statictical difforenees are not considercd pigniiiecant,
The purpese of the siudy boing partially fulfllled by the cstablishmont of the
foct that nost of tho thirtecn intervicuing mothods wore ommloyed, Illustrations
of thoir enployment will bo ﬁvesonted 10 demonstrate the similordty of the
pothods and purposes of pley interviow, end the social work intorvie. Howover,
it is imteresting tlnt thosc findings corrcopond closely ab points with Glovorts
enalycis of Zour casss, Clovor stabos » Pof thz 13 nzthods idombificd in Choplor
onc, only rechennoling and interproting vere notb fourd in all four recoxds ot
500 pointesss Pochannoling was found most infroguently re~fecling by the cliont
seemd-’co be o prolininory ctop in tho single exauple found im the four rocoprdsh



- . e _ .
Social Work Intervicwing Proguenoy of MHetheds in Individual Interviews '
Mothods N | . _ -
A B ¢ D 8 Total
1. The cncouragement to talk
and/or comiunicate through
 Play SN A 5 L 5 23
2. toving with the child 2 2 2 13
3. Giving information é 3 3 Y & 20
4+ Guiding discupsion and/or 2 |
play i i 2 - 3 - &
5. Motiveting ? - - - - - -
, , l .
6. Adding cxpression of feoling 'i 3 1 3 2 i 10
7. Accepting axprepsion of T
feeling 6 1 3 1 1 10
B. Supporting : 5 2 - 2 - | &8
9. Clarifying 1 - 1 - 2 b
10. Focusing 3 2 2 1 3 131
11. Re~channeling 1 3 - - - 2
12. Interpreting - 2 - 2 - A
13. Botting linmits ‘3 i 3 1 2
Total number of mothods [ ‘
. ?2 123

identificd
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Glover does not state what the incidence of the interpreting or
motivating methods were in the four cases he examined, However, Moslin's
count of interviewing methods with methers in various stages of treatment,
indicated that the records of the cases he studied showed little evidence
of the methods of | | L
Rechanneling (208) Interpreting (2%) and Clarifying (4%)
Moslin's count of Motivating was 10 per cemt while Focusing wms down to
2 per cent - although in this study Focusing ranked fifth in incidence
of ﬁhe 13 methods. (It was identified a total of 11 times in four play
interviewa). It must be noted that the criteria for identifying methods in all

these studies is defined rather vaguely and broadly (mostly in terms of
illustrative examples): thié, combined with limited sampling, makes these
figures of little significance except as reflecting certain aspects of
¢cage record;ixi@ Also, some of the methods are more complex than others and
involve a greater number of responsest they are thus more diffioult to
1dehtify in récording."l

However, as these interviewing methods are employed in the social
work interview, as established by Moslin and Glover, and have been identified

and counted in the analysis of play interviews. A demonstrable similarity of

(1) It should be noted that both Moslin and Glover's descriptions of methods
point up the fact that the methods vary in terms of the number, complesxity,

and continuity of the soecial workert's responses required to meet the conditions
outlined in the descriptien of method. Also, at times methods are identified
partly in terms of the client's respenses. For example, the single response
"oht (Glover p. 33) was given to illustrate gncouragement to talk because the
client proceeded to fulfill the conditions deseribed in method by talking
about the probleme underlying the reasone for being at the elinic. The

method Motivating, for example, could not be put inte employment to simply,.
beeause it involves (1) encouraging the client to participate, (2) indicating-
the direction treatment and personality growth might take, and somstimes (3)
summing up what had been achieved. An item analysis of operaticnal definitions
of these methods might explain that the popula.rity of methods correleated

with their simplicity. _
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method hos been showa to exist as evidence the play imterview is a valid
part of sociai vork practice. The study will nov proceed to illustrate
the application of these methods in the play interview to demonstrate that
the puyposcs of cmploying these methods are socicl work oriented and are
related to social work goals - adjustment to external pressures in the
enviromment {1.e. cocial adjustment).

ILLUSTRATIONS OF PLAY INTERVIEYING METHODI

All workers in the four intervicws chosen responded to the child
from time %o time in such & vay as ©o cacouwrnze the child to express himself
in play. One of the best illustrations of the worker cacouraging the child
to express himself in play is found in the case of "A®. (oee appendix 3),
vhere controlled (atmc;umﬁ) play was usef. The soeial worker states "I
put some finishing touches on the water eolour, and remayked that I was
trying out the paints and was just finishing off the cketch™. The worker
then discusscd socm= of the reasons why "A"'waa couing to the clinic, and
dipcussed A's cxpericnce at the clinic and his poychological testo. "A"
scecemad to move avay from discuseing his clinic experience but wmoved ilato
diseussing his liking for arithmetic and his need to be "shead”. "AV then
talked chout painting. “A" eaid he uvsually éid drawvings of underweter
scenes ..., picked up & crayon as he was talking, began to sketch an under-
veter scene. (Sce eppendix 3 for description of the drawing.) After somz
discuceion of the draving, "A" moved into a discuscion of his fear of
drowning. Apperemtly the drowing iteelf precipitated A's discussion of
thisarea of concern and at the seme tim: provided the clinic 'with aa art
production spelling out a piojeetion of "A's” unconscious or pre-consclous

CONCRXNE »



Thus the child throvzh the play ectivity wos cnceurayed ¢o espress hip
thoughto aad feeclinge about his pzoblams ¢a two levels - coppeious and
wmeonscions = aad thf@ngh {wo zodivms verbal end ponverbal.

Hoves with the Client.

A gooed illustration of moving with the child ic fownd in case "B
{scce eppondin D) where the workor allows the child to withiraw from play
activity. “ihen there weo only o very fov minutes left to play, worker
Joincd in to gee if B. vould £ind ployinz vith soacone as much fun as
playing alcme. A9 soon 85 worler Gid this, B. said our imo ws up.
Horker oald B vwould probobly find scmetims that sharing pley activity ws
es much fun @5 ploying aloac and terminoted the interviev”. Thio appears
to be an exomple of where the vorker moved ahead of the child to test his
reefineas for workey participation, and them vetraced her stcpe, moving
wilh the child, by ceecpting his ldck of reodincees ond hio desire o
torninate.

Giving Information
Thio mothod is one thot oppooars to ofca overlop with “setting

1imite” in the play interview.

A good 1llustyation of thio mothod 4o Lownd in cose of "AlLE” (see
eppendix A) viiere the secinl worker recpomds. "I gald ¢hot there might be
geae “eops® in tho box on thke bopch ond cet dovn by the {eble. AlLP eone
over sud leoaded tho gun. He fired ome cop off ot & time,; and rcasxized, that
the caps should bo ia o cireulor yoll. I ouggesicd thot <he copo might fit
inoide the gun.Y Here the soclal worker geve ALE the nccded informatica o
cacble ALF to utilize the g pove fully im his ploy end to o on vo porti-
cipate in the interview by recozaizing the socisl worker as & warm fricndly

pervon and o source of informotion.



The vorker's rospoase in the "B case is o gocd exmowple of gulding
the intervievw in terw of coaveying to the child that the wogier ic interented
i neiping vith adjustment problems - ond plesning with the child immediate
gteps to teke towordo defined goals. "X suagested that 42 he wented to talk
over ﬁith 52 enything thot he hag beon thinking in selotioa €9 Harting X
mul&behamta&othat eese & 5801d theye is 0 groat Goal to loarn cbout
ocurselves and other people.

Motivating.
' This mathod probaobly beemuse it favelves o moze inmtricate pattern

of fucused zesponses; (indicoting to the child the divcetion treatient ané
personolity growth Ray take, summing uwp woat has been achieved ond vhot
realistically can be accaapiieheﬁ in porscaality growth) wes not fowmd in
evidence in eny of the five reccordis annlyscd. However, certain clcments vere
present in ocme of the rocoxds in termgo of eingle xosponses. For coxammple in
the Alf ease, the worker ototed, I ouggested that 4f Alf wore willing we
could plan on bhaving four or five Sotuxdsy intemétm end then éecide whether
to continue or not. X saild by that tins ALY would know mo betteor and that
would give uo lots of time %o ﬁallz things over. AlL agresd ... X snid that
w2 hod covercd e lot of ground ond noxt time his folks wovld kuowy he ws
geing to be en hour ose” This excorpt may be considered to have all the |
clements of "motiveting” oxcept cwrping up specifically whot hod boen aebleved
gnd vhet ronlistically could be accommlished. %hic may beve eventuslly teken
Place ond porheps the “ﬁ;otivatiﬂg" methed threaded through o seriecs of inter-
views in cloments or specific responses.

Afding the Lwpression of

in oo far as it involves pormiosivencss ond exzotional oupport end
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opportunity %o re-iive traxmatic experiences is probably best illustrated
in the cose of A. (particulerly vhen thio nethod 4o used, in the coatext
of & limited olieat-worker rolationship). In this imitied {mterview thoze
%0 @ mindmm of relotionship involved and the jusieious use of Grawias 85
projective medium that revenls problen arens with o mindors of GVATCRens
on tho part of the clicat end thorefore requircs 1ittle in tho Wy of |
relationship cnd minindze the Ganger of losing rapport. -

"As I sab observing the sketch bolng chcded in I rumariod cbout
the treasure chest beiaé suspended in tho Rter, aﬁdigg tfm. it ves m.
interootinn orfoct.l A sotd ho alwyo dsow o possy chest in his dravingo".
1% would copear et this point A becaze emxicus as he stopped shading 2
the draving end vendered ovay +e.. "A ot uwp md' moved sbout the room"
(pley éiozuption). '

Accepting Peeling is method imvolving the poeisl worker's ability to be
nonjudrmental ond indicste thow it is “all right” or natuval to fecl
vhatever cue feclo. A good 1lluvstration of this meothod 1o fownd iumediately
folloving the previous illuwptration from the A ease. The following passase
of the cace recoxd is quoted %o trace the thmaés of the accepiing feeling
zethod running through o cexies end ccedination of methods. A seid, “yeoh,
but I can't owin.” He pouced ond then sald in o confidentiel tons, "you
koow there is scacthing queer cbout my femily, none of them can swin.” The
vorker accepts A's fecling at this point and combines this method with (a)
clarifying - by reflecting the cmotional conotation of A'c statement "I

eaid, it ccems funny to you thot no ome im your fumily cen owin”. A said

{3) Cee Appoodix 4 (Italico mine) Mo 105t TGROXK 6GGHS O bC & VopeR"
statecaet calculated to ald ALY to zecognize and voroalize his Leclings aad
thoughto escoclioted with this porticular clement in the drawing. ‘
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"Yech, < they couldn't learn I guess.” A then went on. to tell how he
elnose Grovned in o ovimming pool when he walked underwater with the gogrles

oD .

. .‘ Here the worker brought A baci: to the arca of concern by using the
methaﬁ:(.lo) Focusing. The worker made o comzent ebout the drewing, "t éaid
it wes 'poseible for chogts to float around like that in deep water as the |
water pressure would hold them @‘f. A, responding apporently to worker's
varmth ond {nterest,; camsback in. On this peutral ground "A" said, "I know,
I sav thét in 20,000 L';agués vader the Sea®. Here the worker responded with
what appears to be a combination of ego support, w and ¥o %

The worker staees, "g sam, mvnng, A's attention to the drawing thet i% wos

8 _:&_"N wndervater > and thet 1% mede me feel that it would be
vé_ry interesting to go dowa efver thot buried treasure"l. A said be would
rother go down 09 & frogman. I asreed thet would be & better way if the

water wasn't too deep. A said "Yeah, but I cen't swin”.

Cugportd

A good illustration of the social vorker drawing the child's sttene
$ion to ﬁis present persouslity strengths is found in Alf'o interview. (gee
appendix A). The gocial worker states s "I told ALFf that on the basis of his
test results he should be able to 4o well in high school if he was interested
in going on in . school. Al? said he liked school. I said I guessed it was no
nevs to him thet he hed better than average obility in school work. AJ.i’ agreed
and said with pride that lhe alweys 414 well in. exang "

(1) The worker herc sppesrs to be commmnienting symbolically thet AL? is en
interesting vorthwhile percom and that the worker would like to got down to
the botten of things and help ALL look at his problems.



Clari

| This method involves recognizing with the child ambivalemt or
conflicting feelings or thoughts in en stbempt %o lend clarity to vagus
thinking and precipitate intergrative fmcesses, An element of clarification
in this eense is g straight reflection by the worker of the emotional connoe
tation of the child's ectivity or verbaiizabion.

A good illustration of thic method is found in the cese of "Clara®

{see eppendix 3). “Clars returned to ihe easel, turned her paper over and -
then Grevw 2 horse again. Horker commented that the horse wes running (thercby
recognizing vhet the chiléd wvas expressing and commmicsting this evercness.
This element of clarification is very similer to "reflection"” in none
divective counsclling) .... Clara seeucd pleased with her Grawing .....
decided to paint it black and white vhich turned out to be more of & gray
patchy colour. Vorker commented that some horses are black sozs are white,
come are brown and others are more of a mixture of colours”. Although this

last responsce appears 1o be more closely related to information

clarification, the gocial worker's pattern of responses im relation to the
Graving sppear to be an attempt to reflect vhat the child wes expressing,
bring it into clearer awarencss in zeadinegs to relate the child’s response
Y0 soclal adjustment goals. In this instemesc the worker was unable o earry
through on the clarifiaction.

Focusing
This method involves directing the child's attention to coping with

a cuxrrent problem or concern. In the ploy interview 4t eppears o be oftem
used to recognize and easble the child to return to m'anﬁety prodveing
situstion usually with due respect to his readiness and right sclf direction.
This method o elenents of the method eppesro most oftcn after play disruption
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oceurs. A goof illuotration of thisc method is formd im Clava's play inters
vicwv. After requesting that the coclal worior christen hoy; Cloya dlocussed
the zotder and deavastrated bow it was to be done. Tho worler otates Clara
cpperently bocome o little ansdous over the discussion end she aem.a@ (play
ddsmption) thet vo chould stir the paints iv the javs. We 4ddoo ond vhen
they wore mined che sald che would do soms painting. Vorker asked if che
{Clarc) wonted to do caything more about the chyistening gape or if she
vanted to co chead and paint. Clara secmed xather rolieved to go on with
the christening ao epparcntly it hod somz mecaning to her”.l

Reehonnollon

Thic method, p..rhms Bbeecane 15 eonta.iﬁs more elezemts in torme of
firected responses, and mvolves the redircctlon of the ehiid's impolse oF
reactions into cociably aceeptable wvays, by casbhling the child to formulste

. and verbalize various olternative courses of action. If the implementation
of the child's reactices: is @ nceessary elcmont in this method it is not
' pms@m in cay of the ﬂve.reeords amalyzed in this otudly. ‘

In AlL's iatewiev (c@pemdiz: 3) there eppears to be en ettempt |
made 8t rachamenng A..i"s f‘emr reactions to vater. ALY agmed ead sam he
sure woulén 't go fle:stﬂ.ns amsy f’m shore oaymore - that next tims hc mul&
ltie 8 rapo to the tub. ami cachor it to ohore. I sa_id ¢hip was & gooﬁ 1Gea
put that there wore life Jaekets one could buy that ctropped on arozmc‘l the
eheat. .I caid thot this left the axms frec m sg.mi hod learned o swim

(1) ' Sce Appendiz 5 p.2. (Italics Mine). It is beyond the meope of this stvdy
to drey Qiagncstic inferencss from the blind enalysis of diserecet interviews

or hazord & guess at the meaning of the play symbolic or otherwise. Such inter-
pretotion having little meaning or valldity without sufficicat baekzround infor-
mation being aevailable to give clues ¢to the child's private set of values aad
personal list of symbols containing special meaning for the child within the
context of ¢he total intervicw. EBowever, it ig interesting to note that this

is o highly distractable little girl. Ploy disruption occurring freguently
o5 schedule 2, cppendixn 2 indicotes.
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by uoing one. Alf @id mot latch on to thie idea ...”. In this illustratiom -
the methed was aticmpted but vwas unsuceessful at this particu;ar point.

In the cage of Bill, the social worker a.ppears to be combining
celemente of interpretation with en attempt at rechanneling Bill's resctions
to hio poerception of his mother's attitude.” ... Bill giqgerly poked a tip
of his finger im & jar of paint. Worker asked him if rhe felt his mother
would objeet o his getting paint on hic fimger. Bill felt she would emnd
workar asked him to ack him mother if she would object. Bill's reaction to
¢thic ic unknown ~ but it io possible that he would test out hie opinion of
his mother's attitude by asking her.

o The method of imtorpretation is usually restricted by scelsl workers
. to paterigl that is conscious or preconscious ami relating it to problems of
cocial edjustuent. In e sense the social worker's respomse te Bill's
gingerly appmaeh to f‘inger paint.s, by aelsing him 'fif he felt his mather.
would objeet” is interpretatﬁon.l: o |

| In Ed's play 1ntervicw ‘the soc:!.al worker appeared to be implying

at 1east clcaents of the interpmtmg method in the repponsc, e ¢ suggested |
that it mede him protty angry vhen Bartin tricd to b-:cak hic things or the .
other Yoy bragged aud picked fights with him aud he agreed. I also sugzested
thet 1t might cause him to worry a bit hoving these things happen. B4 aidn't
reply to this."?

Sett Linits

This method involves defining the conditions under which treatment

(1) However it is interpretation based on Bill's previous remarks (see

a; B)
(2; Sce appendiz B


http://iBP.de

-5 -

will ¢take place aud in the ploy intervievw uaually' involved setting time
linites and rostrictions cm behaviour considered dongerous to the child or
vorker. _

A very geod illustration of this mathed is found in the case of
"Clare” (sce eppendiz C). Clara sald, “Fhat we hod been making o lot of

noice and ¢that heyx wmother hed remarked that we were very noisy lost day.

Clora repliecd that 1¢ wao good to have a "feeling place”

to camc to, to do things like this ...."%

Here the worker ccubinod cetting limits wit_h giving infoxmation by
"structuring” whot was permiscible in the play room and -thereby enabling Clara
to express her feelinns. ' ; _

_ In cumary "the enalysis of the five r‘ecordg—:d intervicys showed
that: |

1. A1 the interviowing methods, cxcept one (wotiveting)
wvore found inm o scrutiny of the recoxds.

2. llthods were yeofily diccernable smd to some extent
eagy to identify on the basis of the respective
vorker's deseription of his or her responsco and
activities ag requested im the recording and identi-
fled by the writer's clinical Jjudgments.

3. The recordingc analysed illustrated the fact that
methods appeared to overlep, be interdepenlent and
were at timeos uwoed in combination.

4, The enslysio of recoxds indicated, thot social work
interviewing mothods could be resdily identificd
(1) end illustrated (2) in the analysis of play inter-
views ot leagt om the bosis of the writer's clinical
Judgment. This finding is supported ifmplicitly by
Glover'o study; Althouzia Glover does mnot Giscuss
this matier in bis {indings.

(1) (See appendix C) (Italics mime). Thic io o good excuplc of clements £roa
a combination of methods, i.e. aiding expression, clarifyilos and setting limite.
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(1) Glover epplicd his "msthods” freely to Flay imterviews in the case
rocords he studicd ond drevw many of his illustrations from them. Glover
oppareatly took for granted that the play intervicw vas a valid part of
poeciol work practice and that the sams metheds uvere uwsed. He apparcatly
mde no sttedpt to identify unique or edditional imterviewing methods ia
his scrutiny of play iaterviews nor Bid he discuss the play interview aa
@ gpeciel method or technique. Glover. op. cit. pp 32 £f. (illustrations
of methods drewa from fla,y intervicws p. 3% ead p. 40)

2. Glover's own :I.:l.lﬁstrations point up the fact that he identificd methods
in terms of the social vorkers responses evidencing clepents of his deserip-
tions of methodo. For example, Glover illustrates “Motiveting” where the
sociel worker states, "I outlined that & progrem of this kind would mean
coming once a week for & couple of months or as long as she vanted thet

kind of help. I knew it vwas not easy to go 'ba.ck and face rainfal memories
but we would @iscuss cnly sueh things as she brougbt tm and vented to talk
obout. It was & strong thing to do this not & weak th:!.ng Obviously_this
recponse does not include all the elements described tmaer the method
Motivat%, for cmemple it aoes not sum up what bad been achieved or ‘ndicate
what could be realistically expected to take place-in her personality _wbh.
He oust cosume thet these elcacnts were inferred or prosent in other parts |
of the record, end that “methodo” were identified if g_@_g of the elements or

steps mentioned in the description of mcthods were in evidence inm the ' '

recording. Ibid. p. 37. ) .

The comzon denominator ihat may be dravn from the enalysis of
the case records snd fhe 1llustyations of interviewing methods is that the '
application of these methols cited, aro aimed ot relating the child's

expressions and activities to problems in the external environment. The

./

—

“
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goclel vorker's focus 1S not on the re-organization of the immer worléd but
bringing the chilé's "imner world™ into harmony with the eaviromments.

The dcmonstrates that the social worker's focus remains on the
child"s conscious or pre-comscious feelings and attitudes. (a5 expressed in
play ectivity) i relation to the child's functioning in the environment.

The social worker in the climé'directs and interprets the ch'il&‘s'- activity
from thé basis of a theorstical orientation in social work under the super-
vision of em experienced social worker.

o ‘It follows that the first objective of this study has been achieved
nemely: +to demonstrate that the p.é,y interviev as a social work tectmiquelis a
valid part of social work practice. - -

A recapitulatipg,of the definition of_ the social work interview
presénted in Chapter Cne (p. 16) outlines e continuum vhich the play inter-
view gppears to approximate end contain the equivalent clements. "The inter-
view as a soclal work technique may then be deﬁné& ..... as a verbal and
nen~verbal interaction between two or more individuals working towards a
common goael = the afjustment of the interviewee to_ his social environment,
wheg the interviewer is a professional person whose theoretical orientation
ic in the field of social work and vhen the inferviewer is consciously-enﬁlor
unconsciously Grawing upon the knovliedge of and belief in social work phi].o—‘
sophy, principles, concepts and methods, resulting in the social mrkeé meking
& conscious use of self in the management of relationship to meet the psycho-
gociel needs of the client and in the s@pliéation of techniques focused on
relating the clicat's conscious feelings end attitudes to his funcﬁoning in
the environment in a vaar calculated to cnsble the elieat to solve his pm’b.}gms
of social adjustment. The interviewor also attcmpts to communicate and a.ct
upor the assumption that the interview ic a purposeful commmicatio;%iiﬁin

-

-

—
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the context of the total social work procese which includes related inter-
vicwvs and {vhere epplicable) a constellation of direct and indirect comtacts
with the client's relatives, cmployers, teachers and other significent indi-
vidoale in the client's cavironment, and the involvement of the egeney or
elinic and/or other commmity resource™. This definition applies equally
to the play interview. Having estebliched a demonstrable basis for
establishing that the play interview io a valid part of social work practice
this. s_tndgv will procced to exemine the play iaterview 'récordings with a view
to pointing up any coatra-indications to these findings and av the same time
c_ont_inue ¢o pursuc the second objoctive of this study, namely: To examine
the realized and potential diagnostic and treatment possibi.litigs inherent
in tho pley interview in terms of the potentiality for relief or resolution
of stresses in the env:!.,wnménﬁa. This will involve the gpplicetion of
Schedule (2) made up of Diagz;osts.c and Treatment festures drewn from the
11terr;i.tum on ploy technicues and described in Chepter Two.
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TABLE II.

Diagnostic and Treatment Features in Terms of the Child's
Patterns of Response. - '

Frequency in Intervisws

Diagnostic or Treatment Feature A B c D E  Total
1. Play disruption 1 3 4 2 - 10
2. Play satiation (including : _

desensitiszation of trauma) - 1 2 - - 3
3. Selfw-curative trends in

spontansous play - - - - - -
4. Simple release of infantile

pleasure - 1l 1l - - 2
5. Simple re-enactment of the ‘

child's everyday experiences 1l 1l 1 - - 3
6. learning in relation to form

factors 1l 1l - - - 2

7. Expressive behaviour in rela?ion
to significant problem arcas\2)
(This behaviour is co-existant
with projection phenomena and . ..
adaptive behaviour). 3 5 3 - & 15

qotal ftems = 020 6 12 11 2 & 35

(a) Art productions and other evidence of the apperceptive distortion patterns
of the child are not available (black board drawings, finger paintings and
other creative art forms not being accessible for study). Also, the graphic
descriptions of the drawings and other art creations of the child are extremely
sumary in the reecording. Projective, Expressive and Adaptive behaviour
are therefore grouped under one heading (7).
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Application of Sohsdule II Diagnostio end Treatmont Foatures,

Findings. -
Six of the seven features desoribed in Chapter II wero identified . .

in terms of the ohild's*responsec® and behavioural patterns. The inoidénce

of the various fostures identified are indioated in schedule 2 p. 3.

Howover, the statistiocal findinge of this limited study are not con=
s.idered of sufficient significance for dlscussion,

For the purpose of this study Hzl is sufficient to idontify the i:re-
gence of theso i‘aatureé as diagnostic end treatment possibilities. Sal_i_‘-__-omé-
ative Trends was the only feature missing in the five records, although ole-
ments were present amd identified, (Flay disruption and Play Satiation).

It would apposr that solf-ourative tremds involving a pattern of play dispup=

tion and play satiation would nomially extend over a series of play interviews.
The blind analysis of individual records does not lend itself to the identi-
fiocation of this feature although part of the pattern is probably present,

nlustratione of Diagnostio and Troatment Features ldentified in ths Play

nterview Roooraingse 'i'he features identified in the play interviews w: '
IIIns’Era‘Ead for three’ 8G8e '

1. 7o dofime by example the eriteria used ia 1den‘b.ifying tho diagnostic and

traatnnnt foatures,

2. To provide a pisture of the realised and potential diagnostio andtreate
ment possibilities identifiable in the play interview,

5. To point up contra~indications if any to the hypothesis of this study in
terms of diaim:llgr-itiea or co.nﬂiuting féatures between the play interview
and the sooial work interviow as dofined in Chapter I,



1. Play Disruption.

‘A good illustration of play disruption iﬁartioularly when 1t refers
to a slowly spreading and diffuse inability to play is found in Bill's i‘ing_er_'
painting episode. "He drew a fow lines with his finger and then eoul&_ not
proceed”. See appendix B for contexts This illustration points up & d.ia.g-
nostic sign possibly in the area of cleanliness habits and/or early bowel
training. Treaiment wise it indioates that finger paints may provide, event-
ually, (a release of tension) end a medium for desensitizatien restoratien

and synthesis of an ego overwholmed by fear,

2, Plax Satiation,

Clara's play interview provides a good illustration of Play Satiat-
ion, oombined with the features desoribed under Expressive behavi our in rolat-

ion t_o significant problem areas..." She drew a second horse and it turned

out much the same as the firs'b.. with a small head, long legs and flowing tail.
Both horges. wore posed in a very quiet position. Clara seemed to enjoy the |
paintinge However, when she had painted two hor.aos she gseemed to feel that
the workey should be painting too. Worker said it was quite alright for her
to paint on both paperseeslara insisted that worker paint anything she (the
worker) wished.” See appendix C for ocontext. Clara‘'s enjoyment and desire
to share the creative e:l:perience with tine worker points up the poasibility

of come desensitisation of feeling and satiation in the sublimation of sym=

bolie expression around some area of concer.

3. -Se_lf-_curative_ Trondse..

Self=curative treﬁds wore not identified in the reocords but elements
of sush trends are present in play disruption and play satiation, illustrations

of which have been ocited. Serutiny of Alf's case (appendix A) will reveal
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other examples.

4, Simple Release of Infantile Pleasure.

A good illustration of the simple ‘release of wtue pleasure is
found in Bill's o"as'a. " e oBill entéred the playroom he wanfed to light a fire
in the sink and becams very animated as he did this". ‘See Appendix B for con-
text, Bere the ochild may be getting erotic stimulation or possibly purely ine-
fantile énjoyment from playing with fire. Ancther illustration in the same
oase where theo simple relesss of infantile pleasure appears to release feelings
andl reactivato asgoolations preduoing anxieﬁy is found when, ;‘Bi..'ll»l gingerly
poked the tip of his finger in a jar of red paint. Worker asked him 1f he foelt
his mother would object to his getting paint on his finger, Bill said she
would..sHo drew & fow lines and then could not proseed.” Bill had proviocusly
spoken about his mother's feelings about this area and this illustration pro-
vides a good example of the social worker rolating Bill's aotivities and ex-

pression to problems inthe social enviromment. .

6e. Simple Re-enmaotment of Play Situatioms.

Bill's caso also 111ua'c|;ates Play aotivities that do not appear o
have any specific emotional ialue or symbolio signifioance. These aotivities
appear to ooouz; ‘more frequently and cover longer periods of time, When the
ohild hes a large cholecs of toys and activities. "Bill then -chose to go dowa
to the gym and again played all alons with the football", dere ths sosial worker's
permissivonese in not limiting Bill's aotivi‘.ties to the playroom provided no
doubt diagnostic and treatmént indices = but the play asotivity itself isolated
from the implications of choice and aloneness probably was eimple re=-enacte

ment of Bill's everyday play patterns,.
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6. Learninﬁ in Relation to Form Faotorse

Dan's oase provides & good illustration of how the child plgys
with the laws of gravity and learns about the various physical laws that
5overxi the universe, in play., "In the cafateria we wolled the ball along the
three ha}s get up for trays to move alo#g.' He did this for a good half hourese
he said he didn't ever want %o stop doing thiseesthe ball rolled very aicely
a_'loz'tg the bars and he ocould kmook it baak and forth withoutv it falling off the
edges” (See appendix C. for oomtext)s This example points up the presence

of oombined featureg the aimple rg,;g,aa_a_ of infantile pleasure and learning in

relation to form factors in the same play asotivity pattern,

7. Expressive Bshaviour Pointing up Significant Problem Arease

This feature is probebly best illustrated in Alf's case, in terms of
the co~existemt of projective adaptive and expressive featurose Theso illus=
trations graphically demonstrate that the pley interview is rich in diegnostie
and treatment possibilities.

Diegnosis end treatmeant, although conceptually distinguishable are

actua lly co~existent entitiesj each enriching the other,

contra.n-IndiOcatien_e .

Rone of these illustrations appear to point up contra=indications
to the hypothesis that the play interview is not a valid part of scoial work
practice when confuoted within the limits definsd 4in this study or that it
envelops functional features that are unaccepteble as a social work praotice
from the view point of other disciplines. The lack of contra=indications to

the hypothesis of this study can be checked in terms of the similarities be=
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tween tixe idontified diegnostic and treatment features and their identifiable
counterparts 'in the social work mterviaﬁcl It may be shown by extensionalising
the -elemante.in the definition 6£‘ the sooial work interview in ’ehapte_r 1, in
terms of bohavicur that may be deom and reported; that the Diagnostic and
Treatmont foatures of tho play interview have for the most part their countere.

part in the soeial work interview (Sece Table III).

1. .. 1%t should b2 noted that the playrcoms at the Provineial Child Guide
ance Clinic areo not sot up for spontansous play in the fullest sense of the
word, That is the playrooms are not stocked with a fixzed maximum smount of
play matorials. BEaoh pleyroom is set up with a minimum amount of equipment,
The soecial worker brings to each individual play session toys selected espec~—
ially for the particuler child ocoming in.: A comtra-indication to play inter-
viewing as & sooial work technique that oould be argued on the basis of spon=
tanoous play in a permissive eatbing, being analogous to freo association end
not to be attempied outsido of psycho-analysis-=is therefore not present. This
contra=indication would bo, in all events, modified by the degree of permis=
siveness of the social worker and the way a child's expressions and activities
(analogous to frees sssociations) were handled.  If the child's feelings and
exprescions were rocognized as they appearod at the ohild's level of aware=
ness and related to sooial adjustment goals, presumably treatment would remainm
within the conpatence of the amml worker. However,, this preblem is not en
issue of this. study. - ’ o
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TABLE III

IDENTIFIABLE DIAGNOSTIC AND TREATMENT FEATURES IN INTERVIEWING

The

Play I&terviaw

The Social Work Idterview. z

1o

Play disruption

Sudden shifts or blocking
in convarsation.

2o

Flay satiation

Catharsis or a talking out
of a problam.' _

Se

Self=curative trends in spontaneous play

A full cycle of "blocking” end
catharsis, terminated by im=-
proved efficiency and comfort-
sbleness in dealing with the
relevant problem.

4.

Simple release of infantile pleasure

Erotic couversation

De

Simple re~onactment of the child's everyday
lexperience,

csm——

Purposeless conversation, 1.9
news of the day or "chit chat'
(sometimes uged as a defense
ageinst facing protlems.)

1 .
6. {oarning in relation to form feotors, Absent
Te pressive behaviour in relation to problem areas.! Expressive gestures, tics,
' story telling, aoting out,
lotter writing eto. -
\
1, This table shows that six of the seven features identified in the play

interview appear to have their counterparts in the social work interview=eLearnin

in Relation to Form PFactors, is the exception.

However its presence in the play

interview does not appoar to hifer a ocontra~indication to the hypothesis of this
atudy==being rather a positive asset in terms of meeting the developmental needs
the child, It could be argued that the equivalent of learning in relation to
form factors would be found in the social work interview in terms of learning sebout
ageoncy function, community resources and skills in interpersonal relationships.

of
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Chapter IV will therefore deal with the implications of the findings
of this study in relation to the summarized findings and conolusions of the

related reosearch studies focused on the treatment program of the Frovincial

Child Guidance Clinioc of Vancouvors



CHAPTER IV

THE SOCIAL WORK PLAY INTERVIEW IN THE CONTEXT
OF THE CLINIC'S TOTAL TREATMENT PROGRAIN

The Provincial Child Guidance Clinic of Vancouver provides services
which the government sees as a necessary part of the Mental Health Program.
The Clinic also operates as a demonstration uniﬁ. One of the major aims of
the clinic team is to provide the best possible treatment services for child-
ren with adjustment problems in order to demonstrate to community agencies,
hospitals and clinics ways and means of prevention and treatment of personal-

ity and behavior disorders.

The very nature of Child Guidance predetermines that the clinic
treatment program is focused on the ¢hild, Treatment in the clinic is a
fusion of healing and services. H owever, as Glover's study shows the bulk of
direct treatment in the clinic is handled by social w-orkers.1 The majority

2
of the social workers interviewing time is spent with the parents.

1. Glover op. cit. p. 17.

2. Moslin (1950) drawing his findings from the total caseload in the
clinic for 1950 found that mothers received more interviews than children,
(583). Fathers receiving only 1l per cent of the interviews and children
only 31 per cent. Moslin, op. cit., p. 4 and p. 47.
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In Child Guidance, there appears to be general agreement, among
the various disoiplines, that for the younger ohild (and some older child-
ren with speoial problems) the play interview provides the best medium
through whioh individualized help may be glven systematiocally.

It 48 basio to treatment in the clinic that when a child is as-
signed to a soolal worker for play interviewing.l the sooial worker's eof«
forts in treatment are supported by the clinic team, The social worker
takes responsibility for working with the ohild and oftentimes the parents
and other significant individuals in the child's enviromment, but he may
consult other team members freely, either individually or as a group in a

teoam conference.

Implications of the Present Study.

The present study while foousing partioularly on the play interview
as & soclal work technique in a Child Guidance setting, borrows from and
joins with other researoh studies concerned with the contributions of soelal
workers to the services of the Provincial Child Guidance Clinic of Vancouver,
This study is part of a composite pattern of research studies focused on soc-~
ial work treatment methods viewed in relation to the slinic's program of study,

diagnosis and treatment,

1, It should be noted that soocial workers handle the bulk of the cases
when pley is uced as a tool in treatment, on a Continued Service basis, in the
clinics Howover, children are usually assigned to social workers for play in-
terviowing at the Diagnostic Conference. Prior to the Diagnostic Conference,
sooclal workers rarely undertake play interviewing with childremn. However, play
interviews are undertaken by psychologists in the clinioc on a continued treat=
ment basis as well as for diagnostio purposes, when time permits. The diagnos~
tie play interviews usually include psychometric and/or projestive procedures.
Shortages of psychiatrists and psychologists on staff, not policy, is the reason
that some children are assigned to sooial workers.
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Thie study therefore should not be viewed in isolation from other
studies but as an adjunot to e pattern of studies focused on treatment meth-

ods and procedures.
The composite picture is this:

Glojrer studies casework interviewing methods employed by aociéi
workers wofki.ng with adults end ochildren within the context of the clinics
Glover identified 13 interviewing methods and showed that they could be sub=-
Jeotively identified and counted.l

. Moslin studied differential treatment in casework with motheré at the
olinic and showed that the interviewing methods desoribed by Glover,. (with
slight modifioations by Moslin) were used extensively in social work interviews
with mo1:her.2 Moslin identified and ocounted the interviewing methods pre=
sent in the ocase records he studied.s Moslin showed that the client's per-
sonality (as assessed by the sooial worker) appeared to be a determinant in
the worker's choice of methods. He concluded that 90 per cent of social work
interviewing methods used were of the supportive clarifying kind. Moslin
states that interview oasework was done with 10 per cont of the cases he studied

4
and that in half of these cases insight ocasework methods were employed.

1. It should be noted that Glover identified and illustrated methods
in the play interview and social work interview alike:. Glover, op. oit., p. 32 ff.

2. Moslin made a statistical ocount of methods he identified in the social
workers reoordings of interviews with mothers. Hoslin, like Glover, did not
state what oriteria he used to establish the identity of methods. As Moslin does
not give illustrations of emy of the methods identified no inferences can be

made from definition by example. Further it should be noted, that Moslin's study
was limited by the adequaoy of recording in the case records studied. It would
appear that Moslin's data (like the findings of the present study,) does notlend
itself to quanitative analysis. At best, Moslin's statistics on methods are limi=
ted to a reflection of certain aspects of the social work recording.(See Moslin,
op. e¢it,, pp. 29 ff.

Se pp. 29 ff,
4, Ibid., p. 37
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Beck's study of adolescent client's focused on the resistance of
the adolescent to casework services, Beck showed that the majority of ad-
olesoents who cams to the olinic terminated treatment as a direct result of
their "resistance™, Beok recommended experimentation with another social
work methoci = the morae .'unpei"sénal grou:p work approaoh.l

The. present study focused on the play interview as a social work
treatm;:mt method with children (including adolescents) logically fits into
the pattern of research studies at this point. |

| fhis study, like the other studies mentiomsd, is desoriptive

rather than evaluative. However, by taking five current play interview re-
cordings by social workere in the continued service department of the ciinic
an attempt was made to examine the strengths of the play interview as a soo~
ial work treatment technique in the oontext of the clinic's treatment pro-
grame This study demonstrated that the interviewing methods as desoribed by
Glover and Moslin (with modifications by the writer), are readily identifieble
at least on the basis of clinical judgment based on inferences drawn from
evidence in the record where (the social worker's) recorded responses approx;
imate a combination of the steps in treatment outlined in the desoriptions of

mothod,

This study further shows that the play interview contains the eq-
uivalent of most of the identifiable diagnostic and therapeutic features pre=

sent in thoe soclal work interview.

The play interview is shown to be used for the same purposes ami

1. Beck, op. cit., p. 121.
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goals as. the social work interview and demonstrated to be a valid part of
social work practioe as long as the focus of treatment is on the child's ad-
Juat'ment to his social environment and play activities are mterpreted and

directed from a social work orientation.

The present study as an ad;junc;t t0 related studies, alo boin‘ts“up
the fact that the play interview is a funotional adjunct to other'-treatmnt
mothods and is seldom if ever employed in the olinic, except as part of a
éonsteliation' of other treatment meﬁhods fooused on parénta. siblings, teachers
or o'ther collateral figures. |

1 ' 2

Trasov (1960) end Pogarty (1962) both studied the relationship
between children with behaviour problems and parental influences. Both stud-
ies pointed up the parents' need for direot treatment.

3 .
Chave in a study of "™The Pre-Clinical Conference as a Diasgnostio

Sereen in a Child Guidance Setting" demomstrated the value of the pre~clini-
cal conference for diagnostic soreening in e multi-diseipline setting in
terms of facilitation of:

l. The diagnostic process

l. Trasov, George, Edward, Pare.x_x}&l_ Attitudes and How They Affeot the

Bshaviour of Childreun , Master of aooial Work Thesis, University of British
Cnlmnbia., 1950, unpublished).

2. Fogarty, Patrisk, J., “he Relation of Children's Disorders to Limi-
ting Parental Influonces . Master of Social Work Thesis, University of British
c“‘“‘g"'"’"“‘olumbia. 1952, (unpublished).

3. The Pre=Clinical conference refers to a olinic team intake conference
held prior to the clinical examination of the child, now a routine part of the
general treatment procedures at the Provinoial Child Guidence Clinic of Van=
couver., This conference is used to facilitate the selection of cases on a dia=
gnostlo basis in accordance with the function of the clinic and to determine when
emergency or specialized services should be extended. It is also used to make
decisions as to the type and sequence of required examinations,
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2. The ostablishment of treatment goals.

3. The economical use of staff time.

Chave further pointed outithat the pro=cliniocal conference would im=
plement a wider application of the pri:iciple of integration at a multi-disci-

1l
pline level in the eclinio.

The major findings of this group of related studies appear to cover
2
four major facets of the clinio's treatment program:
l. The treatment of the parents.
2, The treatment of adolescents.

3. The treatment of children.

4., Integration and improvement of services.

The implication of the findings of the present study will be dis-
cussed with the major emphasis on the treatment of children and adolescents
when play is used as a tool in treatment. However, these implications will be

viewed in relation to the findings of the related studies when these findings

1. Chave, op. olt., p. IV

2. Up until now no attempt has been made to pull together the findings
or implications of theseo related studles. As the present study, is merely an
adjunot to this pattern of research, not broad enough to integrate the scops
of the various studles; it is comsidered beyond the scope of this study to
make a major effort to draw together the findings of these studies and present
a wnified picture of the clinioc's total treatment program. However, the sum=~
marized findings and conclusions of these studies will be used as referents

to support or modify the findings of this study and to locate the play inter=
view in its proper perspective in relation to the clinic's total treatment pr=
ogram.
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bear directly on the play interview as an adjunct to other treatment methods.

Interviewing Methods as a Factor in Treatment.

There appears to be general agreément in the literature on social
casework and counseling that methods or techniques uré an important factor

in treatment. In social cmsework the broad methods of ego=supportiveness and

insight development (e

cover most of the teochniques involved in direot treatment through the medium
of the interview. These broad methods are generally agreed to be important
factors in treatment, The present study however does not support Glover and
Moslin's oonclusions that the social worker's consoious use of methods, as de-

soribed by Glover, Moslin and the writer, is a significant faotor in treatment.

In the analysis of play interview recordings, at least, there is a
deerth of evidenoe that social workers make a counsoelous use of the broad meth-

1
ods described by these studies.

The Limitations of the Research Fooused on Interviewing Met.h'od.

A pilot study conducted by the writer and analysis of the findings

1, There is some evidence of a consclous use of elemonts of methods as

in the soocial worker's use of specific responses, involving reassurance, approval,
advice, or suggestion - but nc evidence of a consdious attempt to use the com=
bination of responses described for example under the description of motivating.
That is not to say that identifiable methods ere not being used - they are preo=
sent at times but that does not mesan the social worker consciously employed the
mothod identifled, judging from the fact that at no time did the social worker
articulate or desoribe the methods identified either in the content of the record
or in the summary of the interview in the seotion under comments. Such methods
as inwvolved single responses like encouragement, advice, information giving (some=
times called interpretation) were frequently identified by the recorders



95 -
of the present study indicate that the analysis of cese records as presently
recorded in the e¢liniec, by the application of Moslin's soheduls of methods,
under the present limitations of definition implicit in the desoriptions of
mothod (presented by Glover, Moslin end this writer) is of little value :!.n‘
terms of counting the incidence of methods and the assessment of their a;igx'xif-
ioance in treatment. The fragmentation of methods, oveflappiﬁg and éoﬁbi;iiat-
ions defy setting up eriteria for the objeotive idsntifiqﬁtion of methods,

1
that would adequately reflect what actually occured in the interview,

Cereful enaslysis of the illustrations of the applidation of methods
by Glover and even cursory sorutiny of the desoriptions of methods indicate
that the methods vary in terms of the number of steps or elements required to
meet the prerequisites found under the partiocular label. Also the illustrations
indfoate that certain methods are identified in terms of eryidenoe indicating
olements of the method were applied and the e¢lient's responses provided addite-
ional evidence or oriteria, to justify identification of method. It would ap=
pear that the consoious application of method, poorly timed, or inappropriately

. ﬁsed, where no response was forthooming from the client would be most likely not
identifiad.

1. For the purposes of this study it was enough to demonstrate the exis=-
tence of patterns of responses equivalent to the interviewing methods deseribed,
and to illustrate the rare ocoasions where the patterns of responses approxi-
mated most of the olements or steps desoribed as a particular method or tesh~-
nique. These findings illustrated that the social worker's responses in the play
interview were similar or equivalent to those made in the social work interview
with adults, but did not point up the soeial worker's conscious use of methods.
It should be noted that the findings of this study do not lend themselves to
quanitative analysis - the frequency of the rare occasions when a method was
identifiable in the recording obviously not being signifiocent except as a re=-
flection of the adequacy of the recording.
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Peertng Bearing these facts in mind the findings of this study and an
analysis of Glover and Moslin's work indicate, that for a variety of rea-
sons, the statistical desoriptions of the number and frequenocy of methods
ugsed have little significance except as a reflection of certain aspects of
recording.l

However, assuming that the other findings, based on the analysis
of the play interview recordings, im this study, (which appear to be in gén-
eral agreement with the findings from the case studies of Glover a.'ad. lMoslin)
are gonerally true, the interview methods employed by soclal workers in the
play interview are similar and/or equivalent to the methods used by social

workers in interviews with adults,

These findings present insufficient evidence to base recommendatioms
about the teaeching or application of the 13 interviewing methods described,
Strong indications may be drawn from these findings that research fooused on
olements of these methods in terme of the soclal worker's and client's res=-
ponses and the identifioation end analysis of such techniques as reassurance,

suggestion, clarification, etc., defined in terms of single responses might

1. The findings of these studies support the notion that serious ob=
Jjeotions can always be raised to eny attempt to analyze what goes on in inter-
views unless the case material has been phonographically recorded. Symonds
and Dietrich studied the effeots of the time interval following an interview
upon the acouracy and oompleteness of the written report. fThey foumd that:
"Reports were found to deerease in completeness and ascouracy as the time ine
tornal increased, with the less meaningful material being effected in a
greater degree than the more meaningful. The mean percentages of ideas cor=
rectly reported for a combination of three interviews were as follows: 39%
when the report was written immediately after the interview, 30% when written
after a two day interval 23% when written after a seven day interval. Symonds,
P. M., Dietrich, D, H., "The Effect of Variations in the lapse of Time Follow-
ing an Interview upon Accuracy and Completeness of Recording"e Journal of
Abnormal and Social Psychology., 1936., p. 8. '
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1
be more rewarding. However, despite the limitations of the research foocused

on descriptive interviewing methods, particularly the limitations of the pre=-
sent study, the enalysis of the play interview recordings, emphasizes the in-
herent wealth of the play interview in terms of realized amnd potential diag=~

nostic and therapeutic possibilities.

The Soocial Work Play Interview as a Tool in Treatment.

The pley interview contains & richer, if not a completely additional
dimension, than the social work interview, that of play aoctivities. In view
of the findin,Sof this study (supported by the ocontributlons of other disciplines
surveyed in the literature), the following assumptions may be made sbout the

play interviews

l. Play activity is the child's way of alerting the trained obser-
ver about the nature of his adjustment problems.

2. When the child has uncomfortable feelings and stresses about re<
letionships with his parents, teachers, siblings or other indi=-
viduals or groups in his environment it helps to express these
feelings in the presence of an aoccepting permissive person in a
protected (less traumatized) atmosphore.

3., When a child is suffering from a traumatioc experiemce, it 1s
probable ‘that "re-living™ or playing out the traumatio exper—
ience in a less traumatized atmosphere usually to some degree
deosensitizes the child to the original trauma,

1. It would seem that the most productive researeh in counseling techniques
has been focused on the relationship between tho counselor's responses and the
olient's inner world (self concept and other personality factors). For review

of studies by Porter, Snyder, Raimy, and Rogers, sees: Curran, Charles A., Ferson~
ality Factors in Counseling, Grume & Stratton Ine., New York, 1947, 204 £f,

The equivelent in social work would seem to be a focus on the relationship between
the social woarker's responses and the client's personality structure in terms of
his characteristic ways of dealing with external presses in the environment,.

(i.0. social adjustment). It being generally agreed that sooial oasework as a
treatment teochnique does not attempt a re-organisation of personality struoture
but focuses on enabling the olient to utilize his present personality organis=
ation more efficiently or adaptively to deal with stresses in the external em-
vironment. This is not to say, however, that casework help might not preoipitate
marked ohanges or re-organization of the client's personality structure,
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4. In the play interview, as in the sooial work interview, if the
client is uneble to continue discussion of a topic of conver-
sation, or suddenly shifts to another subjeot of conversation it
ffequently has significant meaning in terms of the stresses he
is facing. The same observations hold in the play interview in
terms of "play disruption". The diffuse spreading of the child's
inability to play or a sudden shift or cessation of play activities
are frequontly significant indices to the child's hidden person-
ality diffioulties.

5. The play activities themselves as well as the sequential pat-
terns of diagnostioc and therapeutic indices (such as play dise
ruption, play satiation, acting out of traumatic experiences,
art productions, etc.,) provide an excellent medium for the
identification of the ochild's characteristic way of perceiving
and reacting towards situations and people in his (or her) en-
vironment, both in terms of the child's defense mechanisms and
apperceptive distortion patterns.

On the basis of these assumptions, bearing in mind the social
worker's orientation (philosophy, principles, conoepts and methods) soms impli-

cations and recommendations may be drawn up for further research and study.

Implications for Further Social Work Research and Traininge

The implications for further research and experimentation and train-

ing that appear to emerge from this study (as an adjunct to the pattern of re=-
1l
search studies) appesar to fall in three main categories,

1. It is considered beyond ths scope of the exploratory study te map
out areas for evaluative research in terms of comparative studies of the efe
fectiveness of the play interview as a social work technique in treatment and
similar approaches to the use of play techniques, such as non-directive play
therapy etc. No doubt an evaluative study of the efficacy of the social work
play interview would establish a basis for research focused on setting up
oriteria as a basia for establishing when non-directive play therapy or other
forms of treatment would be more or less appropriate with specific children.
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1. The merits of extending and developing the use of play inter~
viewing as a sooial work teohnique within the eontext of the olinic's
treatment program.

. 2+ The value of extending and rafining the use of the play inter~ -
-+ view in the field of social work in general. ,

5. Sooial mrk training in rela'b:lon to play interviewing in a
Child Guidance setting.

The Extension of the Use of the Saoial Work Play Iaterview Within the Context
‘of the Clinice

The play interview as a sooial work technique could be employed rout=
inely or in special casés during the period prior to the Diagnostio Conference.
During the period the sooial worker was gathering material for the intake con-
ferenco, or when the social history data was being gathered for the Diagnostic
Conference the child involved could be brought in for play interviews to t"ao-._
ilitate the formulation of a psycho=sooial diagnostic statement (for the
olinic team.":a perusal at the Diagnostic Conference) and also to_ gather evidence
to support thi findings of the Diagnostic work up oarried out by ﬁhe/clinic

-

psychologist,

A diagnostic statement giving a tentative psycho-social diagnosis of
the child, in itself, would not be a;duplication of the psyehologist's examin=
ation. The social worker's focus on the c¢hild's charaeteriéﬁic way of re-
acting to external stresses and the implementation of skills aimed at enabling
the child to mobilise his energies and t.rbilize his stfe‘ngths in his struggle
to adapt, provide ‘diagnost;c and prognostic indices not necessarily present

in the findings of projective

1, The latter point involving confirmation of the psychologist's findings
would involve problems in observation and communiocation which will be dealt with
under (2) "Seclal Work Training in Relation to Flay Interviewing in a Child
Guidancs  Setting."
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(or psychometric) tests ,1

The addiﬁional momhion sbhout the child \a diagmstio state=
mant would suppurt)same of the conaidera.tions Ghavezpresents in her arguman'b
for the imstitution of the pre-al:lnical conference, At times it might be
very valuabla to have this additional diagnostic information at the pre~clin=
ioal oonference; Furthermore the nétessity for the clinic psycholegist ami
sooial werker te work together olosely on the éase at any point in time should
.promote' the wider application of tho principle of integration at a multie

diseipline level,

The use of the pluy 1ntarview as a sooial work technique could be
extended to inolude group play for specia.l youps of ehildren, adoleenen‘bs
and possibly parents. This type of treatment could be oensidered frem a soo-

lal group work or group psychotherapy oriented peixrb of view,

Play Interviewing for Paremts.

A form of the play interview with parents focused on overcoming
their own difficulties in playing with (and training) their children could.

also be explored as an educative as well as & therapeutio devices

1, As Praiberg states: "If the amputation doll brings forth from the
1ittle five year old the exprossion of a castration amxiety, whet do we know

of him that is not true of every other little boy of his age.« Ve cannot even
gonsidey this important unless the ego of this ohild has failed to deal satise
faotorily with this anxiety, that is if the ego has been compelled to develop
pathological defemse mechanisms or symptoms to ward off the anxiety", In ether
words, our criteria for disgnostic study are obtained not from id-manifestations
but from observations of the ego and its efforts to deal with the instincts.
Fraiberg, Selma, "Some Aspects of Caséwork with Children™, Sooia) @asawark, Vol.
KXXI1X, No. 9, Deoember, 1952, P 576.

24 Chave’,- op. Qitqg Pp' 69 £fe
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The Group Approach in Treatment.

The treatment of children in groups has not as yet been implemented
' 1

at the clinice. The experiments in group treatment in soocial group work, |

and Group Therapya have indicated that the "group" cen be utilized as a very
offective device in treatment of children and adults with adjustment problems,
although it has not been found to be the "timo saver" that group troatment
would imply. It is beyond the scope of this study to even tentatively explore
the merits of these varicus approaches te group treatment and their use imn
conjunction with the individuel play interview = but it would appear to be a
valuablo addition to treatment in line with the clinic's aim to demonstrate
the best possible treatment servieces. It certainly falls in line with geck'?
recommendations based on the findings of h4R study and the work of Feck and
Bollsmiths. Beok's recommendation that " experimentation in the more imper=

sonal group api:roach may reap rewards in this problem of handling adolescent

regigtance” .

1. Konopkn, Gisela, "The Generic and the Speoific in Group Work Practioce
in the Psychiatrio Setting", Social Work, Vol. l. No. l. January, 1956, pp.72ff,
2. Slavson, Se Re, An Introduction to Group Therapy. The Commonwealth
Foundation, New York, New York, GCopyright, 1965e '

3. Pook, op. cits p. 121

4. Peok and Bollsmith found in their work with resisting adolesoentss

"that whereas it lad been difficult to hring the resistance of thése clients

into the open through casework treatment this was accomplished quickly, with some
of the oharacteristic agpests of resistance, through group sessions., Not only
is resistance likesly to be more externalized in a group setting; but both the
worker and the group can aid the adolescent in his struggle with the problem".
Pack, Herris, B., Bellsmith, Virginia, Treatment of the Delinquent Adolescent,
Pamily Service Association of America, New York, 1954e
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The Role of the Various Disoiplines when Play is Used as a Tool in Treatment.

Further study fooused on the efficacy and applicability of the play
interview in social work within the context of the clinic might well be an aid
in setting up oriteris for determining whether e particuler child might be
more (or less) amensble to such treatment as non-dir.au'bive nouseling or more
intensive forms of psychotherapye.

The Extension and Developmsnt of the Use of the Flay Interview in Sociel Tork
Practice, ' ' ' T

A broad implicstion of this study emphasises the nged for the ex=
tonsion of the use of the play interview as a teclmique in soclal work. Soclal
workers everywhere, in their comtacts with children (particularly the age group
betwsen infanoy and adolessence) will seldom find a more effoctive medium for
communication and establishing rapport than the play interview. Play activie
ties judiciously employed are a most effective way to build relationships,
deal with placement end ' separation problems and other diffioulties the nege
leoted, deserted, or bereaved child must face, |

An Area for Exploration - Highly _" Struoturad“- Flay Forms.

Perhaps the most important speoific implication that could be drawn
from this study, in line with the social wori;ara present stage of development
is in the area of "structured" pr controlled play in the play interviews. The
presont study is cenoerned with play interviews where log@sely strustured or

controlled pley was employed.

An important area for further axploration and experimentation would

be in the refinement end development of the use of highly focused "structured"
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1
play in selocted cases.

2
David M. Levy worked out such specifie stimulus situations as, "New

beby at mother's breast, peer attack, balloon bursting, punishment or.eontrol
by elders, genital difference, birth of a baby, the invisible bgy (or girl)
in the bedroom of his parents, | specific threats, separation etce The diage
nostic and therapsutio pessibilities inherent in the use of sush play forms
ewait further investigation and application by social workers, particularly
in settings where Psychiatrié Consultation is available. Highly "structured"
play if found to be effective in the social work play interview might be pare
ticularly practiceble in brief service cases where the child is reacting to a

specific traumstic expsrience,

Social Work Traiming in Relation teo Flay Interviewing.

Vhat the sooial worker can do will of course be influenced by the
kind of training prescribed by schools of social work, as well as staff de=

velopment.

1, The "structured” play situation is used as a stimulus to facilitate
self-directed creative free play of the child in treatment. In "highly focused",
struetured pley the child would be exposed to a series of speoific stimulus sitce
uations. The child then could choose to ignore, or to fresly "play out" these
situations. ’

2. Separation play is designed to offer the child oppertumity for the re-
lease and expressive mastory of separation anziety and separation anger and to
provide diagnostic indices of the child's ebility to oriont himself in time.

The stimulus situation gonerally specifies a definite time interval., The pos~
sibilities of the judicious use of this partiocular play form for Child Placoment
Agencies ars obvious. If in oconjunction with other forms of treatment desensi=
tization of the "separation™ trauma could be worked out in the play room rather
than "acted" out in reality; the problems of broken foster homes and the "cire
culating” child might be effectively alleviated. Hombridge, Gove., "Strustursed
Play Therapy" American Journal of Orthopsychiatry, Vol. 26, No.3., July, 1955,
pp. 601 £f, ' ' '
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If sooial workers are to extend and develop the use of the play
interview as a valid part of sooial work praotice, play activities must oon-
. _ 1 ,
tinue to be directed and interpreted from a sooial work orientation.
Thet does not mean however thers is not room for growth snd devel=

opment aimed at utilizing to the full the diagnostm and therapeutic poten=

tials inheremt in the play mtervmw.

The social worker in a Child Guidance setting is faced with tw
ma jor problems.

1. Direct responsibility in treating clients with serious psyoho-
logical problems.

2, The problem of communicating with end umderstanding the think-
ing of the various disciplines in the clinio team,

Moslin stresses the major implication of his study (1952) whioh is
concerned with the training of social workers.

"It appears that a more dymamic training in psychiatric conoepts is
indicated, based on the sssumption that the case worker will need it
Tor a more direct responsibility in treating psychelogioal problems
found in some clients that ocome to the clinic for help. In the mre-
sont two year training period the student is well initiated iamto
ego=supportive casework and the related techniques. However, to
ostablish a proficiency in treatment simed et developing insight,
further training seems indicated." 2

HMoslin points out thats

"1f social agencies restrict the typs of problem and restrioct the

1. It is suggested that schools of social work should ineclude in theis
basie training a workshop on the art end soience of play interviewing. Such
training should not be entirely limited to field placement = as somo placements
do not mclude opportunzties for supervised training in play 1nterv:.ewing.

2. MOSlm. OP. cito. Pe 69.
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level of confliot which will be treated by the methods discussed
in thie study, valuable new knowledge and techniques may be pre-
vented from becoming known. Restrictions set up in advanoe be-

oause certain activity does not seem amo’g:-iate for ocaaework
will prevent progress and experimentation. What may have been ac<
cepted as true traditionally may not be true forever in the 1ight

I_n.onler to develop and refine the social worker's skill in the use
of the play interview as a social work tochnique and bring to the olinic team
a more meaningful ocomtribution, the social worker might well benefit by more
training in psychodynamics, and more specifically in the rudiments of project-

ive technigues.

A recommendation that is being followed at some schools of social
work is the inclusiom at the BeSeW. level of a course involving an orientation
in diagnostio testing.z This ocourse is désigued to give the sosial worker
enough training to be able to understand and interpret psyshological reports
and ability %o report on test findings intelligently. A knowledge of projective
toohniques would increase the sooial worker's ability to report intelligently
on the child's art produotions, management of play equipment and other expres=
sive behaviowr involving perceptunl, ideational, and effector processes. It
would also anable the social worker to interpret and commmicate the findings

of the psychiatriste and psychologists with greater oase and comfort,

Underlying the recommendation for further treining in psychodynamios
and the concomitant impliocations in regard %o the problem of integration in =

multi-~discipline setting is the need in soolal work for an integrated econception

1. Ibid., p. 69,

2. At the University of British Columbia a more advanced course in psycho-
logical testing is available at the Undergraduate level to students majoring in
psychology.
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of personality that would be more rendily transmissable, at the B.S.W.
level, than oversystomaticed comstructs of classical p'syehoana:lysis.l A
concaption of Personality that would lend itself to utilizing the diagnostic
and therapeutis possibilities of the play interview to the full might well
involve the integration of the basis concepts of psyahoanalysia’zand the dyn=-

amic thoories of learning and perception of Gestalt Psyohology.

In the light of the value of play aotivities as px‘-‘eje‘oéive techniques,
reviowed in Chapter 1I and ths possibility of ths knowledgeable sooial worker
being able to introduce s new element into projective teclniques (by identi~-
fying and relating perceptual patterns ami learning theory to treatment in re=-
lation to social adjustmsnt) the desirability of ;erifying the efficasy of such

an approach by social work research is obvious,. The first step would be

1. As Norman Cemeron states, "We are all in this diffioulty together be=-
cguee wo still look upon our material in an amtiquated fashion. It is only be=-
cause of cthis that we have on our hands an oversystematized psychopathology
which treats language behaviour and emotional conduct as though they bolonged in
aenother worlds We have already wasted years of effort in trylng to work out the
internal structure of a fiotitious psyche and its esoteric love life, whon we
might better have been working out the dynamios of the orgeniszation, disorgen-
ization and reorganization of human behavior of aotion, resction of thimking,
wishing, loving, hating, learning, fearing, forgetting, avoiding, deserving,
hiding -« but all these studied as the activities of a social organism not the
dreams of a ghost". Cameron, Norman, The Psychology of Bshaviour Disorders, A
Biosoolal Interpretation., Houghton Hifflin Company, Wew Yerk, 1947, p. 20

2. Bellak states that "Psychoanalysie can be seen as a theory of learning
applied to the genesis of psroept memoriec and their lawful interaction with each
other. These are expressod in the theory of defonsé mechanisms, symptoms, for=-
mation and character formation. Projeotive Psychology, edited by Abt, lawrence,
Edwin end Bellok, Leopold, Alfred, A. Knopf. New York, 1950, pp. 30 f£f.

3. This is not en argument for neo~Froudianism. It is an attempt to ad-
vance Freud's teachings methodologioally. Systematic restatement of all psycho=-
analytical conoopts await experimental verification. As Freud's theories were
formulated in the lgith of his awareness of the phencmena of projection ( see
page 38 ) such verification seems likely,
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the provisioﬁ by Sohools of Social Work of a refresher course on personality
development, from a brouder base than psycho-analysis, covering the major

theories of persomality in the broad Pields of psychelogy and psychistry.
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APPEIDIX A.

CASE OF: ALF

Brief Service Case: Play Interview No. 1.

Childs A JWhite, Male, age 11 years. Canadian born,
English-German extraction.

Religions Non denominational (sect).

Iptelligence Rating: High bright normal = (T.M.S.B. Fom L) .

Sourge of Befarrals A's mother made application to the Cliniec.

Progantins Prohlems Lying and stealing (thefts of small amounts of
money from parents and neighbours.)

Clipie Tosm Diagnosias A1f 1s not seriocusly disturbed. Recommended brief

gsexvice (6 interviews.)

Alf arrived at the office, accompanied by his mother, promptly at 3:00 P.M. for
his appointment.

I introduced myself to Mrs. A. and shook hands with Alf, I asked Mrs. A, if she
desired to wait in the office or come back for Alf. Mrs. A, sald she hed some
shopping to do, and that Mr. A, was waiting for Alf outside in the ecar. I
explained that todey's session would be about a half hour. Mrs. A, said that
would be fine and made her departure.

Firgt Interview

I led the way to the playroom. Alf came along readily. He is a small boy for
his 11 years and quite "outgoing” and frienmdly. -~ Alf looked over the playroom
and picked up a cap gun saying in a loud, clear voice, "Oh boy, let's play cow=
boys." He fired the gun and noticed it was empty. I said that there might be
some "eaps" in the box on the bench and sat down by the table. Alf came over

and loaded the gun - he fired off one cap at a time, and remarked that the caps
should be in a circular roll. I suggested that the ceps might fit inside the gun.
Alf opened the gun and remarked that he didn't know if he could load it or not.
He loeded the gun and fired off the caps = remarking that bhe had lots of caps at
home but no gun. I replied, "lots of ammunition but no guns?" Alf replied "yes"
and came over and sat down and looked at the water colours and the painting I had
been doing before ALf came in. I seid that we could do pretty much as we liked in
the playroom as long as we did not hurt anybedy or break up the place.

I put some finishing touches on the water colour, and remarked that I was trying
out the paints and was just finishing off the sketch.

I explained to Alf that I had wanted to see him to answer any questions he might
have about his expsrience at the main c¢linie, and to find out if he was interested
in coming in for play sessions on Saturdayse.

I asked i1f Alf had any queations about his interview with the psychologist. Alf
said "no", that she had explained everything to him.
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I vemarked that I had discussed his test resulis with the Psychologist and that
she had said he had done very well.

Alf said he hed been golng to see Mrs.. Peterson but that she couldn't see hime I
explained that Mrs.. Peterson was a soclal vorker like myself and that she worked
with the psychologiste I told Alf that llrs. Peterson did not work on Saturdeys
go it had becn decided that I would see him so he wouldn't miss school.

I told ALf that on the basis of his test results be should be able to do well in
high school if hs was interested in going on in school. Alf said he liked school.
I said I guessed that 1t was no neus to him that he had better than aversge
ability in school work. Alf agread and said with pride that he always did well
in exangs. I remarked that usually mariks in school depended on the amount of work
a fellow did on a particular subjeet, but that the psychological tests meoasurad
ona's ability to learn, rathor than just whalt one has learned at a given time.

I sald that 1t was good to know that one had the abillty to learn. Alf agreed
and said with pride that he was 100 psges ahead of everyone in his class in
arithmatic. He said ho did five pages a day and if he didn't get the £ive pages
dons at school he finished them at homse ‘

I gaid it sounded like he liked aritimatic. Alf agreed. I asked ALf uvhat he did
at school vhen he finished his work and hed free time., Alf said he usually did
dravings of undorvater scenes. Ho said he won a prizo for a water colour of an
undervater scene at school and explained how he used white sploteches to give the
illusion of wster and various details of the draving. I said that it was very
interesting, and that I sure would liko to ses the painting sometime. Alf said
he would bring it next time. Alf picked up a crayon as he was tallking and began
to sketeh an undervater scene. I askoed if he ever did other scemss. Alf seid
ones in a while he did "a jet" but he liked to do underwator ccemes. I obsorved
that /1f sketched very quickly underwater planis and the ocean floor. He drew
"a flock of little fish = each fish wes dravm in one swoep of the crayon - and

he sketched a long eliptiecally ghaped shark - uith oue deft sweep of the orayon.

As I sat observing the sketch being shaded in, I remarked about the treasure chest
being suspended in the water, adding that it was an interesting effeot. Alf said
he always drew a money chest in his soenes and said the last drawing he did he put
Davy Jonmes' locker in it. This one he informed me was Captain Kidd's troasure
chest, Ho Imd printed Captain Kidd on the chest = but as it was across the table
from me I couldn't mlke it out at the time. Alf stopped shading in the drawing
and got up and moved about the room.

I remerked oasually that it was possible for chests to float around like that in
deep water as tho watsr pressure would hold them up. Alf said, "I know, I saw
that in 20,000 Leagues Under the Sea." I said (drawing Alf's attention to the
drawing) that it was a very well done underwater scene end that it mde me feel
that it would be very interesting to go down after that buried treasure in a
diving sult. Alf said he would rather go down as a frogran. I agreed that that
would be a better way if the water wasn't too deep. Alf said, "Yeah, but I can't
swin". He paused and then said in a confidential tone"you know there is scmething
queeyr about my family, none of them can swim", I said "it seems funny to you that
noone in your family cen swim". Alf said "yes, they ocouldn't learn I guess." Alf
then went on to tell how he almost drowned im a swimming pool when he walked .
underwater with his goggles om, by holding on to an irom rail, He said he let

go When he was under about 12 feet of water and bobbed to the surfece. He said

he was pulled out by a man. He then went on to relate how he driftsd out teo

gsea on & rubber tube at Kitsilano end had to hang on to a guard net wuntil ho was
picked up by a boat. I saild that these must have been kind of scary experiences,
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Alf agreed and said he sure wouldn't go floating away from shore any more that
next time he would tis a rope to the tube and anchor it to shore., I said this
was a good idea but that thore were life jJackets ons could buy that strapped
around the chest. I said that this left the arms free and said I had learned
to evwim by using one, Alf did not latsh on to this idea ~ and seemed to be
resisting tho suggestion tuat hs could sventuglly learn to swim. I let the
subject drop. Alf decided to put some finishing touches on the drawing added
bubbles ard shaded in the entire drawing. I edmired the drawing and mentioned
that I could get a box in which he could store drawings or anything made during
his interviews.

I suggested to Alf that we could use the rest of the time today to explore the
difforent things we could do together if he decided to come in for play sessionse.
I said that the main purpose of these interviews would ba to talk over things like
we had today but we could also use the time to find new ways of having fun. Alf
said he thought he would like to come in. I sald that would be fine, and asked
if he could tell ms some of the things he liked to do. Alf saild he liked to play
games and asked me if I knsw how to play "sorry®™ = I said no, and asked what it
was like., Alf took a pencil and sketched a map of the game and explained how it
was played, I said it sounded like a good game and I would check and ges if we
hed it in the clinic storeroom. I asksd if there were any other things Alf liked
to do, He said he liked drawving and finger painting. Alf mentioned that he 4id
finger painting at school and said the teacher allowed only one colour to be used,
and that they were allowed a choice. Alf sald he chose green. I said green was
an interesting colour. Alf agreed but he did not elaborate.

I asked about other games such as Monopoly and Chess. Alf sald he had never
played Monopoly or Chess but that he liked to play Checkers. He added that he
liked to make model planes. I suggested that if Alf wers willing ve could plan
on having four or five Saturday interviews and then decido whether to continue
or note I =aid by that time Alf would know m2 better and that would give us
lots of time to talk things over.” Alf agreed and I asked if Saturday was the
best day for AlLf to coms in. Alf said that it depended on the time as he played
football on Seturday morning. I asked Alf how 3:00 P.M, would suit him, Alf
said "fine"., I asked him to talk it over with his folks and if it was okay we
would make it from 3:00 to 4300 on Saturday.

I said today wgs quite a short session (40 minutes) but that we had covered a

lot of ground and next tims his folks would know he was going to be an bhour amd
could come back for him rather than having to walt. Alf said that would be fine.
I suggested that we could wash up before Alf loft and I would show Alf where the
washroom was. Alf said he knew whers the washroom was, at the head of ths stalrs.
Ve went out ard washed up. Alf said "good=byo = see you Saturdsy"” seemingly in
good spirits and went to meet his Dad who was walting in ths ocar outside.

Commentas

Alf appears to be an outgoing sociable boy of above average intelligence. He
seems to be reasonably well adjusted and socialized. He verbalized some concern
about water and the danger of drowning and manifested a preoccupation with under-
water scenes in his drawing past and present. The drawing painted up Alf's sense
of orderliness and perfectionistic tendencies. He appears to be a conforming
friendly personality at present presenting no indications of conscious hostility
touard his parents or peers.



Dese of Alf's D °

The drawing on a sheet of paper 10" x 12" consisted of a large treasure chest,
completely submerged but floating near the surface in the right hand corner.
under which was three small orange fish of varying size, separated from the
ocean floor by a large orange shark. The ocean floor curved down from the left
and two breastelike peaks rose in the right hand corner directly under the chest
between which was carcfully draym a spaede shaped piece of coral with a handle-
like object penstrating its centre. The loft hand side of the drawing was
balanced off by the inclusion of a school of small purple fish, 13 in number,
under which Alf sketched two green undersea plants. Alf then shaded the ocesn
f£loor in with brown and the water with bluve. Alf printed Ceptain Kidd on the
treasure chest with red crayon. At this point in discussion of the treasure
chest in his drawving Alf moved away from the drawing. Later he returned and
added orange bubbles rising to the surface and carefully completed the shading.
Alf used almost the entire sheet for the drawing leaving no borders on the sides
or bottom, and as the water came to 3" from the top it would appear that this
margin represents the sky (no recognition of limita).



APPENDIX B
CASE OF: ' BILL
Continued Service Case: Pley Interview No, 19
Child: Bill, White, Male, age 7 years. Canadian Born, English
extraction, religion unknown, :
Intelligence Rating: Average ( on T.M.S.B. Form L)
Source of Referrals Mother made application to the cliniec,
Pregsenting Problems ~ Bill is restless and does not play well. Repeating

Grads 1 at school,

Clinic Team Diagnosis:

Bill is a fearful, anxious, insecure child, over=controlled with perfeotionistio
tendencies. Bill's amxiety appears to be interfering with his functioning at
school,. '

Interview with Bill.

As soon as Bill entered the playroom he wanted to light a fire in the sink, and
became very animated as he did this, Worker made some comments on how interest=
ing fire is, that it is only dangerous when we can't handle it. We said Bill
took care with the matohes, was careful with the paper, and it was alright to
light fires along with e grown up such as parents or worker. Bill burned drinke=
ing cups and said it was an Indian Village on fire. He commented that worker
was in the tcepee. He said I was a bad girl because I had played with matches
and had burned my house down. Worker said I could handle matches all right, ad
wondered if perhaps he was frightened that he may do this. Bill made no re-
sponse and we again gave some specific intermretation on the use of matches.

Bill cleaned out the sink on his own accord, commenting in a dlsgusted voice
that the ashes felt gooey. Worker said he didn't seem to like gooey things on
his fingers. Bill replied that it was very naughty and his mother had told him
this. I feel this may be traced to Bill's diffleulties « rigid toilet training
with mother's emphasis on cleanliness, repression, and conformity. At this
point worker was begimning to use finger paints, and Bill gingerly poked the tip
of his finger in a jar of red paint. Worker asked him if he felt his mother
would objeot to his getting paint on his finger. Bill said she wouldyg and worksr
asked him to ask his mother if she would object. I feel that she will not, pro=~
viding she doesn't realire the significance, and this may relieve Bill's minde
Ho drow a fow lines with his finger and then could not proceed. He got a paper
towel and applied red and black paint. Worker drew tulips, as Bill is very fomd
of flowsrs and we wanted to associate something plessant with finger paints.
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Bill then did the same thing with his finger nail and asked which was the
better flower. Worker said his was, but I fesl I should have discussed this
more fully with him instead of allowing it to remain on a sompetitive basis.
Bill then chose to go down to the gym and again played all alone with the foot=
ball. When there were only a very few minutes left to play, worker joined in
to see if Bill would find playing with someone as much fun as playing alone.

As soon as worker did this, Bill said our time was up. Worksr said Bill would
probably find soms time that sharing playing activity was as much fun as playing
alone, and terminated the interview,
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CASE OFs CLARA
Continured Service Cases Play Interview No.
Childs | Clara, White, Female, age 10 years. Canadian born
I of English extraction, religion United Church.
Intelligence Ratings Very Suﬁerior ( on T.M.S.B. Form L) '
Source of Referrals Father made application to the clinic.
Presenting Problem: Pacial Tio

Clinic Team Diagnosist

Clara is a sensitive child, unable to express hostility, and tends to be conforming
and perfectionistio. There is intense rivalry between Clara amd her stepmother.
Clara seems to be fearful of growing up and very attached to father,

Interview with Clars.

Clara hed suggested last day that she would like to paint today so worker put the
easel and poster paints in the playroom. Worker also again set the drum in a
conspicuous place. Clara as always, seemed thrilled to see worker when I called
for her in the waiting roome She jumped up with a squedl and ran ahead of worker
to the playroom. Today she was wearing a little cap with a feather at the back,
and long plaits hanging from it. She remarked on her oap and said she must tell
worker how she got the feather in her cap. However, at that moment she spied
the easel and said she wanted to paint today.

Clara however, wanted to ocarry on with the party idea sho had angaged in last
week. Again she asked worker to be a spectator and to read the nmotice about the
party. She printed in large letters on the board PARTY TODAY HURRY AND COME TO
THE PARTY,

Clara always seems pleased to have worker join in with the games as she seems
rather anxious when she broaches a subjeot, as if wondering if an adult will geo
along with the idea. Clara asked worker if she would again play the horn and
worker used the pick up stiocks box, Worker told Clara that she was glad to parw
tieipate in tho game. Clara sald we were going to sing a horrible song. Viorker
said this would be nioce. We could sing horrible songs in the playroom even if
we wore not able to do things like this elsewhere. Clara slung the drum around
her neok, beat upon it wildly and marched around singings

"16 men on a dead man's chest, yo ho ho and a bottle of rum, drink,
and the Devil, and done with the rest, yo ho ho and a bottle of rum",

She soreamed out the words so that worker could scarcely tell what she was say=
ing. When worker asked her what she was saying, she stopped the parade and
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spoke the words clearly and began beating on the drum with no apparent
anxiety about starting again as if sure that worker would go along with her,
Again Clara marched off playing the drum very loudly with worker marching
after hor in much the same mammer. We went round snd round the room at a
very rapid rate for a long time. Finally worker said she was feeling tired
and would drop out of the party. Clara carried on for some time, finally
flopping on to the bench also. She said that we had been making a lost of
noisc and that her mother had remarked that we were very ndsy last day.
Worker stated that it was all right to make noise in the playroom but some-
times grown-ups do not like noise, and worker suggested that children feel
like doing things like this, Worker suggested that children feel like
doing things like this. Clara replied that it was good to have a "feeling
place™ to come to and do things like this. She said she had more fun at the
"feoling place” than when she saw Dre Jomss. She said she did net call it
the "feeling place” before. She used to call it the "baby clinio".

She looked over the poster paints and we noted that they were quite dry.

Clara sald that she would 1like worker to christen her before she started to
paint. Torksr suggested that we put a little water in each of the paint jars
to soften the paint while we were going on with the christening. Clara went
to the blackboard and wrote "S, larie Onamata Tanathaka He ™ ©She said this

was the name she wanted to be christened. She demonstrated to worker how
worker was to christen her, saying she would be lying on her back and worker was
to put a large oross on her forehead with water. Clara demonstrated, so that
the cross almost went over her eyes. Worksr was to say: "In the name of the
Father and the Son and the Holy Chost I christen you S. larie Onamata Tanath=
aka H". WVorker asked her about the meaning of the namss she had chosen, Clara
Clara sald they were names she had read in a booke Onaomata was the name of a
princess she had read of, and Tanathaka was an Indian chief's daughter in an=
other story. Worker stated that we were giving Clara princesses mames. Worker
asked if Clara would like to be a princess, Clara said no, and added that the
long dresses would be a nuisance. Worker stated that princesses are important
people. Clara apparently became a little anxious over the discussion and she
decided that we should stir the paint in the jars. We did so and when they
were mixed Clara said she would do some paintinge Worker asked if she wented
to do anything more about the ohristening game or if she wanted to go ahead
and paint. Clara seemed rather relieved to go on with the ohristeming as ap-
parently it had some meaning to her. She sprawled out on the table on her
back and told worker she could be the minister now. Worker suggested that she
put her arm under Clara as the minister usually held the babies (Clara at this
time was posing as a baby)e

Clara seemed rather pleased at the response yet there was some anxiety around
personal contact. She waspleased about the christening however as worker re+=
peated the words she said. As soon as the christening was over, Clara said

she would now go shead with the painting. She sat down on a little chair at the
easal and fastened two pieces of white paper on to the easel. Worker brought
her the paint jars and as worker handed them to her, worker called her by the
full name that she had been cohristemed. Clara smiled broadly but she did not
replye She decided to use brown for painting a horse and she painted the outline
closely. The emphasis on the horse was its long legs and flowing tail. She ree=
marked how beautiful it's tail was. She had difficulty in drawing the head md
made it small in proportion to the body with the eye at the front of the head
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rather than to the side. She drew a second horse on the paper and it turned
out much the same as the first with a small head, long legs end flowing tail.
Both horses were posed in a very quiet position, Clara seemed to enjoy the
painting. However, when she had painted two horses she seemed to feel that ‘work=
er should be painting too, Worker said it was quite alright for her to paint on
both papers but Clara said she would draw on the board while worker painted at
the easel, Worker asked if there was anything particular Clara would like her
to paint. Clara said she could paint enything she wished because if Clara told
worker what to paint then worker would not be doing what she felt like. Worker
said this was fine but it was Clara'’s special time to be in the playroom and
worker could do the way she wanted if she preferred it that way. Clar insisted
that worker paint whatever she wanted so workerminted two dogs on the paper. The
first was a recognizable collie but the second dog was not a very successful
piece of art, Worker remarked that the secomd painting was not very goods Clara
said adults could always draw better. than children. Worker went on painting end
asked Clara if she thought adults could do everything better than children, Clara
said, "of course they could"s Worker said perhaps it seemed this waye. There are
many things that adults are skilled at because they have had time to practise,
Adults are not necessarily good at everything. Clara then came down from the
board to look at worker's drawing and she seemed a 1little perturbed that the dog
was not very shapely. ©She mde a suggestion as to how it could be improved and
roturned to the black-board. When worker hed finished the painting Clara returned
to the easel, turned her paper over and then draw a horse egaine Worker commented
that the horse was running, This horse also had a small lead and long legs but
its tail was a more proportionato sige. Clara seemed pleased with her drawing
particularly because she had decided to paint it black and white which turned out
to be more of a grey patohy colour. Worker commented that some horses are black,
some are white, some are brown and others arc more of a mixture of colourss Clara
said she would take the picture of the horse with her and seemed to forget about
the two horsew on the other side.

Worker had warned Clara asbout five minutes before that our time wms nearly ups
When the time was up Clara said she hated to leave and she sesmed to be thinking
of things today and do so ehe could stay a little longer. However, she seemed to
recognize her pattern also, she said "0h I forgot to tell you how I got the feather
in my cap but I can tell you next day", Worker said that this would be fine and
that worker did like to see Clara when she came im. Clara could not resist paint-
ing her face before she left. Worker wondered about her doing this but Clare seemed
anxious to show her mother that she could put paint on her face. Worker said that
people did not go out on the street with paint on their facss but Clsra could put
a little paint on her face and show her mother, and wash it off before leavinge
Clara delayed doing this =nd worker had to remark again that time was upe Clara
finished up with a good deal of paint on her face and marched out of the playroom
to show hor mother, Mrs. Jo seemsd a little perturbed at seeing Clara with the
paint on her face. She merely said "0hy," in a voice that sounded surprised aend
roproving. Worker stated that Clara had wanted to show her mother the paint on
her face and that she wae going to wash it off before she left. Mrs, J. laughed

a little end whon worker left the waiting room Clara and her mother went into the
washroom, .
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CASE OF's Dan
Oonﬁnug& Service Cases Piay Interview No. 2.
Childs | Dan, IMale, age 13 years, vhite, Caredian
- Religion - Roman Catholie. '
Intelligence Ratings Moron (T.l.5.8B. Borm L)
Source of Referrals Yother applied to the colinic for help, om

social worker's (friend) suggestion.

Presenting Problems Withdrawn, subtle, scheming.

Clinic Team Diagnosiss

Chronic anxiety reaction with physical abnormality.

Psycho=Soclal Diagnosiss

~ This thirtoeen year old boy, who is second oldest in a family of .four children,
is experiencing difficulty in evory area of his life, especially school, where
his work is very poor. Although Dan rates at the moron level of general in=-
telligence, his potential is comsidered to be much highere Den is rcacting to
his mother's attitude towards him, which is an abusive one when Dan aocts out,
and also to his mother's ignoring him, The step=father is passive and quiet
and will not allow the boy lo be outgolng.

Interview with Den,

Dan in for his cecond play session. The guns werc out on the table, and Dan went
straight to them, and picked them up nonchalantly. I told him tlere was a roll
of caps in one if he would like to play with the gun. He started to insert the
eaps gingerly. His dexterity at this was guite good, but he vas intent on got=
ting the caps under the trigger and shooting. He held ths gun in a most lax,
limp grasp, and his shooting didn't include any play acting of being a cowboy, as
nost beys of his age would have done. Hs secemed oblivious of where he shot the
caps, and would point at anything without seeming to care. Vhen he used the ping
pong gun, worker had to watch that the gun wesn't pointed at hér. Thore was no
intention to shoot at worker, but just a lack ofevareness of the comsequences of
shooting e gun. He liked playing with the eap gun best, but said he didn't like
cap ¢ Ho didn't soem to care for the noise of the caps, but he kept shooting
them off enyway. When ho talked about the guns, he only talked in terms of "this
one is bigger than that one." As ho tired of playing with tho guns, I asked him
if there was anything he would particularly like to do and he said there didn't
seem to be much to do in the playroom.

I had the football and softball and suggested we play ball in the basemente This
was 0.K. with him, and we went downstairs. On the way down the hall, he made re=
merks like, "I can't find my way around in this building", or, "I might get lost",
and worker said that within a very short time le would know the building like an
old hand., In the play therapy room in the basement we went to the piane, and he
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went up the scale with one finger, end said that his sister had a little piano.
They also have an upright piano, but he doesn't play it. We opened the piano

up, end looked at the strings, and he asked questions about the black notes on
the piano, ebout certaein sorevs and so on. (This child will run his index finger
over & lock as though to experience the feel of it.)

JTe walked around the playroom a bdit bouncing the ball, and I wondered if he would
like to kick it around a bit. He wasn't enthusiastic about this, and es we walked
towards the ping pong table, he immediately said, "They have painted white lines
on the teble, What are they for?® Ve talked ebout ping pong end other games,
and I asked him what activities he liked. He said that he liked swimming and had
been swimming at the "Y®, but now they are charging $7.50 for a year, and it

used to cost $5.00 a year. He felt this was too much now, and so he no longer
attends, However, his brother still swims at the "Y", H6 said there wasn't too
much o do there anywaye

Fhile he was at the ping pong table he became distrasted by the unusual glass in
tho windows, and vwe talked about thats I asked him sbout sohool, and he said he
went to Herbert Spencer now, but he was looking forward to going to Massey Jr,
High. He felt it would be more fun there, and his older brother goos there. 1In
the same breath he volunteered, "I have another brother but he is an inch taller
than me; but he is only eleven.” We walked around the room some more, and he
agaln became interested in the telephones on the floor, and asked if we had any
well telephones at the Clinic. He played with the dials on the telephone, Sud=
dently he said, "I'd like to sec the cafeteria again." In the cafeteria we rol-
led the ball along the threc bars set up for trays to move alonge He did this
for a good half hour. As he went on and on at this, I seid we could stop any
time he wanted to if he got tired of it. He said he didn't ever want to stop
doing this. (This was & satisfying form of activity for Dan as the ball rolled
very nicely along the bars and he could knock it back and forth and back and
forth without it felling off the edges. Vhen he did kmock it off and it bounced
away on the floor, he would make di sgusted exclamations &t himself, and he kept
saying, "I can't do this very well™.) However, Dan continued to get more spon=
taneous sbout hitting the ball, and I suggested that we really slug the ball
along the bars, and this appealed to himes He smiled with pleasure and really
hit thc ball with force with his fist until one knuckle was cut. This activity
seomed to need to be terminated, and I suggested that wo go upstairs and shoot
caps out of the "long revolver™ that he had found in the group therapy room. He
indicated at the timo that this "long revolver" was better than the ones he had
beea using in the playroom, and I suggested wo go up end fire it. On the way up
ths stairs, he was interested in being the ome who found our way back to the play=-
room, and I priased him for finding his own way.

In the playroom he found another revolver like the other long one, and he divided
the caps between the two, and started to shoot off Loth revolvers together. There
were no caps left in a short time, and I said next time he came we could use a
roll of caps in each gun. He showed a little more feeling at this point about
shooting off the guns. I started to get his coat out as it was tims to leave, and
he sat down on the bench and seemed reluctant to leave. He started to talk about
school, and said that he would rather came here than go to school., He said, "I
don't like morning classes. We have reading, arithmetic end spelling then", end
with a lot of feeling he said, "I hate them". IR the afternoon he has music, ar
and some science, and he felt this was much oasioere :
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WORKER'S IMPRESSIONS:

In this interview Dan definitely responded to warmth and encouragement. He
behaved like a much younger ohild in his detailsd exploration of things, rather
than eoxplorations on a larger, broader level., He becomes discourage extremely
easily, and needed continual praise and encouragement to keep on with activities.
Iowever, when this warmth was forthcoming, he certainly tried quite often to do
thingse.



Play Interview No. 14.

Child: ' - Ed, vhite, Male, Age 9 years, Canadian born,
English.Dutch Extraction.
rions . a Unknoﬁn. |
ntell ating: ~ Very superior (on T.M.S.S. Form L.)
Source of Referzals Family Doctor. .
Pressiting Problem: Somatic complaints of undetermined origin. 3

y8ar period with little growth and no weight gain.

Clinic LAgnosist . Free floating amtlety. Difficulty in parent.
' ' child relationships. Sericusly disturbed - needs
psychiatric referral. No available psychiatrist -
cagse assigned to malemocial worker,

I 7 WAth

Ed into the office alone for his appointment. I asked him how the trip had been,
and he said that he had gotten off three blocks too soon, but that was all right.
He said it had actually been fun transferring because one of his hobbies is to -
collaet "Buz.z.ers" and transfers and he got both.

I asked Ed how things have besn going since we last mst. He sald that he hasn't
been. having any trouble with Bartin because Bartin isn't sitting near him. He
drew several sketches showing his room, the type of desk they have, his seat in
relation to Bartin's and so on. We talked about Bartin at some length as well as
about two other boys who have bothered Ed from time to time. I had him spell out
as clearly as he could his feélings about thesée children. 1 felt that there was
some resistance to doing this but not enough to interfere with our relationship.
At tiries he became very busy drawing sketcheés te illustrate what he was talking
‘about. It seems that Bartin makes overtures of friendship to Ed, but he doesn't
trust Bartin. Ed repeatedly said that Bartin gets on his nerves and tries to get
him on edge. It became very clear that he is reacting to Bartin's expressed
Jealousy of him. According to Ed, Bartin has deliberately broken his grader,
($10.00), his Cadallac, and some other vehicle he owns. The other day when they
were playing with Ed's electric train, Bartin deliberately opened the tracks and
the train piled up. He said that Bartin became interested in a girl whom Ed likes,
and did so only because of Ed's interest. It's O.K., however, because Ed now has
another girl,

Ed is reacting to the threat that Bartin poses to his valuable possessions. It is
interesting that of the other two boys, one bragged a lot and picked fights with
him and could beat him. This boy no longer brags and he finds him all right. The
othér boy was rude--he sent Ed notes telling him to eat buns (faeces) and to eat
cock (penis). Ed immediately gave them to his teacher. This happened last year
and he had told me about it before, but I had neglected to put it in the recording.
This boy is no longer "“rude®. 1 remarked that it seemed to me, and that he should
correct me if I was wrong, that Bartin likes him and wants to be friends, but at
the same time, he is jealous of Ed. I wondered if this could be true. Ed was



silent for a minute and then said that he has never got a straight deal from
Bartin yet. He said that he has never known of a person who liked someone and
was jealous of him at the same time. I felt that a person can like someone and
dislike him too; we feel this way about most people wham we know.

He repeatedly said that Bartin is 2 problem and he doesn't know what to do about
him. I wondered what he could do and Ed's only solution is to keep out of Bartin's
way. I said I didn't know what he could do either, but he couldn't let Bartin
destroy his possessions; they are his and he has 2 right tc them. I suggested that
it made him pretty angry when Bartin tried to break his things or the other boy
bragged and picked fights with him, and he agreed. T also suggested that it might
cause him to worry a bit having these things happen. Ed didn't reply to this. I
suggested that if he wanted to talk over with me anything.that he has been thinking
about in relation to Bartin, I will be happy to do that.

We started talking about Television programs again, and he mentioned that I sound

a little like the =nnouncer on a programn called, "Let's Take a Look." I believe
this is a nature program like "Fur and Feathers", another progran which he likes.

I asked him if there are any programs that tell about people, and recalled that he
had told me about programs concerned with the skeletons of animals and so on. Ed
said the only one is about cave men and stuff like that. I remarked that he mentioned
liking the descriptions of the human heart, lungs, etc., which he found in his
encyclopedia. I said that there is a great deal to learn asbout ourselves and other
people. lle mentioned that he didn't like the pictures of skeletons in his encyclo-
pedia. I said, if he would like to, he could bring along one of his bocks and we
could go over anything that isn't clear to him. I remarked that we are very compli-
cated things and that it is sometimes difficult to understand how we work. Also,
soietimes, a book doesn't answer just the questions we want answerecd. Ed seemed |
interested in the idea of bringing in a book. He mentioned that he had gotten a
thorn in his finger and when his grandnother tried to get it out, he noticed that
there were three layers of skin. He then looked up the subject cof skin, ("Our Cody
Covering, Volume 5) and found that there are over thirty-three layers. I remarked
that a person couldn't know that just by looking at his finger, and that it is
somstimes necessary to look underneath to find out the truth.

When our time was up I gave Ed the key and he went to the men's washroom to wash his
hands.

WORKER'S TMPRILSSIONS:

o —

It seems fairly clear that Ed feels threatened by aggressive children because he
fecls that their aggression is directed at destroying his strength and damaging his
masculinity. He, apparently sees these threats coming from both boys and girls,
although he did not teday talk about the girls. Undoubtedly one aim of the aggression
coming from other children is designated to weaken, cripple or destroy his strength
as a boy. The fact that it presents such a threat to Ed, however, means that he
feels weak and also has hostile feelings for other children. There is certainly an
elenent of projection in his feelings sbout threats from other children. It is
interesting that he has not assumed a passive role, and will fight to maintain his
integrity. This means that he is still determined to be a boy. If he does not
increase his feeling of strength, however, one would expect him to either renounce
his maseulinity because it represents such a threat, or increase his defence of
projection and the paranoidal trend. His present defence against his hostile
impulses, turning them irmards, may, however, be strong encugh to enable him to
maintain his present adjustment. I felt that there was some anxiety while I was .
helping Ed to clarify his picture of these threatening children, but not sufficient
to disrupt anything. He obviously has strong defences against looking at his cwn
hostility or looking at what are his real fears concerning the other children.
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It was interesting that Ed thought I sounded like the announcer on a program
called, "Let's Take a Look'". In the past he has reacted when I have inferred
that he should *"take a look". He may feel that he is being pressured and be

wvarning me that I am going too fast. From the way he spoke of the program, how-
ever, 1 gathered that he liked it.

The strength of Ed's repressed hostile impulses is probably proportional to his
fear of other children. This does not seem to be excessive. It is also propor-
tional to the severity of his physical symptoms, (keeping in mind however, the
extent of the secondary gains from illness.) This does not seem to be excessive
either. Before he can give up his defences and handle his hostility in a mature
and realistic way, he has to feel stronger and less threatened. This can be
achieved by nelping his parents, espeeially his mother, so that they do not
threaten Ed so much. It can also be achieved by supporting Ed and showing him
through his relationship with me that he isn't so threatened and that he can
express hls feelings and learn to control them.
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