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CHAPTER 1

THE ARSTHETIC STANDARDS OF THE PEOPLE



[ AN E}CPERE!IENT II\T ART INSTRUCTION
3 IN THE PEACE RIVER
;EDUCATIONAL AREA

GHAPTER 1
'THE AESTHETIG STANDARDS OF THE PEOPLE

, A In his analysis of the leadlng kinds of activ1ty which
:econstitute ‘humen life Herbert Spencer places leisure»time
activitiesflast“in importance,~«Among the 1eisure-time actiu ,‘ 
iitieS'he incIudes‘art;,'Art*iS~tc“ﬁimfa“luxuryfwnich”may“be'm
'icindulgedjin*cnly“after“ari”other“neceSSéry“activitieS~heve re=-
’ceived their fullest share of attentien. :

| Progressive systems of education tend to place art in
'<a relatively hlgher position 1n schoel actlvities. “The general~
feeling in these“quarterS’is that”art“SHOuld hold”an impcrtant“‘
plece in cur"IEVesg “Educators have been endeavouring in
recent years to- brlng about a marked change in the once widely |
: accepted Spen;erian positiun. It is thelir- professed belief |
that pupils sheuld ‘leave our- public schools with a reasonably

‘broad understgnding and appreciation of art.

i1



"iﬁfe; Ieisure Timekand.Aeethetics

: Movements in art are express1ons of their social back»
: grOﬁnds. Few examples of art existlng apart from theirysocial
‘5environment can be brought forward. This is‘a proof'that art
vcannot be separated from daily liv1ng.,‘ " |
’ Art may manlfeet itself in: ourvllves in a variety of
‘ways., We are in touch with art when we seek excellence, not
for'ulterlor purposee, but.merely for the sake of achieving
‘eXGellence; Such was the ettitude of craftsmen and the purpose
of gilds.  The hev} industrial techniques of produc'ti‘on meke it
VEmore difficult fer men to adopt thls attitude towards their
work. It 1s therefore all the more important that art should
‘play its full part in our leisure-time activ1ties°
Certain erters have expressed their alarm in view1ng
a dualism which seems to have arisen 1n the mlnd of the general
tfpublic.l ‘These writers feel that art 1s regarded by many as
;something apart from 1ife. But they point out that art‘eane ’

not_exist in ieolation‘ Iife‘withoutwart“iswan'unnatural’cono

‘f'dition. ThHe aesthetio approach frequently termed "the search

tfor exeellence", should ‘enter into our numerous dally actla

: vities. When we choose elothes, books, or radlo programmes, if

‘;we make a garden, or if we swim, dance, or collect stamps, ‘the

: lSee Ed‘Gill as an exponent of thls school of thought
in his Art and & Chan ngi ng. Civilization (Iondon' John Iane the

‘Bodley Head, ‘TT&;, 1954),
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L - One of the outstanding tasks of the present-day edu-
»e“cators is to bridge ‘this gap between. life and aesthetics., I
‘?is repeatedly urged that our. systems of edueation must "alm at'
Vla 1iberation of our creative powers\and a:guidence of them'by
many pathe ﬁo“fOrms of beauty.ﬁlf The gep cannot be bridgede
funtil‘the average“man can.appreciate;whet art has to offer.
| B Accordingly, the purpose of teaching art in our public schools
is not primarlly to create productive artists. The educator -
of to-day desires rather to stimulate an apprecietion‘efffine
things and of worthy attitudes. Tt is with this in mind that he
‘organizes/broad‘Culturar”courses; 'Byimeans of theee courses he
k;hopes iﬁ'time‘to eleVate“publie'taste,eand“he eegerly loeKSerr‘
krkev1dences of good taste in the lives of the people whe have been

; influenced by his instruction.

”‘"The AyeragefMan!s,Standafdé'ef Aestheties

’ Original works of fine art of’ any excellence generallyk
,cannot be purchased by the average individual. If one is to
' ?Judge the;averagefman's standardeef“taste3 one mﬁSt do so by

'eOBServing'hisfaaiiy‘geods~and‘chattels. Likewise if one is to

E eppraise the quality of this men's imaglnative life one must i‘
T‘Aso by referring both to the products of his dally work and also

- to his leisure activ1tieso

Gritics here anég abread who have considered these crit =

lL. Jaeks, The Education of the Whoie‘man (Lendon‘

“Harper & Brothers, 19317,'p.72




Why is the architecture of our large cities 8o unworthy
of a fine civilization? It is not from lack of materials .
nor lack of technical capecity . . « . yet it is not merely
glums but the apartments of the well~to~do that are aes-‘
thetically repellent,l

- So writes thn Dewey in America, while in England Reger
- Fry’says.>»‘

" We may, I think sdmit that our moral level, our general
,humanity is decldedly higher to-day, but the- level of our
imeginative 1ife is comparatively lower; we are satisfied

~there with a grossness, a sgheer barbarity and equalorzwhichf
,weuld have shocked the thirteenth century profoundly.
There appears tc exist e striking unanimity in the'
writings of such critics as have been cited regarding the gen-
\ eral level er aesthetic taste., |
It is also quite apparent that these authors find gds,
'efor agreement as to the causes of the low level of}aesthetic

~‘a” reciatien.‘ As Dewey expresses it:

, The isolation of art that now exists is not to be viewed

~es an isolated phenomenon. It is one menifestation of the

o incoherence of our civilization produced by new forces, so
i ’jnew that the attitudes belonging to them, and the cénse«

~ quences issuing from them have not been 1ncorpgrated and

ydigested into integral elements of experience.

Manifeetations of this incoherence in civ1lizaticn have
fﬁperhaps never been more apparent than they are to»day. It is

7;net to ‘be wondered at then, that the arts should: reflect some-

thing of this- incoherenceo Particularly in the field of inw

dustrial arts - that field of art which is most closely con»

nected w1th our. daily lives - have signs of aesthetic disorder

: lJ. Dewey, Art as Egperience (New York' Minton Balch & i
'Co., 1934), D. 341. , o S

: Pry, Visien and Design (Lmden Chatto and Windus 1920)

po 23 o

A 51ewey, op.cit., p. 341.,



i been pronounced. 'Thé "neW'forces"~at work in industrial art
;would doubtless include the techniques of machine—craft a8 .
{opposed to those of the handicrafts. Machines have largely

kieliminated the handicrafts with the result that homes and their

app01ntments have been definitely changed by the new processes

;of production.

; TIndustry“and.Aesthetics

Great as has been the rise in the general standard of

liv1ng'through modern industrial techniques, art critics have'

fﬁbeen quick to censure the type of goods ‘which have been pros

?dﬁced. They point out that maohines and the Spenoerian doc»v

e”grew up together,t Ggodg Were made for thelr utllity, s

an because many of them Iacked a certain accustomed beauty

whichﬁwas generally found in the products of the handicrafts,

ifmanufacturers bought designs and applied ‘them to their products

',:Unfori_ﬁately they mixed styles end muddled periods, and thus

confused the consumer, Energetic salesmen, say the critics,

*swept away doubts,‘until‘the best became the most expensive,

' not necessarily the most beautiful, Eric Gill states that'

- ‘The history of art: in the commercial period has been i
‘ the history of the art of salesmenship. Step by stip mﬁngs
have ‘been sacrificed to entries into account books.™

f; It is So even to»day, thinks Clive Bell° we are. at the

fmercy of the aesthetic tastes of the manufacturer, be they gpod‘

'or pooro

o 1@111,‘ op. cit., p. 98,



= (Gne) disease of. which taste is sick unto death has
“been on us these fifty years., It is the emporium melady.

. We are slaves of the trademark. . . We no ionger ingist on
getting what we like, we like what we get. ‘

o) and because cheapness is often associated with

nastiness'

) The standard of public taste reflected in the possesse v
ions of the majority is the producer's standerd forced on
- the congumer because the latter has no power of individual
choice. ;

The reply which the industrialist weuld make to meet
these attacks offphilosophy is obv10us.. He would~point to the

- faect that cemmercial competitien is demanding that he produce

beautiful as well“as efflcient products. And he would remind
nthe critics that the aesthetic standard of his gcods is but a
reflection of aesthetic standards in general. ‘Until the general
'public demends a higher stendard of aesthetic qualities 1n man=
ufactured goods it is expedient for the prcducer to continue in
his present ways.

To advance a thesis either upholding or condemning
public taste is a difficult task., -The work of Isavis, Fiction
end the Reading Public, seems to support the view very capably

‘r,that the~general ‘taste for literature is lower to-day than it

‘was some years ago. An interesting survey has recently been

n ¥ lC. Bell, Since cezanne (London‘ Chattofand'Windus,

: 3G. Holme, Industrial Eesign and the Future (London.
__Studic Limlted,v1934), Pe. 16, ; :

37, D. Leavis, Fictien and the Reading Public (Iondon°
kChatto and Windus, 1934)
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in'all the fields of art theirMopinions‘concerning public taste;‘
The majority\of opinions discovered by this Writer appear to be
‘;nsummed up in the Tollowing quotetions:

The masses of the industrial community possess no
erystallized taste. Things are imposed on thim o e e e
The public has habits and not dofinite views.

The contemporary Josiah wedgewood discussing the puuuo
' taste for design in pottory, holds that the public has not bad
taste, but rather,‘no particular taste. . "They play for sdfety.

But & firstorate design impresses them, w1thout their knowing
2 \ : .

 why.
e 'Wedgewood continues.

It ig a truism that it designers designed nothing but
good . designs, manufacturers would only make good designs,
' retailers could display nothing else, and the public could
- only buy good designs. ' And the exact converse holds good
~ also. The practical question is what is the best point
dlar ui. I think undoubtedly it is the genera% education
%"eﬁpublic which covers both other classes.

‘ Since the education of the general public has been
'_mentioned it w1ll be well to attempt to discover some opinions

: concerning the condition of art teaching in our public schools,

'k‘The,School'and Aesﬁhetics

: lHolme, op. cit., Pp. 58—80. The words are those of
Serge Chermeyeff. ,

2Ibid., PP 38-80. .

Ibld., pp. 58-80. The above quotaticns seem to be in
‘accordance with the ma jority of opinions to be found ‘in this.
volume. Some opinions were more optimistic while others were
more pessimistic.



"séhools:seem to have been made. However, the few that cen be
fcited'Shou;d)indicateksomethingﬁdf‘the'trends in the subject
of értkinstruetion on this continent.:'InfChapter‘Vlll of the

 Royel Bailey Farnum struck sn optimistic note when he stated
~in tﬁegcon¢lu510n:gf\his surveys:

- A brief glance over the past decade leaves a most opti-
mistic feeling with regard to the future of art education
'in this ecountry. The nation is surely awakening. There ii
a growing enthusiasm in support-of art in our public schools.

 :‘Subséguent inyestigatorsfhave not shown the seme en-
‘thusiasm exhibited by the former writer, however. For example,
in 1952, Robert S. Hilpert, Assistant Professor of Art Hau-
tcationiih7tﬁe Uﬁive¢5ity‘of:Minﬁesota, offé?ed~the following,
 infc6nélusi6n to*hi3~3u£vey of schoqls in many parts:of the
,fUnitea”states; , | | |

~Although definite improvement is shown in relating the
objectives of art to current educational thought, the

1[selection’and‘organiZation“of“subjectwmatter”d0'net“sHQWja

- comparable change. ....these (general art) courses seem to

- adhere closely to the conventional topiecs or treatments '
found in art courses since the recent wave of curriculum
revigion, ....Littls consideration is shown of the use

: o
3

pupils may make of the art they are learning..eel.........

ATt education ﬁas'not‘ﬁept abréastQWitﬁ the otﬁer éubjécts
‘}in‘seeondary,education‘invscientifie;investigation....;....

~ They (teachers) should seek the cooperation of trained
investigators in an effort to improve art education and to
‘help place it on & par in gdueﬁti@nal theory and practice
.with ether subject fields.~ T

. ' B. Farnum, "Art Baucstion”, Bienaial Survey of Fdu-
~ gation in the United States 1928-1930, U. S. Department of the
 ;_Intarior,,(Waspington:'Governmegt*PrintiﬁQWOTfiée;”1951),‘p;Bar;

_M];?R-,S;,Hilpert;AVInstruction 1n'Art“and'Music";‘Na,iqéél”’
rvey of Secondary PBducation, U. S. Department of the Interior,
: Government Printing Office, 1933), Pps 47-68,
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. Turning now to the fleld of art instruetlon in rural
eschools - the field w1th which thls tﬁesis is primarlly con-
cerned, one dlscovers some interesting views, F. Tilton; Rural
SchoolpSupervisor,’State~Department>of.Educatioﬁ,_Dover, Del.;
',writes' | B S T

- Art education is one of the most neglected phasesofthe
elementary school currieculum of small town, village and
. country schools.... All the evidence at hand shows that 1
conditlons are oo e unfavourable in average rural schools.

And again-

‘ ' The expan31on ef art education has been all too slow.
It has been a series of separate ettempts of great indi-
vidual leaders who have brought about advencement here and
there. As yet we cannot truthfully sey that art is an in-
tegral part of elementary education in America. There are
still too many untouched arees; too meny spots where there
is no pattern of organization showing clesarly., In almost
every state of the Union the sgot most neglected in art
educatlen 1s the rural school.

Perhaps the most recent pronouncement of 1mportance
‘,upon art 1nstruotion in rural schools is found in the Yearbook
,11938 of the Natienal Educatien Association in the’ United States.,
‘"~F. T Ah1feld writes~7 B | |
k The teachlng of art- in the vast majority of one-room-
rurel schools is still discouraging.‘ One finds traced
bunnies filled in with crayon.... In many sections one looks
for evidences of group projects.... Again evidence of free

~ naturael greative expression of emotional ideas is quite
t4lacking~5;q,.:v,f,‘,.,4,‘e__._.‘,,‘,,..,,._.4A.n |

7 F. Tilton wATG Instruction in Rural Sehools," Pr0~
ceedings, 1936 (Washington' Netionsdl Education Associatien,
” 8®.';,,

, 2F, Pilton, "Art in Rural Education," Proeeedin's, 1956
‘ (Washlngton’ National Education Associatlon, 1956>{

3F. T. Ahlfeld "Art Instructien," Newer Type: ,
' e Department

Nat ena~ Education Asseciation of the
Statesgsswashiggton~ Printed by the Department of Rural

%d&gg sion
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_ Tﬁie’ﬁriter gees on to say that rﬁral‘teachers of art
-are often handicapped by poor and. inadequate art supplies° she
‘also finds diesatisfaetien with the training afforded the
| teachers in these schools. - |
| Although these writers find dissatisfaction with
| pfeeent eonditiens er art.inetruetien,in the fields of teaech~
:iﬁg which they reviewed, it must not be inferred"that'they: |
'adopt a hopeless attitude as regards 1mprovement in 1nstructimm

fAlmost without exception they find evidences which lead them to'

o believe that improvement is te be feund in the general fleld of

: art teachlng.v Their outstanding 1mpression seems to be, hew»
vever, that art 1nstructlen in the United States, particularly
| ;in rural scheols, does not enjoy ae high a standard of teaeh»
~ing efficieney as may be found in most of the other subject
‘fields,; These writere are. naturally conoerned with: thie state
fef affairs, for they realize the grave outcomes whleh might
‘attend faulty instruction in art. Aesthetic standards, they
| feel9 must be malntained. No one has indicated more - fercefullyi
the nece351ty fer uphelding aesthetic standards than Bellﬁ
If standarde go, civillzatien goea, To hear peeple
talk you might suppose there had never been such things
anarkEgSSoo“pooo e ® ‘6 s & 6 @ 8 & & 6 6 e
Besides taste in art there is sueh a thing as taste in
life; & power of diseerning and ehoosing in life’s minor
matters, end on this taste in life; this sense of the -
smaller values, 1s apt to flourlsh that subtler and more

precious aesthetii sense. Without this taste no civili-
! zation cen exist.™ o R RO PR

- 1Be11, op. cit., pp. 149-151.
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,?Probleﬁs.tO‘be”Diecussed in”This~Thesis

Ne survey of art instructlen 1n Canada seens to have
been m&de. However, general.eenditions in education‘in the
Unitedkstates‘often reflectgconditiensmin,this country. There
 ,mayeexist deféeieneiesmin artZinstruction;here‘Similer to those
;feux;ici by?tﬁé investigatere previously cited. | | |
Because of the grave. outcomes that would result from
*vfaulty 1nstructlon in art ‘the.writer. will ‘make an 1nvestigaﬁgn
'.finte‘the/eondition'of art teaching in a few rurel schools of
British Columbia. Our urban sfchooi's,w‘in* not be included in
"fthis'diséussien;'fer the. Iarger centres have empleyeﬁ*Superc‘

‘visers 1n art whose. bu51ness dtvis to. develep~as hlgh a degree

- as possible of efflcleney in art’ teaching.

; Sheuld unsatisfactory conditions im art instruction be‘
‘kfound in the rural schools under 1nvestigatien, the feasibility
of a oonstruetive plan for imprev1ng these conditions will be
:discussed. The preblem as te whether a system of art- in«‘
cstfuctien cen be prepesed that“weuld neet requirements of
[efficiency in its fullest sense. will alse be reviewed. Ang
eagain, the flnancial con31derations of any proposed syetem of

f_art instruction will be mentiened..j



CHAPTER 11
THE HISTORY OF ART INSTRUCTION IN THE
SCHOOLS OF BRITISH COLUMBIA




| CHAPTER'll‘
THE HISTORY OF ART INSTRUCTION I THE -
SGHOOLS OF BRITISH COLUMBIA

o Before belng able. accurately to understand the present
: conditions of art instruetlan in eny of the schools of this
;fprovinee, one must Tirst study the. local history of the subjeet;
’kkThis chapte: deals” Iargely,with the history of art instructien
' in the'rural“scﬁoéls ef"BritiSh'Golumbia. Less atﬁéntidn will
>be glven to the progress made by the urbah centres in their

',teaching of art. Theéese clties have drawn away from many of the‘

1~,general trends in- provincial art: teachlng by appointlng super-

,y7visors of art. ~However, wherever‘the cities ‘take part- in the -
”fhistory_foart“instruetibn'in theﬁprévince'as'a'whéle,‘they‘mdll

be mentiomed,

‘S@urees,Consulted"

Definite‘documantéry”évidenee'aS'tofthe'evolutien'df“
art instruction is not abundant. “Indéed;“many‘of“tﬁé‘prom“
lgrammes of*study'have"nét‘béén”preéeived; ‘Thi's being the ease,
 the fell@wing history*ls based largely- on flnﬂings in “the annual
reports of the“Department“orVEducatien; Particular attention
has been paid to ‘the commentS‘made By inspecters in- their

~ annual'repQrts.‘fAddltlonaltinformatiog“hanbeen obtained from

xiv
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conversat‘i'ons with art. teachers who have been long in the service,
‘idGeneral'H;storyief Art'Instructienﬁin British,celumbiak
In 1875 Jehn Jessop, Provincial Superintendent of Edu~
ication made the first effieial statement urging the hnpertanee
of draw1ng as a branch of publie schoel 1nstruction. He stated.‘
; The object that sheuld be aimed at is not so much to
‘renable boys and girls to "make pretty pictures" as to
train them to construct a passably good outline of any
; kflgure that thiy may see or the idea of which is presented
- to their mind. , -
. The 31gnificance of ‘this statement Will be seen to be
ithafeld.: It shows that almost at the beginning of educational
| develepment in this prev1nce, art 1nstruction was to receive :
active interest frem'the Department efWEdueatien. It alse -
"ﬂshews that Mr. Jessep was: a man who held surprislngly modern
ephllosophical views on ‘the subject ! | k :

‘ The superintendent also pointed eut “the fact that it
jwas not possible to empley drawing masters.: At this early |
date in the perled of government—.rganized education in British
';001umb1a Mr Jessep Warned the teachers of" the provinee ‘thet
_accomplishment in art 1nstruct10n must be the work of the
teachers themselves.: He advecated as a help to the problem,

that a. eompetent draw1ng master sheuld be empleyed te instruct

2
;:teaehers during their ‘annual gatherlngs.a,_e

, 1Britlah Columbia Department of Educatlen Annual Rea
'Qort 1874—5, P 15.

oy 2The reperts of the teachers! gatherings make no men~
tion that this suggestion'was carrled eut.
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: ,The:probiemOfapt.ihst:uetionqseems’to'have been.giveh
l no;further,qttentien'until”1885V at ﬁhieh time‘David Wilson, the
‘ Principel of the BeyS' School in New Westmlnster, stated in his
annual report that the value of drawing could not be over»'
’?estlmated,‘and that,he.prepesed,to~intreduee,it in 1886~1ntoa11_
departments of his seheel;, Ebr many yeare Mr. Wilseﬁ as ina;k
‘~:speetor of seheels, ‘was to call attention to the l&ck of in-
?terest in the teaching of art. . |
On«September 8, 1891,wan interesting cireular was sent
, to’all‘cenperﬁedebyys;,D.;Pepe, Secretary ef.thekceuncilqu

- Publiec Instructioh. Previeus~te this date teachers were allowed

to choose one of three subjects for their certificates from the

‘following group: Mu31c (theory), Drawing ("llnear"), ‘and Boteny.
The clreular made it clear however, that in future teaehers
~who attempted_to obtain a First Class (Grade A er'B) certificate
would be”requiredtte‘include‘drawiﬁgéaﬁong*their”studies\in
order to eemplete“their‘requirements fuily; Evidently as a re-
tsult of this edicet, Mr.‘Wllson, now an inspector of sehoels, was
~able to report that:

A deeper interest in drawing has been menifested. ;..;

- This subject is now taught in many of" the graded schools
and a large number of rural schools. The proficiency
atteined by puplls in form study has not been very great,

~ but in the majority of cases progress has been made in

accordance with the sgill of the teacher and the time de-,
j,voted to the subject. A

‘], Unfortunately his repert for 1892-3 did not earry this_,

; : 1One reason for thls is suggested in the Third Annual
Report of the Department, page 50, where drawing is classified
~&as an “extraordlnary subject, less....essential for teachers.

2B itish Columbia Department of Educatlon, Annual Re=
Qort 1891-92 Pe 158e . T
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,"Ii0peful net'e., In it he' stated. that while the number of pupils
who annually received instruction in drawing continued to in-
‘crease he was still unable to: report much progress in thesuﬁw
| | In 1893 a new champion of. art appeared in the person of
fWilliam Burns, Inspecter of Scheols. He protested agalnst the
poor attempts at teaching: draw1ng whlch he had seen in hisg in-
“speetorateo He also levelled a eriticism at the appearanee of

athe average olassroom.’ In the fellowing year~he remarked that'

‘the subaect of drawing seemed to be utilized rather to fill up

a llttle spere tlme in the schools than to afford a ceurse
'worthy of suitable‘instructlen.*:He mentioned the use of "drawé
‘~ing books" and’ deplored the manner in whicn they were abused.f
i~‘Giving a picture of “the pupil seribbling in his book wathout
explanation of ‘any “sort fremmtherteacher, he" clearly peinted
out the faults that invarlably accompanied tne use- of the draw~
, ing boek in the elassroom. His report of 1895 shewed his

similar opinion of the unsatisfactory drawing work" that wes then

being done, whlle in 1896 he made the observatien that owing tot

~ the pressure~of the.oompulsery‘subjeots, the optional subjects
'(of Which~drawing‘wasdone)feeemeanetto'betreeeiving sufficient
“attention. é ' | R

: In the meantlme, avid Wilson had continued te ‘express

“his disapproval ef the prevailing condltiens of art instructleno

' In 1894 he‘stated that ‘the drawing lessen should be one of the

bright periods of the day 1n the olassroom, ‘but- that ‘owing to

"the 1ack ef knowledge ef the teaehers, progress in ‘the study ork

’draw1ng had most oertainly,not,been marked., He saithhatVeven
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7po0r“drewing-in many schools WOuldwbe better then none. In
‘1898 he commented on- the mlsuse of the drawing book:

: There drawing books are in use, there is still a strong
~ ineclination to trust entirely.to them for bringing pupils
' to a state of proficiency in drawing.... I fear that at
present i great deal of what passes for drawing is merely
copying. ;

In 1901 he again urged that further ettempts at dec«
orating the schools should be made, '
An interesting and healthy note was sounded in Mr. Burns®
'comment of/the "Teachers* Institute" held in 1902 when he
| stated: ,” e i |

‘The discu881on of "Sohoolroom Decoration” in a paper
read. by Miss M, C. McFarlane of Véncouver....was the firstv
occasion to my knowledge upon which the sub ject was ever

ineluded in thg programme of a Teachers' Institute held in
this province. ‘ o t

Another hopeful sign alse appeared 1n 1903 when it wasoo

| t;stated in the pr1n01pal's report that D. Blair, later the ori=

o ginator of the "Blair's Brawing Manuals," a British art maeter,

thad been appointed ‘o the staff of" the Prov1ncial Normal School

at Vancouvero | , o | |
Mbanwhile, any’ oomments whlch were ‘made concerning the

'artateaching situation were unfavourable. If one'glanoes at -

‘orandom through tne inspectors' reports issued after the turn of

cfthe century he will find- statements making it clear that.slovena :

~liness instead of neatness in draw1ng was being tolerated and

flthat teaehere _were net giving sufficient time. and attention to

:1897 982 p. 1249.

®British Columbia Department of ]Education, mﬁamepm |

»;1901-02, D, A49,

lBritish Columbia Department of Education, Annual Reyum,
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kinstructlon in art.

Id 1906 Vancouver seemed to have begun the organizatnm

of a satisfactory system of. art instruction. W. P. Argue,‘the:'

Superlntendent of Education in that city, stated. A
The teaching of drawing, which for years ‘was unsatis»
factory has considerably impreved. The difficulties in the
past were due largely to.the fact that many teachers were -
not masters of the subject. Nor is this to be wondered at,
‘when it is considered that only since August, 1905, hfs
drawing been a subject on the High School curriculum.

. Mention of the appointment of John Kyle of Alloa Scot-
'land as Supervisor of Draw1ng in the Vancouver Schools is &also
‘found ln the report. This gentleman made it his purpose to.
p'hold special classes for city. teachers, a pract1ce, it should
'ﬁbe carefully noted whlch thls city has ever sinee found
- mecessary. In 1908 Mr Argue reported a "large ‘and representu
‘ative" draw1ng exhiblt ‘held in. Vancouver Whlle 1n 1969 he re-

ported that night schools had been opened in which 36" students

vfhad enrolled in the art class.~ Vancouver hes progressedstea&ﬂy} ”

ever since. Thefreports”subseQﬁent'to"lQOQ”Speak'wlth,great"

,satisfaction*ef*Vancouverls“achievements in art4l Teaoay, owing
’ckto_improVement'in“methodsfandjsuperVisionfmade’under“the leade~
cship of Mr. S. P. Judge, the work of ;the art ciasSes in the
Vancouver schools 1s generally of a reasonably hlgh standard
;and seems to be quite up-te»date in most of the classrooms.

Unfortunately, the reports coming from 1nspectors in

'other flelds contrast sadly with those from Vancouver., In 1914,k

1
: British Columbia Department of Education, Annual Rea
R_I’t 1905°O69 Po A48. .

‘ a ts t \ c
: classes in %he 6a§€o%%grm%cﬁosigfp??pYiSlwsrroué;l ?V?es Of
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Inspector John MErtin wrote concerning his area: v
There is no pretense at. teaching the subject.... It is

a method to keep children busy., The results obtained are

deplerable.l _ , ‘ ‘ ‘ "A‘ : :
‘ Since 1914,  summer classes at. Victeria have beenoffered
~rite teechers. Educetional leaders in the field of art includu
ing Mr. Weston, Hr, Scett and Mr. Judge, have given, and in
"some cases, contlnue to give their services te this 1nstiunﬁon
| 'By 1915, the annual’ report of the summer scheol showed an ‘en-
rolment of 155 in the art classes out ef a total of 690 students.
4The numbers taking instruction were for some years qulte large.
liIn 1950, fer example, 103 were enrolled out of a total of 446.
"In recent years, however, the classes have beceme much smaller.

The courses in art presented at the summer schools de'

,«net seem to have influenced. rural. inspecterates torthe extent

fﬁfthat one mlght anticipate.' Apparently feW'rurai“

| advantage of" them.z Inspectors in- the field continue,to makeums

'favourable comments regarding art. instruction_ln rural schoolsa

Apparently in 1917 the Blair Drawing;MEnnals were‘"

breught inte use in the public soheols.4 These books,,one for :

fport 1915-14, p. ASB.

British Columbia Department of Education Annual Re-

e : zowing te the low enrolment, elasses 1n artfwere dis-
centinued in 1939, See p. .49, (footnote) o

: 5No flgures cen be obtalned for this assertlon.. The
assumption can be mads, however, because of conversations with
Mr, Weston -and because of & cormunication from Mr, Weston, who
states that only "about 10,0r: 12" rural teachers were enrolled
in his art class at the ‘1937 Vlctoria Summer School. It must
be considered that about 900 teachers were enrolled in this

school, - more than ever before in. the history_of the prevince. :

See appenﬁix, D. 1,66 .
4

The drawing ‘books used in the schools previous to the
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i’each}grade, gave instruction not only in "freehand" drawing but
‘ alse in geometrical’drawing.H‘Asiwell"as ﬁreviding)exercises

§
for each grade they stressed cepying frcm half-tone 111ustra-

,tiens. Comments of contemporary drawing teachers of long standg-

ing speak of the manuals as "very mechanical."l
The Blair manuals were used until the Welcome publiu

, cation of the ‘teachers! manual, Drawing and Design, under ‘the

fjoint authorship of Westcn, Scott and Judge, This book pub~,
lished in 1924 gave for its time a fairly adequate rev1ew of

“;basic art princlples, and outlined a course which largely ‘was to

folleW'the seasons for the 1nsp1ration of school exercises.,

Inspector A, F, Matthews wrcte.

o In meny scheols there is still a Weakness in the teaehn
©© ing of drawing.... I am anticipating an improvement as to
- the proficiency attained by pupils. ig this subject when the
~ text book has come into general use, S e :
This text book, first issued to all échools in 1924, was
f}ccn51dered adequate at" the time of" 1ts publicatien.‘ It was re=

Uvised in 1936 but in spite of this rev1sicn it is now regarded

fby some critics as old~fashloned in 1ts outlook and method.3

‘The‘Evoluticn!of the”Pregrammes of StuinforfArti»

The history of arst. thus far. recorded has glven varieus

| Blair publication were chiefly an American meke known as ‘the
. "Prang" series. They were . very limited in their contents -and
'outlook.f ‘

er, W. P, Weston for example made this ccmment. S

British Columbia Department cf Education Annual Reporgr

1925"24 pc To 520

SO 5The reagons for promptlng criticism of this beok Will
be discussed 1ater., See p.SB P ,

e
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“official opiﬁionstof'sohooi work‘asvit Haskbeen taught in the
‘schools of British Columbia, The oooks~whieh,theemajority of  1
teachers used have also been mentioned. ‘But what has been the
‘actual programme prescribed for use in the clessroom? Few
| coursges of study have. been preserved but those which can be
e‘brought to light show something of the nature of art teaching
in this province in the past.

The first outllnes required that teaching should be
based directly on Blair's- series of drawing books. The next

oiehange is clearly exhibited in the Prqgramme of Study for Ele-‘

mentary Sehools, (1924) Art teeching,ledyto the'following ;
,types of work: ‘ | . S N

a,,object drawing to be finished in’ light and shade
b. nature drawing : ,
c. design
ds colour

e, lettering

‘ As: stated these types of work are very vague._ They
'rare quoted directly frem the Programme of Study in questien,
and ne more definite information can’ “be’ given. It is apparent

ghowever, that the key fer teachlng these branehes of art was

‘”the teachers’ manual Braw1ng and Design, by Weston, Scott and -
fJudge. : ‘ '_ : s

f; Following the programme of 1924 came the present course/
‘ (1939), whieh first appeared in 1956. Work is assigned for the
'grades from 1 to X11, Teachers in rural schools, in additlen |
to using the - elementary sehoel progr&mmes for grades 1 to V1,
remploy the junior hlgh sehool programmes for grades V1l and

, Vlll. The new series of programmes is particularly marked by - 3




’f,scale drawing. The follewing:year the test”was'divided‘intc
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its detailed~$uggestions. The general obgectives, which are
also set dewn in detail, are to be achieved by tart appreciatkn
applied art and their integration with other subaeets. ‘ Thel
~work is dlvided into columns, as follows' ~specific aims or ob-
gectives, subgeet matter, activities of projects, materials, . -

fmethod, desirable attainments. A bibllography and a suggested

:list ef pictures and prints are also offered.

'fTheAHiStcry~offArt'Examinations‘~‘

As S0 few of the earlier courses of study have been
;preserved ‘the examinatiens issued by the Department of Edu~

d caticn must be consulted if a fairly accurate idea ef the Te-

quirements in art in the past 1s te be ebtainedo

| ’ By 1887 drawing was an: cptional branch of studies 1n
'Viseme ef the high”scheols of the province. “The work" given in : : ‘g
this subject stressed methods of” teaching drawing. ‘The high | |

1school examlnatien ef 1889 presented questlens whieh invelved7"i

ca.mlxture ef’the theory’ef art teaching, "linear“ drawing and
,geemetrlcal drawing. 1903 4 saw. the first appearance ef a
'drawing examination fer high scheol entrance,, This consisted

of two questiens. one en freehand drawing and oné 1nvolv1ng |

e‘three part3° mcdel drawing (actually frcm the object placed by’ _dﬂ

- the examlner before his class), freehand draw1ng and practical

and plane geametry. “The" next year saw" anether change. Two ex=

yaminations,kone for city eandldates and the other for rural
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iipupilsfwere set. No ohange.in'type questions was made, but ﬁhe,
: eiamples‘fo: phe city candidates were slightly more aifficult~
;than‘those~for céndidateS‘from‘outside points. lQlO»llkwit—~
vnessed another change, when a little simple colour hanmony was |

'1ntroduced, The next year the examination required three selay

ktlons taken from the draw1ng book of each pupil. A model draw-

:ing with shading (from memory) was askeda while the c1ty pupils
’Wero required to glve an example of their letteringo

. For years pupils were asked to copy "scrolls," but why
;this partioular form of exercise was stressed was never made
‘clear.o In 1921 the photograph—copylng type of question was
introduced into the high school examinations, which appeared by
‘1925 in the elementary school test. 1926 saw the end of the
\geometrical eonstruction type of question. The "scroll," howa
”ever, psr31sted, w -
In 1936 the government examination in art for the high
| sehool enirsnce examination was abolished, Up'to this date the
typical government test was composed of the follow1ng types of
~question. ’ 5

a. Four draw:.ngsB the work of éaeh pupil were to be suba

mitted and were to be valued at about 20%. These drawings
were to be based on type exercises taken from the course of

-study, They have rarely called for origlnalityofexpression,

b. An example of 1etter1ng to be done during the examinaa
tion sitting. , ,

co A pencil drawing copied from a photograph (usually res=
: touched) of an object such as a ‘book. -

do An outline drawing, from.memory, of such an obgect as
a pitehere

€. A copy of a highly conventional des1gn of such an object
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‘as. a fish butterfly, or tree.l

The letest type of examination (1937) is administeredby
1nspectors on their tour of the sehools rather than at a sitting
~during the'period of government examinations, and consisted of ”
4‘two questions, both radioally different from the 1936 typeo A
white card bearing an outline -of & bird or similar figure is
'shown to the elass by the~officialcy After two minutes of ob-
lservation, the children are asked to reproduce an exact copy
from.memory, The pupils are allowed four minutes to make their
copy.. There follows a cerd on which is printed an outline of
,such a figure as a box in angular perspective. The pupils are
'asked to copy this from:memory, This is the only test ofabﬂﬁty
Lin art given in the elementary schools of British Columbia by |

‘an official representing the Department of Education.

The History of Art in the Normal Schools

| Before passing on to a eritical study of present dey
conditions it will be well to survey briefly the history of the
. normal schools and the work of their drawing masters.
"" Before the first normal school wes’ opened in Vencouver
| in- 1901~2, it was the custom to train teachers in various high
schools., The records do not - show that there was eny high school
poutstanding in art training during this period.

When the normal school in Vancouver was opened, Mr.

lCertain centres (e -5 Vancouver) gave other types of

ﬁgstg previous to 1936 according to information received from
Mr. Judge. .. :
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teachers composing the staff of the institution, one of their

. humber‘Wasaen\instruetor of drawing. This art master was Mr.

Blair, author of thevBlairfDrdwing,Manuaie‘whieh have been pre-
;tviously mentioned, ‘
Following Mr. Blair was Mr. Jde Kyle who resigned as

Supervisor of Art in the thcouver schools to take up his duhes

as drawing master in the normal school in 1909. Mr H. Dunnell,,

a manual trainlng 1nstructor, relleved Mr, Kyle in 1911. Withk
the opening of the normal scheol in Viectoria, Mr Dunnell was

' sent there to resume his Work of art instructor in 1915 while
mr.yw. P.fWeston became the art teacher in Vancouver@ Mro v

Dunnell centlnued in his capa01ty at Victoria untll his retirea

ment in 1931 “when Mr, J. Gough was app01nted in hls place. It

may be~noted here that the Previncial Normal School at Vietoria

has never had on its staff an art instructor whose primary

fqualiflcatlenexwere in art.

Other Institutions Teaching.Art,it o

Another institution whieh tralns art teachers 1s ‘the
1 ;

Vancouver School of Art. A four«year course is presented here
‘for spe01alists, while recently (1937) a summer course has been

\made avallable to any teacher who is interested in art. Un-

'fortunately, very few rural teachers, for reasons whlch w1ll be

edescribed laterg can- profit by thls opportunity for sammartrahr

,1ng in art, Nelther can the rural schools benefit to any great

lEstabllshed in 1925°




27

course, since in the first place they are for the most part ab-
. sorbed into, the larger centres, Whileksecondly their'teaching
certifieates do no make them quallfled to 1nstruct general

1
¢lasses in rural schools.

A feW'hours of lectures on art are given as an optional
B course to the students enrolled in the teacherutralnlng classes

of the Unlversity of Brltish Columbia. Some theory of art'umdb-‘

ing is presented and also a-little art apprec1ation. Tralning
: in manual dexterlty is omltted from the course, wThexlnetructor,
j*tmr. C. H. Scott, edmits the grave deflClencies~of:the course.g
This is soarcely to be wondered at when it is remembered that
only 20 hours of 1nstructlon are given in an entire year.g

| The summer school for teachers held annually at Vlctonm
completes the list of 1nst1tut10ns glving courses in art. As
-the growth of the summer school movement is 1nt1mately connecuﬁ
with the general hlstory of education in this province, thesuxy
‘lof the evolutionfof such schools has‘been’prev1ously‘0utlined.
;No further mentlon of summer sohools w1ll therefore by required

at thls p01nt.

 The story of “the growth of art 1nstructlon has been out~~

llned and the present condltlons of admlnistration have been

described.“ Notwithstanding the. numerous comments of 1nspectors

er. C. H. Scott, director of this school, in reply to
a questionnaire reported only 7 rural teachers attending in
July, 1957: See appendix, p.l56. .

zmr, Scott's remarks will be dealt with later.

Spr, Scott's figure, quoted from his reply to a questxae

‘naire,rJanuary,‘l938. See appendix, Do 158
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~who have feund unsatisfactory conditions of art instruction
‘;existing in many of the schools, the general previncial system
‘shows the evidence of progress. From praetically no art train—
ing,in its sehools, British GOlumbia now boasts two normel school
ceufsesyiﬁ”art instruection; a flourishing~art Sc:hool9 summer
cl&sses'inkart for teaehere, and a ‘new pregremme of studies
‘whlch gives teachers of art unlimlted scopeo, | | |

If Vancouver is to be taken as an example, the urban
centres are enjoying what seems to be. efficient teaching in art.;
ekThe efficlency of the Vancouver system can in: large measure be
attrlbuted to the work of its art supervisors” for teachers of :
eart in theouvervare given very,effective Superv1sion andleader-
ship. _ | | ‘
. waevers a’ general appraisal of the efficiency of the ’
8 teaching of art in British Columbia cannot be made solely on the
‘basis of observations mede in the urban centres. One must also

look at conditions in the ruralzinspectorates._ .
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CHAPTER 111
 THE ART PROGRAMME IN THE SCHOOLS
' OF THE PEACE RIVER AREA PRIOR T0 1936

, A thorough examination of cenditlons of art instruetion
«hae been made in the Peace River Educational Area, This parti« ,
cular inspectorete was chesen as a field of investigation 0w1ng:
to the fact that the writer was empleyed there as: a school

‘ teacher.~ It will be'remembered that this district wes the firs
.te be formed 1nto a 1arger administratlve unit, The seheol |
admlnistratien of the area, therefere ‘made possible an invest1»
gatien of the- type described in this thesis. v | ;

. ' It muet be remembered that the Peace Rlver Educatlonal
'\Area is uniqne in several other reepeets.  The climate is per»,
bhaps the mest severe in the province. The dlstances of travel
ffrem the coast are greet The populatien is one of pioneers.’
fThese facts no doubt tend te lessen the general effieiency of

-ethe teaching staff, inasmuch ag many teaehers are unw1111ng to
,venture inte this part of the country. V : |
| Ax the same time certain facters are in operatlon inthe
’IEace River Educetional Area‘which tend to increase theeﬁﬁgmmwy
of the teachlng staff. These have been listed by Drw‘w. I&ender»
:leith and are as follows’r' ot
e‘a.e careful seleetlens of teachers by the Department.-

b. elimination of weak teachers. :
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i~:~c. adjustment of teachers to positions they can hold mo st
‘suitably. :

d.,jincreased esprit de corps by making the entire aree a
- promotion area for the teachers.

6. ‘increased efficiency through decreased mobility of
‘teachers.

o additional imprevement in teaching equipment. ~

"i‘g. adjustmentlof teachers' salaries on basis of "serv1ce
' rendered." :

- In spite ef the efficient administratlon ef the Peace
t River Plan, it is a debatable question as to whether any cenm
olu31ons that will be drawn from findings in this 1nspecterate

'can be valid fer all rural inepectorates in the prov1nce. The"

kscheol system of British Columbia in general is unifcrm. ‘I‘ea@m’s S

are trained only in the institutions approved by the Department
iand the same courses of study are used throughout the provincew~
k_Buildings and equipment vary little in ‘the majority of rural
'schools. But the fact remains that the Peace River Area sufﬂms
? frem its climatic conditions and its geographical pesitione Ebmb
ever it is prebably fair te say that any cenclu51ons that may
”be drawn from investigaticns in the Peaoe River Inspectorate |
‘fwill to some- extent be indicative of general trends and con-

ditiens in most of the rural inspecterates in the prevince as

‘:a whole.'

‘ObServatiens‘in General

- , lW. Plenderleith "The Efflciency of the Peace River
Plan;Eu B. C. Teacher (October, 1956), Po 83. :

w{'Injlgzs, Inspectcr”Ray Meleod spoke toytne‘writerecona

b

i

bl
i
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‘eerningjthe dissatisfa§ti0n(he,found with the teaching of art
;inithe‘Peacq Biver Inspectorate. Unhappily he died in»April,
1954,‘and he left no written statement referring to the teaoh&iV

ing of art.

,Dr. Plehderleith,'his successor, Was,conv1n¢éd that by |
some means the condition of art teaching must be improved. He
_gtated: k

Little art work was being done in the schools. The
drawings that were being done consisted for the most part .
of conventional design, renderings of cubes, prisms, ete,,
and some nature design. The teachers seemed to draw the

- majority of their ideas from the text-book. From this book ;

& large amount of copying was done. . Indeed, very rarelydid .
one see original drawings being produced by the pupils or E
being encouraged by the teachers. It may also be stated ' ‘
that art appreciation was not taught and that the majority
of teachers believed that to stress menual dexterity Yith
pencil and brush was the soul aim of Art Instruction.

Iater, Inspector Towell, sPeaking'of'ért~in_the'rural 
~schoolushichWhéd notibeeh1placedfunder"the‘Peace‘Riverfﬁrt .

)Plan*inaugurated,&ufingjnf; Plénderle§th'S~régimé, seids

- The art work tended strongly to consist entirely of
instruetion in drawing, with some colour work of the con-_
ventional flowers, butterflies, and common models and ob=~
“Jects, In other words the primary aim was the acquiring of
some skill in graphic representation. This is of course a
worthy aim. ' There was also some production of designs,
based more, I fear, on copying of set models than on the
acquisition of governing principles.... The work done ; |
varied'a»great deal according to the skill of the  respective j

‘  lW.:Plenderleith, in a letter to the writer, September

 Pur, A. S. Towell was appointed Director of Education
in 1936, succeeding Inspector Plenderleith. The quotation is
from his letter to the writer, June 20, 1937. See appendix,
P 'fwsl‘)'"" : i . L . ’ '

N It will be noted~that,inspéct0rs of the consolidated
districts are termed officially "Directors of Education.”
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: Mr;»Tcweillcontinued.his‘discussion of therartoteaching
‘situatiOn&in'thg rural schools in the_foiloWing wbrds:

A fundamental point is whether we are to try to train
the pupils in drawing or in art, If the latter we shall
usually fail unless some way can be found of furnishihg
periodic help to teachers-in-service. One of the great
handicaps to progress in education is the inevitable tendency
of teachers to carry on the instruction in the same way as
they were instructed when they were pupils. When planning

- the "drawing lesson," the teacher's mind harks back to the
~drawing lessons he used to get, and he obeys too literally,
alas, the injunction, "Go thou and do 1ikewise@"l L

During the school jears/193565, the'writer was aSked‘by

‘his inspectors t6’observé thé“teaching ih'art,aﬁd‘the results of
this'teacﬁihg ihfmany.s¢h001s in the Peaée Rivér Ai'éa° These
visits,wéfe made’in preparation,ror the Peace River,Art‘Plan,
,which Will’bé déscribed‘lgter; _Little”art Work Was being done
in these schools. .The'teacherSﬁédmitted that they did nmot de-

vote to it'what*thej consideredﬁto‘be sufficient‘time. Their

“reasoné'for‘this‘condition‘were“largejy‘these:"insuffieient'
,;trainiag;'insufficient“timé;'and insufficient reference and,

_other material.

Various léssonsfin several s¢héois“were:obserVed;‘ It“

. - was obviouS'thaﬁg in generél,‘thé’teaéhefs were hot‘sUcCeeding L i

’in théir art'in$£ruction. In theifirst’place'they‘seemed for

'thémeSt parﬁ‘to‘possess only;a:superficialfknowledge‘of their

"subject; Also~what“théy'dia teaeh was7of“anfaeademic nature,
;got ence‘Was*a'Iess®n observed“which,wasiappliéd'to a‘life"’

~ ‘situation. Mbst‘Of“the”teachersfwere!obviously;follawing’ank

aesthetic philosophy which‘might‘be‘termed“"Spehcerian"; that

~1s to say, they considered the drawing which copied most exactly

;‘;Nwlibid; NN
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, the object which was being drawn to be the most excellent l A
. great amount of what the teachers termed art was sxmply copying
from the teachers' draw1ng manual. As for art appreciatlon,
notione lesson was observed that could be termed such. ’
Another outstanding fault was the poor equipment which
the teachers were ordering for their classes, or which theytmre
allew1ng their pupils to buy. As will be shown 1ater, reason-
ably ‘good eqnlpment need not be costly. But in these schools,

large, awkward brushesg a poor grade of water-colouri%aint

gritty pencils and badly cared-for palnt dlshes, added to the

v very small-s1zed paper supplied by the TextoBook Branch‘of the

, Department of Education, increased the numerousid'P“ _1ties
w1th which the teachers Had to contend. It is needless te.add
f that many pupils appeared to be listless when confronted With
the art lesson, and ‘that their actual work was usually of an
~extremely low standard. | | ‘ | | o
' Observers 1n the Peace River Area eas1lyrreaehed the

same conclu51on as regards the standards of art instruction,
namely, that art teaching in the area was in general very une
isatisfactory. |

Ay

fA SQPVGY,Seeking,Definite Data e%irv

i Since thls conclu51cn was reached only from observation,
kit was felt necessary to secure more deflnite data on cendltions.

'Accordingly a circular_1etterrwas‘sent,to allsteachers‘in,the

- lgee m, Spencer, Education, Intellectual MOral and '
:Physical (New York D. Appleton and Company, lgoeﬁ, pp,fds =59,

GRS o e e e S SO
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inspectorateVOn March 24, 1936.1 This’letter asked the follow-
ing questlons. ' | ‘ - | e

L IDo you teach art9
2. Do you teach art appreciation?

~5;‘ Have you had any. special. tralning in this subgect apart
= from ‘your normal school work®? o ,

4. Do you consider that your. puplls are belng given suffl—
cient tralnlng in art?. ‘ .

5. Would an outline each month of &an art course together

- with methods of procedure, suggestions,,and written in-

structions for you .and. the pupils be. beneflclal to your
work and that of the. pupils? K :

1-f6, Wbuld it be beneficial to have the art work cerrected
o iat a central source each month? .

S fThe reasons fer us1ng these questions w1llfbe clearly
'éééna~ The necessity of aldlng the teachers in their ant Ain--
'structlen was. apperent, But what were the teachers"opinlons9

’rfObviously, if teachers thought that their work in thls subject
- field was satlsfactcry, little improvement could be made by

ffcrcing an ‘undesired system upon . them., It was necessary that

’the teachers should ask fer any aid which might be available.
Hew did the teachers respend9 From.the inspectorate’

',‘of 68 teachers, 80 replied as follows'

TABLE 1

RESUITS OF THE QUESTIONNAIRE GF e
MARCH 24, 1956 )

‘Question-Numberi f"Yesﬁ‘"Noﬁ‘ ATQneé%ieneNumber:-"Yeeﬂ;;vﬂe"
o 54 - 6 4 1o 4 52

2 14 | 46 5 58| 2

CB -1 | 59 6 5.4 .7

‘-¢“$?9c§PP¢n@i$; le@7e‘
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. y  Analysis of Conditions

’ A critical appraisel of conditions was made on the baes
of two kinds of infermatien. First tentative conclusions were '
k‘reaohed from the impres31ons gathered subjectively.' Second,the
flgures shown in Table 1 helped to cemplete the analysise The
following conclusions were reached.’, '

, il;‘ The general situation called fer remedial measuree.'
'l:Out of 54 teachers 1nstrueting pupils in art, enly one had had

 special training. Obviously, the normal school training of 45
ihours of art 1nstructien could not pessibly 1nstruct the tea&en%
, 1n~training se that they could present successfully the diffia 1
S eult subaecte of art. and art appreciatien.l Art requireS'amﬁder
beekgreund fer suecessful teaching. As the findings“diselesed
the average treining ‘that the teachers received in elementary
and high sehool was net suff101ent, | ‘
“inf Gne of the most impertant phases of art instruetion was‘
, being ignered by the majorlty of teachers, fer art appreciation
,»was amitted from the curriculum of 46" sehools. Many of the
"teachers who replied "yes" also indicated that: they gave very

little time te this subject. Observatiens, and replies to oral,

“,questions confirmed this finding.

When 58 teachers out. ef 60 admitted that they did not

,~consider they were - giv1ng suffieient art instruetien to their

~ lFigure given by Mr. J. Geugh, Art Instructer at the
Provineial Normal Sehoel Victeria, B, C., Bee appendlx,.pdﬁzu

: Normal Sdhools will be discuseed in the following
ch&ptere = , e :




37

’ i

pupils, the proper step in a wellaorganized inspecterate was
: to assist the teachers in every'way possible.’ ,
. Practically 100% of the teachers realized their ina-
‘~b111ty to teach art and art appreclatlon and were consequently

willing and even eager tc bé submitted to closer superv1sion.

2_, The system as it existed undoubtedly was undermin-

mlng the disclpline whlch the programmes ef study sought to

snforee.

“5 Conditions in the Peace River Area may to some
extent have been indicative of general trends and conditlons

' in. ‘other rural inspectorates in the provincee

’ Such was the eenditionsOf art~instructien in the Peace
River Inspeetorate; The ineff101ency of art instruetionegpeared

te ceme from causes many of which were beyond the control of the

inspeeters. Inspecter Plenderlelth in his annual report to
 the Department of Education (1956) showed that~the general

standard,ef“m0st*other subjects wassreasenably high’” TheViﬂ;

gpector alse mentioned the fact that the standards in these . sub-

;Jeets had been appreciably raised.

Inspector Towell commented as follows on the situation 3

as it was disclosed in the Peace River distriet:

In spelling angd arithmetie (ete) the teacher is on

femidiar ground, He proceeds with confidence and is willing

to experiment with new methods and ideas. In art ..... he
is very unsure of himself; he is afraid of getting beyond
hig depth, Thus we find- eurselves ina sort of wviecious
circle which will be broken only when .... we produce a
,generation of chlldren 80 well trained...° that when they,
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in their turn, become teachers they will handle art... with
as much confidence as they<now do the traditional sub jects..

B The ‘nérmal’ schools realize this, but in the few hours
they can allot to this work they cennot possibly give the
budding pedagogue any sense of mastery. Actually, of courss,
the situation is improving, but only gradually° The prdﬂem
1is how to hasten the progress.

. With regaerd to art, the solution probably is a matter
of help to teachers-lnmserviee,l Summer school courses help,
‘but they tend to be taken by those who need them least
nemely by teachers who have. talent in art, Much more will

| undoubtedly be accomplished by g system such as has been in
operation in this inspectorate. ;

| This thoughtful oommentary raises some important qumkna"
In whaet respects do the normal schools find difficulty in prem
k paring teachers adequately for the teaching of art? What part
'does the Univer51ty of British Golumbia play in helping to credm 
,“efficient»teaqhers of~art? Havefthe new programmes of study k

"alleviated some“cffthe"diffieulties confronting ruxal‘teachers

these teachers? Do the government examinations in art assistin
maintaining a reasonably high standard of art- instruction9 :
;Finally, what“effects are felt through the 1nfluence of summer

classes in art for teachers?

l‘l‘he inspector has also been discussing mnsic. This
has been omitted for the sake of brevity. : o

2Towell, ogo cit._ See appendix, p.lol .
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CHAPTIR 1V
SOME INFJ_”;IENOES AEEEGT,ING mfrmcﬂmex OF A‘R’I‘
 IN THE PEACE RIVER INSPECTORATE o
PRIOR' TO 1936 |

In modern educetion the. adv151bility of teachlng art to
elementary school children is accepted w1thout question./ The -
government of British Columbia mekes it quite clear that art in -
'most of its varied forms should be included in the currlculum
"of every pﬁine»elementary school. ' | |

The government expects that art and ert eppreciation
should be presented with a maximum of efflclency. The survey
made in the Peace River Area showed that the teaching of art
was not efflclent  The situation is a eerlous one, for it in-
kdicates that sﬁnllar conditlons might be: found 1n other rural,
schools of the- prov1nceo It ‘will be well therefore, to ina

vestigate the causes which may ‘have produced this situatlon.

euInfluencéfof the Normal Scﬁools ooetﬁec‘ﬁ
~Teaching of Art in the Rural Schools:
,Therefare“two normal"sch001e*inrthe province;iiﬁ eaeh”of
Which is'given“a~methods’course'in’art; Students come to these
 two schools from all parts of British Columbia.f There seems to
~be a great diversity among them as regards thelr background of

art training.

x1
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In the VEncouver school, Mr.'Weston the art 1nstrueten'
k,in reply to, the questien, "What is the general ability in art
“of students entering the anmal Scheol?" gtated:
| Ability very varied. Majority have dene nothing since
first year high school. Many are quite good draughtsmen 1
but have had little background in the general field of art,
: : ; Mr. Geugh, the . art instructor in the Victorie school
in reply to a similar question, stated in reference to his stu-
dents: '
o o The students who come to this school from small rural
, high schools have as high a standard of efficienty in art
appreeciation as the boards of school trustees have been able
to provide them with. You, yourself, know how limited are
. the funds at the dispesal of sehool boards.; AL ‘
. The ability of each student to @Xpress himself graph1= L
eally naturaelly varies with the stgndard of instruction re-
ceived prier to his entrance here.® . :

Mr. Gough explained that under the eireumstances, the
teohnioal skill ef these students might be eonsidered good. He
then went on- to explain that at from 18" to 20 years of age his l
fstudents have hardly" developed a philosophy either af art or of
any other subject. EE

It is evident then, that the students of the normal
schools require extra classes in graphie expr6531on if they are
to become successful\teaehers of art, At the same time they
fmnst be inetrueted ‘in art appreciation and must be taught some
,eesthetic phllosophy. Also they must learn methods of art teadp ‘
'inge. Keeping this in mind, one reellzes the task which con=

fronts_theenormal_school inetructexe in art, particulerly Lrene

lW. Weston, in reply te a questiennaire, August Ba 1937.'
See appendix, p.&65 . v

' g k t uestionnaire Februar ‘25
1938, See agﬁgﬁﬁix rfgzyw‘e a1 ’ ’ y 25,
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kkrefers to the Regulations and Courses of Study for Provincial

;,Nermal School of British Columbia., The generel aims for art

Ainstructlon stated therein are as fellews.; k
 To acquaint the student-teacher with the Course of ,
Study prescribed in this Provinece. To study and discuss o
- methods of presentation used in teaching, to stimulate an
appreciation in art, aﬁd finally, to encourage proficiency
in the practlce of it, k
| _sThe outline of the course follows the;aims. First the
aimsief art teaehiﬁg~are to be taught to the studencs;’ Imagin-
| ative andfrepresentatienal drawing foliOw, in whiech m‘ms the |
krstudents‘are\expected*tesuSe most of the importent media of
graphic representatien.  A full course in design is stressed,
1ncluding commercial and ncn»commerclal subjectematter. Black—
7board drawing and its uses in teaching mnst be given, as well as
;instructien in the carefof art equlpmente The students must be
fable to criticise and evaluate various branches of art. A sﬁﬁy
vmust alse be- made of "gecd pictures," and the history of art in
architecture, sculpture and paintlng mnst be studled. Finally,
: a full course ef industrlal arts is expected to be understood by
,the would«be teachers. = |
: Ii will be seen that this represents a very ambitious
pregramme. It is somewhat more extensive than the fourayear
"’course given at the‘vanceuver’Schoolcof.Art, although;~of course,
greater'efficiency is expected in the latter school. |

_At_leest,a_dozen)major:branches,of‘art mast be presented

' lBrltish Columbia Department of Education Regulatlons
and Courses of Study for Prov1nclal Normal Scheols, 1934, p.]ue

The‘extent to which students must be versed in a
philesophy‘of‘aesthetics is made evident here, :
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by the normel schooleinstructorso ‘This allows them just over
kithree‘heurs'fer each branch. fWhen esked whether he considered

his students were well equlpped to teach art after hav1ng re-

ceived their training at the normal school Mr, Gough replied°

: The graduates of this school are as well equipped to

- teach art in rural schools as the time will permit., Some
time is devoted-to all phases of graphic and pictorial arts.

- There are only 60 periods of 45 minutes each throughout the
year for the Art Course., Anyone who tries to judge the
teachinglabllity of the average graduate must keep _this faet

in mind.

‘ Mr. Weston, réplying to a similar question, stated‘

- I do my best to give them (the
~ground and to interest them in the

It weuld appear that, owing to

: their disposal these ingtructors have

-8 fullfcourse in both artvappreeiation

,instructor'at“Victoria'tende to stress

strueter athEneouver, on the other hand, stresses'appreéiatidn.

students) a general backv
subject.,’ o

the shortness of time at

some difficulty in giving

and manual dexterity. The.

dreughtmanship,® The in-

4

 There are dangere“attached5to‘either“of“theSekemphasee;'

First thefeffecte'ef'stressingsgraphic

skill’at the expense of ‘

‘epprecietion,will"be‘eonsidered. Art is a sub ject which should

be'virtuailyfpart“of life.' Graphic sklll may easily become an

end'in‘itself. If one is to believe Eric Glll such a course

: lJ. Gough, in Teply to a questionnaire February 25,

1928, See appendix, D Iszf.

‘W. WESton in reply to a questionnaire Angust 12,

"1937; See appendlx, P.185 .

5‘I‘his statement is based solely on the writer's obser-

- vations made while he was a student at’
'1953. :

This statement is baged on an
to the writer. by Mr. Weston. .. .

the normal scehool in

oral communication made
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Only aggravates an already serious social i1ll.

The -idea of work, the idea of art, the idea of service
vese Were and are, in spite of our peculiar century, natur-
ally inseparable; and our century is only peculiar in that
we. have achieved their unnatural ‘separation.+ _

In the other case, that of stressing appreciation, the
danger lies in the fact that art . cannot be successfully taught
‘nnless the school teacher is proficient 1n draughtmanshlp. ’

It must be understeod that the foregoing statements in
no way imply crlticism of the work of the normeal school 1nstruc~
tors. They simply 1ndicate that the task of these art instruc-

| tors is a mest difficult one. It is undoubtedly true~that even
'in the short period of teacherntrainlng at our normal schools,
the students receive extremely beneficial training. But the
k ~task first of giving legsons to improve the manual dexterlty
.and general appreciation of the teachers»1n—trein1ng, and semnﬁ
of presenting lessons on how to teach that which has been ab»
’sorbed is logically 1mpossible it any degree of general effln‘
‘elency is to be obtained. , k k

If Mr. Towell's comment is accepted as valid that "the
' dnormal schools realize this, but in the few hours they can allot
to (art) work, they cennot'possibly give'the'budding pedagogue
' aﬁy Sense‘of”mastery," these normal’schoole\dOjnot suceeed in
creating efficientkteaohers of“ert' Some extra instruetion and
| provincial supervision of art seem. to. be. necessary. If‘it”is

argued that the summer- schools for: teachers offer additional

‘ : lE, Gill, Art and a Changing Civilization. (London:
Faber and Faber, 19317, P. 39. , ,

2See’Mr. Seott's remarks, p.50 .
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training in art» it must agaiﬁ~be stated that very few rural
' teachers can attend the art ‘¢lasses in these 1nst1tutions.l
In conclusion, it would seen fair to say that the nor-
mal schools dc much to 1mprove the teachlng of art in rural
,schools.‘ The findlngs in the Peace River Area indicate how= -
’ever, that in the short time at their disposal they do not

succeed in creating efficient teachers of art,

Inflqence of the Vancouver School of Art

’ on the Rural Sehools
, Another 1mpcrtant institution of culture is the‘Vana
“scouver School of Art. This 1nst1tutlon has been referred to
kprev1ously. Its;relation to the;rural schools»will,nowsbe disé

cussed. | ; | , o ‘ “;”Z“k
‘_” kIt ‘would appear that the Vancouver School of Art glves ’
,an efflcient training to its students.‘ But unfortunately few
;of its graduates are found teachlng 1n rural schcols,2 Those
’graduates who wish to teach are usually placed in larger centres,
_It will be realized that the specialized type of trainlng glven
~at the schcol of art dces not equip a teacher tc take charge of
a classrocm where most of the standard subgects are taught,
‘Again very few rural teachers attend 1ts summer classes, for

kreasons which will be. descrlbed later.zo

. lThe reasons which prompt this statement are dlscussed‘
' _on Dpage 49.

| 25ee Table 1, p. 35 and Mr. Scott's report, D.49. See
;alsc appendix, P.156. e .

_SSeekp.48.. .
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i

- We can conclude, then, that the VEncouVerkSchool of,Art

can haveyiitt;e influence on most of the rural schools.l

- The Policy of the Univers1ty R
of British Columbia and Its Effects
: - What would appear to be a weakness in the provincial
~ system of art teaching is found in the attitude of the Univer-
t,sity~of British»Columbi& towards art,as a subject receiving
credit} rThe*uniVerSity‘offers'no courSe which would«afford‘
dopportunities for study to students interested in some branch
of art. The reasons for such & policy cannot be wholly econonic,
; The university has recognized music as a subject fit to be
N granted six units of~ oredit. Yet,the‘VEncouver’School of;Artk
kwhose=director‘iS’cons1dered*byithe‘universityta'teecher‘suffi;
‘ oiently qualified to instruct the teaeheratraining_ciasses;of
‘:the university,‘eennot fittappeers, ﬁroduoe:a'student in'ert
Hifit to receive any credits as an undergraduate. ”In trntn» the
university seems to- make no very great attempt to foster art
ki:education. It has no ohair inoart, Neither has it a course
odealing‘withithe’nistOry‘of art*as such, nor with philosophy of

art as such.$ Undoubtedl& 1n some of its courses art and aes-

lIt will be noted that there appears to be little co-
operation between the normal schools and the Vancouver Schoolor

”Art.f See appendix, P.156 , q. 3.

: 2The director Mr. C. H. Scott also instructed univeral
sity extension elasses in art apprecietion in 1938, ;

: 5Durlng the summer session of 1938, a short course of
lectures was given on art appreciation., This course did not en-

title the undergraduate to receive credits towards the B. A.

therefore not well attended, and was not oontinued in 193¢,



47

- thetics are discussed ineidentally, but the policy remains of
‘subordinating,art to the pesiticn of a subject unworthy of
being granted creédits. '

The University of British Columbia is not unique in its
attitude towards art, It is stated,in a recent publicatiOn of
;the«United‘States Department of the Interior:

, For some reason instruction (in art) in the colleges
“hes been slow to receive support, and few colleges maintain
art collections worthy of note. Many colleges confine in-
struetion in art to theory, history, end appreciation, with-
out offering studio work or practice in art. There is no
accrediting ageney which basses upon the quality or amount
- of instruction offered., Each institution is law unto it-
'self, pursuing art in its own ways according to s&pport re-
ceived facilities available and staff employed
‘ Hewever, the publication 1ists 39 unlver51t1es in 22
states whiech offer degrees or diplomas in art, or which grant
credits in art towards an arts degree.

In Cenada, seVeral/un1Vereities tend to give art a con-
'siderable degree of reccgnitien. A féw examples~mightabe cited
as illustrative of this faect., At MOunt Allison University, where
,courses in art were offered as early as 1883 the degree of
iBachelor of Fine: Arts is granted.z Undergraduate students may c
»elect Tive courses in art as a maacr, or two and one-half courses
kas a. minor. Dalhousie Unlversity offers twc courses in art to
undergraduates. The latter university does not seem to inelude

drawing and palnting in these courses as dees Mbunt Allison. The'

, 1y, J. Greenleaf wATE Guidance Ieaflets, U, S,,ﬂepart-
ment of the Interior, Office of Education (ﬁhshingtcn°‘United
- Btates Government Printing Office, 1952), p. 5. :

zThis 1nformatlon was kindly supplied by Professor Co Ao
Krug of Mount Allison University. The remainder of the infor-
mation wes found in the calendars of the respective universities,
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University of Toronto appears to have a 31milar arrangement to
'lthat found at Dalhousie. At the University of Saskatchewan, &a
college of fine arts is maintained. This college, known as
- "Regina College,ﬁ;offers 1nstruction,in music and‘fine;art5~and '
’ houSes a‘coliection of worke of art. Professors at Regina Col=-
~,legeolecture,50th'in their own iﬁStitution and in the univeré |
sity proper,,k~ | | . -
| The policy of the University of British Columbia in re-
”;gard to art apparently has far—reaching effeets on: art instruce
tion in the schools of the prev1nce.~~0ne finds a direct effect

'in the Programme of Studies for the Senior High School- of British ’

‘~'Golumbia, (1937) A pupil proceeding towards & Junior Matricu~

_lation certificate is required to elect 15 additional credite o
p’above the compulsory subaecte. The 1list of elective subjects &
>kincludes extra«mural mu31c, but it does not include art. 1 In

’several schools, pupils who desire a Junior Matriculation cer-

‘tificate are consciously directed away from art. The effect of |
:pthis policy on pupils who intend to be teachere'W1ll be at once

‘apparent 2 ' ‘
| - The policy of ‘the Uhiversity affects the teaching pro-
kfession 1n other Ways~ Thefchief motive of'teachers attending
the summer sohools of the province is to better their academic
'»standing, Owing to- the faot that no credit can be obtained

Vfrom studies 1n art towards a Bachelcr’s degree, of the hun-

e ‘ lBrltish Columbia Department of Eduoation, Progremme of
Studies for the Senior High Schoole of Bzitish Colwnbia,%'x.i.%"ﬂp 1.

For further remarks on this subject see page 128 ff,
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is enrolled in art'clesses.l Yet it can be'scarcely’denied thet
- the culture content of these art courses could be made equal to
that of any course the university has to offer,

‘The university offers a short art course in methods to
kfthe teacher-training clasees.? The - actual work covered in this-
’ series of lectures is descrlbed by the instructor, Mr. C Ho
‘Scott, as follows: | ﬁ

1. Study of teaching methods in art. .
. 2,T,Analysie of the various subjects contalned in the curri-
- culum, with a view to giving at least an understandlng
of the nature and ‘scope ef each subject. i

‘3, 5,;ymethods ef developing art appreciation, 1llustrated by
~ slide and print.,s L TG

llurlng the summer of 1957 fer example, ebout 2000
teachers attended summer schools 1n this province. .Of. these,
~ seven rural teachers enrolled in the art classes at the‘VEn-

couver School of Art, according to Mr. Scott. "About t
“twélve" enrolled in Mr.,Weston's art class at the Viciorla Sum-
mer School. See appendix, p. 165, D e

» Since this ehapter was Written, 1t hawaeen drawn to the
"writer's attention that the summer school at" Vietoria ‘was uneble
- to offer courses in art during the 1939 session. . The .reéason far
~this is found in the fact that an insufficient number ef teach»

ers wiehed to enrol in the art classes.' s

L : The future of art instructien in rural sehoolslleeks
even less hopeful. ©For the first time in almost a quarter of a

century the art classes at Victoria have been abruptly cancelled.

Again, the art appreciation classss at the university have been
- withdrewn from the summer curriculum.. At the same time, the en-
‘rolment of teachers in the summer classes of the Vancouver School
of Art continues to be relatively small, In all, only" thirty-
six teachers are enrolled of whom at least fifteen are Vanceu-
.ver teaehers. ' : ,

“ zAccording to Mr. Scott, the course 1nvelvesk20'heurs
of lectures. See . appendlx, p.l5a L

| 3¢, Scott, in a letter to the writer, January 28 198,
See appendix, p.ﬂﬁB ' :

It should be observed that thls course is optional to
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It Will be readily seenfthatethe instructor must find
.'sone difficulty!inedoing Jjustice to such a‘coursekin the time
- he is e110wed; 'Thet’his students are not’sufficiently well
trained to teach art’ (if they depend on the 1nstruction theuni-
‘ver51ty offers) is pointed out by Mr, Scott. He has not sufflnb
'cient time to teach the students how to acquire menual dexterihn
,He states in this connection' / |
| I do not consider a teacher sufficiently well«equipped

to teach High School art unless possessed of manual dexter-

ity and creative ability. He shoild be able to inspire by
~example.= on the blackboard and elsewherse. Talking is not

enough.l/

; : Mr, Scott states that a high percentage of the teacherny
training class attends his lectures on analysis and methods,2
V*Thesekteechers evidently are preparing_for the,eventuality_of
their teaching art in theifuture. It is reasonable to assume
fthatfmanyrofMthem*lackﬂbothfmanual‘dexteritj“andncreative‘abilé i
ity‘in‘art“ since'these“ccneinsually”only after“mnch'sPecializeﬂ
studya~ Yet some’ of these same teachers will find ‘their way intc'
krural elementary schools for the first years of thelr teaching
‘experience and will be faced with the necessity cf teaching art
regardless of their qnalificationsa ‘

: Another unfortunate effect ‘upon the teachlng of art WhﬁhV
may be ascrlbed to the policy of the univer51ty remains to be |
explalned. In order to clarify the explanation it will benecea
'ssary to present a communication from the Superintendent onEdun;

cation Dr. Willls, who kindly outlined for the writer the vari»

ous- teaching privileges in art. of graduates of the university

l lIbia. , |
, 2See appendix, p(lﬁa
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teacheretraining classeé,‘tﬁe provineial normal schools, and
the Vancouver School of Art. -His clasSification ran as follows:

1. The holder of an Academie Certificate is entitled to
teach any subjeet in a High School. It is assumed, of
course, that a person with an Academic Certificate is in-
telligent enough not to attsmpt to teach eany subgect in
which he is not qualified to give instruction. ,

2. A specialist in art, such as a graduate of the Vancou-
ver School of Art, who has had professional training is -
-granted a Specialist’s Certificate in Art. This Certificate
entitles ‘him to teach the subgect of Art in any sehool

3. A graduate of the Vancouver School of art may not be
appointed as teacher of Art in any public—elementaryy Junior
high or high -~ unless he has first received professional
trainlng at a normal school or training college,

C 4. A persen who ‘has gained junior matriculation standing
and has takeh a four-year course at the School of Art and
‘received an art diploma from that school may enter Normal

~ School for professional training. At the comelusion of the

Normal School course he would not receive any teacherts
certificate other than the Art Speclalist’s Certificate.

5. If the person referred to in (4) also secured Senior
Matriculation standing before entering Normal School he
- could be granted'a First Class Teacher's Certificate as well
as an Art Specialist's Certificate on the succefsful com=
pletion of the course in professional training.
The peculiar situation 1nto which ‘the Department of Edu-
'cation is forced will be apparent. - "The holder of an Academic
Certlflcate is entitled to teach any subject in a High School,
This,person~is allowedrto teach and frequently doesfteaeh art in
both rural high and elementary schools, whether or not he is
r"1ntelligent enough" to realize that he may do. great harm by 80
‘dOing. The graduate of the Vancouver SGhOOl of” Art on theoﬁﬁm'
:hand is restricted to one subgect art even though he has

spentka totaltof“51x years after his high school training inpre~

1s. 7. willis, in a letter to the writer, Feruary 9,1938.
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pering himself to teach art.l Whereas it is agreed that the art
- sPecialistjis,not qualified to teach fhek"academie" subjects,
itkis;evident‘that the person holding an academic certificate
is equally unpreparedfto teach art, If the argument is brbught
forwérd‘that;the holder of an‘aoademiéhcertificatefmuSB be~a1;
'lowedito teaCh art in orderxthat‘thénspecifiaatiOns of ﬁhé pro=-
‘gfammes of study can befmet; it might also be argued that acom-
paratiVelyfuhtraihed teacher of art may'do:greét harm, and”that
it woﬁld therefore be better that he did not teach ihis;subject.",
Again, it could be argued that graduates holding amcademic cer-
' tificates'neéé‘not receive so little training in art, The’
question‘arisés as tofwhether of not it‘woula ﬁé‘possibie to
"allow one or two undergréduéte~coursés whiech would earn for the
prbspective teacher:a'few‘units°of creditgin‘thétyfield, Or
rcould not<Somé arrangemeﬁt'be made with the’Vanéoﬁver School of
'Art‘tékteéchksﬁéhiéourses? fif‘this éghdol'is not of a suffi-
'";éientl&‘high Standard'to'fender,this service, manifeétly it
should noﬁ be'allQWéd”ﬁo funetion}2: | 7 :
| To conolude thiskﬁiSOUSSion;,Mr; Scott's opinion of the
fattitude of“tﬁé university towards art merits our attention.
| It is unfortunate for the cultural education of our
people that the subject of art; in which is included art
practice and art appreciation, should not form part of a
university education. « :

o A univérsity sets a standard of cultural appreciation
- within its sphere of influence, and no cultural appreciation

: ‘lQne year senior. matriculation, four years of art school,
- and one yedar of normal school. '

.. 2It should bejnoteq that this school hag room for 40mare
pupils, according to the director, without any increase in staff,

number of models, ete., - in sum, at no additional running costs.



53

has & more universal ‘application than that of the visual
arts. :
A univer31ty student should be able to'earnkunits of

credit in art either within the university or in an art in-
stitution of & un1vers1ty standard. ,

. Influences of theyProgramme‘okatudy

,The'newy(1956),programmes of study have created yet an-

* » o -~ . ' ; 2
other difficulty in art instruction in the rural schools. These
programmes arefa distinct'advance over any that have previously

been issued and it is not an exaggeration to say that they are .

o in keeping with most of the important and recognized princlples-*

of modern instruction in art. The fact, too, that they set
,forth directed study from grades 1 to X1l should create more ine
terest in art in the upper grades of rural schools.

| Unfortunately, however, these programmes were devised
‘entirely by speclalists,eelther by superv1sors or by teaohers
whose field iskehiefly~urban; As far as can be dscertainedjnot
one,praetisingkrurai‘teaoher_assisted'the committees that made
up the new*outlines. That the work of these eomnittees is ad-
 mirably suited to the needs of the speciallsts who helped de~
sign the new courses cannot be denied, - But one may Well esgk
how the new programmes of study suit the needs of those rural
teachers who instruct as many as eight grades, o

L The new programmes of art seemed at first to- be receivei
by the rural teachers in the Peace River Inspeetorate With some

'enthu31asm,- Unfortunately this enthu51asm died when they

¢, Scott, in a letter to the Writer February 21, 1938.

kto 1x 2This diseussion deals w1th the outlines from grades 1
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ettempted toicarry out the programmeskin the rural gchools, "In
;April,‘1957§§when the teachers.hadkused the new prOgrammes for
a sufficient length of tiﬁe'tckenable them to form an'unhurried
'epiniOnkof'them,e circﬁlar was Sent t0~eVery~rural teacher in
'kthe~Peace'River Area, This circular sought to discover how

- many teachers found the outllnessnltable to their necde, and
how many did not. If some teachers did not like the outlines ‘
.,lthey were asked to give reasons for their opinlons.’

| The circulersasked the teacherste state whether or not
,theykccnsidered;theséutlihes:suitable’fer the'uSe of rural
,fteechers. Te ﬁhis circular‘54lteacher37replied.'renereply was
:kﬁnsigned‘and therefcre could not be considered of ﬁhe'53‘re-
1main1ng, all answered that the outlines were unsultable for the~,'
use of teachers in rural schoolso, The teachers submitted_some
kZO*reasons for thelr opinions. vFollewiﬂg is arrOughrsummary Of
lthe prlncipal reasons: : ‘ ¢ | | | w

" - About 95% of the teachers 1nt1mated that the courses
seemed to be designed only fer the art specialist in a
graded sehool. o

- b.  About 95% said that there was . 1nsufflcient meterial in
the rural schools to0 do the werk asked :

C, About 90% said that there was 1nsuff1c1ent time for
rural teachers to do the research required by the pProgremmes,

d. About 60% said that the,ert'sections were too technic=-
ally advanced for the'rural teacherst knowledge‘of art.

e, Aboutl45% stated that the art programmes were too in-
definite. « ; : :

There may be critics who will argue'that«these:reaSOns,“

seem rldiculous.. "It may be felt that there appears to be no

p lég :lThe circular letter will be found in the appendix,
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~_suggestion that'the'outlines‘arerdesigned’for speoialists alone,
'The thought may arise, too, that teachers in the past ‘heave suc-
ceeded 1n their work with only wrapping—paper, crayons, imagin—
| ation and enthusiasm, Again, it may be stated that there are
ksufficient exercises that require dittle preparation and that
”‘the courses consist for the most. part of a series of suggestions
only, which are to be adopted or modified according‘to eaeh
teacher's temperament or his pupils® circumstanoes,abilities9
kand requirements. Finally the critic may feel that teachers
,uwho have engoyed a normal school training should find nothlng
itoo technical on any page ef the outlines. | ’

To all these criticisms only one reply can be made.

"The opinions concerning the programmes of study have been
by the,rural teachers themselves. It is they who know_pest
_uhether or not the newioutlines areisuitable“toifheir aéeds. No
‘force of argument can change this fact. '_ i .

| The opinions of the teachers are not presented herein
:as a statement of the writer's opinion of the pregramme.p It is
believed however that they tend to throw additional light on
the teaehing of art in somezural schools. First of all they
undoubtedly show that all our rural teachers may not be as well

versed in their teaching of art as our curriculum experts would

'f'wish. Next they show that rural schools may not be sufficienﬂy

kwellustocked with phys1cal equipment to teach art, Agaln they
make it apparent that the normal schools have difficulty 1n pre»

paring teachers to instruct art.l In general it might be re-.

N lOommenting on the Junior High School Pregramme ‘of Art,
Mr. Scott said° "It is perhaps over rich ‘and assumes a knowe
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:peated that;most of the;teaehers of the rursl schools of the
‘Peace Biverpnrea, by these,veryfadmissions,"showed ﬁhat they
VWere unfit to teach art, This does not prove that the art out-
tlines Were pooriy conceived. It seems to show rather that no
‘provis1on has been made for their . adaptation to the rural sﬂuxms

If the teadhers in these rural schools were adequately tralned

‘;to organlze and present lessons in art, little excuse could be

,;found for the reasons which they advanced in condemnation ofthe“
y,courses dev1sed by experts. Untll we have in the rur&l schools
of this prov1nce a body of art teachers who can do justice to
‘,the programmes of study we cannot expect’ to 1mprove the situa»
;tlon\of art teaching in rural schools, no matter how fer for-

_Ward we move in curriculum revision.

‘]Inrluenee of the Text-Booktin'USei‘“

R What appears to be another weakness in art: instructlon
‘»'is found in the text-book whlch the Department issues free to

all schools(Teachers' Manual of Drawing, Nelson );" Thls'text

has not been rev1sed to any great extent since it was flrst

issued in 1924. In 1936 a change was made but chiefly as re=

kegards illustratlons, not as regards the fundamentals of the
text. Yet the general conceptlons of teaching art as well as

_the programmes of study have altered considerably 31nce 1924.

ledge on the part of- the teachers which few as yet possess."
.See appendix, p.l56.

- Mr. Weston stated in regari to art teachlng. "I “imagine
seso that (art teachlng in rural schools) is somewhat haphazard
and that pupils often do well in spite of the teacher." See

appendix, p.165 .
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That art teaching,iboth‘inzsubject matter and‘inkﬁechnique, has;'
changed s1nce 1924 is seen in the fellowing statement to be
found 1n a Report by the Couneil for Art and Industry'illEnglnﬁ
e The present Board of Education "Suggestions forPedachersh
- contains sections on "Brawing" and "Handwork," butthebook
‘was published early in. 1927 and these sectiens are now out
- of date.l
' The British Celumbia textabook might be" critlcized on
~the fellowing points‘

a, It gives no recognition to art appreclation as such in»~
cluding ‘both picture and general appreciation.f f

b, It does not attempt to relate its teachings’ te life
 situations, er to correlate ezercises with other subgect ,
) 5 fields. ‘ g ; A. s /

c. It divides art inte unnecessary arbitrary div1sions°

d. It stresses conventionalized decoration at the expense
jef free expression. : : .

e, It does not make clear to teachers the philesephy on
which its doctrines are based. S

: In speaking (sh this text its auther says.

, ‘The text is only a manual Tor dr&w1ng and does not
,attempt to explain or give: direct assistance in general
‘appreciation.... (It) isonly a guide for general principles
,in elementary school drawin%; not art study.3

That the text 1s a menual of drawing enly, n@'i'”

It eutlines

xfwerk or of appreciatien,‘is freely acknowledgedii
basic principles of drawing that should be learn; g part of

the artist's equipment for expressien. It is a drewing manual,
end as such it apparently succeeds 1n what its auther expected

jef it.k'*"“'

~ , 1"Educatien fer the Consumer n Art in Elementary and ~
Secondar .School Education, Report by the Council Tor ATG and
Industry naon: H1Is aJesty's Stetionery Office, 1938), p.16.

2w. Weston, in a letter to the writer, August 15 1937,
See appendix, p.L65’ R TR £
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'The'chief weakness- of the text—book»Seams‘to lie in the

| .uge Which'many‘teachers appesar to makefof it "The~teachers,"

'said Drs Plenderleith speaking of. both Peaee Rirer and“Matswﬁp’

Abbotsford rural schools, "seemed to draw the magority of their

 igeas from ‘the text-book. From this book a large amount of

copyingnwas done.. Indeed very rarely did one see original
\drawings being produced by the puplls or being enceuraged by
the teachers."l | |

It Will also be notlced that Mro Towell mentloned copyo
ing in the schools of the Peace River Area,‘and one may take it
he referred to the models set ferth in the text. 2 L
| v v;Anmobserver in. the Peace River Inepecterate would indeed
~have been struok by the 51m11ar1ty of the chlldren's work in al=
Kmost every scheol to the exambles glven in the text Many of
fthe teachers did not seem to realize the purpose of the text as
ja drawing manual only. These teachers seemed to believe that
copies, based on examples in the draw1ng manual were proofthatk
they had fulfilled the requirements of the programmes of study.

)eflnltlons of art vary amongst dlfferent schools of
.thought. Philosophers of aesthetlcs, however, seem to be uni°
‘:versally agreed that eopylng is not art. Perhaps of all defi~
“1nitions of art‘that are acceptedfto-day, the following_mrght
“eauseiﬁhe'leaStrdissention°‘ Art“is”an attempt°to’createkp1eas-
l vihg fdrm.5 The inclusion of the word "ereate” will dlsallow all

‘forms of copying,f. c B t,‘.f,

_ISee'p.¢155~ , Lo 'ZSee p.Lﬁl

‘ SA fuller discussion of a phllosophy of aestheties will
be found on p lﬁwfff. in the appendix.
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Since the text appeared to be s0 closely followed by

,‘the rural teachers, ‘it is manifest that one of two alternative

= courses of action should be adopted,to improve conditions in the

teaching of art in these country schools. Either the text shoand
be'Withdrawn,'or it should*be completely revised; As long as
spontaneity and originality are prevented by copying, art can

~make little progress.

~Influence~ofathe:GoVernment'ExaminatiOnS‘

The type of art examination which has been used ever
since the Department of Education has seen fit to test art, has
tended to stress undesirable aspects of art instruction. .Asfnrk
‘as the records show, no test has ever stressed imaglnation or
appreciation. A glance at the sectlons on examinations in Chap»
ter ll will reveal that examinations have in all cases empha-
isized accurate copying as the chief excellence to be found in
' the art of children.’ - ‘ “

This standwis not compatible with presentnday phllo'
‘csonhy.l The psychological processes which are involved during
" the act cf aesthetic creation have received considerable attenu
‘tiom. Whatever eontroversy has occurred in this matter, it is
tgenerally accepted to the p01nt where it almost ‘becomes atruimn,
that art communicates a reaction. He who 1s engaged in art ‘
selects orders, and “interprets his percepts. He recordS"hiS“
reactions, in the most plea51ng form he is- capable of, about
what he sees or has seen ‘in the’ past. It then~fcllows that

l’
ff. in the app

ghalosophy w1ll be treated more fully on p. Y37
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) reality in art is reality only of the artist's or would-be ar-
 tist's reactions to his percepts. - |

It will be seen from the foregolng that the farm 1n‘
which the artist or wouldebe.artistrexpresses,his reactions may,
be’virﬁue:of;the internal process, in most cases bearklittlekor
ﬁc.reSemblénée,to anykexternal form‘whiéh;méy have stimulated
- him, ﬁThe.painterkmay..;. imitate what he sees," says L. A.
\Reid,,ébut he imitétes~what,he,sees,'because what he:seés ful-
f~:ilsfaﬁd¢Sétisf1es his needs."l“”Thbsefengage& in art feel free:
,td depart from actuality., Bad. dréwing oceurs when the'forms e
used are drawn merely to flll gaps and consequently prevent a
’complete harmony or unity. ‘ ‘

‘Finally, 1f~arp~is,£he 0ut¢bmé~of’an eXpression'of,a re-~
‘@action iﬁ\pleésingkfonm; We~shall“therefore"look“for~a persohal
k‘elementiih”art“work. The task of the teacher of art would seem
ﬁto be largely that of fosterlng orlginallty.,

~The latest(lQBV) type of ‘test given by inspectors is
even moreallmited'than'its predecessors.z‘lt consists of one
ftype of exerclse, namely, of reprodueing ph@tographically from
memory a pleture which has been shown to the class, The test’ .
 is corrected by the inspector whoroompares each ehlld5S'efforts
~with charts illustrating varlous stages of proflciency in draw-

ing the objects which were outlined. The drawings which receive

the highest rating, aeeerding to these charts, are those whlch

most’ closely resemble. the. original outlines.A

‘ 17, A, Reid, A Study in Aesthetics (Iondon. George Allen
and Unw1n, 1931), D 236. . .

A more mplete desc::iptlon of the test was glven on page 25 .
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Aocurate;cOpying‘from menory of a visual image may be
one necessary aspect of drawing, partieularly in- certaln scien—
tifie fields, such as biology. Art, however, is not as llmited
- as this, and cannot be adequately tested by such‘a device.

Many edueators are inclined to admit that tests given
«by departments of educatien in general prompt teaehers to smess
~eertain aspects of a subject at the expense of other more ne-
‘cessary aspeetsa If one ‘holds this opinion, it could be argued
‘that perhaps many teachers of art who are examlned under the
- testing conditions described above may be tempted to stress]ine
’eopying. Indeed such an assumption appears to be reasonable
when one considers that the teacher who encourages his pupilsk
~to express themselves in plea31ng form, will train his class
‘not to copy the external world exactly. Iogically, saeh pupils
should do very badly in the test@ | e |

In eertain,aspects of art éeaChing,‘standardizationkis
doubtless possible and desirable. For-this‘reason an examin-
ation in aft Seems desirable. The question will arise as to
whether a more suocessful test than the one now 1n operation
can be devised. The answer must be, it seems, that objective
ﬁests caninever~beiwholly successful in the field of art.‘ Per-
nhaps ‘one could test objectively the elements of art Work as they :
are described by Roger Fry. rhythm of the line with Whlch the
forms are dellneated mass, space, light and shade and colour.l
Such & test might consist of written enswers. But these elem-

ents, .when . comblned into art. work will. possess qualities which

‘ 1R° Fry, Vision end’ Design (Lendon: Chatto end Windus,
1924), p.‘lsl.hﬂu_i G |
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"f’cannot be inferred from their parts. The suggestion>might be
| made that;as well as writing an examination on the elements,
~the children‘should submit their»drawings to some officielyes—
'i pecially tnained in‘art* Our galleries are filled, end our
masterpleces acclaimed on this subJeetlve basis.
This dual type of testing presupposes efficient teach-
, ing of art. Until such teaching is found in rural schools this
suggested type of testing would not, of course be~fea51ble. In
~the meantime however, 1t would be Well to elemlnate such harm— )

ful tests as have been descrlbed,

The Outstanding Weaknesses

If the Peace River Area could have boasted an efficlent
k'staff of art teachers, there would have been no serious problem
in the teaching of" art, In all the elaborate machinery of sdmol
"admlnlstration ‘the teaohers constltute the most 1mportant facunz
Yet these teachers could not treat ‘the subgect~w1th‘effectlve-
ness. They did not use the text—book'intelligently and they
~could not do justice to the programmenof~etudy. }

g Certain 1nfluences and conditions were responslble for
the: teachers' predicament Thege influences and oonditions are
~active to-day, and doubtlesS'tend to lessen the efficiency of
art teaching in rural schools in the province as a whole. The
‘attitude of the University of British Columbia towards art cre-
ates several unfortunate tnends infart instruction.k Perhaps the

most outstandinglofkthese is found in the fact that the policy



63

', of the university discourages many teachers from attending‘
summér~cla3§es,in~art‘ Again, art teaching suffers becausé the
normal schools find’it impossible to prepare efficient teachers
in the subject, while govermment exeminations in art have pro-
’bably done much1to'encourage bad teaching practices.,
| The rﬁral teaéhers~of the Peace River Area were Qilling

~to admit their défieiehcies and asked fér,aid‘ 'Being conscien=

’tioué‘és a class, they were’disturbed over their predicamentand
"indicated~their deéire to'coéopéfate in any manner that was
reaéonably within theirfpower. What, then, was tO“bé the qt— k

tempted solution to the problemvof art teaching in these schools?
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 CHAPTER V
 EXPERIMENT IN THE PEACE RIVER AREA
WITH A NEW PROGRAMME OF ART, ~1936-37 :

This chapter descrlbes an experlment in art 1nstructlon)

'Which was conducted in the Peace Rlver Area. Before the experi-
‘ment Was begun, condltlons both in the prov1nce as a whole and
kd_in the Peace River Area were carefully studied. It was obv1ous~
h,that reform was urgently requlred it efficient teaching was to
kbe brought about in the inspectorate. Observers felt that
’teachers should recelve help in their art 1nstruction parti-
cularly since they head requested aid. Ways andzmeans;were'
éstudied that might make such assistance'possibie; ;Althougm.stﬂn—
ﬁous réform was clearlﬁ'required‘~£t Was erident that in order'j
to be successful this reform must be based on existlng conm
ditlons.\ The programhe could not as Dewey once put it "asmm©~
cess €nds forelgn to the concrete make-up of the situatlon."l

‘ - The question arose as to the best p01nt of attacka Whiech
undes1rable features of art 1nstructlon in these rural schools

~could be ellmlnated and which features retalned? Gertaln feat=

ures had to be retained because of their value, others because

E there was no power to alter them,

The pollcy of the unlversity towards art instructlon

could not be changed overnlght Shoulduthe~univer51ty have seen‘

~ 13. Dewey, Democracy and Educatlon (New York.;The Mac=-
:mlllan Company,‘1925), p.VLZL. o

| ‘lXV'
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fit to make art a subject carrying credit, many years would pass
-~ before its new policy could affect rural schools. Again, normal
‘school 1nstruct10n would remain comparatively constant. Govern-
-ment examinations in art had also to be acceoted.~ What perhaps
could be changed was the acknowledged lack of understanding and
,:Sklll of the rural teachersgv Also the text-book could be supple-
;mented and.the;programmes‘Of study:revised'te fit local con- |
ditiens.l,Withithefgeneral aim Of‘assisting\rﬁral teachers, a

| cnew prOgramme;Of art was considered and finally drawn up.

; Aesthetic~Philosophy’on‘which"
~the‘Experiment was Based

, A% this p01nt 1t will be ‘necessary to make somennntion
skof the aesthetic ‘philosophy on whlch the experiment was based 2
It is generally agreed that it is‘lmpOSSIDIG to deal with anyf
':form of:art su00essfully Withothpéssessing some sort”ofkaes-
',~thetic philosophy. All teechers of art"mnstehold’some definite
' beliefs concerning their subject For example the’questicn of
the relation of beauty to art, of the Justiflcation of distor=-
tion, of the part played by technique in express1on and s0 on,
’w1ll colour very definitely the actlvities of the teacher in his
'tclassroom.~ It is idle to say that'some teachers who:hold noek
k,philosophy of art condﬁct‘art lessons. Whether'theSe teachers

know it or not, they must be guided by a. philosophy of somekund.'

lThe latest programmes had not, of‘cOurSe, been isgsued
,at this date. : ; o

RThis aesthetic philosophy will be found more fully ,
stated in the appendix, p.dB% ff. In this section, for the seke
4of brev1ty, only a summarycfthe &xmhetic philosophy is given.
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 The student-teaCher'WhevseyS;to:his,pupil, "Erase your drawing,'
for itkdoeeénot ioek/like the'object youfhare before you," has
Vvery definitely cormitted himseif to a philosophy of art,

Gne Willzdeubtlessisee, then,‘the‘neeessity'for teeeheme
:efkart to develop semelWell-founded;philosophy of aesthetics as
eariy as pOSsible in~their prefessional life. Such a phllo&xhy
" need not - indeed one may say should not = possess too complete
a system of aesthetlcs,, But that a few fundamentel ideas would
greatly aid sﬁch7teaehers‘is aipesitioﬁ not to be denied. The
truth of this assertion is intenSified‘when one considers that
‘throughout the great hlstory of art and lettere it has often
; been the custon to’ precede productien with theory.. ’ ‘

; In order that the experiment in the Peace River should
have a’ consistent philosephical feundatien, the follow1ng tenets
were agreed upon: | ; k

l. The objects which: cause what is generally referred
~ to as the aesthetic emotion, reaction, feeling, or experi-
ence are known as works of art. Critics and others have no
final means of recognizing these works as such other than

by their feelings for them.l

2. The quality most common to all Works of art iS'their
pleasing form. ,

3. Art is the“result'ef”ferming or‘making. ~Anyone who
attempts to form or meke is an artist in embryo. He be-
comes an artist only when the result of his labours shows
pleasing form which, in turn, 1s the outcome of a rigorous
search for excellence.

; 4, Art therefore, mey be defined as en attempt to ex-
press significant experiences through pleasing forms, .

5. Art expresses the ideas of the artist. He selects,
orders, and interprets hls,ideas.,kReallty,invart.is reelity

T ~1gome of these tenets are quoted verbatum from the'
Writings of philosophers. Full reference wilT be found in the
eppendix, p.A37ff, SR o
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- only of the artist's reaction to his 1déas. The artist,
therefore, may feel free to depart from actuality as it
appears to exigt in the external world.

6. If art is the expr3381on of a personal reaction a
work of art will bear the stamp of the personality of its
. ereator.

: 7. If all other considerations be held constant the
" greatest artist will be he whose intelligence is highest.

- 8. Emotion ig aesthetic when it is associated with an
objeet formed by an expressive act in the same sense in
‘which the act of expressien has been defined.
L 9. Arteppreciation can be successfully heightened,
kThat is because - broadly = it involves a twe-fold’ experia
,jence, the intellectual and the emotional., ,
104 The geparate elements of design which affect us

emotionally and which can be justified logically are six
in number: rhythm of the line with which the forms are de-

lineated, mass, space, light and shade, colour, end in-
: clination of the eye to the plame. - :
Al A work of,art pessesses properties which cannot
necesgsaridy be inferred from its parts, In other words, a
work of art forms a unity, the value of which cannot be
'found merely by adding the values of the parts.

12, Intelleetual criticlsm is valuable, for it should
afford the observer an ‘agsurance of worth in the art that
moves him. ‘ ,

4 : 'Theiphilosophy which’has»beénréet down reStS,On‘assumpq
tions ﬁhighfwitheut'doubt may be questioned. 'SuchfassumptiOns3
howevers mnst“be,mgde”in one form or another; if‘én aesthetic
'ﬁhilosophy‘iS'to‘be*formulated;k;And'itiis,notfunreésonable'to
sfate;that‘perhaps no‘ultimate truth can‘everlbe reaéhed“conn,i
ééfﬁingfthe“maJOrity of “these aSsumptions. Even ifﬁit’bekégréedr‘
iwith‘Ellis*th&t‘art"never*ean”be“successfully'defiﬂedw it must
;nevertheless be stated that a teacher's aesthetia philosophy
Will greatly 1nfluence the work of those under his charge. The
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. teacher's'philosophy~must therefore be consistent igfconfusion

i3 to be avoided.

Reports Outlining the‘Experiment

; The experlment wasg outlined in detail in three officlal
reports ‘which the writer sent te his inspectors.; On April 24,
1936 before the experiment was begun, the first of these re=
ports was~sent,to.Dr;’W.vA.“Plenderle;th. It outlined theycon—y
ditions~of art teaching in the schools bf his\inspectorate., "
This report“st;essed~the‘oeoessity of'attemptiﬁgktofimprote art
ihstruction fdescribed~somefeﬁperiments made by'the’ﬁriter, and
presented a tentative programme thet might be folloumdshould =
kspector Plenderleith consider favourably the plan of adopting a
new programme of art for his inspectorate. | “: ' ‘

’ The second report was submitted on Deoember 51 1956 to
Mr,tA. S. Towell, who had succeeded Dr. Plenderleith as directmiv
of&education of the area. This report informed Mr, Towell as to
'the objectives of the movement (now more fully developed) and
its system of operation.’ :

The third report weas submltted to’ Mr. Towell on Juno 11,

’p‘1957 it ‘gave the director a general survey ‘of the year’s work

~in art.

The content of these three reports will now be preseumm

;in detail,



70

:;;ReportvSent to Dr. W. A. Plenderleith'in April, 1955

The report submltted to Dr. Plenderleith get forth the
criticlsms of art 1essons ebserved in the Peace Biver Area which
;have been previously 1ndicated.l It also gave the results of the
fquestlonnalre sent on Marech 24, 1956 to all the teachers in the

inspectora‘te.2

_ During the school years 1934-35 and 1935- 56 the erter‘
‘; had conducted eertain experlments in~art,at the Dawson Creek
~‘School; This report deseribed the experiments in some detail.

| , on being appointed principal of the schoel an insti-

‘, tutlon hav1ng approximately 90 pupils the writer immediately
’mede a study of the knowledge~and skills of the pupils studying
art.‘ Theefindings'showed thaf“theeresultS‘in art were unsatis-
faetofy and“thet“they‘clbsely epproximated’those notiéed in the
Smailer"rural sehoels, ’The'pupils,'hewever; had aehieved some l

‘manual dexterlty, as ceould be seen by examing the results of |

‘their exercises in art ef the year before.' They had covered
such exereises as were stressed in the pregrammes of study‘in

| uge during 1954-54, that is to say, they had been- drllled in the -
usual exercises of drawing cubes, cones, etc.; they had shaded
their drawings with the usual eleboration, theyﬂyeﬁ_dene;some ‘

“®nature" drawings of single specimens, aﬁd‘had breduced a few

;posters whlch did not show any great understandlng of the prin—ﬁ

~ ciples of formal arrengement. RCIE I

1Sée’pages:57 end 58.
' 2gee page 187,



71

During the year 1934-“5 a new programme of art was put
into effect in the school. The,progxamme was not a formal one.
';;NO course of stady’waa«pre»arrangedo The chlldren of the school
decided what they wished to- draw, and they also selected for
; themselves thelmedia,they employed.‘ @f‘course, iffa_dhild~felt
iﬁcapable of selecting an artftopic,for himself, he was'helped
kby,being.referred to a large list of tOpics based either on
»school or rural life._ Children were also encoufaged'to explore
varlous types of art such as pictorial illustratlon, still-life,
‘and general deslgn.. No compu131on elther as to sub ject maﬁeror
tyPGJOf art was~enforced.l At. the outset, the pupilskseemed‘bee
wildered at not being assigned a:definite topicgsﬂAs,time Went,
on'thekproduction‘of.Work[became gratifyingly .varied in subject
matter, technique, and'creative_expressiono | ‘

’ 'To:the;writer“the‘velue of thiSjyear of art'Wasetwo-.
fold;' First* fhe philoSOphyvof/aesthetics‘preViously steted

was put to a test ‘undexr classroom condltlons. Second,esomeidea‘
‘kof the children's interests in art was gainedok ,

' Nesr the end of the school year, 1934-35, the writer de~~
_signed~a new courss of art legsons,. 'This’course considered as
klmuch as”poSSible Ehe'interests of the‘chimdren'fornits topics,
although a few additions had to be made for the sake ofvarlety
and completeness. Each lesson in- the course included some
| theory. This theory stressed as simply as possible the six for-

fmal elements of de81gn.

1The ‘children made somekrough earpenter5s benches,
brought to school a few tools and did considerable manual arb
such as boat-bullding, etc.~r :
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The objectives of the course were not primerily to teach
children to draw. Perhaps the general objective of the course
’ could :have been summarized'as follews: To develop in each child
the ability tokmeet;sueéessfnlly“thegpreblems in art which he
keneounters«in‘his dailydlife. ‘This'general'aimrwasvlater ane-
' lysedninto ether more specific objectives, and the analysis was
stated in a second repert.l R
During the greater part of the following soheol year}
(1935§36), thefwrlter tested hisklessonsk(IG in number andealled
/"subjectéunite” orﬂprejects") in the DaWson Creek school., This
school had increased its enrolment to 159 and previded instruc-
tlon for all grades from 1 to X1, A Junior high school section
~had been organized as well as a hlgh school unit.‘ Each sﬁbjectwy
1unit was typed so that when the time came, the- pupils could in
"all probablllty read and understand 1nstructions without very
great a351stance from the teacher. The follcwing periods of
tlme were devoted each week for testing the subgect-units elew
mentary school 90 mlnutes, high school 45 minutes, junlor high
sehool 90 mlnutes. The results of this testlng work were care-

fully preserved for the purpose of comparlson With the art work

:prev1ously done by the seme puplls.2

‘ISee~p.ﬂ6 .

L 2This (1935-36) art work was displayed at the University
~of British Columbia, July, 1936, and at the Vancouver Art Gellery

in August of the same year. It may be added that the writer
itested the pupils as to their knowledge of theory. The results
were of use only to the writer, who found them generally satis-
factory. As the results had little obgective value, they are
not included in this thesis.
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in most respeéts. _ Some adjustments, ef oourse; were required.l
Some of the errors found in the flrst draft of the sub-
jeot—units made the following faects apparent- k
1. Interest in the idea which the ohlldren wished to
express was of the greatest importance., The ideas to be
expressed were most acceptable when they centered about the
: immedlate interests of the children.

2. It was Impossible to teach good taste in an abstract
menner. Concrete objects of everyday experience had to be
~employed, such as cars, radlos, etc., and other products of
industry. : .

3. Media had to be greatly varied if interest was to be
maintalned. :

4. Self-expression eould nob be encouraged by present-
ing abstract information, :

5. The project on ‘hand had to- begin from familiar ideas,k
It had also to challenge interest by offering some new ideas.
The actual time required for completion of the proaect could
-not be too long. ’ ; , S
The report to Dr. Plenderleith Went on to explain a d
system of operation which might be adopted*should the director
~wish to provide one art~programme for the~entire school dlstrict;
Hectographed forms were te be sent to eaeh teacher.' Thege
,fonms were to outllne Work 1n artbased on the projects which
had been tested in the Dewson Creek School, Directions were to
;" be so written that pupils could complete a unit of Work Wlth
llttle help from the teachers. At the same time, ;t was proe
posed to send accompanylng letters with-eech;subject-unit sheuld
any difficulties occur, 7
| ,'SeVeral'other‘recommendations were made. The most im-
portant of these were as follows. |

o 1. The work accompllshed by the pupils should for saue
time at least, be corrected by the supervisor of the artplan.



74

2 The supervisor should be released from his duties.
as principal of the Dawson Creek School for a certain
number;of hours each day. The number of hours should de-
pend on the enrOlment of pupils in the area being supervised.

, 5. Some means of transportation should be provided for
the supervisor.

4., The supervisor should have charge of orderingtall
'~supp11es. ) : ,

5. A special duplioator should be provided, preferably
one that could reproduce coloured illustratiens. ' :

6. ‘The superv1sor should have power of recommendingfbr
,promotion in art any pupil who made satisfactory progress.

: 7. The art programme should be put in operation ime
mediately after the opening of the 1936-7 school year.‘

T Specimen copies of the monthly circulars Were included
in the report and ‘in conclusion two tables of estimated costs |

were submitted.

The following is quoted from the report under discuSSMm

Estimated cost of proposedpprogramme for one year of
'operatlon. ;

: Follow1ng are.: two estimates, The first contains some
elaborate features which would help to make the programme
more efficient. The second has all essentials, but extras
such as paint brushes (which have been bought up to now by

the pupils) have been omitted. L o

‘These estimates have been based on the following fig-

ureS. . . :

Subject"units 6. 8- & 6 6 o e .6 © & & ’ 12
Schoo.ls: o 4 8 e o 8. s o;: 6 o 8 & e @ e 70 :

) Teachers o 8 e e s .0 ‘8. & 0 6 e e e oi . 78 . :
Pupils L3 g3 ® e L E ® ® e ® L .‘ ] ® e K- L] 1120 £ ‘ e ‘ ’

Mimeograph paper. : '
(a) to pupils (each pupil receiving a letter) .« $201.00

(b) tO teaChGI'S e @ & 6 o 8 B e ¢ o @ 0. & e e e 6000
{e) correction sheets. O TS O R A S 20.00
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3]}

ENVEIODES & « 4 o o 6 o 0 s o e s b s s.s e e s 0o $ 3,12
Stamps. e e e 6 . @ ‘q * e S8 e s e e e 8 6 ® o e . e e 25 ° 20
: Paint s 9 8 o o 8- s e e e eie e "8 e e o s s s o & 156000 -
: Ind.ia ink o s % e o e e b+ e see o 5 o e e 4 e s o s 15 +60
V&I'niSh . ® . ° ‘ ® ”o ® I e * L3 ° ° 3 o e e e ' ° ° o 7.80
Paint brushes + « o« « s o o s o s o o s s » o o o o 56,00
Ink COMPASSES &+ o o o o o o o o o o s o o o o o o s 27.30
Grayens ¢ e e 8 o ‘ss 9 -8 & s e T e b e e * e e e 8 o e 168-00

TOLAL GOSEe & o o o o o oo 4 s o o o o o o 0 o« . $686.02
COStpeI' pupil,. . .0 -® ao e & e e e L j'o 8 D) o oel

'ESTIMATE 11

Mimeograph paper: e
(a) to pupils (each school recelv1ng a letter .$ 13 00

(b)) to teachers « & o o o o o o s o o s 6 o 0 o 6.00

~ (c) correction sSheetsS « « o v o o s & o o 70 s 20,00
‘En,velopes 6 ¢ 6.8 e ¢ o eae o o e e e e e. e s ¢ ¢ e ‘ 5'0 12
Staﬂlps. 'o e L) e e * ® Y e 6 2% e ® e e e e lelle - o ﬁ,,of,‘fo 250 20
. Paint 5 e e o0 e s s 6 @ e & e e e e s b . e p‘”o T 156000
India ink e 6@ e 6 6 8 e o 6 6. .6 .6 -® e e e e el €0 15 'y OO
Tetal cOSt o ¢.. & ® o ‘e o‘ ¢ & "6 -6 8 5 8 & 876 e & & ; * @257 92
e s 6 s 0o 8. 6 6 6 o e o e 8 s o 6 & ' e2d

Cost per pupil.

As 54 teachers report that they teach art at present
the present expenditure for supplies to these teachers mmuld
have to be subtracted from the above totals in order to dis-
cover the additional cost of the new programme.

: Agreements Reached between :
the Dlrector of Educatlon and the. eruer :

~Dr. Plenderleith, who had given thefexPeriment the great-
est encouragement, cerefully consgidered the prOposedfpian. Then,

after having compared the results of the pupils' work et'Dawson,'
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Creek with those~of,pupils elsewhere in the inspectorate, he

- made known his decision.~

He accepted the plan on the follow1ng condltions.
a. The cost was not to exceed 21¢.per pupil.

b kThe duplicatlng machinery was not to be included in
this cost, but the total outlay for thls equlpment was
not to exceed %50.

¢. The writer (who was to be known as the "Supervisor of
Art Instruction") could devote one and one-half hours per
day during his regular school hours to hig work on the ex-
perxment

~d°f Approx1mately one—half of the wchools in the Peace
River BEducational Area were to participate in the art ex-
periment. This would afford a basis for comparison of re-
sults., It would also allow the supervisor to devote suffi-

~elent time to his duties as prlnclpal of the Dawson Creek -
8chool. , ,

‘e. The superv1sor was expected to make arrangements with
the district nurse for trensportation. On certain days he
could be released entirely from his duties as prinmeipal in -
order to pay visits to his schools. He was also expected
to select .schools he could most easily reach, and was to-
choose most ofhls schools from ‘one nurs1ng dlstrlct.

- f. The supervisor could not promote puplls, but could in-
dicate the progress made by all puplls in art end advise
their respective teachers,» : S
‘ The Way Was‘then clear to state the aims of,the experi-

, mentkmore'specifieally‘ It mustlbe carefully noted that the

‘aims stated Were‘to be“used byrthe supervisor only’asfgeneral
guides;keTheyrwere‘not rules Which the experimenter was bound
to follow rigidly; Moreover, the supervisor was not called on

‘to strain towards a certain number of specified goals. Rather,

“each subject-unit would contain‘aims in,itself.i Thekpupils

were expected: to engoy some mestery ‘of the work in which they

Wereolmmediately employed.7 It was hoped however, that the :
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i,?cumulative effect of working towards these immediate aims WUuld'

kbe to achleve the final goals. Perhaps the greatest value com-
ing from the statement of these aimg arose from the fact that
they threw into high relief gome of the problems that faced the

lsuperv1sor.

The anns decided upon can be. div1ded roughly into two
classes. Those that mlght apply to any system of art teaching

were as follows~

: 1. To assist children to meke choices whlch would de—
, velop their ablllty to create tasteful surroundihgs in their
~homes. S

2. To make art a vital part of their lives by bring-
‘ing them into contact with beauty in industrial products

~and in the fine arts, and by meking them more aware of
rbeauty in nature. : . ,

3, To offer opportunltles for the enjoyment and unders
‘standlng of art.

4, To develop 1n these children 1mag1nation, freedomof
expression end a general development of their personalities
through self—expre331on in the media of art

Lk 5. To develop interests, hobbles and creative efforts
"'which might be contlnued in later life. :

l 6. To. develop certain technlcal skills in the artsl
and crafts. . :

’ The alms which were stated chiefly to sult the con-
ditions under Whichvthe experiment~was to 0perate were as followss

1. To place in the hands of as many teachers as poss:Lble
a course deallng w1th general toplcs in art.

o 2, To devote a 1arge amount of attentlon to art appre-
'clatlon.

ol B To select toplcs which would teach. practlcal ap-
plications of art to the rural children,

' 4, To aid the teachers as much as possible in present-
ing the selected toplcs to their classes and in correctlng
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 the work of the pupilskafter it has been donee'

5.; To attempt to develop a system of art instruetion
which might be used in meny of the rural inspectorates in
' the province.

- 8. To eliminate all unneeeesary expense.
The specific duties of the supervisor were. also de-

cided upon, and Were as follows.

L. To v1sit each school at least tw1ce a- year when it
was reasonably E0551ble to do so and more often when the
occasion aroses : o

. 2. To. give talks" to the pupils of these schools, to
_give demonstration lessons for the benefit of the teachers
~as well as the pupils, to give suggestions for improvement
where weakness was observed in the teaching, and to take
~exhibits to these schools. . : :

3., To send to each sohool under the superv1sor'scharge~f
a series of subject-units selected from the art work which
had been tested prevxous to the formal operation of the OX=
periment. : ,

B 4. Whenever additlonal explanation was required to
send to each teacher a letter dealing with difficult points
in ‘any pro;ect. . : :

5. To correct exercises done by the. pupils.";

6. To return these exercises fully corrected to the
- teachers together with general criticisms to help the
teachers in their future instruction in art.

7. To procure certain materials cons1dered ‘necessary
for the efficient operation of the plan, and to-. distribute
these to the schools. ) _ .

8, To advise in the handling and care of materials and
equipment. ; : ,

9. To keep a careful record of allkdate which”might
help in the efficient operation of a similar course should
such be. used in the future.z

lIt must be kept in mind that travelling conditions in;
che Peace River district are’ often very hazardous.‘

2It was found that these duties increased. The'addi-
tional duties will be discussed later. See p.125 . ~
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Finally,ﬁsome~general'decisions were reached, Only
' teacherslwho”by’thelr'ansWers’to the circularfhad indicated
~ thelr eagerness to participate in the‘expefiment would recéive
the heW'materials., This‘made the service-entirely’optionala
~These,teacheré,would be‘reponsible~to thé supervisor to this
’extent:_‘theykwould belﬁeQﬁitgd,tq teach'wheBGVer'necessary the
work outlinedo As time went omn, héweVer; they would be reqpifed~
to do more and more instructlng on their own initlatlve. Also
they would be given to understand that the work done by their |
kpupils would heave to be f@rwarded to the supervisor for cor«'
- rection as near asg possible to the time set forkits‘return;
‘Later,~thejlWould.be expected to do more correctihg for them-
Selves. The'teachersfweré~élsotto be‘responsiblé inkthe'matter
of caréful use of art supplies iésued‘by the supervisor.

' Thé subject~units selected for thejexperimentfwere as
follows: S o é |

1. To design a pattern for linoleum, well-paper, dress-
' material wrapping-paper or curtein material.+.

2,' To design and make one of the following.
a. =a tea=tray

b. a teapot stand
¢. & radio cabinet
d, @ pineushion
e. a cushilon

- or,ifiyou'have‘$omething else in mind~that you would
like very much to meke, ask your teacher,

3. To désign a Christmas card.“
4. To discover thé magic of colour.

‘ 5.f,To,discover_What,our,Canadianvartists,are,dqing.,

lSome of the titles were altered when the subject-units
Were issued in thelr final fonm.
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First test in theory.

’ 6@

7.
8.

9.

1o,

To. discover how the alphabetrdeveloped.
To find ways and means of beautifying the school.
Te discover’what goes on in a Commerciel ért Studio.

To take a trip to an’Indlan v1llage and then meke one

.of the following:

a. a totem pole .

b. an Indian dance mask , )
¢. @an Indisn dug-out canoce
‘d, an Indian dish and spoon

To discover how to make things you draw look as if they
had height width and length.

"Second test in theory.

Two of the precedlng subject-units were leter dlvided

' 1nto two parts eaeh for the sake of convenience. The ten units

as they are listed above contained 45 differentvtypefexereises

in art.

The" flrst five unlts were planned g0 that they inebxbd

the five accepted formal elements’ of de51gn,l The sixth ele°

e mentywas-not mentioned until the tenth unit. The last five

units presented further applications of the elementS'of form.

‘I'he unlts which were prefusely illustrated with sketches ,

in colour end supplemented w1th printed material were dlvided

into the follow1ng sections.~

1.
2.
-
4.

5.

Statement ef'the work to be accomplished.,

The words to be‘feund'in a dictionary.

Review of previous work.

The chief”problems to be discussed.

_Introduction to the field.

lsee tenet 10, p. 68.
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6. The graphic art and "practical" art to be done..

7. ‘Questions-on theoryou

For each of the unite a coverihg letter’to teachers was
’drafted in a temporary'form.l'The letters;explained certain
;aspeets of~philesophy which might help the teachers but which
’weuid'be beyond the grasp of the ehildren; Theee 1etters'also
:explained ‘which exercises could be most advantageensly used by
the various,grades.‘ They also indlcated the theory which seemed

Yte,beksuitable in~dlfferent grades.

Report Sent to Mr A. S. Towell
in December, 1936 ; -
e In\September,“lgseg the Peaee River’Art'Pian was put in- f
kto’0peration. Dr,fPlenderleith;wasewithdrewn from the Peace
River &istrict almost at‘the beginningfof the. sehool term’to
take up new duties in the Matsqui-Abbotsford aresa. ‘Thefsuc—
ceeding Director of Educetion was Mr. A, S. Towell. The new 
,direotor became at once keenly 1nterested in the new plan. of,~
art 1nstructicn, and brought with him an extensive knowledge of
art. | | ’ |
The progress of the Peace River Art Plan during the first
term of operatlon was shown in the report sent to Mr., Towell on
December 31, 1936. |
| | This report began with a brief histery of the experi-

ment. It.then.went,on to describe the.current,operation of the

1General crltlcisms of work as a whole were added in
the flnal letters. . , ,
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experiment., Among other things, it presented the data for en-

rolment whlch were as follows.

| . TABIE 11 |
ENROIMENT BY GRADES OF PUPIL
PARTICIPATING IN EXPERTMENT
- Grade ; e e = iNé. of Pﬁpils

L5 O RSP PPRR 1
AT e e e e e e e e e e e . BT
V e ‘k. 2o se e .~;k.;. e e 85
WL e e e e . L8l
VLD e e e e e e e e e e 6T
B £ 5 DR

8
Zl e o6 0 e '\‘o 0  ; ) . . ;6 ® o’ '-“ PO . . 2
: . ¥ ! : L
Xll ® L3 ° ® ’ . » ® ° o ‘o & ‘ o (] o e o 'e 6

‘Special students

Totel mumber of pupils. . . . . . . .401

TABLE 111
OTHER ENROIMENT DATA

Totael number O0f SCHOOLS v v & o o « o o o o 8 o o o o o o o 23
 Total number of ClagsroomsS. + « « o o o o o o 5 o s o « s o 27

Number of schools outside consolidated area
(inCludedintOtal) ‘-~‘0’0‘0'i'000'0"0‘0'y o 8 @ “o'l

t did not attempt
11. b %oaggdgh%ilthe experimee 31id not & ‘emp

‘o enrolﬂ%uplis ‘belo
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TABLE 111 -~ CONTINUED

Nunmber of classrooms out91de consolldated area
(1nolude& in total). . . R S RSN N

‘ Number of pupils in schools outside consolidated S
area (1ncluded in total) o o o v o et e e e e 0 .0 .. . . 200

aPuplls in the two schools in the inspectorate whlch
did not ‘belong to the consolidated area could enter the art ex=-

psrlment by paying a fee of $1 per pupil.
: "The~rsport also ‘showed that the supervisor had visited
‘25 schools, given 14 talks, shown 14 exhibits, taught two less—
ons and travelled 246 mlles.
An interesting table of miscellaneous data was also in=-
cluded. It made clear ths large number of schoolsythat desired
‘,fthe‘eourss.; It showed’how some sohools/hadfapplied;aksecond
time for ;help in art instruction and how 20 pupils outside the
'~consolidated area were willlng to pay $l per pupil for the art
~service. |

This tabletwas'as followsi

TABLE 1V

 MISCELLANEOUS DATA CONCERNING THE
FIRST TER OF OPERATION OF THE EXPERININT

Number of schools in 1nspectorate applylng for
Subject Imits.o ‘e e e 8 8 6 6 o.48 e & o LI e e a ‘o 58

Number of schools maeking secondfapplication.for

S&me ‘o e 6 & » 8 6 e 6 B¢ & 8 0 & . e 6 o o 5.8 e © 0o . 5

NUmber of schools outside. inspectorate applying ,
fer Se-m.e. * @ L € '0 L ® ® ® @ -4 I e - e ° ® L3 4 ® © [ ‘O . L ] 5

Number of schools outside consolidated area (but :
in inspectorate) applying for Same. . o« s o + o o o o o 1
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TABLE 1V -~ CONTINUED

Number of schools in 1nspectorate enterlng ,
eXpeI‘lment e 6 o 4 % @ 8 4 8 0 e 6 e s o. 8 "8 8 o .06 © o e 8 25

.~ Number of schools out51de consolldatlon en-
tering Same. . 9.6 e o e o e q; e 6 e 8 o & o 6 o 6 .8 e o o ‘,l

Number of schools outside inspectorate enter- ;
ingsameo,'..ooootod~.,c;oo‘oeo‘n.o"oao.. O

Payment made by school outside eonsolidation , ‘
@%lperpupll...“o e & e 0 e ooooc‘v‘oe o 6 e e & $20

fNumber of talks given to all teachers assembled

together by the SUPETVISOT . « « ¢ o « o o o o & ST O 1
Number of preaects sent to eaoh school B T S R S A R 3
'Number of exercises contalned in above projects.'.,; . .6 ;; 9

~ Number of pieces of chlldren's work returned : :
from schools for correctlon e e s s o s e s e s o s s o o 1601

Number of above exerdises;returnedkcorrected e o e s s e o 1601

Number of circular 1etters,of explanaﬁion sent :
to each teacher. .0 8@ e o e e o o~‘ﬁo @ ®.. 8. e -8 e @ 0.6 0 5

Number of general eriticismS sent;te sChools;, s o s s o o B9

This Deeembef“report“contaiﬁed;another,interesting fea-
ture. It‘shewed‘that‘certain indiyiduals end business houses
were taking an,interestein/the experiment4 ,Many prizes were al-
kready being offered for the bestework accomplished by pupils |
during the sehooi“year.~ Atkthe same'tihe, elevenebusiheSShouﬂm
“supplied valﬁable'illustratiVe material at‘the request of the
‘ fsupervisor. This material; illustrating eeveral industrial
atts,”gave'mueh more practical meaniﬁg te the type of exercises
whlch the pupils were attempting.

The report closed with an 1temlzed statement of costs

of the art~instruet10n to date. The,summary of{this statement'




was as follows.

‘ Total cost of operation,, .l e o v e e e $45.59
Net cogt of operation « « o ¢ o o o s o o s o s o 25,59
~ Net cost per pupile. v o v o v o o o o o o 0 o s 8 . 063

Report'Sentwto Mr. A. S. Towell in June,k1957

on June 11, 1937, the final report of the Peace River
experiment in art instruction WaS'sent'to Mr. Towell. This re-
port began with a general summary of the work: done duflng the
school year 1936-37 and ran as follows.

.~ The course consisted of eleven subject-units sent to

the children in the form of letters. Two other special
units were issued from this office: one consisting of an
outline of work which might have been profitably used during

_the time of the recent Coronation, the other outlining a

- school-beautifying programme., The two latter units con=-
sisted of letters to the teachers only. The first of these
was sent to the teachers under the experiment, and the sec=-
ond-to all teachers in the inspectorate. With each of the
‘eleven subject-units mentioned above, a circular letter was
sent to the teachers. . These letters outlined certain aspects
of . the work whlch could not be well explalned in the letters
to the chlldren, : .

;ﬁ During the entire sehool year, 7218 examples of ‘artwork
completed by the pupils were sent to the superv1sor’s office
to be marked. All examples were carefully criticized and
graded, and were returned to the various schools, with the
exception of 12 examples which were given to the donors of
certain prizes. Trom time to time it was necessary to ; gend
criticisms to the teachers regarding general faults whioh
were apparent in the schools. Of these, 246 were: ‘sent,. The
children attempted 45 different type exerclses from whioh
the above returns were madeesess

- The report weat on to show that the superv1sor had con=
tinued to visit the various schools. The complete llst of;uﬂzes
glven by people 1nterested 1n the experiment had increased con-
51derably, The report also showed that firms in many dlfferent

parts'of,ﬁhe world had continued to donate excellent illustraﬁye

material.
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| | Thé report1then devoted a section to the subject of
'testing.)'Tests were administered to every pupil above Grade V
.undér thek;XPeriment; These téé§s were de#ised‘to discover the
childrén's thebretieal'knowledgé;of art.k“The\results seemed to
{Show thaﬁ the children enjoyed a fair degree of understanding
of the“theory’preseﬁtéd in the Subject—units. ~The‘median marks,
however, were of llttle value, s1nce no comparatlve figures Were
as yet available.

‘The final costs were next dlsclosed and were as follows:

TABIE Y
COSTS OF THE EXPERIMENT
Total cost as shown in previous' _ ,
semi-annual Teport . . . . 4 . . o ‘ $45.59

Payment of fees by school outside ; S
consolidated district, . . . . $BO OO

Net cost as shown in previous seml- 3 2 ~ i
‘annual Teport . . s e 4. e e . . . $25,59

'Total cost January A, 1937 to June- : ‘
50 1957 e & ‘e e .8 6.0 o @ e o 8w 7 ) 50058

kStock on hand. + o o+ o s s o 4 s o _2.00

Net cost, January 1, 1957,to June

50 1957 L o o o @ & e e ‘e . T TR 3 | L ~$280 58
Total Cost v o s o o 6 o & o 0 0w | ; $75.97
: Total COSt peI’ Pupll ®. ® 6. e o o @ | % «;189
Net~cost‘. e IR LT R T ,$55.97

Net cost per pupil . ¢ o o o o & 0 . SRR '$ 134
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The report concluded bj giving the resultsvof two ques-
 tionnairesf One of these asked all thefteechers in the inspec-
_torate ﬁhelr opinidns of the new programmes of study in art
issued by the Department.  The results of this first questioﬁa'
~naire have been noted previously.l The second asked the teadwrs
kthelr opinions of the experimental course 1n art as it was pre-

'sented to them durlng the school year 1956—57.

So far we hevelseen‘the feesohskwhioh prompted the
wrlter to inaugurate thls art movement in the inspectorate. The
‘phllosophy and aims of the plan have also been discussed asg
well as the condltlons,under‘which the supervisor carrled out
his duties. The actual WOrk aecomplished'by teechers, pupils
and superv1sor and the cost of operatlng the system have also
, been noted. ’ | ‘
| ‘Before one;cen atﬁemptltofdraw any concldsions as to
the Success of the Peace RlVersArt Plan, it will‘be necessary
to investlgate the opinions, both of the teachers who worked

under the experiment and the 1nspector who watched the prooeed~

ings.

leee rage 35. :
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GENERAL 'E;?;PLANATION OF PLATES |

A series of plates fcllows 1llustrat1ng some of the

work in art accomplished by pupils participating in the Pesace
RiVer Art Plan. The work selected forfthese plates is somewhat
above the average of the work done by the pupils who took part
in the experiment '

| The plates illustrate to some extent the type of art
Werk which was 1ncluded in the 45 type exercises of the course.
~The drawings and paintings shown were executed by pupils in
fjunior and . senlor high school grades.u The”ages.cf these pupilsr
' ranged from 13 to 18 years° 1 iR
| The plates 1ncluded are photographic copies. The re-
productions of pencil wcrk are. ccrrect as to contrast and it
is for this reason that the maaority of the draw1ngs photograﬂxﬂ
“are in this medium. As all“the coples were made cn crtho»
k'chromatic process film those of coloured originals are not
'true. This is due to the fact that the film used is most sen- -
s1t1ve to the blue and violet end of the spectrum The yellows,
oranges and reds are progre551vely less actinic and the ren~ |
dering of colour values has suffered accordingly. The balance ém)
of the pictures in colour has in this way been affected to some
extent. In order to rectify this defect the plates have in one

or two instances been retouched.

lxxkix
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PLATE 1

"NORTHERN LIGHTS OVER DAWSON CREEK"

landscape in pencil medium by a pupil in
Grade 10.
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PLATE 11

.."THE SOULS MOUNTING UP TO GOD
WENT BY HER LIKE THIN FLAMES."

Correlation with literature and English gram-
The pupils were required to select and il-
lustrate a striking figure of speech selected fmm
their readings in literature. Drawing by a pupil
in Grade 11. The medium used is pencil,

mar.
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PLATE 111

e O R e

STILL LIFE STUDY OF FLOWERS

A study in tempera by a pupil in Grade 10.
The photographic process has lost much of the
contrast in the original work.
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PLATE 1V

COSTUME DESIGN

A study in tempera by a pupil in Grade
9. The work is correlated with social studies
and practical arts, This costume was later
made and worn to a fancy-dress dance. The
figure was first drawn from the living model
before being draped. In this way correlation
with the subject, health, was also achieved
to some extent.
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PLATE V

" LAUNCHING OF THE QUEEN MARY"

A drawing in pencil by a pupil in Grade 11.
The work is correlated with social studies.
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PLATE V1

" FEAR"

in Grade 10.

1

i
th social studies.

by a pup
i

ing
lated w

is corre

A pencil draw

The work
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PLATE V11

"SPREAD OF DISEASEM

A pencil drawing by a pupil in Grade 12.
The work is correlated with health.
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PLATE V111

STILL LIFE-STUDY OF FLOWERS

A tempera painting by a pupil in Grade 8.
Much of the contrast to be found in the original
has been lost in the photographic process.
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PLATE 1X

LINE ANALYSIS

A line analysis of Spring Ice by Tom
Thomson by a pupil in Grade %O. The pupil
has stressed the rhythm of the original work.
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PIATE X

T

11,

INDIAN'S HEAD

A drawing in pencil by a pupil in Grade
The work is correlated with social studies.




CHAPTER V1
AN APPRATSAL OF THE PEACE RIVER
EXPERIMENT IN ART INSTRUGTION



' CHAPTER V1 |
AN APPRAISAL OF THE PEACE RIVER
EXPERIMENT IN ART INSTRUCTION

In'ofder to’ébtain data to bekused~as a basis for’an
appraisal“éf the Pegce River;experiment5~the’wTiter sent ques=-
'tionnaifes:to_Mr.'Towell'aﬁdsﬁo;the teachers who participated
 in thé“eipefimeht;~ The;guestiohnaire Wasfthe only;practieal i
deVibéJWﬁigh couidkbé'used‘;g\obtain the datayfeéuifed“in’ag~
experiment of this nature.llThé drawbaéks>c§nﬁegted'w;th this
 techniqué:were'feéliéed."It Was‘reéé¢ﬁable to‘aséﬁmé;:hoWe#er,
’tha#kthe.Director of'Edﬁcation'f©r the'area‘WOuld_gppféiselthe
'expériment‘in an‘unbiased,mannery"It:WaS‘alsé p?obaﬁleithat the

mejority of teachers would judge the experiment impartially.

N ~1Standardized tests_could,notjbe}emploYed'inithis;ease.
A Seale for General Merit of Children's Drawings, E. L., Thorn-
dike (Teachers College, Columbia University, 1924), shows that
~itsﬁauthor‘eonsidersveXactkrepresentation,as,the_chief,excel-
lence of children's work in‘art,.;This”is,noticompétibléquth
the writer's philosophy. Tests in Fundamental Abilities of
Visual Art, A, F. Iawrenz, 1927, was rejected because 1t seems
Y0 overemphasize certain skills and technical details,. Art
Judgment Test, Meier-Seashore, 1930, was rejected becauss 1t

- 18 based on an assumption which the writer does not congider
valid; namely that aesthetic ability can be Judged on apprecia-
tion of masterpisces. TFor a further criticism of this test =
the reader is referred to an article: "What do the Meier-Sea-
shore and the McAdory Art Tests Meagure?" , H. A. Carroll,
Journal of Fducational Research, V. 26, May, 1933, p. 665,
Carroll concludes: "Nelther of the tests correlates to any
considerable extent with the judgment of university art instruc-
tors ...." and "Nothing is known objectively between creative
ability and ebility to appreciate.® It seems to be generally
agreed that no valid test of art has yet been designed.

ot
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Mr. Towell's Appraisal of the Experiment”

The questions forWarded to“Mr;vTowell,,and his replies,
were as,foilows:‘ SR |

Question«l,‘k~ ot L ' ‘
k‘ Did the subject-units teach sound principles of art?

Answer to guestion 1. ‘ ‘

- Yes. I could see clear evidence of the growth among
the pupils of appreciation of the principles involved. : For
instance, they evidently achieved some grasp of the prin-
ciple of the pleasing division of space .as applied to pic-
torial composition as well as to much more obvious things
as poster layouts and lettering projects. The Same was
true of rhythm, balance, contrast, and so on. In the ehil-
dren's work through the year I could see to a growing extemt
that, even in cases where they failed to achieve their aim,
they were nevertheless making a conscious attempt to apply
‘specific principles in art. The very fact that they were
aiming at something showed that they had found something to
aim at. o o . } :

" Question 2. : S ; , Sl : C
SR Should the general education of children include such
prineiples of art instruction? , ;

Answer to question 2. ; , R .
Yes. If by "Art" we mean merely the ability to draw,

I would say it is desireble but not necessary. But if we
glve our instruction a broader base, I would say it is
necessary for the elevation of taste and the heightening
of eppreciation. The subject can be so taught that there
will be a transfer to other related fields; and I think
~that the subject-units as drawn up were calculated to pro-
quce such trangfer, Future revisions might well increase
this tendency. e ‘ ‘ , o

~ Question 3, | | Vi
o Did the subjeet-units teach sound pedagogical methods
of art instruction? S ; : :
Answer to question 3.
- In the main, yes. See enswer to question 2.

Question 4. e . | |

: Do you congider that sufficient art theory, drawing,

painting and manual work were outlined in the subject-units

; %ﬁd taugh%‘%n the classrooms of the teachers who received
nege units? o . e i A -
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Answer to gquestion 4., |
‘ LConsidering the limitations, remarkable results were
obtdined, - - ) : : . :

Question 5, , i ' S

Did the subject-units give to teachers sound art in-
struction which they probably did not receive in their
teacher-training courses and which their own school librar-
ies did not contain?® ' ‘ . '

Answer to question 5,

Yes, Teachers frequently commented on this point.

- Question 6. B : L % ,

, : How do you compare the cost per pupil of the art course
in thefexperimental_area with the cost per pupil in other
schools of this inspectorate? o e ~

Answer to question 6. : ' ' “ o
- .I could not answer this question definitely, except to
say that the per pupil cost in schools participating was
small, while in other schools it was almost zero, .

Question 7. g Sk e |
- Did you find the standard of art work done by pupils
taking this introductory course to be sufficiently high to
meet reasonable demands for efficiency in this subject?

Answer to QuestiongV.' ; ,
~  Yes., BSee question 4.

Question 8. ; , . L ST y
Did you find that the standard of work done by the pupils
taking this course improved as the pupils progressed from
~unit to unit? ' ' : S T FE PR :

~ Angwer to question 8, | 7
~The improvement was conspicuous.

kQuestienAQ. s S : - ~
How would you compare the art teaching done by teachers
teking this art course with that of the remaining teachers?

Answer to question 9.t ~ ; * ; R ,

In schools not teking the course the art work tended
strongly to consist entirely of instruction in drawing, with
~some colour work, of the conventional flowers, butterflies,
~and common models and objectw. In other words the primary
aim was the acquiring of some skill in graphic representa-

- tion. This is of course a worthy aim. There was also some.

‘ lThe answer hag beén'quoted elsewhere., It is given here
to show its original context. : ~
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production of designs, based more, I fear, on copying of
set models than on the ecquisition of governing principles.
- The*work done varied a good deal according to the skill of
the respective teachers. :

Question 10. ER : N .
-~ Do you consider that the teachers in the experimental
area felt that theybenefitted bersonally from the art course?

Answer to question 10, : . B o ' :
, -3everal teachers were emphatic in saying that they, them-
selves, had received from The course a good deal more bene-
fit than the children. - Naturally their greater maturity en-
abled them to profit more by it. = o o S

‘Question 11. . T ‘ o :
' What is your opinion as regards degirability of operat-

ing a similar art service in most rural;inspectorates?

Answer to question 11. .
: I would strongly;advocate it.
The Opinions ofithe Teachers

The q&estidnnaire1whichxfdlléws was sent to 22 schools.t
The total returns from each question will be found under "yesn

and ﬁno"'columns~on'the right«hand,side of the page.

RS o B = Yes No
Part 1 : s The Teacher:
1. - Has this first art course given you a better
- general knowledge of the subject matter for the =
‘teaching of art and art eppreciation? : , 22 0
2.  Has the dbursé suggested for you new teach- :
~ing procedures and new teaching aids? ; .22 e
3. ' Have the subject-units supplied you with
: ideas which you could not find in the reference
. books you have on hand? ST S L .22 . 0. .

: lIt will be noted that the experiment began with 23
- schools and 27 classrooms. In the schools having more than one
classroom, only one teacher instructed art,  The Riverside sclool
was closed in the middle of the term owing to its low attend-
ance, leaving a total of 26 classrooms and 22 teachers. The
children of the Riverside school continued in the experience
group but were enrolled in two or three other schools. . .



4.

105 !

,Havekyou covered more fully a greater amount
of art under this gystem than you could otherwise

have idone in a school year?

Have you found it:benefiCial,to have had the

work marked at this office?

Have you found that the subject-units asked
you to teach work which you could reasonably be
expected to take? PR

_ Would you have found it impossible to de-
vote sufficient time to develop lessons in art

Yes No

21

22

22

such as were outlined in the subject-units, with-

out seriously handicapping you in the preparation

of your other subjects? . - :

Part 11 = S Sugglies

1.

Have yéu fbﬂnd it beneficialkto»have been
supplied with the type of lierature (pamphlets,
pogters, books, etc.) you were sent? ~

_ Have you‘fouﬁd that you were supplied with
suitable drawing and painting materials at the

correct time?

Have you beenksupplied with sufficient
materials? ' L ER R ‘
Have you been supplied with more and better

art materials than you were before this experi-
ment was put in operation? S

and well suited to their purpose?

Did you find the supplies of a good quality

Part 111 . The pupil

1.

2.

Has theksystem of sénding lettersfto the
children created considerable interest in the
subject,ofkart? R :

" Have you found that the pupils have been
able to grasp the general ideas set down in the
subject-units? T

51

22

22

as

~21

22

20

21

5

—r

‘who,was appointed to his position at the beginning of the school
year, 1936-37. - «

“Certain questions could not be answered by one teacher
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et S S Yes ka

3, Have the subject-units been sufficiently
: varied to interest the children? T 22 0
4, In your opinion, have the pupiIS'improved ;

greatly in their manusl art since the beginning :

of the experiment? ' ‘ L ‘ 21 OF
Se In your opinion, have the pupils gained greaﬁw'

in their understending of art in its fullest sense?2l 0O
6. Do you comsider that the concepts of art set

~Torth in the subject-units are necegsary in the .

general education of the children? , 22 0
7o Has the quantity of the art work given crowded

out other subjects to the detriment of the chil=

dren's general education? P 1 21
Part 1V RN I VGenerél
Jo In YOur 0pinion,~is it desirable to have a

central, organized system of art instruction suech -

as we have had here, in many rural inspectorates? 21 1
2. . Are YOulin~favoﬁr~0f”continuing the experi-

‘ment next year? : ' - 22 0

The Significance of These Opinions

‘The opiﬁions of the director of edubation&énd‘of~the 7
teachers‘constitutelthe only body of information from Wﬁich con-
ciusiens concerning the'SuOCGss'0r~failure,of the experiment can
be drawn., It is, in a sense,,unféftﬁnate~that onefis'foréed to
rely on a number of opinions as a baéis~for'én'appraiéal of an
experiment. Art; hoWeVer, is not a subject which cen be success-
fully measured in a maﬁhematicéi'manner. Various tests have bem
devised with the avowed purpose of measuring objectively a pupil's

understanding end ability in art, It is difficult to see, how-
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ever, how such tests can be valig. 1

Mr Towell's opinions should have some value, for he
has given general supervision to art work in his schools for
several years, and furthermore he makes several fields of the
arts his hobby. Again, he arrived in the Peace River District
in time to inspect the art work in the schools before the ex-
periment had made much change. Also, he had ample opportunity‘
to compare the results of the art Work accomplished by schools
under the experiment with that of schools continuing the old |
'methods. , e

The opinions of the teachers were also of some value,
They were 1n general representative members of their Pro--

fe381on;, They were not selected to participate in the experi—;

',jment on aceount of -any former abillty to teach art,, The only ~

factor that ‘influenced the supervisor's choice of teachers (ex« '
cept in the case of one school outside the consolidated distrﬂ$)
was the acoessibility of the schools of these teachers.' Not .
one of the teachers had received any speclal tralning in art
»kapart from normal school or university 1nstruct10n. At the
‘close of the year, they well understood that their honest opin—

ion of the ecourse was desired.,

’ An Appralsal of the Experiment Based on
Oplnions of the Director of Education and: the Teachers

It is Telt that the questionnaires covered everyimxmtam

point on whlch the success or. failure of the experiment could be -

lsee,page~59 and the'appendix,,page?iﬁﬁ'ff, ,

L " Lo : I
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judged. The reader will notice that both the director of edu-
ccaticnc§n§~the teachers were, in almost all cases, unanimous
,in their approval of the experiment.' The reasons for this will
now ce;analysed. ‘ '

Accordlng to the opinions as expressed 1n the question-
nalre returns, the teachers! knowledge of subject maﬂBr and
teaching methods had 1ncreased greatly during the year,. They
stated,that,they previously~had felt‘the lack of certain #alum;
‘able knoWledge‘of the subjectiof artc‘and ﬁhey élso declared
“that they ‘found their prev1ous training and school libraries
did not meet their needs. Without the ald of the neW‘programme,
they mlght have contlnued to do poorly in their art instruction.
As it was, they found to their satisfaction that they,werefable
%o teach,,with SOme feeling offmastery,‘457exercises in art.
’They also;included in their‘art~periods throughcut the year a
'reasonably full course in prelimlnary art appreclation. This'
they felt was a creditable programme;

" The teachers realized that they had - not ‘only gained
k“much time by having the work corrected at a central offlce but
that»they had also acquired valuable~knowledge by thls procedure.
A standard of éxcellence was‘thusfsef up,k The,office pointcd
cut,errors in the children?s w0rk which otherwise the unskilled
!eyes~of the teachers mightkhave ovérlooked.’ They realized it
,kwas necessary for them to learn how to ccrrect drawings as well
as to develop suiteble techniques in~teach1ng.

| A central offlce was able to obtain much helpful illus-

trative materlal Wlth a minimum of effort and expense. These
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supplies, said the teachers, greatlylaided*them to present'theh?
! lesSonsis?ccessfully;; Also a central office was able to buy
supplies without Waste.' NOt only was a saving made by purchas-
'ing efficient materiels, but, as the supervisor catered for 401
pupils, he was able to buy in such quantities thet a great re-

2

ductlon of costs was made possible. The teachers realized how

much more adequately supplied with materials they Were under the

', new system than they had been formerly. Yetzthe director of

‘kof paint.

education remarked on the low cost of operation,ofithe experi; :
it ; , AR
‘k A great improvement was noted by the director of edu-

catlon and the teachers in the matter of the chlmdren’s manual
work and their understanding of art. Thls,,they steted, wags the
resultfof,skllful motivatlon, careful‘superviSion, eppropriete

‘ supplies and meaningful exercises which were based on ‘a gen-
| lerally accepted philosophy of aesthetics and which were care-

~ fully teught. On the other hand the director of eduoetlon
could not make enthusiastlc comments upon the art instructlon
~he saw 1n the. schools outside the experlment There he found

the teachers contlnuing the. older teaching techniques.:,He.saw.

S PR

1Mr. Towell said "A good feature (of the course) was
the abundance of the illustrative material furnished, This
~alds greatly in the securing of transfer of training.... This
- feature should be extended if possible; it is the best possible
way of ensuring that pupils obtain a grasp of general Pprincipless
To be found in a letter to the: wrlter, June 20, 1957 See appen-
dix, p.16l,.

; The writer found that: bus1ness firms were. pleased to sup- .
ply such.material free. A firm is more disposed to send material
to a larger school system than to = single isolated- school owmg'
to the greater scope for advertising.

zFor example, approx1mately 50% Was saved 1n purchases
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copying, stereotype exercises being done and little aft appre=
,ciatiOn being ineluded in the’teaching~programme. He saw that
the children of the first group were gainlng an idea of stan-
dards and were. acqulring gkills and, concepts of art necessary
~to ensure rlcher 11v1ng,' He rarely saw this in the second gnxp,‘
. The director of education and the teachers were unani-
mous in Wlshlng;the neW'programme to continue.l This wish, it
seemed, arose from their earnest desire to better the teaching
‘; of art. They,apparently saw that the experimental programmel
hed ereated‘this'desired‘impfovement. Also, the general feeling
‘was that & 31milar service could,; with little modification, be
successfully.operated in other rural inspectorates,of this pro-

'vince;z

~ Adverse Criticisms of the Experiment

Certaln critlcisms of the experiment may arise in the
mlnd of the reader, It may be felt that the serles of subject-(
units sent out durlng the experiment is but a close apprex1ma~
ktien of the oorrespondence courses in art issued by the Depart-

‘ment of Educatlon. One must point out, in reply, that the Race

T 1The plan was continued in a modifled form during the
school year, 1937-8. The supervisor sent gubject-units from
Vancouver. Owing to work at the University, the supervisor :
could do little more than send out the subject»unlts. Very little
~ criticism of exercises was done.,

, ‘2Tt was Dr. Plenderleith's wish that the writer supply
the Matsqul-Abbotsford distriet with a similar service in art.
Unfortunately, the writer's work at the university prevented
his d01ng this. See appendlx, p 154 . : ,
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entirely different purposes. The usual correspondence coursge

~ provides only instructions,on;paper. The Peace River subject-

‘units; designed to instruct bothkteaehers and-pupils, were or--
'ganized‘in such & way that the teachere in the classrooms were
requlred to do a large amount of instruetion by the nmethods out-
lined in- each unit of work.

If the oorrespondence coﬂrées in art issued by the De-
partmenthf,Education are consulted, it will be noticed that
: they~tend’to stress graphicvrepreSentation,‘ They do not appear
to~include'as;much meterial«deaiing with art~appreciation;as
‘does the Peace'Riﬁer courséer At‘the‘same~time in stressing
, graphic art they do not seem to deal with all the- elements ‘of
:formal design in the form in which these were taught in the ex-
perimentel CoUrse. These are peculiar Pacets and 1ead one to be=
'lieve,thet’%he underlylngkphllosophies of the two courses are ex-
tremely divergent,i‘The PeacenRifer'GOurse Was~de33gned entirely
(kfor rural teachlng condltlons, was tested 1n rural schools, be— :
fore being 1ssued and is very speclalized in its functlon. One
m{may conclude, therefore, that the two courses have 1little in
common, elther in philosophy or technique. |

kIn,the~sécond‘place,vthe reader may wohder why the Peace
'River’experimenteachieﬁed,sueh apparent success in one year when

normal'SGhools'seem‘to find difficulty in training effieient

'nk teachersﬂof artrin'the seme length of time. It may be felt that

- harmful pressure was brought to,bear in the Peace,RiVer area.
-One must point out in reply that instruetion atknormal schools

is by its very nature artificial in the'pedagogical sense. - The
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teaehers-inétraining have not experieneed‘the majority of pro-
blems which beset the rurel teachers of art the moment they be-‘
gin their careers in smell isolated sehoolso The advice and en-
’eouragement which the Feace River experiment apparently gavethmll
kwere very effective for the simple reason that the teachers saw
both problems and their solutions in their actual settings° Often
the normal schools must offer the- solution to teaching problems'
before- the problems themselves have become part of the teachers!
experience. For example, the problem of correctlng draw1ngs
which the puplls have done 1sfone of the most difficult in art
instruction. The normal schools can do little here to help

teaoherég‘ Many other such 1nstances might be brought forward
fkto show the advantagee of oontinuing the training of teachers-
infservice by euch methods as were usedflnfthe Peace~River eX-
periment. | ’ |

Q Two other closely related crltlcisms may arise 1n the

'mind It may be felt that the teachers mlght come to rely un-
duly upon pressure from the supervisor rather than on thelr own
initiative., Or might not a reversge situation arise? Would
‘teachers tend to feel that such afsystem,trespasses ohﬁtheir
‘rights as teachefs of art? In reply it could be argued tha
under the experimenteteachere werekrequired to do a great amount
of instruction on their own initiative. Although the first sub-
jecet-units ealled‘for~definiteotypes of teaching, as time went
‘on the new programme demended increased judgment on the part of
the teachers. This applied to the grading and correcting of

drawing as welloas\research and active teaching. ILet us now
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consider the question concernlng the charge that the system
trespassed on the rlghts of teaehers. It must be pointed out
f that the: system was optional. It was expected that any teacher of
abi&ity in art instruction wouldacontlnue his teaching of art
‘independent of the experlment

/ A final eriticism may be that suoh a8 gystem tends to-
ward stendardization, Which'in art is not advisable. To this
one;muet reply that all art te&ching tends toward a etandardi—‘\
zation Of art produetion. Wherever people gather, an inter— ’
, change of ideas will tend to affect the thought of each indi-
',‘vidual along certain similar channelsc As an example one might
cite any "school" of art or certain movements in literature,
‘and sokon. It must be admltted that some standardization of
ideas Wasfthe outcome,of»the;Peace River experiment. But this
'ris'net a necessarily harmfulyootoome provided that the ideas sre
basio~and‘that the’standardizatioﬁ‘is not carried to0 far, As
to'thebactuai expressionS‘Of the children, 'Both the’director of
education and the writer noticed“the variety of. technlques and

1deas which was produced.

; Feas1blllty of large-scale Admlnlstratlon
, , of the Plan :
‘ Thesnondltion of art instruction found in the Peace
ﬁ Rlver area is possibly 1ndlcative of the- condition of ‘art in-
estructlon 1n@other rural school areas in the province. Surveys :
would have to be established, of course, before any definite

statements could be mede in this connection; It does not seem
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reasonable tékSuppose, however, that the'Peacé River area was
entirely,ynique ig,this province in its low standard of ért
'teééhing.' , o |
. The Peace River plan apparently improvedkthe‘teaching of
art7in~ohe'ruralAinspeotorate, and did so during the short space
of time of one schooi‘year.' Should inefficienéy‘be~dis¢overed
in many’other ruralkschools, the questidn'might arise as to :
whether the Peace River plan would be és’effectiVekif it were
extended over a:muchyiérger territory. TWhen Mr. Towell was

- asked this‘queStion, he’stated; 5

If each inspectorate attempted to operate its own courss,
there would be great, and perhaps undesirable variations in
therworks Moreover, it is probable that féw rural inspec-

- torates have teachers sufficiently well trained to undertake
it. ; o v ~

. .If the work were centralized some of these difficulties
would be overcome, and quantity production of materials ;
. would reduce per pupil costs.,  On the other hand, the hecto~
~ graph process as actually used has certain characteristics
~which are well adapted.to the course as drawn up, but the
- limitations of the process make it "inherently undesirable
- for large scale use. It would be necessary to see whether
the course could be modified to adapt it to other means of
- reproduction .... Mach....will undoubtedly be accomplished
- by & system such as has been in operation in this inspec-
torate.... My feeling is that it succeeded in obtaining its

object in spite of handicaps,t |
“large sc@le’administration of the Peace River plan“pre-
"supposés an appointment by the government of a supervisoryqf art

instruction for the rural schools of the pr@vinée.g‘Such an

; klA‘ Towell, in a letter to the writer, June 20, 1937.
See appendix, p..A60. ARy SRR o ~
S zHis duties are proposed‘on p.ﬂzﬁ(.

3See Po 124 o



115
/in:this~province certain specialized subjects already are super=
rised These subjects 1nclude dramatics, home economics and
technical studies. o
| It appears. reasonable to suppose tha should the need be-
apparent throughout the province, the Peace River plan might be
used to better art teaching 1n rural schools.\ The subject—units
~appeared to outline sound subjectnmatter and teachlng methods.,
Mr. C. Scott says of them'
I consider the subaect»units to be of an interesting
nature well linked up with general subject matter, the art:
‘ elements sound and the instructions for teacher end pupil
clearly set forth in text and illustration 1
The writer With the kind help of Mr Judge, the super-
visor of art in Vancouver “has mede some dhanges in the arrange-
ment of the subject»unlts. These changes have, during the s&mdb
iiyear 1958 39, been tested in the Henderson and Brooks Schools
at Powell River, B. C., where an 1mprovement in arrangement has
been noticed. ‘ | | / ,
The subjeCtaunits as they"were iSsued during the Peace
River experiment were not adapted for each grade. It was left
to the teachers to adapt. the material to their several grades.
.At Powell River, _the Writer has attempted to divide the subject-
‘unlts into three seotions sultable for primary, elementary, and
Junior high school grades. |
Mr. Towell saw difficulties connected w1th the processes

of duplication of the subject-units for large scale use. There Q

are two possible solutions to this problem. _The_written_portkms

lg, Scott, in a letter to the writer, February 22, 1938.
See appendix, p l6®
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oflthe subject-units could be mimeographed, For illﬁstration,
two - or ghree - colour cuts could be used, The second solu-
tion is proposed by thekfirm;which'manufactures the machines
usged in the PeacekRiver experiment;> This firm has perfected a
new ink‘which’is reputed‘to produce 1000 copies from one master
sheet. The oost of these sheets is reasonable. The subject-
units could therefore be sent to schools in a similar form to
that used the Peace River dlstrlct.

¢ Finally the question of costs arises. Thelfigure:ofls¢
to 20¢ per pupil should remain-fairly‘consiant. It'might be
‘s0mewhat less, for two reasons. First a new poster colour in
powdered form has been placed on the market 1 This would greatly
lessen the cost of paint - one of the chief items of expensein
the Peace~River‘experimEnt Next, asksupplies would be bought
in much greater quantities than they were in the Peace River
plan the general cost of supplies per pupil should be consider-
ably decreesed
: The question of receiving payment forrthe supplies
1ssued to rural schools shoulé ‘not cause great difflohlty. At
present the correspondence department of the government igsues
similar supplies; andjarrangements such asg are~made by this
department might'be follOwed. The co—operatlon of school boards
however, would have to be carefully fostered and the nature of
the service as optlonal would have to be stressedo

The Peace Rlver Art Plan ev1dently produced valuable

lphig paint has been used durlng 1938-39 at Powell
MRlver and has proved satlsfaotory in every way. :
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results. The cost of operation was low. Also, there appear to
be no insurmounteble obstacles in the matter of the physical
operation of the plan on a provinclal-wide scale. One may cone-
clude, then, that the plan 1s apparently both worthy and capable
of being extended to include a large number of the rural schools
of British Columbia should further inefficiency in art instruec-

tion be disclosed.



CHAPTER V11
ART INSTRUCTION AND AESTHETIC
STANDARDS IN THE FUTURE



CHAPTER V11
ART INSTRUCTION AND ABSTHETIC
 STANDARDS IN THE FUTURE

~Inm theropening'ohaptsr of thiSfthesis it was pointed
out that many crltlcs agree that the arts reilect somethlng of
the incoherence manlfested in comtemporary soclety. It was
shown that these critics belleve the level of public taste tobe
Alow, and as a means of elevating this taste they suggest that
great stress be lald on art educatlon in the schools,~

| The opinions of educators were" consulted It weas appar- .
*ent that they taeke the stand that art 1nstructlon particularly
:in rural schools, doesg not enjoy as high a standard of teachlng
'efflclency~as may be found in other subgeet fields.

~ The qnestlon then arose as to what standard of effrﬁency
) in art teaching one might expect to flnd in the schools of
British Columbia, It,Was pointed out that no survey had been
made which might throw .»’L:"L'gh*Q~cimﬂt"he’probleme A certain amount
of information oﬁ!artfinStruetioh in the past could bé gained
by consﬁlting thé annual reports issued by the Department of
Education.’ Although'theSG reports indicated thatrartiwas'being :
effioiently taught in some of‘ths urban centres, they also led
- one to infer that ert instruction in the rural schools of the

province wes far from satisfactory.

exix



120

Réview;of Coﬁditionsrin thekPeace River
Area Previou5~to the Experiment

In order to discovér further informaticﬁ,;a ﬁhorough ex-
amination wag made of the Peaée River Area. The investigation
révealed mnch'ineffieieney in ar£ instruotion in that area,
iLittle art work of any kind was being accompllshed in thesmhoola
The Work that was being done- con31sted for the most part of a
limlted number of stereotyped~exerclses. Copying from the text~
book was the . eustom in the majority of sehools. “The subjeethad
become bookish, and chlldren often appeared to have little in-
terest in it. Practically no art appreciation was;flndlng its.
way 1nt0xthe daily teaching programme;J:The teacherskwére using
poor equipment, although at little édditiona1 cést*they could
:have purchased more Suitable suppliés. Many teachers seéﬁed to
show little judgmentﬂiﬁ*théir'seléction of ﬁhe best work of their
,ciaSSese The child who copied most closely the glven model was ;
considered in meny cases to be superior in arto'

’ It was noted that the PeacekRiver area is unique iﬁ
'Several respects, ’But’it was felt that the,bbéefvations made in
thatkérea’might pbssibly give some indication of conditions in -
ruralkschools'in‘manyfother'sections of the province. No valid ‘
coﬁélusions relating to the entire province could be drawn unti17~
’further survéys could be instituted. One couid conclude, how=-
ever, that art instruction in the Peace River area was. very in-
effecient. |

Having reached thls conclusion, the writer then pro-
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aceeded'to discuss the influences affecting the teaching of art
vin that,areaokfIt was hoped thatfthis discussion would explain
the situation to some extent | B

' As most of the teachers in rural schools receive thelr '
profess:.onal training at one of the two provincial normel mols,
one may say'that=perhaps~the greatest influence on teaching in .
general is found in these institutions. It was shown that the
normal schools experience difficulty in preparing teachers for
their duties as instructors of ert in rural schools. The nor-
“mal school art instructors present extremely broad courses in
a very short period of time. They  are therefore confrontedmdth
an impossible task it they are to aim at producing graduates
who are well qualified to teach art. _ |

' The Valcouver School of Art should have 8. very bene-k

cficial influence on teaching in ruralvschools. Unfortunately,’
owing to a poliey towards art adopted by the University of Bri-~
tish Columbia, this school can have little effe‘ct in this regard.
The graduates of the school are, for the most part, absorbed by
' rthe larger centres, whlle rural teachers taking summer courses -
there are unable to receive credits tcwards a B. & degreee The
result is that extremely few rural teachers~attendfthe Art;kmool
‘during the summer months, One must remember that the Art School
is the’only institution ih‘the province which offers classes in
art for teachers during the summ.er\,moknthso The fact that the
art classes at the Vietoria Summer School were cancelled owing
to the low enrolment is indicative of a very serious trend. The

‘number of teachers taking art during the summer is obviously‘far
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too low, and if this number continues to dlminish, it will be—
come increasingly difficult to maintain éven our presents&nmmﬁs
It was pointed out that the attitude of the University
.of British ColumbiafﬁowardS'the sub Ject of. art has other ﬁnfer'
tunate ‘consequences. Because the universitj does hoﬁ give credit
~ for art, pupils in many high schools who elect the Juniorzmamjce
ulation course are often direeted away from the subJect. The
'attitude of the univers1ty is also reflected in its teacher—

; tralnlng course in art. ,Thls course is very short and aecord—
v,ing to the'lecturer, inadequate. Nevertheless, graduates are
kpermitted to teach art in any school of the province, regardless
of their ablllty or prev1eus training, | 'fﬁ‘»‘

The influences of the programmes of. study were also dls-

cussed. It was clearly seen that the teachers in the Peace River

‘ Area found these programmes unsultable for thelr needs as rural

teachers. The text-book in artfwanalso mentloned _and here
again one saw that this publlcation Was not suitable for the use
’of the teachers. e :
| Laestly, thekihfluence of the governﬁent eieminations in

’art WaS»discussed,,'If ﬁas explained that examinetions isSued by
the‘Department of‘EdueatiohkhaVe’tended to stféss undeeirable,
aspects of art. The latest (1937) type of examination was re-
viewed, ahd\the~cenclusionkreached that this’testkis not devised

~in accordance with sound psychological findings.
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>y Summery of the Experiment and of the
Concluslons Derived from It

The writef:proceeded to describe'anfexperiment in art
| inStructionkwhich was conducted in the ?eace River Area. This
experiment was based on a definite philosophy of aesthetics, and
had as its general aim the gromotion of greater efficiency of
art instruction in the rural schools of the area., Following
some experiments in curriculum building, a new Programme of art
weS orgenized. Thig programme was divided inte subject-units
which were issued to the various schools. The.district~wasplﬁed

under a rural supervisor of art who was to assist both teechersk
and pupils in.every way pessible.‘ | | |

- In spite of meny handicaps, the experiment was proe

nounced a success. Pupils appnrently improved in their artumﬁk
and the teachers, as well as the director of education, seemed ,
| satisfied with the pregrees made, ’
| ’Certain-conclusions regarding the experiment were then
reached, The method of administration used in the experiment
made’it-pOSSible‘for both teachers and pupils~toiaugment their

knowledge and understanding of art. Thefsystem also mede;msSﬂﬂea

a considerable saving in the cost of supplies. At the same time -

the quality of these supplies appreciably improvede It wes eone -
cluded ‘that the system of art instruetion such as wasg employed

in the Peace River area had marked and beneficial effects on the
rural schools. It was also,cencluded thet the system might have

similar effects on meny other rural schools where the teaching
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of art was observed to be inefficient.

Recommended Chenges in the Progremme of Art
in thekSchools,of British Columbia
The fdregoing diseussion of present-day conditions in
the art programme of the soheole of Brltish Columbia seems to
,1ndicate that certain ehanges might be made in order to promote
- gréater efflelency 1n the teachlng of the subject.f |
It is apparent that art in many rural schools requires
 stimulating leadership; There is much evidence to indleate
that art is nottaught efficlently in many of the rural schools,
It is difficult to obtain eV1dence to the contrary. This being |
the case, it seems apparent that steps should be taken toapoint
a provineilal Supervisor'of art either‘fer thekrural'schoole of
“the prevince or for both urban and rurel schools.
This eppointment would by no means be unique in the
school systems of this continent. F. T. Anlfeld writes:
Art instructlon in rural sohools ef the United States
~is at present swiftly acquiring momentum. As recently as
1930, only a few counties in this country could boast of -
~an art supervisor. Now in several states a well-developed
system of state and country supervision has been establised.
Notable emong these are California, Delaware, Chio, and

‘Penngylvania-and scattered experiments in a number of other
states.l ;

The dutles of a provincial supervisor of art for the
rural scheols ‘would of necess1ty be very numerousg The experi-
ment in the Peace River area indicated some of the required
: duties which he might be expected to perferm. They'may be sum-

marlzed as follows.;

—IF, 7. THRITSIA, op. eit., b. o




125

1. To organize and administer the rural art department as
& unit, : :

2. To prepare and to put into operatlon a course of study
suitable for rural schools.

3. To plan time—allotments for the help of teachers in
;varwous schools.

4, To organize surveYs of the needs of various communities
and endeavour to determine how the schools may help in
’meetlngathese needs.k

5. To develop effective methods of teachlng and classroom
~ ;procedures in rural schools.

.6;¥”To study questianable eondltlons and suggest remedial
measures. ;

7, To prov1de‘for[1mprovement of teachers-in-service. To
raise efficiency of instruction by talks and demon-
strations to teachers. . , ,

8. To hold, where practicable, COnfereﬁces‘with teachers,

9. To appraise results of instruction,

104 To deflne standards of attainment and re-define them
frqm tlme to time.

11. To make classroom VlSltSa

12, To show ways and means of correlating art work with
- other work in rural schools.

13. To prepare special examlnations for testing the formal

s elements of design and those other phases of art train-.
fing which may be measured objectively.

14, To dev1se methods of gradlng and scoring work.

15, To supervise the keeplng of departmental records of the
work accompllshed in the schools.

16, To recommend books, magazines and other alds to the
' teachers. :

- 17. To secure supplies, materlals, and equipment in general.

’186 To supervise the distribution of supplies, etc., and
,direct the teaohers as to their handling and care.

19. To seek co-operatlon of llbrarleso/
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'~ 20. To see that the univer31ty extension facilities are
' fully utilized.

2Le To present to the rural teachers new ideas from conven-
“tions, - recent publications, addresses, etc. '

22} To organize annual exhibitions of art work in the variois
~ rural districts,. ,

23, To meke public contacts by arranging lectures, exhibits,
ete,

24. To co-operate closely with the superv1sors of art in the
large municipalities.

i25, To ass1st in revis1ng the provincial art'curriculumow
It is obvious that the magority of these duties were
performed by the supervisor in the Peace River ares, Outlines
‘similar to those issued to the schools in the experimental area
might conceivably be used by the pr071ncial supervisor. If the

~woutlines were used, pupils in rural schools would enjoy some

- knowledge of art which would be both uniform and basic., The

writer found that once the outlines Were organized in their
final form the performance of his duties was greatly s1mplified.
; The fact that certain influences are at Work in this
province, which apparently do not encourage efficiency in art
instruction, has previously been discussedo It seems necessary
that certain reforms should be instituted if a provineial suoer-'
“visor of art is to bring about maximum efficiency in the teach-
ing of the subgect. The policy adopted by the Univers1ty of
British Columbia towards art as a subject worthy of receiving
ocred 1t has been fully dlscussed It would seem that studentsp
should be granted at least six unlts of credit in the subject°

If students electing courses in art were granted six units of
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eredit,aaerand'music would enjoy egual recogniﬁion atkthe
university. This seems a Just arrangement when one considers
that & publlc ‘school of art is at present in operation in the
city of Vancouver. The Vancouver School of Art has room for
approximately forty unlversity students without increa31ng the
,physical equipment or staff of the school. Should this school
be allowed. to train some univer31ty students in art, the bene-
flts accruing from this change of policy on the part of the uni=-
versity would not be felt immediastely in the teachlng professun,
However‘ityls;reasonableuto believe that much,benefit would re~
'sult;inftime from such a policy. | |
| Apparently two changes must take place before normal
sehool graduates are. reasonably Well-prepared to teach art in
rural schools, ‘In the flrst place, 1t is clear that prospective:
’teachers nust be given a better general preparatlon 1n ‘art befare
‘kthey enter the normal schools.~ Secondly, the. graduates of the ‘
nermal schoolseshouldkreceivefhelp,during thevfirst year or so
ef their professional life, The provincial supefvieor'of art
could aid the normal ‘schools greatly in this service, or could
elook after it entirely. | ’ ‘; k'

A feW more changes might be suggested. 'itlhaekpre—
v1ously been mentioned that art suffers from serious discrlmlna—’
‘etlons in the high school curriculum. Many pupils,flnd itkneces»
 sary to elim;nate artffrom‘their programmes if they wish to
éua;ify'for'a Junior'Matriculatieufeertificate. This is ob-
viously an uhfortunate eituatiou. "In ....secondary schools

art should have the same measure of attentlon as is given to
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languages, science, or mathematios,“l states a Report by the
‘ Counci¥ ﬁor’Art,and'Industryoin:England.»\This‘statement may
~_perhaps be;regafded,as extreme, But if art could receive‘even [
half the attention given'to lenguages, etGQ, much might be ac-
complished., ‘This'reportfa150~states: "The time‘devotedyto art
kis limited by the examination system which demends attention to
Ttoo many other subaects."2 The report says further' MNThe mmignb
oof ‘the evidence we. have reoelved overwhelmlngly supports the
‘v1ew that the existence of these (School Certlficate) examin~ o
~at10ns whlch~are génerally taken at the age of~lﬁfor 17 has in-
~teﬁsified:the neglect.of artyaS‘part‘Of*general~edu0ation after
the age of 14,"5‘The,effects of this situation on’thefteachiné
;;profe351on are clearly shown in the following statement‘ "Tf.a
'...potentlal teachers have dropped art at the age of 14 they
- are less llkely_to take 1t up agaln,,or,,if they take it up, to
meke a success of it at the traiﬁingoolleges;"4 o |
The reasons- whlch cause this neglect of art 1nstruction
 are seen as follows.i |
« The requlrements of the Univers1ty govern the require-
ments of the secondary, and in some respects of the elemen-
“tary schools, and there is en "academie¢™" emphasis, i.e. an
~emphasgis on those subjects, such as languages, literature,
. and mathematics, to which the Universities generally attach
much importance as being their most favoured fields of edu-

cation. The emphasils, g feel, tends to upset the balance
of chlldren's education.

T l"Education for the Consumer," Art in Emementary and
Secondary School Educatlon, 0D« 01t., b. 35. .

3

2Ib;d,, p. 19. Ibid., p. 18.

4Ibid., p. 20. | 5Ibid., p. 18.
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The. report which has been quoted, has been stressed at
ksome 1ength at thls point because it descrlbes a 81tuation
strlklngly 31m11ar to that found in Britlsh Columbia. The re-
commendations made by the reportfshould therefore by applicéble,
ﬁO'SOme extent at least; t0~the system of art instruction in
this province, The Writers of this report'are insistent that
art shouldvbe’given a more important place‘in‘seoondary schools
"in order to counteract the present tendency towards lop~sided
;....education."l ;~' | | : | |

In view of the facts set forth thé?rebommendation might
‘beAmade;‘then, that pupils electing the Junior Matriculation o
fcertifioéte be allowed to include‘ért in their programme és a
 éubje¢t:earning credit for the three years,df senior high school
“works i : | | | | '

. The influence exerued by the prescrlbed text -book has

been dlscussed. Tt was p01nted out that the use made of this

'text-book.waskfar fromasatlsfactory. Indeed, it has been found

elsewhere that the use of text-books in art has proved to be
undesirablg,z itlwouid seem desirabie~for the gdvernment to
‘cease‘issuing this‘tekt-bOok to rural schools. It wou1d~pro~ |
’bably be'better-ior,the supervisor‘of art to replace'fhe text;“
book with suggestions sent oﬁt,as circulars. In this way the
teachers'wouid have'accesS'tO‘more inclusive:and,mOre current

| thoﬁght iﬁkart,‘while the dangerfof copying mighf be greatly

lessened. Moreover, the circulars would pdssibly create and

1bid., p. 36.
p. 16 ®See, for example, "Education for the Consumery ibid.,
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sustain interest.

| ‘?Examinatiensaih,art have been given considerable atten~
tien ih this thesis. The examlnation at present in use in rural
areas seems to be vwholly 1nadequate and tends to promote harm-
ful teachlng procedures. Examinations in art should be based.on
ﬂboth estimates and obgectlve technlques. |

The examlnation (1n art) should be more than a mere

test of knowledge about art, or of executive ability. It :

- should primarily be a test of understanding and appreciation.
- Certain branches of art are almost insusceptible of the

‘usual form of examination.....1 .

| It would seem therefore “that the examinatlons now used
by 1nspectors of rural schools be dlsoontlnued. In thelr plaee,
the prov1neial art superv1sor mlght issue tests on the formal
elements of des1gn, and on such other phases of art 1nstruotlon
as can be testedfmore ‘or less obgectlvely., At the same time thef
. superv1sor should also use considerable subaective evaluatlon
in Judglng regults,’ | ; ’ | i

~fFinally, some rewergaﬁization of the programmes of

study forsrural'sehoolskshould:befmede.,‘itkwes shQWnsthat the
. ﬁiesentfprogramﬁes‘inrart are,hot adequate for the use of the:
teachers in:the‘Peace~River afea. fThis:may be the case in many
other rural,schoelssof the province.' It“WOuld therefore seem
‘advisable that the pfovineiel supervisor'should~substitute a

newiprdgramme of study for rursal schools.

lrbid., p. 21.
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o ’Sorde Problems Which Should Be Studied

’ Should a prov1nclal superv1sor of art instruction be
 appo1nted he will flnd many problems confrontlng him. There
kw1ll be the problem of lmprov1ng and enlarglng the subgect—
units of hls teaching programme. There will be also the pro-
blem of dev151ng tests for measurlng both teachlng ablllty and
pupil responsesoy The problem.is ever present of how to relate |
‘more effectively the art taught in the -gchools with 1ndustry
and-leisure~time activities. And again, the problem of develop— '
ing a people having hlgher aesthetic ideals and more cultured |
tastes demands constant attentlon. Finally, from all our edu-
'cational endeavours the questlon arlses as to hOW’We can pro-

1~mote that supreme art the pursuit of excellence 1n all phases

of life, - the very act1v1ty on which c1v1lizat10n restso

,Possible‘FuturekDevelopments

The general trends in art 1nstruction in this province
have been carefully studled and conslderable thought has been
given to ex1st1ng conditions° A survey has helped to some ex-
tent to secure an/ldearof the teaching of art in rural schools.
On the beasis of‘his Obserrations the writer deld’venturerto
N make & fewbgeneral forecasts; | |

‘Normal schoelsdhaVe‘beeﬁ in:operation iﬁ this province
for over a generation, and since their"beginning have ehrOlled

art instructors on their staffs. Summer schools for teachers
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: have ex1sted and have taught art for almost as long a period of
time. The university has exerted its influence in the fleld of
'general culture for many years. Art teaching has been part of
the daily teachlng Drogramme of our rural schools since the be-
glnnlng of education in thls prov.mce° All these 1nfluences |
have been at Work ‘and yet, whether one looks at the past orthe
present, almost all avallable records shOW'that art has never
been efflelently taught in most of our rural schools. |

The serlous nature of this statement cannot be over-

,estlmated. It art is not well taught in our rural schools, a
“great proportlon of our population'w1ll probably live theirluyes
1n 1gnorance of the cultural Joys the’ subjeet affords., The1r~
lack of knowledge of art will probably be reflected in the aes-
'thetlc condltions of the homes, and 1n the attitude of people
towards cultural flelds other than art. "But a more unfortunate
'result it leastfrom a bus1nesss$andp01nt MaY OGCUr, Thisyhas‘
been experlenced in England:

Owing to the 1ncreas1ng 1ndustr1allzat10n of overseds.
~countries, the foreign demand for many classes of Britigh
goods has shrurk, and is still shrinking, and it is becom-
ing evident that for the maintenance of our export trade
we shall have to rely more and more upon goods which are ;
attractive in both workmanship and design. The industrial
future of the United Kingdom must, to a large extent, be
bound up with the development of des1gn.l ,
Here, perhaps, is the real reason which prompts such
statements as-the follewing. |
As the standard of artlcles produced in the United

. Kingdom depends on the education, training and opportunity
given to designers, on the general level;of,appreciatlon

lIbid.o » Pe 9o
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=~ (or in other words of demand) of manufacturers, buyers,
salesmen, and of the consumlng public, and on the co-opera-
tion of Industry with Art, it follows that the question of -
the" €ducation provided in the art and traede schools and also
~in public, secondary and elementary scheols, both in the
- direction of creative artistic work and of appreciatlon, ig
of fundamental importance to artistic production in industry.

We are accordlngly of opinion that art education is a
. subject which requires the constant attention of teachers
- and educational admlnlstrators i e .‘. o e e 4 o 0 e s 8w

: It is probably true to say tha}, for one person who
- visits a museum or gallery, a thousend énter a shop to buy
a cup and saucer; hence the immense importance of giving a
right direction to the taste of boys and girls while they
are still at school is evident, and we hope the problem will.
be faced in the publlc, secondary and elementary schools of
- making the understanding and enjoyment of beautiful things
~an essential part of the day-to-day l1life of the school. :
" We &are impreéssed by the freshness, spontaneity and inventive-
ness of young children in the matter of design, and with'
the results that can be obtained by training and developing
these faculties under & sympathetic teacher. We feel that
here is an almost unworked source of designing~capacity‘
that might be of service to industrial art, : '

| The slgnlflcance of the part played by schools in em-

' phasizing the importance of good design 1n relation to 1ndustry
;is apparent. The teachlng of-art in an industrlal country llke,
,Ganada involves economic as woll as. cultural consideratlons,‘
The fact that schools of all kinds can and do exert a marked
influence on' the productlon of 1ndustr1al art is a the51s sup-

portedlln the booklet Industry and Art Education on the Con-

‘tinent~2 Here 1t is p01nted out that the increase in Gzecho-

kslovakian export trade (prlor to tho 1nclus1on of that country

R i lArt and Industry, Report of the Gommlttee Appointed by
- the Board of Trade under the Chairmanship of Lord Gorell on the
Production and Exhibition of Articles of Good Design and Every-

‘Day Use, (London. His Majesty's Stationery Office,1932), p. 15.

2E, M. O'R. Dickey and W, M. Keersey, Industry and Art
Education on the Continent, (London. His Maaesty s Statlonery

Offlce, 1955) Pe 27 ff,
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into GermanY) resulted in large measure‘from the art educatioﬁ;
- of thet country° No'doubt becauSe ait edacationvpfomtses~mone-’
tary retdrn, such countries as Great Britain and the United
_Steates are energetically encouraging the subject in their schools,
Of course, art is encouraged for otherreasons. Among these might
"be included the desire to develop higher standards of taste and
f‘cultural appreciation, It is obviously felt in these ecountries
thet no section of the school population can be neglected, and
it is doubtless with this in mind that a movement whereby rural
schools are being placed«under trained supervisors of art has
‘grown up. e

It seems apparent, then, that industry Wlll be adversely
affected if art is neglected in rurel schools. The effect on
industry'will;be tWO—fold. NOteonly:will production‘suffere A
public untfainediin’art appreciation‘Will obviously not be in ai
’,position to select the flnest in industrial productione As a
result, our manufactures may not feel the necessity of producing
the finest in industrial design., The possible outcome will be

£hat export trade will suffer as it did in Great Britain, where,
~yfor a time art education was relatively negleeted.

Most available records show that art instruction in our
rural schools has not enjoyed any marked degree of efficienty.
BecauSe the school authoritieS'have‘apparently made little effart
to overcome the basic deficienoies of art teaching inythe rural
schools, one can prophesy}with‘sOme assurence that so long as
these authorities do mot see it to take the proper steps, the

situation will remain much as it is. Comditions may be improv-
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ihg, because as our eountry changes gfadﬁélly from a pioneer
'land to a civ1lization having some. cultural background of its
own, var;ous forms of culture will spread. through the rursl
areas, But such improvement is naturally very slow. It is an
uneonscieus, unplanh9d preoeSS;' HbW'can‘we hasten it?  Various
methOds'have beenesugge9£ea;” Whether or‘not’ert instructionk

‘will receive the attentlon it requlres w1ll depend upon the

kknowledge and zeal shown by our educational leaderso
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A.PPENDIX
THE AESTHETIC PHTILOSOPEY oN WHICH
. THE EXPERIMENT WAS BASED

 The fOlloWing}theory‘was forﬁed,with the“purpose of

clarifying certain fundemental concepts whichkmight’be used as
a basis for class-room procedures iﬁ;art. This theory embracesf
tWo eonsiderations only: the nature of aesthetic expr6551on ;
“and the -nature of aesthetlc appreeiatmn° ‘On these two phases
yﬂef aesthetlcs, a fairly substantlal agreement heS‘been reached
by many contemporaryfphilesoﬁhers; Thelr dlseus31on of certaln :
aspects of aestheties has, of course, 1ed to various controver—”'
‘Uies. TOrenter into the~more controver31al problems of aes~-
,thetlcs, howevér, would be be51de the p01nt here,,'One has nc
'ﬂneed of presentlng views which are beyond the fundamental re-
qulrements of a teacher in the class-room of a public school.

Before going further it will be necessary to define
'pwo terms which may otherwise~cause,diff;culty to‘the reader,
The first of’thése; aesthetic, is used withyvarying meanings by
philoeophers according to the scope of the subjeet Which they
kare discussing. Aesthetics will refer in this essay to the
"study (from the. p01nts of view of both expression and apprecia—'
'tlon),of works of art.,'As an adjective, aesthetlc,will denote

'that which may be considered excellent because of its intrinsic

(as distlngulshed from any ut*litarian) value. ‘rheksecond term, 

cxxxvii
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«'art will hereln refer to the process and the product ofgyaphic
’expres31on.

In ordef,to formulete a philosophy of:aesthetics, nok
,kmatter how brief it may be, one can arrive at a workable system
konly by a subjectlve appreach The only objective validity such
.akphilosophy caﬁ have 1s‘gaxned from the coincidence of the
opihions‘ofyﬁhilosophers, Thervery.foundation of this philoso-
phy is the experienclng of certaln feellngs. These feelings vh!
whieh appear to oceur under certain conditions, and whlch have,
3 flguratlvely, a colour of their own, Will be abstracted and

called aesthetlc emotion reactlon, feeling or exgerlence0 -The

iob,]ects whlch cause such emotion, eto, are known as works of
art and critics and: others have no final means of recognlzing
works as such other than by their feellngs for them.
5 The study of works of art employs many phases of the
| personality. It is: 1ntellectual and emotlonalo It takes 1nto
consideratlon the 1ntelllgence and the 1magination. Indeed the
whole study is so complex that it may well be stated that phil-
,kosophy and psychology have here a Wlde fleld yet to explore, -
a fleld whlch in all probabllity they will nevey fully under-
klstand. ‘Works of art. have more than one distingulshlng mark.
. But in order to make & beglnning, we may ask what quallties
'they have in common, What qualities are common to say, & print
be Hokusai a Sung stoneware Jar Raclne's Phedre, a. stlll llfe

by Cezanne, the Fifth Symphony by Beethoven? A qual1ty most

common to them all is their plea51ng form or if we Wish, we

, may call this form de31gn, or pattern¢ Bell dalled it "Signif-
cant Form.,, : e ST '
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In each (work of art) lines and colours combined in a
- particuler way, certain forms and relations of forms stir
~aur aesthetic emotions.... These relations and combinations
. of’lines and colours, these aesthetically moving forms, I
~6all "Bignificant Form" and "Signifjicant Form" is:the one
'quality common to all works of art ' .

Abercrombie explained whereas Bell did not the mesn-
ing of “s1gn1ficant"~i | |
: . Whatever art gives us is given as en 1nstance of a
. world of unguestioned order, measure, government; a world’
in-which experience occurs with perfect security, known -
“that the firm inter-relationship of its process can never
be dislocated by chance - a world whioh is the "desire of
the mind" »* - » o K] .k L . B
2 Now we see why Form is the chief excellence of art.
- It is because art presents its matter as Form that it effects
this profoundly desirable impression of coherence, of inter-
relation, and so of significance both of parts and of whole.

For 1t is bg'Form that matter, whatever it he, is accepted
as a unityo

: Tt is not difficult to see the manifestation of this
,‘form, or rhythm in all nature, as did Dewey in his Art as Ex-
gerience. The cour51ng of the blood the cycle of lunar changes,
‘ appetite and: satiety, blrth and death are 1nstances of order in
- the universal scheme of ex1stence. It is therefore not mysti—
~ cal to view form as a v1tal element of ex1stence going deeper
than man's outward manifestation of his’"desire of the mind,"
’;° his art.f The vVery nature of man's art seems to express his
relatlonship to\the unlverse. ‘But Whether we accept this or
not, the fact remains that form is of great importance in art.

The relation of matter or substance to form need not cone

cernﬂps;in this discussion.' Suffice it to say that inda,work of

10. Bell, Art (New York: F. A. Stokes, Co.), Pu 8.

, ZIA Abercrombie, Towards a Theory of Art (Londcn' Martin
'~Secker, 1926), pp. 105 7., ;
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_art they do hot present themselﬁeS‘as two distinet things.
Should the reader insist on dlstinctlons being made conoernlng
matter and mind and the like,‘one might admit that a work of
art is actually matter changed by 1ts form into "aesthetic sub-
~stance,ﬂ o | ' ‘ '

At this point it may be observed that objects of indus-
‘trial~erts can'heve exeellent form. It has previously beeﬁ men-
tioned that such ob jects can enrich our 1mmed1ate experience.l
But is a useful form, ag such, necessarlly an aesthetic form?
It is Eewers belief that efficlency for a particular end cannot
ebe assoclated with aesthetic quality. Attempts to 1dentify the-
two«"are bound to fall * he states, "fortunate as it is in someo
. cases the two 001ncide, andhumanly desirable as it is that they
1 should always meet 12  Whether or not we accept the philosophers
'Mstand “the fact remains that there is a tendency for useful '
| shape to blend with aesthetic form. e | ,
| ATt is the result of fermlng or maklng. Anyone who at—’
tempts to form or make is an,artlstwin,embryc.f How can he lssue
forth as a veriﬁablekartist? ‘Only when the‘resulﬁ of his lab-
ours shows pleasing. form whieh in turn is the outCOme of hls
‘rlgorous seeklng‘foriexcellence° “We may observe thousands of
examples of this prinCiple., The tennis player‘who seeks ex-
-cellence in hls game may, if he pcssess the capabillty, achleve'
fine form. The engineer who bends his energies to creatlng a

‘splendid end balanced structure in which each part fulfils its

lsee p'o 20 .
zDewey, op, cit., D. 109.
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functiOn’ ereates excellent forma orf course, the ablllty to
create such form varies greatly among ind1v1dualso Onily those
who have fully mastered their activities are artistso But the
goys and sorrows of" creatlng are open to all. vAnd how oaneman,
more honourably pass hls‘time than in the pursuit of excellence?
| | So far then, we may meke a tentative deflnltion of art

l%rt is an attempt to create pleas1ng form. Successful arrange-

' ;ment tends to move us profoundly and pleasurably, while the
'lack of this arrangement leads to unpleasant feellngs. This,
kdefinition has been chosen to eliminete the term beauty from

this”discussioﬁ.' Of course, beauty‘and aesthetic areyto the

'writer’s mind synonymous, but beauty is a troublesome abstraco
tion which has’ caused untold debate, The easiest solution to
the difflculty is to. do away with ‘the term in our dlscussion.
Indeed ags Herbert Read has p01nted out, the ideal of
' beauty in art is of limited hlstorlcal signlficancee It pro-
bably arose in Greece, the offspring of a philosophy of life,
fwas 1nher1ted by Rome and was revived by the Renaissance. The
,Greek,conoept*of beauty'was the 1dealization of a;perfect type~
'of,humaniﬁy.»kButkthis, coﬁtinﬁes,Read is only one‘of several
epoesible ideals., The Byzantine 1deal was divine rather than
'human, the prlmltive ideal was the expression of fear 1n en un-
‘knowable world, the or;ental 1deal is abstract,~non—human.',lt
‘would be Qifficult'fOTbﬁing beauty intoeservioe-for all aes-

thetic expressions of these several ideals.

fWe,are now in a position to deal with the process of
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kcreation of forms of art. Such creation may be termed aegs-
thetic?egpfession.k From what has been stated ooncerning the
""search for;excellence," it will be seen that the mere giving
way to emotion is not eXpressioh. ,This applies to art, as in-
Tdeed in all life. As Dewey'says:’ *What is sometimes celled
an act of self—expr9531on might better be called one of self—
exposure, it dlscloses character - or -lack of character - to
'others, In 1tself 1t’ls only a spew;ng forth."l Whlle there
can be nokexpression~unless thefe is an urgeffrom Withih that
fdemands expression,"one hassobserVed that there cen be no aes-
thetic expression unleSs therstate of mind is ordered,~defined,
and associated w1th past experlence° ‘Dewey mekes sonme imporé
tant comments dealing with the production of a work of art.
"The real work of art," he says, "ls the bulldlng up of ‘an in-

| tegral experience out of the 1nteractlon of environmental con-
ditions and energies.;,The act‘of express1on that constitutes
'e‘work*of‘art,is\a construetion in'time, not_an‘instantaﬁeous
1emission.""The philoso?her‘meens‘here that fhe work is the re-
sult of the prolonged interaction of somethlng issuing from the
self with so=-called objective conditions, a process in which
both acquire a form and order they did not.at first possess. He
states flnally that when excltement goes deep about subject mat-
ter, it stigs up a,store;of attitudes andfmeanings derivedifrOmk

priOr~experience.2

Herbert Read,'in_his work The;MEaning~of'Art,_simplifies B

=7 lrbid., p. 61
zibid.,kpp. 64-5, verbatum selections.
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the processkof aesthetic expression into three etages: First
comes mere perceptionicf’materialfqualities; second-arrangementk
of'perception into pieasing form;‘while‘the third stage comes~
when such an arrangement of: perceptions corresponds with a pree
;v1ously existing state of emotion or feeling. The two final
kprocesses, it is assumed, include Dewey's observations. It ig
'also assumed that the "something iSsuing from the self" includes
iimagination and insighﬁ~on the part of the artiet With these
platter regervations we can accept Reid's ¢lassification,
Art is expressed in form by an artist but it communi~

categ a reaction. The artist selects, orders, and interprets
‘ihis’percepts,k*Heyrecords his reactions abcut what he sees or
,,has seén in the past. It then follows that reality in,artpis

| reality only of the artist?s‘reactions4to his percepts. "The
~roads to'reality are several “‘says Bell. " Some artists come

at it through the appearance of things, some by the recollectxm
of appearance, ‘and gome by sheer force of imagination."l However,
in all cases, it cannot be overstressed that the true artlst
,presents to us his reactions.k |

This brlngs us at once to a dlscu531on of axact represarkf

:tatlon in art of. external obgects. Tt will be seenkfrom the
‘ foregoing that the form in which the artist expreeses his re- -
;acticns,may;fby virtne of the internalfproeess,,inrmost cages
ibear liﬁtle'or no resemblance to any external form which may

| have stimulated him. However, it would be merely dogmatic to

exelude exact representation from art., Rather its significance

- 1Bell, op. eit., p. 59.




144

must bé understood;k Exact represenﬁation of the external world
'f’may heve value, but its value is found in;its form, not in its
representétive quealitiess "The painter may.... imitate what he
sees,"7saYS L. A. Reid, "but he imitates what he sees, beeausei
what he seeé'fulfils and-satisfies his needs,nl
'The artist, thén, feels free to depért from actuality

 as it appears to exist in the external world. In other words he
.may'distort " Distortion has been general in all art. One'would
expect this if our theory is to stand any test of validity. The
'rounded breasts of the Greek expr6531ons in sculpture could never
- be so formed in life., Did not Michael-Angelo, Bl Greco, and a
host of others held high in esteem,‘distort_anatOmy? What, then,
ié bad drawing?,'Bad»drawing,océurs when the forms used‘are
drawn merely to f£ill gapskand gonséquentlyfpreventya complete
 harmony«or unity, Bad drawing is contrary to all principles of
the pursuit of eXcellencé as well as the dictates of gbod tastef

- Many works have been produced by artists:in recent years-
that are mere formal arrangements, - ﬁabstréctso"  Such a’movee
ment has'doubtléss beenkoccasionedkbyfthe'spread of Bell’s ﬁneory
of form. The movement. has spread to some of our urban public
 schoo1s where, it was observed, tricks of dynamic symmetry were
‘somewhat'overstressed. An artist always creates a pattern when
he expresses himselfo But a mere pattern cannot constitute a
’work of art. Al& the tricks of exact balance, distributedb&kmm%

- rhythmic line, and so on may be at the command of the artist,

. ﬂlL. A. Reid, A Study in Aesthetlcs (Iondoni'George Allen
and thin, 1951), P 236, . :
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‘yet, althcugh he may produce a very pleasiug pattern, he may
still,nct produce a work of art. He may have at his fingertips
all the Ehowledge cf dynamic‘symmetry; end he. may rigorously
apply the prineiple of the "Golden Section,ﬁ‘yét if he depénd
‘on these skills alone, he:willsnever produce.e great work., lf~
‘it beiargued‘that,Piero della‘Francesca used extreme geometric,
organizatlon and created a masterplece, one must reply that he
possessed a further and necessary ability to produce his work.
What further abillty do. we expect of an artist as well as his |
power to createfplea51ng form? The answer has been hinted at
already in~the~analySis of,the creatlve‘process. If art isg the
'communlcatlon of a reaction in plea31ng form, we therefore look'
,fcr a- personal element in a work of art We expect the artlst
to reveal to us somethlng that is orlglnal - a revelation, =
"a unique andlprlvatewvision of the World;ﬁl The artist is there-
fore an explorer wlth a diStiuguished sensibilityo All great'
art bears the stamp~of therperéonelityeof'its creetor; ‘"Even
the art’that allows the»least play tc individual'variatiens "
, says Dewey, "llke say, the rellglous painting and sculpture of
“the twelfth century - is not mechanlcal and hence bears the
‘stamp of personality.?'2
‘ Tt is not to be dlsputed that a trivial end disorderly
mind creates products which reflect its deflciencies. From what
has previously been stated, it w1ll be clearly seen that this

 applies tc,art‘askwell'as to other fields of activ1ty. Theeﬂﬁm&

~ 1Read, op. cit., p. 15.
®Dewey, op. cit., p. 251



146

‘reqUires‘akrich and developed‘background which must be constanﬂy

supplied w1th new and varied interests. It then follows that if
all other considerations be held constant the greatest artlst
‘w1ll be he Whose 1nte111gence is hlghest. _

But in what menner does an artist meake use of hig in-
;telligence in his work°k Although a great work of art may 1nclm%
say, moralistlc 1mplicatlons or set up social or polltioal stan—
- dards, its‘enduring aesthetic Quality'liVes by‘virtue of theper-
fection With which the’artist has conveyed his reaections to his
’ideas, ‘The artist ceannot 1gnore 1deas, but hls bu31ness 1s to
present his reaction to them, Ellls states: ,

 If he (thekartist) seeks to mix himself up with the
pegsions of the ecrowd, if his work. shows the desire to prove
- anything he thereby negleots the creation of beauty. Neces-
sarily so, for he excites a state of combatlvety....
 The mother who seeks to soothe her erying child preaches
him no sermon. She holds up some bright object and it flxef
his attentlon. So 1t is the artist acts: he makes us see,

Now that one has dlscussed what art is, how it is pro--
~ duced, and its purpose it 1s p0831ble to examine the nature of
aesthetic commnnlcation, We look at a work of arto Under cer—  
feinoconditions We Will react to it. First, as Dewey says, "In
the klngdom of art as well as. of righteousness it is those who
- hunger and thlrst who enter."2 This attitude of hunger and thirst
involvesknot only“thekdesire which is implied, but also the will
to stifle personal sentimenﬁ wnion opherwise‘would7a1ter the

nature'of the reaction‘whiohois to be experienced, Also, the

lHavelock Ellis, The Dance of Life (Lendon: Constable &
Co., 1926), p. 324. o . :

3 o
‘_,Dewey,,o . cit;, . Pe 25D,
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perceiver?:asemnch,as the creator, requires’a sensitivity'and
a cultn?ed background to appreciatelas fully as possible a work
of art. } | ’ |

It is assumed; then, that we are moved by a work offaft,7
To'whatlde we react? Fry offers a convincing argument that min
éll ceseskour reaction to works of art is a reaction to the fee‘
lation énd'not to sensations or objects or persons or events{“l
“He goes on to point nut thatesome~of,the‘works oflthe greatesf
"feolourists are built np from‘elements‘eaeh ofvwhichfwhen taken
separately may be unpleasant but which, when interrelated are
pleasurable° He carries his. observatlons into the fields of
kmu31c, poetry and architectureo/ : '

Dealing Wlth the nature of the reactlon provoked by aes-

thetic appreclatlon Read, in his Meanlng of Art, considers this

~reaction to be Qne'whlch affects the mind suddenly. The observer
is pleased imﬁediately or not at'all, A person {end it should
be noticed that Read specifies "of sen51b111ty") does notego
through~a long process of analysis before he pronounces himgelf
pleased or otherwise,"Ellisnsupports this viewpolnt in The Dence
"of*Life:,~. ;

In the matter of pictures.... I have found throughout
life.... that a revelation of the beauty of a painter's work -
«es+ came only after years of contemplation, and then most
often by a sudden revelation, in a flash.... which hence-
forth became the clue to all the painter's work.2

From a'nozmal state of tension or inhibition, then, we

experience, by virtue of the aesthetic reaction, a release. A

. 1R. Fry, Transformations (Tondon: Chatto & Windus,1928),

2Ellis, VOPe Citos po 506;0
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work of art is in this sense a llberation of personallty. Read
makes haste to av01d confu81on as to the nature of this liber-~
ation. "Sentlmentality,ﬂ he states, "is a release but it is
a relaxation. Art is a release,,but 1t is a braeing."l
- k1If the aesthetic reaetion has no place for sympathy,
,What is;the relation of subject’matter to form? L. A. Reid
5 sucdessfully settles this question: o |
| - The ideal for art ig, that subject matter ~should be
as expressively fused with the body-forms as the content of
music or architecture is fused with its body.2
&,To,weep over the trials‘of'OEdipus,ae it we were in the
~place of the sufferer is not to experience the‘aesthetic quality
Of;the play. Whatever we are td'receive'from a work of artmust
‘eome' as much as it is humanly possible, from the work itself,
~ not from irrelevent emotions. A.work ofaart may lead the stream
';of consclousness away into delightful imeginihgs but such a
state is be51de the point, if we strlotly agree that the work
ef art is our single reference for aesthetlc appreciatlon.
 ﬂEmotion," says Dewey, "ls,aesthetlc when it adheres to an ob-
ject formed’bykaheexpressive act in the”seneekin which the act
of express1on has been deflned nd ‘However, because the mester-
:plece has such a_unlversal appeal, it often may cause. the mind
to float into fancy, andksuch a reaction need, one belleves, not
hecessarily be frowned upon, provided we understand its relaticn
to the aesthetic reaction ag' it has been-restrieted. It must
ualways be kept in mind the danger of this fanciful dremmnglxw?

ever.

lRead, op.cit., p. 20.  2Reid, op. cit., p. 236.
Spewey, op. cit;,,po.76;
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Here Weftéuch the crux of the aesthetic experience for.
the greater number of people who are accustomed to rely al-
~most exclusively on their interest in, or emotion about,
the persons or events called to mind by the imagery of fine
arts. ZIandscape for such is just reminiscence or revelation
of pleasant natural scenes; portraiture interests by the
beautiful....ladies.....it represents; figure painting aveils
by its attractive and provocative nudes; literature by its
exciting events or its imagined wish fulfilments.
vv Art'appreéiation can be Sﬁccessfully heighte'ned° - That
~ is because, - broadly, - it involves a:tWO—foldkexperienCe, the
 inteiledtual ah&,thglemotional,~the eléments of which ére nevér
‘completelykfused}"That'certain people appreciate art cannot be
‘denied; otherwise art’wbuld not eiiSt;  And we assume, in all
; p'robabil‘ity rightly; that an understan'ding and t‘heiﬁefore anc.
“appréciation of art tend to be increased by'an intellectual ap-
‘ﬁfoagh;  Qf céufse, thiS‘mnst remain a‘specﬁlation until our
knoWledge df'thexsubject incfeases. Ard that we shéll ever'find
;devieesfforfmeasuriné aeéthetic appreciation suecessfﬁlly is ex-
’tremély~dQubtful; . If such a device be ever discovered, psy-
chology will havé‘few,problems, for‘theimind will then be an
,bpen‘bcdk. . e
| Wefhave‘briefiy_speculéted on the emotionel side of ap-
preéiétion; Let us now turn'to the logical iﬁferehce of the in-
ytelléctﬁal; A Wofk of art is an importaﬁf*event in the general
\schemekof humen aectivity. But it is a ereation resulting from
~ meny other lesser events. Can we analyse the elements of a work
of art? Should we be able to do so, wéyshould’not iny have’a |
key to the separaté elements of design'whieh‘affect us emotion=-
élly,fbﬁt we should also esﬁablish a clearer'understanding of
_1%R,Fry5 Transfdrmations(Iondon:Chatto;&,Windus,1926)p.S.‘
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Fry made a rather famous pronouncement when he declared
flve such elements, with the p0381b111ty of a sixth. rhythm of
the 11ne w1th which the forms are delineated mass, space, light
end shade, colour and perhaps another whlch he degeribes as fol—k

lows.f

I would suggest the possibility of another element
though perhaps it is only a compound of mass and space; it
is that of the ineclination of the eye to the plane, whether
1t is 1mpend1ng over or leanlng away from us....

Now 1t will be noticed (Fry continues in his dlscus31on
of all the elements) that nearly all these emotional ele-
ments of design are connected with essential conditions of
our physical existence; rhythm appeals to sensations which

~ accompany muscular activities; mass to all the infinite

- ~adaptations to the force of gravity which we are forced to
make, the spacial judgment is equally profound and universal -

~'in 'its application to life; our feeling about inclined planes
is connected with our necessary Judgments about the confor-
mation of the earth itsedlf; light again is so necessary a c
condition of our existence that we become extremely sensi-
tive to changes in its intensity. Colour is the only one of
our elements which is not of critical or universal impor-
tance to life, and its emotional effect is neither 50 deep
nor go. clearly determlned as . the others.,-

Such a del;berate analysls is only by way of explanatio.

‘Itwcannot, in itself, bring to us the pleasure to be derived

s ,from a direct communication with~a work of art. A work of art,

po$se$ses~emergent properties which canhot,be inferred from ite
' parﬁs; kIn'Other WOrds, the elements of a perfect work of art
form a unity, the value of which in eum is greater than the parts
taken sepearately. Although the selective,poWers~of'the artist
jare‘theeguides-whieh influehceethe success or failure of the
finished‘worKVWhich 1s composed ofkthe elements discussed,neﬁmer"

the creator hOr the,observer can[aecount,fully,by any process

' : lR Fry, Vision and De31gn (London. Chatto & Windus,
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of logical analysis for the informing spirit of art.rt As Flau-

bert put it:

 There are no beautiful thoughts without beautiful forms,

and conversely. As it is impossible to extract from a
physical body the qualities which really consititue it -
colour, extension, and the like, - without reducing it to a
hollow abstraction - in a word without destroying it - just
so it is impossible to detach the form from the idea, for
the idea exists by virtue of the form.2 ,

~Howevér, a critical approach to art is valueble. It

‘tends to,aidkthe‘observer fully to appreciate a work of‘art;

' Again, the only factor that guarantees the‘aesthetic’reaction is

‘]experienced at‘a high;levél; and not as mere sentiment,»is the
' cultivated taste of the one who'experiences'th‘e'reéctiOno In-
‘telléétual~criﬁicism sh0uld afford the observer7an assurance of
worth in the'art‘that‘moves'him. |
"~ The philosophy that hgs/béeﬁ:sétfdoﬁnldoés not pretend
to be cdmplete; 'Mbréovér; it;reSts’onrassumptidns which without

’doubt may be quesﬁioned.k SuchiQSSUmptions, however, inkone form

or anothef'mnst be madegiif an aeéthetié philoéophyis to be for-

mulated;,kAnd it is not unreasonablefto state that perhaps no-
ultimete truth can ever be reached concerning the majority of
these aséumptions.'

It is clearly‘necessary'tOVselect one's'ideas Carefully

if one is to teach art, Bven if it be agreed with Ellis that art

never can be éucceésfully defined, it must be again stated, that
the§0hervs‘0r supérvisor!s,phildSophy will greatly influencethe

WQrk in art executed by those under his charge.

- 11t ig EO be obse{vedlt%at g$ w%o‘g'pre¢%ate§ hgs, in a
3288616 “BE 680, K2, 2,72, RLgRe 97, nderstanciny When Ko bobonos
D57, 2ouoted by M.JH. Bulley, Art and Counterfeit (Lmdon:Methuen &®.,195),




- COMMUNICATION FROM MR. J. GOUCGH,
~ FEBRUARY 25, 1938

Provincial Normal School,
“Victoria, B. Coy
Friday, Feb 25, 1938,

'Dear Mr.‘Gaitskell:

R am‘afrala that T shall not be able to
,ass1st you to any extent, A really satisfactory answer to your
~‘questions could only come as a result of considerable testing.
What the student-teachers mey be able to do in the field of art,
and what their aesthetic backgrourd may be, is hardly representmk
ative of the province as a whole since the students represent
such a small quota of the rural high school popu1ation° '

' , The students who come to thig school from.small rural
high schools have as high a standard of efficiency in art ap-
preciation as the boards of school trustees have been able to
provide them with. You, yourself, know how limited are the funds
at the disposal of school boards.

" 'The ability of each student to express hlmself graphi-
ca1ly naturelly varies with the standard of instruction received
prior to his entrance here. Under the existing circumstances,
ag stated above, the technical skill of the averagesﬁudemt is
good. Many have excellent ablllty,

Students of 18 to 20 years of age have hardly developed.

a "deflnlte" aesthetic philosophy of art, or of any subject. At
‘that age, and from then on, they are acquiring such a philosophy.
our discussions on Design, Colour, end Famous Masterpieces help
to enrich the aesthetic philosophy they already possess. Our
course in Graphic and Practical Arts seizes every opportunity to
- improve the tastes of the student. To some. extent my creed is,
"Creators few, appreciators all!" _

The graduates of this school are as well equlpped to
‘teach art in rural schools as the time will permit. Some time
is devoted to all phases of Graphic and Practical Arts. There
are only 60 periods of 45 minutes each throughout the year for
the Art Course. Anyone who tries to judge the teaching abllity
of the average graduate mugt keep this fact in mind.

clii
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‘

: : I have enclosed our laSt,official Coursge of Study.
- Pages 8, 14 and 27 may be of interest to you.

" You doubtless know that further training is now offered
at Summer School. From observation I know thet many avail them-
selves: of this opportunity to improve their skill and background:

I cannot comply with jour request to forward copies of
final examinations. From time to time T give progress tests.

The marks of these and the marks gained for various assignments
are usgsed for the grading. ‘

Sincerely yours,

John Gough. g

lOWing to low enrolment these‘classes were cancelled in
the summer of 1939. :



COMMUNICATION FROM DR, W. A. PLENDERLEITH
SEPTHMBER 27, 1957 AND ENCLOSER STATEMENT

Department of Education,
Vietoria,
,September 27, 1937.

C. Dudley Galtskell Esq.
4513 - 7th. Ave., West
Vaneouver B. C.

‘Dear Mr., Gaitskell:

S beg to acknowledge recelpt of your 1etter of Septem—
. ber 16th outlining the projeet that we had intended to put into
eeffect in the Abbotsford School distrlct p

' As T am now at Nanalmo and Mr. T. W. Hall is in oharge‘
of the Abbotsford School distriect, I have handed your letter to
him and told him that I would ask you to visit him Personally
and explain the prqposed draw1ng projeet.

If you will visit Mr, Hall, I am sure he will co-openme
with you in carrylng out the prosect we had 1ntended to put into
effect. ; ; ; \

Yeurskvery truly,
Wm. Plenderleith.
Inépeotor of Schools‘,~

P. S, Iem enclosing a statement that you wish to have in
connection with your thesis. v

~—

lThe arrangement had been made for the writer to place
the Peace River Art plan in operation in this district.

R Owing to other duties, the wrlter found it impossible
'to carry out the proposed arrangements.

cliv
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‘Enclosed Statement:

Questions for a thesis asked Dr. W. A, Plenderleith
’ by C. Dudley Gaitskell .

l.  What type of art work did;you find being dohe in the rural
‘ schools of the Peace River Inspectorate prior to the pre=-
sent art movement? :

Answer: ‘
S Little art work was being done in the schools. The
drawings that were being done consisted for the most part of
conventional design, renderings of cubes and prisms, ete., and
some nature drawing. The teachers seemed to darew the ma jority
of their ideas from the text book. From this book a large emont
of copying was done. Indeed, very rarely did one see original
drawings being produced by the pupils or being encouraged by the
teachers. It may also be stated that art appreciation was not
taught and that the majority of teachers believed that to stress
mgnual dexterity with pencil and brush wes the sole aim of art
instruction. : S : : £

2. What type of art work do you find in the average rural -
~ school in your present inspectorate? (Matsqui-Abbotsford)

Answer: : L :
: In the small rural schools of my present inspectorate,
conditions are very sipilar to those I have already described.

W. A. Plenderleith
September 16, 1937.




COMMUNICATION FROM MR. C. H, SCOTT, AND THE
' QUESTIONNAIRE TO WHICH THE COMMUNICATION WAS A REPIY,

~JULY 20, 1937

University of British (blumbia,
Vancouver, B. C.,
July 20, 1937.

Cherles H. Secott, Esq.,
Vancouver School of Art,
Vancouver, B, C.

Dear Mr. Scott:

. With reference to our recent conversatien in which we
discussed certain matters dealing with the teaching of art and
art appreciation in this provinee, I shall be greatly indebted
to you if you will be kind enough to enswer the following ques-
‘tions. As I explained to you in our talk, I desire the infor-
mation that the answers to these questions will bring out, for
datea which I intend to use in a thesis.,

e o e. 2 .0 e 9 o

1. How many teachers of one room rural schools are attending

‘ your school at the present time? R g
"Seven,"

2. “Yhat is ydur 0pinion of the general achievement in art

and art appreciation in one-room rural schools?

"I have no knowledge of art achievement in one-room ,
rural schools,"l : R S :

%.  What is your opinion of the art training given in our
, Provineial Normal Schools? = :

"Never having been asked to exemine the art training
~given in our Provincial Normal Sc¢hools, I am not prepared
to give an opinion of it3n .

T kiWhat‘is your opinion of thg,ﬁekt—book,used by teachers of
- . .art -in the rural schools of~this;ppqvinbe?

R lmnis Questionnaire asked gseveral other questions deal-
ing with one-room rural schools. As Mr. Scott replied as is
shown here, these gquestions are omitted here below.

clvi
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"The text-book issued by the Department of Education
is based as a teaching for skills rather than appreciation.®
5. TWhat is your opinion of the new curriculum in art for Junioi;

High Schools and Elementary Schools?

"The new curriculum in art for Junior High Schools is a
move forward in art appreciation as distinct from art skills
It is perhaps over-rich and assumes a knowledge on the part
of the teachers which few as yet possess."

6. Remarks which my questions may have promoted.
*In general : U e j
"Art education will not move very far forward in this
province until it receives a credit value in the High Sdioals
equal to sueh subjects as mathematics, languages, etc. That
it does not receive such credit is due partly to apathy on
the part of the body of teachers and partly to the fact that
~the academic mind resents the intrusion of other subject in-
terests. The "powers that be" are all academically trained
end few, 1f any of them, possess art appreciation.n

o I assure you that your'kind consideration of my que stions
will be very much appreciated. , ,

Yours very truly,

'Co dl@}” G—&itskell.




: CQMMUNICATION FROM MR, C. H. SCOTT, AND THE
QUESTIONNAIRE TO WHICH THE COMMUNI CATION WAS A REPIY,
i JANUARY 28, 1938 .

4513 West 7th. Ave.,
Vancouver, B. C.
January 28 1938.

Charles H. Scott Esq.,
Vancouver School of Art,
Vanoouver, B. C. ~

Dear Mr, Scott‘

Iast July you klndlf helped me by answering several
‘questions deallng with art 1nstruction. I have uged some of
your answers in my. thesis.

Wbuld,you be klnd enough to consgider the following,ques“
t::.ons¢> :

fl,k To about how'many students belonging to the teacher—traln—
ing classes at the Unlversity of Brltish Columbla do you
fteach art? , )

 nPirst term, approx1mately 50 in analysis and methods.
"Second term approximately 30 in appreciation.m

2, About hOW'many hours of art 1nstruct10n do these student-
: ‘teachers receive9 , :

"20 hours."
.3. What is the nature of the 1nstruction given?

g Teaching methods. ‘

"ii Analysis of the various subjects contained in the
art curriculum, with a view to giving at least an
‘understanding of the nature and scope of eaeh sub-
Jjeet.

"1ﬁ.Art appreciation illustrated by sllde and print."

4. ,Do you consider that the student-teachers are sufflolently

well equipped to teach both high school clagses 1in art and
elementary school classes‘P ~
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"I 'do-not consider a teacher sufficiently well equipped
to teach High school art unless possessed of manual dex-
Lerity and creative ability. He should be able to inspire
by example - on the board and elgsewhere. Talking is not
enough . ‘

I shall be greatly indebted to you for any help you can
give me.

Yours very truly,

C. Dudley Gaitskell.



- COMMUNICATION FROM MR C. H, SCOTT,
, FEBRUARY 22, 1938

The Vancouver School of Art,
Cor. Cambie and Dunsmuir Sts.,
Vancouver, B. C.

M. Gait skell, ~
4513 West 7th., Ave.,
Vancouver, B. C.

Re. Peace Rlver == ATt Instructor's
Proaect Sheets.

, At Mr. Gaitskell's requeit I have~ examined two sets of
Art Instructor S project sheetsg,

I consider the projects to be of an 1nterestlng nature,
well linked up with general. subject matter, the art elements
. sound and the instructions for teacher and pupll clearly set
forth in text and illustration. _

o Charles H. Scott,
S ; R Director

lThese two sets 1ncluded all the subgectaunlts in the

. Peacé Rlver plan.



COMMUNICATION FROM MR. A. S. TOWELL,
: ~ JUNE 20, 1937

Office of ;nspectOr of Schools,
Pouce Coupe; B. C.,
 June 20th, 1937.

Mr. C. D. Gaitskell,
Prinecipal, High School,
Dawson Creek, B. C.

‘Dear Sir:-

, - I acknowledge receipt. of your report on your year's
work as Supervisor of Art Imstruction in about one-half the
schools of the Peace River Inspectorate, T sub join my replies
“to the questions you have asked, together with a few general

~comments.l , ' '

S 1. Yes. T could see clear evidence of the growth among
the pupils of appreciation of principles involved. For instanecs,
they evidently achieved some grasp of the principle of the pleas-
‘ing division of space as applied to pictorial composition as
well as the much more obvious things a3 poster lay-outs or letter-
ing projects. The same was true of rhythm, balance, contrast,
and so on., In the children's work through the year I could see
to a growing extent that, even in cases where they failed to
achieve their aim, they were nevertheless making a consclous at-
tempt to apply specific principles of art. The very fact that
~they were aiming at something showed that they had found some-
thing to aim - at. ,

2. Yes. If by "Art" we mean merely the ebility to draw,

I would say it is desirable but not necessary. But if we give
our instruction a broader base, I would say it is necessary for
. the elevation of taste and the heightening of appreciation. The
- subject can be so taught that there will be a ceohsiderable tran-

sfer to other and related fields; and I think that the subject=-
units as drawn up were calculated to produce such transfer.
Future revisions might well increase this tendency.

‘3. In the main, yes. See answer to question 2.

: : 4. Considering the limitatidns,,remarkable results
we:eﬁsecured.' SREIE PR L ,

‘lsee p. 102 ff. for the questions asked Mr. Towell.

elxi
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5. Yes. Teachers frequently commented on this point.

6. I could not answer this question definitely, except

to say that the per pupil cost in sehools participating was
smell, while in other schools it was almost zero.

7. Yes° ‘See question 4.
8. The imprOvemsntkwaS'conspieﬁOUS¢f

: 9. In schools not teking the course the Art work tended
- strongly to consist entirely of instruction in drawing, with soms
- eolour work, of the conventional flowers, butterflies, and camon
- models and objects. In other words the primary aim was the ac~
gquiring of some skill in graphiec representation. This is of
dourse a worthy aim. There was also some Production of designs,
based more, I fear, on copying of set models then on the ac-
quisition of governing principles. The work done varied a good
deal according to the skill of the respective teachers.

10. See anéwers‘to questions 1 and 9.

g 11l. Several teachers were emphatic in saying that they
themselves had received from the course a good deal more bene-
fit than the children. Naturally their greater maturity enabled
them to profit more by it. L ; ' ‘ :

: © 12. As to desirability, I would strongly advocate it,
As to feasibility, I am not so sure. If each inspectorate at-
tenpted to operate its own course, there would be great, and per-
‘haps undesirable variations in the work. Moreover, it is pro-
bable that few rural ingpectorates have teachers sufficiently -
- well trained to undertake it, ; L

, If the work were centralized some of these difficulties
~would be overcome, and quantity production of materials would
reduce per pupil costs.  On the other hand, the hectograph pro-
cess as actually used has certain characteristics which are well
adapted to the course as drawn up, but the limitations of the
process make it inherently undesirable for large-scele use. It
would be necessary to see whether the course could be modified
to adapt it to other means of reproduction.

Other comments: -

-~ - A fundamental point is whether we are to try to train
the pupils in drawing or in art. If the latter, we shall usually
~fail unless some way cen be found to furnish periodic help to
teachers-in-gervice. One of the great handicaps to progress in
education is the inevitable tendency of teachers to carry on the
‘instruction in the same way as they were instructed when they
were pupils. When planning the "drawing lesson," the teacher's
mind harks back to the drawing lessons he used to get, and he.
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obesttOO‘literally, elas, the injunction, "Go thou and do like-
wige." S ' s

- - In spelling and arithmetic the teacher is on femiliar

- ground. He proceeds with confidence and is willing to experi-

ment with new methods and ideas. In art, and even more in musi,
he is very unsure of himself; he is afraid of getting beyond his
depth. Thus we find ourselves in a sort of vicious cirele which
will be broken only when, as regards these so called "newer" sub-
~ .Jects, we produce a generation of children so well trained in
~ them that when they, in their turn, become teachers they will

hendle art, music, etc., with as much confidence and familiarity
as they now do the traditional subjects. : :

S The normal schools realize this, but in the few hours
they can allot to this work they cannot possibly give the budd-
ing pedagogue any sense of mastery. Actually, of course, the
situetion is improving, but only gradually. The problem is how
- to hasten progress, o - , ; : :

. With regard to art, the solution probably is a matter of

help to the teachers-in-service. Summer school courses help,

but they tend to be taken by those who need them least, namely,

by teachers who have talent in art. Much more will undoubtedly

be accomplished by a system such as has been in operation in
this inspectorate. ' ; - '

; . As regards the course actually drawn up last year, my ,
- Teeling is that it succeeded in attaining its object in spite of
~ handicaps., Among those handiceps was the fact that it had to be
drawn up for several grades and ‘hence was not especially suited
to any grade. It was left to the teacher to adapt the meaterial

- ag necessary in this respect.

= ‘ A good feature was the abundance of illustrative materid
furnighed. This aids gfeatly in the securing of the transfer of
- training which I mentioned above (vide question 2). THs feature
- should be extended if possible; it is the best possible way of
ensuring that pupils obtain a grasp of general prineiples. I
~think personally, although there are those who will accuse me of
advocating had pedagogy, that in this case it will be of con-

. siderable advantage if illustrative material includes numerous

- samples of bad art. I think that principles of this kind are
much better understood if pupils are shown the results of vio-
~lation as well as the results of conformity. £11 such examples
should, however, be very clear-cut and obvioug for elementary
grades. The youngsters would derive interest and profit from
exercises in "What ig wrong with this picture? At a later gtage
it could be shown that, with certain justifications and by com-
petent artists, accepted principles can actually be violated,
perhaps even with profit to the work as a whole, :
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‘Colour presents a broblem owing to difficulties inh re-

- production, Illustrative material helps again here, ILast year's
course laid a foundation for colour training, and I would ad-
vocate that in- succeeding courses a greater relative emphasis be
laid on this aspect, It branches out into all flelds of life,
and much could be done to raise the general level of taste and

~appreciation. Perhaps this is even more necessary for girls
than boys. ‘ :

. As Just one exemple, they would be interested in dis-
cussing elementary problems such as: A green blouse with a red
skirt would look horrible, yet an olive-green costume with red
trimmings might be beautiful. Why is this? : :

In later stages there would bé increasing interest in
{ discussion of the more subtle colour harmonies, the suiting of
clothing colours to complexions,hair, and eyes, and so on.
Other applications are equally obvious; and I would assert that
such training would be time well spent. Moreover the girls
would feel that they were being taught something of value, and
you know well what a difference that makes.l :

EE Another comment - - - experience with your own classes
might be taken to indicate that improvement in technique seems
to come more from practice than from instruction. Observation
of examples, however, is also of much help, (Another argument
for abundance of illustrative material). . '

- I could g0 on at,great length, but for several reasons
shall forbear. If you wish to quote any part of thig letter in
your thesis please feel free to do so, L

Yours very truly,

‘A, S. Towell.

, lthig suggestion was later developed into a subjeet-
~unit involving not only dress design but also costume design.



COMMUNICATION FROM MR. W. P. 1 WESTON
AND HIS REPLY TO A QUESTTONNATRE,
AUGUST ' 12, 1937,

-Provineial Normal School
Vencouver, B. C.
August 12 1937.

;C Dudley Gaitskell Esq.
Unlversity of British Columbla
Vancouver B. C.

Dear‘Mro Gaitskelli-

I enclose your questlons and answers which I have made'
. to the best of my ebility and which in the llght of our conver-
sation may mean somethlng.

. ' LI trust you will be successful in your researehes and

thet my little contribution mey be of assigtance, I shall be

vpleased to hear from you or see you later° ‘ ‘ :
Yours sincerely,

W, P, Weston.

. Quegtions and answers to questionnaire presented to Mr., ‘Weston'

‘1. What is the general ablllty in art of gtudents entering the
: normal gschool?

= "Very varied, Majority have done nothing since first
year high school. Many are quite good draughtsmen but have
llttle background 1n general fleld of art.n ,
2. What is their standard on leaving thils school?

P "I do my best to give them a general background and to
‘interest them in the subject.™ :

3. What changes characterize the present Teachers' Art Manual
as compared to that of 1924?

1rhe writer attended secme of Mr. Weston' classes at the
Normal School at hls klnd 1nvitation° ‘

elxv



B

81

166

"(a) Much more variety in subject matter or material
to be used both in drawing and design.
. "(b) 2An attempt (not always recognized by the teachers)
to foster creative work as opposed to the more formal methods
previously adopted.t ‘

What is your opinion of the general standard in art in the’
rural schools of this province? : - :

"(a) I am not in a position to judge but imagine that
teaching is somewhat hapheazard and that pupils often do well

~in spite of the teacher.

"(b) Manual dexterity is stressed still by many teachers
at‘the~expense‘of,ereative expression. I see a much greater
tendency to foster appreciation than was the case only a few
‘years back." o - Ca

What‘is yourvopinibn of the new progremmes of study as re-
gards sultability to the rural teachers' needs and oppor-

’ tunities?

N"For a teacher with any knowledge of art and modern ten-

‘dencies in education, I think the new course will give ample

scope for the present, Thig is the opinion also of many
rural teachers I have spoken with during the last two summer
schools.ﬂ : : . o :

' Are"thé'éims and'Subject-matter'streSSed in the text-book

~similar to those which you teach in your normal school clasges?

- "The text is only a manual for drawing and does not at-
tempt to explain or give direct assistance in general ap-
preciation. ‘ : ‘ : '

"I aim at accomplishing much more in the field of art

“history and appreciation. The text is only a guide for gen-

eral principles in elementary school &rawingz not art study.n

. What are these aims?

"I think you will gather from thefforegding."jk'

How many rural teachers attend,your class in art at the sum-
mer school for teachers this summer?

- "I am not certain, but I should say ten or twelve."



CIRCULAR LETTER TO TEACHERS IN THE
PEACE RIVER AREA, MARCH 24,
1936 ~

Dawson Creek High Séhool,
Dawson Creek, B. C., :
March 24, 19386.

To the teacher,
’."“7....'.:--...r..aSChOOl,
~Peace River Block, B. C,

‘ Dear_Sir;(orfMadam):

The B. C. Teacher of February reports the Hon, Dr. Weir
as having stated that art and art appreciation are of basic im~
portance in education, and that they are man's supreme retort to
“the ugliness of life,

Owing to their lack of time, inadequate training, and

~guided by an indefinite, unsuitable and uninteresting course of
studies, teachers seem to find difficulty in many cases to give
this subject of art its proper attention in the daily teaching

programms., - , ~

R Therefore, with the sanction of Dr. Plenderleith, I em
sending you this form. Will you be kind enough to answer the
following questions and to return the form to me at your earliest

~convenience? In answering these questions, you may aid a move-

ment to better teaching conditions in this importent subject.

- Please be assured that individual data will be kept strictly
private. - : ~ : -

Yours very truly,

C. Dudley Gaitskell,
Prinecipal.

=——— - e

Question S ‘ g Yes  No

l; Do you teach art?

2. Do you teach art appreciation?

clxvii
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Yes
Have you had any special training in this sib-
Ject of art apart from your normal school wak?

Do you consider that your pupils are being
given sufficient training in art?

Would an outline each month of an art course,
together with methods of Procedure, sugges-
tions and written instructions for you and
the pupils be beneficial to your work and that
of the pupils?

Would it be beneficial to have the art work
corrected at a central source each month?

No



CIRCULAR LETTER TO TEACHERS IN THE
PEACE RIVER AREA, MARCH 19,

Dawson Creek, B. C.,
March 19, 1937.

Qo thé?teacher; \
s e s e e ., DSchool,
Peace River District.

~Dear'Sir {or Madam):

, : ‘Dissatisfaction has been expressed by some of our rural
teachers over the art sections in the new programmes of study.
In order that T may obtain statistical data on your feelings to-
wards the art sections mentioned, I should be greatly obliged if
“you would answer the following questions-and return them to me
at your earliest convenience. I am meking a purely unofficial .
- survey and the individual results will be kept striectly private.

Yours sincerely,

——Cy Dudley Gaitskell.
“Supervisor of Art Instructin.

G Kindly consider the art sections of the new programmes
of study from some of the following points of view:

(a) The technical demands of the programmes as compared to
the rural teacher's knowledge of art, :

(b) The definiteness of the programmes}

(e) The time the prdgrammes demand for research as compared
to the time at the disposal of the rural te&cher.

(d) The material at the'diSPOSal of the rural teacher com-
pared to the work he is asked to do by the programmes.

(e) Whether or ﬂdt the outlines are more suitable for art
specialists in graded schools.

‘elxix




170

Question

Do you find that, in general, the art sections of the

new programmes of study are unsuitable for;your use as a rural
gschool teacher?

Yes

No

Reasons which prompted your angwer:

Neme_ " School
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