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ABSTRACT

This thesis is a descriptive analysis of a milieu
programme, giving specific ‘attention to its groupwork methods
and contributions which is in operation at Warrendale, a
residential treatment home for emotionally disturbed girls
situated in Newmarket, Ontario. Against a brief history
of the institution, it gives the theoretical basis of the
work done with children, using the milieu concept as pio-
neered by Fritz Redl and Bruno Bettleheim. The institution
uses caseworkers and groupworkers as residential staff,
dealing directly with the children, but only the group
work aspects of the - .programme are considered here,

Three aspects of the total milieu are considered;
(a2) routines and rules; (b) leisure-time activities and the
community; (c¢) discipline and problem-handling. Parts of
the life of .the institution are illustrated and analyzed
in relation to the various therapeutic goals of the insti-
tution; (a) tension reduction; (b) individuality; (c) gain-
ing relationships; (d) expression.and release of feelings.
The value of these three aspects are also considered for
their diagnostic value,

The contribution and use of group skills in the
milieu setting are considered in the light of the ther-
apeutic goals mentioned above. The group session is the
principal technique considered, and -the interpretive and
goal setting values of group sessions are broughf out.

The significance of celebrating social festivities and
the special uses of group sessions as expressive media

are also exemplified as a part of group skills. The over-
all contributions, and possibilities of improvement, are
summarized in a concluding chapter.
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CHAPTER I
INSTITUTIONS AND GROUP APPROACHES TO TREATMENT

The institutionalization Qf children has a long history
in Western society, but the development of institutions es-
pecially for children has occurred only in the last one hundred
and fifty years. Wars and high maternal death rates both con-
tributed to the building of orphanages and homes for dependent
children and a great number of these were maintained by religious
and philanthropic orders. In North America, after the First
World War (1914-1918), as adoptive and foster home pracﬁices
became moré accepted”and the number of orphans dropped signifi-
cantly, the day of the orphanage waned, and there seemed to
be no place for institutions in a modern child care programme.

Over the years however, it has become evident that even
in the most efficacious child care system, there remains a resi-
due of children who fail in their adjustment to family life.
Individual remedial measures seemed unable to cope with all the

éases, and the term "notvresponding to treatment" has become
more and more common; -

The value of group treatment of children with emotion~-
al distufbances became evident under such pioneers as August

Aichhorn, who operated a training school for boys in Vienna in
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the 1920's, and Dr. Bruno Bettleheim and Dr. Fritz Redl both
of whom developed similar group treatment'centres in the United
States some twenty years later,

~Thus, the needs of dependent children requiring insti-
tutional care have changed greatly in the last thirty or forty
years, and it is necessary to examine the reasons why a child
need be institﬁtionalized for an emotional disturbance, Children
Who Hate, Love Is Not Enough, Waxward Youth and other descrlp-
tlve tltles of books wrltten about emotlonally disturbed
children, suggest some of these reasons.l. Invariably, the
histories of disturbed children show that the frustration of
basic needs or the lack of important goals in their lives has
produced unmahageable quantities of aggression, destructive-
ness and other disturbances. ‘

The environmental stimuli of slums and poverty as con-
tributing factors to producing aggression and destructiveness
are well known and documented by sociologists, but the relation-
ship of the child to his parents and his peers is also of key
significance. The problem is also one of more than parental
phySical‘neglect, common as that is. Rather, the emotional
care and concern that the parent has expressed to the child
seems to determine the degree and depth of disturbance in a

child. Most of the parents of the children that Dr. Bettleheim

l See blbllography for more complete reference to these
titles
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has treated, for example, have been of above average income,
and have shown themselves to be intelligent persons.

Beginning with a type of parental rejection that may
be either overt or disguised, the emotionally disturbed child
may find support and comfort from surroundings outside the
home. Understanding relatives or a sensitive teacher or some
other parent substitute may fill the breech; but when the basic
infant needs are repeatedly denied, the child's ability to bene=-
fit from social experiences are not enough. What often happens
is that the pattern of rejection continues and the child grad-
ually becomes the child with whom nobody wants to live.

Such a child usually goes through a series of foster
homes, causes disruption in the school and community, and
after a period of individual treatment and clinics, may be
sent to boarding school or detention home until there seems
to be no place left for him. Until recently, the eventual
fate of such a child too often was to be sent to a training
school or an institution for the feeble-minded where an insti-
tutionalized life awaited him.

In order to help such a child, it becomes necessary
to know what specific disturbances have occurred in his
emotional development, and what defences the child has dev-
eloped in order to ward off the impact of the unpleasant

world around him. It then becomes necessary to design a
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supportive milieu in which the child can express his primary
emotional maldevelopment. It is as he is able to express his
disturbance that it becomes possible to help him face reality
within the ego~supportive framework of the milieu. In order to
accomplish this, the milieu must also counter-act the defences
that the child has used in his past, before any form of
relationship- therapy can be successful,

leferent Approaches to Re31dent1al Treatment

A descrlptlve study of twelve re31dent1al treatment
centres in the U.S.A., recently published by the Child Welfare
League of America, reveals the variety of methods and philosophy
used in the treatment of disturbed children. The preface of
this study summarizes this variety of approach, (but emphasizes
unanimity of objective), in the following words:-

These treatment institutions, though diverse
in their philosophy, origin and auspices, all
result from attempts to find more successful
ways of helping disturbed children. They have
been established to provide treatment for the
child for whom the guidance clinics, foster
care agencies and corrective institutions have
been unable to provide adequate help., They
have one thing in common - the development

of a total approach to therapy.+<

There are two general viewpoints regarding the concept
of total therapy and both centre on the role of the residential
staff, the persons who deal directly with the children in the

living situation. 1In one approach, the residential worker

2 Reid, Joseph H. and Hagen, Helen R., Residential Treatment
of Emotionally Disturbed Children, Child Welfare League of
_America, New York City, 1952, P.5 (Underllnlng added%u




is regarded as the basic therapist, handling all the individual
and group situations as they arise. In fact, such workers
are often called therapists.

The second approach is associated with the concept
of "milieu" or environmental therapy, a term originated by
Bruno Bettieheim. In describing it he says:
| | We sometimes think of our work as environmental

therapy rather than psychotherapy. That is,
we rely less on the isolated relationship to
one person, or the working out of problems in
a relatively secluded treatment room - or even
the use of symbolic play material - and more
on the variety of personal relationships be-
tween children and the various staff members
and among the children themselves.3

This concept of therapy in a modified form is the
major concern of the present thesis. It is examined in
practical form by relating it to an anélytical account of
the program of "Warrendale", a residential treatment home
for emotionally,disturbed girls, situated in Newmarket,

Ontario.

Origin and History of Warrendale

o Warfeﬁdéle bégéﬁ aé a'"Home for Wayward Christian
Women and Girls" established in Toronto in 1916 under the
auspices of a Wémen's Auxillary of an Anglican Church,
‘It was then called St. Faith's Lodge. It was decided to

provide a service for dépendent-girls because of the lack

Glencoe, Illinois, 1950, P. 32 . - -
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of such facilities in the community, and this focus remains,
although long-range plans will include care of boys as well.
After forty years of operation, it became increasingly clear
that the institution was dealing with behavior problems be-
yond its original intent, and finally community pressure brought
its closure in 1950, By this time, the board of directors,
(all women), had not only decided to move the institution,
but also té direct the focus of the institution more along
treatment lines.

A large twelve-acre estate in Newmarket (30 miles
north of Toronto) became available for charitable purposes,
and this was puréhased by St. Faith's Lodge. Accofdingly, in
1951 a groupworker was hired; a new.nahe, "Warrehdéle", was
adopted, and the new institution was opened in August; 1952.
By this time, the board had become secularized and became a
hember of the United Community Fund of Greater Toronto and
Social Planning Council. u

Warrendale today consists of one main building and
two auxiliary buildings, situated on twelve acres of lawn,
orchard and wooded areas, The main building houses twelve
to eighteen girls aged eight to sixteen years of age. The
girls sleep in rooms on the two top floors, from one to four
girls to a room. The older girls, (twelve to sixteen years
old), generally but_not inflexibly,‘have their rooms on the

thifd floor, while the younger girls (eight to twelve years

0ld), generally occupy the second floor., The second floor
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also contains an isolation-sick room, staff meeting room, a
medicine dispensary and living quarters for ﬁwo staff., Only
one staff person lives in at present, although in the begin-
ning of the agency all staff lived in. The ground floor con-
tains the administrative offices, kitchen, dining room, living
room, piano room, a.television room and a tile-floored sun
room, which is the only smoking area in the house for the
girls. The dining room is a common one for staff and girls,
with six tables, four persons to a table., The basement con-
tains the laundry and ironing facilities, plus a play and
party room.

These living arrangements are not regarded as ideal
for so many children of varying ages. A series of cottage=-
type houses for six to eight children is being planned to
alleviate the situation. Thus, in the last five years the
living and administrative rooms have frequently been changed
to meet new needs and to preserve a more home-like quality
to the institution.

One of the auxiliary buildings is Senior House, which
is for older girls fifteen years and older, who are mature
enough to be more self-sufficient in 1doking after. themselves.
This house is regarded as a transitional stage from group-
living to a more independent type of living. This service
is usually for girls who are still going to school. A similar

home in Toronto for working girls is projected for the future.
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One to five girls live on the ground floor of this
building. This floor has a bedroom, a television-living
room, a bed;sitting room, a bathroom and a kitchen where
the girls do their own cooking. The second floor is occupied
by the director's office and living room..

The othér auxiliary building is the Warrendale School,
grades ohe to six, which has a capacity of six girls. It
has a classroom and play and crafts area. The school ié des-
igned to help those children sent to Warrendale, who have a
- poor school adjustment because of educational blocking or
poor school conduct. As soon as a girl is able to functien
well enough; she is sent to the Newmarket Public school system.

Obijectives and Policies

‘Thé general 65jective$of Warrendale are to provide
a total care and after care treatment for emotionally dis-
turbed girls of average I.Q., with a view of helping each
girl towards family adjuétment, or where this is not possible,
to co~operate in a social plan for a girl. Warrendale, in
exceptional cases, will assume full responsibility for a child
and also provides after care service in residence or out in
the community. There is also a scholarship fund for girls
wishing to take advanced education. Warrendale accepts
private placements as well as social agency and court referrals,
and will take girls for 6bservational periods or long term
placements. Social sasework with parents, where possible,

is assumed by Warrendale.
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The Children and Intake Policies
o -Oh Jéﬁuaryni5, 1958 there were twenty-one girls rang-
ing from eight to sixteen years old, in residence at Warrendale.
Of these, sixteeh were living in the main house, three lived
in Senior House, and two were attending private séhools. Five
giris attehded Newmarket Public Schools, seven attended New-
market High School, three were enrolled in a business secre-
tarial School in Toronto, and - four attended Warrendale's own
school. |

The majority.of the girls come from the Toronto area
and are referred by Toronto social agencies, espécially the
‘Children's Aid Socieﬁy of Metropolitan Toronto. . However,
about oné third of the girls are from other districts of
Ohtario (see Appendix A). The girls come from all economic
and social levels of society, but most of them have been
through a series of temporary placements or foster homes
and institutions. The symptoms that the girls display would
be too numerous to fully describe, but a few examples might
illustrate them: hostility to adults and authority, attack-
ing other childfen, chronic lying, stealing, temper tantrums,
delusional fantasies and day dreaming, withdrawn and extreme
shyness tendencies, attempted suicide, reading problems,
sexual problems, running away, and many others.

To ccategorize these symptoms is a difficult and
unprecisé procedure, since several symptoms may be dis-

played by one girl. However, an approximate break down
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of the girl's disorders which predominate in their character

would be: primary and secondary disorders, four girls; severe

neurotic disorder, four girls; psychotic and pre-psychotic

disorders, eight girls; delinquent tendencies with neurotic

or psychotic symptoms, three girls. It can be seen then, that

Warrendale's population covers a wide range of disturbances.

However, children requiring constant medical care,

epileptiés, fire setters, extreme delinquents and runaways

are generally not accepted. Children with delinquent or

psychotic tendencies are carefully assessed in the light

of their effect on the total milieu, especially in terms

of the groupings within the house. Warrendale considers

that its programme can best serve children who:-

1.

2,

Le
5.

7'

Exhibit primary or secondary disorders or other
neurotic symptoms, and have failed to adjust to
adoption, foster homes or other institutions.

May have shown delinquent or'"incorrigible"
behaviour, but have enough ego controls to.use
an open institution.

Are diagnosed as having pre-psychotic or psychotic
symptoms.

Are aggressive and hostile.

Due to parental resentment, cannot use a foster
placement.

Are withdrawn, autistic in symptoms, or over-con-
forming and need a more demanding environment.

Have experienced a serious delay in basic habit
training.
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8. Need special school educatlon due to behav1oural
: difficulties or learnlng blocks.

9. Present problems that require study and diagnosis
in a twenty-four hour 11v1ng experience.

Although Warrendale does not serve feeble-mlnded children,
it takes into account the fact that I.Q. ratings and tests may
be affected by emotional disturbanceé. No formal diagnosis,
along classic lines is made, but psychiatric assessments are
made of each child during staff meetings with the éonsultant
psychiatrist, or case conferences with the referring agency.
Psychological testing is done by the referring agency where
possible, or arrangements are often made with testing services
in Toronto. Psycho-therapy with psychiatrists in Toronto has
been attempted with older girls, but results haveAnot been
too successful. Psycho-therapeutic sessions by resident
workers, under close supervision of the head caseworker or
the director, have been found to be more practical.

. Before a girl comes to Warrendale she is sent a
questionhaire with a stamped envelope, to make it private.
Forms are also sent to her parents or substitute parents
and teachers (see appendix B). A visit for the child is
arranged and éhe is shown aféund the house by one of the
girls, and she is then interviewed by the head caseworker
or director. A girl may be accepted (or rejected) on the
basis of her particular emotional disturbance, her compat-
ibility with the total group and her own desire to come,

If she does not wish to come, she is not coerced, but other

visits or interviews may be arranged. In a few
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situations, the girl may have little choice, or the alter-
natives, such as training school, may be more unpleasant than
her fears of staying at Warrendale. Such situations are not
regarded as ideal, but the girls attitudes are assessed in
the light of the predicament, and shé may be accepted. 1In
all cases, there is a three month probation period, and ét
this time a case conference is held to decide whether the
agency can help the girl., If her adjustment is satisfactory,
a long term plan will be made. The routine regarding a new
girl coming into Warrendale will be discussed later,

'Staff and Staff Management

On January 15, 1958 the total staff of Warrendale
consisted of thirteen full time and six part time persons,
whose job consist of:

1 Consultant Psychiatrist - 4 hours a week for staff consul-
tation and a variable amount of time for case conferences.

1l Executive Director

-~

Resident workers - 3 of whom have administrative duties
as well, One is full time holiday staff.

Teacher
Secretary-Bookkeeper

Night Duty Staff

Part time recreation worker
part time laundry woman

Full time cook

N I = = T T

Relief cook
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2 Part time cleaning women
1 Maintenance man - full time

Three of the part time staff are male staff, as are

the Director, Program Director and the maintenance man.

 The 1958 budget allows for two additional full-time
staff, a residential worker and a typist (for typing case
records), and these will be hired. An idea of staff manage-
ment can be gained by reviewing the division of staff responsi-
bility which was begun in September, 1957. These roles have
evolved out of experiences gained during the period when all
staff lived in, and each worker had more or less equal responsi-
bilities.

Three of the resident workers are responsible for
three areas of administration. Time is allowed in their
schedules for these duties which are: Head Case Worker -
in charge of casework responsibilities fo the children and
where possible to their parents. She is also responsible
for preparation of case conferences and consulté with the
Director regarding intake. The head caseworker has an im-
bortant role in the termination of girls and may do follow
up home visits. She sometimes supervises new staff, and
consults with resident workers doing casework interviews.
Program Birector - in charge of planning daily, holiday and
summer pfogram. He purchases materials and aids other staff

in carrying out activities,
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House Administrator - supervises housekeeping and cooking
staff‘and is in charge of purchases related to food, house-
keeping maintenance, girls' clothing and allowances and menu
planning. |

These staff spend between one quarter and one half
of their scheduled time for these duties, the remainder being
spent with the children. For all resident staff, there are
two full days off and an eight hour day. The usual shifts
are from 2:30 P.M. to 10:30 P.M. or 7:30 A.M. to 3:30 P.M.

- Six weeks holiday time is provided to make up for work-

" scheduled holidays, and because of the strain concomitant

‘with the position.

' The Dallv Tasks of the Resident Worker

The 1nnumerable tasks that the residential worker
performs.in the course of daily living with the children,
range from the triviality of supplying a match, to a vital
interview about a boy-friend. In sum, they add up to an
expression of a total concern fer the child which becomes
evident in the child's own feeling of security. The de-
scriptions here are bartial and wiﬁhout the dynamics of
behaviour which will be diseussed later.,

The residential staff wakes the child, sends them
to school and greets them at lunch and after school. She,
or he, will have supper with the girls, help with dishes

and laundry, watch television with them or play games with

them, help them with studies and finally put them to bed
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after aiding them in everything from bathing te taking temper-
atures to mending clothes. During these basic activities, there
is interwoven a myriad of inﬁerpersonal relations that sixteen
children and three or four adults (the usual amount per shift)
can produce, Thus, there is the "émall talk" and socializing-
that occurs after school, the buying trips, going to Girl Guides,
the "piggyback" rides, and games and programme on weekends.tP
In'méeting theée kind of demands, in a therapeutic?manner,
the worker does not_peed a handbook of rules, but: rather a
philosophy of approach to the total living situatiqn.

To summarize, the general treatment principles of
Warrendale are modifications of the methods and principles
of such men as Dr, Fritz Redl and Dr. Bruno Bettleheim., That
is to say, sociél wérk and mental healfh principles are
applied in all phases of group and individual living process.
In order to provide as therapeutic a milieu as possible,
social workers are used to work directly with the éhildren
as residential workers.,

In effect, each residential staff is an environ-
mental therapist who, in handling the acting out situations
as they happen, supplies the correct measures enabling the
child to eventually change. Individualization is % constant
goal and community participation by the girls is encouraged -
even developed. Thus, Warrendale is a reality focused total-

care institution. The life for the girls is made as homelike

"4 Cutcher, Allen, "Program Activities in a Resident Centre
For Girls"™. The.Social Worker, Ottawa, The Canadian Assoc~-
iation of .Social Workers, Vol.24, No.3. April 1956, P.l.
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as possible without any allusions as to why they are there
and what the agency is trying to do. Through individual and

group sessions, the real situations of their individual and

group lives are faced and dealt:. with as they occur.

Method of Thesis

ﬁWéfﬁéndale" can be seen as a social work setting
with a tfuly generié basis, involving a constant inter-play
oflcasework and groupwork principles applied by social workers
on a twenty-four hour basis in an institution; It has also
been necessary for the staff of Warrendale to know itS&-
immediate community, as well as the broader community'resources.
From a research point of view, the whole agency and its con-
éepts are of an experimental nature, a testing-ground for
the application of social work and mental health principles
toﬁards‘a twenty-four living situation.

The plan of the present thesis will be to analyze
three essential components of the milieu that Warrendale
has evolved; (a) rounines, (b) leisure-time activities,
(c) discipline“ahd problem—hén&ling. In the second chapter,
these three aspects are considered in terms of such social
work principles as tension reduction, individualization,
gaining relationships, expression of feelings, and diagnosis.
Examples of such situations as bed-time, breakfast, craft
sessions and games, and community involvement are given to

illustrate these principles.
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The use of group skills and the‘value of group and
social sessions with the girls are the main concern of the
third chapter. Some group sessions are presented to illus-
trate their value in the formulation of group standards, the
group discussion of individual problems, and the group expression
of emotion., The importance of holiday festivities and other
social occasions such as the children's birthdays are also
stressed at Warrendale. |

The fourth chapter summarizes the values of the milieu
used in Warrendale to treat emotionally disturbed girls. The
importance of the institution as a parental substitute is
fully realized at Warrendale, and the need for a trained social
work staff to carry out this goal is recognized. Suggestions
for improving the services at Warrendale are also made in the

fourth chapter.



CHAPTER II ‘
THE SUPPORTIVE APPROACH TO ROUTINES,
LEISURE-TIME ACTIVITIES AND DISCIPLINE

The design of the routines; leisure~time activities
and discipline of any institution are essential factors
that determine the atmosphere and feelings about the whole
institution. It is this intangible but influential atmos-
phere that a pérson feels when he enters any institutién.
These three important parts of the total program can be
discussed by means of three questions: (1) do the routines
"relax the children yet provide reality limits; (2) do the
leisure-time activities gratify needs while letéiﬁg the
children have fun too; (3) is the problem-handling and dis-
cipline focused on the éhildren's problems rather than.édultz
convenience? It follows that tﬁe residential workers must
be helping,'affectionate,'"child accepting'" people with
professional skills in allhthe above areas; |

Routines or rules are necessary to almost any group
living situations, and even voluntary groups get involved
with writing charters and gbﬁstitutions. In the past,
routines in institutioné came to be "neceséary evils",
or were rationalized as "character bﬁilders." In some

cases routines came to mean work, and child labour became
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an almost indispensible part of the economics of a childrens

institution. In the book Creative Group Living, Suzanne

Schulze has this comment on‘fdutihes'in iﬁstitutions;
"To be sure, routine has been misunderstood and misused by
ﬁany an institution, yet when based on their needs as indi-
viduals and as members of a group and.constructively used,
its advantages can be many."l It is the aim at Warrendale,
to use routines constructivély and to therapeutic advantage
to the child. |

| The therapeutic value of play has long been recog-
nized in individual therapy with children, but it is only
in the last ten or fifteen.yeafs that leisure-~time activi-

ties have been recognized as a valuable tool in the thera-

peutic process. Dr. Redl, in his book Controls from Within

devotes an entire-chapter called "Programming for Ego
Support" to this subject, in which he states:

We have learned to consider the importance of

making the program fit the needs and readiness

of the children rather than expose children to

activities which are traditionally considered

"good" for them without mental hygiene scrutiny.
Warrendale uses leisure~-time activities with this "mental
hygiene scrutiny™, and the goals of social health ére con-

stantly kept in mind in the formulation of group activities.

1 Schulze, Suzanne, Creative Group Living, New York Assoc-
iation Press, 1951, P.9.

2 Redl, Fritz and Wineman, David, Controls From Wlthln,
Free Press, Glencoe, Illln01s, 1952 P.86 :
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Discipline and other problem-~handling situations
in treatment must be dissociated from the "punishment and
threats" attitudes that are prevalent in some concepts of
discipline. The use of threats and punishment runs counter
to the concept of the worker being a constructive non-harmful,
"enabling" person. This does not mean that the residential
worker does not actively engage himself in the child's prob-
lems, nor does it indicate permissiveness as a policy. Dr,
Redl states this viewpoint well by saying:
A A treatment home is not interested in avoiding
‘and squashing the problem behavior resultlng from
the disturbances of the children, but in giving
it a chance to come out in the open so it can
be manipulated and used for treatment purposes
esessssssess On the other hand, it is important
to avoid the impression_of total permissiveness
in the childrens minds. o
Warrendale residential staff view discipline and
problem—handling in the light of its therapeutic goals, the
most important of which is the establishing and develop-
ment of ego-strengths and inner control of the children.
Gisela Knopka defines this inner control as: "the capacity
to accept frustration or postponement of gratification
of ones wishes."
These three essential components of the "total
milieu" - routines, leisure-time activities, discipline

and problem-handling - will be discussed in the light of

3 Ibid, P. 59
4 Knopka, Gisela, Groupwork in the Instltutlon, Whiteside
Press, 1954, P. 88 -
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the more important therapeutic goals that Warrendale tries
to achieve.

Reducing Friction, Frustration and Tension

AThé milieﬁ 6vaéfrendale éeeké to.set a relaxing
atmosphere, which tends té reduce the tensions of iiving
and élaying‘together of the children. It does not try
to pacify every conflict, but by reducing unnecessary con-
flicts over such activities as house-keeping or competitive
games, staff energies can be better used to deal with events
produced by the children?S problems rather than the structure
of the total program. |

Putting the girls to bed and awakening them in the
morning are examples of routines that if properly handled
can determine the child's attitude for the rest of the da&.
Bed-time is a gradual tﬁree-stage affair at Warrendale;
the first signal is the snack of milk and cookies, half an
hour befére going up to bed. After the hour of nine, all
girls go upstairs or have a television viewing exception
and there is then a forty-five minute period for preparing
for bed. At lights out, staff members stay close at hand
tobease the children into sleep, Quiet talking and radios
at low volume are allowed, as are small night lights.

The children face their night fears in individual
ways. Sbme try to get as early a start as possible and put

on pajamas right after the study hour at 7:30; others resist
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undressing until the last  possible moment. Extreme upsets
after "lights out" usually result in the removal of the child
from hérfroom, fof the sake of the group. She may be briefly
interviewed out in a separate hallway and sent back to bed,
or may be put to bed in the isolation-sick room.

Ann, to take one example, exhibited an almost contin-
ual upset at bedtime for almost a year. ‘At times her noise-
making and aggressive taunting of the staff (which were
demands for protection) became so out of conirol that she
sometimes had to be held down in the isolation room for
periods up to an hour. BEventually, she would burst into
tears and sobs and then at last relax for the night.
Gradually she began to relate to a particular worker her
fears of the dark, and of "being killed in the dark".

It still required several months for her to respond_to

the worker's request to anticipate the upset so she could
go by hersélf to the isolation;room, where she feels safer.
Gradually, for Ann, interviews are replacing the upsets

at bedtime.

.The awakéning'process at Warrendale is similarly
desigﬁed to reduce the frictions and tensions that can easily
develop as each child makes the transition from sleep and
.dreams, to the realities of the coming day. First call is
ten or fifteen minutes before the "official" Qake up time,

The worker enters the room but makes no direct effort to

awaken the children. Rather, she may arrange scattered
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clothes, pick up books, fix the blinds or turn radios on

at a low volume. Those who are awake are greeted with a
cheerful phrase and given any help they may need. By seven
o'clock, a second staff member comes on duty and there is
a'definiteness to their voice tones and actions, indicating
that now it is time to arise. Third call is ten minutes

later and is the final one; by then most of the girls are

in various stages of preparation of getting up. More staff
time and attention can also be spent on those who are resist-
ing waking up. The methods used to overcome these resistances
might be humour, individual attention to dressing, group pressure,
or an authoritative demand, but in any case there is adequate
time to handle most situations.

There are several tension-reduction factors in this
routine.‘ Those who get u§ early can still receive staff
attention, and in fact some girls arise early for that reason.
The three stages not only allow for a staggered use of the
physical facilities; more important, it allows each girl
to get up according to her own state of mind.

There are many other devices used for reducing ten-
sion and‘friction at Warrendale, such as having a medicine
dispensary open for one half an hour before bed time, or
the serviéeyof staff members in helping girls with dish-
washing or laundry. ©Such seemingly unimportant details as

privacy of rooms, the spacing of furniture and uses of rooms
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are all considered in terms of making group living easier.
The use of active games to reduce physical and psychic tensions,
and the creative release of arts and crafts have long been
recognized, and such activities are fully used for those pur-
poses at Warrendale. However, it has been found that often
games have to be carefﬁlly selected or varied, for other-
wise the "side effects" of the activity itself can cause
extra "haﬁdling" prqbléms.

— One of éhe most important considerations, for example,
'is the effect of competition on the children,. The:implic— |
ations of competition are a major reason why the girls play
very few of such standard sports as volley ball, basketball,
baseball, races and relayé at Warrendale., While some of the
children will play these games at school, most of them do
not attempt to bring the pattern to Warrendale. Thus, the
girls play a version of badmington that has no scorekeeping
and no boundaries, or a type of basketball that has no team
structure, or a version of baseball called "bounce out™ has
evolved, under which a person stays at bat és long as éhe
does not hit a ball that can be caught "on the fly" or the
first bounce. The reason for the lattef rule is tﬁat it
even allows girls who are not adept at catching a ball to
play. This vafiation also guarantees a quick turnover of

batters, so each girl quickly gets a turn at bat.
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It soon became evident to thé group worker that
organized group activities and "stunts" on a team basis
were almost impossible because 6f the frustrations and ten-
sions resulting from the selection of temms. Thus, rather
than have team races or stunts, the group events were individ-
ualized and the girls performed "against the clock" by being
timed, rather than competing againét someone else., This individ-
ualization still left the difficulty of who was to begin the
activity. Chris and Tammy, for example, were girls who in-
vafiably clamoured-fof first position and disrupted the be-
ginnipg’of planned activities, until the groupworker finally
devised a card with the rules of the game and a number on
it. By this device the selection of the order of participants
could be ieft to chance, and although Chris and Tammy often
bitterly complained about their fate, the impersonal selection
. allowed them to participate. In time, the numbered card
§ystem has-become a method of preparing the;girls for an
activity; it defines what is to be done and.it keeps score
of the game. . |

The chief #alue of discipline and problem handling
in relaxing tensions is the security that limits provide
for the child who is"acting outﬁ and the latitude they pro-
vide for the withdrawn child. No matter how much the staff

workers may reassure a child verbally, it is the way in

which children are dealt with by members of the staff and
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of being handled herself that lessens a child's fears about
her own impulsiveness, Thus, a worker handliﬁg the temper
tantrums of one girl in a group situation not only reassures
her, but reassures the other girls who are watching.
Chris,}for example, is frustrated because a resi-
dential worker promised to go shopping for a pair of shoes
that afternoon. However, Chris' teacher had kept her in
for extra work, aé Chris was neﬁ to'the school. It was past
the practical limit for departure that the worker.had set,
but Chris would not accept this. When the worker tried to
assure Chris that the next day would do as well, Chris be-
came more agitated and accused the worker of not wanting her
to have shoes, and of getting other girl's shoes but not
hers. The worker again tried to interprét that it was then
too close to supper to go; that it was no.one's fault. Chris
began to wail that she had not done'anythiﬁg ﬁrong, then
- suddenly struck the worker and ran into the dihing room, up-
setting some'chairs. Realizing that Chris was losing her
self-control, tﬁe Worker followed the girl into the dining
room: seeing that the girl was in no further mood for ration-
al'discussion, she held the girl's arms and sat down with
her. After she had calmed down éomewhat, the worker took
Chris to a separate room, where Chris was able to talk about
her anxieties about her new teacher, and about the school

situation as well as the shoes. Following this, the worker
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~ went with her and helped her to pick up the chairs,
Individualigzation and Flexibility

- Iﬁ Warféndélé,'the ideéndf individuality in the
"milieu" is developed by fostering the idea of individuality
itself.‘ Over and over again it is stressed verbally, during
individdal and group sessions, that each girl is different,
having different problems, and requiring different handling.
These words are put into practice, so that eventually the
girls as well as staff think in these terms.

Breakfast is an example.of the Warrendale routines
where individuality and flexibility are illustrated. Break-
fast is served over a period of time rather than a fixed
time, but the end of the period is definite. A girl may
choose whatever cereal she likes, and may ask the cook to
prepare eggs the way she likes them. The older girls often
cook their own food. The girls may have their breakfast
before or after they dfess, and they sit informally in the'
dining room.

Rather than regimenting everyone to be sitting down
at once,the worker's energies are thus better directed to-
wards helping each:girl to eat a reasonable breakfast., This
approach allows for the wide variation of morning appetites
and gives a more homelike atmosphere to the meal. Most impor-
tant, it presents each girl with a choice rather than fixed

routine at the beginning of the day.
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Not all routines can be so individuaiized, bﬁt the
method of carrying them out can still be made as flexible
as possible. qu example, the'girls look after their own
rooms as they éee fit, but once a week a clean;up is enforcéd
and the rooms are swept and made orderly, the bathrooms are
cleaned, and linen is changed. Since allowances are not given
out until the rooms are inspected, a distinction is made be-
tween different ages and levels of neatness, When the rooms
are inspected, staff help is given where needed to keep stan-
dards reasonable.

While it is the goal of group activities to help
the children to share and play together, quite often the
activity has to be sufficiently individualized to insure
gratification; otherwise the activity breaks down. An example
of this problem is illustrated by a record of a leatherwork

craft session:

The worker began the activity by showing a sample
of the belts that could be made. The response was
immediate and enthusiastic in spite of the cost
(for part of the cost had to be contributed by them
from their allowances). Betty, Grace, Donna, Sally,
Polly, Evelyn, Anita,.Fredia and Helen started the
work, However, before we could get started Joan,
who was. too debt~ridden to afford a belt this week,
came in with her perfume set, taking up most of the
table. The group mobilized against this obvious
intrusion and Betty and Donna (the older girls)
finally got her to move.. The group co-operation
and interaction was good, although troubles began
when the worker had to spend more time with Grace,
who was extremely cautious and anxious about the
job she could do. Evelyn began to nag incessently
about small details of the work and Polly became

more and more demanding of the workers exclusive
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attention until she began to cry. The worker was
able to give enough support to Grace through Betty
and Donna's help, but Polly and Evelyn would not
accept help from them. In spite of the time the
worker was able to give her, Evelyn also began to
cry and said the worker was discriminating against
her and the worker hated her. Meanwhile, Helen
had worked on her own and ruined her belt in her
impatience, and then accused the worker saying

"It was all your fault". A staff-member came in
to help the worker but.by now it seemed to be too
late - the girls claimed only the worker could help
them. However, in spite of these frustrations the
others carried on very well, and in fact,in spite
of the tears they all did a good leatherwork job,
except Helen who will have to do anothér belt.

Thus, even though there were adequate tools, mater-
ials and space (which in itself can create sharing problems)
and the worker had made sure there were facilities for every-
one, the sharing of the worker himself almost became more
of a problem than the group could handle. Obviously, a
second worker at the beginning of the session would have

eased most of the individual demands.

One of the most conspicuous areas where individual-
ity and flexibility is applied is in community participation
and dating. If a girl wishes to join a community group
such as Girl Guides, Church groups or other recreation groups,
the interést and capacity of the girl is assessed and she
is told of the responsibilities and realities of joining
such a group. If the worker decides that the girl can handle

herself properl& in public, she goes for a trial period.
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In the "dating" process, each girl bargains independ-
ently (except fér fouréomesl for her "dating" privileges. Be-
cause of the importance of Boys in thé girls' lives, and the
difficulties that most of the girls have had‘in the sexual area,
it becomes extremely important to know the boys they go out
with, The girls are required to bring boys that phey meet in
the community to meet the staff at Warrendale. If‘any "dating"
is considered, a boy is interviewed and is told the "daﬁing"
regulations and is given a framework of expecpatiopsé that
Warrendale expecté him to treat a Warrendale girl as he would
a community girl, and that Warrendale expects her to conduct
herself in a socially acceptable fashion., The "dates™ are
arranged at Warrendale, so that the situation cén be éssessed
by staff members, This individual approach makes each girl's
"dating'" or going out dependent on her social maturity rathér

than age or seniority rules.

Gaining Relationship Through Routines, Leisure-Time Activities

and Discipline
AAAAA Bj péfticipating with the children in certain rou-
tines, staff members demonstrate that they are helping as

well as authority persons. For example,.there is a consider=-
able difference in ordering a child to wash dishes and helping
the child do the dishes. The bedtime routine offers one of
the best opportunities for the residential workers to demon-

strate to the children their helping, enabling role. Thus,

helping the children with their bath, putting up their hair
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and other bedtime rituals can be a beginning to more mean-
ingful relationships between staff and children. Joan, for
example, took pride in the neatness and arrangement of her
room and spent much of her pre-bedtime period in preparing
herself and her room for sleep. By helping her with this
process and showing an interest ih the girls bedtime rituals,
a worker was able to gain a relationship in which the workef
became Joan's "favorite staff",

Staff éarticipation iﬁ leisure-time activities is
another valuable method of gaining relationships with children.
While participation in table games, or initating recreational
stunts is important, one of the.most convincing ways an adult
can demonstrate that he is a child-accepting, fun-loving
adult is to play their childhood games with them. Such games
as hide and seek, blind man's bluff, skipping, red light,
and many others, are highly.successful at Warrendale. The
rules are so universal and 55 rooted in childhood that even
the moét disturbed children will play them. Furthermore,
there is far less friction in initating and piaying such
games, and there is not the cheating that occurs in adult
games, such as card playing. By maintaining an attitude
of playing with the child, yet not being a child, a worker
offers a relationship that the child usually has never had
before.

In more structured activities such as Bingo, quizzes,

or stunts, the adult can be a giving person, and at Warren-



dale prizes are often given as incentives for participation.

The reward may be small, such as a piece of bubble gum,

but everyone who participates gets something, Similarly,

the staff participate with the girls in such gratifying

activities as candy-making, cook-outs in summer and sewing.
Staff involvement in the life-problems of the éhildren

does not always consist of curcial interviews or handling

tantrums. Involvement also means concern for smaller issues

such as putﬁing on overshoes in bad weather, remin@ing a

girl to comb her hair before going out, wearing socks, and

other details of living. These smaller incidents add up

to a total question in the childrens mind; "Do these adults

care about me?" Ann, for example, often woﬁid walk out-

of-doors in béiow zero weather with no overcoat on to test

the staff on duty. It was found that if these issues were

not handled properly; one could anticipate more serious acting

out in other areas. Likewise, Esther's self-concept of being

worthless, and unwanted was mirrored in her unkempt hair,

her dirty sweaters and skirts and her unshod feet. What

good would it do for a staff member to tell her that they

cared for her, if they allowed her to dress like that?

Thus, it is vitally important for staff members at Wafren-

dale to show a concern for and do something about the small

details of daily living. Possibly, the most important

factor in this involvement is the emotional tone and weight
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that a staff member uses in applying such rules. The
emphasis is on the child not the rule, and the resident
staff must show this through his total concern for each
child. Likewise, the children's attitude towards house
propertyiis a reflection of thé staff attitudes and concern

about housekeeping and house rules,

Expres31on and Release of Feellng_

It is 1mportant,’that routlnes be flex1b11e enough
to allow the child to express her feelings about the routine
yet the routine cannot be compromised because of this.

An eleven year old; like Lucy, may swear, scream, and resist
school with all her strength, but when the recess is over
she goes back to the Warrendale school, even if she has

to be carried. Likewise, the surface behaviour towards

a routine cannot-always be accepted at its face value.

In fact, acting out against routines almost invariably in-
volves feelings related to some other cause.

This is often evident in the one and a half hour
study period routine, when many of the children release‘their
feelingé about school and their teachers, One night, for
example, Tammy blocked completely on doing her Arithmetic
homework,‘a subject that she had difficulty with before,
but never that severely. An indication of the fact that
the problem was more than a question of Arithmetic became
evident when she began to accuse the staff member on duty

in that room of not wanting to help her. She was asked to
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remain after the period was over, and two other workers
tried to help her, and still she maintained that no one
was helping. Her frustration level and attention span in
short, were very low. She wept and cried that she needed
help, and put away her books in despair. The next day, the
worker asked Tammy about the Arithmetic, Tammy replied that
she had done the Arithmetic in the morning, that what really
bothered her was that to-morrow she had to make a speech
before the total class, and she had put if off. The teacher
had told her it had to be done by the next day or it would
mean failure in that subject. Realizing the difficulty that
an auﬁistic child like Tammy would have with such a project,
the worker gave her considerable help and Support in prepar-
ing the speech.. The blocking on Arithmetic was considerably
lessened after she made her speech.

The use of program-activities to express feelings
has been a fact long recognized by group workers, and it
is an important device at Warrendale. Providing outlets
for hostile feelings of gifls is not as well recognized as
it has been with boys, but experiences at Warrendale have
shown it to be as necessary. The girls often indulge in
chasing games and mock fights; and in cases where they are
fearful to wrestle with peers, they will ask Staff, espec-
ially a man-staff member to wrestle with them. Fencing,

a harmless type of boxing and a punching bag are also used

as hostility outlets; snowball fights in winter, water gun



- 35 -

fights (with the girls in bathing suits) during hot summer
days are wonderful hostility outlets.

Crafts and fantasy-play also have a highly expressive
value. In the Warrendale school both of these methods are
used to have the girls express their feelings about adults,
which is important if they are to accept the teacher's role.
Over and over in their play in school} the children fe-enact
scenes of spanking, scolding and disciplining of children.
Free style art work, clay molding and other crafts are also
Qaluable'expressive media.

The reaction to discipline and penalties is not
often thought of as an expressive outlet, yet it has been
necessary at Warrendale to consider disciplines and penalties
in terms of the relieving guilt. For example, when}Betty
began stealing articles from the déwntown stores, it becamne
necessary to catch her with the stolen goods (which would
be returned to the store, or money sent in liéu of them)
and then face her with the thefts and give her an indefinite
period of not being able to go downtown.,

Now, it was not believed by the staff-members that
the "staying in" penalty in itself would help Betty with
her ;tealing préblem, but rather the interviews about the
incident, and the subsequent talks she would have with a
staff-member, each time she wanted to have the penalty
lifted. Thus, the penalty serves as a focal point for

discussing a girl’s problem rather than an instrument for
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retribution. It is a policy of Warrendale, that any penalty
can be waived 6r reduced if the girl shows any insight iInto
the reasons for it. 1In Betty's case, which is quite typical,
if she was not caught:at.steaiing, she would become depressive
or start inviting penalties in other areas of living, so that
she could live more comfortably with her\own guilt-feelings.
Thus, when Betty is caﬁght stealing (which was often) it
became important that her feelings of guilt be reducéd by
a penalty so that they d&wﬁot interfere with the worker's
attempt to get at the basis of her stealing. |

Likewise, the staff-members of Warrendale have been
faced with the "circular effect" that a penalty can have on
a girl who runsNaway in order té be punished. OSometimes a
girl will become so conflicted about a family situation,
or be so guilty about something she had done, that she feels
that she deserves the supreme penalty: removal from the
institution. In.an open institution, running away is the
usual way of eipressing this goal. To merely penalize a
child for this act and leave it go at that is not enough.
For this relieves the guilt feelings only temporarily, for
an unresolved problem., When the problem is re-activated
through some incident (e.g. letters from home) another run
occurs and the cycle ié repeated. »

What is necessary to bréak this cycle is to vigor-

ously "re-engage'" the child emotionally into the life of the
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institution, With each running away incident, the girl is
interviewed about the seriousness and danger of her act,
and whenever possible, the meaning of her actions is discussed.
If the running awéy is due to "outside" situations, then
ﬁhe reality of these situationé are reﬁiewed with the girl
and alternatives to running away to solve these situations
are presented where possible. Such an interview must carry
an emotional weight to demonstrate a personal concern for
the best interests of the girl. This concern must be con-
tinued in further felationships Gith the girl, for if‘she
becomes emotionally alienated from the institution, there
will be no end to the running away.

Routines, Leisure-Time Activities and Discipline as

Diagnostic Aids

- >VThé-rééctions of a girl to the milieu of Warren-
dale provide valuable insights to the kind and depth of
disturbance of the child. A girl's reaction to such rou-
tines as dishwashing, clean-up or‘laundry are often indic-
ative of a girl's feelings toward mother figures since these
situations werebfrequently the former "battlegrounds" of
previous family situations or placemenés. Likewise,‘the
reactions to bed-time and wake-up such as tﬁe expression
of night-fears and discussion of dreams, are revealing of
the child's inner feelings. For example, it was only after
the consiétent night-time concern of over a year by staff

members, that a girl with night-fears and eneuresis was able

to reveal that her father had made sexual advances towards
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her when she went to the bathroom.

Many children come to Warrendale with a poor ability
to play with adults and other children. When they come,
they are surrounded by a host of play opportunities which
often reveal the source of the difficulty of playing skills.
Those who enter in all activities with enthusiagm and vitality
ﬁsually reveal a previousvenvironmental lack of opportunity
to play. Such was Sally who had been practically made a
servant and maid (at age 10) by her step-mothér; she expressed
a wish to sleep iﬁ the progfam office.

Others reveal their insecurities by withdrawal
from activities, but more often this type of girl wiil
eventually play with the staff members and when she feels
secure enough, with other girls., Chris quickly revealed
her extreme rivalry the first day she came, by throwing a
tantrum when she was not first in an activity. Joan reveal-
ed her narcissism and manipulative skill by participation
only in games she could win and with people she could defeat.

The diagnostic value of play-activities are well
used at Warrendale. Illustrations of experience at Warren-
dale have shown that observations of the children during
play offers excellent opportunities for the assessment of
the personalities of the children.

It is during the first days of adjustment to the

institution that valuable insights to the new child's re-

actions can be gained; for later, she builds up her part-
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ticular set of defenses that make observation more difficult.
Usually, the girl cannot believe that the institution is
what it seems to be ; a place for children, not for adult
convenience. A new girl is usually very suspicious of the
adults who seem friendly and seem to get along well with
the other girls., In essence, the new girl brings a pattern
of defenses that she has used successfully againstxthe
adults and peers of her past. The difficulties begin when
she continues to behave as if the old situations still
applied, Martha, for example, came to the agency with
a deep distrust of adults and extreme rivalry with peers,
For many months she continued to act as if every adult
was like her rejecting adoptive parents. She cont@nued
to compete with her peers and be hostile to them aé she
was with her half sister - who was a diabetic. Martha
had been kept on the same diet as her half sister énd
Martha hoarded cookies and fruit in her dresser and secret
places all over the house. She fought off all attémpts
at relationship and it was only after several year$ that
she was able to verbalize freely about her inner feelings.
This occurred only after consistent staff attention to
her stealing problems, resisténce to rules, and peer diffi-
culties. She still has great difficulty in self-insight
and is still very narcissistic but her ability to verbalize
may yeﬁ help her when she is ready for intensive psycho-

therapy.
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The first "handling" situations with a child often
reveals ﬁheir ability to ve;balize and their ability to adapt
and change. For example, the girl is told that any penalty
that is given‘at Warrendale may be removed or reduced if the
girl can talk with staff and show enough insight about the
incident. If a girl can use such a device, it often helps
her to verbélize her feelings and difficulties in a way she
had never been able to do previously.

Thus, the ego-supportive and counter-delusional
functions of the milieu of Warrendale are necessary steps
in helping the child to the point where she can accept a
therapeutic relationship with a residential workerf In
milder disturbances, most of the child's problems can be
resolved by the influences of the miliéu and the group
situations. However, in most cases, moving the child to-
wards an individual therapeutic relationship with a staff
member is a necessary part of helping the child. Some-
times a girl's length of stay, or the depth of her dis-
turbance, inﬁerferes with this transfer to an individual
relationship; but it has been found that, where severe
neurotic symptoms remain, the discharged girl is far more
amenable to individual psychotherapy on an out-patiént
basis., The importance of the group as such, and the use

of group skills in this are the subjects of the next

chapter.



CHAPTER III
GROUP SKILLS IN ADJUSTMENT AND TREATMENT

Group experiences at Warrendale are not only valuable
in themselves for the development of social and community
values, but they are of inestimable value in making it possible
for a child to accept an individual relationship. .Chris,
for example, for the first year of hef stay at Warrendale,
claimed that "there was no one there to play with her™; that
"the other children did not like her". During that period
éhe also had great difficulty in atténdiﬁg any of the social-
occasion meals of thé house such as birthdays, Christmas and
other holidays. On her own birthday she could not cume into
the dining room to cut her cake until neafly everyone had
left the room after the meal. Gradually, she began to respond
to the persistent support that staff and older girls offered
her; to come and join the festivities, Coincidental with
her eventual full participation in these affairs was the
increasing friendship she had developed with a girl who be-
came her "first chum" at Warrendale.

Tﬁus, with Cﬁris's case, it is difficult to say whether
her individual relationsﬁip was dependent on her group experiences,

or her group experiences enabled her to have a more individual
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relationship. However, it seems to be true with many children
whose difficulties are so individual, that a group experience
is a necessary prelude to new individual relationships.

Except for the Warrendale school, the Senior House,
and occasional small group meetings (such as with senior girls
regarding "dating"), sub-groups are hot formed for treatment
purposes at Warreﬁdale. Thus, the main concern of this
chapter will be the sixteen girls of the main house, and
the group skills which have been used to influence such a
group.

Two important points determine the role of the resi-
dent workers who deal with the group: the fact that the Warren-
dale population must be a "formed group", and the poor state
of the social health of thé members of éhe group. In Wilson

and Ryland's Social Group Work Practice, a simple chart has

been devised to illustrate the relationship between the social
health of the members and the approximate role of the worker.
This chart is reppoduced here to indicate its Significance to

Warrendale's use of group skills.
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1374

(very active
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Interested| Interested
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observer)

Enabling
Observer
(active
when asked)

5 Wilson, Gertrude and Ryland, Gladys, Social Group .Wiork Practice, Boston
Hougton Mifflin Co., 1949, p. 68
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It is evident that the children at Warrendale fit
the firsﬁ three categories of soéial health more approximately
than the last three categories, It follows, therefore, that
the dominant roles of a worker in this situation would be those
of controller, leader, stimulator-instigator. This is not to
say that the child caseworker is never an advisor-teacher,
participant observer, or an enabling observer; it does mean
that the group offers ;ess opportunities for these latter roles,
In using these more controlling and directive roles, the worker
must be constantly aware that the goals of social health remain
the sane, | |

Perhaps the best expression of group skills at Warren-
dale is illustrated by the group sessions that are held when
lissues arise, When an issue such as a new girl coming or a
coming Easter program or rules are to be reviewed, then a
group meeting will be announced, and all girls and staff on
duty have to attend, with a staff spokesman (usually the
director or programme director) acting as a kind of chairman.

Formulatlon of Group L1v1ng Rules and Expectatlons

Group sessions have been 1mportant in setting standards
for behaviour in the house and the community, and have been
useful in distinguishing between community behaviour and private
behaviour. "Dating" and going out with boys have often been
discussedhwifh the ébtal group, but the most meaningful dis-

cussion of this has occured in sub-group meetings with the
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older girls who do the dating. The following is a record of

one such meeting:

It was evident that several of the older girls had been
meeting some delinquent boys at the restaurant, and others
had been arranging meetings with boys inside the local
movie-house. The worker called a meeting with four of
the oldest girls; Mae, Pat, Ellen and Dorothy, to empha-
size some "dating" principles. The worker told them
that in the future, girls who intended to "date™ a boy
would first have to bring the fellow to Warrendale in
order to introduce him to Warrendale staff. There was
little response to this new rule, but the worker could
see the look of determination on Pat and Mae's faces
that seemed to indicate that this was too much inter-
ference of their personal lives.

Finally, Pat said "Yeah, but suppose he does not
want to come up and see.you - maybe he is afraid".
"Then", replied the worker, "you have to think about
what this means, afraid of what? Does he care enough
about you to overcome these fears.- if they are real?
Why would he be ashamed of meeting the people who look
after you? You know if he "dated" any other girl on
this street, her parents would likely ask to meet the
boy."™ "But you are not our parents" sneered Mae "so
what!s the difference?" "That may be', commented. the
worker, "but we are as.responsible for you as parents
would be; and, by the way, Mae, what is this I hear
about you meeting Joe in the "movie"™ last week. This
is another practice that is going to have to stop. If
he can't spend 60@ a week to take you out to a movie,
how much do you think he is really interested in you?
If he is really that "broke" or poor, which I doubt, -
then you had better start inviting him here, and be a
hostess",

"But its not just you I am talking about", continued
the worker, "there are other girls here who have been
doing similar acts. That is why I want you older girls,
who are an example of the younger girls, to understand
this important principle: you will be known by the boys,
and other people, in town by hw you behave and conduct
yourselves in public.,"™ "If some Warrendale girls are so
insecure that they will go to almost any length to hold
a boy-friend, or other girls go around town with a '"chip
on their shoulder" then thats how every Warrendale girl
will be regarded until she can prove otherwise". "I
suppose we get a reputation good or bad, whether we like
it or not", sighed Ellen. ™"Precisely" echoed the worker.
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Mae said she would try and bring Joe to the house, and

Dorothy complained about the swearing done by the younger

girls outside on the grounds. The worker said he hoped

the girls present could understand the new principles, as

he was going to present these ideas to a general meeting,

where the younger girl's behaviour would also be considered.

Community standards ére often presented during individual

or group sessions and in sessions held before girls go downtown
in a group. However, when a community issue has implications
for the total.group, then a group session is held. For example,
Sally came home and complained that Martha had been talking at
school about the "awful" behaviour that went on at>Warrendale.
The staff members\realiéed that the implications behind Martha's
gossiping was the fact that she was making the transition from..
the main house to the senior house and she was Seen‘individually
about this. It was also decided that this behaviour might be
more common aﬁong other girls, so at the next group session
this issue was included.

At this session, the staff spokesman reviewed why Warren-
dale permitted behaviour that would not be allowed out in the
community. "Why do we do this?" asked the spokesman. Esther
promptly said "So we won't act’ﬁp in town", "And also so that
a girl can do éomething ébout such behavibur while she is here"
added the spokesman. The spokesman then went on to explain thé
harm of ventilating feelings about other girls and happenings

at Warrendale to chums or people in the community. Sally broke

in by mentioning Martha's gossiping at school and Martha began

a counter-accusation about Sally's behaviour with boys. This
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almost broke the meeting up and only the strong chairmanship
of the staff spokesman retained the focus of the meeting.
Finally, in an effort at divérsion, Martha exclaimed that,
there were other things done in phe community too, and the
round of accusations began again; stealing at school, noisy
behaviour with boys, swearing on the grounds, unkempt appearance,
Above the noise, the staff spokesman gained the at-
tention of the group by saying that he was glad that they all
knew what he was talking about, and that it was important that
they all understood two'principles; the first was that Warren-
dale was privatellike a home, and had a private side to its
life, like ary family did. "People do not generally go around
making family affairs publié and neither should we'" he empha-
sized, "If you have something bo complain about or.don't like
somethiﬁg that happens, do your talking about it here.ﬁ
"Second, is that you shojgld understand clearly that we“allow
Behaviour that the community outside won't tolerate, because
we try and undefstand it and help girls Qith such problems."

Focus on Individual Problems

‘Sfeaiing,.béth in ﬁﬁe house and in the community is
not the problem it once was, and this change has been at-
tributed in a large part to the success of gfoup sessions on
this matter.

The following is a typical pattern of a stealing episode.
An article aor money is reported stolen and if staff are certain

that a theft has occured, action is immediate and all leaves
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are cancelled and a group session is held. In doubtful cases,
a day or two may elapse, to allow for mislaid articles or

for individual means to work a solution. In any case, the
facts are carefully learned by the staff and the reactions

of khown stealers are carefully watched, especially in the
group meeting. Even if the staff is relatively certain who
took the article, a group session may be held if only to
relieve group-guilt and to review the problem of stealing

in general.

Usually, the director or program director chairs the
meetings. He begins by reviewing the stealing incident and
saying that he expects the person to return it. There is an
air of tension and usually many distragtions when many girls
list articles that they have had missing and how about doing

\
something about that, The staff spokesman then reviews the
Warrendale attitude to stealing somewhat in this manner:
1. That at Warrendale stealing is a problem rather than
a crime., It is a serious problem because if the girl
does not get help with that problem at Warrendale, she
stands a chance of losing her job, her friends, and
maybe even her freedom, if she is caught by people who
don't care why she steals., When you shield a stealer
you -don't help her, you only keep her from getting
help she needs.
2. Nearly everyone has urges to steal; the difference
between a stealer and a non-stealer is that the stealer
gives in to those urges.
3. Girls steal for various reasons. It may be out of
jealousy or dislike of someone, or even because they
want to have domething from someone they like very much.

In order to be helped a stealer should know why she
steals and then do something about it.
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L. Stealing is destructive among people who live to-
gether, because if you can't trust the people you live
with, who can you trust? _

5. Warrendale does not punish girls for stealing, but
naturally she had to give back what she stole and it
would be best if the girl could see a staff after the
meeting and give the article back. If she can't do
that, she should return the article secretly - for at
least she will have shown some ability to do something
about her problem.

A time limit is set for the return of the article and
in about one half the cases the article is returned before
that time. If not, then the individual interviews are begun
and in most cases the stealer is discovered. Aside from the
returning of the articles these group and individual sessions
provide valuable information about a girl's attitudes to steal-
ing, the effect of guilt, and their response to group pressure.,

On rare occasions, group sessions are held to discuss
a specific individual and her problems. Usually, the girl
concerned does not attend such a meeting. Chris, for example,
became so bizarre and interfering of girl activities in her
behaviour and was so upsetting to the group, that a special
meeting was called to help the group understand her symptons
and to give specific instruction on how to handle her when
she disturbed individuals and group activities. ConsiderableA
understanding was shown by the girls when it was explained
that Chris had to adjust to Warrendale or else there was no

where else for her to go, and therefore the whole agency had

to make special efforts to help her. Then nearly everyone
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related instances of conflict that they had with Chris. At
each incident the staff tried to give a little interpretation
and some suggestioné of how to deal with her. Older girls
were told to hold Chris as staff did, rather than hit her
when she ﬁpset their activities, and younger girls were told
to ask staff to handle her when she interfered with them.,

In effect, the total population became involved in Chris's"

behaviour and the results were very noticeable. On later

analysis, the staff felt that the sense of involvement and
participation was as important as the handling suggestions
and in giving the group a security abqut Chris' bizarreness.

Occasionall&, after a series of run—awéys by a girl
it will be necessary to have a group session to clarify
Warrendale's position about running away, and to allay the
anxieties ﬁhat such runs produce in girls with similar tenden=-
cies., Sally, for example, had run away repeatedly, the main
conflict stemming from her doubt regarding her father's af-
fection, now that he had a new common-law wife. She éould
not consciously accept the fact that there was no place for
her in the new family situation and tried to fesolve it by
running back home, She had involved four other girls in
these runs.

While Sally was on one of her runs, a group session
was held, and the group was told of the possible consequences

of her runs. Here is an observers report on a group session:-
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The staff spokesman reviewed Sally's runs, saying that
they stemmed from a family conflict beyond Warrendale's
control, and that although staff tried their best to
understand this, Sally still had to agree to the minimum
of Warrendale rules - especially that she stay around
so Warrendale could help her. "How can we help a girl
who isn't here" asked the spokesman "Therefore™ he con-
tinued "unless Sally can agree to the simple principle
of staying here and going along with the going out rules,
we will have to send her back to the court that referr-
ed here here". "But that means training school and

you know it".accused Joan "You're sending her to Galt
(the training school)"™ she continued. "No" corrected
the worker '"We can't make that decision only the court
can; all we.can do-is decide if a girl can stay and

in this case we are leaving the decision up to Sally.
She still has a choice to make. As we have said before,
Warrendale has an open door policy - and doesn't keep
girls who do not want to stay." Polly and Tammy began
to quietly weep, Betty (Sally's friend) held her head
down in a depressed fashion, .Joan, Grace and Chris
grumbled that they didn't want to stay - that they
were being kept in Warrendale against their will.
"That's not true and you know it" retorted the worker
"I know you two (Grace and Joan) .are feeling bad about
Sally - especially since you have both been on runs
with Sally. You both know how helpless she is when

she gets these impulses", Joan persisted in her claim
that she had no choice in coming to Warrendale "You
call it a choice - this place or training school®

she shouted. "It's a limited choice' admitted the
worker' "but don't forget, we didn't give you that
choice, .your caseworker did., We could only decide
whether to take you when you decided to come. Grace,
you know your own family situation enough to know

that you decision to stay here is realistic; and Chris,
you speak to your parents about staying here when

they next visit you." .

Thus, the group is presented with the real issues of
Sally's choice.

The worker summarized the situation by saying; "So
Sally has to make her decision., We want her to. stay,
but she had to control her impulses enough to live

with the rules of the house - like everyone else,

We think she can, but it's up to her. Now, if she
agrees to try again we will all have to help her over
this rough spot in her life. Remember that by getting
your own feelings mixed up with hers and not doing some-

thing about her urges to run, you are not helping her."
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The group is thus presented with the reality of the
limitations of the agency, and the amount of acting out that
can be tolerated. It also helps to relieve feelings of girls
with running difficﬁlties and prepares them for the possible
departure of Sally. There isa lso a counter=delusional aspect,
of responding to the girls who feel they are in Warrendale

against their will.

Group Sessions as Expressive Media

- ..lIséues-ﬁhicﬁ héve ah efféct on the total group are
often hahdled in a group session, in order to express and
ventilate feelings and to assess the effect of a situation
on the morale of the group. For instance, ﬁhen it is an-
nounced at a group session thét a new gifl is coming for a
visit, there is immediate speculation about her age, her looks,
and her background. The girl is described by the spokesman
in a realistic but sympathetic fashion, outlining some of the
girl's difficulties with a comment that Warrendale can help
her.. Quite often a girl is known by girls in the house and
they are invited to describe the girl as they knew her.
When the girl visits she is shown around the house and intro-
duced to the girlé and staff, After it is determined that
the girl will come, there is an immediate bargaining for who
she will room with, to what school she will go and other living

arrangements., In effect the whole sociometric pattern changes.

This method of group preparation for a newcomer worked
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extremely well with Joan. Before Joan came, the group was told
that she had been discharged from a closed Catholic Vocational
School because of her extreme rebelliousness and that she incited
several riots there. It was explained that she was regarded

by them as an expert at getting other girls in trouble and that
she was an extreme behaviour problem. The girls were therefore
warned about her tactics of playing one girl against another

and her manipulation of situations.

She began her first week by telling certain girls that
she had heard about them and for awhile several girls were mad
at each other and feuds were developing. On being reminded by
staff members about the group session, several of the girls
caught Joan in misrepresentations and told her so. Joan also
was caught in a small theft by Betty (the natural leader of
the house). Eventually, Joan gave up-her attempts at group
dominatioﬁ and began to relate to a male staff and in fact
moved in with a younger girl who suited her true emotional
level.

The emotional impact of a girl or staff leaviﬁg
Warrendale is an occasion that has also been well expressed
in group sessions. The girls identify strongly with anyone
leaving,for it involves their own feelings about leavihg.

A meeting is held, and the girl leaving is presented with
a memento. There is usally much crying and a general griev-

ing session takes place., With a staff leaving the event is
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sometimes more channeled, and the children act out their feel-

ings in skits or talent shows. For example, when a childless

staff couple, who had met and mafried while at Warrendale,

departed, the girls enacted a skit of their courtship; getting

married; having a baby and bringing it up "Warrendale style".

At another staff departure, Tammy expressed her feelings in

a charade - she acted out a burial scene. In skits, staff

are usually represented by the child who has been closest

to them and a symbol of staff is to carry a large bunch of

keys. When a school teacher left, the school girls presented

a skit of a typical day at Warrendale., Lucy, one of the most

stubborn children regarding school work, enacted a teacher

who seemed to be constantly berating children about doing their

work, and the girls were constantly showing negative qualities,
Likewise, when house pets die or are run over, there

is a griéving session and this is usually channeled by some

elaborate casket making and a burial out in the field.,

The Warrendale School as a Group Experience

- -Wéfréndaleié‘Séhool‘héé gféup'expériences beyond the
usual house living.experiences. The school has from two to
six pupils and the content of the teaching is secondary to
the attitudes of the girls toﬁards the teacher and towards
schbol work in general. There is considerable reaction among
the children and considerable self-help between them. The

relationship to the teacher is the most important function

of the school.
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Aside from the lessons, there is a continual acting
out towards the teacher and a large amount of fantasy play and
play acting. Scenes of cruel mothers, and stubborn disobedient
children are most often acted, with the teacher taking part
at their request. The teacher avoids the cruel mother role.
Going shopping,"hospital"and going to bed are recurrent themes.
Thus,. while the children work at their own scholastic speed,
it has been found that they are very conscious about whether
they are up to the level of the community school work. When
they have resolved their feelings about teachers and adults,
the girl who is ready generally begins to demand that she go
baqk to regular school. Such a girl is.given a full course
of studies‘and exams and if she can stand the frustration she

is transferred. The school is conscious of it's identity but

does not continue as a sub-group in the house after school.

Group Significance of Holiday and Social Functions

| One 6f the étriking situations that impréssed the
staff of Warrendale when.theAagency was in it's formative
stages was the reactions of the girls to majof holidays as
Christmas, Easter, ThanksgiVing and even summer holidays,

for these are times they miss family connections most., The
reaction was usually one of gloom or aimless hyper-activity.
It also was apparent that they were reacting to the poor
holiday and social eXperiences that they had had before coming
to Warrendale. Quite often, for them, 6 social fupctions meant

only adult drunkenness; or unspoken rejection by being sent
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to camps or schools; or the cheerless celebration of holidays
in other institutions. Stella, for example, told of being
given a single present - a doll - for Christmas while at a
children's home. The doll was taken back from her when she
left the.institutibn.

Holidays also have important implications in helping
the child regain the feeiings that they are a part of a larger
society. Accordingly, it was decided that nothing short of
a major program effort could counter-act this social iack
in the children's lives. Fortunately, there are a host of
traditions arouﬁd most holidays and it was decided to exploit
these activities as much as possible to provide a super-
abundance of child-adult participation to overcome holiday
resistance. Thus, there have developed over the years a con-
siderable amount of traditions and celebrations, which would
perhaps be more than an average family would provide. Each
child can then choose the activities which meet her own needs.

The Christmas season is a good example of social activi-
ties as reactions at this time are particularly severe. The
Christmas season usually begins with activities such as Christ-
mas card making, Christmas lists, group sessions on program
activities (a swim to the Y.W.C.A. is traditional) and then
the stenciliing of the windows and collection of the greens
begin the house decorating. Then, after gift making and the
shopping that accompanies the extra Christmas allowance, the

pre-Christmas activities begin, the greens are hung, the girls
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cut out decorations and there is caroling on Christmas Eve,
Perhaps the most looked-forward-to tradition is the sleeping
downstairs by the tree (the girl's mattresses are brought
down) so they can wake up surrouﬁded by the presents the staff
put there during the night. The Christmas-meal tables are
well decorated by the older gifls, and the traditional turkey
and other Christmas foods are served. The cornucopia centre
piece from which the girls draw small token gifts is another
tradition at this time. An organigzed program of winter sports
and trips is also a part of the holidays.

The other holidays have developed similar traditions
such as; the race around the house after the Easter dinner;
the staff-girl tug of war at Thanksgiving; the trip to the
Canadian National Exhibition in the summer, These are all
part of the festivities and traditions of Warrendale. However,
the value of such intensive and elaborate observance of holi-
days would not be as valuable if it were not accompanied by
the warmth and sincerity of the total staff, Over the years,
there has growyg a sense of participation and involvement that
has enabled each child to feel that holidays can be a happy
time - even in an institution;

The observing of each girls birthday offers a unique
opportunity to recognize each girl as an individual, and make
"her" day a social one. On her birthday, a girl choeosesithe

menu for the day (pork chops, corn and ice-cream are favorites$)

and it is a joyful moment when the cake is brought in and
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everyone sings "Happy Birthday". Many girls are seamingly
embarrassed by éo much-recogniéion and approval and they some-
times shout "Don't sing it, don't sing it" and put their hands
over their eéfs.: The girl also”receives $3.00 as a gift, and
an extra night out to see a show, with a "chum". Another ob-
servance more quietly done is when a youné giri begins her
menses., To celebrate her entrance to womanhood a female staff
member takes the girl out for a movie or a supper.

There has been only one open-house at Warrendale, but
it demonstrated how eager the girls were to show their home
to the public. With staff help they formed committees, and
handled such details as serving food, parking, tours and a
movie programme. The group responded well, and there was
not one behaviour incident.

The girls are encouraged to bring their friends to
Warrendaie, and in turn, they may visit the homes of friends.,
Staff usually check with the parents of a child before grant-
ing permission for a visit. This avoids possible misunder-
standing and enlarges Warrendéle's community contacts. The
girls are reminded that visitors'are part of the community
and as such community behaviour is expected from them as well
as the guests, Sometimes friends of the girls - sensing the
comparative freedom of Warrendale begin to act like Warrendale
girls, and have to be reminded that this is a privilege for

Warrendale girls. Casual visitors, child or adult, are dis-

couraged from visiting and adults may not see a child without
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stating their reason. Fersons with a professional interest
are generally shewn around the house by one of the girls.,
L"roup Ad justment value of Group °es31ons

lhe group process of dlscus31ng house rules and events

°

aids con81derably in a feeling of participation and involve-
ment in the activities and programme. For example, before the
Baster holidays a questionnaire of the girl's interests is
éirculated and a tentative programme is drawn up. 4 group
ﬁeeting was held and then the programme is described and
comments are invited.' Anxjeties about trips, the bargaining
for staying up, the older girls party suggestions, questions
about Easter clothes and other questions, offer opportunities
for inferpretation, thereby making the holiday times something
to anticipate and enjoy.

lhe rules about television reviewing are an example
of the c;nstructive use of group sessions. ©Staff members do
not censor television programmes, but becausé of the close
connection of television with the bed time routine, it does
set limits on how long the programmes can be watched.

At the beginning of the fall season, during a group
session,ﬁthe girls complained that certain programmes that
they liked sﬁarted at nine - just when they had to go up to
bed. Accordingly, three half hour exceptions were made during
the weék, and one hour exceptions on fridays and b'aturdays,

-

with the provision that the girls have their pajamas on for

the exception. However, over a period of months it was noted
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by staff members that misbehaviour was increasing in the tele-
vision room, and that there were too many unfinished tasks at

"lights out”. It seemed that television exceptions by being

-~ -~

automatic were Becoming extensions for time downstairs rather
than because of a genuine interest in the programme., It also
appeared that the one hour extension on the week-end was too
long for the younger girls, and they expressed their boredom
and tiredness in misbehaviour. The following is a staff report:

A group session was called by staff and the television
rules were reviewed. It was proposed that in the future,
a television extension -would be given only to those who
asked for one at supper time. Martha grumbled about the

"good old days" when the younger girls were not around
and the bed times and television times were later. The
staff spokesman replied to this comment, emphasizing
that no change in the present hours was being considered -
but how you got the extensions. He continued that staff
had thought about the older and younger girls in terms
of privileges, and were suggesting that the younger girls
only have one half hour exceptions on the week-ends, and
the older girls-an hour. The older girls were naturally
pleased about this recognition of their maturity, but
some of the younger girls cried out in protest. Another
staff then produced a list showing that in the previous
three weeks only a minority of the younger girls (and a

noisy minority at that) watched television for more than
half an hour,

Tammy still tried to protegt.but the older girls

ressured her to "use her head" and she acquiesced. Then
ally agreed that-perhaps to make sure a girl was interested,
she should name the programme she wanted to see., The spokes-
man agreed that the suggestion was a good one. Tammy and
Lucy protested that they might not know the programmes.

"Ask Martha or Betty (group leaders)” suggested the worker-
“or even read the paper™. All seemed to agree, so the
meeting was closed., -

This session illustrates the importance of using age
differences in a group to effect a change on an age basis.

One of the goals of such rules has been to give recognition
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to the older girls and to avoid their suspicion that the house
is run on the basis of the lowest age denomenator, e.g. eight
years old.

Social and group skills are pherefore an integral paft
of the milieu of Warrendale. Every effort is made to make
eacﬁ social and group situation a positive growth inspiring
process. When this is not possible, the goal is to make social
experiences the least harmful possible.

'Group sessions have a staff training value, and are
excellent media for orienting a new girl about past events and
vpresent policy. The sessions are also valuable as a reference
point for individual interviews on issues discussed at group
- meetings. Quotations from or examples of feelings expressed
in group sessions often carry more weight than the statement
of an individual,

Other Use of Group Skills

While-the ﬁsé.of group skills as applied to the total
group is the main concern of this chapter, the use of group
skills is prevelant in many phases of the work at Warrendale,
Such topics as changes in friendship patterns, the effective-
ness of room arrangements, and the management of the children
during trips are frequently discussed at the weekly staff
meetings, and héndling techniques are considered. It is im~
portant that all resident staff be kept abreast of the group

life of the children.,

Particularly important has been the staff-handling
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of the natural leadership of the girls that has developed in
the past year at Warrendale. Among the staff-members there
has been a growing awareness of ﬁhe need for leadership out-
lets among the girls. Upon recognizing that at times older
girls wished to help with routine situations, and after a
careful assessment by the staff, there has developed a "junior-
staff" arrangement : whereby certain older girls, who aré able
to and want to help, are scheduled as a "junior-staff", If
accepted in this role the girls are paidismall wages for their
help. Thus, "junior-staff" may help put the smaller girls
to bed,‘or heip staff-membérs during an outing. "Junior-
staff" are also very useful in camping during the\summer.
Naturélly, the "junior-staff" are not expected to substitute
for staff-membefs, and care is taken not to involve them in
handling extreme behaviour, |

Such a policy has been valuable in providing a recog-
nition and opportunity for expression of leadership in the
house. It also gives the natural leaders an even greater
identification with the institution and gives the staffimembers
an opportunity for interpretation that would not otherwise
be possible. Group skills are thus developed and fostered

among the natural leaders to the benefit of all the girls.,



CHAPTER IV
CONTRIBUTIONS AND POSSIBILITIES OF WARRENDALE

An almost universal characteristic of the girls who come
to Warrendale is that their relationship towards parental figures_
has broken down. Cohsequently, their attitudes towards all
adults are distorﬁed in some way. Most often, girls reactions
towards mother figures are most intensive and pronounced. This
is pefhaps another reason why casewofkers»and therapists (who
are often women) have such difficulties in helping such girls
individually. Most of the Warrendale girls have been through
a series of foster-home placements or institutioné and have
failed in them. Martha, is the most dramatic example'she had .
twenty~-six placements before placemept at Warrendale. Whatever
‘the reason for placement breakdowns it remains a fact that most
foster (or adoptive) parents expect more, émotionally speaking,
than thé upset child is able to give., What develops is almost
a vicious circle. A foster-home placement, for example, breaks
down because of its expectations which are -beyond the child's
ability to meet them. This results in greater feelings of in—'
adequacy and insecurity which may cause greater acting out
symptoms that provokes further rejection and another breakdown

in placement. For example, on one child's parents form (see
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Appendix B) there were no less than nineteen acting out symptomsi
If the child is not able to trust or respond to the affection
and attention of the_substitute-parents, or even one of them,
then usually the placement is doomed; Child placement agencies
are unfortunately all too aware of .the results of such a multi-
tude of placements in their caseloads. The end result is the type
of child who is placed at Warrendale who brings many "acting out"
symptoms with which foster homes were not able to copé. | »
Warrendale offers a variety of parental figures whom
the child can accept or réject without fear of "survival",
Survival, to the traumétized child means accepténce and é feel-
ing‘of permanence, In essence, Warrendale gives as much parental
concenn and care as possible, without asking reciprocal love
and affection, No doubt because it is not expected, in time,
the child usually allows herself to express love and affection
freely, Warrendale is able to accomplish this because the
symptoms and behaviour, that the other "parents" in the children's
lives could not tolerate, are met by stéff who ére trained to
understand and deal with such behaviour., Practically, also,
there are a larger number of trained, very tolerant and under-
standing adults to whom a child can relate to than there is in

a foster-home,

Warrendale as a Parent-Substitute

substitutes should be clear and defined., There is a tremendous
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lack of agreement about this. Any institution which assumes
total care of children has to assume a parental role whether

the institution recognizes it or accepts it. The extent to which
an institution, that assumes this total care is aware that this
parental role exists will directly affect the mental, emotional
and social health of the child. When an institution does not
assume paréntal obligations it produces the "institutionalized"
child; a child who is autistic, insecure in the extreme and often
considered awkward and slow,

Warrendale is able to avoid most of the dangers of insti-
tutionalizing children. This is because'staff become emotionally
engaged inAthe child's problems as they arise, and because the
total milieu of the institution is "child-centered" and as flexi-
ble as possible., Indeed, Warrendalé can, ahd does; offer much
in helping the chiid who has been placed in other institutions.

The Staff Role as Parent Substltutes

To accompllsh thls parental obligation, a staff member

" must have a thoroughly professional aptitude, which combines
total concern for the child with all the objectivity he can
muster., A common philosophy and appreoach is held by all staff.
They are a part of the "group parent-substitute", as well as

a personality in their éwn right. Reduced to iﬁs simplest terms,
a residential worker performs parental tasks with each child
though both are aware that the staff person is not, nor will
ever be, that child's true parent. Thus, there can be no "let's

pretend" quality about the parental function of staff, When
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children call staff "mommy" or "daddy", or ask to be adopted,
they are gently remlnded that staff can be "like parents" with-

out becoming their actual parents.,

The Value of Peer Relatlonshlg

Often chlldren, almost violently, resist all attempts
at developing meaningful adult relationships because they have
been hurt so often by adults. They even have to resist the-non-
demanding kind of relationship Warrendale has ts offer.

Therefore, it is of inestimateable value that Warren-
dale also offers a range of siblings and peers that no family
could match., Within the group a newcomer can find: children
to hate, children to like, children with whsm to work out feel-
ings, children with whom to play and those to help. The results
are that at Warrendale a newcomer can find a children's atmos-
phere that is sustaining enough to permit her to do‘without an
adult relationship for long periods of time. Therefore, peer
influences are carefully and continually observed, and the
quality of natural leadership assessed because the influence
of the group on an individual can be vital and positive or at
another time equally negative."For_example, Martha ration-
alized her distrust of adults besause she felt she was the
most abused child in the world. When she began to relate to
other children, she was amazed to find that others had been
through similar experiences, and, in fact, some had been even

more abused than she,
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The Suggortlve Aspect of the Milieu

hven where a child has not a significant relationship
to an adult, or where a child has not a single friend in the
house, she is still able to maintain herself temporarily'and
grow because of the all-important supportive aspect of the
milieu, Chris, as an example, resisted every effort of staff
to form a relatiohship, and succeeded in alienating every girl
in the house with her bizarre behaviour. Even after many weeks
of staff handling to protect her from herself and the group,
several of the older girls declared that Chris's behaviour
annoyed them ™o end" - but they realized how @uch she needed
help, and Waréendale-was the place to get it., Such symptom
tolerance by adults and peers would be impossible in a family

situation.

The Mental Health Aspect of Daily Liv1ng

As an 1nstitut10n Wlth a philosophy well grounded in
mental health principles, Warrendale offers the understanding
of the psychology and growth of children, that many parent-
substitutes lack, One of the most common feactions of deprived
children who are suddenly exposed to an accepting, affection-
ate surrounding, is to test this affection to discover if the
adults are reelly concerned about them. Most parent-substitutes
cannot stand such peridds of testing for too long, but Warren-
dale regards an adjustment period of three ﬁo six months as

average, and up to a year as not unusual, Tammy, for example,

was very withdrawn for her first days at Warrendale; but, as
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she saw that the staff-members offered concern and affection
to the other girls she began a period of demanding, clinging,
"piggy-back™, "jumping-on" kind of attention:that nearly ex-
ﬁausted sixhstéff members; Her fifst need did not seem to be
a need for a deep-parental rélationship, but rather the more
frank and obvious need of "people to hug".

When a girl feels-more secure, éfter a period of test-
ing, and is having more of her affectional needs met, there
is usually a period of regression.> In this regressive period,
the child usually relives some of hef past emotional experiences
which is necessary in order for her to grow beyogd these emotion-
al blocks. Warrendale, however, does.ﬁgﬁ foster complete re-
gression or a return to infancy. Rather it allows rggression
in some areas of living while vigourously supporting the girl
in other aspects of growth, A twelve or fifteen year old girl
can suck a baby bottle before going to sleep. This would shock
most people who did not realize the significance of early maternal
deprivation. However, limits are set as to when and how the
bottle is used,

As in the case of using baby bottles as a tool to permit
regression, many other practices, policies and philosophies are
constantly in operation. These to the uninformed layman may look
like "coddling", "spoilihg", and laissez-faire practices. Still
there is a "child-centered" design throughout the whole frame-

work of agency and practize which is psychoanalytically oriented,
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Children's biting, hitting, kicking, and swearing at staff-
members ﬁay seem to be overly permissive, by the uninformed

" layman again, but this is not true. These symptoms are worked
with in a conscious way with the child to assist in déveloping
insight in his problems. This growth can only be founded in
complete acceptance of the child and his knowing it. Only
then can they begin to see the difference between rejection

of behaviour and rejection of them,

Warrendale is also aware of the importance of growth
patterns“of puberty and adolescence, Many girls come to Warren-
dale, who are physically far more developed thah they are social-
ly or emotionally. Others come looking so immature and physi-b
cally under-developed that it is difficult to imagine them as
someday becoming an adult. While Warrendale has no panacea
for dealing with such disparities, it does have expectations
for girls at various ages, but provides individual allowances.
For example, Stella who acts and looks far older than her eleven
jears may have certain "intermediate" privileges in going out
in the evening provided"she is aécomﬁanied by an older girl.

So tbo, the symptoms and behaviour that have confused
and angered the adults in the past life of a girl, is nét always
accepted in - its face value at Warrendale. A knowledge of the
dynamics of human growth and behaviour, énd skill in applying

corrective measures are necessary equipment of the staff-members.
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Warrendale and the Local Community

The fact that Warrendale is an "open“ institution,

gives each girl, as she is able,(a,chance to participate in
the community. The staff utilizes opportunities which arise
with community persons, such as teachers or shop-keepers, who
have contact with the girls, to interpret Warrendale's programme
and treatment goals. However, community contacts aré not left
to chance; in fact, Warrendale takes considerable care to avoid
the abuses of indiscriminate exposure to the community and
the other extreme of avoiding community involvement beyond
a girl's ability to use it constructively.

| To steer such a middle course is not g,simple matter;
indeed, éonsidering the‘types of disturbances of the children,
there is a calculated risk in such community participation.
However, in Warrendale's view, the social values gained far
6utweigh the possible fisks. The realistic standards that
Warrendale sets for community participation and the emphasis
on community participation as a privilege have been effective
in keeping "acting out" symptoms to a minimum in the community.
The emphasié to the children that Warrendale is the .place to
éxpress themselves - not the community has also contributed
to this succeés. Actually, Warrendale's routines and "going
out" standards seem to be more conservétive, the expecéations

higher, and more carefully observed than in many families in

the community.
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Warrendale as a Symbol of Stability

| For chlldfsh'whs‘have few family connections to return
to and whose lives have been chaotic and lacking in stability,
probably the most lasting imprint that Warrendale leaves is .
a sense of continuity and permanence, After she leaves Warren-
dale a child turns to the people and places that have the most
meahing to them. As children revisit foster parents or case-~
workers, . the graduates return to Warrendale. For even though
at Warrendale the staff and girls change, the building and
the setting itself may symbolize the meaningful relationships
that she once had there,

Thus, graduates are encouraged to visit Warrendale

at any time. Frequently, girls return to join in the Christmas
and Easter fesﬁivities which indicates that Warrendale assumes
a parental role for some girls even after separation from the
institution. Girls with a residue of problems often visit
for counselling and guidance reasons. It is hoped that this
tradition will be maintained over the yéars; that graduates
will live elsewhere, yet know that Warrendale is always a place
they can return to and be welcome,
Possible Improvements

It is not supposed in any way that the present thesis

is even a complete description: of Warrendale. The total programme
has been a developing, growing process ever since its inception.

The board and staff are keenly aware that there is still consider-

able room for further improvement, development and change in
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in the service it provides for children. In recognition of
this, a considerabie expansion plan has alfeady been formul-
ated, and fund-raising is being organized. The plan includes
expansion of physical facilities on a cottage basis, and an
increase of clinical and psychiatric services. Some of the
suggestions of this thesis will be included in this plan, as
they have already been discussed. This example illustrateé
the eagerness with which board and staff greet}new ideaé and
desire. to improve service,

Improving the Practice

proved. 'Such activities as dramatics, dance classes, woodwork,
ceramics and other expressive arts have been impossible. The
present success of such projects as piano lessons; sewing, and
cooking suggest the value that an increased programme of this
nature. The arts and crafts programme suffers from; sporadic
timing, lack of space and facilities.and limited skills of
staff,

Sub-groups, on a club basis, have been rare, and seem
to disintegrate before they become well organized. How much
of this is the natural result of an typical group is-not known
but the staff have not had opportunity to really find out,

An increasing development of intefest projects might well en-
courage interest sub-groups in the house. Presently the trend

towards friendship sub-groups in the house is rather a socio-
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metric pattern of "pairs" and "triads". A sociometric study

of such patterns wéuld pfobabl& reveal indications of indigenous
leadership and friendship swings which would be invaluable

in planning programme. Knowledge of how, why and when these
friendship patterns change, the author feels, is more important
in a treatment center than perhaps in most other settings.

The staff already observes interactions that provide clues

for how a child is feeling. For example, if they are feeling
they are "crazy" they seek théfcompany of the child whose be-
haviour ié mostﬁbizarre -.'and conversely when their striving
towards positive gfowth‘ié strongest they seek staff and the
girls who most exemplify tﬂis for them. The staff observe

and use this knowledge but it is only'the extremes as mention-
ed above which are consciously used. The "shadings" of feel-
ing which affect interactions are not as eésily discernible,
Much could be done in research on this question alone.

Present handling and recognition of natural leadership
among the girls indicate that the cultivation of potential
leadership could be further developed. The present practice
of‘giving a girl more responsibility on small jobs, as she
is able to handle it, (e.g. older girls helping to put the
younger girls to bed),rseems to be a valid principle, and should
be developed further;

Probably one of the most useful tools that could be

used would be a regular follow-up study of the girls who leave

Warrendale. Such a study would not only form background for
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evaluation of the effectiveness of the work of Warrendale;
it would also provide valuable information for work with senior

girls, and the after-care programme.

Staff and Psychiatric Services

It has been found at Warrendale that when group situ-
ations afe mishandled, individual interviews and methods are
unnecessarily complicated. Indeed, unless the staff are aware
of the root causes of such group phenomena as; group contagion,
"scapegoating", physical fights, and delinquent sub-groups,
éhey deallwitﬁ surface behaviour both group and individual.

It is necessary for each worker to recognize group behaviour
éymptoms, but also to deal effectively with them as they occur,
Using programme activities therapeutically, settling a fight
situation or using oneself in a positive way during a group
discussion, are but a few of the group skills a worker must
learn and uge constantly at Warrendale.

It has been generally recognized at Warrendale that
the yart'of using group skills is an indispensable part of
the equipment of its staff, regardless of their social work
background. The learning of such skills requires a high degree
of assumptionvof personal responsibility and self-awareness,
For staff co-operation, interaction and cohesiveness are im-
ﬁediately more essential to the treatment goals in a residence

such as Warrendale.
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Staff Training and Development

The staff tralnlng and development of group skills is
not done separately at Warrendale, but rather as an integral
part of the total social work training in dealing with children.
To effect such a training, Warrendale depends heavily on the
"learn-as-you-work™ concept, and therefore a new worker spends
ﬁis first weeks on“staff working closely with an experienced
worker. Individual supervision is provided on the basis of
this introduction to the institution. This mutual help and
evaluation among all the staff-members is a continual process
which adds immeasurably to each workers effectiveness.

Informal evaluation on the job, staff meetings before
and after the working day and weekly staff-meetings are the
chief methods of transmitting skills and information about
the group-life of the house. These methods are dependent upon
the ability of each staff-member to work as an equal member
of a "staff team" and upon the amount and quality of communi-
cation among then. This inter-communication among staff has
reached a high degree of effectiveness at Warrendale., Individu-
al supervision has been practiced at Warrendale, but at present
it is done at the request of staff who wish it. More would
probably be gained by a more regular supervision programme,
based on the use of individual and group records. A daily
log is presently kept, and group records are occasionally made,

but these have not been used extensively in staff-training.
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Likewise, effective as the informal and group methods of train-
ing have been, an individual supervision programme would proba-:
bly provide a better outlet for the workers feelings about the
inevitable pressures of the job.

The principal disadvantage of the methods of using and
developing group skills at Warrendale has been that they tend
to focus, because of necdessity, on the immediate situations
or crises that occur in the institution. Consequently, the
long term perspective and the value of reviewing accumulated
experience is often lacking. However, in spite of these dis-
advantages, the gaining and usé of group skills are soundly
based on the generic practice and principles of the institution.
Such group skills are uniquely combined with individual methods
and techniques to provide a thoroughly professional social

work training.

Improvement of Physical Facilities
""""" ‘.Thé.ﬁéed'féf‘iﬁé;éaééd faéilities is a pressing one

for Warrendale. While there is now adequate staff for handling
a full complement of children (18 in the main house), and

the living space is adequate, ﬁhe recreation and pléy space

is heavily overloaded, especially during the winter, There
needs to be a play room for the younger children, a craft

room, a sitting room for the older girls to use for enter-

taining purposes, as well as a better placement for the tele-

vision set. Perhaps even more pressing is the need for en-

larging the facilities for senior girls, as the number of
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graduates keeps increasing. The present building is only ade-
quate for fivé girls, and the length of stay seems to be longer
than was anticipated, and a building that would provide space
will probably be necessary. The grounds are quite adequate

for enlarged facilities, and a new playground which is being

built will relieve the recreational facilities during the summer.,

The Community and Warrendale

- Céﬁmunitj aééépﬁahée of Warrendale has gradually improved
in the last four years. The improvement in the public behaviour
of the girls and the consistent interpretation given by the
board and‘staff, have been factors_in this improvement, Lately,
a woman resident of the town of Newmarket was added to thé
board, and in time there will be more, Likewise, the concept

of having associate board members has been a fruitful one,

and offers possibilities of increased Newmarket participation.
It is conceivable that should clinical and psychiatric services
be increased, community participation might be invited and

even day-care services might be possible. Likewise, there'

are considerable possibilities in co-operation with the New-
market School Board in developing the Warrendale school with
community children taking part.

In spite of its short history and such developmental
difficulﬁies as budget? staff training, and community acceptance,
Warrendale has been able to maintain a standard of work that
has impressed everyone who has been connected with the insti-

tution. The policy of using professionally trained workers
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to work directly with the children, and the concept of the
residential institution as a dynamic agency that uses all the
forces of social work and community resources to help a child
find herself in an atmosphere of freedom and a positive living
environment, seems to be an effective way of helping emotion-
ally disturbed children.

This thesis has concerned itself primarily}with the
group wofk contribution in a treatment center for emotionally
disturbed children, The writer has described the actual setting
and hway of work" and‘made some recommendations for the future.
Littie attempt hés been made to analyize the findings about
the setting or to project the date against the total group
work - case work and treatment center philosophies.

At Warrendale there is not the clearly defined job
description for staff that would be found in most agencies
using social work processes. The group worker, is of necessi-
ty a caseworker more often than in most other segtings. The
actual length of time in a day, week or month spent with a
child makes for an intensiveness and meaningfulneéé of work
that is different from a non-residential setting. Warrendale,
and the author, firmly believes it is this generic approach
to helping answer the needs of children, that it is the only
one that can offer lasing results.

It is hoped that other studies involving assessments

of the caseworker, adminstrative and community organization
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aspects of Warrendale's approach of the problem of helping
children who are emotionally disturbed. ' Then this present
study might be more useful in helping other institutions being
planned for children to become increasingly more effective

as they seek to help children grow and live more creative and

productive lives,
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Some Notes on the Population of Warrendale (January, 1958)

Reason for Referrals

Girls Name Length
(pseudonym) Age of stay
—
High ScHool Girls
Sally 14 3 yrs. 3 mo.
Jane 14 10 mo.
Betty 16 3 yrs. 7 mo
Evelyn 15 3 mo.
Grace 16 1 yr. 6 mo.
Donna 15 3 weeks
Fublic §chool Girls
Ann 13 1 yr. 7 mo.
Peggy 16 1 yr. 6 mo.
Freida 124 5 mo.
Clara 12 2 yrs, 6 mo
Tami 12 41 yr. T mo

Conduct disorder - unmanageable -
running away

Conduct disorder and neurotic traits-
hostility to adults and structure -
strong projective tendenclies - sexual
problem

Shy - withdrawn - non-communicative -
pre-psychotic

Child of psychotic parents both
hospitalized - lack of concentration,
mistrusts adults - sullen - rude -
no F.H. adjustment

Hostile child - uncontrollable at
F.H., - sexual problem to negro child

Running away - due to environmental
difficulties

Emoticnal anaethesia - grossly over-
weight - 1nability to relate - temper
tantrums

Sexual broblems - suicidal tendencies
Sexual problems - school prbblem
Diagnosed schizophrenic child -
temper tantrums, loss of reality -

paranoidal

Diagnosed autistic child - sexual
problem - 10 foster homes in 2 years
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Girls Name Age Length of Reason for Referrals
( pseudonym) Stay
Warrendgle School Girlls
Lucy 10% 1l yr. 2 mo Behaviour problem - unmanage@ﬁhe in
. F.H. - anxiety nightmares -
educational problem
" Stella 124 1 yr. 9mo |Sibling rivalry - distrust of adults
sullen disobdient - condutt disorder
- Helen 15 3 yrs. Writing and reading defects - fail-s
ing grade 2 at 12 years old -
unsccialized child
Esther K. 10 3 mo. Day and night soiler - extreme
: educational blockage - an unsocial-
ized child - very unkempt
ABeverley K. 8 1 mo, Exhibits temper tantrums-;'imagined
' ghosts - delusional - educational
hlockage
Senior Hduse Girls
Nonnie 17 43 yrs. Depressive - grossly overweight -
. sister to Betty
Sophie 17 5 years Extremely hyprochondrical - conduct
- problem with boys and men - little
trust in adults
Kate 16 4 yrs, 6 mo |Demressive - delusional at night - _

poor orientation
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Schedule B, Some Intake and Information Forms of Warrendale,

. Facesheet for Referral Summary

initial Referral Sheet

School Férm

Girls F§rm

I o (@] o =
.

Bed-Tiﬁe Observation Form



# ARRENODALE

FACESHEET PCR REFERRAL SUMMARY

AdE OF CHILD " DATE

STATUS QF CHILD AND DATE CRILD CAUE INTG CARE

BIRTHDALE SCHOOL AND GRADE
RETGHT : WEIGHT MENSTRUATION DATE
CHILWD®S WORKER (MISS,MRS.) AGENCY

FaiLI.Y WORKER (IF DIFFERENT)

1S CHILD Nov IN INSTITUTION! ({SPECIFY)

FAMILY PICTURE DATES
‘ . , CHILD LIVED wITH
BIOLOGICAL PARENTS. NAME AGE FRO TO REASON FOR REWOVAL
FATHER :
MOTHER
SIBLINGS:
1.
2\1
3.
.
5,
’\ 6o

LAST FOSTER OR ADOFTIVE PARENTS (SPECIFY)
FATHER
MOTHER
SIBLINGS:

1.
2.
3{.‘

Please use back of sheet for 1isting other homes.

ILSTIPUTICONAL EXPLRIBLCE., (SPECIFY ALD GIVE DATES)
1.
2:} *
3.

PAST NR PRESENT QRGARIZED GROUP EXPERIENCE. (Specify name of camp, church group, Guides, Y,
or other, and give approximate dates).
1, '

i oEwN
4



NAME OF REFERRAL DATE,

- 1a

2.

3.

4

5

WARRERDALE

TTIAL RE 2
(To bo attashed to yellow facesheet)

Ploase state in a few words the girl's soeclo-sconomic background (housing, imcome,
gul‘::ra.i grm;p, style of life, how sbe hap adjusted to sooclowsconomic level of-
08%ar nse ) - N g T .

Deseribe the youngster briefly: What does she look like? Is ghe largs, small
or average slze for age? Any outstanding physical defects or charucteristics?

Degeribe the family sltuation in a fou words: Vas there hammony or conflict?
Marital or sibling difficultics? . Glogely kmit or disorgenized? Are pavents
intorested in maintaining contact? Will she return to own family? Have sibling
contacta been malntained? Are sivling contacts possible?: What does child lmow
about tdological parents? . S .-

Dascribe fogster family situation in a few words: Was there harmony or confliot?
Marital or sibling diffioculties? Closely knit or disorganized? Child®s place in
this family? Is this family interested 1n maintaining contact with this child?

Dascribe adoptive family situation in a fov wixdst Was there hamony or confliot?
Harital or glbling difficultles? Clogely Imit or disorganized? Child's place in
this family? Ig this family mbarested in maintaining contact with this ohild?



b. State in a faow words the youngster's main problem, Uhy do you cotsdder referval.
% VWarrendale instead of fostor home? UWhat is hor symptomatic behaviox? Is -the
problen worse ab home, in school, or in other contacts?

7. Flease deseribe briefly what you know aboub how the izl acta vAth adulis gng
ehildren around ber.

8, Do you oonsiéar the girl yesourceful? Is she withdramm or cutgeing?  Is she
overly anxioug? Fearful?

9. How long has the agsncy known this youngster?
' Hiow long heve you known hor?

How frequently have you geon bor?

Is your sgency propered U0 previde cesework or paychiatyie servises during hep
whay?

310. State in a fow words what asmts the girl heg, and vhat activities you knww her %o
: bte interested in,

1l. State in a few words your .Lcmg range piens for her. Have these baen dlgcussed
- wdth ber? Uhat happens to her when she leaves Warrsndale?
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12, . that would you like us to do for this girl while she is here? Do you think thig
would involve intensive casework? Group therapy? Psychotherapy?

13, Additional remarke:

Signature of worlier.



WARREHNDALE
NAME OF CHILD | ' ACE
CRADE
SGHOOL,
..

Bear Principsis

The zbove vamed girl hes been accepied for placcment ab Werrendsle = o residenvial
centre for adolescent g;r.f.’.v, Girls in our cgee ravge in age from 10 to 15 yeers aod
come from s waricty of backgrounds. Qencrelly all of them are presenting some
adjustment probiema at% the present time.

Yo have found thabt we are much batier able to help these children if we can ge'b a
rerorty from the school which they lagt atlerded before ccming to ug. Thero ig perhaps
no bebtter gource of Information about the childls potenitigl c:'rps,c v end actual
pcz‘fomnc" svailable to use In trying o think of weys of makincr it easier fou

the school to provide ue with this helpful information, we have G;emsed the following
form waich we would like you %o ask the teacher who ¥mows the child best to complete
end reburn $0 us.

Since our gtalf is & well trgiuned professionsl group, you can rest sssured thab
vhatever information you send ug will be used ia the siriciest confidence end for
the benefit of The child o the best of cur gbility. If you have further questions

gbout the natu?'e of our ‘«‘0"25:, Please fecl froe o phone or write and we uill be
pieased to discuss them with you ab your conveniences

I wigh to thank you ang gour stef? in advence for your co~opersiion in helping us
provide.a quallly service to the children in cur cores

Yours sincerely,

doim L. Browm,
Fxecutlve Dizectors

JLB/isg
Eaclse



Lot
H
]

2s

7o

8.

Whet are thig givils nicest qualities? .

What Type of problem bohavior does ske ghow im school?

Iy she o habpy person) Describe.

Ag far as school uwork goess how does che manage compared to classteves? Ig she
working 4o capacity? I school work easy?

How doce she gol along wiih her Teers im sehool? I she a lesder? How would you
degeribe hew friends?

Bosg ghe have boyfriends as well sz glrifriends? Eow does gshe velate to boys?

How would you deseribe her relationship to you, her Veacher?

Hou do othor teachers feol aboub hex?

Would you sey this gird Lrings home problemg into the scheol with her? In what wey?

10, Yhen gid you fizst find ber g problem in gchool?



o,
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Ti. Ave theve cortein times when she is more of o probilen then othera? Descwibes

12: How well does ghe koep her scinool work up? Howr does she regpond when you talk ‘o
‘her gbout thlg?

13, How dues she respond 40 discipline?

1. What do you find mest offectlive in handling her when she is troublesome?

15, Ubat do you think iz vecpousible for her problems?

16, Uhat are the things you think we will have trouble with ab Warrendsle?

17, WUhat are the things you thivk we won's have trouble with as far as she ig
concernsd?

18, Here are some things you hawven!t agked about Bub waich are imporkant to know if
yeu are going o work with this giris- :

Sigﬂedaoeoanavte‘ei.a BREGRAANEOER PR SOBIPBHICPORERGS B a 33;;.'!39.acasaciocqcvto.iiit

Rela:tiﬁnship o Gix‘laﬁeu@eoeaacda CARDATIRLBAIPPRANNEFVNERY LODOE



HWARRBIUODALE

Dirocctors dJohn L. Browm
Telephonet llownariet TWining

Hi Theres=
He haventt net you yet, but we hea.r_ that you mi;ht be
coning out to gtay at .arrendalec. Ue want you to ccno out amd
geo it beforv you make up your mind, 'but in tho moantine,
we'd 1iko to have you £i1l out this formi. T. moke it easier,
ve've put down soue of the thinps that other girls havo told
uéa You Just chock the ones thut bost tel. how you feol and
that®s all! len youlve £lnishod, put it in this envelope and
mail it to us. |
Ho're lookin; foruvard to a viglt from yuu goon.

Bye for now and thuniia a lot.
Jonn L. Drowm, larrendale.

JT:BAI‘CSe

'.C'Dt



s

As.fax as school goes;=

Tt in Grade eseesecccscscsessssnscsecsse
"I 1ike it 2 10t ceececesccncecssacercenae
I 1ike it a little bit cececscccecvocenss
I don't 1i.ke it t00 Well cececcceccvcccses
Somstimes it's OcKooeeearsccscacesccocsee

I ha'be 1"30--00-;00.00000.oo-o.oooocoooo.-?

It%s nice as far as the ldids go,
bﬂtI hate aJl the homooreseecssssvcioe

Thoe kids are 0.K. but the ieacher
- Bure (;ives me a pa.inon_ooooooco-oaoo-aooo

I don't 1ilo the kids Michessesssesosessa
The kids are 100 stuck UPeccecsessccsvane
There are {00 Many ruleSccecscecsasnssccs
Most of tho boys are nlcCeesesscesssscses
Mogt of the girls are Ocfeesescococascsoe
Some teachers are OcKeossssscssescsoncens
I like all the teaoherse...;......‘.......
There is t0o much homeworKeeessesciosoves

I hgte to recite in
front, of the 318550.0onop..ooocooooycol

I vish they wouRdn®t keep

asking g0 many questiona-uu.......... .

The Iids think they're g0
Sart all the tinceeccoscocecsoceccscees

The teachers are t00 NOgYocsscesevoncecen

The teachers don't
care about the kidseeseccccsccceccnsccen

If they reslly like you °
they wouldn't bes so mSWocoooaoooocoono

I do O.K. in 3011001900o.og-e-oou:ococooqo

I have a lot of
trouble In 8choOlececccesscssesssarssnn

Theyirs aluays picking Onl Bosoevsevessvsee

I'n gonna quit as
goon as I CAlloseseseecetcnscnsnccnessacned

The best part of _
8ehool 13 10CEeHSesesecscnvcscacesrsctvssnse

Sanetinos I feel like quitiingescesccessese
If I daved, I'd allp 80li00loescssscsscesece
I don't always 4o my homowOrkecssecssnsescess
I never do homeworlteeseseesseeiTooccncessee
I'a like to skip school aometimescessecscce

After I sldp school
I secared to £o backoesoseaesoenvessnssses

The principal is pretty dumbacessocsccccsas

If I had a nickol for every time
I 801'0 the Strﬂ,p I'd be richeescveascscccen

What good doss school 40 anyayeeesscsscsee

Its fun raising heck if _
you domn't get ca.ught...u...n.u....-....

I 1ile to pet the teachers Nadeceevssscesso
1 ge‘b a.long 0.Ke in 8ch00lecsccsvsccscnscan
SGhOOlaS ﬁmn.."...'.Q.’.........‘........

Anything elso you'd lilke to
8sgy about 5¢h0012306se0e0s0vsscacevorscass

Uoll now, let?s get avay from achodl and toke a
look at grown-ups -« adults ssmen and women.
Some growm=-ups are Dellecececnccccevasscscne
I Qon't like nost mm‘ups.-oooooo.o.ooo-oo

1ife would bo botter if
there weron't so nany of thofessesssesesen

I dontt brust thellnosesecscsseconssennssrane

Jdcmen arent as bad as DeNeccossnesnaseassro



-
s 3

lien ave botler than T
They're 0.K, as long as

-+ ey leave 18 4lONBocsccesscecsccscsesons

Th/ey"re 100 DOBHYeceescscvsesroscecsoncasss

$hey never kecp thoir pronises;.........o;

They're alwnys forelng you %
do what m want you %o dOQOQoooown.oc-o

They get mad £or nO reastflocessssasscvsnss
ﬁzey alyays uant to spoil your fuheeesssos
They don't understand Necseevesccssccscsns
I hate talldng t0 thollusseeeneccoacesssess
You sure can®t trust thebeecsscesscecsssae

I 1ie a foWoooccovosesacssaesanscoscsancs

I like the women '
nore than the menooo-.no-unnoaoo-ne.o.qn--

I 14ke the men

ree than the 1YOMeNoessvvscscnvonssecsnes ‘

They never si e you a ¢hanCeossecscssasees

(
I wish they would stop _
ShWing mﬁ aml.ndooevo-ooooooqe.ae_ontgo.«

I like most groOMWA™UPSesecsssccccosvesnnaes
I 1ike then most OF the tilBesesesvessesss
Boyy do they give ne o paileecsscseccavasa
They*ro too old«fashionad..........;«.....@
Thay're 100 stricteccceccsusecsosocstcsnss
They cause mogt of my troublesSccsceveccess

I hate 'l')hemuw 28000 EU0P00RQ0060RIQOCOOBERAD

Now, how about boys and girls: =
I like beSoooooo-oeooaocoo-ooaoqoomouovoe

-~
Th re OQI{.‘OUN.E.IIOUO..QO\"OO..HI0..!!’".9

I like them but they
g ure are 811lYeevcosencnssonssoressesnso

X wont a stosdy Wyfriendeoscsnssronssscacenscy
I_ have a St'eady h@,\rfﬁﬂlmoouooe-a-oaan&ann«-u-o
I don's went o g0 stealyoescscccsoncecsscsease’

I vant to get married
as sOOn as I canoqn.'-onovooeoo-coaooooocooo‘o&o

‘I'kxey’re t00 froghaceccsee 063¢c008900000000000 20"

They're always trying to
get Smathin{}' from JOUccoeeoscnsccaswdaenassae

I 1ike girls bottoTeeeesecsesdPecasoanscaanaono
I pob along better x—ﬁ.t.’.x g.!.rlso.....;a...a....u
i have a real good glrlf:d.erﬁe.on.u..u...ew
I°d 1ike to have a girlfrionde.ccsccsnnososssse
Hogt of ny friends wre 100 wilAeovcoeecaossnoen

I like to have a friend 1
can tall: to aboul thinggssvecsccevesscasoveseo

1 1liks to o out with the falfleesvecossanevenna

I 1ike to go. out
with a boy 8lonBecccverrsvoeosaccnscosvssuswas

I 1ike to have some girls
with me vhen I 0 OUtsecceesnscssanesnsscacaca

Thay don't understand Meeceeencensesscnsssssaan
I like blg partiescesesccoscecassecscccascsvsse
I 1ike mmald paxrbiogoscssessossvosscvconessnaas
I lﬂfs'WSO-oooaeononnoaomyna@anaaoaouemm»eo
Host boys wvant to neck to0 michsceccesscasessoo
Older boys 'are 1more fUboccesssowsacsososnsunse
Boys my age are t00 ShYcsveenscccnsescscnsoanan
Boys my age are too yOImgooo:;n'nnooocoanoaeoaoc;
I wish I had more frichdfleecensesarcosoncannases
Hogt friends can't be trustedocessccocseasecsace

They_ talk behind your backescoensccocesecessoans



Sonwtimes I lmoy

AT

theyem laughing ab TiBoe0eo0cesvsvs00s00n0evs 0D

ﬂh\; vish I.HES ml_‘a—l)opularonn-o-.oou-oo.ou’o-‘nooucoo

I'n afraid I'il do the

wIong thin@n'o'ooooooooooooobeooonoe.aoo.on soeceoo -

I mbalong ooK." Iﬂnﬂl ?ﬁlﬂm Alloescsvoceo 008000000

Younzer kids sure : .
giva me a 'Jaﬁ-naoooenooooooooomuoooonaoecao-uoe

: I 1ike y?ﬂnger-kidﬂeeoonoooo&oo;a;euocoaoooaoaoon
Abst kids lﬂ‘:ﬁ ;'-3$eoaooeon-oo‘o-oooc?o"-o.oeaaav;o-oo&
'Nﬂbﬁdy 11&39 mBoon;oooooooonooaeneono:cooaoaooooo
; Rnybhing else?uoa;oa;uooooo;oooeeouenooeceooopeao
oouooooa;ooéeooceoou-oonneoaoo;;ooooo,oaoonoooeoo
DG C00A0BC0DEA0C000NN0ON0B0000000080008086 0000000 A0
0000009400830028008000000090090000VE300000000G0000

“~4g is sometines ths wy I feel about rysclf?

s

VIQD Sﬁﬂmdoooaoaoooooooeooa&oooooéoeoaoodoaoogoﬁﬂ

I Yy $00 Mishosevvencoscocsoecososnscosccvscons,

I have ool thﬂ'u{z}itaoebooo.oooo«q.ooooooooeneoaooco
Hobody imderatands D¥ecccccsoeccasscesccsscescssn
~ Nobody 13Ke8 MBepooeerssoasssascncsconseosssosass
"I %hdns D% (g00deoscisaccsooasosooasasasssasonoas

Sometimng I h..'"‘.'ﬂ Wselfeooonocaéonooeoo- essvcosen

I3 J'L]"“ © ﬂ,m" fox a ‘i.!hilé)ooooooooooeoecoooo

i.r

I wish t.n’mg would
WOI&{ ovh ba%%:t“ for n&oeon.aoncaoonanooaecaaoo-.a

(i just unluclqyawao.uo.,e_u..;.,...,,ao.e....a.a..
31 pinen I ek 1 coudd dlceccsecowosesoesccans
[ im vy hn,-_va ercsgh i‘uno;u.casq“oaees..q..«n”
:‘:‘iiiﬁz—:“'?, bt z-*ﬁmxgi-. Uriandsosicacsnsonosscosonesas

. . . e I LR i
ot by N Y 642 1Y dillloessencoscsssenese

mﬂx’y’bﬁdy is a{;&inst INBacovocesvoant
I saxe have alot of Pmmmooo-oeoooc
Thoy sure make 1% teugh £02 18600000

'v I !ﬂ-Sh i »cmlld' tr‘lﬂt anﬁ?ﬁﬂ;j‘; 'ao.o‘o waaen

Isﬂ} badocososoosccocessssssesscagasos an
I get lﬂﬁasac;o a Lobascscesrnosassscsnos:
I never 0t Oy UaYeoececssssnsosssovecs s
then I faks thins TTe0) tuiospenseen-
I have bad é_li?ealis..oe.uu.‘u.on;a“.

1 souetincs walk in 1y sleolescscocsio-

“I I-IiBh‘ I inew .h‘CH-! tc me'mo‘ooaeuooooas v
Igm mt mally ww tﬂu;onoe‘ouaeooo.aoo.\:‘

- I have lots of Gomaooeesauﬁoooueo;ocaoow

I got fuy paing somobimodeessossonsass -
I sure drosn o L0beescoccecsessecesvans o
I havo nightnares’ souebiingsessoesssesoes
I Wooaooo’oooonanoo«oooogooonoo-aooooe‘
I'm not protty ononghecccseccessessrssosse
iy perdods bothor Meeseossascoososassconer
I wdah I lney more about G6Keooanssensoses
Sonstines J less my amlwouwu.”uu 3
I w:i.ah I s Qjé'-"jﬁac@aoomoeaaqonauoo;oeoau

I%we nissed o lot of
thln[,ﬁ in ny meiwoooaeoﬂoonauaeaeeoo:—c‘-

I'vo had my sharo of towS 1ikiisocssnano-
Things alwys turn ol WA Lo scec000aucsa-

1 yish pecpls wulin®h
a vays p’iﬁl;'ﬂﬁ osnoerrnne .- 2 $%: .-

I not YOy ﬁjibﬂsc«'oaoomocu-ﬂ-. R

Saweinos  i4d jusl 12 -

T gast o iua Las g

1



. Sometimes I'd l1ike

to hlt s0e peopleooooco'ooouooooo.o.ooo-coo .

1'11 nover have good Iuckesceoosscavossvosane
Somotimos I hate mm..c-.-ooocuoooo;ooa
~ People are real good 40 IBneesoccsscocesnccenr

I wish I lmew vhat
people expectel of me.onocooooocoooaonocnooo

Poople are O0.X, but
they ,‘Iuat don't lmdemtdndooooosuoocooa-ooo-

' Someday thay'll bo son:y...........,..:...o...
- X wish I Aldn't sweareiecccsccecsecccaccsaoson
193 change my name if they'd lot ms do ite...
Boys am I ever mixed UPes-esesessooseonsicose
I%ve been lucky, so £aloescoscascosssosesnose

I vish I Imev if ueople -
liked re or notq.p...o..........g...ugo.no

,My dsd was Oclovsecsvcenseccscscacsncacccocsne
. IW dad naver wderstood mGoo-gooo_-ocoo.‘.o-ocoo

Hy‘ mother W&S pre‘bty gOQdo..o...o-.....a-éio.

Ify nother nevar understood Moo eo o-.o_o.la_nqoino l

My parents con't care
what happms

000 osecacecosrvecrsncoasoecs

0f all thv people I Imow, these are the ones

Ilike best = Op....o.oo‘-o.o-..-.0..-&.:.0.0..
£190000/9000800083008000CT0PEe00E0E00D0E000E00
0 20000t0Ns00¢00008209080004000000000406002000
©200015080000000000000800000009200060000s0s00

I lika. £aeSe . ooo-ooooocooncaae_o-oo.-suotuo.no

Ivih I lmew more gmeﬂ-..;..;.;-...oo-;oosa ‘

I like to make thingSoeecccccstecocsseccsnssne

" 1sh I lmew how to nake
aoe things than I dOsesosssanscncessscrecon

[ wish I could get along
bstter with peopleo...n...o...........u..q

~.

ALY

1ike Illlsibooaaa:oﬁecoooo-oae-eooouootoouoe

Hodern musie is
Botter than vesteMoenessssescacccscecpoccce

I like western nmusic best....'...............
I don't feel ha.py very 'oft.en...'.......-.....
I'n afrald 0 trust PeoRlessasscesessesesose
I 1ike 0 readoecscsscescescacssascocscnseec
I 1ike 4o watch ToVooooo;ooone.oeo-.--ocoono
I like mvies“i-...::u...ou.oo....oo....
I vish I could have more dateScecssscsesssasc
Pgople don't trust mBosccesssscecesscosccces
I can talte care of myself OcKecsovessescesco
Boy, do I ever got sick of rilogscesccsssess
I*ve nover boen treated falrlyeceesocsceccsca
Everybody pioks On MBecesscacessssassessosse

I vish I had a pet
10 1ook afbercsscecescocesssnsscossaneesoss

I wish I had somothing
Of TIy OUN ONCosesssesncancrssscseacansedsecs

EOhOdy m:es ms...'....00.&‘.......0....."0’

I wisgh I kney if .
Peopie lil'-'ﬂd 100 ceeeautorsanserronts00eedevn

It sure is hard to Lot
along with everyhody...........go-.-oo-oo-o

I yish I could live
vhere I vanteld $0 1ivecescevroscesocscnscns

It secns 1ike somebody is
al'l-lays yclling Bl MOseascesscescccosorsvcses

Ie only I had one 'gOOduf;zriendeo'o-.ooeooooeoa

I wish I kney what
I%ve done t-mnge....-3...........u...n.o.'

I vish I could stop momgoonaoo-aooooaoceo
Sometines I like to fool peoplececccsessccas
NObOdy Imows vhat I'm mﬁngo-oo.;cooooooo



P . ow

- 4
4 people knew vhat wag on
W find nhey‘d e nore carefulececesssnsescace

«1. wish I could get
/auay fron l'b 2llceeccccoesecocssaccoscscconacan

I vish I could live some
of ny life over again.;.-........,.....u.u...

I never tell a.n;ybody hGUI feel..;........-._._o,u,
I uged to habe MQGQo.oo-no-oao.anpoo-oouocoaoo

You can®t trust . .
a.‘nybody anymoreooooooucﬁ.o‘q.goo!oo_o_o.oo.o [ X X2 ]

I'n better off
than most PEOPLBsccceoscosrcansacssscncocceees

If I told everything I kmow
it would be tough on,son’zebOGyo._.........e‘auu

- I'vo had more experionce
than most lids IV 80Ccecsecesceccccsvascesedise

I've had enough. troubles

already to last the :
- I'eS'b of ny 1if8|.oo-o-c-o.-...ooo-ogooo‘oooooq
[meday I get BVENeooecsrscecussenssesnsnésasnd
Ihabe old IBOP].B.IOQ 00 00RTRCCPNSBIOBNI0BEEVIORD

There are always some brats
around %o gpoil everythingn..........u......

Bvery'hhing was going fine until
bange! Everything seemsd

o g0 wrong AL ONCOesvescncncecassnsnssncrnres

IEverything has always gone

vrong fOPr MBosecosccssassocnnsssssscceccosence
It Isnit so tough for bOys...-.....‘.......,....
I l-ﬂ.sh I'd been bom g boy........-._n...e. eecne

Ir I only lmew
vhere nmy family mslu..o..u.................

This is what I like 1o read bost -
..0'.....00.Q..O........_I.......Q.‘0.0...‘.!...O.
- ‘ooo000oe'oo0;00000000000.0..0.0..0.059000090

0060 0¢2008080000080800000CseePENseCNeoOOOBOOE0OES

5 [
I've never had nice thingSecessssecovesss.

I'n botter if I ot a
smnijl{‘; onee in a whilesecccecccancsnns.

Spanlcing only makes things WOTSGesssessse.
I hate roadingeessecsssscccscncscceccnssss,
I worry about 1yselfoeeeccsssscesassannce:
Itn too NOFVOUSecarsssssnaacsasassssanesas

Sonebines I feel like.
Ol'y‘ing but L canfhesesesseesccaccscsnsenn

I ery tﬂo‘mtho_-e.ai"#ﬁ-von.ouoaoo.o.oooooooc

1 hate bei.ng alone in the dark,......‘.....

I bite my m@ﬁm&uSooseooeonooooOQQOOona
I somstiuos wet the béd.'....,...,...o..'...

Théro is alwafs too much
-arguing and figh‘hing go:l.ng ONevcoecasscosy

Itis fun 10 Neokessescccscnsesecnnvossncsn
Inm afraid of iboyﬂolooo-oo;.c-oso-o.o.oono-
1 get tired easily...u...........-....u.

I yish I lmew why I :
feel th@ wmay I dOQoo-ooo.oooco-ooo.oo-onn

Some of nmy thoughis. 8care mNecessesscccesss
1 almost nevér gl o scecossesassnrncassurs

I haven®t had a good
13‘1{’,'11 for a long tinBcecccssessasccassane:

I don't lﬁlow mmh.:.o.ecoo---..oa..ooo.oooool

- I know nore than is ;00d 99 MEeessscsscss.

.Jhen I get mad I just

want to rum a“ayooooooo--oooooo..o-oooo.oom
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BEDTIME OBSERVATIONS DATE

3.

EARLY EVENING USE OF STAFF AND PEERS: In what manner? open or masked?
what potential has this girl for the use of her peers to provide the
security necessary to make the transition from waking to sleeping? how
do her relationships with the girls and the staff differ from other
perlods during the day'>

REACTION TO IDEA OF GOING TO BED: What was the first sign of such a
reaction? (did it take place early in the evening; downstairs; when she
reached the bedroom, etc?) is there an increase in friction between her
and her peers? and staff? did she become more active? less active? did
she seek material props? food? objects? of what sort? what seemed to be
her frustration tolerance level?

REACTION AT SNACK-TIME: how direct was she in expressing her feelings?

how did she seem to regard the food? any difference from other eating
situations?

USE OF TIME: from the first mention that it is time to begin preparing
for bed; did she seem rushed? how aware is she of the length of tlme
avallable and of the passing of time?



Page 2,

5.

60

7.

UNDRESSING ROUTINES: how does she prepare herself and her bed for the night?
does she complain re physical ailments and if so, how are these complaints
timed? how do they differ from such occurences at other times of the day?
describe her borrowing and returning activities; does she leave her clothing
in a pile on the floor? put it away in order? how and where? what can you
see from this about the child's feeling about the things she discards from
today?

GETTING INTO BED: did she go into bed and stay there or did she make several
trips into bed? if the latter, of what duration were these trips? what does
she do, once in bed? what positions does she assume? can you detect patterns
in these? what comments does she make when she is in bed and are these the
same as on other nights? what props and bed arrangement does the girl need?

REACTION TO "LIGHTS OUT!": what is the nature of this reaction? what sort of
verbal interaction takes place at this time between this girl and the staff
and room-mates? 1is there an increase in protest and criticism? what are
the topics of conversation as the lights are being turned off and after?




Page 3,

- 8, MASTURBATION AND SELF=CUDDLING: how much is this a factor in the behaviour
of the girl during this period? can you detect anxiety, guilt, anticipation,
etc, in this area? in what forms? can this be related to the position in
which the girl is lying or any of her pre-sleep and sleeping behaviour?

9.

COMMENTS ON BEDTIME: note any comments the girl has made at any time during

the day about bedtime and preparation for bed; the manner in which these
are made,

10, BEHAVIOUR SYMPTOMS: was there any breakdown in the child's defenses during
or prior to going to bed? impulsivity ceming through?

11, FIRST REACTION TO WAKING: Is the girl's behaviour at this time markedly
different from her actions in other situations? how?
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12, OTHER:
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