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ABSTRACT

In the last half century the way to full self-
development has become intimately bound up with the acquisition
of an ever-lengthening formal education. Moreover, the
successful operation of a democratic system demands a thinking -
people, Concern for the welfare of people on social assistance
implies the promotion of equality of educational opportunity
for their children. Failure to do so is both a betrayal of
responsibility and a neglect of human resources which we can
i11 afford.

The school dropout has been singled out as the object
of a great deal of publicity in North America in recent years.
Although numerous studies have been undertaken to identify the
characteristics of school dropouts, few studies have dealt
specifically with this problem as it is found in families in
receipt of social assistance. The present study looks at the
complex network of interacting forces: social, economic and
educational, affecting these families and attempts to identify
those factors which seem significant to school persistence.
Illustrations of the way in which these various forces actually
do combine to encourage early school withdrawal in public
a851stance families are cited.

Two hundred and ninety families having children between
the ages of 13 and 21 were selected from the public assistance
caseload in one area of Vancouver, Information regarding age,
length of time on assistance, and family composition were
obtained from assistance application forms. A sample of 27
families ‘having children between the ages of 15 and 21 were _
selected for interviewing, The interview schedules were designed
to obtain specific items of information from the parents, the
eldest child still in school and the eldest dropout and/or
graduate, wherever they occurred, '

Analysis of these interviews shows that families on
social assistance do not form a homogeneous group in their
attitudes toward school continuance. The proportion of dropouts
in public assistance families appears to be substantially higher
than for the general population., School experience and parental
motivation were found to be important factors in determining
school persistence. Factors which were seen to be operative in
determining the level of family motivation were feelings about
receiving social assistance, parental attitudes to. education,
mobility, intra-familial relationships, health and social
relationships. There was a group of students whose prospects
of graduating could have been materially improved by a higher
level of family income and a more encouraging approach by the
school or the Social Service Department. There are disturbing
indications that neither the school system nor other social
resources are a sufficient counterforce to offset negative
parental attitudes in families on public assistance.
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CHAPTER 1, THE SCHOOL DROPOUT: A SOCIAL PROBLEM.

' No longer is there any doubt that the increasing number

of early school-leavers and unemployed youth in this nation

constitute a major social and economic problem, With increasing

regularity their public visibility is illustrated in newspaper

flashes such as the following:

Already in their tens of thousands, these young.
school casuallties line up hopelessly outside
employment offices, crowd restlessly into pool halls
and juke-=box joints., They cost tax payers staggering
sums in unemployment and welfare benefits and many
authorities add in juvenile delinquency and crime. As
such they constitute a national catastrophe., And yet
their real tragedy defies measurement in dollars and
cents, It lies in abilities of mind and hand they_.
fail to develop; the potential they never realize.l:

The late president of the United States, John F.Kennedy,

» sounded the alarm in these words:

The future of any country which is dependent
upon the will and wisdom of its citizens is damaged,.
and irreparably damaged, whenever any of its children
is not educated to the fullest extent of his capacity
from grade school through graduate school. Today an
estimated four out of ten students will not even finish
high school -~ and that is a waste we cannot afford,'2

Before the concept of human resources Or'effective

manpower utilization became important in our thinking there was

little concern expressed over the loss of potential talent in

our population. The space race and cold war have sensitized us

to the possible shortage of manpower talent. The problem of

Hamilton Spectator, Hamilton, Ontario. August 24, 1963,

John F. Kennedy as quoted in Schreiber, Daniel; "Juvenile

Delinquency and the School Dropout Problem", Federal Probation,

vol.27 (Sept. 1963), p.l9.
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locating, motivating and financing maximum use of human resources
has arisen. Those at the other end of the academic scale also
claim our attention; those of limited intellectual endowment.
The majority of students, however, fall between these two
extremes and no group is immune from the incidence of school
dropouts. These young children may find difficulty in mastering
academic programs in the school or because of personal, financial
or social deprivation, their maximum use of educational
opportunities is impeded. When they prematurely withdraw from
the school system they are usually vocationally unprepared and
too personally immature to find and hold satisfying positions
of employment,

There is a humanitarian as well as an economic aspect
to the problem, Those excluded from the regular labor force
experience a great deal of individual frustration:

In a society where personality is organized around

work, where the worker depends upon his job for his

very ties to the world, and where an ability to perform

the role of provider rests upon his job, anything that

ggzeazigs t?it :gl;eii.ietastrophic not only economically
personally .

What is the problem of the school dropout and for
whom? The potential dropout in the school system is often
distinguished as a trouble maker, seat filler and frequently
a general nuisance by teaching personnel and school administrgtion..
Raising the number of years that must be spent in sehool has

‘created the problem of what to do with the non—academic young
person, or the poorly motrvated child. . They do poorly in

Bernard, Jessiej; Social Problems at Midcentury, New York,
Rinehart and Winston, 1961, p.393. | .

~
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school because they are confined to a routine which appears to
have little connection with life as they see it. 8School is
gseen, therefore, as little more than a custodial institution,
Truancy may be an escape from this frustration or the enforced
endurance of hﬁmiliating failure,

In the employment office the school dropout is a
recurrent nightmare. Because of his lack of vocational
preparation for employment and few personal qualifications to
sustain his activity in a job, he is difficult to place and
frequently requests new placements more often.

In the courts he appears with monotonous regularity.
In short there are few social agencieé at which he'does not
call on his shopping tour for resources to help him channel
his energies into productive and satisfying life experiences.

We see a failure in our elementary and secondary
schools to effectively engage or educate children from families
in the lower reaches of our status system. Previously this
aroused little concern because alienated adolescents could
leave school and be absorbed into a vast unskilled and semi-
skilled labour force. The manual laﬁoﬁr positions had to be
filled; somebody had to do society's less pleasant work. The
school helped to make the prospects of these unappealing jobs
more bearable by making education itself an irritant for
children from culturally deprived and academically unsophisticated
families,

Changes in the availability of employment opportunities

and in the social and personal requirements for adjuétment to
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a complex society have occurred more rapidly than the existing
institutional capacity to cope. Hence some educational and
welfare programs exist as an anachronism in our society.

What is the role and responsibility of social work?
Traditionally the role of social work has been to deal with and
“help find solutions to social problems:

Social work, as a profession, concerned with the

total welfare of people, recognizes that education is

. a vital part of that total welfare, It is important
then that (social workers) examine those aspects of
their own profession which are related to education and
that they explore ways in which through their profession
they can strengthen the opportunities of the student in
this country.l

Social work has fallen into the trap of too frequently
‘specifying personal rather than institutional inadequacies as
the cause of social problems., This myopic view has caused them
t0o look within the individual and the family situation for
causes of deviancy and malfunctioning and thus to limit their
remedial efforts to these targets. They have become preoccupied
with rehabilitation and amelioration at the expense of the
prevention of social problems. For too long it has waited for
the ¢lient to come to the place from which services are dispensed.
Social work enunciates two main professional purposes; (1) to
help people in need, and (2) to bring about social change to
reduce the number of people in need‘of help, There is now, more
acutely than ever, the necessity of looking behind the presenting

problems to discover the social and economic processes that

started these persons on their search for ambulance services.

~

1 Poole, Florence;"Working with parents of School Children,"
Social Work in the Schools - Selected Papers, New York, N.A.S.W. p.32.
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The purpose of this study is to take ﬁhe firat step in
understanding the underlying causes of premature withdrawal from
school in a limited group. By focusing our inquest upon those
families presently in receipt of social assistance there is an
attempt to identify those factors which in addition to a marginal
income influence a child's motivation and ability to make optimum
use of educational opportunities, The study endeavours to
consider the meaning of being a member of a low status,
disadvantaged, minority group and its influence upon the
aspirations and abilities of these youths and their families.
The question of the adequacy 6f existing institutions to meet
their needs in the educational field is then posed.

Some Socio-economic Aspects of the School Dropout Problem

Like any social problem, the problem of school dropouts
is highly complex and its analysis must take account of many
different factors.

Today, it is common to regard the child who quits
school before graduating as inviting nothing but trouble for
himself and the community, and since this idea is so ﬁidely held
it seems especially desirable to subject it to eritical examination.
Although the dropout may be accused of not making the most of
his opportunities and of depriving his generation of more
develope§ talenps, it should be kept in mind that if he has reached

the legal school-leaving age he has broken no law.

Technically, though, under no circumstances does
dropping out constitute a 'norm-violation'; nor can it
be taken for granted that the youngster has invariably
done the 'wrong' thing in quitting. There are, in brief,
presumably acceptable reasons for deciding to drop out,
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and anyone is within his rights to hold and exercise
them.1

| The very fact that the holding power of the schools
has steadily improved emphasizes the necessity of looking at
other aspects of the problem. In the United States in 1890,
eight per cent of youth of high school age were attending school
and six per cent were graduating. In 1960 85 per cent were
attending and 69 per cent were gradﬁating.2 A historic summary;
census by census from 1871 to 1951 in Canada, shows a steady
growth in percentage of those aged five to 19 attending school
from 50.1 per cent in 1871 to 66.6 per cent in 1951.3 In 1961
in British Columbia 83%.4 per cent of children in the home between
the ages of 15 and 18 years were attending school.4

Schrieber suggests'that the essence of the dropout

problem is not so much the number or proportion of dropouts as
that the world to which they seek entrance has drastically, and
rather incredibly, changed. TFor example, until recent years the
dropout was an essential part of the economy filling a continuously
large demand for unskilled labour., This is no longer true in
Canada as is evident from changes which have occurred since World

War II in the composition of the labour force, In the nine years

1 Schreiber, Daniel; "Juvenile Delinquency and the School Dropout
Problem", Federal Probation, vol.27 (Sept.,1963) p.l5.

2 Williams, Percy, V.; Our Dropouts, Baltimore, Maryland State
Department of Education, 1963, p.l.

3 Canada, Dominion Bureau of Statistics Education Division;
A Graphic Presentation of Canadian Education (Sept.1961), p.l10.

4 Source: Census of Canada, 1961.
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ptior to 1958-59 the professional category increased by 71 per
| cent whereas the semi-skilled and unskilled increased by only
19 per: . cent and.those engaged in agriculture, fishing, logging,
trapping and mining decreased by 27 per cent.,l Canada has
imported large numbers of skilled and professional workers while
many of her own people remained untrained for technical roles.

Another reason for the age-old problem of school
withdrawal coming into prominence now is the fact that this
decade is bearing'an unprecedented population load in the
adolescent-young adult range. The babies of the post-war baby
boom will be passing through the schools and into the labour
market this decade. At present, young persons are entering the
Canadian labour force at a rate of 35,000—40,000 per year. It
is estimated that a peak of 50,000-60,000 entries per year will
be reached by about 1965.2
Occupational trends must be related to changing patterns

of education. Providing the present pattern persists, ﬁhe
educational qualifications of all those young Canadians entering
4the labour force in 1965 will be és follows: One third will
have left school with no more than a full elementary school
education. Another one third will have dropped out before
obtaining a junior matriculation standing or its equivalent.
Less than 20 pér cent of the new entrants will have senior

matriculation standing and only six per cent will have completed

1 The Canadian Welfare Council} First Prlority. The Welfare of
People, (March, 1961) p.23

2

Ibvid., p.22.
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a university or college course.l Thus it would seem apparent
that although more children go to school longer than ever before,
this has not kept pace with the demands of automation for highly
skilled and educated workers,

Before turning to another aspect of this problem, two
questions must be raised even though they cannbt be dealt with
here., One is the question as to whether the schools are, or
should be, preparing young people to move into the labour force.
The other question is whether Grade "12 education is necessary
for all the jobs for which it is now a requirement.

‘Wilensky and Lebeaux in the Industrial Society and

Social Welfare point up an important aspect of the problem. This

aspect is very much a part of the major focus of this study - the
dropout from the social assistance family, "The lower-class boy,
disadvantaged in the struggle for status measured by middle-
‘class values, anxious about:the fact that he and his family
gseem to have lost that struggle, has a problem of ad':;}.us‘bment."2
More and more has the school been the block for him as education
has increased in prestige and social value.

The significance of this for individual development
has been explored in another study where it is suggested that

because of the increased importance of education in our society,

1 Loc. cit.

2 Wilensky, H. and C. Lebeaux; Industrial Society and Social
Welfare, New York, Russell Sage Foundation, 1958, p. 193,
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school provides a special focus for rebellion and conflict
formation for boys.l Consciously afraid that they cannot be
successful and will get hurt trying to achieve; they seek
gecurity in withdrawal.

This may in turn be aggravated by the stress of moving
from one social class to another for the lower-class child., For
some of these boys educational and occupational achievement may
be threatening to them because it involves competing with and
the surpassing of their fathers.

Occupational Opportunities of School Dropouts

The repercussions of dropping out of school can be
serious. First of all, a sizable percentage of dropouts
experience employment difficulties, Secondly, dropouts tend to
be more susceptible to delinquency than are high school graduates.
These repercussions will be discussed in turn,

Employment opportunities for high school dropouts are
decreéasing as automation reducés'fhe demand for unskilled labour,
and as industry increasingly demands higher levels of education
for the employees who run the complex machinery. The
employment problemé of the dropout have been summed up by.

E1li Cohen:

Compared to high school graduates, dropouts
suffer greater unemployment, take longer to find jobs,
get poorer jobs, and earn less money. Untrained and
incompletely educated, they are often underemployed,

face the prospect of a lifetime of blind alley jobs,
and sometimes remain chronically unemployed. They are

1 Litcher, Solomon 0. The Drop-OQuts, Glencoe, The Free Press
of Glencoe, 1962, p.248.
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vulner%ble, dispensable, and unwanted in our work
force.

- Three aspects of these employment problems will be
examined - the relation between dropouts and unemployment, the
types of occupations dropouts tend to have, and the significance
of these jobs in their everyday lives,

It may be said with cértainty that rates of unemploy-
ment among dropouts are considerably higher than among high
school graduates. The Canadian Senate Committee on Manpower
and Employment reported the following statistics for February,
1960: The total unemployment rate in Canada at that time was
some nine pér cent of the total labour force. The unemployment
rate among those who had completed secondary school was three
per cent., Among those who had completed primary school but not
secondary, the rate was eight per cent. And among those who
had not completed primary school, the unemployment rate was 19
per cent.?2

A classification of the total number of unemployed at
that time by levels of schooling throws additional light on the
relationship between educational levels and unemployment. In
February, 1960, some 44 per cent of all unemployed persons had

not completed public school. An additional 26 per cent had only

1 Cohen, Elij "The Employment Needs of Urban Youth, "Vocational
Guidance Quarterly, vol.l0 (Winter, 1962), p.87.

2 Canada, Senate; Proceedings of the Senate Committee on
Manpower and Employment, No.l, p.30, cited in Canadian Welfare
Council, "First Priority: The Welfare of People", submission to
the Special Committee of the Senate on Manpower and Employment,
Ottawa, 1961, p.24.
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a grade 8 education. -Twenty-two per cent had had some secondary
education.l This means that 92 per cent of Canada's unemployed
had not finished high school. Daniel Schreiber, Director of the
School qupout Project sponsored by the National Education
Association in'the United States, reported in 1963 that two-
thirds of the unemployed in this country have less than a high
school education.2 This figure is considerably lower than the
Canadian proportion.

Regardless of the differences in figures between the
two countries, it is obvious tﬁat unemploynent rates among
dropouts are considerably higher than among high-school greduates,
and this is a matter of justifiable concern.

The problem is not merely one of greater unemployment,
but of the type of employment secured by school dropouts.
Dropouts often obtain short-term or seasonal-type jobs. The
Dominion Bureau of Statistics reported in 1960 that school
dropouts from the lower grades tend to obtain employment in
unskilled and labouring occupations, while those dropping out
from the higher grades are more 1ikely to settle into occupations
of a semi-skilled, commercial, or clerical nature.’> A study in
the United States of 350,000 students who dropped out of schooi

between January and October of 1961 also points out the tendency

1

2 Schreiber, Daniels “The Dropout and the Delinquent: Promising

Practices Gleaned from a Year of Study," Phi Delta Kappan, vol.44
(February, 1963), p.216.

Loc,.cit.

3 Dominion Bureau of Statistiesj "Student Progress Through the
Schools, 1960," Catalogue No. 81-513, p.46.
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for dropouts to end up in labouring and semi-skilled occupations.
Many women obtained farm-type labouring jobs or jobs in private
households or other service work.l
Many children in the lower-income group are limited
as far as vocational planning is concerned by a lack of knowledge
of job opportunities, and also, of course, by the fact that they
may have had to discontinue their education and accept any
available job in order té assist in the support of the family.?2
The significance of the type of Jjob dropouts engage
in is far-reaching. If a youth has been forced by lack of
knowledge of job opportunities or by financial pressure or
insufficient education to take employment which does not use
all his abilities, his resulting frustration and boredom may
have an adverse effect on other areas of his life., Underemployment
of a man's potential, to say nothing of unemployment, may be
threatening to his self-esteem as well as to his economic
situation. The repercussions that the lack of a satisfying
job may have for an individual has been summed up by the |
Canadian Welfare Council as follows:
The lack of a satisfying job at an adequate wage
can do serious damage to famlly morale and solidarity.
It may lead to deterioration in the individual's capacity
for gainful employment and thus create dependency. It

can undermine an individual's self-respect and parental
status in the home, especially in a society where we

1 Schiffman, Jacobs;. "Employment of High School Graduates and
Dropouts in 1961,"'Monthly Labor Review, vol. 85 (May, 1962),

Pp.505-506.

2 Bach, Frank; "Vocational Problems of the Young Offender,"
Master of Social Work Thesis, University of British Columbia,
1961, p. 20.
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properly expect each individual to assume responsibility,
as far as possible, for meeting his own needs and those
of his family. And it can be equally damaging to young
people who are entering the labour market for the first
time and who are beginning to establish new homes and
families.l

Delinquenqy and School Dropouts

~Although it is not possible to establish any causal
relationship between dropouts and delinquency, several studies
have established the fact that most sentenced delinquents are
dropouts.2 On the other hand, there are many school dropouts
who do not become delinquents.

Some statistics will help to illustrate these
statements; In a recent study of dropouts cafried_out in Seattle,
Washington, it was found that 35 per cent of the dropouts
became involved with the courts. In anothgr study carried out
in Bridgeport, Connécticut, it was found that 24 per cent of
the dropouts were similarly involved. According to these studies,
there were large percentages of dropouts (from 65 per cent to
76 per cent) who did not become delinquents. But on the other
hand, in Seattle the delinquency rate amongst dropouts was 12
times that of those who stayed in school, and in Bridgeport it
was eight times that of stay—ins.3 And so averaging the two,
we could say that the delinquency rate was 10 times greater

amongst dropouts than it was amongst graduates.

1 Canadian Welfare Council; "First Priority: The Welfare of
People," Submigsion to the Special Committee of the Senate on
Manpower and Employment, Ottawa, 1961, p. 5.

2 Schreiber, Danielj "Juvenile Delinquency and the School Dropout
Problem," Federal Probation, vol, 27 (September, 1963), p.l8.

3 Loc.cit.
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In a Canadian study entitled "Vocational Problems of
the Young Offender," Frank Bach found that of 40 inmates of New
Haven, only three had completed high school.l While the large
majority of séhool dropouts do not become delinquents, most
'delinquents on the other hand are school dropouts.

It has been found that there are factors in the school
situation which lead to both dropping-out and to juvenile
delinquency. These factors have been listed by William C.Kvaraceus.
He states that the school situation of the potentially
delinquent child displays the following characteristics:

1. Shows dislike for school.

2. Resents school routine gnd restriction.

e Disinterested in school programme.

4., Is failing in a number of subjects.

5. Has repeated one or more grades.,

6. Has attended many different schools.

Te Intends to leave school as soon as the law allows.
8. Has limited academic ability.

9. Feels he does not ‘'belong' in the classroom.

10. Does not participate in organized extra-curricular
activities.

11, Has only vague academic or vocational plans.
12. Attends special classes for retarded pupils.
13, Truants from school.2

1 Bach, op. cit., pP.50

2 Kvaraceus, Williamg Juvenile Delinguency, Washington National
Education Association cited in Brook, George C.$ "High School
Drop-Outs
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Brook maintains that, if in addition to the foregoing, the
child seriously and persistently misbehaves, destroys school
material or property, is cruel and bullying, or has temper
tantrums in the classroom, he is likely to become a juvenile
delinquent.l These are admittedly tentative indications of
a common ground occupied by dropouts and delinquents.

Pactors Associated With Premature School leaving

Previous sections of this chapter have considered
the nature of the school dropout problem and some of the social,
economic, and occupational implications for the individuals
affected. The following sections will review those factors
which various studies have found to be typically associated
with premature school leaving with special reference to the
influence of low family income. Table 1 shows the frequency
with which eight major characteristics of school dropouts

are identified in 20 different studies undertaken in the U.S.A.

1 Brook; op. cit., p.34.
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Table 1. Characteristics of Schogl Dropouts as
: Revealed by 20 Studies.

Characterigtic - 4 WY g &4 O 0 NV oo g o | -

'nggﬂ-gmg) ® 0 mmmﬁmgmogw

e 2 © 0o b & g -v-l'gcbmowmw g-r-l 2

~H £ & 8 98 g g e -3 8 S o HS &

- g s3] a s &~ S I o= o
” K =
.i g 8
m m

Low=Income :
Family X-X X XX XX X X X X XX X XX 15
Tow
Achievement X X XX X X X X X X X X 12
Discouraged
or failing X X X X XX 6
Non- :
Participation
in Activities z . X X X XXX 7
Dissatisfied
‘with Teaching X X X XX X X 7
Feeling of not
Belongfng - . X - X X X X X 6
Weak or Broken .
Home X X X X X X 6
Iure of Job X X X X X 5

Poor educational achievement appears to be characteristic
of many school dropouts, but it would be quite wrong to assume that
most school dropop.ts_are of low intelligence. The pr_oblem is not

so simple as that, For example, one study notes that 56.5 per cent

1 R.A. and L.M, Tessener; Nat.Assoc. of Sec.School Principals
Bulletin, "Review of the TLiterature on School Dropouts," vol.42,
No.238 (May 1958), pe.l44., The exact titles of the studies referred
to in the above table are included in the bibliography of the
present study.
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of dropouts were under-achieving in relation to their ability
. as determined by intelligence testing,l onlyv4l.7 per cent
were performing up to the level of their ability and 1.8 per
cent were described as over-achieving. (i.e. Achieving at a
higher level than they were capable of on the basis of intelligence
test scores). Closely relatedvto level of achievement is a
limited ability to reéd, of the 13,715 dropouts examined in the
same study 45 per cent read at the sixth grade level or below?
despite the fact that 50 per cent of the dropouts had average
or above average intelligence. The study reveals moreover that
54.6 per cent of the dropouts had been held back in elementary
or junior high school and 35 per cent of them had had to repeat

one or more elementary grades.3 Under-achievement for one
reason or another appears to be a characteristic of the school

dropout.

Under-achievement is usually associated with
irregularity of school attendance. The Maryland study shows
that 60 per cent of dropouts attended irregularly in the last
full school year, and in the year_iﬁ which they dropped out a
mere 27 per cent attended regularly. It is interesting to note
that almost 60 per cent of the sbsences in the year in which
they dropped out are described as "unlawful absence."3

1 Maryland State Department of BEducationj Qur Dropouts, The
Maryland Cooperative Study of Dropouts, June 1963, Table 18,
Mental Ability and Achievement.

2 Qur Dropouts, Table 19, Reading Grade ILevel.

3 Qur Dropouts, Table 21, Retentions.
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Another common characteristic of the school drop-out
is lack of participation in athletic or extra-curricular
activities at school. The Maryland study establishes that fully
two-thirds of the dropouts did notlparticipate in athletics or
extra~-curricular activities.l ZIack of participation in school
social activities may be merely one other aspect of the sense
of alienation from school and peers which is mehtioned in a
number of different studies as characteristic of the dropout.

It appears that'it is more characteristic of the drop-
out than the non-dropout to be of low intelligence. Howevef,
various studies while - agreeing that this is so, differ as to
the degree to which it is so. Snepp found that the scholastic
aptitude of those who left school was below the average of all
students in high school as measured by the Otis Test of Mental
Ability,l but Cantoni's study found there was only a small
difference between the I.Q. of the dropout (92.3) and the I.Q.
of the gréduate (101.6) as measured on the Khhlman-Ahderson
Intelligence Test.? The Maryland study points out that 50,2
per cent of the dropouts had below average intelligence,4 which
is about what one would expect to find in a cross-section of
the general public, No definitive relationship between low

intelligence and early school leaving can be determined from

1 Qur Dropouts, Table 17, Attendance.

2 Snepp, Daniel W.; "Can.We Salvage the Drop-outs?," The Clearing
House, 31 (September . 1956), pp.49-54. -

3 Cantoni, Louis J.§ "Stay-Ins Get Better Jobs", Personnel and
Guidance Journal, 33, (May 1955), pp.351-3.

4 OQur Dropouts, Table 18, Mental Ability and Achievement.
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this latter figure. What is perhaps an area of greater
significance is revealed in Palmore's studyl which indicates
that approximately one third of 384 dropout children of "lower
class and assistance families" studied had average or above
“average intelligence.
There is 1little doubt that teachers represent
a most important factor in the lives of children and
adolescents., Not only will they affect personality
and adjustment of the pupil, but they will also
determine to a degree the reaction of the student to
the subject matter and play a role in school retention
or dropping out,

It is characteristic of dropouts to be ill-disposed
towards their teachers and to have been unable to get along
with them to a much greater degree than those who rehained in
school.,

The school dropout has a greater than average chance
of being born to parents who were themselves dropouts. The |
Maryland study investigated the educational level of the
parents of the dropouts and concluded there was a relati&ﬁship
between educational levels of parents and that of their children.
It established that the best educated parents had to an
extremely high degree, the best educated children,

‘ | At the other end of the scale, this same study revealed

that fully 80,3 per cent of thevfathers of dropouts were

1 Palmore, Erdman; Social Security Bulletin, (October 1963),
"Factors Associated with School Dropouts and Juvenile Delinquency
among Lower-Class Children", p.6.

2 Tressner, R.A. and L.M.; "Review of the Literature of School
Dropouts," The National Association of Secondary School Principal's
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themselves dropouts, and 78.5 per cent of mothers of dropouts
were themselves dropouts before graduation from high school.l

A further characteristic of the school dropout is the
fact that his parents are likely to be unskilled workers. W. L.
Gragg in his study observes that "Pupils whose parents pursue
managerial, clerical, professional and semi-professional
occupations are much more likely to graduate than pupils whose
parents are engaged in unskilled labour and certain service
occupations with low incomes." 2 The Maryland study confirms
this observation. It established that only 6.5 per cent of the
parents of the dropouts studied were classified occupationally
as "Professional, Owner, Manager,"3 whereas, by contrast, in
excess of 13 per cent of the total labour force of Vancouver
fall into this same occupational category.4

The important influence of the parents' level of
education on the amount of schooling achieved by the children
is indicated in Table 2. This tabie, which draws on British
Columbia data, shows that the proportion of children aged 15 -
18 years attending school is almost twice as great in‘families

1 our Dropouts, Table 6, Educational Level achieved by Father,
Table 7, Educational ILevel achieved by Mother.

2 Gragg, W.L.3 A Dropout or a High School Graduate, Education
Digest, 15, Sept. 1949, pp.30-31. Quoted in National Assoc. of
Secondary School, Principals Bulletin, (May 1958), p.l44.

3 Qur Dropoﬁts, Table 4, Occupation'of Head of Household.

4 Dominion Bureau of Statistics, Censﬁs of Canadag Population
and Housing Characteristics by Census Tracts, Vancouver, Queen's
Printer, 1961,




-2l -
with a University graduate as head as it is in families whome
head bes roceived no formel schooling at all, The differences
aré not as marked but are nevertheless significant for families
with intermediate levels of education; for cxample, in families
whose head hes only Sth year or more elementayy education the
proportion of children 15 - 18 years attemdins school is 77 per
cénx compared with nearly £8 per cent of children in families
whose head hae completed 4th and 5th year secondary education.

Pable 2.

(British Columbia, 1961)

ﬁhi;drag gﬁ Kgm& ;g““é@g
15 19 « 24 years

Parcentage
ing of Ho 29.,;kﬂu@&,§g§22& Zotel st School
fo seh@ollng 2057 53.8 1021 9.3
ﬁl@mentgzg - .
Iees than S5th year . 3611 67;3 396 15.6
Sth year and over - 27193 T7.2 114584 20.3
Secondary | N
1st and 2nd year 20072 @ 82,7 9352 24.9
4th and Sth yesr © 15417 87.9 7452 %6.2
Some Univeraity - 3892 9043 19%6 §7.2
University Degree . %8m 94.7 1843 67.6

Source: Cenous of Canada, 1961, Adapted from Teble
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The differences are even more striking for children still
attending school in the 19 - 24 year age group. This group
would include children taking vocational and technical courses
and attending University as well as a small minority who are
retarded in high school or who have dropped out of school and
returned, It is noteworthy that two out of three children in
this age group from families whose head is a university graduate
will be continuing their education compared with only one out
of five children from families whose head has only fifth year
or more elementary education.

In summary, it seems clear that motivation to. continue
in school is directly related to the educational attainment of
parents, Children of more educated parents attain more
education than the average. A similar influence appears to be
at work with regard to family'income; the higher the income the
greater the chance of continuing in school. According to Table

3, three out of four children between the ages of 15 - 18 years
| will be attending school in British Colﬁmbia from families whose
head earns less thénv$2,000;OO per annum compared with more than
nine out of 10 childreﬁ from families with incomes of $10,000.00
or more, Similarly, the chances of continuing one's education
after the age of 19 appears to be almost twice as'great for
children in families with incomes of 37,000.00 - $10,000.00 as
it is for children from families with less than $5,000.00 per
annunm.

These various relationships between the educational

attainment of children on the one hand and parents' education,
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occupation and income, on the other, have considerable
significance for the problem of school dropouts among families
receiving social assistance. An important'question concerns

the interpretation to be placed upon these relationships.

Table 3. Children attending School as a Proportion
of all Children at Home by Specified Income

Tevels of Wage Earner Family Heads.

(British Columbia, 1961)

Children at Home by Age

income Levels of 15 - 18 Years . 19 - 24 Years
Wage Earner Percentage Percentage
Family Heads Total at School Total at School
Under $2,000. 5594 74.2 2890 19.2
$2,000 - $2,999 5199 175 - 2769 20.8
$3,000 - $3,999 10534 80.0 5056 22.0
$4,000 - $4,999 13530 83.9 5895 25.2
$5,000 - $5,999 ' 9260 85.6 4031 29.6
$6,000 - $6,999 5728  87.8 2400 37.0
$7,000 - $9,999 4793 91.5 2104 48.5
$10,000 and Over 2076 94.9 1150 64.2
All Income Groups 56714 83.4 26295 28.8

Source: Census of Canada, 1961. Adapted from Table
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Do children from families of high socio-economic status
receive a greater stimulus to continue their education from the
perception of the connection between educational achievement
and occupation or are the superior economic advantages which
they enjoy the critical factor? Are these various family
influences strong enough to keep untalented children in school
and prevent talented children from continuing their education?

The Special Problem of the Low Income Family

A number of studies have examined the incidence of
premature school withdrawal among children from low income
families., One such study of 18,500 former recipients of the
Aid.to Dependent Children program in the United States revealed
that 71 per cent of the boys and 61 per cent of the girls had
dropped out of school before age 18 without graduating.l These
figures are notably higher than for the general population of
school-leaving age. A smaller study of dropouts in 70 secondary
schools of Illinois indicated that 72 per cent of all youths who
dropped out of high school came from families of low income .2
Another study claims a dropout rate for lowest income schools
which is 20 times greater than the dropout rate in the highest

income schools in a large U.S. city.3 The greatest differential

1 Blackwell, G.W. and W.L. Godwin; "Social Class and Economic
Problems of Adolescents," High School Journal, (March 1952),
quoted in N.A.S.S.P. Journal 1958, p.l44.

2 Hand, Harold C.; "Do School Costs Drive Out the Youth of the
Poor?" Progressive Education 28, (Jan. 1951), p.89-93 - quoted
N.A.S5.85.P. Bulletin, May 1958, p.l1l43.

_3 Sexton, Patricia Cayo; "Social Class and Pupil Turnover Rates, "
Journal of Educational Sociology,(November 1959), vol.33,No.3,
PP.131-134,
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rate of dropout in Vancouver in the year 1961-1962 was .6 per
cent of the school enrolment in a high income area, as opposed
to 28.8 per cent in a low one.l

Parental attitudes to the school and education as such
are important in their influence on children's attitude and
performance in the school. Sometimes school is seen by parents
as merely vocational training or as a panacea for all their ills.,
If it is not seen as a positive vglue, or the expectations of it
are unreal, and if the goals and values of the educational system
are not meaningful to the parents, one can expect a negative or
apathetic reaction to school on the part of the children.

Education is looked to as a possible means of breaking
the chain of economic dependency, subsistence living and their
conconitant problems, which are found in families who have been
in receipt of public assistance for long periods of time.2 If
the negative forces in operation in such families work to
discourage a child from completing his education, we cannot
count on breaking the dependency cycle by means of our present
education and welfare services, Alex Inkeles points out one
aspect of the perpetuation of dependency when he says, "Not only
is the horizon restricted for the individual of.lowervstatus,
himself; he also tends to insure his self perpetuation by

restricting the horizon of his children and others who share his

1 pupil Withdrawal Surve s (Sept. 1961 - August 31, 1962),Dept,
of Research and Special Services, Vancouver School Board.

2 Spence, John William, and Brown, Beverley Blakes Measurement
of Need in Social Assistance, Master of Soclal Work thesis,
University of British Columbia, 1962, p.98.
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disadvantaged status."l

In addition to the problem of sociai dependency created
by lack of education and skills, it is important to recognize
other reasons for wishing to educate our whole population,
including what Frank Riessman calls the culturally deprived or
disadvantaged child, In the first place, thoselpeople who are
not educated are a neglected resource and are denied the
possibility of full self-realization. Secondly, if these young
people are denied education because of factors beyond their
control, we are betraying our proclaimed purpose of providing
equal opportunity for all. For children from low-income
families mere equality of access to educational facilities may
be totally insufficient to ensure true equality in the chances
of life; Social and psychological barriers may stand in the
way of their taking advantage of education offered., It is clear
that while certain attitudes and behaviour may not be conducive
to achieving success in school or in a vocation, these
attitudes and behaviour are a response to the environment in
which one lives and the influences that surround one. Daﬁis
has said, “The behaviour which we regard as 'delinquent' or
'shiftless' or 'unmotivated' in slum groups is usually perfectly
realistic, adaptive and -- in slum life -- respectable response

to reality.“2 If the same thesis is applied to families on

1 Inkeles, Alex; "Industrial Man: The Relation of Status to
Experience, Perception and Value," The American Journal of Sociology,
(July 1960) vol.66, No.1l, pp.l-3l. |

Davig, Allison '} Secial Class Influences upon Learning,
Harvard University Press, 1961, p.ll.
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Social Assistance, are we providing an equal opportunity to
their children, if no account is taken of their social handicaps?’
Thirdly, education is seen as a means of combattiﬁg those social
ills of prejudice and intolerance as well as anti-intellectualism,l

Method of Study

In October, 1963, the Soufh Unit of the Vancouver City
Social Service Department was serving a total of approximately
5,000 cases made up of single recibients, couples and families
with children. The files of these families were drawn
(approximately 690) and briefly examined to determine those
families with children aged 13 to 21 years. The latter group
comprised 290 families. Some 100 files of families with
children could not be examined because they were not available
in the agency for a variety of reasons. Some were in use in the
‘Central Office or the Medical Division, and others could not be
traced in the time available., These one hundred files would
probabiy have included approximately 42 families with children
between 13 and 21 years.

The 13 to 21 age range was chosen because it includes
those children most vulnerable to dropout pressures as well as
those 0ld enough to have left school either as dropouts or
graduates. The study was intended to gather information on all
three groups: (a) children still in school and in the process
of developing interests, ideas and experiences likely to

influence their continuing their formal education; (b) children

1 Riessman, Frank; The Culturally Deprlved Child, Harper and
Brothers, New York, 1961, p.3.
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who had left school before completing grade 12; (c) children who
had graduated from grade 12,

A schedule was completed for each of the 290 families
with children aged 13-21 years, recording such information as
marital status and age of parents, number and ages of children
in family and length of time on Social Assistance. (See
Appendix F. ). This information is presented in tabular form
and analyzed in Chapter Two.

As the study progressed it was evident that time would
not permit thé interviewing of children aged 13 and 14 years and
accordingly the universe from which it was planned to draw the
interview sample was reduced to those families with children
aged 15 to 21 years., This group comprised 225.families made up
of 146 one-~parent families and 79 two-parent families, These
families were then stratified according to year of first reported
application for Social Assistance.

For purposes of more intensive research, interview
schedules were designed for parents; children in school, children
who withdrew before completing grade 12, and high school graduates.
Twenty-seven families were interviewed. Where possible the
oldest child in school, the oldest dropout and the oldest
graduate in each family were selected for interview,

Selection of families for the interview sample was
made on the following basis. After stratification of families
according to year of first application (pre 1955, 1955-1959,
1960-1963) every third family of the two-parent families was
selected to give a total of 24 and every fourth family of the
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one~-parent families was selected to give a total of 36,
Altogether 16 families were drawn from the group that applied
for Social Assistance before 1955, another 16 from those who
applied befween 1955 and 1959, and 28 from those who applied
between 1960 and 1963.

Table 3A, Schocl Dropouts from Social Assistance Families

Selection of Sample for Interviewing

J

2_Parent Families 1-Parent Families
Year of First i Number in Number in
Application Total Sample Total Sample
Pre 1955 17 3 40 5
1955-1959 16 3 41 5
1960-1963 46 6 65 8
Total: 79 12 146 18

Prior to approaching these families, five families
were drawn from the files of the South Unit for a trial run in
order to test the interview schedules. On the basis of these
interviews certain revisions were made in the schedules,

Of the 39 families in the sample who were approached

initially by letter, and subsequently by personal contact, 27
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agreed to participate. In four cases it was possible to interview
only the parents because the children were unavailable. In one
case the parent would only speak on the telephone, but the child
was interviewed.

The intervieﬁ schedules were designed to provide for
consistency of interviewing and recording among the five
interviewers, while at the same time permitting the ﬁaximum of
latitude in the development of answers to particular questions.
Unless otherwise stated, the tables in the text are based on
information collected through the survey schedules.

Information collected in the interview is analyzed in
Chapters Three and Four. First, information on the parents
interviewed is presented and compared with corresponding data
for the total universe of families from which the sample was
drawn.‘ Parental attitudes and expectations with regard to their
children's education are then examined and following this the
experiences.and aspirations of the children themselves are
considered. The concluding chapter attempts to identify thosé
factors in the family, school, and personal situations of the
children which significantly affect their chances of staying in
school. Throughout, special attention is paid to the influence
which living on social assistance has on children's completion

of their formal schooling.



CHAPTER 2, THE FAMILIES SELECTED FOR STUDY

For purposes of this study families receiving social
agssistance and with one or more children thirteen years and
older were designated as the "population at risk". The number
of such families served by the Sputh Unit of the Vancouver
Social Service .Department in October 1963 was something in
excess of 300, but information could only be obtained from the
files of 290 and this is accordingly the universe used for
subsequent tabulations. These 290 families are referred to as
the Survey Sample, and comprise a little more than one-quarter
of the total families with children receiving social assistance
from the South Unit, and about one-half of one per cent of all
families with children at home in the City of Vancouver (Table 4).
Less than 30 per cent of family heads in the survey sample were
born outside of Canada compared with a ratio of 35 per cent
foreign born in the total city population. It is perhaps note-
worthy that exactly one-half of family heads in the sample who
were born in Canada come from another province (Table 5). It is
not known at what stage in their care;rs they came fq British
Columbia, |

Reasons for Applying for Social Assistance

Common to the families who apply for social assistance
is the fact of destitution but behind this condition may lie any
one or -combination of a number of different circumstances. Need
may result from inability to find employment which in turn may be

associated with limited educational or vocational qualifications
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or a skill which is no longer in demand, from mental or physical
handicap or age. The chief.-earner in the family may be
incapacitated either temporarily or permanently by ill-health
or be in prison; or the parents may be separated by divorce,
desertion or mutual agreement, leaving one of them with total
responsibility for earning a living and caring for the children,
In such cases, it sometimes proves impossible to combine the two
responsibilities and social assistance is sought to enable the

remaining parent to stay home and care for the children.

Table 4., Families with Children at Home

Vancouver; South Unit City Social Service Department;
and Survey Sample. (a)

Families with Children

at Home
No. %
Vancouver City 56,136 100
City Social Service _
Department, South Unit 749 1.3
Survey Sample 290 0.5

Source: Figures for Vancouver based on Dominion Bureau of
Statistics, Census of Canada 1961; figures for
South Unit City Social Service Department, and
Survey Sample refer to 1963.



- 33 -

Table 5., Place of Birth of Family Head
Survey Sample

Born in Canada:

British Columbia ' 68
Other Provinces 136 204

Born outside Canada:

United Kingdom | 32
Australia/New Zealand 2
Europe 39
United States 7
Asia 4
Not Reported 2 _86
Total: 290

Each of these circumstances is likely to exert a
somewhat different influence on the family applying for social
assistance and should therefore be included in any consideration
of the relationship between this experience and the educatibnal
prospects of the children in the family. Not only does this
information have immediate value for the presentstudy but it
woﬁld also seem desirable for ordinary purposes of program
evaluation to report regularly and in a systematic fashion the

reasons for application for social assistance. Unfortunately,
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the reasons noted by City Social Service Department workers on
the application forms are not sufficiently well-defined or
consistently enough recorded to permit any meaningful tabulations
to be made from them. The categories most frequently used and

the number of cases within each of them are shown in table 6.

Table 6., Reason Given for Application

Survey Sample

‘ One Parent Two Parent ' Total

No. % No. % No. %
Unemployment 42 22,58 61 58.66 103 35.52
Destitution 68 36,55 27 25.96 95 32.76
I11 Health 20  10.76 10 9.62 30  10.34
Child Care 20 10.75 0 0.00 20 6.89
Desertion 13 6.99 0 0.00 13 4.49
Other 21 11.29 6 5.76 27 9,32
Not Given 2 1.08 0 0.00 2 .68

Total: 186 100 104 100 290 100

Assets of Families

That families are virtually destitute when they apply
for social assistance is amply confirmed by the figures given in
Table 7. Nearly two-thirds of families for whom information is

‘reported had less than $10,00 in cash or savings and only five
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per cent of families had property worth more than $3,000,00.
Property in these cases would almost certainly refer to the
homes occupied by applicants and as later sections of this study
will disclose, the quality of owner-occupied housing is very

poor indeed,

Table 7. Assets of Families at Time o_f Most Recent
Application for Assistance

Survey Sample

Families
Cash Assets No. %

- Less than $10.00 : 184 63.45
$10 - $100 51 17.59
$101 - $200 8 2.76
$201 - $500 7 2.41
Unknown _40 13,79
Total: 290 100

Families

Value of Property No.

Less than $200.00 17 5486
$200 -~ 8500 11 3.79
$501 - $1,000 8 2.76
$1,001 - $2,000 10 .45
$2,0a - $3,000 7 2.42
$3,001-0or more 26 5.52
Unknown 211 76,20

Total: 290 100
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According to the regulations to the Social Assistance
Act, assets to the value of $500.00 are permitted to families
applying for social assistance. Considering the overwhelming
proportion in this sample who have little more than a few
dollars, the question arises whether families in need know about
this entitlement or whether if is understood policy in the Social
Service Department to discourage applications for assistance until
thé family has exhausted practically all of its resources,
Whatever the reasons, it would seem indisputable that the
prospects of successful rehabilitation are diminished if help
is withheld until the last possible moment. |

Freguency of Need for Assistance

Table 8, which compares the present length of time on
Social Assistance with the number of previous applications,
provides a valuable supplement to the information given in the
previous table. The nature of dependency and its effect on
family morale and educational achievement must be considered not
only in relation to the total Span of time over which alfamily
has been known to a social agency, but also iﬁ terms of the
frequency with which it has had to apply for Assistance. Thirty-
five per cent of families in the sample were receiving Social
Assistance for the first time and almost one-half of these had
been receiving it less than one year; the remainder of this group
had been living uninterruptedly on Assistance for periods ranging
from one to seven years or more, It is important to recognize
that uninterrupted dependence on Social Assistance for a long

period of time is not necessarily a sign of gross social
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“incompetence on the part of a family. For certain family
relations such as the loss or incapacity of the chief-.earner
through separation or death or chronic illness and the presence
of young children in the home, there may be no alternative to
the provision of long-term aid on a continuing basis, although
even here the possibilities of rehabilitation are often greater
than is commonly supposed or attempted. There are other
.situations which prompt grave misgivings about the effects of
Assistance on.morale, What, for example, are the implications
- of a history of repeated resort to Social Assistance? What are
the circumstances of those twelve families whose current period
on Assistance is less than one year but who have feceived
Assistance on more than five different occasions before?
Altogether 16 per cent of families in the sample had been in
réceipt of Social Assistance on five separate occasions.

Date of Pirst Application for Social Assistance

According to one popular stereotype the social assistance
family is chronically dependent and consent to be so. This
stereotype is no different from most stereotypes in being
thoroughly misleading and stands in need of testing against
objective facts., The data in Table 9 contributes in a small
way to the establishment of a more factual picture. DMore than
half the families in the sample first applied for assistance
within the last three years and another 25 per cent in the last
eight years. The evidence of a chronically dependent group lies
in the eight per cent of families whose first application for

assistance was made between 14 and 34 years ago. It is among
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the children of such families that one would éxpect the greatest

attrition of educational achievement and aspiration.

Table 8, Duration of Current Period on Assistance
Compared with Number of Previous Applications

Survey Sample

Duration of Current Period on Assistance

Number of Tess 1 Yr. 3 Yrs. 5 Yrs, 7 Yrs.

Previous than to to to or ~ Not
Applications. 1 Yr. 3 ¥Yrs. 5 Yrs. 7 ¥Yrs. More Reported Total
No previous

applications 47 23 16 11 5 0 102
i " " " 27 18 8 3 6 2 64
2 " " " 22 10 3 0 0 2 37
3 on n 10 8 4 3 2 1 28
4 " " " 6 3 2 2 1 2 16
5 to 10" " 11 9 2 0 1 2 25
11 or more " 1 2 1 0] 2 0] -6
Not reported 5 3 2 0 2 - 12
Total: 129 76 38 19 19 9 290

The sharp increase since the late 1950's in the number

Qf two-parent applications, both absolutely and in relation to

the number of applications from one-parent families 'is noteworthy.

This undﬁubtedly reflects changing economic conditions leading to

an increase in unemployment for the unskilled worker which most

heads of social assistance families are.
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Table 9. Date of First Application for Social Assistance
Survey Sample

One Parent  Two ParentA Total
Year No, 2 No. % No. %
1924 - 1929 2 1.07 0 .00 2 .68
1930 - 1934 0 .00 0 .00 0 .00
1935 - 1939 8 4.30 1 .96 9  3.10
11940 - 1944 2 1.08 2 1,93 4  1.38
1945 - 1949 5  2.68 3 2.88 8  2.76
1950 - 1954 31 16,67 11 10.58 42 14.48
1955 - 1959 52 27.96 21 20.19 73 25.18
1960 - 1963 86 46.24 66 63.46 152 52,42

Total: 186 100 104 100 - 290 100

Marital Status of Heads of Families

Table 10 points up a significant difference in the
family life of the children in the survey sample compared with
children in metropolitan Vancouver as a whole. If it is conceded
that child development is enhanced when both parents are in the
home, the relatively disadvantaged position of the social
assistance child emerges clearly from this table, Whereas more
than 90% of all families in Vancouver have both parents at home,
only 35% of the families in our survey sample enjoy this advantage.

The table moreover provides a further commentary on the nature
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of the circumstances which prompt the need for public aid.
Thirty~-three per cent of the wives in the sample are separated
from their husbands or have been deserted compared with 2.6 per
cent for the Vancouver population as a whole and more than 14
per cent are widowed compared with a rate of 4.5 per cent of
widowed family heads for the total population. Table 11 shows
the distribution ofichildren aged 15 years and older among the
families of different marital status for the survey sample and

Metropolitan Vancouver.,

Table 10.Marital Status of Family Heads: Metropolitan
Vancouver

Compared with Survey Sample

Marital Status Vancouver Study Group
No. % of Total No. % of Total
Husband and Wife 178852 91.11 104 35.86
at Home
Wife only at Home 5043 2.56 96 33.10
Husband only at
Home ' 1034 53 6 2.07
Divorced 2212 1.13 25 8.63
Widowed 8745 4.46 42 14.48
Never Married 414 21 17 5.86
Total: - 196300 100 290 100

Source: Data for Vancouver derived from census of

Canada, 1961, Table 74;data for survey sample
.derived from files of South Unit, City Social

Service Department.
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Number of Children at Home Fifteen Years and Older,

by Marital Status of Family Head

Metropolitan Vancouver and Survey Sample.

Children Home |
- 18 Years 19 -~ 24 Years
Survey Survey
Vancouver Sample Vancouver Sample
Husband and !
Wife at 33676 87.9 90 34.7 17927 83%.3 25 33.8
‘Home ‘
One Parent
Home
Widowed 2029 53 39  14.8 1966 9.1 8 21.0
Divorced 752 2.0 24 9.3 . 446 2.1 6 8.1
Never
Married 42 0.1 14 5.4 53 0.2 7 9.4
Total: 38%21 100.0 260 100,0 21522 100,0 76 100,0
Source: Figures for Metropolitan Vancouver derived

from Census of Canada, 1961, Table 74.

Age of Family Heads and Size of PFamily.

The criterion used for selection of survey sample (i.e.

families with children 13 years or older) has produced a group of

families at a relatively advanced stage of family formation with

correspondingly higher average ages of parents and above average

numbers of children,

The median age of the parents in the sample
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is 42 years, with one-parent families having, on an average, a
median age four years younger than heads of two-parent families,
(Table 12). The average number of children per family in the
sample is 3.1 compared with an average of 1.2 children for all
femilies in Vancouver, (Tabie 13), It is noteworthy that 12
per cent of families in the sample have six or more children at
home and almost 10 per cent of two-parent families are very
large with seven or more children in the home. Other studies
indicate a negative correlation between family size and average
education of children; that is, the larger the family the less
education the individual children are likely fo attain.l The
relationship between size of family on financial dependency on
the one  hand and educational achievement of the children oh the
other, is clearly an area deserving intensive study among'familieq
receiving social -assistance.

Considering the bias of the survey sample in the
direction of older, and therefore larger families an attempt has
been made to offset this distértion by comparing family sizes
within similar age groups for parents in the survey sample and
in the Vancouver population generally (Table 14). The striking
fact which emerges from this comparison is that male family

heads between the ages of 35 - 44 years in the survey sample

1 See, for example, James N, Morgan et alj Income and Welfare
in the United States, McGraw-Hill Book Co. 1962, "The number of
children in the famlly is a major factor influencing the level
of education expected for children. Other things being equal,
girls and boys in families with one or two children are expected
to obtain a substantially higher level of education than those
who are members of families having five or more children."




- 43 -
have exactly twice as many children on an average as their
counterparts in the City as a whole, (i.e. 4.7 children per
| family compared with 2.3). The differences in family sizes for
female family heads are equally striking. Although the evidence
is not conclusive there is reason to believe that families in'
the survey saﬁple are somewhat younger than other families in
the City with children 15 years or older, (Table 14B). If this
should prove true, the combination of unusually large numbers of
children and relatively young parents presents a set of
circumstances likely to prove inimical to the educational

development of children.,

Table 12, Age of FPamily Heads
Survey Sample

Tvpe of FPamily

One-Parent Two-Parent Faﬁiiies

No. # = No. & Fo. %
Under 25 years ' 4 2.2 2 1.9 6 2.1
25 - 34 years ‘ 18 9.7 4 3.9 22 7.5
35 ~ 44 years 96 51.6 35 33.6 131 45.2
45 - 54 years 48 25,8 35 33.6 83 28.6
55 - 65 years 14 7.5 17 16.4 31 10.7
Not Reported 6 3.2 11 10.6 17 5.9
Total: 186 100,0 104 100.,0 290 100.0

Median Age of One-Parent Families _ 41 Years
Median Age of Two-Parent Families 45 Years
Median Age of All Families in Sample 42 Years
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One of the most disturbing features of the composition
of families in the sample is the large proportion of children
under 15 years of age. About two-thirds of the children are
under 15 years and nearly 60 per cent of these live in families
in which there is only one parent in the home, (Tables 15-16).
There are 143 children, or nearly 16 per cent of the total, who
are under six years of age. These figures are disturbing
because they underline the potential size and long-term nature
of the problem of undeveloped human resources in families
dependent upon social assistance.

Table 13, Size of Family - Children
Survey Sample

Number of Children in Family

Type of Family : Total
1 2 3 4 5 6 7+ Families

One-Parent Families 36 . 47 39 33 15 12 4 186
Two-Parent Families 20 19 21 17 8 | 9 10 104

Total Families 56 66 60 50 23 21 14 290
Average number of children per one-parent family 2.9
Average number of children per two-parent family 3.4
Average number of children per family (total sample) 3.1

Average number of children per family, Vancouver City(a) 1.2

(a) Based on Census of Canada, 1961, Table 52.
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Table 14, Average Number of Children in Family
Accordineg to Age of Head: Survey Sample

Compared with Vancouver City

Children per Family

Male Heads | Survey

Age Vancouver Sample

A1l Male Heads | - 1.4 3.5
Under 25 Years . 0.9 o5
25 - 34 Years 1.8 5.0
35 - 44 Years ‘ 2.3 , 4;7
45 - 54 Years 1.6 3.0
55 — 64 Years 0.6 2.2
65 and Over 0.1 -

Female Heads

All Female Heads 1.3 3.0
Under 25 Years .1.5 2.5
25 - 34 Years 2,0 3.4
35 - 44 Years 2.1 3.4
45 - 54 Years 1.5 2.4
55 - 64 Years 0.7 1.8
65 and Over 0.1 | -

Source: Figures for Vancouver based on Census of
Canada 1961. Bulletin 2.1-7 Table 74.
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Table 14B. Number of Children in Family according to Age
of Family Head - Survey Sample

Number of Children

%ggii§ Head 1 2 3 4 5 6 T+ Total
Under 25 Years 1 1 2 0 1 0 0 ‘ 5
25 - 34 Years O 3 10 4 3 1 2 23
35 - 44 Years 15 28 23 26 14 12 14 132
45 - 54 Years 23 26 14 17 4 3 1 88
55 - 65 Years 13 8 7 2 1 0 O 31
Not Known 1 2 2 1 Q9 2 0 S Y
Total: 5 71 58 50 23 18 17 - 290

Table 15, Families by Marital Status, and Age of Head showing
Age Distribution of all Children at Home for
Survey Sample

Marital Status

Married Under 15 yrs. 15-18 yrs. 19-24 yrs. Total
Husband and Wife at Home 235 90 25 350
One Parent only at Home 205 93 20 318
Widowed 61 39 18 118
Divorced 45 24 6 15
Never Married 23 14 1 44

Total: 569 260 76 905




Table 16, Distribution of Children by Age according to Type of
| Family - Survey Sample

Type of Family

All

Age of Children One~Parent Two-Parent Families

_ No., % No. % No. %
Under 6 Years 82 15.0 61 17.1 143 15,8
6 = 14 Years 252 46,0 174  48.7 426 47.1
15- 18 Years 167  30.5 9%  26.1 260 28.7
19- 24 TYears 47 8.5 29 _ 8.1 76 _ 8.4
A1l Children 548 100.0 357 100.1 90% 100.0

The Interview Sample

Reasons for Application for Social Assistance

Reasons for application for Social Assistance beyond
the brief descriptions such as "destitute," "unemployed" or
"child care" found on application forms could not always be
easily determined, but in some cases it was possible to fill
out these uninformative labels with information obtained from
interviews with parents., This information tended to be the
present reason for not seeking or obtaining employment rather
thah the original, expressed reasons for application. As could
be exgected in a sample composed of families with children, a
frequent feaéon for requiring Social Assistance was for the
support of children. ZEight mothers indicated a preference to

remain at home with their children. Three of these families had
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pre-school children and the remaining five had all their
children in school. In those cases where all the children were
of ‘school age, the mothers preferred to remain at home in order
to provide proper care and supervision. Four of these families
in which child care was the central reason for needing Social
Assistance reported frequent illnesses in the family. Three
motheré had considered part-time employment but had not been
able to find jobé which would allow them to care for their
children -adequately. In two cases it appeared that the mothers
did not have occupational skills on whiéh to fall back,.

Table 17. Primary Reason Given for Receiving Social Assistance
Interview Sample

One~Parent Two-Parent
Unemployed : ' 4
Child Care 8
'I11 Health 1 2
Loss of Breadwinner 8
Unknown _4 _
Total: ‘ 21 6

In some cases these mothers did not feel that the net earnings
they might make would improve their financial position. Costs
incurred by being employed such as expense of baby sitters,

additional clothing and transportation when subtracted from a
low wage would mean that their income would not be appreciably

higher than on Social Assistance,
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Loss of the breadwinner in the family through death,
desertion, separation or divorce was mentioned in eight families,
In seven of these, child care was certainly a major factor, but
the reason for receiving Social Assistance focussed on loss of
a provider rather than on suggesting that the predominant
reason was child care., This was especially true among those
families which had teen-age children. Only one parent who gave
"loss of breadwinner" rather than "child care" had pre-school
children. In the other seven, the median age of the youngest
child in the family was nine years. In two of these families
the point was made that prior to the family breadwinner's
'death, he had been a poor manager of family financés.

Physical ailmeﬁts mentioned by three families either
completely prevented employment or allowed for only part-time
work. In some cases, where illness was one of the secondary
reasons for receiving Social Assistance the disabilities‘
affected the parent and in others, the Qﬁildren. One father
was unemployed because of a back injury, not covered by W.C.B.,
which prevented him from resuming his usual employment asla
labourer. |

Unemployment of the father, uncomplicated by any
apparent physical disability, accounted for the applications of
three families. In these cases there was no suggestion of the
mother taking employment.

Characteristics of Families Interviewed

This section examines the marital status of parents,

place:: of birth of applicants, age of the family head and the
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number of children in the familylcompared to the age of the
head of the family. |

Considering the conditions which lead to financial
dependency it is not surprising that the present sample of
»families includes a large proportion with only one parent in
the home. The ratio of married to single heads in the universe,
was 36 per cent to 64 per cent. In the intefviewed group 27 per
cent of the parents were married and the remaining 72 per cent
were one parent families with several forms of single status,
i.e. six were widowed, two were deserted, five were separated,
four were divorced and two lived in common law. The marital

status of one family at the time of the interview was unclear.

Table 18, Marital Status of Family Heads
Interview Sample

Number of
Marital Status Family Heads

Married
Widowed
Deserted
Separated
Divorced
Common TLaw
Not Known
Total:

N
Is]ll—‘l\)-h\)’ll\)o‘\ﬂ
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One of the studies reviewed in Chapter 1 suggested
that marital status of the parents could not be considered a
significant factor in school retention. Seventy-two per cent
of the dropouts reviewed in that study were from families in
which both parents were present and legally married. It
therefore cannot be assumed that marital status, as such, is a

major contributing factor in the general dropout population.l

Table 19, Place of Birth of Family Head
Interview Sample

Number of Family

Place of Birth Heads
British Columbia _ 7
‘Other Provincés in Canada 11
Outside Canada 8

Not Reported
Total: . 27

Seven, or 27 per cent, of the family heads interviewed
were born in British Columbia compared with 23.5 per cent for
the universe of families. The universe showed 47 per cent from
other provinces in the interviewed éroup. The remaining eight |
or 31 per cent of the interviewed faﬁilies were born in countries

other than Canada. Six of these were from non-English speaking

1 Qur Drop Outs, Maryland State Department of Education, June,
1963, '
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countries. In one of these families, lack of fluency in English
on arrival in Canada caused one year retardation for the children
re-entering school. One mother was acutely conscious of her
difficulty with the language and gave it as a reason for not

contacting the school in any way.

Table 20, Number of Children in Family Comparéd with Age of
' Head of Family - Interview Sample

Age of Family Head Number of Children in Family

1 2 3 4 5 6 I+ Total
25 = 34 Years 2 2
35 - 44 Years 1 2 4 .4 11
45 - 54 Years 1 1 3 3
55 - 65 Years 3 1 2
‘Total: 4 1 6 7 3 6 27

The size of families and the age of parents are
important in considering their general welfare, and particularly
the pressures on the family group. ‘In the families interviewed,
19 of the family heads were between 35 and 54 years old. This |
group accounted for 93 of the total of 119 children born in
these families. The number of children per family ranged from
one to 13. The mediag number of children per family in the
interviewed group is four. 1In the ﬁniverse, the median is three

children per family.



CHAPTER 3, FAMILY INFLUENCES ON SCHOOL RESISTANCE.

Family Health

In surveying the health of the families interviewed
there were three main purposes. The first was to determine the
incidence of sickness and disabling conditions. The second was
to estimate the degree of stress on the family caused by
particular ill health or disability of either parents or children.
The third purpose was to establish the degree of absenteeism
caused by poor health. Besides absenteeism caused by ill health,
instances of truancy were revealed in the study although no
quantitative measurement was made of it. There may also have
been families ﬁho concealed this information. Since parents
and children were the only sources used for this sort of personal
information the reporting on truancy and absenteeism in this
study cannot be regarded as conclusive. The Maryland study found
that "the majority of drop outs were irregular in attendance,
either lawfully or unlawfully during the year in which they
dropped out." It found that 60 pér cent of the dropouts had
records of irregular attendance for either lawful or unlawful
reasons. In the yéar they dropped out 70 per cent of them
attended irregularly.l_

It should be pointed out that variations appeared to
exist in the families' reactions to sickness. For example, one

family became extremely upset and the daughter dropped out of

1 Loc, cit.
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school when it was discovered that she was suffering from
tuberculosis, despite the fact that no hospitalization was
required and treatment.was given through the Out-Patients
Department of the hospital. Such differences were taken into

account in classifying the impact on the family.

Table 21. Health of Families
' Interview Sample

: One-Parent Two-Parent A1l
Health Status Famjlies Families Families
All members.of family
in apparently good 6 2 8

health

Family suffers some

incapacitation because 7 2 9
of ill health

Family severely

incapacitated by ill 7 2 9
health

Not ascertainable 1 - 1
Total: ! 21 6 27

Six of the one-parent and two of the two-parent families
suffered no disablement for health reasons, All reported
excellent health and virtually no absenteeism for reasons of
illness. Two mothers indicated that their sons had blayed truant
a good deal, howevér.

Nine famiiieé experienced some incapacitation because

of ill health. Two of theée were two-parent families., These
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families described avvariety of complaints. Two daughters
suffered congenifal defects. Two children suffered asthma,

One daughter was absent six weeks after an appendix operation.

It was also indicated that she played truant. One daughter was
suspected of malingering. ©She was sent to school but was
frequently éent home again by the school nurse. The remaining
four families suffered some incapacitation because of ailmenté

of the parents which included two mothers with unspecified
complaints, ulcers and prolonged illness of a parent now deceased.

A total of nine families were severeiy incapacitated
by i1l health. One child suffered tuberculosis which was
treatéd on an out-patient basis, Onefamily preferred not to
specify the complaint but ihdicated that it was the reason for
application for Social Assistance., In the two-parent families
the fathers stated that their health had caused unemployment,
one had ulcers and other general complaints, the other had
suffered an injury which made him unemployable for the only work
he knows which is labouring. |

The remaining five families, which were all in the one-
parent group, were severely disabled by poor health. In all but
one of these cases, more than one member of the family suffered
poor health of a serious nature. The disabilities found in
these five families are summarized below,

Family No. 1 One child suffers from Tuberculosis.
One child - pneumonia and spinal condition.

Family No. 2 Mother - slipped disc.
One child - asthma.
One child -~ menstrual problems.
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Pamily No. 3 Mother - multiple operations.
Two children - severe vision impairment,
One child - epilepsy.
One child - concussion, suspected of epilepsy.
One child - continuous fatigue.
One child - obesity.

Family No., 4 Mother - arthritis,

Family No. 5 Mother - dropsy and general ailments.,
Father - heart condition prior to death.
One child - asthma.

Two children in two of these families in this severely
incapacitated group were truants, The actual'absenteeiém from
school for illness or disability was not uniformly reported by
parents or children interviewed. Those who indicated there had
been absences tended to be vague about the length of them.,

Housing Conditions

Housing conditions and the rents paid for accommodation
have been examined in our interview sample for their possible
influence upon family morale. Special consideration has been
given to differences depending upon whether families are living
in their own home, in subsidized housing, or in non-subsidized
housing. The influence of poor neighbourhoods was mentioned by
several families in their complaints about the inadequacy of
social assistance allowance., There was an attempt to consider
the burden upon family finances of high rent payments and the
incidence of gross overcrowding'conditions which provided an
unfavourable atmosphere for the child to study. The following
findings appeared to be of significance,

Of the 27 families interviewed, two owned their own
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home, mortgage free. One of these was described as run down,
dilapidated and neglected., As the second parent refused to be
interviewed no assessment of the physical condition of the home

could be made.

Table 22, Type of Accommodation showing Average Rent paid,

Average Number of Bedrooms and Average Number of
of persons in the Home by Subsidized and Non-
Subsidized Housing.

Type of Average Average Number Average No, of
Accommodation Rent Paid of Bedrooms. persons in the Home

Sub. Non-Sub. Sub. Non-Sub. Sub. Non-Sub,
Housing. Housing. Housing. Housing., Housing. Housing.

House $59.00 $73.00 3.3 3 543 5
Duplex 32.00 57.50 3 2 4 2.5
Row Housing 40.00 2.6 5

Apartment 28.00 65.00 2 2 4 2
Suite 46,00 1.3 363
Overall Average $43.00 $64.00 2.7 2.4 4.7 4

Three families were paying mortgages on their homes.
These were described as extremely over-crowded with an average of
six persons in two bedrooms. The houses in each case were in
poor repair, steps broken, windows cracked and in need of paint.

It appeared generally that those families who owned
their own homes or were paying mortgages were unable to meet the

expenses for upkeep.
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0f the 21 families renting, nine were occupying
gsubsidized public housing, The remaining 13 were renting on the
open market and their rents were significantly higher for poorer
accommodation., Average rent paid by families in ndn—subsidized‘
housing waé $64.00 compared to $43.00 in subsidized housing and
ranged as high as $88,00 for a four bedroom house for a family
of eight. Obviously families on social assistance who are obliged
to find accommodation on the open market are at a considerable
disadvantage since the maximum rental allowance is only $60.00.
In such casés, money which should be spent on food and other
necessities has to be diverted to rent., Those families living
in houses or apartments rented on the open market complained
most intensely about the financial burden which the high rents
posed., |

Accommodation  in subsidized rentai projects, although
somewhat confined, was generally in better repair. Because of
the confined quarters and the large proportion of young children
the accommodation was described as noisy and lacking privacy.

Length of Residence

Contrary to what one might suspect, many of the
families interviewed displayed unusual residential stability.
Twelve families who reported no moves in the last five years had
an average of nine years in their present home; six of these were
living in subsidized hoﬁsing. Two others in subsidized housing
projects had an average of two years in their present residence.
While another had a hiétory of ten moves in the past five years

and wag now in the process of being evicted from Little Mountain
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housing after being there three months,

Only two families renting non-subsidized accommodation
recorded no moves in the last five years. Average time spent in
their present accommodation for those renting non-subsidized
accommodation was two years one month compared to an average of
six years 10 months among those renting subsidized accommodation.

Two main factors appeared to influence the extent of
residential mobility. Frequent moves among those representing
non-subsidized accommodation represented an attempt to find
cheaper and more adequate accommodation.

Of those families who did record moves in the last -
five years, the méves were frequent averaging four per family,
Six families in this group confined their moves within Greater
Vancouver with another seven families who moved inté Vancouver
from other areas of British Columbia in the last five years. A
second factor indicated was that of a familyfs inability to
settle down anywhere. There was a general tendency for those
presently in subsidized housing to have had feﬁér moves; two
compared to six in non-subsidized housing and a much longer
period of time currently in present residence, an average of six
years 10 months compared to two years 10 months in total
interview sample.

Crowding

'It was found that nine families were living under
grossly overcrowded conditions with an average of nearly three
persons per bedroom, The incidence of crowding is highest in

those families paying mortgages on their homes, and those living
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in non-subsidized suites,

Another five families were uncomfortably crowded with
‘an averagé of nearly two persons per bedroom. The highest
proportion in this group was living in non-subsidized houses.

It is suspected that the degree of crowding and its
effect upon students in the family is even greater than that
indicated by the above figures. Two factors may account for
this. The majority of the families interviewed contained only
one parent and this parent frequently expressed a desire for a
separate bedroom, In some cases three or four cﬁildren were
sharing one room., Secondly, each of these families had at
least one child over 15 years of age, to whom privacy and study
space are of critical importance. High school students
frequently shared rooms with younger siblings which meant that
undisturbed study space was not available,

In many homes the kitchen and dining were combined,
always occupied, and fréquently monopolized in the evening by
the television set. Next to lack of privacy cited as a'problem
in the majority of families by both the parents and children,
the availébility of free space in the home was mentioned most
frequently as a problem.

Education of Parents

The educational experience of parents plays an
important part in the attitudes they have toward education.
Parents of limited education may react in two ways. Those who
do not see life in terms of upward striving or self improvement

may place very little value in education because their vocational
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aspirations for the%r children do not surpass their own. On the
other hand those who do wish for a "better life" for their
children than they had themselves may place great emphasis on
the importance of completing school.

Table 2%. Education level Compared with Age of Family Head.
Interview Sample.

Grade Achieved by Parent

Age of 0-8 9-11 12 12+ non-academic Some
Parent , e training University
25 - 34 Years 1

35 - 44 Years 7 5 |

45 - 54 Years 5 3 1

55 - 64 Years 1 2 2 2
Total: 13 10 3 1 —5_

In five families it was not possible to determine the
highest school grade completed by the parent. One mother had
attended school for only two summers and did not achieve any
grade standing. Another mother attended a one-room school for
three years in which grades one to eight were taught,.but did
not actually acquire a specific grade standing although she spoke
in terms of feeling she had completed grade 8., The educational
level of the remaining three parents are unknown.

0f those who attended school regularly the grades
achieved by family heads ranged fromlgrade 6 to grade 12. The
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median grade completed was grade 9.

One parent from Germany noted that free schooling
ended at grade 8 in her homeland, and this was therefore the
grade at which all but the well-to-do leave school., In the
families interviewed, two heads had had "some university
education," but neither held degrees, Three heads had attended
either a trade or technical school. In one of these cases the
skills thus learned were not being used or even considered for
use, The mother had been a stenographer trained after
completing grade 12, but in looking for employment envisaged
herself working in a school cafeteria. She wanted employment
that would leave her free after school hours for supervising
her.teen—age daughters, and felt that she was now "too stout,”
to work in an office, It is also possible that she had . lost
these skills because of the intervening years of child care and
homemaking. |

Despite the fact that over the years school retention
rates have been improving, the table showing grade achieved by
age of head does not indicate that these families have been
greatly influenced by this changing educational pattern., For
example, the four heads who completed grade 12 were 64 years,
56 years, 47 years and 34‘yeafs. The latter head was a mother
who had dropped out of school during grade 9 but returned to a
program of adult education in which she completed grade 12 at
age 33. O0Of those between the ages of 37 and 46 none had completed
any grade beyond 10,
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Parents'! Attitude to Education

A number of studies have drawn attention to the
influence on school retention of parents' attitude to education
and the school. The close relationship existing between
attitudes of parents to education and continued school attendance
of 16 and 17 year-olds is underlined in the Hamilton Study. It
states that those families which éee education as a means of
upward social mobility urge their children to stay in school,
This desire for seif—improvement was found to be typical of

middle class families but was less often true of lower class

families "who are more likely to accept their status."l

Table 24. Parents! Attitude to Children Continuing in School
' Interview Sample

One-Parent Two-Parent Total
Family Family

Not necessary for

Children to ‘

graduate 2 1 3
Would like Children

to graduate 18 -4 22
Indifferent ' 2 .2

The families interviewed in the present study

predominantly expressed an interest in their children completing

1
p.l2.

Qut of School Youths, Hamilton: Greater Hamilton Y.M.C.A., 1962,
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grade 12 for primarily vocational and economic reasons. Eighteen
one-parent and four two-parent families expressed this wish, In
five of these families the hope that their children would
graduate was accompanied by expressed fears that they seemed
heaaed toward dropping out of school because of such things as
inadequate clothing, grade retardation, or loss of interest on
the part of the child.

Two of the one~parent families thought that it was
unnecessary for their children to complete grade 12. 1In one
of these grade 12 was desired for the son, but grade 10 was
conéidered adequate for the daughter, One of the one-parent
families seemed indifferent and indicated that grade 10 was
adequate and suggested that experience outside of school was
of superior educational value, One two-parent family did not
think it was necessary for their children to graduate., However
the father indicated that his son is interested in school and
wishes to complete grade 12,

While the importance of education was emphasized by
the majority of families it was revealing to examine the actual
interest taken in children's education by the parents. Judgements
of their interest were made on the basis of what actual knowledge
of the school courses and activities they had, knowledge of
their children's feelings toward them and knowledge of their
school performance, These evaluations were also based on the
use the parents made of opportunities to become familiar with the
school through parent-child discussion, participation in parent

groups such as P.T.A., and through initiating contact with
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teachers, principals, counsellors or school nurses.

Pable 25. Level of Parents' Interest in Education
Interview Sample

Level of Interest One-Parent Two-Parent Total
Actively Interested 3 1 4
Some Interest 10 1l 11
Little or no Interest . 8 4 12

Three one-parent and one two-parent families were
rated as being "actively interested" in their children's
education. In the one-parent group, one mother was almost
desperate that her son pursue his education seriously as she had
placed her faith in education to ensure a better way of life.
The other parents who were rated as actively interested were
active in parent groups, were familiar with courses and with
teachers and students in the school, set study time aside for
their children and made éacrifices to ensure them of adequate
clothing and school equipment.

Eleven families fell in the "some interest" cétegory.
They all had a superficial knowledge of the school programs,
some knowledge of their children's grades on report cards, and
gave some help with homework and courses, but showed no initiative
in dealing with problems related to school. One family had
invested in a set of "Books of Knowledge" which they could ill-
afford and which the children did not use, |
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Eight one-parent and four of the two-parent families
showed 1little or no interest in education. In the latter case
two fathers indicated that school was the mother's area of
concern, In these families the parents did not seem to perceive
the role for parents in education.

The feelings of the parents toward their children's
schools éppears to be important in that they influence the
attitudes of their children.

Table 26. Parents! Attitudes toward the School
Interview Sample

Attitude One-Parent de-Parent Total

Entirely Positive 2 - 2
‘Positive with some
Reservations 10 2 12
Negative 3 1 4
Indifferent 5 3 8
1 TUnknown

Parents! attitudes have been classified on the basis
of expressed feelings about teachers and treatment meted out by
the school., The latter is in relation to the handling of
complaints by either school or parent, helpfulness of the
counsellors 6r lack of it, interesf or lack of interest in the
children by school authorities. The evaluation also takes
account of parents' attitudes toward the grading system, course
content, educational “frills," hémework, and complaints ébout

facilities and provision for lunches at the school.
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Of the one-parent families two had positive attitudes
to the school. Only favourable comments about the teachers,
courses and school activities were made by them.

Among the one-parent families, 10 held generally
positive views with some negative criticisms. There were also
two of the two-parent families in this classification. Adverse
comments made reference to personal encounters with the counsellors
and teachers. Two parents complained that their children had been
told to limit their educational goals because they were on.Social
Assistance.v

The grading system used on report cards was not
understood or approved of in some families, TUnfavourable
comparisons were made with the methods of grading used in their
own school experience. Some felt that the system of letter
grades was unfair because it depends on what kind of students
are in the class and how liberal the individual teachers are
with A's and B's when many children do well on the same test.
Some parents criticized the "frill" courses. One parent felt
thatlsuch things as dancing have no place in the school. ILack
of respect for teachers was raised as a negative comment. While
one parent appreciated the warm atmosphere of the school, she
regretted that it sometimes led to flippancy on'the part of the
students., Three parents complained that homework is excessive,

The three parents who were predominantly negative were
in the one-parent group; Qne of these supported the school
despite the numerous criticism she had for it. In this case the

mother felt there was lack of individual interest in the children
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because the school was so big and she had experienced an
irresponsible attitude to tfuancy and to counselling.

Some families who indicated they had no opinion about
the school without question., There were five one-parent families’
in this group and three two-parent families, For one parent the
courses were incomprehensible. She commented that "school is
hard." Two mothers regarded the school submissively and one
appeared to have accepted a request for withdrawal of her
daughter without any attempt to resolve the problem. One parent
‘had no opinion but felt the child liked school. Of the three
two-parent families, two parents did not have enough knowledge
of the school on which to base an opinion. The third indicated
acceptance of the school but had no knowledge of it.

Table 27. Parental Interest in Education compared with Attitude

towards School - Interview Sample

Attitude ' Actively Some Little or
towards School Interested Interest No Interest.
Entirely Positive 1 1 1
Positive with some _
with some Reservations 2 8 1
Negative 1 3
Indifferent 1 T

1 Unknown

There were, then gseven families in which parents held
no opinions about the school or accepted school authority and

had little or no interest in education. The only other major
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grouping in this analysis were eight parents who were generally
positive but had some reservations and at the same time took some
interest. The}remaining families were scattered in their attitudes
to the school and their interest in education.

The parent who was actively interested and had a
positive attitude had a warm appréciative attitude toward the
school. She reported that a great deal of individual interest
had been taken in her son both in his courses and in his school
activities which were in drama and art clubs. She appeared to
have a warm relationship with certain teachers., This mother had
purchased insurance policies for her children's education despite
the financial hardship so incurred. The fact that her son is
6utgoing and responsive seemed to enhance the interest taken in -
him by his teachers. The family was sensitive about being on
social assistance. The mother did not tell her son about receiving
assistance until he was in high school, The son showed that he
had absorbed this shameful attitude to Social Assistance when
he refused to benefit from the extra assistance usually granted
for text book rentals in order to keep this information from the
school, _

The family that was actively interested in education
‘but had a negative attitude to the school felt that the school
authorities were sometimes irresponsible in counselling services,
that the school was too large for adequate individual interest
in the students and that the teachers tended to assume lack of
concern on the part of parents. For example, Wﬁen she'responded

%o a sharp note about her child's absenteeism by making an
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appointment for an interview with the teacher, the teacher
expressed surprise at her sincere concern and unbelligerent
approach to the problem. The teacher had expected her to be
hostile. The parent discovered in the interview that the teacher
had accepted notes of excuse for absence, which were written in
a child's handwriting on school looseleaf>paper. The parent
felt that the teacher had been obtuse in not recognizing the
truancy and that she had not taken her responsibilities to the
parents and children seriously enough.

0f the group who were classified as having a positive
attitude with some reservations and some interest, one had only
very general knowledge of the school program, and was fairly
well satisfied but objected to the school counsellor. Another
protested a desire for education for her children but said her
daughters complained when she kept them out of school for baby
gitting. ©She felt that she and her childrep were'rejected by
the principal of a parochial school because of their being a
Social Assistance family.

One parent helped with homework and had some positive
contact with the counsellor but was critical of educational
"frills," and cost of materials for school which were a financial
burden to her. Although one mother did not participate in any
school programs for parents, she had a fair knowledge of courses.
She indicated some family friction over homework., Part of her
reservation about the school was a resulf of a feeling of economic
inferiority compared with families of other children in the

school. She said that the other children at school had large
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amounts of spending money, whereas her son had none. 'Another
parent took considerable interest but took a laissez-faire
attitude. She said, "The school knows what it is doing." At
the same time she criticized the arrangements at the school for
lunches,

One father made concrete efforts to help children in
their education by providing books and obtaining an apprentice-
ship for his son. He was, however, critical of the teaching
methods employed and some of the "frill" subjects.

One of these families left the decision about
withdrawal from school to the child and indicated that they
rarely discussed school. However, the father seemed to have
some concrete suggestions for improving the educational system,
such as grouping children of similar ability in classes.

Among those parents who had no opinion or who were
indifferent to the school and who showed little or no interest
in the school, there frequently was no discussion of school
courses or activities, or any that occurred was on the children's
initiative. Gontacts with the school had not been made unless
teachers or counsellors telephoned or wrote the parent. Some
of these parents appeared to regard the school as a completely
foreign institution outside their control and were content to
submit passively to whatever was decided for them. This may not
be an unrealistic assessment of their actual situation.

Grade Retardation

It has been found that students who drop out of school

frequently have repeated one or more grades, and therefore at the
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time of leaving school are older than the majority of students
in the same grade. Schreiber found that, "In several studies |
of coﬁmnnities, as much aé 90 per cent of the dropouts had been
retaiﬁed at least once; 60 per cent twice or more."l

Table 28. Degree of Grade Retardation of all Children in
Interviewed Families - Interview Sample

Retardation One—Parent | Two-Parent Total
In School Dropout In School  Dropout
Boys Girls Boys Girls Boys Girls Boys Girls
One Year 3 2 5 2 2 3 3 - 20
Two Years 5 5 - - 1 - 1 - 12
Three Years 1 - 1 - - - - - 2
Total: 9 7 6 2 3 3 4 0 34

Of the 88 children in these families for whom this
information was known or applicable, 39 children or 44 per cent
were retarded in theilr grades. Thirteen boys and seven girls or
a total of 20 children were retarded one year. Nine boys and
five girls or 14 children were retarded by two or more years.
Four children, two boys and two girls, were in Special Class
and one boy was in his third year in the Occupational Program.
These children are included in the total_retarded group, but not
in the totals retarded by year. There were nine graduates

among the 88 children, none of whom wereg retarded in their grade.

1 Schreiber, Danielj "Juvenile Delinquency and the School Dropout
Problém", Federal Probation, vol.27 (September 1963), pp.15-19,
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Three of them weré actually advanced. Two had completed grade
12 at sixteen, rather than the usual 18 years.

Schreiber also found that dropouts were more often
boys than girls. He says, "In most studies from 52 per cent
to 58 per cent of the dropouts in a particular locale are likely
to be male."l :In the present study, the dropout ratio was 10
boys to two girls.

How Parents Feel About Being on Social Assistance

In asking parents how they felt about being on social
assistance a distinction was made between those attitudes and
feelings related to a marginal income and those feelings arising
from the experience of being a recipient of public aid. The
former is discussed first.

_ Of the parents of 26 families interviewed, 11 indicated
resignation to a marginal income by either stating this explicitly
or by the omission of complaints about the finanecial inadequacy
of their income. In this group of 10 families there was an
average of 2.75 children in the home compared with an average of
33 children living in the home in the total interview sample,

A second group of parents representing 11 families
indicated that a marginal income had generally restricted themselves
and their children in buying clothes, school books, extra
educational aids Such as dictionaries, encyclopedias, etc. They

were forced to accept second-hand clothes whiqh were not only

1 School and Early Experiences of Youth$ U.S. Department of
Labour, Bulletin 1277, cited in Schreiber, Daniel, "Uuvenile
Delinquency and the School Dropout Problem," Federal Probatlon,
vol.27, (September 1963), pp.15-19,
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worn but ill—fitting.‘ This has special consequence for teenage
family members whose accelerated rate of growth means frequent
size changes. |

‘There was a general complaint that such a marginal
income was inadequate for the necessities of life and made extras
such as'Christmés or birthday gifts, money for club memberships
or recreational gctivities, bowling and skating, out of the
question. This was frequently mentioned as affecting the
family's morale and limiting any freedom of choice, "your life
was not your own".

Because of a low rent allowance some families felt
obliged to accept housing accommodation which was in poor
condition. Neighbourhoods in which rents were within their means
were seen as having a poér influence on children because of their
run down nature. Several parents felt that the presence of
teenage gangs in the neighbourhood had a detrimental influence
upon the interests of their children.

The cost of bus fare itself was mentioned as being a
restriction. Four children in one family walk 15 blocks to
school daily as 56¢ per day or $11.20 per month for bus fare to
school was an impossibility. Those parents who complainé@ about
the general inadequacy of social assistance allowance had an
average of four children in the home.

A group of‘parents representing five families were
notably outspoken about the restricted income of social assistance
allowance, They pointed out that social assistance provides

about $22,00 per child per month, all inclusive regardless of age.
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Childfens Aid Society in placing a child considers expenses to
be $37.50 up to the age of six, progressively increasing with
age to a : maximum of $57.00 for a teenage child per month with
an additional allowance for clothes and medical expenses.

At the age of 16 family allowance benefits are with-
drawn with no subsequent supplement in assistance payments, while
general expenses for the child during this period are higher,
Whether boy or girl in the age range of 14 -~ 18, there is a
period‘of rapid growth requiring more frequent changes in size
of clothes. Appetites during this age increase markedly and
ordinary school expenses for books and notepaper are higher.

These families are unable to meet financially what
can reasonably be considered to be necessities of subsistence,

In addition, social activities which may also be considered a
necessary adjunct of personal development are out of the question.
Club memberships and recreational activities of dancing, bowling
or skating are financially prohibitive,

Parents also complained that income benefits of social
assistance allowances not only ignore the differential costs for
children but fail to take account of a rising cost of living.
Grocery and clothes costs have risen while income benefits remain
static. In one instance an unemployed husband and father who
"appears to have strong emotional ties with the family has left

the home temporarily as in his absence there is relatively more

money for groceries. In this group there is an- average of 4.2

children in the home compared with 3.3 in the total interview sample,
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Those families with more children in the home, generally,
expressed stronger negative feelings about the inadequacy of
social assistance allowance. It may be assumed that although
clothes can be handed down in families with several children,
combined expenses for maintenaﬁce, school activities, and
incidentals exceeded allotment for the children.

Feelings concerning the experience of receiving public
assistance were remarkable not for their variety but for their
intensity and conviction. No family thought social assistance
to be a desirable means of income and those expressing little
feeling, generally conveyed in theirvresponses a resigned,
fatalistic feeling of dependency,

Responses of the families were divided into three groups:
1) thosé who inteﬁéely disliked receiving social assistance and
saw no alternative; 2) those who generally disliked the situation
“but éppreciated the help it afforded and 3) those who were
resigned to the situation with little motivation to change. As
the dynamics operating in such fesponses afe many it is difficult
to single out each for clarification. The following, however,
appear to be of special significance., |

The majority of families interviewed were composed of
one parent, in each case a mother, The female parent frequently
stated that it was necessary for her to remain in the home to
look after small children. As few of these mothers were
vocationally equipped to obtain a secure position in the labour
force it was difficult to didinguish between those attitudes
reflecting an ad justment to teﬁporary dependence and those indicative

of an unalterable resignation.
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Table 29A., Parents' Attitudes to Social Assistance according
to Yéar of First Application for Social Assistance.

Year of Dislike Dislike

First Intensely; Situation but Resigned to
Application No Alternative  Appreciate Situation .
for S.A. . - Perceived Help

One Two Sub One Two Sub One Two Sub .
Par. Par, Total Par., Par, Total Par, Par. Total Total

1963 1l 1 1 1 2
1962 1 1 2 1 3 4
1960-1961 1 1 2 1 1l 2 4
1956-1959 1l 1l 2 2 2 l 1 5
pre 1956 5 1 6 5 2 11
Total: 11 10 5 26

Table 29B. Parents! Attitudes to Social Assistance according to
Length of Current Period on Assistance.

Current Dislike Dislike

Period on Intensely; Situation but Resigned to
Social No Alternative Appreciate Situation
Assistance Perceived Help .

One Two Sub One Two Sub One Two Sub Total
Par, Par., Total Par, Par, Total Par, Par. Total

Less than

1 Year 2 1 3 3 2 5 1 1 2 10
1l -2 Yrs. 3 3 ' 1 1 2 5
2 = 4 Yrs. 2 2 1 1 1 1 4
4 - 8 Yrs. 1 1 2 2 3
More than

8 Yrs. 1 1 1
Unknown ) )

Total: 10 11 5 26
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Parents of 10 families implied a passive resignation
to financial dependence upon social assistance with no strong
feelings concerning its receipt. Nine of these were one-parent
families., In the two-parent family in this group the father
has been chronically ill and unemployable for the past few years.
The parent of one one-parent family has experienced recurrent
disc complaints and has been unable to work steadily.

Of the remaining one-parent families dates of first
application foi assistance ranged from 1939 - 1959. In each of
these families there had been financial dependence, intermittent
or continued, for a minimum of four years. This group represented
an : average of 44 mos. currently on assistance cbmpared with an
average of 29.% months currently on assistance for the interview
sample,

Two factors appeared to be operating in influencing
the attitudes ofvthis group: a disabling illness which prevented
the head of the family from securing employment and the |
experience of an extended period of financial dependence.

Eleven families disliked the situation but had some
appreciation of the purpose and help of social assistance. Of
the 2 two-parent families in this group the husband was seasonally
employed. Date of first application in both cases was 1960 with
an average of 1.5 months currently on assistance, Both families
felt some social stigma saying, "people think you are a bum."
They refused to tell their children or their friends that they
were in receipt of social assistance. Both families, however,
saw this financial aid as "tiding them over" until the husband

was able to secure employment,
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of the nine one-parent families, one mother has just
completed her own grade 12 so that she may obtain permanent
employment and a second works part'time as a governess as much
as her health permits. The other seven mothers have no
vocational training which would enable them to obtain jobs more
financially remunerative than benefits of social allowance. They
express having made the décision to remain at home to care for
the children rather than seek employment. "it is necessary to
swallow your pride for the sake of the children." ZEach of these
families had some appreciafion for the services of public
assistance. Appreciation of the medical benefits was frequently
mentioned and an assured income allowed mothers to remain in
the home,

Five mothers expressed marked sensitivity to perceived
social stigma. They decried "the steryotype painted in the press
of hard core families and the conviction that poverty was
transferred‘from generation to generation, being called chislers
and bums." The routine of administering cheques was perceived
to enhance this feeling of being "expected to line up as cattle
to be branded." In one instance a mother reported that a dentist
had refused to provide adequate care for her son's teeth because
he would receive only a partial fee.

Dependency was seen to encourage loss of initiative
and to decrease morale. Deductions made from social allowance
made it not worthwhile to seek employment part time as expenses
incurred for clothes and bus fare cancelled out any extra

financial benefits.
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Donations received from Church and Service Clubs were
frequently perceived as patronizing; increasing a feeling of
inferiority. Two parents mentioned the conflict present in
atteﬁpting to appear neatly dressed and in keeping a well cared
for home. They stated that people accused them of "good looks.
at public expense." One mother stated that a Christmas hamper
had been brought to the home and subsequently removed_because the
family home appeared to be wgll kept and comfortable implying
no need.

O0f the five families expressing intensely negative
feelings toward receiving social assistance the date of first
application ﬁas in one case 1959 and in three other cases between
1962-1963, In 2 two-parent families‘represented in this group
the father had been rendered unemployable because of chronic
illness; one suffering from ulcers since 1959 and the second a
victim of a severe accident making it impossible for him to retﬁrn
to his previous labouring employment. The average current period
on assistance was 17.3 months. Of the two one-parent families in
this group the average current period on assistance was 12 months
compared with 29.3 months for sample interviewed, It appeared
that intense reactions in this group were related to relatively
recent loss of independence-and self-support and the case of the
2 two-parent families a disabling illness to which an adjustment
was difficult and not yet made.

None of these families admitted to any association with
others on social assistance and did not consider themselves "those

kind of peoplé."



- 82 -

Of the 26 families interviewed, 21 denied any
association with others receiving public assistance. Five
families stated that they had one friend who was receiving
assistance or a casual acquaintance with other recipients.

It does appear that in general, these families do
not identify themselves with a group "on welfare'". Such remarks
as "we are not those kind of people" or '"some bums on social
assistance have - no initiati#e" indicated their disassociation.
There was a general use of the pronoun "they" rather than "we"

'when discussing social assistance recipients.
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CHAPTER 4. THE CHILDBENfS VIEWS AND EXPERIENCES.

The 27 families interviewed contained 44 children
between the ages of 15 - 21 years; of this total, 19 children
were still in school and living at home, 16 had dropped out of
school and ﬁine had graduated. Not all the dropouts or graduates
were living at home, Children in school but not living at home
were not included as there were very few of these and they were
living out of town for the most part. It was possible to
interview 18 of the 19 in-school children, six of the 16 dropouts
and one of the nine graduates. Many of the d;opouts and graduates
were not interviewed because they were living outside Vancouver,
and others refused to take part in the study. The relation
between the numbef 6f children in the families in our sample

and the number actually interviewed is shown in Table 29.

Table 29. Relation between Children aged 15 - 21 in the Interview
Sample and Number actually Interviewed.

Possible No.
Children Potal. Interviewed
In-School 19 _ 18
(In home)
Dropouts 16 6

(In or out of home)

Graduates 9 1
(In or out of home) ___ —_
Total: 44 25
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The age distribution of all the children interviewed
is shown in Table 30,

Table 30. Age Distribution of All Children Interviewed.

Age ' In School Dropout Graduate  Total

15 7 0 0 7
16 8 0 0 8
17 1 2 0 3
18 .2 2 0 4
19 0 2 0 2
20 0 0 1l 1
21 0 0 0 0
Total ' 18 6 1 25

This chapter analyzes the children's school experience
and compares the quality of this experience with their plans for
school continuance and with the parents' attitudes and
expectations., The second section deals with the children's
participation in social activities connected with the school
and the community. In the third section, the children's feelings
about social assistance are examined and related to plans for
continuance, to occupational aspirations and to parental feelings.,
The fourth section describes the children's perception of life
and their frame of reference. In each section‘the in-school,
dropout and graduategroups are considered separately. The conecluding
section deals exclusively with the dropouts and their actual

leaving experience, as well as their subsequent employment history.
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School Experience of Children

It is a generally accepted principle in the field of
education today that the nature of a student's school experience
affects his attitude toward education and is a factor in
determining whether he continues in school until graduation.

That this is only one of many factors operating in determining
school continuance is well documented in several studies of

school dropouts. What is more subtle and elusive is the exact
essence of the student's school experience and how this experience
affects attitudes toward education and school continuance. It

is these areas which the present study explores.,

School Programs Followed

The Vancouver school system offers four educational
programs depending on the student's interests and abilities: the
university program covering subjects which qualify for university
entrance; a general program allowing a variety of commercial and
industrial arts courses along with basic academic subjects; a
special class for slow learners; and, since 1962, an occupational
class which concentrates on teaching basic skills for simple
service occupations rather than attempting vocational training.
The results of the study indicate, as do statistics from other
studies, that the program a student is enrolled in and his
attitude toward that program afe a significant part of his school
experience., There are indications that school program may be
of special significance to students whose parents are in receipt

of social assistance.
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(a) Students in School

Table 31, Programs of Enrollment

Program Students

University 5
General
Special Class
Occupational
Not Known

Program not Selected
(grade 8)

NN

Total: 18

It is instructive to compare the program distribution
of the students from families on social assistance with the
program distribution of all students enrolled in‘Vancouver‘schools.
A 1961 survey showed 66.1 per.cent of the students enrolled in
the university program.l Of the small group of 16 in the interview'
sample,juét better than 31 per cent were in the university program.
Although the sample is too small for statistical comparisons and
is an age-defined group of 15 - 21 rather than ineluding all high
schodl students, these figures do suggest a complex of factors
working against the enrollment of social assistance students in-
the university program. Because of the small sample no
statistically significaht inferences can be drawn but it is
illuminating to examine the students' feelings about their program.

1 Department of Research and Special Services, Vancouver School
Board: "Vancouver Schools Programmes Survey," November, 1961, cited

jn "The Pupil Withdrawal Survey, September 1, 1961 - August 31, 1962,"
PDepartment of Research and Special Services, Vancouver School Board.
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0f the five on the univeréity program four expressed
satisfaction with this program. The student who expressed
discontent with the university program stated he would have
rather been on the general program because he thinks it is
financially impossible for him to go to university when he
completes high school. He sees the industrial arts and commercial
classes in the general program being more useful to him in terms
of obtaining employment. He sees the general program as a way
of avoiding a subject he is having difficulty with as well. 1In
his case it can be assumed his probable cﬁange in program will
result from financial influences aS"mucﬁ as from occupational
aspiration or ability to perform adequately in the program.

Of the seven students on the general progfam six
expressed satisfaction and one was dissatisfied. One of those
expressing satisfaction said she appreciated particularly the
flexibility of subject choice in the general program. It was
felt by two students in the sample that attempts had been made
by the school to force them to take the general program. In the
one case the student had failed a class and was required to
transfer to the general program against her wishes. She was
promised she could transfer back to the university program if
her marks came up, but a move involving a change of schools made
realization of this promise improbable. The other student
mentioned had been directed to the general program by the counsellor
because her family was on social assistance and, it was assumed,
would never be able to afford a university education. It would

be interesting to know how common this kind of experience is for
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it could well be instrumental in school withdrawal, not only
because of frustrated ambitions, but because of the social stigma
felt,

This study indicates that changes in programs, in the
main, progress in one direction only, from universiéy to general.
0f the four students who had changed programs three went from
university to general and one changed briefly from university to
genefal ;and then back to the university program. Analysis of
programé will substantiate the fact that generally speaking once
a year has been spent in the general program it is extremely
difficult if not impossible to reenter the university program.

In 1963 there were 1,395 children enrolled in special
classes in_the Vancouver school system out of a total school
population of 66,981.l This works out to about two per cent
of the total school population. In the small inﬁerview sample
two out of 18 or better than 11 per cent were in special classes.
Out of the total school population of the families interviewed,
four of 48 children were in special classes. This is about eight
per cent, Again this suggests an interesting area for further
research. Are there a greater proportion of social assistance
children in special classes and what are the factors operating to
bring about this situation? What part have the various types of
deprivation experienced by low-income families played in this?

In 1963 there were 752 students enrolled in the

occupational program in Vancouver. In the interview sample one

1 Department of Research and Special Services, Vancouver School

Board; Table "Actual Enrolment by Grades, September 1951-1963."



- 89 -

student was in the occupational program. This student'g discontent
with the program further strengthened the contention that school
program can be an important part of school experienée. He
admitted he was getting good marks in the program, which is
generally considered an important factor in attitude toward school
continuance; and yet he felt very strongly that he would prefer
the general program. His view was that employers were not familiar
with the intent or standing of the.program and it was thus of
little vélue in securing employment. Of the three functions
which the high schools appear to be attempting -- a teaching
function, a training function, and a custodial function -~ this
student's reaction casts doubt on how successful the occupational
course is going to be even in providing the custodial function.
(v) Students Who Have Dropped Out of School

Having looked briefly at the part being played by
school program in the school experience of those still in school,
it is interesting to see what influence school program may have

had on those who withdrew from school before completion.

Table 32. Programs of Enrollment

Program Students

University
General -
Special Class
Occupational

Program not Selected
(grade 8)

IO\INOO-PO

Total:
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In the interview sample the majority of those who left
"school were in the geheral program and the reﬁaining two had not
reached high school., This preponderance of dropouts from the
genéral program is evident in studies not dealing specifically
with social assistance families. In the Vancouver secondary
school system in the year 1961-1962, there were 1267 withdrawals,
Seventeen decimal two per cent of the withdrawals were from the
university program, 74.1 per cent were from the genefal program,
6.4 per cent were fromvthe occupational program and 2.3 per cent
were from special classes.l In a recent study in the state of
Maryland the greatest-pefcentage of dropouts came from the general
program;2

There are many ways of interpreting the fact that the
general progrém is more prone to loéing students than otheré. |
It is possible greater selectivity in the university progran
precludes a number of failures or dropouts. Another possibility
is that students with no definite goals or ambitions are channelled
into the general prégram. The fact that two students in the
interview sample were advised by the counsellor to enter the
‘general program when they wanted to go to university suggests
another reason, frustrated ambitions.

One interesting aspect of the Maryland study is that
although 53.1 per cent of the dropouts listed lack of interest

1 Department of Research and Special Services, Vancouver School
Board; "The Pupil Withdrawal Survey," Vancouver, 1962.

e Maryland Stafe Department of Education; Qur Dropouts, Baltimore
1, June, 1963.
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or lack of scholastic success as the major reason for withdrawing,
only 1.4 per cent indicated lack of a suitable program as the
primary reason for dropping out. Any analysis of the importance
of program in school experience must consider the reliability of
responses and this is pointed out by these results.

Another possibility which must be considered is what
appears to be the general practice in the Vancouver school system
of placing students in the general program when their marks are
deemed unsatisfactory. Thus most students having achievement
problems find themselves in the general program as a matter of
course,

(e¢) Graduate Students

OQur study included only one interview with a student
who had graduated. This person had graduated on the university
program. He had then proceeded to university. He views the
geheral program as a farce. It is noteworthy that this person
had always wanted to go to university so that he had definite
goals in taking the university program. Other factors such as
length of time on assistance and parental attitude toward
 education were factors which affected his decision to finish high
school, but it appears that choice of program was also an important
factor.

Significénce Qf_Program Selection to School Experience

The majority of students did not specify the school
program as an area of discontent. Yet for those students who
were dissatisfied their feelings were strong and not merely "sour

grapes" responses because they were not doing well on a particular
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program. The person who saw the general program enabling her

to choose subjects which could equip her for employment immediately
after graduvation felt the choice of program was of real
significance., Thus if seems that program selection might be a
critical point in the school experience of the student where the
counsellor could hope to be most influential in raising student
aspiration. Encouragement and communication of the possibilities
available at this point in the school career of the student could
well counteract the influence of limited parental educational and
occupational aspirations,

In comparing the program experience of dropouts and
students in school there do not seem to be any significant
differences. The ratio of those who had changed courses to those
who had not was quite similar for both groups. The preponderance
of enrolment in the general program carried through.

Although many students do not express satisfaction or
discontent in terms of program we cannot assume it to be
insignificant. Those students whose academic'progress suggests
they might have been -asked to change progfams by the school
maintained they had_made their own decision. They said they were
satisfied with the change because the work was easier, This
could be interpreted that they do have strong feelings about
program choice. Those who specified either definite preferences
or displeasure with their program support this interpretation.
The fact that in two cases social assistance was a consideration
in program selection suggests inequality of opportunity and a

link between school experience and being on social assistance.
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This could directly affect school continuance,

In using program experience as one of the factors in
rating school experience as positive, negative or difficult to
determine, we considered those responses which gave specific
reasons for discontent as being a negative factor in school
experience, Those who were able to suggest reasons why they were
pleased with their program, as a strong positive factor, and the
other responses were given lesser weight in either a negative or
positive direction if the response indicated any preference at all.

School Performance - A Measure of‘School Experience

Probably more than any other criterion for a favourable
experience in any realm in North America, success has been singled
out for its significance. Many studies such as the Wayman thesisl
and the Maryland study suggest that neither ability nor progress
prevent dropouts. 7Yet school performance does play an important
role in determininnghether school experience is positive or
negative and whether the student will continue or withdraw from
school. The measures of school performance used in the present

study are grade retardation, student self-evaluation of progress

and average marks obtained,

(&) Students in School

Table 33. Grade Retardation

Degree of Retardation Students
Repetition of One Grade 5
Repetition of Two Grades _ 3
Repetition of Part of a Grade 1
Students in Special Ungraded Classes 2
Students who have not Repeated 7
Total: 18

1_ Wayman, Sara, Gertrude; High School Drop-Outs, Master of Social
Work thesis, University of British Columbia, 1961,
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The fact that only seven of the students interviewed
had not repeated any grades seemed to indicate a high percentage
of grade retardation in our sample. The 1960 Royal Commissiqn
Report on Education in British Columbia supports this obsefvation.
A direct comparison is not possible because that Commission refers
to educational retardation which they define as "the over-ageness
of pupils of the grade in which they afe." The present study
considers only grades failed as an indication of retardation.
Nevertheless a domparison is meaningful. In the in-school
interview sample, excluding the two students in special'classes
and the one student repeating part of a grade, it was found 53
per cent of the students had repeated one or more grades. Breaking
this down into male and female, the interview sample had more
girls repeating grades than boys. The Commission found about
20 per cent of the boys and 18 per cent of the girls in 1952-
1953, and 27 per cent of the boys and 16 per cent of the girls
in 1957-1958, were retarded one year or more in grade 8.1 The
Commission noted that the percentage of retarded pupils declined
at each grade from grade 8 to grade 12. The decline is chiefly
due to a larger proportion of retarded pupils than of average or
better pupils dropping out of school because of their lack of
progress,

At least two points of interest arise from this comparison.,
First is the apparent higher rate of grade retardation in students

from public assistance families than the general population.

1

British Columbia} Royal Commission on Education, 1960, p.247.
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Adequate assessment of this factor would require greater precision
in the measurement of the ability of public assistance students. |
For the purpose of this study grade retardation is used as a
factor in negative school experience and is considered more in
iespect to aspiration and interests of students.
| The second point of interest is that the grade retardation

percentage for girls was greater than for boys. Of the eight
students who had repeated one grade or more five were girls and
three were boys. This is the opposite of the findings for the
school popﬁlation of British quumbia by the Commission. It is
also opposite to the findings of a recent Department of ILabour

- study which indicated that the séhool system in Ontario seemed
to be geared to the requirements of girls; that boys fare badly
in it - in all years and in both the academic and vocational
courses.l It might be thought that the social assistance families
stressed education for boys to a greater extent than for girls.
The.interview with parents did not genersally bear this out in
the stéted level of education they wanted for their children.
There was however indication that education for girls was looked
upon as an insurance measure against a poor marriage or loss of
husband.

(b) Students who have Dropped out of School

Table 34, Grade Retardation

Degree of Retardation | Students
Repetition of one grade 3

Repetition of two grades

2
Students who have not repeated 1
Totals 6

1 Hall, Oswald, and McFarlane, Brucej Transition from School to Work,
Queen's Printer, Ottawa, 1963, p.25.
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The findings of the present study confirm the high
rate of grade retardation among dropouts that other studies have
also brought to light. For example a study of dropouts in
Kentucky found that 60 per cent had repeated at 1ea$t one grade.l

Two dropouts who had repeated a grade felt that being
larger than the other students in their grade had been a factor
in their dislike for school. Thus grade retardation in all
probability influenced their eventual withdrawal.

Three of the dropouts who had repeated one or more
grade saw their own ability as one of the things that had made
it difficult for them to do well in school, It is not possible
directly to relate grade failure to pupil ability but students
often see grade failure as a direct reflection of their ability.
Thus it seems fair to say that in the present sample, grade
retardation played a significant part in school withdrawal. .

The other indicators of school performance considered
were self-evaluation of progress and average marks obtained,

(a) Students in School

Table 35, Student Evaluation of Progress

Performance Students

Good 7

Average 6

Poor 4

No Reply 1
Total: 18

o p——

1 Hecker, Stanley E.3 "Early School Leavers in Kentucky,"
Bulletin of the Bureau of School Service, vol.25, No.4, University
of Kentucky. '
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Table 36, Students'! Average Grades

Grade Students
B Average or Better 4
C Range 8
D or Failing 5
No Response 1
18

Total:

The four students obtaining B average or better assessed
their progress in the top bracket and three who obtained C range
felt they were doing quite well. Only one student whose average
mark was below C felt he was performing satisfactorily. These
observations indicate at least two things. First of all the
students' assessment of their progress corresponds quite closely
to that of the school authorities. Secondly, because of the
reliability of their assessment of their progress it is possible
to attribute a negative or positive connotation to this part of
their school. experience,

0f the four students who indicated they would like to
complete less than grade 12, all had experienced grade
retardation and all indicated they had considered leaving school.
Three of the five who were averaging D or were failing aspired
to less than a grade 12 education and had considered leavingv
school. .This suggests the connection between grade retardation,
school performance and school continuance which is generally

expected.
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(p) Students Who Have Dropped Out of School

The dropouts evaluated their progress while at school
in the following manner:

Table 37. Student Evaluation of Past School Progress

Performance Students

Good 0
Average 2
Poor 3
No Reply 1

Total: 6

Table 38, Students' Average Grades

Grade Students

B Averasge or Better
C Range

D or Failing

No Response

Tofal:

[ o pomo

The fact that only one dropout had not repeated any
grades, that the majority obtained évefage grades below the C
range and the majority indicated they assessed their performance
below average, suggests that this aspect of school experience
was negafive for these students. It also substantiétes the

expected connection between school performance and school

continuance.
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(¢) Graduate Students

The graduate student had not repeated any grades. Our
interview does not specify whether the student started school at
an early age or was accelerated in the school program, but it
does indicate he completed grade 12 when he was sixteen.

This student said he did not get along too well in
school because he was "slack". Nevertheless he reported his
marks in the B range. It might be inferred from this interview
that this is one of the many cases where ability enables
satisfactory grades, but progress is not really a satisfying
experience because the person's performance is not at a challenging
level,

Student Likes and Dislikes — A Measure of School Experience

(a) Students in School

Three students said they liked everything about school.
Nine specified certain things they liked about school., Two
expressed no feelings about school and four said there was nothing
they liked about school,

The items specified as liked included such things as
certain subjects, social activities, certain teachers, other
students and the flexibility of subject choice. To some extent
in the likes and to an even greater extent in the dislikes, the
personality and methods of a particular teacher shone through.
Subjects such as home economics, commercial subjects and
industrial arts courses received high preference.

Four students expressed no dislikes in relation to the

school., One said he had no strong feelings one way or the other,
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Seven mentioned particular subjects they disliked, TFive specified
they didn't like certain teachers. One person said he didn't
know what he disliked. One student said she didn't like other
students. Two students said they disliked pretty well everything
about school.l

A closer look at specific dislikes proves interesting.
One student disliked school because she did not make friends in
school., She saw the other students' interests as being different
from hers. She said she was not interested in smoking and boys.
This girl in a special class was extremely overweight and
interpreted her dislikes in terms of social acceptance.

Another student stated that one of the things she didn't
like about school was that the other students were too "high
class" and had money. In this family there was a cultural
difference so that the dislike expressed for school could well
be, in part, expression of cultural and social conflict,

The responses to this question regarding likes and
dislikes were quite varied. Some replied with hostility and
little consideration, some revealed cultural and social conflicts,
some saw dislike strictly in terms of particular teachers and
still others had well reasoned complaints, |

In cases where either a student completely disliked or
liked school there was no difficulty in assessing the factor in

terms of a negative or positive school experience. In considering
the students, the itemized likes were weighed against the itemized

1
The number of students referred to is greater than 18 because
some of the students listed several items they disliked.
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dislikes and the factor was either scored for a positive or
negative experience. The general tone of the interview was also
considered.

For students who were strongly positive toward school
the expressed desire to complete grade 12 was general and in
the majority of cases these were the students who had not
repeated any grades. The strongly negative expressions were not
as decisive about completing grade 12 and showed greater consistency
of grade repetition.

The indicafion is that  although likes and dislikes
- expressed were not always likes and dislikes of school material,
they did correlate quite closely in this sample with educational
aspiration and grade retardation. Expressed likes and dislikes
would seem to be fairly reliable gauges of the nature of school

experience.

(b) Students Who Have Dropped Out of School

Two of the dropouts said there was nothing they had
liked about school, One said he had liked not having to worry
or work in school. The other thfee had liked certain subjects
and again physical education and industrial arts classes were
mentioned specifically; |

It may be significant that all dropouts specified they
disliked something in school whereas there were some in the in-
- school sample who had no dislikes, The dislikes included
snobbish students, inability to do certain subjects, being large
for the grade, certain teachers, being in trouble constantly and

one said he disliked everything about school., It is also
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interesting that in all cases the dropouts' likes and dislikes
suggest a negative or mixed school experience. None of these
young people evinced a positive school experience.. _

The three dropouts who were most negative about school
did not include further training in their plans for the future
whereas the students who expressed less negative dislikes at
least professed a desire for some type of further education or
training. Again the suggestion is that expressed likes and
dislikes are a fairly accurate gauge of desire to continue in
school,

(¢) Graduate Students

The graduate expressed a like for some school social
activities and particular interest in one subject from the field
of science. The graduate expressed a dislike for particular
teachers., This factor of his school experience would have ranked
as positive., Again the idea that expressed likes and diélikes
can be an effective gauge of desire to continue in school is
supported. |

Student Bvaluation of School Fairness - A Measure of School
Experience

(a) Students in School

Pable 39. Student Evaluation of School Fairness

Response Students

Students who saw the school as being fair
Students who qualify an affirmative reply
Students who saw the school as being unfair
Students who didn't answer

II\) [NVAN; AN/

Total: 18
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Only two students came right out and said the school
was unfair, One student complained of the authority and rigour
of the physical education program. The other complained of
unfair detentions being given., One interpretation of these results
would be that the majority were able to overlook specific instances
and evaluate the school on a wide range of experiences. In
lookihg at the replies of the parents of the two students who
saw the school as being unfair, one had no complaint with the
school and the other said that if there were a dispute between
child and school she would always side with the school. Neither
case reflects a direct transfer of parental attitude to child,

In the one case the child's attitude toward the school coincides
with a parental approach which says she is always wrong.

There was more evidence of parental influence in the
group giving qualified affirmative answers. In four of the five
cases, the parents either felt the school unfair or had
reservations about its dealing with them and their children. The
majority of the parents who saw the'school as being unfair had
children who also saw the school as being unfair, This would
suggest a definite link between the feelings of injustice of the
childreh and parents, There seemed to be no significant
correlation between this and stated educational aspiration, but
it is possible and quite probable that there is a significant
link between those who saw the school as being unfair and those
who fail to complete school. Here the influence of the parents!

attitude would be a factor.
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(b) Students Who Have Dropped Out of School
Table 40, Student Evaluation of School Fairness

Response Students
Students who saw the school as beingfair 2

Students who qualified an affirmative reply
Students who saw the school as being unfair

2
2
Total: 6

fhe majority of the dropouts did have some feelings
thét the school was unfair and this suggests correlation between
this feeling and school withdrawal.
(¢) Graduate Students |

The graduate saw the school as being fair further
supporting the suggestion‘in the previous section,

The Relaotion Between School Experience and Educational Aspiration

The school experiences of the students were classified
as positive, negative or mixed. This classification was made on
the basis of the satisfaction they expressed with their program,
whether they had repeated any grades, their expressed likes and
dislikes, self-evaluation of progress and grades obtained, and
Whéther or not they saw the school as being fair, When the
positive factors outweighed the negative, the student was said to
ﬁave had a generally positive experience; if the negative factors
outweighed the positive, the student was said to have had a
negative experience; and in two cases the experience was termed

mixed since the positive and negative factors balanced each other,
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(a) Students in School

Eight students had a generally positive school
experience, They all expected to go to at least grade 12, Six
of these planned to stop at grade 12, one planned to finish grade
13, and oﬁe planned to go to university. Of the two students
with "mixed" experiences, one planned to finish grade 12 and one
was not sure how far he wanted to go.

On the other hand, of the five with negative experiences,
three planned to leave after grade 10 and two planned to finish
grade 12, The assumption that students with negative school
experience, in general, do not have as high educatiénal aspirations
as those with positive school experiences seems to be born out.

It seems quite in order to suggest that it not only has an
influence on stated aspirations but on actual school continuance
as well.

Relation Between School Experience and Importance Attached to School

The ways in which students saw education as being
valuable were examined, They were classified in terms of economic
and vocational advantages, in terms of enrichment of life
experience because of education, in terms of learning to get
along with people, and no value. They were then compared to the
student's stated educational aspiration.

(a) Students in School

All eight students with positive school experiences
felt school helped in future occupations. TFour of these felt
that a "general education" was valuable as well, One felt it

helped in learning to get along with fellow students., Of the
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group with negative experience, only three out of five felt school
helped with an occupation., None mentioned the value of a general
education, One saw it in terms of making friends and one could
see no value at all, One of the interests of this study was to
see if the people with negative experiences could see beyond
their individual experiences enough values in education to want
to finish school. Since three out of five did not plan to continue
after grade 10 it might be concluded that school experience is a
very significant factor in planned school continuance and colours
markedly the values seen in education, The values seen by the
students with positive experience‘suggest that this is the
direction of the influence rather than the values seen overcoming
negative experience and leading to school continuance,

Participation in Extra-Curricular Activities

Several studies point out that lack of participation
in school activities is a factor associated with dropping out of
school. One of these is a co-operative study of high school
dropouts by 14 school systems in the United States, from September,
1951, to June, 1955, This study is reported by George C. Brook.
Brook cites lack of participation in extra-curricular activities
as not only a charascteristic of the dropout but also of the
potentially delinquent child.l TIichter et al in their book The
Dropouts point out the fact that a child not able to afford |
adequate clothing or the cost of participating in normal school

activities may become unhappy and develop school problems. The

1 Brook, George C.§ "High School Drop~Outs and Corrective
Measures," Federal Probation, vol. 23 (September, 1959), p.34.
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temptation to earn money may cause the child to drop out of school.l
In our study, both the in-school group and the dropouts,

as well as the graduate, were asked to what extent they participate

(or participated) in activities at school and in activities and

hobbies not comnected with the school, Generally speaking,

neither the in-school children nor the dropouts were very active,

In-School Group

In this group of 18 there was a rather large number (10)
who did not participate in any school activities at all., Of the
eight who did participate, some listed more than one activity.

Five mentioned sports, and five listed other activities. In two
cases, these latter consisted of part-time work (one student

working in the school library and the other in the school cafeteria),
and the other three students mentioned the Lost and Found Club,
social events and scorekeeping for basketball,

On the other hand, the in-school group seemed more

active in out-of-school activities and hobbies., Twelve out of 18

had some participation, Of these, sports were mentioned by six.,
The other activities inciuded baby sitting, art,activities in
connection with the church and with Gordon House, dances, Armed
Forces Cadets, and street corner activities with the "gang".
Only one held a part-time job not connected wifh the school.
Correlating the in-school ahd out-of-school activities,
it was found that six students participated in both types, four

in none and the other eight in one or the other. It is interesting

1 Lichter, Solomon O.; Rapien, Elsie B., Siebert, Frances M., and
Slansky, Morris A., The Dropouts, Glencoe, Free Press, 1962, p.49.
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that even though some of the students did list activities,
almost all of them gave reasons why they did not participate more
fully. For this reason it seemed that they did not see themselves
as being particularly active,

0f the four who did not participate in either in-school
or qther activities, one gave no reason, one felt his homework
and girl friend took up most of his time, and two said they just
weren't interested. Of the six who participated in both types of
activities, four gave reasons for lack of further participation,
The reasons given by these students and by the other students
who participated in one or other type of activity are interesting.
The most common reason given was lack of interest and this was
indicated by eight students. Three of these said they were not
interésted in anything and five mentioned specific activities
which did not interest them. Iack of time was given as a reason
for not participating by five students. This lack of time was
due td such things as homework, boyfriends and girlfriends, and
going to the pool hall., Two students felt shy and uncomfortable
in mixed groups, one could not be in student government as he
"couldn't get a majority" and one felt that "everything was for
little kids" at Little Mountain., This latter is interesting in
that it might have implications for needed services in housing
projects,

The effect that marginal income has for possibilities
of participation in activities was explored. Only two of the 18
in this group listed lack of money as a factor adversely affecting

participation, yet when they were asked at another point in the
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interview about the‘effect of social assistance on their lives,
five other students stated that it hindered their participation
in activities, And so it may be concluded that in at least seven
cases, social assistance was a factor restricting their social
activities,

Dropout Group

The dropouts had been even less active. Out of six in
the sample, four had not engaged in school activities. The
dropouts were also less active than the in-school group in
community activities, and four out of the six had taken no part
in these. Of the others, one was involved in sports and one had
a part-time job., Correlating the in~school and out-of-school
‘activities, three out of the six, which is a fairly high proportion,
had not participated in either type of activity, and only one was
aétive in both., They all gave reasons for lack of participation,
These included lack of interest, fatigue, lack of time and lack
of friends. In contrast to the in-school group, none of the
.dropouts indicated that lack of money was a factor.

Graduate.

vThe graduate was -active in sports both in school and
in the community and belonged to one club; however, he did not
feel he had beeh very active and seemed to regret this fact.

In conclusion, then, neither the in-school group nor
the dropouts were particularly active in sports, clubs, social‘
events or hobbies, and at least in the in-school group, being on
social asgsistance or having a marginal income could be considéred

a limiting factor.
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Feelings About Social Assistance

In this section the feelings of the children about
being on social assistance are examined, and then related to
their plans for continuance in school, occupational aspirations
and to their parents' views.

In-Schoocl Group

0f the 18 children still in school, three stated they
had no feelings about being on assistance, three said they just
didn't know how they felt, 11 expressed negative feelings and 1,
positive,

Of the 11 children who felt negatively about being on
social assistance, two had very strong feelings. The first of
these was reluctant to even discuss the subjecf, and seemed very
anxious to moﬁe on to another section of the interview schedule.
She did say that she "didn't always like being on assistance,"
but her mother reported that this girl was extremely unhappy about
being on it. She says her daughter will go without a dress so
that her mother can pay her book rental rather than get it paid
through "the welfare" so that the school will not find out she is
on assistance. ©She also does not want her friends to know., This
girl does not Waﬂt to be seen at the welfare office and refuses
to accompany her mother when the latter goes to pick up her cheque.
The second one also felt very strongly. Although initially she
said it did not bother her, she went on to express how mad and
discouraged she felt about being on "welfare". She had only just
recently found out that her family was on assistance. She seemed

to have a real sense of deprivation and said the family does not
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have enough money to eat properly, or for clothes or school
expenses, such as gym fees, home economics classes or any sort
of social activities.

0f the other nine who expressed negative feelings, a
sense of material deprivation emerged clearly. Five mentioned
the inability to participate in social activities (and another
mentioned this in another section of the interview) because of
lack of money. Others spoke of not having clothes and books
necessary for school.

One of the purposes of the study was to find out if
the children felt there was any social stigma attached to
receiving social assistance, One student expressed this and two
others hinted at it when they answered the question about how they
felt about being on assistance. The first said that people look
down on those on assistance, and he'd like to earn his way.
Social assistance makes you "feel like a bum". The student
mentioned above who would not go to the assistance office was
very conscious of the social stigma. The third indicated that
her mother feels there ié stigma attached to social assistance
- and goes to the office the day after the cheques are issued to
avoid the line-up which she describes as being like "cattle going
to slaughter". This girl stated that she doesn't think she feels:
as badly as her mother feels, but this is questionable.

One student felt she wanted to finish school and get a
job and get off assistance so that she could be independent.
Another student expressed strong feelings about the inadequate

amount of the grant and about social workers in general, His
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His views are most interesting. He stated that the cost of
living had risen drastically but not the social allowances.
Besides this, when Family Allowance is cut off and the child
is still in school, income is even more inadequate, Social
workers refuse to consider these conditions and actually don't
believe them. They laugh and say it can't be that bad, He
feels they make no attempt to understand the real situation.
They are never around when you want them and are always there
when you don't. They give advice which is not useful and will
never consider one's plans.

One student, on the other hand, stated that he felt
positively towards social assistance, that he couldn't get along
without it and that it "didn't hurt" him. His family has been
on assistance almost continually for 16 years and he may accept
this as a "way of life". |

Dropout Group

The dropouts also had varied feelings about assistance.
O0f the six in our sample, one expressed no feelings, one "didn't
know" but implied negative feelings in .another section of the
interview, and the other four expressed negative feelings. It
is interesting that these four all implied there was social stigma
attached to receiving assistance. It could be that these people
felt more free to express this feeling as they were no longer
receiving assistance. Two said they were "too proud" to go on it
again, one said it would be all right if you were sick, but if
you could work and were on assistance you felt like a bum, and

the fourth had felt very badly about it and hadn't wanted other
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people to know he was receiving it. 1In addition to this aspect,
two remarked on the inadequacy of the grant.
Graduate
The graduate said he had no feelings about being on
assistance, but the interviewer wondered about this, as none of
his friends know he is on assistance,

Feelings About Social Assistance Related to Continuance in School

A major purpose of the study was to determine what
effect, if any, being a recipient of social assistance has on
staying in or dropping out of school., The question was stated
directly, as follows: "If your family income were higher, do you
think it would have any effect on your staying in school?" It is
noteworthy that respondents interpreted this question to mean if
assistance grants were higher., Their answers were compared with
their stated plans for continuing. The results were interesting,
but inconclusive, |

In-School Group

. Of the six in-school students who either said they had
no feelings about social assistance or who did not know what their
feelings were, five said that having a higher income would not
affect their school continuance and one had never thought about it.
Concerning their actual plans, three said they were going to grade
12, one in a special class was going to quit this year, one was
only going to grade 10 and one wasn't sure. From this it would
appear that income level was not a determining factor in the
children's plans to continue or quit school.

Of the 11 who had negative feelings about assistance,
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five stated that a higher income would have no effect on their
plans for continuing and all five planned to finish school and
one to go on to university., One even felt that social assistance
would help. On the other hand, the five others with negative
feelings toward social assistance said that their low income
would -adversely affect their plans for staying in school, but
~only one of these was actually planning to drop out before grade
12. They seemed fo see the negative effect of the low income
provided by social assistance rather as either "making things
harder” to complete grade 12 or as affecting their opportunities
of going on to university or technical school. (The child who
had expressed positive feelings about social assistance said, on
the other hand, that she felt being on social assistance would
have a negative effect on her staying in school ahd planned to
complete only grade 10!).

From the answers given to us, it seems that at least
according to the views expressed, our hypothesis that being on
assistance or hav1ng an extremely low income adversely affects
school continuance was not conclusively substantiated. In

summary, of the 10 students who felt that social assistance
.would not affect their continuance in school and the one who
wasn't sure, eight planned to finish school, two to drop out and
one wasn't sure., On the other hand, of the five who said it
would have a negative effect, only one planned to drop out. They
did feel, however, that the low income of social assistance would
make it more difficult. We might wonder, however, whether these

four who said they would finish perhaps idéntified the interviewers
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as people valuing education and stated an intention of finishing
grade 12 without actually planning on it.

Dropout Group

. In the dropout group, the findings were not any more
conclusive., Two said . having a higher income would have made no
difference, four said it would have made things easier (for
example, having more books and clothes), but in spite of this,
only two of these four listed financial reasons when asked about
their reasons for leaving school. In both cases, they did not
leave because of financial necessity but because they wanted to
earn money to buy a car,

Graduate |
The graduate had not been on assistance when deciding

his educational plans,

~ Feelings About Social Assistance Related to Occupational Aspiration
In the hope of finding out if therelwas any relation |

between the feelings of the children about social assistance and

their occupational aspiration; both groups and the graduate were

asked whether they felt being on social assistance affected

their chances in life, Unfortunately, the children found the

question difficult to answer,

In-School Group

0f the in-school group, nine answered that it made no
difference, three answered that they didn't think it made any
difference, two answered that they didn't know, and two really
didn't answer the question. Of the remaining two, one felt that

it would keep her from attending university if she wanted to;
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however, the interviewer felt she had no interest in school, let
alone in university. She had failed two grades, was doing very
poorly and couldn't think of anything she liked about school.
She thought she might be a secretary or do something connected
with home economics or work at the unemployment bureaﬁ, but was
very vague about these ambitions and had no idea of what training
or ability was necessary. The second felt that if he were in a
"richer class", there would be mdre opportunities and it would be
easier to get a job, He felt that if you know "rich people", they
can get you started in business., He was planning to be a book-
keeper.

Dropout Group

The dropouts did not provide any more conclusive
evidence., Of the four who stated being on social assistance
would .make no difference in their life, one was a labourer, one
a shipper and two were unemployed. The other two were both
housewives, and one had felt that being on social assistance had
helped'in that some social workers were helpful, but the other
acknowledged that she had been "depressed" about social assistance,
It is interesting that the two unemployed dropouts didn't feel
that being on assistance had affected their chances.

Graduate

The graduate felt that being on assistance would not
affect his chances in life,

The question'was further pursued by examining the
occupational plans of the five who had said a low income would

adversely affect their continuance in school, Only one of these
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mentioned anything in this area and that was that if her income
had been higher, she might have considered a different occupation
requiring higher education. She planned to do clerical work.
Another was the one mentioned above who.said that had he been
in a richer class, he would have had the opportunity to go into
business. Of the remaining three, there was no suggestion of any
effect on choice of occupation and one planned to go to univérsity
(financed by the R.0.T.P. plan) and be an aseronautical engineer,
Accordingly, only three of the total in-school and dropout group
felt thatvsocial assistance in any way affected their occupational
aspirations and one of these, the interviewer felt, was not
genuinely interested in doing what she claimed social assistance
would prevent her from doing, i.e. going to university.

Relation Between Children's and Parents!'! Attitudes to Social
Assistance

It had been hypothesized that the parents' attitude
towards assistance would affect the children's attitude. This
wag difficult to substantiate, since six in the in-school group
and oﬁe of the dropouts either were not sure what their attitude
was or said they had no feelings about being on assistance., On
the other hand, all the parents expressed some feelings. Generally
speaking, some relation was found in that in the families of
the‘ll in-school children who expressed negative feelings toward
assistance, eight of the parents expressed purely negative .
feelings, and in the families of the five dropouts whose feelings

were negative, four of the parental attitudes were also negative.

Upon closer éxamination, it was found that the negative feelings

concerned different aspects of the assistance,
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In-School Group .

It was found that the parents of the six students who
either expressed no feelings or did not know what their feelings
were, held a great variety of attitudes. These-ranged anyvhere
from one parent with very positive feelings to one who hated
receiving éssistance, felt a strong stigma and resented being
dependent., The 1n§between-attitude9'concerned mainly the stigma.
It can be said, then, that of these six families, the parental
attitude either had not influenced the child or the child could
not express his real feelings.

In the families of the 11 children who had expressed
negative feelings, eight of the parental attitudes were negative,
two were positive and one was mixed negative and positive. The
negative feelings expressed by the children, however, concerned
mainly the inability to afford such things as books, clothes,
social activities, etc. Ten of the 11 children felt this way;
however, only five of the parental attitudes concerned this
aspect., On the other hand, considering the whole in-school group,
only three students felt a social stigma attached to receiving
assiétance, wvhile 11 of the parental attitudes concerned stigma.
It may be concluded, then, that the children were concerned
chiefly with the material deprivation, while the pérentS'were
concerned about the social stigma associated with receiving
‘assistance,

Dropout Group
In this group, the relation was similar, Five of the

dropouts expressed negative feelings about assistance, and four
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of the parents did also, while the fifth had a positive attitude.
The tendency to associate a stigma'with receiving assistance
seemed to be more uniform in these families, four of the dropouts
expressing this and three of the parents. On the other hand, the
parents of the two children who expressed discontent with the
amount of the grant did not mention this,
Graduate

‘It was not possible to interview the parent of the one
graduate in our study.

- It may be concluded, then, that generally speaking,
there was some relation between the parents' and -children's
attitude towards assistance in that most of the parents of the
children with hegative attitudes had negative attitudes as well,
but the attitudes concerned different aspects of receiving
assistance,

The Children's View of Their Life Situation

‘Every individual gradually develops a unique frame
of reference -- a set of basic assumptions concerning
fact, value, and possibility -- which gives Eim a
meaningful picture of himself and his world.

Depending upoh a person's assumptions of fact,
value and possibility, the same stimulus situation may
be perceived quite differently —- and met accordingly
with quite different responses.2
fhis part of the study attempts tO»explo:e~the frame of
reference or world view of students whose parents-are—in-receipt

of social assistance., Some of the pertinent queStions'are: ‘Where

1 Coleman, James C,; Personality D ics and Effective Behaviour,
Chicago Scott Foresman and Company, 19%0, Pe291,

2 Tbid, p. 298.
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do they get their facts and values? How do they see their
prospects for the future? Do they see themselves as pawns in a
game of chance or as being capable of influencing their own future?
The Social Assistance Student's Assumptions Concerning Faects

The basis of a person's world view is his picture of
how things really are, who he is and what he is worth, what the
rest of the world is like, and how he fits into the overall
picture. According to this he develops his judgements of value
and possibility. |

At the heart of the student's reality assumptions is
his picture of himself, Five of the students in school saw
themselves as lacking mental ability. Some specifically stated
they felt their possibilities for the future in terms of employment
were limited. It is strongly suggested by this study that the
student®s school experience is primarily responsible for this
view of themselves, At least two or three other students expressed
concern over their ability to cope with the school subjects.
However the marked deﬁreciation of self was most notalle in the
fiﬁe. Although the school's appraisal of their academic ability
may or may not be realistic, the tragedy is that the student sees
the imputation of inferiority in the competitive school setting
spread over other areas of his life.

One of the dropouts said that some social workers think
you are a "crumb" if you are on sociﬁl assistance, Thus part of
her picture of herself was derived from the opinion which she
thought the social worker held of her, '

Generally the students interviewed had little knowledge



- 121~
of what would be necessary in the way of training and education
for occupations in which they expressed an interest. Those who
'4id Imow something about the requirements had only a general
knowledge. This was one area where parental'knowledgé‘was
. generally limited and the school's vbcational guidance did not
seem to have bridged the gap effectively., The general knowledge
they had picked up did not seem in most instances to mean very
much to them, and was not likely to be very effective in
determining their course of action. |
| Often mistakes are made in choices because students
are'handicapped by misconceptions or inadequate knowledge about
the environment. Foolish decisions are made and many possible
satisfactions forfeited. "One boy's view that'very few people
went to grade l2’waé based on his observations of the level of-
education achieved by the adults in h;s neighbourhood. The
‘limited range of occupafional aspirations on the part of the
students interviewed shows a lack of knowledge of what the
industrial society in which they live requireS‘in'the'laboui force,
Perhaps the only general statement that can be made is
that assumptions about facts seemed limited rather than faulty,
general rather‘thén specific. .Pa;entalland'peer'groups seemed
most influential in influencing their limited perception of the
facts. The effect of the school in bridging this gap appears to
be dependent upon the school experience of the student and parental
attitude to the school,
Student's Values
Although the student's values depend upon their reality
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assumptions they are distinct from fact in that they refer to
what ought to be rather than what is. They imply goals to work
for in the future and relate closgly to their assumptions
concerning poésibility. | |

The difficulty met in any attempt to assess values and
their origin is the difference between conceived values and
operative values. Granting the complexity of this area; it is
8till possible to make some observations. One boy held very
highly the value of being free from debt. This seemed to come
from his mother and their European cultural heritage. This
value limited his possibilities for although'he'had the ability
he would not consider using the limited loan funds available to
acquire a university education. - Another boy valued highly high-
paying, short-term jobs., The source of this value seemed to be
his frustration with the limited spending money available to him
while his family was on social assistance, and his identification
with his brother who was making good wages in an unskilled job,
This boy could verbalize the pitfalls of such short term jobs bﬁt
in terms of an operative value he seemed to ignore completely the
fact that thebrother had switéhed'jqbs on several occasions,

Th:!s‘same boy's value of things enjoyable in 1life came
from the street &ornmer gang., In this case, and at least one
other in the study, there seemed to have been a-definite break
with formal groupsAand their values in favour of unorganized -
groups whose values might be considered liable to lead to
delinquent behaviour. ' | o ’

The correlation discovered between parental interest
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in education and the student's #aluation of education was found
to apply to other areas of life as well, Illustrations of this
correlation between pafental-and student values was seen in areas
| concerning use of money and the importance attached to church
activities, The value of being self supporting and independent
could be traced almost directly from parent to child in some
families. One girl's dislike for being on assistance was 'expressed
:in this way, "I don't want to be on social assistance when I get
married."

Money seemed to be valued highly by many male students.
The status of a car and "sharp" clothes played up so much on
television seemed to have reached them, and naturally pointed out
to them how they and their family were not the normal American
family presented on the screen, |

Again perhaps only one general statement can be made.,
Operative values were much more difficult to detect than conceived
values., In the area 6f value seen in education there were grounds
for suspecting that  conceived value was not likely to be the same
#s the operative value. |
Students' Views of the Possible

"Iife derives meaning and direction not only from the

values a man believes in but also‘from his assumptions'ébout“what
“he can hope to accomplish and what kind 6f person he can become, "L
The course of his life is charted by his aésumptions about what
is possible as well as by his opportunities, resources and ideals.

1
Coleman, oOp. cit., pe. 310
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The authors of this study felt that knowledge of the source of
the student's picture of opportunities he saw available to him,
upon which he set his goals, was important in considering methods
of dealing with the problem. A related area of inquiry was
whether these students were continually replacing old expectations
with new ones or whether their assumptions of possibility were
rigid.

The graduate student saw his possibilities primarily
being shaped by his family and his'friends, He in no way felt
his opportunity had been limited by being on.sociél assistance,
He seemed to have expected to further his education upon
graduation and worked toward that end.

There were however some responses to the questions
about occupatibnal aspirations which seemed to indicate students
felt little possibility of influencing their ultimate occupation.
One girl who was predicted to graduate answered that she guessed
she would end up in an office., It is interesting to note that
this girl maintained she made her own decisions regarding choice
of school prograﬁ-and occupation. She also expressed a dislike
of béing'on social assistance and yet did not see it as having
had any'effect on her future, Her father was a labourer and she
saw high school as being sufficient preparation for her chosen
field of office work., Although the interview does not spell it
out, it seems safe to speculate that a lack of knowledge of
possibilities and the influence of the commercial course offered
at school resulted in hef feeling of "What else? I guess I'll
end up in an office."
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Another example already referred to suggested that the
boy felt very definitely his possibilities of getting a university
education had been thwarted by the family being on social ‘
assistance, His sense of being a victim of fate was quite strong
and his plan for the future seemed quite rigid and not open to
further consideration.

One student seemed to provide a good example of
unrealistic agssumptions based on conceived value of.what was
desirable and on an inaccurate picture of the facts, He stated
he expected fo obtain his ?h.D. in chemistry. He had been out
of school for two years and returned. He stated he planned to
finance this through the Royal Officérs' Training Program of the
- armed forces, This program provides only for the first degree
and then requires three years military“Servicé. In this case the"
mother seemed to be resigned toi ‘béing on social assistance and
this apparently grandiose‘vieﬁ of the possibilities may be his
reaction to a feeling of hopeleasness,

Previously in the study reference has been made to one
pérticular school counsellor's influence on a student's assumption
of what was poséible. This influence and the direction of the
influence stemmed from the counsellor's estimate of the student's -
ability and the financial position of the family.,

Stﬁdents' ideas about possibilities seemed generally
1imited by lack of knowledge of facts., There were some who
expressed little hope of improving or changing their present lot,.
The feelings of dependency expressed by some parents were no doubt

operative in some of the children's assumptions about life
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possibilities but documentation of this was difficult. From this
small sample it can be said that although the school brought
about changes in assumptions‘regarding poasibiliteslfor a few,
this was not the general rule, |

This study has only really brushed lightly some of the
aspects of whaf may prove to be one of the vital areas for research
in gaining a better understanding of the behaviour of public
assistance students who drop out of school. Although the interviews
'did-not provide sufficient material to analyse in detail the sample
in terms of the theoretical framework outlined in the introduction
of this section, they did illustrate the importance and subtlety

of research in this area.

The Children Who Quit School: Their Reasons and
Subsequent Employment Histo;x

- In this sect}on, the actual experienée of the dropouts
is. examined, including the ages and grédes at which they left,
the reasons they gave for leaving, other factors which the
. interviewers felt were operating to contribute to the children's
decision to leave, the advice they received about 1eavingvor not
leaving, ‘and their present feelings about their decision to quit
school, Followingvthis, the dropouts' employment history is
reviewed, L o

It is interesting to compare the ages'apﬂ grades at
which the students dropped out. Two were aged 14 and in grade 8;
two were 15 years of age, one in grade 8 and one in grade 9; and
two were éged 16 and in grade 10, Although our sample is too-
small for comparison, it is noteworthy that in the Vancouver School-



- 127 =
" Board Pupil Withdrawal Survey (for the period September, 1961 -
" Kuguet, 1962), it was found that only 7.9 per cent of withdrawals
occurred before grade 9,1 while in our group it was 50 per cent.,
Also, it was reported in the Pupil Withdrawal Survey that the
majority of withdrawals occurred between the ages of 16 and 18
lyears,z while in our sample the students had ranged from 14 to -
16'years. The two who had left'before the legal school-leaving’
age in our sample had done s0 on the advice of the principal. -It
is worthy of note thaf in our sample, one-third of the dropouts
_hed left before the legal leaving age, while in the Pupil
. Withdraval Survey only .7 per cent had left at that age. The
dropeﬁts ﬁhom it was possible to interview in the present study
were generally'speaking ones who had left at earlier ages and in
lower grades than the majority of Vancouver dropouts.

The reasons thedropouts gave for leaving were varied.
~ When more than one reason was given, it wﬁs difficult to establish
which reason was dominant. The two students who left at age 14
had done so on thevadvice of the principal, one because of poor
marks and the other because of disruptive behaviour, and it looked
as if in these cases withdrawal had almost been forced by the
school, One of these forced withdrawals gave an addifional reason
for leaving, i.e. lack of interest. Of the others, one had left
 because of diffieﬁity éith certain subjects, one because of poof w

1 pupil Withdrawal Survey (September 1, 1961 - August 31, 1962);
Dept. 0f Research and Special Services, Vancouver School Board, p.l10.
2 Ibid, p.4. |

Pupil Withdrawal Survey, op. cit. pe4.
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marks and because he wanted money for a car, one because he was
'sick a good deal and felt "left out of groups", and one because
he did not like school, had a girlfriend, wanted a job and a car,
and felt he was "too big for school". The stated reasons for
leaving are shown in the fo;lowing table:

Table 41, Stated Reasons for leaving School
Interview Sample

Reason No. of Students
: Mentioning
Difficulty with subjects and poor marks 3

Not interested in or dislike of school
Wanted money for a car

Wanted job

Disruptive behaviour

Too big for school or feeling left out
Health

On advice of principal

N NDH K NDN

It is difficult to compare these reasons with other
studies as most studies deal with the primary reason for withdrawal
only. Hdwever, in the Pupil Withdrawal Survey, desire to work
seemed to account for the largest number of withdrawals;l’and*this
vas found to be true in most other studies, for example the DeKalb
. Studyai(ﬁhiéh'specifies the desire to work as being the dominant

1l

Pupil Withdrawal Survey; op. cit., p.7.

2 Réported by Murk, Virgil; in "A Follow-up Study on Students Who
Drop Out of High School", Bulletin of the National Association of
Secondary School Principals, vol.44 (February, 1960), pPei4.
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reason for withdrawal among boys) and the co-operative study of
high school dropouts by 14 school systems in the United States,l
Three pupils in our study were leaving to get employment or money
(which would involve employment), The second most common reason
for leaving in the thieé studies mentioned was lack of interest
and of ability, and it was found that five students in our sample
gave this reason, (In our table this was classified as "difficulty
with subjects and poor marks" and "not interested in or dislike
of school"), |
It is interesting that in the present s tudy no students
felt they had left because of economic necessity. In the Pupil
Withdrawal Survey, 1.7 per cent of the dropouts had left foi this
" reason.2 Most of the reasons given for leaving are, powever,
similar to those found in other studies, except for the feeling
df being "left out" or "too big" which is not so often emphasized.
Also, the element of forced_withdrawal does not seem to be brought
out in other studies, which'congentrate on voluntary withdrawals,
In fhe case of each of our dropouts, it seemed that
‘there were additional reasons for leaving school besides the
stated ones, An attempt was made, therefore, to examine these
other factors.,
In the first case, it appeared that even if thé principal
- had not advised leaving, the girl would have dropped out sooner

1 Brook, Georgeic.: "High School Drop-éuts and Corrective Meamsures",
Federal Probation, vol, 23 (September, 1959), pe32.

2 Ppupil Withdrawal Survey: ope cite, DeTe
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or later, She had attended 10 different schools, was not
interested in school as she "could not understand it", and felt
she had low intelligénce. She was of the opinion that people in
school laughed at her because of her clothes; therefore, low
income had some effect here, Her family relationships.were'alao
poor. She was living with her father who favoured her sister and
who criticized her and "treated her brutally". Her sister had
also wanted her to drop out so that she could look after her
brothers., Clearly there were many factors influencing this girl's
leaving school besides the stated reason.

The second girl who had left on the advice of the
principal had also had a very negative school experience, and a
corresponding negative attitude., She had repeated two grades,
and felt there was nothing good about the school and that it was
of no .use to her, She hated everything about it, including all
the teachers. She had difficulty studying and always forgot what
she learned by the next day.

The boy who had stated he left because of difficulty
with certain subjects seemed, on the other hand, to have had a
positive‘atgitude toward thé school, He had repeated one grade,
and was doing average in most subjects except for the two which
he found very hard. The fact that three of his friends left when
he did may have been an influence,

Concerning the boy who stated he left because of podr'
marks and because he wanted money for a car, there seemed to have
been the added factor of lack of interest. He was looking for -
the "easiest program" in school and did not like to put any effort
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into his school work, He felt there was "nothing wrong with the
school®,

The girl who had stated she left because of sickness
and because she felt left out of groups had also been affected
by frequent changes of schools., She felt she just could not get
used to the change in courses from the school she had attehded
earlier in another city. She had repeated two grades and did not
'~ gee much value in the school.

The boy who left because of not liking school, having
a girlfriend who took up & lot of his time, wanting a job and a
éar and because of feeling he was too‘big for school seemed to
have been influenced also by the fact that three or four of his
~friends left when he did., _

Obviously there are many complex and subtly intertwined
motives influencing a person's decision to quit school and the
subject is one which calls out for more systematic study.

It was felt that the question of vwhat advice the
students received concerning remeining in school was important,
" Only two of the six dropouts had been advised against leaving,
one by the teachers and a counsellor, and thg»other by her mother
and by the counsellor, and in both cases the advice had been
unavailing, The two others who had left voluntarily had received
no advice and it seems that this is an area where the counsellor
could play a more'active role, | |

When asked how far they thought people should go in
school, five of the six dropouts stated they felt people should
finish grade 12, and one felt a person should take furthef’training
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after that, One on the other hand felt women only needed grade
10, However, they did not all regret their decision to leave,
Three félt they might have had a better job and one thought she
might not be unemployed at present, but most of them felt their
decision was right under the circumstances.  0n1y one seemed to
actually regret the decision tb leave school before grade 12,
and this was a boy, A study of 72 dropouts in DeKalb, Illinois,
on the other hand, found that most of the boys in their study had
regretted’their'decision.l |
Employment Histories of the Dropouts

Our findings agreed with many other studies in the area
of employment experience of dropouts. Although our sample was
too'small to be statistically significant, the work history of
eachtiropout shows that. generally speaking, they took a relatively
long time to find employment, their Jjobs were short-term and of
the blind-alley type, they suffered from periods of unemployment,
they tended to end up in unskilled, service, and labouring ‘
occupations, and some were not content with what they wére'doing.

The first dropout is a 19-year-old girl who left
school in grade 8 and has been out :or 8ilx years, She is now a
housewife, She is rather a special case as far as employment is
concerned, as she had been forced to leave school on the advice
of the.prihcipal and at the insistence of her sister who "coerced"
her into lboking after her younger brothers. This she 4id for
two years, The Jjobas she has had were short-term work in-a cafe

1 Murk; OPe C;to’ PeT5e
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as waitress andn}ooking after children. The longest period of
employment she expefienéed was four months, She did not express
any feeling of'satisfacﬁion or diséatisfaction with her 1life,
but felt uncertain of herself as a person.

‘The second dropout has been out of school for three
years., She left school at age 17 in grade 8, At the time of
leaving she had no specific plans, She has never had a job,
except the occasional babysitting, and is "doing nothing" now.

She did not speak of having ever looked for a job. She is not
married but has a:young baby, and states she is bored at home.

She thinks she might 11ke to work as a cashier at a grocery
store, but does not seem to be makingfany plans'inrthis'direction.
She stated that if she had been more intelligent,'”things might
have been different", but as they are, she still would have left
school.

The third dropout is en 18-year-61d boy who left school
in grade 10, He has been out of school for two years. -At the
time of‘dropping-out, he had planned to work on a golf course
vhere his grandfather is employed; however, he got a job
delivering telegrams for the C.P.R. He did not have a job waiting
for him when he left school and'it‘took.him one month to find the
C.P.R. jobe. He found this threugh'an advertisement in the ~-
newspaﬁer;.,ﬁe stayed on that job for four months, then had a
part;time temporary job in a warehouse as shipper and receiver, -
Phis job he quit after two months and was then unemployed for
two more. He is now working as a labourer in an upholstery

factory and has been there two months, The dates he gave the
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interviewer do notAéeem to jibe with his two years out of school;
When asked how content he was with his present employment, he
replied that he liked it all right because it's easy. His plans
for the future were rather 'hazy, He thought he might learn the
upholstering trade or work on the golf course; however, his hay
fever bothers him and he feels this might interfere with both
" these plans,. |

The fourth dropout is 18 years old, left school in
gradé 9 and has been out of school for approximately two years
and nine months, He had had a part-time job delivering groceries
(about which he spoke &isdainfully)'while at school. When he
quit, he planned to start a bakery business or a pig farm,
However, he ended up as a delivery boy for a stationery company.
I took him about two months to find this job and he found it by
going from ﬁarehouse to warehouse, He is now a shipper at the
gstationery compahy. He is not very content with what he is doing
and feels the company expects too much work for the amount of
money he earns, He plans to finish grade 12 at night school in
order to get a bettér job paying more money. He felt his decision
to quit school would have been "stupid" if his family had not
been on social assisténse. His main objective was to earn
enough money to buy a car. 4

The fifth dropout is a girl who left in grade 8 at age
15. She has been out of school for about two years and three
mohths.‘ She ié now married and expecting her second child; Shg
had no plans when she left school, and was "waiting around to get
married”. She was not very»interestgd in working, It took her
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about five months to get her first job. She had phoned :. |
answering an advertisement for a job as telepﬁone solicitor but
waé unable to handle this, She was given a . job around the office
at $100 per month (sticking on labels, etc.). She had to leave
as the office required someone who could type. They‘offered her
the telephone soliciting job, but she quit because she could not
do it. She remained at the job about tﬁree months, She feels
she is reﬁsonably content with her present life, but feels .she
would be better off if she had more educafion in case her husband
"had an accident or something". |

‘Phe sixth dropout was in grade 10 when he quit, and
vas 16 years old, He has been out of school for about three
years, About a year and a half after leaving school, he went
back to his o0ld school which directed him to King Edward Education
Centre; however, he étayed only two weeks., At the time of leaving
school, hé planned to go to Manitoba and get a job, as-he*wante&
to "move around”., He did not have a job waiting for him. He
'foilowed‘through-With his plans and got emplojment as a labourer -
for a relative in Winnipeg. It took him two months to find this
job. He stéyed for a few months, then took another labduring'job
in a large city.i Following that, he came back to Vancouver where' -
‘ he has had three labouring jobs since. LHe was laid off his last
job and has been unemployed for three months., He is not- content
with his present situation. There was some mention of taking an -
Art course, but he felt this was'impossible‘as it takes four years.
He felt it might be aﬁ idea to go to night school if he géts a Job,.
Concerning his decision to leave school, he thought perhapé "it
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wasn't such a good idea'.

It is obvious, then, that the dropouts have had
chequered employment careers, The ones who have worked have
obtained short-term work and have had periods of ﬁnemployment.
Their futures do not look at all bright. One plans further
education and another seems to have some hazy thoughts in that
direction, One is thinking of going on to learn a trade,

Whether’they follow throﬁgh on these plans or not is another

story.



CHAPTER 5. PARENTAT, INFLUENCES AND CHIIDREN'S SCHOOL

EXPERTENCES: THEJR COMBINED EFFECT ON SCHOOL PERSISTENCE.

It is generally assumed that parental educational
level and general interest in education correlate very?
closely with student desire to graduate and actual graduation.
Both Canadian and American studies indicate that the higher
the level of education attained by the parents the moré
likely the children are to graduate., The Ma:yland study
found 30 per cent of the fathers -and 24.4 per cent of the
mothers of the dropouts had completed six years or less of
formal education. An additional 32,0 per cent of fatheré
and mothers ended their education between grades 7 and 9,
Nearly 80'§er cent of the parents of dropouts did not finish
high school.l A look at the percentages of children in
school in Canada from the different occupational classes
will give a rough approximation of the same trend., Occupational
status of course is not only a level of education but this is

one of the factors considered.

1. Maryland State Department of Education$ Qur Dropouts,
Baltimore, June 1963, Tables 6 and 7.
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Table 42, Children Aged 14-24 Years Living at Home and at

School, Canada, 1951.

Occupational ' Number of Children Percentage
Class dged 14-24 living at School
o ) L at Home
Class I 13,502 710
Class II 173,937 5542
Class III 40,130 50.6
Class IV ' . 60,739 45.6
Class V (with farmers) 573,095 38.9
(without farmers) 237,925 45,6
Class VI 200,517 ' 38,2
Class VII 186,862 34.8
Occupatioﬁs
Unstated in Census 41,316
1,290,098

It is easily seen that the percentage of children in
school from families with a relatively high level of education
is much greater than . for children whose parents have a lower
level of education. The percentage for class I is more than
twice as high as the percentage for class VII,

A point of special interest is whether a positive school
experience in the child can overcome the effect of a "poor"

educational background on the part of the parent.

1

Source: DBS, Census of Canada, 1951, vol,III, Table 141, cited
in M. Oliver, Social Purpose for Canada, University of Toronto
Press, 1961, p.l1ll15,
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Table 43. Relationship Between Parental Educational Experience, Child School Experience and the Probability of Student Graduation

1

Education Educational Parent Parent Child Child Considered Probability
Student Sex Level of Aspiration Attitude Interest in School Educational School Grade Average of Student
Parent for Child to School(a) Education Experience Aspiration Withdrawal Retardation Grade Graduation
1 F 8 no grade pos, with some NeAo no grade no N.A. N.A. low
stated res, :
2 M 9 10 ind, little NeAo no grade yes N.A. c low
3 F 2 12 pos, with little positive 12 " no 1 ¢ 2
. res, ' :
LS M 12 12 negative actively negative 12 : no 0 DorE ?
5 F 8 12 pos, with some positive 12 no o c high
res,
6 F 7 12 ind, some negative 12 no 2 DorkE low
7 M n 12 negative little positive 12 no 0 c ?
8 F 10 12 pose with some positive 12 no 0 c high
res, . ‘ .
9 M 9 12 pos, with some negative 10 yes 2 (partial) D low
res,
10 F 6 12 ind, little negative 10 yes 2 D low
11 F 10 2 pos, with actively positive 13 no 0 B high
. res, :
12 . M ? 12 and pose with some positive 12 and yes 0 c high
university res, university
13 F 10 12 entirely actively negative 10 yes 1l D low
positive
1, M 1 12 pose with . some Ne.A. 12 no 1 B low
res,
15 M 8 no grade pos. with some mixed no reply yes 1 B low
stated res,
16 M 2 12 and ind, little positive 12 and yes 2 B low
vocational university
17 F 7 12 and ind, some positive 12 no 1l C high
vocational
18 F 10 12 and pos, with some mixed 2 no 0 c 2
university res, ~
Source: Interview Sé.mple (a) res: reservations

When parental educational experiences and student school experiences were considered the probability of graduvation was in doubt for four students,
When other factors were considered it was possible to reach a decision as to probability of graduation in three of the four cases,

This explains

the apparent discrepancy of graduation-prediction statistics between this table and table A4k
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Belation Between Parents! School Expefience, Expectations and
Attitudes and Probability of Children's Graduation.

The items included in assessing parental educational
experience and attitudes were grade achieved, aspiration for
their children, child's school,

Of the 18 students in the interview sample it is
predicted that five students are highly likely to graduate.
These are numbers 5, 8, 11, 12 and 17. It is predicted that
nine students have a very high chance of dropping out of school
before graduation. These are numbers 1, 2, 6, 9, 10, 13, 14, 15,
and 16, Numbers 3, 4, 7, and 18 were classified as uncertain.

The Research Department of the Vancouver School Board
found that the total number of dropouts for the year 1961-1962
was 1, 267 or five per cent of the school enrollment. The rate
varies from school to school but nowhere does it come close to
the 50 per cent.dropout rate forecast for this sample of families
on social a ssistance. What are the characteristics of these
families which result in a prediction of an extremely high dropout
rate?

The significaﬁce of a comparison of the level of
education of the parents of those likely to graduate with those
likely to drop out is limited by the small numbers involved.
Among the parents of the fivplstudénts predicted to graduate,
two had reached grade 10, onevgrade 8, one grade and the
education level of the fifth was unknown. In the group expected
to‘drop out, two of the parents had achieved grade 10 or better,
two had completed grade 9, two grade 8, one grade T, one grade 6
and 6ne grade 2. No great difference is discernable in the
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average levels for such small groups. The average education
- level for those expected to graduate was 8,75 and for those not
expected to graduate 7.7. The small difference is however in
the direction expected, The range is much wider for those
expected to drop out, going as low as grade 2., This also suggesté'
that grade level of parents can be a factor in school continuance.
| Tooking at the parents' attitude toward the child

continuing in school it is noteworthy that all but one parent
expressed a wish for their child to graduate. The one’exception
had a child in special class and wanted her to continue in school
as long as possible, ©She recognized the fact that she wouldn't
graduate, From the mass expression of parents that they wish
their children to graduate it is possible to conclude that the
parents have interpreted that this is the expected or socially
'accepted answer, Thus this factor may be interpreted for its
significance in the last chapter in the light of all the factors
operating on the family, but it will not be useful in saying
anything about the two groups of parents presently being
considered. |

More revealing_are the parents' feelings toward school
and their actual interest in education. Of the parents from the
group expected to graduate four were rated as having some
interest in education and one was classified as being actively
interested in education, This classification is from a rating
seéle having "actively interested" at the top; "some interest"
in the middle, and "little or no interest" at the bottom. 1In

contrast, three of the parents of those expected to drop out
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were rated as having little or ﬁo interest, five as having some
interest‘énd one as being actively interested. rhe conclusion
that can be drawn is that as a general rule actual interest of
parents in education does correlate with the child's likelihood
of staying in school, The results of this comparison pbint out
just as strongly that in many situations only a careful examination
of the many factors involved can possibly explain possible
causation of school withdrawal., The fact that five of the parents
of those expected to drop.out rated the Same as four of those
expected to graduate, and one of the parents of the éxpected
dropouts was rated at the top of the interest scale, makes it
very clear that'it is necessary to consider other factors
operating in the lives of these children.

Some possible explanations are considered in the
concluding chapter but in the meantime this case is presented
for illustrative purposes of a child who is predicted to drop
out but whose parent is rated as having a high degree of interest,
The education experience of this child was rated as negative.,
The child has repeated one grade and 1s obtaining below average
grades at the present time, This does not necessarily mean the
chiid lacks ability as attitude can be just as important a factor
in success in school, but there is a suggestion that she may lack
ability. A study of the interviews indicates the intrafamilial
relationships between this girl and her widowed mother are not
the best. The focus for much of the disagreement appears to be
school continuance, The girl appears to be reacting to this

pressure by threatening to withdraw from school. Another factor
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operating is that the girl does not participate in school
activities. She spends much of her time with her boy friend who
goes to university. |

‘ Consideration of the feelings of the parents of the
two groups toward the child's school reveals that four of the
parents of those expected to graduate were rated "positive with
some reservations" and one was rated as "indifferent". In the
group of parents of those students not expécted to graduate four
were rated as "indifferent", four were rated as "positive with
some reservations" and one was "entirely positive". |

The rating scale used included ratings of "entirely
positive", to "positive with some reservations", to "negative",
to "indifferent",

The same conclusions seem to be obvious here as in the
previous consideration of implied interest in education on the
part of parents. There is a definite correlation between parents!
attitudes to the school and the child's likelihood of continuing,
The parents of the likely dropouts rated lower than the parents
of those expected to graduate. Again just as clearly it is not
a clear cut observation, as in both groups "positive with some
reservations" was prevalent and there was an "indifferent" rating
in the expected graduates. There was also an "entirely positive"
in the expected dropouts. The latter happens to be the same
family which was previously used as an illustration and substantiates
the suggestion that the mother's interest and support of the school
probably increased the daughter's desire to withdraw. A careful

8tudy of the reservations of those rated "positive with some
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reservations" might show a greater distinction between the two
groups .

The general parental educational experience is now
compared with the child's school experience in the light of the
prediction of graduation or withdrawal., This attempts to throw
some light on the relative importance of the two factors to school
continuance. |

Of the five students that were predicted to graduate
all were rated as having a positive school experience., As previously
noted, only one parent was rated low on either of the parental
interest or attitude scales discussed, The indifference to feelings
about +the school in this case seem to have been offset by a
satisfactory performance at school and a positive relationship
with some teachers., The interview indicates that although the
father was indifferent about feelings toward his child's school
he did have some interest in education. He suffered from a serious
accident and had himself lost jobs in preference to people with
university education, These two thiﬁgé could well explain his
apparent indifference to his daughter's schbol¢ His accident
may be the focus of most of his feelings. Indifference may be
a defence in response to his employment experiences,

Consideration of the expected gradﬁate group has lead
to only one obvious conclusion, that positive parental experience
with education .and a positive school experience on fhe part of
the child combine £§ make the possibility of greduation high.

There is & hint that parental indifference can be offset by a

strongly positive school experience,
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0f the nine students predicted to withdraw four were
rated és having negative school experiences, Three were either
in special or occﬁpational classes and their answers and
situation did not permit a reliable rating. One student was
rated as having a "mixed" school experience and one was rated as
having a positive school eXperience.

0f the four who had negative school experiences, the
parental ratings vary and suggest the necessity of individual
interpretation, The one situation where the parental interest
and attitude ranked high has already been considered, In the
situation where the negative experience of the child and
indifference and lack of interest of the parent coincide we can
conclude that given this combination, the likelihood of school
completion is very low, Similarly where there is some parental
‘intérest in education but indifference to the child's school
combined with a negative school experience on the part of the
child, the chances of graduation are reduced. The situation where
the boy had a negative school experience and the parents expressed
some interest and had a positive attitude with some reservations
requires closer scrutiny. The possibility of lack of ability
again cannot be overlooked, but more pertinent to this situation
seems to be the influence of an older brother whose delinquent
pattern seems to be counteracting the mother's positive influence
regarding school continuance, The effect of being'in such a low
income bracket is another factor which appears to have combined
with the negative school experience to offset the mother's influence,

For the three students in special classes their ability
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makes it next to impossible for them to be expected to do anything
else but drop out, considering the definition of a dropout used
in this study. These point up the limitations of suggesting the
only acceptable pattern is to complete grade 12, Reference was
made to this idea in the first chapter pointing out that it is a
new value to our society.

The student whose school experience was rated as "mixed"
had parents whose attitude and interest were rated as "positive
with some reservations" and "some interest" respectively. Careful
scrutiny of the interviews indicates that this boy may be on the
occupational program although he himself could not identify it
by name. He has also had his school performance hindered by
having to learn English when he came to Canada., Thus ability and
cultural barriers seem to be quite predominant in suggesting this
boy will drop out. Again the complexity of causation is seen,
"Qrdinarily it might have been expected the chances of graduation
'wou1d be at least average in view of parental attitudes and the
'¢hild's school experience,

The student predicted to drop out who had a positive
school experience is of particular interest. Here the parental
interest in education was rated as "little or not interest" and
the parental attitude rated as "indifferent". The question is,
was parental attitude dominant over school experience or were
there other factors operating? Careful study of the interviews
suggests that the weak parental investment in school continuance
was supported in its influence by the fact that two of this boy's

brothers had dropped out of school, The parents saw the neighborhood
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as also being a negative influence. Careful study of the boy's
school experience indicates fhat his present grades are not in
line with past performance. He reported getting B's and yet has
repeated two grades. He saw his reason for failure as being
laziness., Therefore while this situation might be interpreted as
a cése where negative parenfal attitude aided by other factors
overcame a positive school experience, there is some doubt as to
how positive the boy's school experience actually waé.

With regard to the four students whose future is
problematic the balance of influences is more difficult to
determine, In two of the situations the child's school experience
was quite definitely positive but the sparent had either littlé |
or no actual interest in education, an extremely low level of
education themselves or were negative to the child's school, These
two cases have other factors operating as well, but this 1is probably
the clearest example of parental attitude and motivation
counteracting a child's positive school experience so that it
becomés impossible to predict with certainty completion of grade 12,

The case where the student had a mixed school experience,
the parent was rated as being "positive with some reservations"
in attitude toward the school and showing "some interest" in
education. Careful study of the family indicates other factors
than general parental attitude to education will be the deciding
factors in whether this.student continues, Family mobility-and
school mobility aldng with intrafamilial relationships would be
the pertinent factors., The marital status of this mother seemed

to be in flux and the ten changes in schools experienced by the
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student were taking their toll., School participation was gradually
dwindling and program satisfaction had been sacrificed,

The fourth student that was not definitely classified as
a dropout or graduate was rated as having a negativé school
experience although he had not repeated any grades. The parent's
attitude to school was negative, but the actual interest in
education was rated as "actively interested". Careful study of
the interviews of parent and student indicates that this may be
an example where individual experience at school may counteract
active encouragement from the parents to continue, but this must
be qualified. The student has been active in athletics and has
a part time job which he obtained through his "Big Brother".
Before anythiﬁg definite could be concluded it would be necessary
to know more about the effect of his parent's divorce on his
acceptance or rejection of his mother's attitudes toward education.
The educational attitudes and aspirations of the "Big Brother"
would also have to be assessed., There is also indication that
social assistance may have been a factor in making this student's
school continuance questionable.

Students Who Have Dropped Out of School

The school experience of all the dropouts intervieﬁed
would be rated negative using the same rating as used for studenis
in school. In four of the situations where the parental 'attitudé
or interest were not supportive to continuance the most obvious
conclusion is that where negative school experience and unfavourable
parental attitude combine the chances of school cdntinuqnce are

very slight. This was obvious in the study of students in school
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as well, It becomes more complex to try to establish which was
most influential in school withdrawal, generally negative or
indifferent parental attitude or the negative school experience,
It is also to be remembered that these two are closely linked
together,

In one case anti-social behaviour and lack of abiiity
seemed to overshadow. -school experience and parental attitude to
education to bring'about school withdrawal., In another case
grade retardation would suggest ability was the main factor in
withdrawal. In the third situation it would seem parental
attitude - and lack of parental control were of more importance
than the negative school experience; In the fourth situation
the student's health, ability and school mobility seem to have
been other factors operating and perhaps overshadowing the
influence of parental attitude and negativelschool experience in
bringing about school withdrawal,

Careful consideration of the interviews of those parents
of dropouts who felt "positive to the school with some reservétions"
and expressed some interest in school revealed-thaf in one
instance the negative intrafamilial relationship, perceived lack
of ability and school mobility, all coincided with the negative
school experience to counteract the positive effect parental |
attitude might have had on school continuance, This student was
asked to leave school, The large family, 13, might also be
fegarded as contributing to school withdrawal,

In the other family the boy quit during the father's
serious illness and just prior to his death. The parental attitude
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to education was also counteracted by low income and the stigma
the boy felt at being on public assistance. The boy is employed
and plans to finish grade 12 at night school so the influence of
parental attitude to education may still be operative along with
the post-school experiences. |

Graduate Students

The graduate student's parent would not be ihterviewed
and so it is impossible to determine the relative influences of
parental attitude and school experience in the student's decision
to complete school, It is known the parent had completed grade 12
and encouraged her son to finish school, His ability combined
with this to counteract a not too positive school experience.

The information available suggests that parental influence played
as important a part if not more important than school experience
in effecting school graduation.

Conclusions

This study indicates there is.a definite correlation
between student school experience and school continuance.
Similarly there is a correlation between parental attitude and
school continuance. Parental educational achievement was
significant in this study but not to the high degree suggested
by other studies., It is clear that in many cases poesitive school
experiences and parental attitudes favouring education.go hand in
hand. When this occurs chances for grade 12 graduation are quite
high even for families on public assistance. When negative
school experience and negative parental attitudes appear together

as they often do, the chances for graduation are very low.
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These general conclusions are frequently qualified by
a complex of factors operative in a particular family situation.
The study hints at the fact that negative parental attitude will
dominate over a positive school experience and possibly bring
about withdrawal. This hint was based on two cases where other
factors seemed to be having minimal influence. There was however
one case in whiéh an indifferent parental attitude was apparently
being overcome by a strongly positive school experience,

The other possible suggestion from this part of the
study is no more encouraging. It is that a positive parental
attitude may be overcome by a negative school experience on the
part of the student with school withdrawal a probable result. In
fhe éample studiéd it seemed that a variety of other factors
combined with negative school experience to bring about withdrawal
rather than supporting the positive parental influence and
encouraging continuance., The fact that several of the students
felt they did not have clothes required for school social
activities, the lack of supplies for home economics classes and
athietics, the déarth of organized recreational facilities in the
neighbourhoods, and the fact that the only hope many of the boys
could see of getting a car was. to withdraw and get a job; all |
these material resources were lacking in the lives of these
children. The parents did not have the resources to put their
positive attitudes into practice in ways they might have liked to.
Books were scarce in these homes. Study accommodation was crowded
and in some instances non-existent. It is interesting to speculate

Whether thése factors might not have been supportive of positive
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parental attitudes and tipped the scales in the direction of
school continuance if the socio-economic situation of the family
had been better.

No definite conclusions can be drawn from this study
about fhe relative significance of school experience and parental
attitude to school persistence but there are disturbing
indications that neither tﬁe school system nor other social
resources are a sufficient counterforce to other negative
parental attitudes in families on social assisténce.

Predictihg School Persistence of Withdrawal

As outlined above, predictions are based on a
combination of two sets of variables: on the one hand, a subjective
judgment about the level of the family's motivation, having
regard to their feelings about receiving social assistance,
their attitude to education and to the school, residential and
school mobilify, intra-familial relationships, health, and
community experience; and on the other, a judgment made about
the quality of the child's school experience, attitudes, and
ambitions. From a comparison of these two sets of variables it
was hoped to determine whether certain individugl features, such
as positive school experiences and positive attitudes and
ambitions of the child could outweigh negative family motivation
and keep a child in school until gréduation; and aiso whether
negative school experiences, attitudes, and lower ambitions could
outweigh positive family motivation and cause a child to drop out.
When it was not possible to interview the in-school children;

predictions were made on the basis of parents' statements about
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the child's progress, attitudes and vocational ambitions.

The total sample of 44 children in the families interviewed
plus four children who were at school but living away from home was
classified according to the level of family motivation and actual .
or predicted échool status of the children. The results are
summarized in Table 43. This table shows many interesting features.

Table 44, Relation Between Family Motivation and Children's
Actual School Status or Predicted Status

{

Families School Status or Predicted School Status
Motivation Predicted Dro Predicted Prediction
Rating No. Children.Graduates.Graduates “gutfg Dropouts. Unknown.
+2 Strong 3 6 1 3 0 1 1
Positive
Motivation ,
+1 Positive 9 14 3 4 2 5 0
Motivation
0 Mixed
Positive . '
and 2 5 0 0 3 2 0
Negative
Motivation
-1 Negative 4 5 0 1 3 1 0
-2 Strong
Negative 9 18 1 0 9 8 0
Motivation

Total: 27 48 5 8 17 17 1

Three families were considered to have strong positive
motivation, and nine moderately positive, to give a total of 12
families with positive motivation. There were two families in
which motivation was felt to be mixed positive and negative. On

the other hand, four <families were moderately negative and nine
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very negative as far as motivation is concerned, making a total
of 13 where the influence on the child could be considered to be
negative, Thus the families were quite evenlybsplit between those
with positive and those with negative motivation., This points out
the fact that it is not possible to stereotype motivation of
families receiving social assistance. The groups of families
with different motivation ratings are examined in more detail
below.

In the three families with highly positive motivation,
there was one graduate and no dropouts. However, when the
predietions are added to these figures, it is expected that the
eventual outcomé will be a total offour graduates and one dropout;
And 80 it cannot be expected that all children in highly motivated
famllies will graduate. In one case, the negative school
experience, attitudes and ambitions of the child are expected to
outweigh family motiVation and cause the child to drop out.

In the nine families with moderately positive motivation,
there were three graduates and two drdpouts. And so in two cases,
negative individual factors actually outweighed positive family
" motivation. ‘Wheh the predictions -are added, it is expected that
in this group there will be a total of seven graduates and seven
dropouts, an even split between the two. And se if our predictions
are correct, it may be concluded that positive family motivation
‘is not the only consideration. It seems that personal factors
will outwelgh the moderately positive motivation in a larger
percentage of the cases than they will the strongly p091tive.

In the two families with mixed positive and negative
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motivation, there were three dropouts and no graduates. In
addition, no students were expécfed to graduate and two were
expected to drop out. This seems to be a poor record, but the
group was too small for conclusions to be drawn.

In the four families with moderately negative motivation,
there were no graduates and three dropouts. However, with
predictions added it appeared that there would eventually be a
total of one graduate and four dropouts. It seemed that generally
positive school experiences, attitudes and ambitions would
outweigh the negative family motivation in one case out of four
in this group.

The nine families with strongly negative motivation
had the largest number of children, i.e. 18. 1In this group there
were nine dropouts and one graduate. It was predicted that in
these families no more children would graduate and eight would
drop out, giving an eventual total of one graduate and 17 dropouts.
Accordingly, in this group it was expected that there will be one
out of 17 who will have been able to overcome very negative
family motivation and finish school.

To summarize these expectations, taking the total of
11 graduates and predicted graduates, 11 of these are from
posi@ively motivated and two from negatively motivated families,
And of the total 34 dfopouts and predicted dropouts, eight are
from positively motivated, five from "mixed" motivated and 21
from negatively motivated families.,

It can"bé said then, that on the basis of the totals
of actual graduatés and dfobouts plus the predicted graduates and

dropouts, the ratio of graduates to dropouts will be high in the
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positively motivated families in our sample, and low in the
negatively motivated and in the "mixed" motivated families,
although the latter group is really too small for consideration.
But there were also several exceptions to this generalization,
which indicate that the child's school experience, attitudes and
-ambitions were or could be more influential than family |
motivation in several cases. Some illustrative cases are described
below.

| MARY G,

Mary G. illustrates a situation in which strong parental
interest.in education is associated with a positive attitude
towards school on the part of the child. The family consists of
the mother, Mrs. G., who is forty-two years o0ld and has been
separated from her husband for several years after enduring a
miserable life for herself and her seven children when her
husband was present in the home., These parental difficulties
resulted in all seven children, who range in age from eight to
25, being taken temporarily in the care of the Childreh's Aid
Society at one period, though they have been together now for
the past few years. The father has been in and out of the home
since 1938 and his periodic returns have caused family difficulties;
he has not however been in the family pictﬁre for the past few
yeérs. Despite these disintegrative forces, the family has
remained cohesive and the family motivation towards school is
classified as plus two on the rating scale.

Mrs. G. sees social assistance as having a stigma

attached to it, but also as a useful resource in raising her
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family. The children's attitude towards aséistance parallels
that of their mother, in that while they feel it has some stigma
attached to it, they also see its value as a family resource.

| This family consists of two bdys aged'25 and 23, who
graduated on the university program and who now have completed
apprenticeships and are practicing journeymen in skilled trades.
A daughter, age 18, completed grade 13 and a hospital course
which has qualified her as a registered laboratory technician.
Three younger children are performing successfully at school,
though one child in grade 6 is experlen01ng some difficulty.
They all seem to like school.

Mrs. G. has a positive attitude towards education and
is hopeful of ultimately adding to the grade 10 education which
she presently has. She belongs to the P.T.A. and is in contact
with the school periodically in regard to her children. She
speaks well of the school and their attitude towards the children,
with some reservations towards one counsellor who advised Mary
to give up all ideas of attending university. Mrs. G. indicates
she has plans to approach service clubs to help Mary continue
her education beyond high school, and feels she could successfully
manage this, |

The family are living in a comfortable home which is
owvned by a friend of Mrs. G. and which they obtain for a
reasonable rental. They have lived in this home for six years,
and are not experienéingvany real crowding., Residential and
school moves for all the children in the family have been minimal,

Family relationships are good, Mrs. G. is able to
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individualize in regard to the children, and has realistic
expectations of them educationally and otherwise in terms of
their abilities. The children appear to relate well to each
other‘and to their mother. In addition to the fact that family
stress in inter-personal relationships is minimal, family stress
through health is also minimal as the health of all members is |
good,

The family take some part in community activities but
is largely home-centered. Mrs. G. has a good knowledge of social
services in the community. She has no reluctance in making use
of them when she needs them. She looks upon social assistance
as one of these sources of help which is available for her use,

Mary is in grade 12 on the university program and
despite some weakness in mathematics should graduate this year.
She feels she is doing fairly well in school with an average grade
of C plus. ©She has never really considered leaving school, as
" she has always done well, never féiled a grade and sees no reason
not to continue. She observes that her sister finished grade 13

and she wishes to do so as well, as she feels this is necessary
for a general education. She particularly likes art and home
economics, and is attending extra evening sessions in mathematics
at school to bring up her grades in this subject. She thinks
that the attitude and support of her mother has been a help to
-her in her school career. She plans on taking further training

in nursing or teaching when she finishes grade 13 and: her mother
is in accord with these plans and will help her, with them,

Mary does not take part in many social activities as
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she feels uncomfortable in mixed groups and does not enjoy
athletics particularly though she does enjoy her classes in
physical education. She has a number of hobbies which she
pursues in so far as limited family income will allow., She does
not feel that a higher family income would make - any difference
as to whether or not she finiéhes grade 1%, but indicates that
it would make it an easier goal fo achieve, She noted that
whereas now she walks 10 blocks back and forth to school to save
car-fare she would be able to take the bus and have more study
time available., She would like to be able to afford more books
and clothes, and study upstairs at home which she doesn't now
do because of the higher light bill which would result,

Mary sees school in positive terms. The course she is
taking ieads ultimately to the vocational goals she wants;
teaching, nursing, laboeratory or X-ray technician. The school
ha véiﬂeen particularly helpful in extending themselves to help
her, The example of three older siblings who are graduates seems
to have been a family factor influencing her to complete high
school and on thé university program. The older gister indeed,
has provided an area of identification which will probably
result in Mary completing grade 13. The attitude and support of
Mrs. G. towards education for Mary, coupled with Mary's
sensitivity towards the importance Mrs, G. places on education,
have been a positive contribution to Mary's staying in school,

A strongly held belief in this family.is that a good
education is necessary, a good education consisting in graduation
from high schoél on the university program. Mary has accepted

this value and consequently considers that junior matriculation



- 160 -
is a goal worth achieving, even though it be at some personal or
family‘cost. It seems in thié'case then that the positive feeling
of the family towards education has been a major factor in

influencing Mary to complete school rather than drep out.

SALLY F.

An exception to the positive correlation between strong
family motivation and school persistence is the case of Sally F.
The family motivation was rated at the plus two level, with
family features appropriate to this high classification. The
family attitude towards education is positive and three children
in the family, other than Sally, who are attending school take
oonsiderablé part‘in athletic and other activities at school and
in the community.

This family consists of Mrs. F., a 50-year old widow
of the Protestant faith, her three sons aged 13, 12, and eight
and Sally, who is aged 16. Mr. F., of Jewish background, died
some five years ago. The attitude of the father was positive
towards education, as is that of the remaining family members,
Sally excepted. The boys all like school, the oldest boy, who
ig in grade 9 is a straight A student and well-liked, and is
doing particularly well, but they are all successful scholastically.

Mrs. F. who has herself only a grade 10 education,
feels her insecure position could be improved considerably if
she had more education, and consequently is anxious for her
children to get as much education as possible, She has had
confact with the school from time to time regarding the children

and has found these to be beneficial. She does feel, hbwe#er,



..]_61..

that the school counsellors could take more interest in the
children., She has taken out educational polidies, out of an
already tight budget, for the e¢hildren so that they might go

to university if they wish to upon completion of high school,

The family has lived in Vancouver for 20 years and
for the last 10 years have occupied comfortable quarters in a
low-rental housing project, School moves for the children,
including the subject, have been kept to an absolute minimum as
a result. |

- The health of the ¥. family has been good with the
exception of Sally. Sally has for the past two years suffered
from minor complaints which Mrs. F. feels is an attempt to stay
away from school on her part. It seems quite possible that Sally's
i1l health may be psychogenic in origin as a reaction to stressful
relationships with the school, for her attitude to school is very
different than that of the family as a whole.

Sally proves to be an exception to this positive family
attitude towards education. She has had considerable difficulty
at school, repeated grade 5 and failed two subjects last school
year. Whereas the boys talk to their mother about school with
some enthusiasm, Sally does not talk to her mother about school
at all,

Sally is on the general program having changed from the
university program early in the school year as she found it %oo
difficult on the university program. She thinks it is better to
finish grade 12 but plans only to finish grade 10 and then pick

up more education later on if she needs it.
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She doesn't feel she gets along very well at school,
doesn't participate in school athletics or social events, and
stays home from school as often as possible, ©She doesn't feel
that there is anything at échool which either helps or hinders
her and she is undecided as to whether or not the school deals
fairly with her. She doesn't feel that a higher family income
would make any difference in her feelings about leaving school.
She expressed a dislike for all the academic courses at school,
and didn't think any of them would help her in the future with
the possible exception of home economics.

In all, Sally is plainly apathetic and uninterested in
school, She indicates that people are always advising her
against leaving school, her aunt, her mother, the counsellors,
but she still wants to leave and get a job; probably as a
salesgirl or a waitress., There seems to be little doubt that she
will drop out of school before graduation.

Although this family is positively motivated towards
education, Sally remains negatively inclined towards it. Her
concern with employment, and her negative views in regard to the
courses she is taking, appearLtb‘pOint'out’that she sees no great
value in continuing at school, fér gradﬁatibn will not enhance
her job possibilities in her view. This seems particularly
pertinent in view of her vocational goals of waitress or
Salesgiil which do not require high school graduation.

There is some suggestion that the family places greater
_ importance upon education for boys than for girls, possibly there

are some cultural considerations involved, but nevertheless Mrs.F.
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'is extremely disappointed that Sally will probably drop out.
One can only speculaté as to whether Sally's position as the
older sister to three younger brothers has any relation to her
‘decision tq leave school, but it is a possible consideration.
It seems likely that the approbation offered the oldest boy who
is so successful in school has caused Sally to withdraw from
the educative competition and look for an area (employment),
where she would not be in cqmpetition with any other family
members, and would indeed in some respects place her in a
superior position to other family members.,
While any comparison of the intelligence of Sally and
‘her siblings is undocumented, it does appear that she may be of
lower intelligence and thus handicapped in the competition for
‘highest school merks, She has consequently rebelled against
the high expectations made of her in this respect, and seeks to
withdraw fromvan unfair competition through withdrawal from school.
At the same time as Sally is encountering difficulties,
both from the home and the school, she is also undergoing the
Atravails of adolescence. ©She is searching for independence, and
is in a state of hostile rebellion towards authority, as
represented in her mother and fhe school. Leaving school to
obtain employment is one way of meeting the need for independence,
and at the same time gaining personal satisfactions.
It seems, in thié cése, entirely plausible to conclude
that the high family motivation towards education which has been
a contributing factor towards negative feelings to education on’

the part of one family member. The case of Sally F. proves an
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exception to the generélization that the children of families
with high motivation towards education stay in school. It also
points up the influence of mental ability on school retention.
JOAN C.

. Two families in the group interviewed were rated as
having mixed positive and negative motivation. Of the five
children within the vulnerable age group three had already
prematurely withdrawn from school and the other two were predicted
to drop out. Typically representative of this group ﬁere the
"C" family, second generation Chinese Canadian, who had recently
become dependent upoh social assistance when Mrs. C's common law
husband deserted, The oldest two children in the family had
dropped out; one in grade 9 and the second in grade 10. It was
predicted that Joan C. presently in grade 9 would also fail to
complete grade 12. |

The family expressed moderately negative feelings
concerning their dependence upon social assistance, They did,
however, appreciate the help it afforded, enabling Mrs, C. to
remain in the home to keep the "family together".

Mrs. C. stated routinely that grade 12 was considered
. a minimum requirement for obtaining a job., She did not, however,
gsee any purpose or value in obtaining an education for its own.
sake, She had no contact with P.T.A. or school personnel
concerning the children's progress at school or their decision
to withdraw. Intra-familial ties appeared to be strong but there
was little discussion of school in the home. The oldest daughter

whose premature withdrawal was necessitated by illness has been
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unable to find satisfactory employment and is presently starting
a program of night courses to upgrade her educational level,
She left high school in grade 9,

Academic difficulties were a significant factor in the
child's negative experience in school., Joan had already failed
two grades and was presently having difficulty in academic
subjects. Dislike of teachers and the absence of friends at school
added to the frustration of the school experience., Joan,
consequently, was not able to recognize any purpose or value in
completing high school which would help her in future life
experiences,

A strong emphasis upon family centred activities which
is typical of Chinese cultural values discouraged the child's
motivation to participate in school or community athletic or
social activities.

The predominant factors influencing a negative
motivation to continue in school were academic difficulties,
negative parental attitudes toward school and community and a
cultural factor which discouraged participation in community
activities on the part of the‘child. .In short it appeared that
a negative school experience coupled with the family's general
apathetic attitude toward education was a significant factor in
the high dropout rate among this group.

JOHN K.

In the group rated with a moderately negative

motivation there were four families. Only one child presently

in school in this group was expected to complete grade 12, This
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was John K. aged 15, John lives with his mother aged 55 who is
separated from her second husband. Born in Germany, John lived
for seven years in the Interior of British Columbia before moving
with his mother to Vancouver one-and-a-half years ago. ,John,who
is now in grade 9,has attended three schools in the last five
years, Mrs. K. has suffered from chronic physical ailments for
the last 20 years. This has made it impossible for her to obtain
employment which would enable her to financially support herself
and her son.

Mrs, K. expresses much negative feeling concerning
their dependence upon social.. assistance stating that she intensely
dislikes accepting public money and shows little appreciation of
the help it provides, She states "it prevents one from starving
and thét is all".

Mrs. K. is openly critical toward the Canadian
educational system feeling that programing is of inferior standard
to that of Germany. Discipline is lacking in the school and
consequently children have little respect for their superiors.

It is apparent that Mrs. K. feels that her son has adopted
American values of affluence as opposed to her own of frugality.

Mrs. K. stated her belief in the purpose and value of
education in equipping an individual personally and vocationally
to meet the requirements of the labour force but apparently
provided little encouragement in her son's educational endeavours.,
She refuses to attend P.T.A. meetings or have any contact with
the school or community groups because of her feelings of

inferiority concerning her poor mastery of English,



- 167 -

John K. narrated a very positive experience in school,
expressing a general satisfaction with the teachers and subjects., .
He participated actively in social and athletic activities.
Academically he has made satisfactory progress, with an average
"C" grade and marks ranging from "A" in his favourite subjects
to "D" in those in which he is "bored".

Although the expressed parental attitudes were
predominantly negative this boy's positive school experience and
apparent intellectual capabilities indicate that 'he will probably
complete grade 12, Among this group of families the nature of
the child's experience in school and community seemed to be the

determining factor in his motivation to remain in school.

This section deals with families who were rated low on
the family motivation scales, The first family is an illustration
of the general rule that the probability for school graduation
"in a negatively motivated family is very low,

This is a two parent family. The father was born in
the Ukraine in 1917. The mother who is 44 years old does not
speak English, There are six children in this family. Two of
the children, a boy and a girl born in 1951 and 1956, are in
éiementary school. One sdn who was too 0ld to be considered in
our sample had quit school in grade 11 at the age of 17, Of the
three boys in the 15 -~ 21 age range, two had:! dropped out in
grade 10 and one was in grade 8 and is prediéted to drep out,

| This family's attitude to being on social assistance

was classified as being "generalized negative" which means they
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were not happy about being on assisﬁance but saw some positive
asPects. The father said "he didn't mind being on assistance
too much, but people do think you are a bum". He saw it
positively in that it kept him from going into debt until he
got a job. He thought peqple's opinions about recipients of
social assistance were improving., He linked his low income with
the difficulty his children had had with the police. He saw the
lack of money as necessitating their living in a neighbourhood
which he saw as being a bad influence on his children. This must
be interpreted as being more the result of low income than of
specifically being on social assistance, The faﬁily had been
living in the same house for nine years yet their first application
for assistance was four years ago. Although the father may be
failing to accept his part in his son's trouble, this part of
the city is certainly not a favourable one in which to raise
childreh.

The femily was rated as apathetic in its attitude toward
the school, The father said he wanted his children to finish
high school and then go to vocational school, but the rest of the
interview indicated he had little serious interest in education
and a "laissez~faire" attitude toward the school. School was only
discussed when he tried to make the boys go to school. Their
reaction was to run away from home. He saw education of value
solely in terms of an occupation.

This family has, as has.- already been mentioned, resided
in the same house for nine years and there has been no school

mobility. The housing is a low standard private home,
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The ' intrafamilial relationships seem at present to be
"laissez-faire" between father and sons. The family ties appear
quite weak at this time. To understand the present situation and
its effect on school continuance it is helpful to look at what
appears to have gone on in the past. This family would be
.classified as one in which the father assumed the authoritarian
role., The mother who does not speak English seems to have
assumed the submissive, hard-working, mother role Which often
complements the authoritarian father in the traditional European
family.

The father used corpdéral punishment with his children
to obtain obedience and even dragged them to school. When they
became 0ld enough and big enough they rébelled and his methods
were no longer effective. He now looks down on their life pattern
but can only assume a "laissez-faire" approach. The boy's |
defiance of his verbal desire for thém to continue in school may
well have been ﬁart of a general pattern of rebellion against
their father's authoritarian approach, They seem to have
identified more with his actual interests in school which are low.
The often discussed first generation cultural conflict may well
have been operative in the behavioﬁral pattern of the boys.

| 'The mother had been in ill health for seven years and
this may have created further economic stress in the family. It
does however not seem to have been a major factor.

The father and mother did not seem to have ties with
the community. The boys seemed to identify with the delinquent

element in the community.
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The dropout who was interviewed had quit school about
three years ago. He had returned to school after being out for
about a year and a half, .He originally refurned to the school
he left, but was referred to the adult education centre. He
attended only two weeks and Quit again, | |

He had been on the general program and saw_it as being
the easiest, All his friends were on this program. He was
satisfied with his program because all he wanted was the easiest
course,.

He had repeated grade 8 and saw himself as being bigger
than the other students in his gradé. He thought the school
"treated you like little kids". He said he had been in a lot of
trouble with the school but felt a lot of it had been his own
fault. His academic progress was not too good although he said
he was getting "C's" when he left school.

' He saw his dislike for school, the fact that he wanted
a car, the late hours he kept, his girlfriend and his boy friends,
all being influential in his poor progress in school. He said he
made his own decision to leave school. He had talked to the
éounsellors'but this hadn't helped much.

He did.not'See any value in education for the type of
work hé had.been doing since he left school, He thought it might
be helpful if a person wanted to take vocational training. He
is presently unemployed but it does not seem likely he will take
further training.

The‘iliﬁstration of the typical negétive family

motivation and school withdrawal has pointed to the fact that
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negative school experience and negative parental,motivation often
go hand in hand. Factors which seemed to have been particularly
significant in bringing about school withdrawal were the close
identification of the boys with the delinquent . element in the
community. The :authoritarian parental approach along with the
-cultural conflict which may have been the beginning of the child's
rebellion which carried over into the school, another authority
figure, and;the unsatisfying school experience of the boy.A

There was only one child who had graduated or was.
expected to graduate from the families rated as being very |
negatively motivated. This one was not available to be interviewed
so that it is not possible to use this case as the most obvious
exception to the typical trend. There was however a family where
the student's school experience rated as "mixed" and it appears
the student had the ability to graduate, This case provides an
illustration}of how the positive aspects of a student's school
experience can be counterbalanced by a variety of factors stemming
from family experience,

The family unit consisted of mother age 40 who was born
in Canada, two girls, one in a special class and the other in
grade 10, and a boy aged 12, There was apparently a common-law
husband who although present at times in the home did not take
a leadership role in accepting responsibility for family problems.

| The mother was rated in her attituﬁe to assistance as
being "subsistent resigned-dependent." She saw assistance as
being a living but seemed to see little else but existence as a

possibility. This limited assumption of possibility was beginning
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to affect Hér'daughter's view of possibility. The mother had
been on assistance for five years and although it was a
subsistence level of income her anxiety over medical and dental
bills had been lessened and she had been able to remain at home
with her family. |

The mother's attitude toward school and interest in
education were rated as "positive with some reservations" and
"some interest". Her main reservations about the school, centered
around her youngest daughter being in special elass, She had
agreed to her being placed in the class, but the daughter is now
dissatisfied and the mother blames the school for not advancing
her to the occupational program which she sees as having less
stigma attached to it in terms of the child's ability. Although
she was positive in her attitude toward the school this
positiveness seemed to be in terms of a lack of negative attitudes.
The resigned attitude was apparent when she said "The school
knows what it is doing so why interfere". Her implied inteiest
in education was in general terms and her actual knowledge was
“quite limited. She had, herself, a grade 10 education.

The family had = history of 10 moves in the last five
years, not only within Vancouver but also involving an out of
province move, This appeared to be in this family one of the
negative factors mbst influential in the prediction that the girl
would drop out., The girl's échool experience had been strongly
influenced by these moves, Her program choice had been disregarded
because of differences in regulations from school to school. Her

participétion in school activities had been curtailed because she
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felt she got left out when she changed schools, and she doesn't
know how to get into the activities again. It seemed the
constant demand on her to adjust to new situations had reached’
the point where she saw little purpose in investing herself in
the school or its activities because of the probable temporary
nature of the contact., The family mobility had disrupted any
positive influence the child's contact with a neighbourhood house
might have had, and the present location prohibited her from
continuing attendancé.

The intra-familial ties seemed also an important factor
in determining the possible withdrawal of the student. The
mother's péttern of 1life involving the common-law husband seemed
to be a possible reason for the present eviction from the
advantage of low rent in the housing project.  Neighbours had
complained, This suggests a correlation between intra—familial
relationships and residence mobility which seemed important in
discouraging school continuance.

‘It was also noticeablé that although the mother-daughter
relationship gave evidence of being quite strong the dependent
mother seemed to lean on the daughter for advice thus putting
additional responsibility on a 1l6-year o0ld girl who had already
been asked to cope with extreme school mobility.

‘Health had also been a stressful factor in this family,
- The younger daughter received considerable attention due to
hospitalization for her asthma. The older girl did not get
along with her sister and thought she stayed at home from school

for the smallest excuse,
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This mother's only contact with the community seemed
to be in terms of obtaining help for her children. An examplé
of this was her use of the welfare services offered by the
Canadian Legion branch in her area, and friends who lived in
rooming houses in the West End district of the city. Neither
of these contacts seemed to be of the type that would influence
the daughter to remain in .school,

This girl's progress in school seemed to have been
satisfactory up to this point and many of her dislikes of school
were directly traceable to family mobility. Her present lack of
“faith in her ability to complete this school year sucgessfully
is quite realistically interpreted by her as being partly due to
the fact that many times the change in schools resulted in
ommission of blocks of subject matter, This becomes more crucial
in high;schqol. Her view of her mother's cooperation in helping
her do.well in school was that she stayed out of her way.

The girl sees marginal income as having had some effect
on her future. Financial stress is quite prominent in the family
especially when school starts in the Fall. The hidden costs of
our free education system become visible in September., She says
she knows 1t takes a lot of money to finish school and when she
thinks of all the things she can't have without her mother
having to scrimp excessively it makes her feel angry and discouraged.
She observed that even such things as gym fees and home economic
supplies are difficult for her to obtain.

This case seems to illustrate a student with sufficient
ability and desire to finish school, but who because of lack of

parental motivation to education, and more particularly because
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of the family mobility, will likely drop out.

The point of tfagedy here is that even under these
adverée influences had the school counselling system been flexible
enough to assess the situation and enable the girl to pursue the
desired program and fan her flickering flame of interest her
assumption of what is possible might be different. The pitifully
inadequate social assistance can clearly be seen to have
hammered away at this girl's ray of hope of improving her
situation through education. This policy is, and will in the
future, cost this girl untold loss of satisfaction. Besides
that, it seems fo'be a good example of how the community is
williﬁg to sa%e hickels at the price of dollars in the future,
Money spent on making education a satisfactory experience could
weii have overcome apathetic parental motivation and saved
probable cost to the community in the future when this girl drops

out of school.



CHAPTER 6, CONCLUSIONS AND RECOMMENDATIONS

The present study has considered the complex of factors
which operate to influence children to remain in school or to
drop out. Certain significant aspects of family life which tend
to motiﬁaté children to remain in school or discourage them from
doing so were studied in regard to each family, The children
were studied in relation to parents' level of motivation for
school continuance., They were considered from the point of view
of their individual attitudes to school, their school experiences
and performance, as well as  educational and Yocational
aspirations. The children were then grouped according to their
actual educational status and prospects. The separate groupings
were, (a) graduates, (b) those who appeared to have good
prospects to graduate, (c¢) dropouts and (3) those who seemed to
be headed for premature'withdrawal. These groups of children
were studied to determine the relative importance of family
motivation and other variables on school persistence.

The bases for the estimations made of the levels of
family motivation, which were rated from +2 to -2, included six
main areas of consideration., - Since the sample for study was
made up of families in receipt of social assistance, the matter
of their attitude to being a recipient of public funds as well
as fheir feelings about living on a marginal income were
considered. In regard to their feelings about being on assistance,
it was found that those who exhibited an attitude of resigned

dependency had been on assistance for a long period of time,
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Such a situation tended to lower the level of family motivation.
Those who had been on Bocial assistance for only a short period
of time and who retained a negative or frankly hostile attitude
to being on social assistance were deemed to have better prospects
for rehabilitation and independence. Two of these families had
actually obfained employment which appeared to be secure. A
feeling of being different was associated both with receiving
public funds and with living on a marginal income, Inadequate
income in some cases accounted for lack of participation in
activities, Inferior clothing and lack of money to spend on
school eqﬁipment added to this feeling,

The second main aspect of family motivation considered
was the attifude of parents to education and to the schools
their children attend. These attitudes ranged from an active
interest in education and a positive attitude to the school to
‘no interest in education and an indifferent attitude to the school,
Factors such as the parents' own school experience, and thg grade
they had achieved themselves, as well as their present reaction
to that expérience were considered. The nature of the contacts
with their children's schools also contributed to these factors.
The present study sought to reach beyond the professed interest
in education and interest in seeing children graduate to the
actual degree of concern. Public propaganda which stresses the
importance of completing school for vocational reasons had
obviously influenced some of thé parents, and of course fits with
the majority view that education is primarily a vocational asset.

“The level of concern was determined from external evidence of
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behaviour. For example, did tha parents discuss school with
their children? Did they take advantage of opportunities to learn
what the school program and activities are? Did they keep
children out of school for reasons other than illness or close
their eyes to truancy? Were they aware of their children's
preferences in courses and knowledgeable about their strengths
and weaknesses in school courses? Did they seek help if problems
arose for their child in connection with the school or in
particular courses? |

The third consideration which influenced the level of
family motivation was residence. This factor was used ?artly to
measure the stability of the family. Residential mobility was
analyzed from the point of view of how it affected the adjustment
of the family as well as the part it played in determining the
number of schools the children attended.

The quality of housing and the degree of crowding that
prevailed were seen as factors which influenced intra-familial
relationships. The conclusions reached in this interpersonal
area were based on observations made in one, two or three interviews
with family members. Because of the nature of the sample, "broken
homes" predominated. The fact that these homes were broken was
nof considered paramount in assessing the family atmosphere,

Table 45. Intra-familial Relationships

- Relationships One-Parent Two-Parent
Good . or adequate 11 3 |

Unsatisfactory 10 3
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Where- the pyesent relationships appeared to be good, even if they
had not been always so, they were regarded as good. Among the
six two-parent families, three were judged to be adequaté or good
and three either had loose family ties or had poor relationships,
In the one-parent families 11 had adequate or gobd relationships.
The remaining 10 were unsatisfactory in some way. In two of
these the problem in family relationships centred on one child
in the family. The other eight were either non-cohesive or had
tension in their relationships. Unsatisfactory relationships in
families were considered to have a negstive effect on the
motivation of the family, and good relationships a positive one,

The fifth main factor which influenced family
motivation was health. Health was reviewed from the point of
view of the resultant stress, if any, on the family. Illnesses
were examined for their frequency, severity and chronicity. The
family's reaction to these conditions, and the degree of
incapacitatioh the family experienced were the points considered.

The matter of how these families related to the community
was considered important in their motivation., It appeared that
these families were for the most part isolated. Twenty had no
community activities and frequently indicated that they had no
friends, or just one friend. Four families participated in the
community to some extent and three were active, Where a sense of
isolation prevailed, it was regarded as detrimental to family
motivation.for school continuance.

The children's actual school achievement and prospects

were considered in relation to level of family motivation. 1In
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some cases children had managed to graduate despite low motivation
in the family or else had good prospects for finishing school.

In some cases the reverse appeared to be the case, and highly
motivated families had dropouts or probable dropouts in them.

In these cases it would appear that individual potential,
personal relationships, attitudes learned outside the home, and
school experience all played a part in outweighing the influence
of the family. §chool experience included such factors as the
grade achieved in relation to the child's age, grade failures,
success in courses, absenteeism, attitude to individual teachers,
likes and dislikes at school and attitude td the university,
general, and sbecial programs, Vocational aspirations and
feelingé about being on social assistance also played a part in-
ihfluencing the children's interest in finishing or not finishing
school., All these individual considerations as well as the level
of family motivation were taken into account in predicting which
children would or would not drop out of school.

Resources and Recommendations

Iq the present study, it was obvious that some children
who came from families with high motivation and who had had
positive school ekperiences and attitudes were almost certain
to finish school, and there were others, for example those with
very low ability, who were almost certain to drop out. On the
other hand, it is with the marginal group that the authors are
parficuiarly concerned, that is, those children for whom the
scales seem to be delicately balanced between finishing school

and dropping out.
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Certain existing services may play a part in influencing
this group}of children to complete their formai education or at
least obtain suitable vocational training. There are provisions
within the social assistance program, in the Vancouver school
system, in the Department of Labour and in voluntary community
services which have particular relevance for this group. In view
of the experience of the families interviewed certain adjustments
to these sérvices should be considered.

Social Assistance Policy

.The Policy Manual of the Department of Social Welfare of

British Columbia states that social allowances may be granted to
pfovidé necessities for a basic standard of living to a person
in need of financial assistance who is unable to meet this need
in whole .or in part by his own efforts or from other income or
resources.l In order to be éligible for social allowance as a
dependent member of a family in receipt of social allowance, a
child over 16 years of age must satisfy one of the following
conditions: (a) he is regularly attending an academic, technical
or‘vocational school or taking a high school course from the
Department of Education and making satisfactory progress in his
studies and he is not eligible for a training allowance under
Schedule "M" and “R", or (b? he is prevented from attending school
or taking correspondence courses by reason of physical or mental

disability, or (c¢) he is registered for employment and unable to

1 Province of British Columbia, Department of Social Welfareg
Policy Manual, pe. 293.
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find work.l

Most of the children in our study over 16 years of age
were eligible under one of the above conditions. In addition,
the child is permitted to take on part-time employment to a
certaip extent. A child included in the family's social assistance
grant is ailowed to earn and keep $40 monthly plus 30 per cent of
his excess earnings and anything over this amount is deducted
from the social assistance grant. If the child is living in the
home but is not included in the social assistance grant, he is
allowed to%earn and keep $150 monthly plus 50 per cent of excess
earnings before a deduction is made.2 While these amounts are
not small, a psychological factor may operate to prevent a child
from taking part-time employment; that is, he may feel he is
penalized for taking the initiative and trying to assist his
family financially. It is recommended, therefore, that no
ceiling be placed on a child's permitted earnings.

Within the social assistance program, fees for the
rental of school texts are paid as an "extrg" allowance., It was
found, however, that all students did not take advantage of this
benefit because doing so would entail informing the school'of‘the
fact that their families receive social assistance.

While all social assistance rates need to be raised to
a level above mere subsistence living in order to enable people

to retain their self-respect and look upon themselves as

1 Province of British Columbia, Department of Social Welfares
Policy Manual, p. 293

2 Tbid, p. 297.
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participating members of the community, there is a particular
need for rates to be raised for children in the age range of 15-
21, It is nearly impossible for families on assistance to bear
the cost of such dhildren, particularly at an age when they are
growing at a very great rate and when appetites are hearty.
There are also hidden costs in keeping a child in school, such
as laboratory fees, special equipment, and costs dictated by
social activities.

It is felt that in addition to helping with the actual
costs of keeping children in school, raising assistance rates
would prevent some of the factors which make for poor family
motivation., This study has shown that it is highly likely that
children in poorly motivated families will drop out of school.
Increasing the assistance rates could be expected to have a
'positive'effect on family motivation by lessening the family's
feéling of being "deprived" or "different", by providing for
better housing conditions (overcrowding is believed to adversely
affect family relationships), and by making it possible for the
family to participate in social activities. Increased assistance
rates would also affect the child's school experience, attitude
and ambitions, all Of'whicﬁ are influential in determining
whether or not he will continue in school, in the following way:
although some of the children in our study stated thaf they did
not feel that a low income adversely affects their plans for
school continuance, the more subtle aspects of the low income,
such as the feeling of being "different", beiné ashamed of their

clothes, not having the proper school equipment and the inability
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to participate in school activities were felt to be influential,

The actual amount of assistance income needed to meet
these conditions is a subject for further research. The authors
of this study feel, however, that the present rates of assistance
for children in this vulnerable age group need to be doubled.

An alternative method of approéching this problem would be to
provide a special issue cheque on or about August 15 and January
5 %o assisf the family in the provision of clothes, school
equipment, and in some of the cost of participation in social
activities, The latter is believed to be a vital factor in the
normal growth and development of a child.

In addition, the necessity of concentrating more
attention on the rehabilitation of the families on social
assistance is evident. DProvision of funds to enable parenfs and
children alike who have dropped out of school to attend night-
school classes such as those given at King Edward Education Centre
would enabie social assistance recipients to have some feeling of
control over their own destiny, to feel less like victims of
circumstance,

Pamily Allowance

The recent budget brought down by Finance Minister
Gordon provides for Family Allowances to be paid to 16~ and 17-<
year-olds who continue school, at a rate of $10 per month. While
this is commendable, it is likely to make it easier for those
children without severe age-grade retardation to continue, but
will not pfovide any incentive for those children who are old for

their school grade and who have the added psychological difficulty
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of feeling they are "too old" or "too big" for school., This
factor was brought out in several cases in the present study.
Therefore, it is recommended that Family Allowance be continued
for children up to age 21 attending school.

School Programs

There are three programs at the high school levelj
occupational, general and university. The university program
is, as the name would indicate, designed to prepare a student
for a university education. It is almost entirely academic in
nature, offering little in the way of practical courses. It is
worthy of note that graduation on the university program is also
a requirement of entrance to nurses' training, officers' training,
ahd the B.C. Institute of Technology.

The general program provides a simplified academic course
and an increase in industrial arts and commercial courses., Most
boys in the general program take the former stream‘while the
girls follow the latter. In addition to vocational and commercial
courses each stream offers.an array of academic courses, which

are diluted versions of academic courses offered on the university
program, though some courses offered on the university program,
such as foreign languages, are not required on the general
program, dthers are taken for fewer years, for example English,
which is a four year course on the university program and is only
a three year course on the general program,

The'occupetional program is designed for those whose
intellectual capacities are so limited that they cannot cope with

either the university or the general programs. It provides a
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three year course emphasizing core subjects, the three R's and
some shops such as wqodﬁork and metal work., It is intended to
provide some training for service occupationé such as garagé
attendant, bus boy, and weitress. In gctﬁal fact while it has
served to retain children who would otherwise have left eariier,
it does not enhance their job opportunities upon completing the
course. - In terms of status'it is well below the general program
vhich is in turn considerably below the university program.

In the present study, it was found that a 1arge~number
of the children of vulnerable age were enrolled in the general
program, With the exception of thé "office stream" which is
proving highly valuable for girls who graduate, the general
program does not appear to lead to a job for boys. They may
therefore béltempted to give up the struggle to finish the course
and drop out in order to secure immediate employment. While the
connection between the vocational aspects of this program'and
future employment possibilities should be made evident to the
student, the child should also be made aware of the value and
importance of a general education.’ The popular conception of
education for voéational purposes and materia; gain.prevails:.to the
exclusion of the less tangible values of personal development'and
selg-realization; Furthermore a nérrow_vbcational training which -
eliminates a general education fails to prepare one for vocational
as well as personal adjustments which will need to be made in an-
unknown future. A broad education is essential to-the development

qf responsible citlizens in a democracy.

T
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School Counsellors

The school counsellors are concerned with both career
and course'counaelling. It is necessary for the school
“counsellors to acquire a fuller knowledge of job requirements
than many seem to have at present. While counseliors, as a
result of their own backgrounds are familiar with the requirements
‘for the préfessions, such as nursing or teaching, they have
considerably less knowledge as to how one becomes a sheet metal
worker, skilled tradesman, or service wofker. To familiarize
~ the counaeliors with job réquireménts and trends in employment
opportunities a Central Information Centre could be set up, to
which employers could report job requiremenﬁs,‘opportunities,“
and particularly apprenticeship plans, about which littleJééemsi
to be known, Counsellors could consult this Centre to keep
abreast of changing employment conditions.

The counsellor must bq,prepgred to expléin to the child
the tie-in.between‘the general program and a job or occupatio@,_
as well as stress the value of the academic subjects. It'seeﬁe
that some "reaching out" on the part of the counsellor to the
child's family and engaging thém in program planning would avoid
the feeling of being "left out", which seemed to be experienced
by many families in the present study. |

| The special counsellors are concerned with the emotional
and learning problems of students., Their respomsibilities include
acting as éonsultants to teachers, some personal»counselling and' 
referral of students and their familiés'to‘other community agencies,

There is a tendency for City Social Service workers to
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minimize their comtacts with the school. Perhaps because of
inadequate time to discharge their bas}c'responsibilities, there
seems to be some feeling that school contacts are less important
than other social work functions, TYet it is vital for social
workers to mﬁintain contact with the school counsellors and
special counsellors in order to interpret to them the special
needs of the child and to gain an understanding of the child's
school performance and relationships, When the City Social
Service wgrkgr and the special counsellor are both involved in
aﬁy one case, there is neeg for them to clarify their respectivé
roles.
Study and‘Iutor;gg Programs -

- Some consideration might be given to the possibilities
outlined in‘a recent experiment conducted at a local high school
in which thg school was opened at night, during exam periods, so
that students with crowdéd home sitﬁations couid.study at school.
A teacher supervised the class and provided extra tutoring. One
child in our study particularly appreciated the help one teacher -
had given with diffiCult subjects. In the area from which our
study group was choééﬁ,‘there“is a high degree of crowding in thé}
homes. A plan of this type would appear to be of assistance to =
adolescents having school difficulties due to unsatisfactory home.
conditions. A program has been established in Toronto, through
‘the co-operation of the Junior League and Toronto social agencies,
of providing tutoring help, group study, and good study cohditiohs;
in social agencies. This plan is new and its success is-hoderate,"

but it points out the possibility of school and social agency
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co-opératién in meeting some of the problems of the potential
‘dropout. The community centres in the area of our study might
be used in this #ay. |
Upgrading and Vocational Institutione.

Two separate institutions which are administered by
the Vancouver School Board are designed for students who have
either completed grade 12 or whb have dropped out of school.

One is the King Edward Adult Education Centre which prdvi&es an
acceierated academie program for.dropoﬁts; Vancouver School
Board research has. shown that of those students who appear able
to complete grade 12 one student in six who prematurely withdraws
from school returns to sn sdult progrem within a 12 o 18 month
period.l The other School Board program that has particular
relevénee>for the dropout or the potential dropbut is found in
the Véncou#er Vocational Imnstitute, This school provides
vocational training for students with a minimum of grade 10
education. The Institute in co-operation with the Department of
Labour also provides upgrading for those who wish admission to
vocational courses but who have insufficient academic qualifications
to do so.

Consideration should be given to a program which would
prdvide for joﬁ upgrading. Such a program has met with considerable
sncéeés‘in Detroit. It provides for special classrooms in 10
.Détroit high schools in which dropouts have a 16 week course,

1 Interview with Mr. Earle L. Heisler, Supervisor of Counselling
Services, Vancouver School Board.



- 190 -

which §rcvides schooling, work experience, and job plgcement.
- The purpose of this program is to restore interest and confidence.
Discussions are held on a range'offsubjects.“from'grooming>to
- social behaviour. Good work habits are taught, and in the work
experience part of'the program the children learn different
skills, for example cooking. After the course, the dropouts
return to regular or trade schools, get permanent jobs, or are
put in "work experience" jobs in private businesses or public
agencles, For children still in school gnd particularly those
on the general and occupational programs, joint planning between
the Board of Education and employers could provide for part-time
or summer job experience for these children in the employment
field of their choice.

Another experiment which has been carried out in New
York and which merits consideration in Vancouver is the "Higher
Horizons Program". This program attempts to raise the level of
academic aspiration of students who do not receive stimulatiop
at home., It consists of lectures, attending plays and operas,
and tours of uﬁiversities and of industry. This experience
enables the children to see higher education in action as well
as its practical applications and 1eads‘eventually to an
. appreciation of the less tangible values of education. These
experiments have met with considerable success, particularly
in some of thevslum areas of New York City. Such a program for
children of negatively motivated families would be well worth
trying in'Vahcouver.
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Other Educational Resources

While there are no provisions within the Social
Assistance progrem for academic education or vocational training
outside the‘regular Secondary Schools, prdvisions are made in the
Departments of Educétion and Labour. The first of these is the
High School Correspondence Division of the Elementary Correspondence
School, Departmenf of Education of British Columbia. Instruction
is given in all high school and senior matriculation subjects
and in a number of technical and vocational fields. Fees are
waived for anyone on Social Assistance.l

The second resource is the Federal-Provincial Vocation
and Apprenticeship Traiﬁing_PrOgramg, designed to provide pre-
employment and pre-indentured apprehtice training in designated
trades.

More specifically, pre-~employment courses are open to
anyone wishing to be trained in a field of his choice. The student
is required to pay nominal fees averaging $15 per month and up,
but under certain circumstances the cost may be borne where
financial need can be proved, as follows:

Under Schedule *l', assistance may be be granted to the
applicant who is (d) unemployed, (b) unable to obtain suitable
work due to insufficient vocational training or previous suitable
work experience, (c¢) registered for employm?nt with the National
Employment Service, or (da) whd would be placeable after short-

term intensive training in a suitable occupation. Also, provision

‘1
Province of British Columbia, Department of Social Welfare;
Policy Manual, p. 480.
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exists under Schedule 'R' for financial assistance for vocational
training and maintenance during this training to the physically
or mentally handicapped.

‘For apprentice training, there exists the Pre-Indentured
Apprenticeship Course Plan 'b'., Under this category the accepted
trainees are enrolled for training in the designated trades under
the "Apprenticeship and Tradesmen's Qualification Act", Trainee
fees are paid in full by the Department of Labour. In additionm,
the Apprentiéeship Branbh,uDepartment of Labour, will pay a
subsiétence allowance of $14 per week to those whose homes are
outside the city or municipal boundaries of the training centre
and $10 per weék to those boys who live within the boundaries.l

Other resources include educational grants for soldiers!
children, Government‘of British Columbia Scholarships (half
tuition fee for'first-élass‘and oné-third for second-class
students) for up to 2,000 students, and Government Bursaries for
capable students who can show financial need and who deéire to
embark upon or continue studies in higher education or nursing.
There is also a Student Aid Loan Fund and special grants for
veterans and their dependenta.2

None of the dropouts in our study mentioned any of
these resources, and it was concluded that these were not well-
known,

In the volun#a?y field;“theré are'twb programs tolnote.

1 province of British Columbia, Department of Social Welfare;
Policx Manual, P. 492,

2 Ibido » pp0494"4970
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The Y.M.C.A. offers a program for dropouts and graduates which
. assists them in learning how to apply for a job effectively., It
inbludes such things as perébnal grooming, filling in applications
for jobs, trainiﬁg in the art of communication and physical
training. It also provides the participants with an experience
of being in a grdup with others who are unemployed and who need
a similar type of self-improvement program. No a%tempt is made
to make job placements,

Another voluntary program, which is administered by the
Vancouver School Board, is a bursary fund which has been set up
with private monies. This fund was established tq,assist students
who wish to continue their education but whose financial position -
makes it difficult for them to do so. These grants which range
between $10 and $60 per month are made on the basis of individual
circumstances, In cases where the child is from a Social
Assistance family, the child's income from this source is
disregarded in writing the family's cheque.

The problem of school dropouts is a complex one., The
.question of pfoviding adequate educational opportunities for
children with various intellectual capacities and degreés of
motivation and of enabling them to make optimum use of such
opportunities is of critical significance for the total community.

The‘fact that no single causation exists in a child's
premature withdrawal from school alerts us to the futility of
aimlng remedial services at any one cause or symptom, Several
studies have attempted to identify those things which influence
a child's decision to drop out of school. Few research projects,

however, have directly considered the family's influences upon
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a student's motivation for continuing in school.

The dynamics of motivation are many and complex, and
it is difficult to disentangle the separate strands for individual
comment, This study, by focusing upon those families in receipt
of social assistance, endeavoured to identify the effects of a
margihal income and the}experience of being a member of a
disadvantaged, minority'group upon the ability and motivation to
make optimum use of educational opportunities.
| Contrary to what might be expected, the strength of
family‘motivation with regard to school persistence wvaried
considerably. There did, however, appear to be a higher incidence
of premature school withdrawal_among those children whose families
received pﬁblic essistance than among the general population.
There was a etrong indication thet the family's marginal income
greatly influenced school withdrawal among those children with
. low motiration; Apparently neither the school system nor other
community resources have succeeded in providing a sufficiently
satisfying school experience to overcome the handicaps of those
children from familiee with a negative or indifferent attitude
toward education. |

There is strong evidence to suggest that a family's
feeling of alienation from the community is a determining factor
in their 1ack of appreciation and use of educational services.
This raises serious queations about the -adequacy of preeent
methods of coping with the school dropout problem — methods which
all foo frequently concentrate on the eradication of specific

personal problems, Remedial and preventive services directed
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toward the understanding and modifying of the social and economic
forces which have played a part in producing negative motivation

are urgently needed.
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APPENDIX A
Questionnaire to Parents

What has your health been like? (Other members of family,
kinds of illnesses, prolonged illnesses, disabilities,
absenteeism, stress on family, feelings re type of care).

Do you find you tire easily?
How about your children?

Do your children take part in.sports and school activities?

"Which ones?

Activities other than school?
If not,'why?

What do you think about the school your child attends?
(Courses, counselling, after-school activities).

How does this compare with the school you attended?

Do you feel that school is important for your child?
What are some of the ways? '

How much education do you want your child to have?

How does your child get along in school?
(Academically, socially).

Is there discussion re school between you and your child?
What is it about and who initiates it?

Has he considered dropping out at any time? Why? What
made him decide not to? How do you feel about it?

How many schools has your child attended?

Do you think school is fair in its dealings with you and
your child?

What would you like your child to be?
What are the requirements?

How does this compare with your child's ambitions?
What influenced him?

What kinds of jobs do your closest friends have?

Do any of your friends receive social assistance?
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16. How do you feel about being on assistance?

Do you think being on social assistance has helped you?
Hindered you? How?

17. How do you feel about your child's chances for future
employment? '

18, Where ﬁOuld you suggest your child go to get employment? Why?

19, Where do you turn when your family needs help?
* (Financial or other).
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‘ APPENDIX B
' Questionnaire to Children in School

l. What program are you in at school?

‘2, Would you rather be on some other program?

3.- What are your reasons for feeling this way?

4., Have you always been on this program?

5, If not,‘why did you change?

6. Who helped you decide?

Te ,Did'you'repeat any grades? If so, which ones?

8. What grgde would you like to complete before leaving school?
9., In what;ways has school helped you? Has counselling helped?

10, What do you like about school? (Teachers, students,
activities, regulations).

11. What do you dislike about school?
12, Do you think the school deals fairly with you?

13, What activities do you take part in at school, or out of
school? (Athletics, hobbies, others).

14. If none, is there a reason?

15. How do you feel you are getting along in school? Why?
16. What sort of grades do you get?

17. Have you seriously considered leaving school? Why?
18, What made you think of i%?

19. Why did you decide against leaving?

éo._Are you content with this decision to stay in school?

21, Are there things in your 1life that make it difficult for
you to do well in school work?

22, What are these things? (Pamily, needed at home, physical
problems of study space, need to work, lack of money).
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Are there things in your home life that help you to do: your
school work?

What are these things?

If your family income were higher do you think it would
have any effect on your staying in school?

How do you feel about being on social assistance?

Do you think being on social assistance affects your chances
in life?

Are there things that you have learned at school that will
help you in the future?

What do you want to be? Why?
What helped you decide?

What will your chosen occupation require in terms of education,
training, cost?
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| APPENDIX C
Questionnaire to Dropouts

How long have you been out of school? (Months)

What program were you in at school? ,
Would you'have rather been on some other pfogramme? Why?
Were you always on that program?

If not, why did you change?

Who helped you decide?

How ol@ wére you when you left school?

What grade were you in? Did you pass it?

Were thére some grades you repeated?

How far do you think people should try to go in school
before quitting?

Do you think school helps'you_oﬁ_youi job?

Do you think school has helped you in other ways?
In what ways?

What did you like about school?
What did you dislike about school?

If you had remained in school, do you think things would
be any different than they are now?

What do you think are some of the things that make a person
do well in school work?

What things helped yon?

What do you think are some of the things that make it
difficult for a person to do his school work?

What things made it difficult for you?
Do you'think the school dealt fairly with you? Explain,

What activities did you take part in in school or out of
school? (Athletics, hobbies, other).
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If none, what were the ieasons for not taking part?
How do you feel }ou got along in school?

What sort of‘grades did you get?

Why did you leave school?

What adv?ce did you‘get on whether or not to stay in?
How effective was this?

Did aﬁy of your friends leave when you did?

What did you bian to do when you left school?

What did you do? | |

Did you have a job to go to when you 1eft school? What
"kind of job?

How long did it tgke you to find your first job?

Who helped you find it? (Friends, schobl, National Employment
Service, other).

What are you doing now?
How content are you with this?.

What have you been doing since you left school? (Work history,
including length of time on each job).

What are your plans for the future?

If your family income had been higher, do you think it would
have made any difference to your staying in school?

Was your family on assistance at the time you left school?

How did yoﬁ feel about being on social assistance?

Do you think being on social assistance affected your chances
of making a success of your life?

How do you feel now about your decision to leave school?
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APPENDIX D

Questionnaire to Graduates

How long have you been out of school?

What program did you graduate on? Were you always on that
program9 If not, why did you change programs?

Do you think your choice of program was the right one?
Who helped you decide your program? |

How old'were you when you finished school?

Vere there some grades you repeated? .

How far do you think people should try to go in school?
Do you think school helps you on your job?

Do you think school helps you in other ways? In what other
ways?

What did you like about school?
What did you dislike about school?

What do you think are some of the things that make & person
do well in school work?

What things helped you?
Do you think the school dealt fairly with you? Explain,

What activities did you take part in either in or out of
school? (Athletics, hobbies, others).

If none, what were the reasons for not taking part?

Do you take part in any now? If not, why not?

How did you feel you got along in school?

What sort of grades did you get?

Why did you stay in school until graduation? What things
helped you stay in? Were you given any advice concerning
this? By whom?

Are any of your friends high school graduates? Any dropouxs?
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What ‘did you plan to do when you graduated? What did you do?

Did you have a job to go to when you left school? If so, -
vhat was it? If not, how long did it take you to find
your first job?

What job was this? Who helped you find your first job?

What are you doing now? How content are you with this?

What have you been doing since you finished school? (Give
work history including length of time on each job).

If your family income had been higher, would this have
affected your educational plans? If so, in what ways?

Was your family on social assistance at the time you graduated?
How do you feel about your family's being on social assistance?

Do you think being on social assistance affects your chances
of making a success of your life?

Did you ever think seriously about quitting school before
graduation? What changed your mind?

What are your future plaﬁs?

Do you think being a high school graduate will help you in
these plans?
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APPENDIX E.

Ietter to Families Requesting Interview

- Mrs. Cathy Client,

" Dear Mrs, Client:

Your co-operation is being requested by a
Research team from the University of British Columbia.
They are undertaking an important study in regard to
children who leave school before completing grade 12
and they would very much appreciate knowing your
opinions and experience in this matter.

A member of the team would like to interview
yourself and those of your children who have passed
their fifteenth birthday.

A You are, of course, under no obligation to
take part in this study, but your co-operation would be
of great assistance to their work,

A member of the team will contact you during
the next few days to see if you are willing to take

part in the study and if you are, to arrange an appointment
to visit you.

YOuré very truly,

Administrator
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APPENDIX F.
Survqy Schedule

File No. LN 2R 3K 2% BN 3N BN )
1. Name ...........‘.........'....."..'... Me.... Female......
2. Address................................. Phone NOoo-ocooooo-oo

3. Place Of Birth L2X 2K 3R AL BK BN BN BN K B BN BN AKX IR BN BN BN N BN BN B BN W N 2 Date Of 0...0..0..00.
Birth Day Month Year
4, Marital Status s...m...wid...des...sep..div..C/L...Date......

5. Members of Applicant's Family
| Dependents

 Rel. . Highest  Highest  Age
Name to Birth Occupation Grade Grade left
) Int. date or school attained completed school

1.
2,
3
4.
5e
6.
Ts
8.

Non-Dependents in Home

9.
10,

12,

Non-Dependents out of Home

: 13'0 .
14.




6.
Te
8.
e

10,

1l.

12,

13,
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Date last worked regularly (of Head of Household) Ceecessessans
Monthly Income‘of Applicant and Dependents .ceceecccvsccccscscs

Total Assets S 0 000008000080 0000600000000600000600600600000080000000SCS

Reason for Applica‘tion’...............................o........ A
!
Date of Application seessscessesecse Current periodecsceccscccces
on Assistance

Date of First Application «.ceceeceee. Total Applications seeee
approved

Accommodation : oy

a) House:..;.; Duplex eeeee APpte bldgZe eeoee Suite sees Other ...
Monthly rent.........Monthly mortgage payménts(incl.taxes)....

b) Self-contained ccceeeeeeeShATEA cesesccccacocssscssscsssssssas

¢) Rooms - - Total seeve
Kitchen .... D;ning eeee Living ....BedroomsS.ceces

a) Length of residence in houset..... years.e... monthé
b) Iength of residence in Vancouveri..s yrs..... months
e) Piace of residence before Vancouver: Ceeccsssecsescccccscserane
d) Number of changes of address in last 5 years ...ccecceescccccce

(List if POSSible) 80000000 0000000000000 0000000000000000000OOTY

0 000000 0000020 8P 000000000000 CPC00CCESEDLIDPOLOEOISICIECENCESIOINCEOINOINCOIVDTPIOIEOIYS

@0 000000000 CB P SOOCOOEBOGORSOOPOOOOPOODPOOESPIOPIOEPSIOBLOSELOLEOSEBSISNOGOSOSEOSEOSLIOSGSGISTPLENDS
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Table 46: Distribution of All Children at Home by Age, Sei,
Family Type for Smey Sa.x_npi_l.e '

One Parent Pamily Two Parent ﬁag_’z_.i;x ‘

Year | Sub_: ' Sub.c:.. Grand
Male Female 1Iotal Male Female Total Total

1939 1 0 1 0 0 1
1940 2 2 4 2 1 3 7
1941 4 1 5 2 2 4 9
1942 6 5 11 6 2 8 19
1943 7 7 14 3 5 8 22
1944 5 | 12 2 4 6 18
1945 15 16 31 12 9 21 52
1946 19 18 37 10 6 16 53
1947 27 26 53 14 11 25 78
1948 21 25 46 16 15 31 7
1949 28 24 52 17 16 33 85
1950 24 24 48 21 12 33 81
1951 20 11 31 11 7 18 49
1952 14 6. 20 10 15 25 45
1953 17 14 31 6 14 20 51
1954 1 15 26 2 7 9 - 35
1955 9 19 28 11 8 19 47
1956 T ) 16 - 11 6 17 33
1957 1. 5 16 6 9 .15 31
1958 8 7 15 6 7 13 28
1959 10 9 19 8 4 12 31
1960 7 6 13 4 4 8 21
1961 6 2 .8 5 1 6 14
1962 2 2 4 31 0 3 7
1963 5 2 7 1 3 4 11

Total:286 @ 262 548 189 168 357 905
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Table 474 ‘Type of Housing Accommodation of Families Interviewed
Number of Bedrooms in the Home and the Number of

Persons living in the Home

(1) FAMILIES OCCUPYING OWN HOMES

Type of _ Number of Number of Persons
Accommodation bedrooms ' in home

House
Owned 4 4

3 2
Paying 2 5
mprtgage 5 9

2 5

(i1) SUBSIDIZED HOUSING ACCOMMODAIION

Type of | Nnﬂber of Number of Persons
Accommodation Rent Paid Bedrooms in home

House © $64.,00 4 7
‘ 5700 3 .4
57.00 3 5
Duplex $32.00 3 4
Row - $47.00 3 7
Housing 45,00 3 5
28,00 2 4
Apartment $28,00 2 3
o 28,00 2 5
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(1ii) NON-SUBSIDIZED HOUSING ACCOMFMODATION

Type Number of Number of Persons

Accommodation Rent Paid Bedrooms in Home
House $88,00 4 | 8
85,00 4 4
85.00 3 6
85,00 3 8
75.00 4 4
55.00 2 3
40,00 1 2
Duplex $60.00 2 3
Apartment $65.00 2 5
Suite - $65.00 1 3
30,00 1 3




- 210 -

'APPENDIX H
April 16, 1964: Ietter to Editor, Vancouver Sun.

"IS THIS JUST A CRUEL.CYCLE?"
Editor, The Sun: Sir, ~ I am writing this letter in hopes that it

will be published as an appeal to anyone who can help to improve
British Columbia's education system in order that the capable, but
poor, may attend an institufe for higher e&ucation.

A visit to the Unemployment Insurance Commission
revealed that government grants are given only for vocational -
training, not for academic achievement, I want to be a teacher;
one year of university in addition to‘Grade 13, which I am now
taking, will enable me to fulfill this ambition.

Will I be able to fulfill my ambition? Can I possibly
‘get $1,300 by next September? What does our'government do tq help
people such as me? | | |

A friend of mine, who accompanied me to the U.I.C., is
in a similar situation. She earned her way to seniof matric by
a scholarship, but through lack of a government grant she can't
attend univefsity next fall., _ |

I am 17 years old, the secopd oldest child in our family
of six, BothAof my parents are unemployed. My father is at
present colieeting $26 per week in seasonal benefits of unemployment
insurance., In addition to this, my mother earns $20 a month doing
janitor work for a local church.

This income, plus $16 a month family allowance, supports
our family. | i
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This is when Qonditions are fairlj good; sometimes in
winter we do not have as much, In summer my father is able to
get part time jobs as a labourer; sometimes he picks apples.

If we are lucky, this enables him to get seasonal benefits;
if not, we must turn to welfare to carry us through the vinter.

What provision does this make for the education of
children?

My parents spent their prime years surviving the depression;
those were the years they should have been usiﬁé to establish
themselves in a life's work. Now, employment is refused them
because of no training, no experience,’or being too old, Is this
to be my fate? |

I had a job as a car hop at a drive-in restaurant during
the summer, and pait time while I was going to school, Without
this job I would not have been able to attend Grade 13 this year.

I paid my fees ($125), bought all of my 6ther school supplies, paid
my book rent, bought clothes, shoes, and winter boots., In addition,
I have paid over $100 to have my teeth fixed; they have not been
looked after for many years.,

Under these circumstances how can I save between $1,300
and $1,500 to go to university? |

All through my high school years I have made above-average

marks, Why should I not be able to continue my education when
others with a lower scholastic standing, but much more money, can
go on%?

The tuition fee at UBC's faculty of education has gone

up. Why do I have to pay more just to assure the large number of
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"mams's boys" their place in all the fun and frolic of swishy
fraternities and other social institutions of the university? Why?

What will happen if I don't go to university? I was
told that since I had gotten this far I should have no trouble
getting a job.

What can I do? Employers want someone with technical
training; they require experienced workers. No one is willing to
give me a job which will help me gain experience.

Will I spend the rest of my life working for a dollar
an hour as Q waitress? Or will I even get a job such as that?

Out of five ads in The Suh want ads section seeking
waitresses, four state that inexperienced persons need not applye.

| ‘What shall I do now? Become another case of the already
too prevalent "teenage bride?" What will this mean for my children?
Will they not have any better chance? |

Is this just a cruel cycle of which our lives are
destined to be a part? Can we never break through into a dignified
way of life?

A refrain keeps going through my mind: It isn't fair!

It isn't fair! It isn't fair!

A STUDENT
IN SALMON ARM.
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