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ABSTRACT
Thompson, S;D; Some personality characteristics of student .
' teachers of Guidance. Unpublished doctoral

dissertation, University of British Columbisa,
19680 -t .

Problem

The problem of this study was to ascertain whether
selected perSonality dimensions that can be hypothesized from a
model stressing positive health relate to success in practice
teaching‘in Guidance, From clinically observed behévioufs of
gself-actualized people, three were selected as relevant:
flexibility, self-acceptance, ahd concern for others, Tha
general hypothesis of the study was: there will be a positive
relationship between ratings of student teachers and their

scores on selected measures.
Methods of Investigation

The selected personality dimensions wére measured by‘the
scales of the ?ersonal Orientation'lnﬁentofy and of the
California Psychological Inventory, and by scores on five
subplementary measures: the Haigh-Butler Q sort, the Dymond
Adjuétment scale, a casé~study, a questionnaire, and a iesscn.
plan. These constituted the independent variables of the study.

Two types of criteria were used: a Faculty of Education

rating of student teaching, and ratings based on the teaching
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of a demonstfation lesson,

‘The sample of this study was‘iimited to student teachers
of the University of British Columbia, wintép.session 196667,
enrolled in Education LOl (Curriculum and Iﬁstruction in the
l.‘TeaChing‘of Guidance) in the professional year of training for
teaching in secondary schools.

- Simple cofrelation, multipie regreésion, the discriminant

function, and image analysis were ﬁsed in the analysis of
relétionships between the independent variables and the

criteria,
General Conclusions

Four ressarch queétionsvwere asked. The first Vas: how
sfrong a relationship will exist between the scores on the
independent'Variables and the University ratings? Significant
correlations were found between this critefion aﬁd the
following variables: Capacify for status (CPI), Existentiality
(POI), the Q sort, and the case study. Correlations in the POI
measure and thé Q sort were negative. _

The second question: how strong a relationéhip will
exist between ratings given by students and by adult judges to
student teachers on the basis of demohstration lessons ahd their
scores on the instruments used? The criterion of students!
ratings proved to be ndn-discriminating, and fherefbre was not
formally analyzed. On the adult judgesj.ratings, significant

correlations, all in the negative direction, were found betwsen
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this criterion and the following: Self-ab?ﬁalization total
- (POI), Time competence (POI), Inner directpdnéss (POI), Self=
actualizing values (POI), and Existentiality (POI).

To answer the third qugstion: williscores ﬁn the
independent variables confribute anything to the clagssification
of studént teachers of Guidance.as superior and.nonnsuperior on
:either criterion, t tests for significance befween reans wefe
performed on four different groupings, aﬁd the general results
were in the directlon of the previous findings, l.e. a direction
opposite to that hypothesizeds |

' The fourth question: will dealing with patterns of
scores through multivariate procedures yield more information
about the student teachers than univariate techniques? The
results were in general agreement with the results of ﬁni—
variate techniques, viz., scales the model indicated should
select good criterion peOplé in fact did not; indeed, the
reverse tended to be true, | |

| The use of image analysis bn the Q=sort answers further
corroborated these findings. Four interpretable factors were
isolated, the characteristics of those people loading heavily
on one factor appearing to bé similar to those hypothesized in
the model. Generally, howevar; the reiaﬁionship with criteria
was a negative one. |

The ma jor conclusion of‘fhe study - is quité clear;‘the

hypothesis that student teachers rated as self-actualized and
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wélluadqutad as measured on the scales of fhe instrunents of
this study would be judged as superior in performance was not".
supported. In fact, the correlation was negative. Examlination
of the data from the instruments gave no evidence that these

findings could be attributed to the uniqueness of the.sémple.
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CHAPTER I
THE PROBLEM

Background of the Problem

Considerable attention has been dgvoted to the étudy of
‘ charactefistics of teachers generally (Barr; 1955; Combs,'1965;'
Peck, 1960; ﬁyans, 1960a) and to the study of characteristics of;
counsellors (Allen, 1967;‘Cottle, 1953; Whitelsy, Donaghy,
Mosher, & Sprinthall, 1967). Thought has been given, also, to
distihguishing between the guidance and instructional roles of
the classroom teacher (Cottingham, 1962). Here the guidance
function has been envisaged as embracing thbse activities and
experiences designed to assist students in making decisions,
solving problems, and choosing goals,‘whéreas the instructional
role has been seen as primarily emphasizing the acquisition of
knowledge, skills, facts, and attitudes considered to be |
socially necessary. |

Little research appears to have been devoted, however, to
the question of characteristics of teachers of Guidance. This
lack may be partially explained by'the absence of any clear
definition as to what constitutes Guidan@e teaching. In some
areas, home-room periods are devoted to a Guidance program; in
other places, speclific courses on topics such as vocational
information or personal development are considered’iﬁtegral to

the Guidance program.



In British Columbia, howevér, a Guidance curriculum has
existed for a number of years, a curriculum consisting of an
~outline of requiféd courses in the public school System from
grades 8 to 11, Nevertheléss, in the past, no specific traini-_
 or preparation existed for teachers in this curricular afea.
Various practices in choosing people to teach the Guidance
course had evoived. In some schools, counsellors or homeQrboh
teachers were the Guidance instructors; in other schools, any
availavle teacher was asgsked to assume this responsibility.

One aspeét of this situation changed in 1965 when the
Faculty of Education at the University of British Columbia
introduced a teaching major in the field of Guidance. From that
point on, student teachers began to select Guidance as a
teaching major, and a group of teachers began to enter the
school system requesting Gdidance asbqne of their two teaching

majors.

The Probiem

Oﬁce training for Guidance teachers became avallable, a
number of questions became pertinent, questions related to
admiésion and selection, and to evaluation of performance. The
initial general question which formed the basls for this study
was: what personality dimensions that can bé hypothesized fr§m
a model stressing positive health relate to success in préctice

teaching in Guidance?



The questions on which the design was based are the

: following:

1.

2o

Are there measures‘that will cérrelate sﬁbstantially
with superior‘performance in the pfactice teaching
of Guidance?

Among7varioﬁs kinds bf measures~-sténdardizéd and
situational-~which kind will correlate most highly
with performance in the practice teaching of
Guidance?

Among pefsonality measures, can any be selected on
theoretical grounds that could be expected to
correlate with superior berformance in the practics
teaching ofAGuidance? .

Can additional persoﬁality characteristicé of
student teachers of Guidance who are rated as

superior in performance be identified?

0f the measures selected on theoretical or é

priori grounds, which ones singly or in combination
will best predict superior performances on the

criterion measuress?



CHAPTER II
A SUMMARY OF STUDIES IN THE LITERATURE.'

"This’chapter will review studies having general relevance
to the problem, and those concerned pérticularly with the

instruments used.

‘Studies Having General Relevance to the Problem

Little ressarch appears to exist directly pertinent to
the area of this studym-the pefsonality characteristics of
teachérs in the curricular area of Guidance. As a consequence
of this lack, most studies are somewhat periphéral, related to
_teacher characteristics (e.g., Burkard, 1962; Combs, 1965;
Gillis, 196&; Isaacson, McKeachie, & Milhélland, 1963; Peck,
1960; Reed, 1961; Ryans, 1960a), to criferia and prediction of
~teacher effectiveness (e.g., Barr, 1955; Cogan, 1958; Gowan,
1960; Guba & Getzels; 1955), and to characteristics of
counsellors (e.g., Allen, 1967; Astin, 1967; Benoit, 196l;
Cottle, 1953; Gruberg, 196u; Sprinthall, Mosher, & Whiteley,
1966; Van Buren, 1963; Whiteley et al,, 1967).

 Helen Dri&er (1958), however, presented summaries of
projects in which counseliors used group methods in classroom
situations, and though she recognized the problems of é
counsellor in a teaching situation, she presented nb eXperimental‘
data, Kemp (196l) and'Liftoﬁ (l962)'also discussed the question

of the role of the teacher 1n group diécussion situations, but



again without research evidencea
Although most of the studies in the 1iterature are

 peripheral to the concern of thls study--characteristics of a
teacher using a curricular area and group discussion method-w
nevertheless, some of the peripheral studies are of considerable
interest. Two studies examinlng the problem of predlctlno from
personality instruments to teacher effectiveness are those of
Michaelis (195L) and Tyler (195l); results in both, however,
were disappointing, in that no scales on the instruments used
were found to have a significant,relationtto rated success in
student teaching. Michaelis concluded his study thus:

There is a need for a theoretical analysis of

teacher personality. One drawback in personality

theory is the lack of basic information about

personal traits and characteristics of normal

persons who choose teaching as a profession. An o -

analysis of theoretical considerations oriented

toward teaching may give clues to the development

of predictors that will prove more valuable than .

the approaches that have been employed in the

past (Michaelis, 195L, p. L77).

Durflinger (1963) conducted a studj using a sample of

Li6ly college students enrolled in education courses. He had
two purposes In mind: the assessment of the validity of
certain instruments designed to measure the personélity of
students as predictors of success in student teaehing; and the
determination of those personality tralts most highly correlated
with specific characteristics of teacher effectiveness. He used

five criteria of teacher effectiveness: a teacher-rating scale,

grades in student teaching, grades in methods courses, the grade-



'pdint average; and‘parts and_combihations of the preceding

four. The personélity inventories used were the California
Psychological Inventory, the Heston Persona1>Adjustment
Inventory, and the MinnesotalTeachef Attitude Invenfory.' He
developed a multiple R, from his four highest predictors, of

.37 with the rating scale, and .67 with studentnteaching grades;
The three scales of the CPI of interest in the present study--
flexibility, self-acceptance, and psychologicalnmindgdness;-all
correlated negatively, frém =27 to. =47, and'significantly at
the .0l level, with student-teaching grades.

Another pertinent study 1s that of Dunteman, Anderson,
and Barry (1966). Théir research program had two general areas:
an examination of.the personality characteristiés which might
_disdriminate among students entering sevéral of the health-
related professions, and an examination of those persénality
and other characteristics which might differentiate between '
succesgful and non=successful students in these health-related
professions. This study was concerned, therefore, with |
diffefential prediction of success for different ﬁajor areas;.
and the technique of multiple regresaion analysis was used to
develop equations for predicting academic and clinical éuccess
for the three curricular aréas under study. Then; from the
 discriminant analyses of the same predictor variables, équations
predicting the-similarity’of a prospectiVe student to each of
the_three groups were obtained., Thus, the regression and dis-

1criminant analyses indicated for each student his similarity



-to, and bredicted success 1in, eachAof the thfee cqrricula.
The measures used were the Florida Placement Examination, the
School and College Ability Test, the Attitude toward Disabled
Persons Test, the Minnesota Multiphasic Personglity Inventory
(MMPI), and the Strong Vocational Interest Blank (SVIB). Ths
criterion was the stated dccupational.choice of the;students,

| The findings to date indicate that the.Florida Placement
Examination and tge SVIB discriminated among the groups, while
the other measures did not.. The SVIB predictéd group membership
most efficiently. One of the interesfing findings in this
research was the low correlation between clinical and academic
success. It was felt that thgse areas deﬁanded separate
abilities, each necessary for successful completion'of training;

A sﬁudy by Flanagan (1961) used the MMPI in an attempt

td establish a relationship between scores on its scales and
" success in practice teaching. It was hypothesized that .
profiles of highly rated teachers would differ significantly
from those rated lower. The study involved 167 freshmen--1l.7
femaies, 20 males. The author stated his belief in-the value of
stpdying the students in their chosen major fields, but con-
'cluded that his sub=-groups would be toa small.  However, the
most interesting finding was.the»positiﬁe relaﬁionship for
women, at a slgnificance beyoﬁd the .02 lerl, of a high coding
on'scale 3 (Hy) with a supervisory raﬁing of outstanding |
efficlency In practice teaching. High coding on this scals

eppears to indicate lack of social problems.
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Cogan (1958) in a study of 33 grade-eight teachers and
987 pupiis found a correlation of .28, significant at the .0l
level, between teacher behaviour described as inc1u31venes3n-
defined as behav1our express1ve of the teacher!'s intevrat*ve,
affiliative, and nurturant needs=-=and pupils' scores on requlred‘
-worke. This study made use of a product type of dependent,
Qariable rather than the more common process type.

Two studiee having their theoretical foundation in
Rogerian research are those of Scheerer (l9h9) and Ganther
(1962). Both hypoth951zed on the basis of Rogers' pre-
supp031tions that a positive relationship would exist between.
acceptance of self and acceptance of others, and they found
correlations of L0 to .y between measures of sslf-acceptance
and indicetions of the acceptance of others.d

A study by Wrightsman, Noble, and Richard (1966) also
indicated that measures of self-concept and of attitude toward.
: human nature are sen31t1ve indlcators of characteristics which
are present in the hlahly-rated counsellor.

Dixon and Morse (1961), using empathic potentlal as av
predictor correlate, found only one correlation coefflclent to
be significant at the ,0l level: an r. of .2 between the
Teacher Self-~Concept Inventory and the empathy rating obtained
from students. The results indicated that students do have |
different perceptions of the teacher's abili ty to develop good
interpersonal relatlonships. Those student teachers who

developed positive feelings toward their students were



fsignificantly more stable in thelr appraisal of themselves.
ther studies cited relate directly to the instruments

used in this design.

Studies Having Particular Relevance to the Problem
Personai Orientation Inventory

Although»the Personal Orientation Inventory (POI) has
only been available for research use since 1963, several studies
have been reported.

.The author of the Inventory, Shostrum,conducted a study
(196ly) which demonstrated the effectiveness of the POI in
differentiating betwéen two gfoups,Aoné'composed of individuals
nominated by qualified therapists as fully functioning, well-
adjusted.iﬁdividuals, and the other composed of individuals
‘ nominafed as less fully functioning. A'second study,'conducted :
by him with Knapp (1966), involving two groups of patients in
psychotherapy--one a beginning and one an advanced group--gave
significant indications that as,therépy progresses, pathology
as measured by the MMPI decreases, énd health, as measured by
the POI, increases. A study by Knapp (1965) examined the
‘relationship of POI to neuroticisﬁ and to extraversion as
measured by the Eysenck Personality Inventory. The study vas
designed to examine the concurrent validity of the instruments,
in that both had been shown to be valid in terms of dif;er-

entiating between groups nomlpated by clinicians as being
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»representative of poles of the dimensions specifled. Knapp
hypoth931zed that mean scores on the POI would be lower for a
highly neurotic group than for a group COmparatively low on |
neuroticism;vand his.data supported his hypothesis on every
scale. All obtained differenceé were éignificant at or beyond
the .05 level. One observation that Knapp makes is pertinent
to the present study:

The mean POI scores of the present total group
are below those of the mean profile for the adult
norm sanple presented by Shostrum. The basis of
this appears to be that the present data are based
on a college undergraduate sample., Shostrum (1963)
also found his college normative sample (obtained in
a similar institution) to be lower on all scales
than the mean adult normative sample presented,
This finding would be predicted by Maslow (lQSu s Who,
in searching a college campus for self-actualized
sub jects, stated, "I naed to conclude that self-
actualization of the sort I had found in my older
"~ subjects was not possible in our socliety for young
developing people (p. 200)."...It may be that it
is the psculiar situation of the young adult
attending college in our society that results in
scores suggestive of & "searching for identity"
rather than the age per se. The availability of
an objective measure of self-actualization makes
this a relatively easy hypothesis to test (Knapp,

1965, p. 171). »

Other studies (Fox, 1955; Weir, 1965) conducted with
non-normal groups demonstrated the usefulness of the POI in
differentiating between these samples and.the original |
clinically-nominated, self-actualized, validation sample., All .
but one scale showed these experimental groups to be significantly

ITower than the normal adult sample reported by Shostrum.
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A study using the POI in an industrial Sétting -
'(Marguliés, 1965) revealed marked mean differeﬁces_in valués.
meésuredvby the7POI'betweén various departments of an
elecfrdnics manufacturing company. The differences were found
to be related to organizational.climate within departménts,
thus leading to the conclusioﬁ that a-relatidnship exiéted
. between ievels of self-actualizafion.of department members,
and organization of work, |

Three studies (Leib & Snyder, 1967; Murray, 1966;
Pearson, 1966) relate more directly to an educational sstting.

Murray's study, based on a samplé‘of 26 teachers and 2333
students, hypothesized that the self—actualized teacher would
be perceivéd as "more concerned,? as measured by the Studentst
Estimate Of Teacher Concern (SETC),  Data supported this
hypothesis, However, the sample was of an unusual population
: comprised of:teachers all rated as "successful"; therefore, the
mean on the total self-actualization score, 10,3, appears
high, and the standard deviation, 13.5, restricted. This study
waévthe first, apparently, to use the total score of the time-
~competence and innqrudirectédneés scalesy and to determine
whethar the use of this total score would be as effective in
ranking teachers as the use of ratio or scale scores, Kendali's
concordance coefficient was used. The resulting value was .31,
The F ratio obtained was significant at the ,001 level. 1In

this study the ranking of teachers was determined by the total

POI score.
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fearson's (1966) study aétempfed to assess the
effectivéness,of a group guldance program for 15l freshmen at
the Kentucky State College,-and to evéiuate the usefulness of
other methods of orlentation. The problém was stated thus:.'
does group guildance contribute significanﬁly to students!
college adjﬁstment? Self-actualization as measured by the POI |
was considered to bé the dependent variable, and the design
involved the use of four groups: one ﬁsing small-group ihter-
action, one uéing 1arge=group participation, one using
lectures, and the fourth being considered a control group.‘ The
F ratio for the analysis of variance of different scores of the
lﬁ scales (using the ratio scales for time competence and inner-
directedness) showed only one scale, existentiality, to be
significant. Differences were found betwsen means, however,
using t ratios of differences, for the following scales:
: other-directednesé, existentiality, self-acceptance, énd éjnergy.'
Leib and Snyder (1967) examined the effects of group

discussion on undérachieveméﬁt and self—actualization.
Specifically, the problem was: would group discussion result
in greater gains in self-actualization (as measured by the‘POI)
Zfor underachievers than woulé the lecture method? As in
Pearson's study the POI was regarded as the depeﬂdent variabls;
a siﬁgle scale, however--that of inner-directedness--was used.
NQ significant betwéen-groups effect was foundAin this study;
though both groups showed an increase iﬁ self-actualizafion,‘as

measured by thils scale, between initial and final testing. The
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authors attribute the increment to the Hawthorne effect of the
speciaisattention to both groups. They conclude their study by
stating the need for-clarificatiqn between the concepts of self-
actualization and under-achievement, recommending'a correlation
study between self-actualization and academic achievement to

clarify the connection between these two concepts.
California Psychological Inventory

| Alﬁhough the California Psychological Inventbry was

published as fecently as 195?, hundreds of studies based on its
use have been reported. Those reviewed herse féll into three
categories: those related to counselling or prediction, those-
related to faking and set response, and those related to}factor
enalytic sfudiesc |

In a study on the use of the CPI in a univérsity
counselling service (Goodstein, Crites, Heilbrun, & Rempel,
1961) the over=all elevation of the CPI profiles for males was
found to differ significantly at the .0l level between client
. and non-client groups. The sample consisted of 88 students.
A Model Type 1 analysis of variance was perférmed in which the
- blocks, columns, and rows effects corresponded to the
differences in the three groups of the design: those asking
for counselling services concerning personal adjuétment, fhosev.
concerned with vocational education, and a'cohtrol group,

A study by Holland (1959) was designed to test the use-

fulness of the CPI alone and in combination with the Scholastic
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Aptitude Test as a predictor of scholastic achievement for a

sample of exceptionally talented college freshmen. - Multiple

regression equations were derived for the sample and applied

to cross-validation samples, and the results tended to confirm

.the use of the CPI in prédicting scholastic achievement.

Holland says:

In scale terms, these findings suggest that the

high achiever lacks capacity for status, 1is
unsociable, lacks poise and self-confidence, is
self=deprecating and inflexible, minimizes worries
and complaints, 1is conscientious and responsible,

is well controlled, and creates a favoratle
impression, does well academically under direction
but 1is not as adept in situations demanding

" Independent judgment, is interested in and responsive
to the feelings of others, and has feminine interests,
In contrast, the low achiever is poised and socially
skillful, has pcsitive self-attitudes, is flexible,
admits worries and complaints, has less intense
superego qualities, is impulsive, creates a less
favorable impression, possesses less motivation for
acadenic achievement, and has more extraceptive and
‘masculine interests. Although individual colleges
follow this general pattern, the eight collegses

show & wide range of differences on a more 11m1ted
number of scales. These findings suggest that
achievement in the majority of col]eées results from
a general cluster of personality and aptitude
variables, but that a given college may demand, in
addition, a limited number of specific characterlstlcs
(Holland, 1959, p. 1lll). : , .

The unusual population of this sample must be remembered,

however, All the students were exceptionally talented, and

differentiation between thé high and low achiever in such a

group might have few implicatidns for other groups. Neverthe-

less, the finding of the unexpected predictive efficiency of

the flexibility scale is.interesting.

The negatlve correlation



is in the opposite direction to that hypothesized in the
present étudy. One explanation may lie in the uniqueness of
the group; another, in the differences indicated by Dunteman,
~Anderson, and Barry in effoctiveness in academic and clinical
settings. More important, however, is the conclusion by -
Holland that combinations of personality and scholastic aptitude
measures are more efficient in predicting scholastic achievement*'
than either used separately. A
- A study by Allen (1966) was designed to investigate the
relationship between certain écores on two measures-~the CPI
and Leary's Interpersonal Check List, and the criterion of
successful student teaching for a group of students at the
" University of Maryland. The technigue used was the discriminant
function analysis, and three of the independent variables were
retained as predictors. Two of the CPI scales were found to be
significantly correlated with the criterion at the «Cl level:
dominance and achievement via conformity. In an 1nteresting'
passage with implications for the present study, Allen states:
Adcording to the scale descriptions in the CPI
manual, the "most successful’ student teachers tend
to be seen as belng more ascendant, self-centered,
persuasive; planful, persistent, conforming,
valuilng intellectual activities, and having positive
regard for authority figures. Many interpretations
of such a composite definition are possible. One
of these recognizes the presence in this composite
of elements wnich partially support a tendency
toward.... "creeping dogmatism™ among beginning
teachers., If...the presence of directive, con-
formistic tendencies favors such a dogmatic

orientation, and provided such a condition is
Jjudged to be a function of present training
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procedures, examination of the success criteria in
these programs should be considered. Further
research of this specific questlon might prove
worthwhile.

The CPI scales were judged to be sufficiently
promising to be worth further investigation. If
this is attempted, it 1is suggested that a greater
effort be made to increase the uniformity of the
basis for assigning grades and ranks to student
teachers. Having all student teachers rated by the
same panel of ratsers might be one way of achieving
such improvement (Allen, 1966, pp. 15,16)

In Durflinger's (1963) research, already alluded to,
it shquld be noted that the samplg was comprised of elementary=-
school student teachers only. The author's discussion of his
findings is certainly_not encouraéing in terms of the |
theoretical position taken in this study.

There is indication from the grade in student

- teaching that the more successful teacher shows
a lower degree of self-acceptance--a finding which
suggests that he tends to be conventional and
quiet and given neither to self centersdness nor
aggressive behavior...he exhibits a significant.

- tendency to be less.flexible than those members of
the standardized sampleses.s The Psychological
Mindedness scale determines the degree to which the
individual is interested in and responsive to the
needs and motives and experiences of others, Of
all the variables studied, standing on this scale
shows the highest negative correlation with grades
in student teaching (Durflinger, 1963, p. 390).

One of the major problems discussed in the literature
concerning the CPI is the role of response styles of
acjuiesconce and desiravbility. Messick stated:

In the construction of empirically derived invsntory
scales, items are selected that significantly dis-
criminate among criterion groups. The most widely
known examples are scales from the Minnesota Multi-
phasic Personality Inventory (MMPI) and from the
Califo”nLa PSJCDOlObiu&l IﬁVGntO”J (CPI)evas
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Because of the widespread use of these
inventories in the clinical settings, considerable
attention has been given to the problem of fakings:...
A major problem on the MMPI and CPI is the pre-
- dominant role of the response styles of acquiescence
- and desirability.... Presumably, these response
styles are correlated with the criterion distinction
utilized in the emplrical scale construction...but
their massive influence on these inventories
drastically interferes with the attempted measure=-
ment of other content traits and limits their
possible discriminant val;dity (Messick, 1966,

pp. 561,562),

Jackson (1960) called attention to the fact that the
response-gvoking properties of a particular iteﬁ_may contribute
consistenﬁly to the variance of a test above and beyond the
variance attributable to content, With regard to social
desirability, he concluded that those scales which showed the
'largeét susceptibility to faking (as reported in the manual)
should be considered to reflect greater social desirability.

- He found that the index of social desirability correlated
negatively with the proportion of items keyed "true,? an r of
-.36. His stﬁdy supported his hypothesis that acquisscenbe is
a ma jor source of varian¢e iﬁ the CPI, and indicated that a
response set was an imboftant score determinant,

Dicken (1960) élso found fhat some scales are vuinerable
to acquiescence bias but he nevertheless cdncluded that the CPI
is felatively resistant to differential bias and thaﬁ simulation
is detectable,

A numbsr of studies have been conducted to answer the

Questlon: what psychological variables are assssaed by the
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CPI? According to Gough (196l), there were eighteenvdifferent
ohanacteristics, but evidence has been given that these aspects
of personality might be described more parsimoniously. Thorndike
(1959) asserted that of the 18 scales of the CPI there are-only
four that fail to correlate aﬁ_least «50 with some other scale,

| Mitchell and Pierce-Jones (1960) undertook e study to
obtain evidence that would help to shed light on the empirical
justification of the scales and scale groupings offered by

Gough (196l). A total of 258 cases was employed, enrollees in
| a teacher=-training curriculum,A A correlation matrix was cone |
structed which consisted of the 153 CPI scale product-moment
intercorrelations., From this matrix four factors were extracted
by the centroid method, these factors accounting for 26%, 15%,
7%, and 12% of the total variance. The authors described the
four factoﬁs as: (1) adjustment by social conformity, (2)
social poise or extroversion, (3) super-sgo strength,

(L) capacity for independent thought and action. These four
factors contrast considerably with those of Gough. The thres
scales referred to in thie~study fell into three ssparats
scale groupings by the MitchellQ-Pierce-Jones nomenclature,
two by Gought's., The authors stated, further, that judging by
their results, individual personality profiles might well be
based on only a few selected CPi scales; for example: social
poise by the self-acceptance scale, and capacity for independent

thought and action by the flexibility scale., The selection of
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theée two scales was of particular interest to tﬁe writer.
~ Springob and Struening (1964) also indicated that a large
percentage‘of the reliable variance of the sub-séales of the
Inventory could be predicted by rive or six reference dimensions
of scales. They emphasizéd the need to reéonsidef‘what.ié being
measured by the scales and the désifability of reducing fhe
‘number of scales. Kélly (i965)_in a review agreed that most of,
the information obtained in the 18 scores could be reflectediin‘
_»four of five scores, and he also suggested that some of Gough's
scaleé'might be incorrectly classified.iﬁto the-basic four |
gfoupings. |
Dicken (1963) reported a étddy on the convergent and dis=-
criminant validity-of five CPI variables, according to the
criteria proposed by Campbell and Fiske (1959). Their concern
was similar to that expressed by Springob and Struening: 1if
assessment is to bs efficient, scores of presumably different
traits should have a low correlation., Measurement of five
personality dimensions by CPI énd by composite ratings of
observers were compared in regard to the four criteria of con=
vergent and‘discriminate validation prcoposed by Campbell and
Fiske (1959). Féur of the five CPI variables met the criterion
of convergent validity, tw0'only minimally;_two satisfied the
~criterion of discriminant validity. The difficulty may rest,
Dickeﬁ suggested, either in the.inadequacy of the ratings used
or in the restricted variability'and high aVerage scores on the

CPI.
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Q Sort

A number of studles such as those of Wittenborn (1961)
and Sheldon (1960) have been conducted using Stephenaon's (1953)
Q technique. Only two of the most comprehensive of these are
alluded to in this reviewi those of Rogers and Dymond (195l)
and of Block (1961). - | | |

The book by Rogers and Dymond described a large»scale
reseérch program on psychotherapy conducted‘over.a pefiod of
years at the CoUnselling'Cenﬁre of the University of Chicago.

Their associates, Butler and Haigh, described one part of the

research in Chapter'IV of Psychotherapz and Personality Change.
| The authors begah by stating two assumptions: first,
that the individual is able to make types of judgment about'his
self=-perception and to order‘them along a continuum; second, he
is able to order his self=perceptions along a continuum of |
value, from "unlike my ideal" to "like my ideal.® .The dis=-
crepancy between placements on these two scales yields an
indication of self-esteem. | |

The instrument was composed of one hundred sélf-referent
sfétements selected, as the author says, on an accidenfal rather
than on a truly random sampling basis from available therapeutic
protocols. The major hypothesis of the study was that client-
centered counéelling results in an increase.in_cohgruence'betwéen

self and ildeal-self concepts in the client., The relationship
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approached a zero correlation at the outset; by the end of
counSelling, the mean correlation was .3l, a statistically
significant change. The control group exhibited a correlation
between sorts at the out-set of 58, and at the follow=up
point, of .59. The authors concluded:

In our opinion the results discussed here indlcate

that low correlations between self and ideal are

based on a low level of self-osteem related to a

relatively low adjustment level and that a con-

sequence of client-centered counseling for the

clients in this study was, on the average, a rise

in the level of self-esteem and of adjustment.
(Rogers & Dymond, '19514-: ‘P 75) .

‘Wylie (1961), in her comprehensive review of the
literature concerning the'self—concept3Agave a detailed account
of this_instrument, voicing many of the reéervatioﬁs expressed
by Cronbagh aﬁd Gleser (195ﬁ) and others. Kerlinger (1965),
howevér, suppcrted the use.of the Q sort when ipsative-measures
are desired. The fact that Q methodology sacrificesllevel and
spread -for shape is of cbncern; discrepancy scores and.global
indices tend to have an obécuring effect with regard to
individual differences. Wylie questioned whether the ideal
sort contributes significantly to the data, since the majorv
changes in therapy appear to occur with the self sort. The
question of the meéning of any given size of discrepancy
between the sorts was.not really dealt with in the study by
Butler and Haigh,

In.thevpresent design, the writer used the Q.sort as one

measure of self-regard, ho?ing to discover some kind of
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relationship betwsen it and the other measures of self-regara
used in the POI and the CPI. Because of.the criticism by Wylie,
it was deeidedbthat should the Q sort contribute anything to
the problem of classification in the initial analy31s, further
analysis would be confined to the self sort.

No single study of the several reported by Block (1961)
is-referred-to, because of the-great extent of his research.
Rather, his different use of the Q sort is of interest, because .
the sort is used chiefly fpripurposes of ratings by observers,
rather than as an ipsative measure. One of the modes suggested
by Block is that of the sort and criterion sert, similar to the
self-ideal sorts of Haigh and Butler.

Of particular interest to the writer is the suggestion
that it may be desirable to go beyond the simpleecorrelation
of Q sorts to the analysis of matrices of Q-sort correlations.
Block says:

Rather than grouping people on some Independent
basis of classification and then analyzing the
characteristics of the Q-sorts that come out of
each group, we may reverse the sequence and group

" 'Individuals on the basis of their Q=sorts, then
analyzing independent sources of Information for
the correlates of group membership (Block, 1961,
p. 107).

Out of this grouping, some answers may be found to the question

of what members of any sub=-groups in the present sample are

like,



CHAPTER III

THE DESIGN .

The Theoretical Framework and Model Building

The theoretical framework for the present study 1is
.provided by the proponsnts of the “Third Force" theory of
personality. Just as the other two comprehensive theories,
identified broadly as the psychoanalytic and behavioristic,
are not single cohesive theories, so the "Third Force® may be
described as a family of theories embracing ego psychdlogy,'
humanistic psychology, exisﬁentialism, phenomenology, and
rational psychology (Hall, 1965, Pe 5). The group includes the
Jungians, Rankians, and Adlerians,.as well as neo= and poste-
Freudians sucn as Szasgz and Marcuse. The influence of Gestalt
and Lewinian psychology and of personallty psychology such as
that of G. Murphy; Ge Alibort, Murray, and Moreno has been
substantial within the movement., It would appear that the
Tﬂird Force movement is diverse, but a few cehtral concepts
characterize this school of thought.

The primary emphasis.is on health, and on ﬁhe necessary
conditions for the dévelopment.not only of healthy peréonélitiss-
but of healthy socisties., Maslow maintains that this point of
view in no way denies the -Freudian plcture, but he claims it
adds to and supplements it (1962); He admits the twofold nature

of mén, his lower and his higher selves, but he seeks, like the
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éxisténtialists, to avoid dichotomizing, stressing‘rather'that
both are ways of defining or describing characteristics of human
nature. Neither side is rejected, but Maslow stresses the need
for integrative technlques, téchniques of "insight, of intellect
in the broader sense, of love, of creativeness, of humor and
tragedy, of play, of art (1962, p. 11)." He questioned:

How can we encourage free development? What are
the best educational condlitions for 1it? Sexual?
Econoriic? Political? What kind of world do we -
need for such people to grow in? What kind of
world will such people create? Sick people are
made by a sick culture; healthy people are made
possible by a healthy culture. But it is just as
true that sick individuals make their culture
more sick and that healthy individuals make their
culture more healthy. Improving individual health
is one approach to making a better world. To
express it in another way, encouragement of
personal growth is a real possibility; cure of
actual neurotic symptoms 1s far less possible
without outside help (Maslow, 1962, p. 5).

A second central characteristic of the Third Force
position is a positive approach to personality growth in which
man's basic drive is seen as a striving to attain the potential
of which he 1s capable. Various theorists use different terms
to describe this point of view. Masglow (1962) uses the term
Wself-actualization® by which he means "full-humanness"; |
G. Allport (1963) speaks of the "integrated or mature person-
ality" in describing an individual who lives comfortably with
himself, 1s able to relate warmly to others, and lives in
harmony wlth a unifying philosophy. Rogersv(1959) uses the

phrase "a fully functionlng person"; Bugental (1965), the
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"authentic personality.® All agree in their emphasis on érowth
and development.

In this.positive approach to personality components,
effectiveness 1s seen, not as an absencs of bathology but as
the posséssion_of positive attributes of good health. In
_support of this position, Maslow (1962) has postulated a
hierérchy of human needs, selfmactualization being considered a
*higher" need which can be met only after “loweﬂ'needs~-
physiological needs, safety needs, affection néeds, and esteem
needs--are met. He has listed characteristics of people.
described as self-actualized, based on clinical ahd’experimental
study. Though the_initial selection was made on the basis of a
global or holistic approach, he disbovered that the selected
group exhibifed many traits iﬁ common such as: SUperior
perception of reality; increased self-accsptance, acceptance of
.others; and of naturejvincreased spontaneity; emphasis on
problen centering;.increased autonomyAand resistance to
encuituratién; identification with the human spécies; and
improved interpersonal felationse

Third Force théory was'considered logically appropfiate-
to this étudy for two reasons: 1its emphasis on the development
of pdtential is in agreement with the objectives of the Guidance
pfogram KProvince of British Columbia, 1965); its stress on
health rather than on'pathology bfings it inﬁo the area of

education rather than into areas df treatment and psychothsrapy.
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‘Further, it would seem reasonable to assﬁme fhat thé
more'a»person displayed the characteristics of Maslow's'Self-
actualized person, the greater would be the likelihood of his
being¢effective in his vocational performahce. The question
therefore becomes: are some of'thé characteristics of the
self«éctualized person particularly pertinent to ﬁhe vocation
of a Guidance teacher? |

Since the Guidénce teaéher-is concéptualized as beilng
at a half-way point on a continuum of school personnel, sharing
with the counsellor at.ohe end the objectives of attempting to
provide the student with opportunity for personal growth
.fhrough the devalopment of self-understanding and undérstanding
of othérs, and providing opportunity for decision méking; and,
at the other end, sharing with classroom teachers a classroom
environment aﬁd a curricﬁium, are there then particular
charactefistics_of both counsellors and teachers that could be
considered as applicable to the Guidance teacher?

Sfudies of general teacher effectivensss feported~by
Barr (1955) underline the multidimensionality of teaching
proficiency, and indicate that thers are many kinds of
characteristics effective for different situations, programs,
and subject areas. Combs! (1965) study, however, points out'the
inadequacy of research on cdmpetency that has attempted to
isolats common tralts or practiées of- good teachers. Ha claimed
that the.good teacher is not one who bshaves in a given way but
one who achieves desirable résults, whatever the way (p. 7).

He defined the effective teacher as ™a unigue human being who
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has learned to usé himself'efféétively and effidiently to carry
out his own and society'!s purposes in the education of others
(pe. 9).% He listed five areas he considered érucial for all.
_teachers; areas that héve been defined as a éonsequencg of his
research:A

1. Rich; extensive, and available perceptions about
one's subject field.

2. Accurate perceptions about what people are like,
3. Perceptions of self leading to adequacy.

h. Accurate perceptions about the purpose and process
of learning.

5. Personal perceptions about appropriate methods for
carrying out one'!s purposes (p. 20).

In a study cOncerned with characteristics of coﬁnsellors,
Wrenn addressed himself to the guestion of persdnality dimensions
of the counsellor:

It seems that a counselor must have considerable
.strength to handle the ego-~involved counseling
relationship, that he must be a socially perceptive

(sensitive) person, and that he must have a firm

sense of purpose and an articulate value structure
" (Wrenn, 1957, p. 182).

Though the writings of Combs and of Wremn have
implications for this study, the corncern is not with gensral
teacher characteristics, nor with counsellor characteristics,
but with characteristics of teachers of Guidance, and,
particularly, of student teachers of Guidance. In order to
determine those characteristics germane to a Guidance teacher,

1t was consldered advisable to indicate tihe beghavioural oubcomes

expectsd in a Guidance class and to attempt to relate these to
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characteristiés of teachers and of student teachers of Guidance
that might be expected té evoke or facilitate such outcomes.

The procéss of guidance has been defined (G. Allport,
1962; Bordin, 1955; Gelatt, 1962; Katz, 1963; Sprinthall &
Tiedeman, 1966; Tyler, 196l) as the process of developlng within
the student the ability to make wiée choices. It would seem to
follow that a Guildance class should offér opportunity for |
students to explore alternatives; to compare points of view, and
to evaiuate consequences of differént choices, Thus, the ma jor
"question: what characteristics in.the Guidance teacher would |
seem most necessary to facilitate.this_pfocess? What model of
an effective Guidance teacher.would appear mosﬁ appropriate?

A survey of the literature-concerning both teaching #nd
counselling reveals the éxistence of a number of models. Some
studies‘(Allen,_l967;‘Astin, 1967; Dixon & Morse, 1961; Murray,
19663 Reed, 1961) have been based on a univariate approach to
characteristics, on variables such as understanding of others,
kindnesé, selfeacceptanée, acceptance of others, and empathic
potehtial; The difficulties enczountered in interpreting the
results have arisen, in‘manyiinstanpes, from the singleness of
thé predictor correlate énd the multidimensionality of the
criterion. In Stern, Blooﬁ, and Stein, it is sald, “Individuals‘
do not bshave as a manifestétioﬁ of single variables;- They are
better described as bossessing a constellation of interacting

variables (1956, p. L7).%
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Other studies (Combs, 1965; Cottlé,.1953; Ryans, 1960a)
have listed many desirable traits‘of teacbefs, but these lists
are so inclusive in nature that their relevance 1s questionable.

The mddél for an effective Guidance teacher selected in
this study was based onﬁMaslow's characteristics of the self=
actualized person. However, because of the global nature of
tﬂe concept of seif-actualization, ﬁhe approach by Sprinﬁhall
(Sprinthall et al., 1966) was followed in this study. The
approach was to.shift frém general characteristics to a |
selection of those considered most salient to the model of an
ef fective Guidance teacher who is attempting to encourage a free
exchange of ideas, an exploration of alternative behaviours, and"

a clarification of objectives and goals of both immediate and -

. ultimate concern.

From among the qualities of the self-actualized person,
then, which could be selected as particularly relevant tQ the
Guidance teacher? - | |

Model buiiding involving this selebtion relied primarily
on research done in three areas: that of Combs (1965) con-‘
.ce"nina the perceptual view of helplné relationships; that of
Whiteley, Donaghy, Mosher, and Sprinthall (1967)'in the area of
cognitlve flexibility; and that of Rogers (1961 in the area of
self-acceptance and acceptance of othsrs.

Combs' position underlines the necessity ori the éh;ft

from the possession of given traits to the possession of highér--
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order concepts,. or of valus orientatioﬁs, as Buhler (1962) put
it. Stern, Bloom, and Stein (1956, p. L9) called such éharacterf
istics organizing factors in bghaviour, because they eﬂable

the individual to shift and adapt to changes in the environment.
Evaluations by others serve as "feedback™ on the basis of which
the individual may either reorganize or réinforce his behaviour,
The building of a model, therefore, revol&ed around the

question: what are the erucial organizing factors in the
behaviour of effective Guldance teachers?

Whiteley, Donaghy, Mosher, and Spfinthall (in press) in
their studies on both teacher and counsellor effectiveness, have
seleéted the area of cognitiVe flexibility. for research,
stating that this psychological dimension represents for them a
_most relevant theoretical statement for deriving operational
Judgments about effective behaviour. They also reject the idea
of the trait approach to flexibility, claiming rathef that its
operation 1s dependent on situational factors. Their position
that complexity of perception makes possible alternative
'behaviburs, and that such complexity would be an antecedéntA
factor in making possible fiexibility of reponse, is consistent
with the perceptual point of ﬁiew advocated by Combs (1965).
~Particularly relevant to Guidance teaching is the discussion of
pathological openness, defined as the tendency to seem so
flexible that effective functioning is not éoésible.‘ As {;he'y
pursue - thls dimension, they stregss the nsed for pfoviding.

structurs when it is appropriate, In'ﬁheir words :
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Flexibility is reflected in the capacity for and
implementation of alternative behaviors when
justified by changing circumstance. Pathologically

open individuals cannot respond to the regquirements
of altered circumstance (Ch. 11, p. 1lL).

Whitalay'and his associates examined conditions which
tend to produce rigid behaviours, and concluded that situations
of stress and anxiety may result in rigid behaviour. Trans-
lated to a situation of student teaching, this would imply the
need for student teache‘s' learning to understand situat ions
that tend to mobilize rlgid behaviours in themselves. "“Open-
ness to‘learning about oneself and capacity for self-=insight
would become critical qualities in individuals who...seem to
have some rigid qualities (Ch. 11, p. 20).%

The work of Rogers is primarily oriented to counselling,
and his clientncentéred philoSophy is considered relevant to
the field of Guidance with its emphasis on student needs. In
discussing the facilitation of personal growth, he stated:

If I can create a relationship characterized on my part:
by a genuiness and transparency in which I am my
real feelings;
by a warm acceptance of and prizing of the other
person as a separate individual; '
by a sensitive ability to see hils world and hin-
self as he sees them;

Then the other individual in the relationship:
will experiencs and understand aspects of him-
self which previously he has repressed;
will find himself becoming better intevrated,
more able to function effectively;
will become more similar to the person he would
like to be;
will be more sself-directing and self-confident;

will become more of a person, more unique and more
self=e xpressive, :
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will be more understandLno, more acceptant of

others;

willl be able to cope with the problems of life
more adequately and more comfortablj (Rogers,

1961, pp. 37,38).

On the basis of the work of Combs, of Whiteley and his

' associates, and of Rogers, and from Maslow's clinically des=-
cribed behaviours of the self-actualized person,-a model for
Guidance teachers has been hypothesized based on the postulation
of personality.factofs és crucial, on the belief that the |
dimenéions selected are primary, and that Guidance teachers
will vary on these dimensions according to their rating as
effective or ineffectivé teachers, - The_“model” teacher would
stand high on all dimensions. The three attributes or
organizing factors selected as significant for this médsl of
the effective Guidance teacher and student teacher of Guidance
ére: flekibility, sel.f-acceptance, and concern fof others,
These factors may be described as follows:

1. Flexibility. This personality dimension is
inferred from Maslbw'svdéscriptions of his self-actualized
subjects as having superior perception of reality; resistance
to enculturation; increase in problem-centering; spontaneity;
efficlency in the'use of time.,

' 2 Self-acceptance. This characterisfic is related
to an absence of'guilt, shame, éﬁd.anxieﬁy, and to a healthy
-acceptance of thiﬁgs~as they are. iack of defensivaness_and
protective colouration charécterizes the sslf-actuslized

person, who, because he can accept-himéelf,'finds it easier to
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- accept others. Accompahying this willingness to accept ohe!s
limitations and strengths 1s an increased autonomy, an indepen-
dence of culture and environment, a qualitj of being Mself-
contained.¥ | |
3. Concern fo‘r.others'e Maslow describes the_self-

-éctualized person‘as téﬁding to be kind and patient, and in a
‘very feal saﬁse having compassion for mankind. There is'a'
tendency ﬁo give reséect to eVery'human’being, just because

he is a human individual.

| This, then, became the hypothetical modei for this studj:
a student teacher of Guidance standing high on‘the dimensions

of flexibility, éelf-acceptance, and concern for others. On
theoretical and empirical grounds, this model seemed appropriate,
and the major instruments of the study were selected in

accordance with this modsel.

Paradigm

The form of the paradigm is as follows:

1. Select a set of criteria of teacher effectivenéss.
These criteria become the dependent variables,

2e Meaéure the criteria.

3. Measure potential correlatés or the predictors of
these criteria, selected in accordance with the
model.

- L. Determine the relationships between the criteria

and the potential correlates.



" The Sample

This stédy was limlted to the student teachers enroiled
in Education AOM (Curriculum and Instructlon in the Teaching of
Guidance) at The Unlver31ty of British Columbia, winter session
1966=67. Most of the members of the class were completing
their one=-year professional training in the Facﬁltyvof Education
at The University of British Columbia after having received the
baccalaureate degree. Datsa regarding the background of the
members of the class are presented in Table 1.

This samplé should be regarded as an ®intact” (Tylér,
195l) sample. Any generalizations made from this study could be
regarded as valld only in so far as this group may be considered
as representative of a conceptuallzed populatlon of student
teachers in the Guidance field. Generalization to any actual
population (for example, future Education [0}, classes in
Guidanse at The University of British Columbia) would be a
matter of advancing spedific hypotheses for testing rather than

applying the general findings of this study to another sample,

"The Criterion Problem

One of the major problems in experiments concerning
teacher effsctiveness has been the question of the criterion.
In spite of more than fifty years of research in thls field, no
agresd-upon criteria have been established (Mitzel, 1960) and

the literature pertaining to studies on thé relationship betweon



TABLE 1

INFORMATION ABOUT SAMPLE MEMBERS (N = ll})

1. Previous Faculties of Members of Guidance Class

- Afﬁs “Science . Education Other -

33 2 -3 6

2. Majors in Undergraduate Courses

Psychology (Other) Science  Physical
, - Humanities Education
27 25 6 1

3. Average Reported Mark in Graduating Year

e e et e e et o bt

1 2 P Missing

3 3 L 2

lo sel8t class
2.0e2nd class
.. Peesopass

. Teaching Majors in Education

s e it e

.

s e ———

Guid,

Guid. Phy. En. Soc. Sci. Math.: Others
36 6 21 5 L 3 5 8*
credit.

= These students did not take Ed. LOl} (Guidence) for



5. Marital Status

Married Engaged  Single

11 6 27

6. Place in Family

Eldest Only Youngest

18 8 6

7. Age, Sex,‘and Rating in Final Practicum

Male ' Female

01d Young  0ld Young Total

> Superior 9 | > 2 12 25
~ Non Supsrior . 10 1 2 03 16
Total 19 = 3 L 158 = ¥

* 3 women, 2 old, 1 young, Were not ratsd because they held
‘kElementary Teaching Certificates, and thus were not
eligible for evaluation,

0ld = over 23 ,
Young = 23 or under
Superior = 1st or 2nd class (as defined)

Non Superlor = below superior
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_prédictor variables and criteria, though extensive, faiIS'tQ
select proﬁabla correlates of teacher effectiveness. Gowan
(1960, p. 413) voiced the opinion of many, including Tyler
'(195h), when he-gtated thatAthe.ﬁsual experlence is to find
studies sophisticated in the analysis of personélity_scales but
naive in analysis of criterion péraméters. Tyler (195L), in
his concluding discussion concerning’his research, believed
that the unreliability of the criterion might have been a
factor in the production of his negative results. Nevertheless,'
‘the type of criterion he used was the type commonly used-in.
teachér training institutions, namely rating‘df studént-teacher
performance in practice teaching. Some of the inédéquacies of
this method are apparent: raters differ in competency and in
experienceg bias‘and sub jectivity enter into rating;
6bser§ations are not always spaced; assumptions are made about
the»“gloﬁal“ nature of teacher effectiveness so that a teacher
rated as effective in one subject area maj be given a ®global™®
fating which is supposed to pertain to other sub ject areas. In.
spite of the weaknesses of this criterion of effectivensess, it
is certainly the mést common kind in_ﬁse. |

The discussion in the 1iteraturé of the criterion
problem is extensive. One method for claésifigation of criteria
is fhat dependent on types of ratiﬁgs-—ratings by students, by
sponsor teachers, by instructors of the teacher training “

institution, or by school principals. Other approaches.involve
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considering criteria as elther ultimafe or proximate, or as |
process or product criteria._vSome r;searchers argue that
ultimate and product criteria are the only trulyvmeaningful
ones, but the difficulty of isolating variables in longitudinal
studies has so far resulted in few designs baséd'on this type
of criteria. Teacher ressarch is cufrently moving toward the
use of process and proximate'criteria (Howsam, 1963; Mitzel,
1960),.emphasizing teacher behaviours and classroom éonditions,
climates, and typicél situations. In any study~based.on work
with student téachers, the criterion must be proximate, and some
assumption is made that.there will be a relatibhship to demon=
strated effectivehess in the later teaching situation, though
the literature provides no such evidenceo- |

In the present study, an attempt was made to diversify the
criterion variables, Dby inclﬁding not only the usual ratings
given bj the Faculty of Education for suitability fér teaching
and for peﬁformance in practice teaching, but aléo raﬁings from
judges, based on a standardized lesson situation, and evaluations

from.students in the standardized lesson situation.

The Measures

Criterion Measures

Two types of criteria were used: the first a Faculty of
Education composite rating of student téaching; the second,

ratings based on the teaching of a demonstration lesson.
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Faculty of Education ratings

»Thévrating uged ;n this'study was composite.in form,
based on three kinds of ratings: tﬁo groups of rétings (frém
'February‘and May practica) from teacher sponsors in the’séhoolq
'wheré practice teaching was performed; two.groqps of ratings by
members of the Faculty of Education who observed students'while
practice teaching; and a rating by a seminar adviser who met .-
the studeﬁt in a weekly seminar, This third‘rating was bésed on
a five point scale of general suitability fér teaching. In the
"two periods of practice‘téaching used for rating, at least.
eighteen faculty members participated in evaluating the forty-
one students each time, and at least one sponSOr,teacher for
each student teachner contribﬁted evaluations each practicum.

The faculty members rating in the Febrﬁérﬁ practicﬁm were, in
~most'instances, the seminar advisers of the students. Those
faculty members rating 1ﬁ the May practicum, however, woere, in
most instances, not the students! seminar advisers, and were,

in some cases, strangers to the students, and specialists in.
flelds other than the students' teaching majors. Ratings for
the two practicum periods were combined for the final composite
rating, which formed the basis of the standing awarded these
students by the Faculty of Education. This composite rating

was entered into the data in fwo forms: a numerical rating out
of a possible 50 points, and a two-category division of

superior and non-superior.



740

Demonstration lesson ratings

The student teachers in'this_sample gfoup were required
to teaéh a lesson at a senior secondary schbol, & lesson pre-
pared by the writer. The same lesson outline was given to
edch student teacher, a lesson conéisting bf four case study
' situations. One case study was chosen for a lesson by each
student teacher. The students, in pairs, took charge of a
fifty=-minute pefiod ih regularly scheduled Guidahce classes 1in
Grades 9 to 11, each student tékihg charge of the'clasé for half
the period. Each student teacher was gi&en a standard intro-
duction, and a conclusion involving the distribution to students
of a rating form. Copies of the lesson ouﬁline and forms are
in Appendix A. All }essons-ﬁere tape recorded.

Two ratings resulted from these lessons:

l. An average of students! ratings, based bn a
possible total of 16, derived from four four=- .
point scales.

2. An average of the ratings of three judges:

(a) ﬁwo judges, experienced Guidance teachers,
who listened iﬁdépendently to the tépes at the
cbnclﬁsion of the yeér of training (May, 1967).
All diréétions to them were conveyed in written
form to‘assure independence of judgment. These

fatings wers out of a possible 10 points,
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(b) the writer evaluafed the student teachers out
.of:a possible'lO points,.on the basis of seeing
thé lessons'taught. Ahy possible.criterion con=-
taminatién on the partAof the writer mayvbe
balanced against the feliability resulting from the
opportunitj of observing all the lessons, and
having, consequently, a basis for comparison
- available to few Judges, Furthermors, though the
writer may have a bias concerning the theoretical
approach, none of the predictor data was known to |
the writer at that time. Neither could any of the
ratings be construaed as based on the measur ement
of.éeLf-actualiZation claimed for the instruments.
Coﬁies of the directions to the judges and the rating
form given to the students are in Appehdix A, Data concerning
reliability of judges are in the analysis of data, Chapter IV.
It should be noted that this criterion measurse, ratihgs
- based on a demonstration lesson, was performed at ah earlier
time in the year than was desirable. In this instance, the
criterion measured followed closely in time most of the
’predictor’measures. ~In fact, one predictor measure of the
thirty-six.measures-nthe case study—-foliowéd the criterion
measure. ‘However, no other timé block was available in the
secondary.school because of the organization of its GUidaﬁce~

program.
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Predictors

The measures used as potential correlates or predictors

to the criterion measures were suggested in part by a statement:

by Tyler:

- A practical program for the selection of student
teachers and ultimately of teachers, is highly
desiravle.... Paper and pencil inventories should
be supplemented with other types of measurement and
evaluation, such as projective technlques and
situational tests prepared for the specific problem

of prg?lctlnO teaching efflciency (Tyler, 195,
p. 30

The two general types of measurement used as potential
correlates were, therefore:
1. stendardized paper-and-pencil inventories which

containsed certain scales considered appropriate

to the theoretical model.
2. Other instruments of the type suggested by Tylef

to supplement the data from the standafdized

inventories,. -

A, Standafdized Paper and Pencil Inventories.

The two paper=-and-pencil inventories were selected for
their suitability in terms of the theoretical model postulated.

Both are oriented to a positive growth approach to personality.
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" Personal Orientation Inventory

The Personal Orientation Inventory (Shostrum, l966) was"
created to meet the need-fér a comprehensiﬁe measure of wvalues
and behaviocur seen to be of importance in the aevelopment of
» self~a§tualizatidn. It was selected for this study because 1t
was the one known inventory based on the theory of'self- |
actualization. Shostrum»Stated:A |

In recent years, Maslow (1950, 1962) has developed
the idea of the self-actualizing person=--a person
who is more fully functioning and lives a more
enriched life than does the average person. Such
an individual 1s seen as developing and utilizing
all of his unique capabilities, or potentialities,
free of the inhlbitions and emotional turmoil of
those less self-actualized. Rogers' (1951, 1961)
writings as well as those of the present author
(Bramner and Shostrum, 1950) reflect the same idea
and all of thess authors suggest that such a

person might be seen as the goal of the psycho=-
therapsutic procsss. Many counselors and therapists
nave felt the need for a comprehensive measure of
values and behaviour seen to be of importance in

the development of self-actualization. The Personal
Orientation Inventory (POI) was created to meet this
need (Shostrum, 1966, p. 5). '

The POI is self-administering and not speeded., It
consists of 150'two=choice (paired opposites) comparétive value
- judgnments. The items'are scored twice: first, for two basic
séaleé of personal orientation,vinnér-difected suﬁport (127
items) and time competence (23 items); and second, for te’n‘sub-
scales, each of which measufes a conceptually impbrtant element.
of selfwactdalization. The ten scales ars described as follows:
self-actualizing values (SAV); existentiality (Ex), feeling

. reactivity (Fr), spontanelty (38), self-regard (Sr), solf-
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acceptance (3a), naturé of man (Ne), synergy (Sy), acceptance of'
aggression.(A),-cépacity.for intimate contact (C);_ In addition
to these ten scales, a total estimate of»self—agtualization éan

.be gained by summing the first two-basic scales (Shbstrum,“l966,
p. 7), and ratio scales based on time competence and inner-.
outer difectedness»may be calculated for pfofile purposes.

The scales which appear to relate'most closely to the
hypothesized model are:

1, The‘summed score of the first two basic scales: a
-global score of self=-actualization, |

2. Existentiality: a measure of ability to react
situationally or existentially without rigid'
adﬁefence to principles.

3. Self-regard: a measurévof affirmation of self in
terms of worth and strength.

h; Self-acceptancs: a mea&sure of affirmation or
acceptance of sélf in spite of weaknesses or
deficiencies, |

Se Capacity for intimate contact: a measure of
ability to develop contactful t%ié] intimate
relationships with other humaﬁ beings.

Norms are giveh in the_manual fof different groupé—-
collega students, Selected occupational groups, and clinical

.groups, the largsest of which 1s a college ffeshméh sample of

2,607. A profile sheet is provided on which raw scores can
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automatically bé converted into standardized scores, but the
manual gives no inforﬁation about the group on which thé |
standardized scores are based except to state that the profile
sheet was constituted from adult norms. | .

Test-retest reiiability coefficients have beenzobtaingd-i
by the authors for POI scales based on a samplé of 1,8 uhder—_A
graduate college students. The'Invenﬁory was administered
twice, a wéek apart, tb the same group with instructions that
it wasvpart of the experiment to take thé inventory twiéé. The
manual reports the test-retest reliabilitj coefficients for the
two major scales of time competence and-inner directedness as
« 71 and °8u respectively, and coeffiéients for the subscales
ranging from .55 to .85. These coefficients are reported as
'being aé high as those reported for most personality measures.
Howevef, more data about reliability are obviously required.

Evidsencs for validity rests on examples of clinicaliy
selected groups nominated by experts. Results of one~sﬁudy
(Shostrum, l96h)_indicated that the Inventory discriminates at
the .01 lével between clinicall& judgad self-actualized and
non-gelf-actualized groups on 11 of the 12 scéles. Other
‘studies cited in the manual (Shostrum, 1966, p. 27) give support
to the c¢laim for conCurrent‘validity,vin thétithe instrument
successiully differentiates between two groups of cutpatients
in therapy, one in the beginning stage and one in the advanced

stage; betwesn two groups, one of hospitalized psychiatric
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pétients,.the other from the neminated self-actualized sample;
and between a groﬁp of sevénty alcoholics and the original
- nominated self-actualized sample.

An intercor”elatlonal matrlx (Knapo, 1965) reveals the
'interrelatlonshlp among the scales. The time competence and
inner-directed scales are thé only scales.that do not have
overlapping items. The correlation between them is indicated

as W49. All other scales contain items which'contributevto the
measurement of mofe than one scale, The highest correlations

in the matrix are associated with’thevinner—direcﬁed scale, 37
to .71, a scale whiéh would appear to represent a genéral'factor'
in the Inventory. Intercorrelations among the scales.are as
follows: Time competence, r's of .17 to ,h9;_Inner directedness,
rts of .37 to .7l; Self-actualizing valuss, r's of ,15 to .53;
Existentiality, r's of .21 to .70; Feeling reéctivity, r'é of
-.03 to .6l; Spontaneity, r}s of +17 to',?l;'Self regard; r's
Cof .21 to .52; Self acceptance, ris of 03 0 .573; Nature of
‘man,'r's of =.90l to .53; Synérgy,rr's of .12 t§ .58; Acceptance
of aggression, r's ofe,Oh to .6lL; Capacity fof intimate contact,
rts of =.02 to .55.

A Efforts ha&e been made to estimate the effects of faking
on the Inventory. Profiles of college‘samples responding to the
instruction ®“idake a good impression® are given, and reveal
scores much lower than those of self-actualized individuals;
Copies of sample queétions ffoﬁ the Inventory and of the profile

sheet are in Appendix B,
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California Psychological Ihventory

Since the use of the POI was still in the -exploratory
stége, the CPI wﬁs.also selected for this stﬁdy-asAan.instrument
'Qriented to faVOﬁrable and positive aspects of persoﬁality
rather than to the morbid and patholOgical, and as an inétrument
‘with considerablé research associated with it, }' -

Like the POI, the CPI is self-adhinistering and noﬁ
speeded. Iﬁ consists of ;80 items organized ihto eighteen
scales within four broad categories as follows:

Class I: Measures of poise, ascendancy, and self-

assurance.

1. Dominance (Do)
2. Capacity for status (Cs)

« Sociability - (Sy)
ﬁ. Social presence (Sp).
5. Self acceptance (sa)
6. Sense of well=bsing - - (Wp)

Class II: Measures of socielization, maturity and
responsibility.

1. Responsibility ' (Re)
2. Socialization - - (So)

« Self-control (Sc)
i. Tol erance - (To)
B+ Good impression (Gi)
6. Communality (Cm)

Class III: Measures of achievement potential and
intellectual efriciency.
1., Achisvement by conformity - (Ac)

2. Acihlevement by independence (A1)
3. Intellectual efficiency ~ (Ie}



o | L8
Class IV: Measurss of intellectual and interest modes.

1. Psychological-mindedness -~ (Py)
20 Flexibility ' (Fx)

3. Femininity (Fe)
‘ , (Gough, 196k, p. 5)
Three scales were of pafticular interest in this-study,
‘selected for thelr appropriateness.to the hypothesized ﬁodel;
Thesé three are: | |

1. Self-acceptance: an assessment of factors such as,'
sense of personal worth, self-acceptance, and
capacity for independent thinking, and action.

High. scorers, selected from criterion groups, are
described as: intelligent, outspoken, sharp-
witted, demanding,. aggressive, sslf-centered; as
being persuasive and verbally  fluent; as possessing
~self-confidence and self-agsurance.

Low scorers are described as: methodical, con=-=
servative, dependable, conventional, easygoing,
and quiet; as self-abasing and given to feelings
of guilt and self-blame; as being passive 1n
action and narrow in interests.

2. Psychologicale-mindedness: a measure of the dsgree
-to which the individual is interested in, and. '
responsive to, the inner needs, motives, and
experiences of others,.

High scorers ars described as: observant,
spontaneous, quick, perceptive, talkative,
resourceful, and changeable; as being verbally
fluent and socially ascendant, and as being
rebellious toward rules, restrictions, and con-
straintse. :

Low scorers are described as: apathetic, peaceablse,
serious, cautious, and unassuming; as being slow
‘and deliberate in tempo; as being overly conforming
-and conventional. . _

3. Flexibility: an indication of the degree of
© flexibility and adaptability of a person's thinking
and social behaviour. » '
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High scorers are described as: insightful,
informal, adventurous, confident, humorous,
rebellious, ldealistic, assertive, and egcistic;
as being sarcastic and cynical; and as highly
concerned with personal pleasure and diversion.
Low scorers are described as:; deliberate, cautious,.
worrying, industrious, guarded, mannerly, methodical,
and rigld; as being formal and pedantic in thought,
and as being overly deferential to authority, custom,
and tradition (Gough, 196li, pp. 10,11).

The CPI contains three scales to asgist in detecting
those subjects who deliberately exaggerate or distort their
responses: the good impression scale, on which very high scores
raise the possibility of faking or of an undue concern with
making a good impression; the well-being scale on which
exceptionally low scores are found among persons attempting to
fake the test; and the communality scale on which very low
scores indicate the possibility that answers have been given in
some random or uvnmeaningful way.

Thougn the CPI has much in common with the POI in terms
of its orientation and purposs, the development of its scales
has been quite different. The basic method for 11 of the scales
was Yempirical keying® where a pool of items which seemns to

bear psychological relevance to a criterion dimension are

essembled in a preliminary scale and then administered to

™

group demonstrated independently to possess the trait or
dimension. Only iteﬁs which discriminated satisfactorily were
retained. The psychological-mindedness scale was constructed Ey
this technique. The other two scales alluded.to, self-acceptance

and flexibility, were constructed by the technique of internal



cohsistency aﬁalysis, by which the experimenter selectsvitems
and assigns weights on the basis of a predicted relsevance to
the personality tralt or dimension. |

Norms were based oﬁ a sqmewhat heterogeneous sample of
over 13,000, Though these numbers were large and include a wide
range of ages, socio~esconomic groups, and geographicgl areas,
no claim was made that this was a random sample'of the éénerai
population. Se?érate male and feﬁale_norms'are giveﬁa |
Separate mean profiles for selected gréups were pfeseﬁted in.
the manual. The profile sheet, like that of the POI; yieids én

automatic conversion of raw scores into standardized sbores,
based on the scores obtained from the sample of 13,000. Con-
sidefabie émphasis was given to.profile interpretation‘in the
manu2l, it being made clear that interactiocn among the scales
influenceé profile interpretation. The manual pressnted two
scalelintercorrelational matrices, based on samples tetaling
l,098 men and 5,083 women, samples combounded from five smaller
samples (Gough, 196L, p. LO). These matrices show low inter-
correlations of from -.13 to .12, between the scales alluded to
in this study. Evidence for reliabilify of the scales of the
CPI was based on two studies using the test-retest method. In
the first, 226 high school students, boys and girls, were
tested twice with an intsrval of oné Year Batwéen testing. Thé

correlations ranged from .38 to .7l, the three scales of



N . - 51
particular interest having the following correlations: -
Boys Giris
1. Self-acceptance , 67 el
2. Psychological-mindedness .%8 - '.%9
3. Flexibility 60 -«07
 (Gough, 196k, p..19)
The lowness of the rt!s may have reflected in part the differing
rates of maturation among adolescents. The interval of one
year appears long for test-retest purposes,
- The second sample consisted of 200 male'prisoners re=
tested after one to three weeks, with correlationS'ranging from

19 to .87, with a median of .80, The three scales of particular

interest had the following correlations:

l. Self-acceptance . e
2. Psychological=mindedness °F3 :
3. Flexibility , ‘ 49
. ' - (Gough, 196l1, p. 19)

Evidence for validity was obtained from cross-validational
studies comprising data on correlations betwéen scales and life~-
performance criteria., On the self-acceptance scale, three
studies were reported: the first, of 70 medical school
applicants whoss self-acceptance scdres correlated 032 with
staff's rating of sself-acceptance; the secdnd, of 40 graduating
seniors in engineering whose self-acceptance scores correlated -
-.57 with the staff's Q sorting of the phrase, "Has a reédiness
to feel guilty™; the third, of 20l high school students.nominated
by principals as *nighest® ahd ¥lowest™ on gelf-acceptance
whose self-acceptance scores showed differences in means betwesn

the nominated groups significant beyond the ,01 levsl,
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- Studies on the psychological-mindedness scale reported a
- sample of 70 Uni&ersiﬁy of California medical sehool applicants
whose scores correlated JLl with the Psychologist key on the
Strong Vocatlonal Interest Blank, and a';ample'of 152 adult
males whose scores showed a 40 correlation with the same.
Stroﬁg scale,
The flexibility scale was shewn”to cofrelate‘~.36 and
-.}48 in two assessment samples of AO'University'of California
students with siaff's ratings of rigidity. Iﬁ a college class
of 180 students, this scale}correiated =.58 with the california
B scale. ” _ . |
With regard‘to general ﬁalidity of.the CPI, Kelly stated
that there is cdnvincing-evidence that each of the Scaies has
sore validity when judged against life performance critepia.
Kelly continues: | .
A1l in all, the CPI in this reviewer's opinion
is one of the best, 1f not the best, available
instrument of its kind. It was developed on the
basis of a series of empirical studies and the
evidence for the validity of its several scales
is extensive (Kelly, 1965, p. 169).
- Copies of sample questions from the‘inventory and of

profile sheets are in Appendix BE.

B. Non-standardizsd Measures .

Five measures of a more projective or idiographic and
situational type, as recommended by Tyler (195&), were used to

supplemsnt the data of the standardized paper-and-pencil



53
inﬁentorieso
- Q sort

Q technique, developed by Stephenson (1953), uses the
symbol Q to diéfinguish betweén»person correlations from_r;
‘the symbol for correlations between vafiables, over perSonse
In this ﬁechnique, the subject is proﬁided with a number of
- items pléced'on cards, which he sorts Into a speéified mumber -
of piles»along.a continuum ranging, for instance, from state~
ments "least like me"™ to statements "moét like me." A second.
sorting may be performed by the subject, by anothef,subject, or
by a judge.to provide a criterion or a basis for comparison, and
a correlation obtainsd. Sorts may be éither nforced™ into a
normal distribution, or free. In fhe present study a ®forced"
normal distribution was used, |

Q. sorts have.beeﬂvused extensively'in recent fesearch,
but some questiohs have bsen raised with regard to fhe general
methodology. The techniquse appears relevant to personality
theory, pafticularly to the phenomenological approach., VBlock
- {1961) considers the procedﬁre ap?ropriate for complex
personality descriptions in a form sultable for statistical
analysis. |

The Q sort of the present study was the HaighéButlar Q
sort, used by Carl'Rogers and his assoclates (Rogers & Dymond,

195l) in their research at the University of Chicago Counseling
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Center. The Q sort consists of 100 items, and the student was
asked to sort the items fwice, at one\sitting; the first time
to describe his actual self; the second time, his ideal self,
Examples of items are: "I am inﬁeliigent“; “T am submissive®;
I am worthless." According to Rogers-(Rogers & Dymond, 195l),
the correlation between the two softs may be>intérpreted~as an
indication of adjustment. Ordinarily, the higher the cor-
relation, the greater the degree of adjustment, but a vefy high:
corrélation may indicate faking or defensive behaviour. 1In the '
present study, the procedure used followed that of Haigh and
Butler (Rogers & Dymond, 195l1)-=conversion of all r's to
Fisher's Z scores and treatment of the Z scores as raw scores
for purposes of analysis,

A further measure of adjustment waévprovided in the
Rogers and Dymond study by a sort'sélected by six theraplsts as
characteristic of the selsction of adjusted pefsoné (1951,

PP, 76«8&); The measure was scored out of a possible Tli, the
number of discriminating itemns nominated by the therapists,
Accordingly there are two Q-sort measures in this study: the
Q;sort r, énd the adjustment @ score,

Copies of the items and instructions are in Appsndix B,
Other measures

Three other measures, devised by the writer, attempted
to simulate in scme way decision-making situations in the
Guidance classroom. These measurcs were presented beforse

instruction in classroom methods had commenced in the pro-

i 'y .

fessional year of training. They were:
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l. A series of classroom situational tests,’requiring
‘decisions as to procedures and reasons for choice.
This measure was designed to estimate the degree
of flexibility possessed by the student teachers.
The request for reasons was expectsd to give~
opportunity to student teachers %o display
attitudes related to the other two dimensions of
the model~-3elf-acceptance, and concern for
others. Each question was marked out of a possible
five marks, evaluation beling based on evidence of
flexibility, self-acceptance, and concern fbr
othors. This measure is denoted as “Questionnaire."

2. A lengthy classroom situational test, requiring
decision~-making on the part of the student
teacher. This situation was devised to»eétimate_
the sane behaviburs as the previous measure, bub
a more detailed problem was presented. kvaluations
were based on the same criteria as werevused.in the
questionnaire. This measure 1is denoted as "Case
study.®

3. An assignment to the student teachers asking them
to present their idea of a good Guidance lesson.
They were asked to give reasons for their answars.,
Evaluations were bagsed on the ﬁriter's axperience
and knowledge in the area, This meésuré is denoted

as "Lesaon plan.¥
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. Coples of the above measures are in Appendix‘B. No
estimate as to reliability or validity of these situatioﬁai
tests was feasible, but somse claim to content validity may be
made since the situations depicted were selected from the
universe of tasks confronting the Guidance teacher. In a sense
these tests were a miniature of the universe criterioﬁ. That is
to say, validity existed to the extent that the test tasks |
duplicated ultimate-criterion decisionnmaking_behavioﬁrs,.and

hence they formed a fype of proximate criterion.

Plan of the Regsarch

" The plan of research was as follows:

1. Predictor measures.

Administration of paper and péncil inventories and the-
other measures was carried out in the first term of the |
university ysar, from September to Novembef, 1966, all measures
from a given instrumeht being obtained at the same time., .

2. Criterion measurses.

(a) The demonstration lessons were heid in November,
1966~-the most convenient time in the school year
for the secondary school inﬁolved in the ressearch
toihave student teachers take over two weeks of
instruction in the Guidanca classes. The ratings
by the writer were carrisd ouf at the time the |

lessons were taught; the ratings of the tapes by
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the judges were made in May, 1967.

(b) The composite totals and class categories for

student-teacher performance from the Faculty of

Education were obtained in May, 1967, at the

close of the professional year of training,

Definition of Terms

For the purpose of clarificatlion, the following

definitions were employed throughout this study:

Guldance:

guidance:

refers to the subject as pregcribed by the
Division 6f Curriculum of the Department of
BEducation in British Columbia, Grades 8 through
11.

a. term in general use_in thé literature usualiy
meant to refer to a group of student serviées
such as séfvices té students in groups;

services to students as individuals; services

to teachers, parents, and the community; and
research servicesv(Froehlich,i?SS)° Guidance
services are delineated in contrast to |
administretive and instructional services. This
is not the sense in which the term "Guidance® has

been used In this study.

self-actualization: dsfined operationally as ths sum of

the scores received on the time competence and
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inner directedneés'scales on the Personal -
Orientation Inventory.

‘student teacher of Guidance: a term used to describe
students in the Faculty of Bducation enrolled in
the one-year professional training course,
electing a major in the field of Guidance.

superior: defined in this study as those sﬁudents receifing
a first- or sécond-cléss rating on the Faculty-of
Educatidn's final composite rating. Thse rationale
fbr selecting this cut-off point‘is as follows:

| (a) concern in teacher=training institutions
“is to produce better than minimally cémpetent
teachers, -
(b) many of those electing Guidance majors
intend to pursue post graduate work in.
counselling. Admission to graduate school
requires'a reésonably high seéond-class
standingf |
non-guperior: defined in this study as those students
réceiving a final rating from the Faculty of
Education for practice teaching below a secoﬁd-
class standing.
old: defined as describing any student teacher who is over
23 yearsbof age., The reason for this arbitrary
choice is that 23 years of age is the typical age

of studsnts who have proceeded through thelr
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" educational experience without any interruptions.
Students over 23 have had other experiences inter?
spersed with their educational experiences.
young; defined as describing any student teacher who 1s 23
' years of age or youngére
independent variables: defined as those,jé scores obtained
from the CPI (1 to 18), the POI (19 to 31), the
Q=-sort rAand ad justment scores (32,‘33), the
: . questionnaire (3l4), the case study (35), the
lesson plan (36).
dependent variables: defined as those ériterion measures
provided by the University ratings and by the
demonstration lessons: University composite
rating (37), University rating in class form (38),
student ratings on demonﬁtration lessons (39),
judges! ratings on demonstration lessons (o),
University composite ratinzs for extreme
Agroups (41), student ratings for extreme groups
(hz),Ajudges' ratings on demonstration lessons for

extreme groups (l13).

Research wuestions

The questions outlined in Chapter I fall into two
cateczories: questions concerning characteristics of student .
teachers of Guidancs, and questions concerning classification of

these students into suverior and non-superior, on the basis of
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‘scores on criteria, These questions when related.to'the
instruments formed the basis for this research 1h the following 
specifiic form. |
| | 1. How strong a relaticnship willzexist between the
University éomposiﬁe ratings obtained by'studenﬁ
teachers and their écores on each of the independent
variables?

2. How stroné a relationship will exlst between the
ratings given by judges and students to student
teachers on the basis of demonstration lessons and
scores .on each of the independént variables?

3. Will the scores on tﬁe indepéndenﬁ variableé con-
tribute anything to the classification of superior
students of Guidance, on Qither criterion, Univer«
3ity composite rating or demonstration lesson
performance?

e Will dealiné with profiles through multivariate
'procedures yieldAmore information about the student
teachers of this sample than ﬁnivariate techniguss? -

In addition, the scales which purport to measure self-
acceptance will be examined to ascertain whether ahy substantial
relationship among or bestween them exists., The data will be
reviewsd also in an attempt to discover whether clusters of

®1like" people with regard to personality dimensions are revealed.
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Statistical Procedures

The statistical techniques used were both univariate-and
multivariate in nature. All data were processed at The
University of British Columbia Computing Centre, and the initial
procedures were simple correlatioh, multiple regression analysis,
and multipls discriminant analysis; Decisions with ﬁegard to‘
subgequent analysis followed examination of the data;'those used
were the t test for means, anaiysis of variance; and image

analysis,

Limitations of the Study

Limitations in this study fall into two categories:
those recognized at the outset asrinhe:ént in the design and
methodolégy, and those that became apparent as the study
progressed and ﬁas_completed. The latter group is discussed in
Chapter V. |

Among theo most serious of the limitations of thils study
was the size and nature of the sample. Although a number of
researcners (Ryans, 1960a; Tyler, 195&) have advocated studiecs
of student teachers in specified major fields, nevértheless, the
small sample sizs makes gtatistizal Inferences in such studies
difficult. Furthermore, in this instance, since the sample
consisted of all the studsnts in the majorvfield‘in 1966=57, no
evidence abouﬁ representativensss of the sample existed, and

generalizations would need to be made very cautiously. In



62
éddition, the homogeneous nature of such a professional group

makes it more difficult to see relationships clearly. Some
studies suggested that professional groﬁps in training courses.
such as the one studied here, when examined with respect to
effectiveness in performance,lare likely to display a skewed
curve, with more successful than unsuccessful members. A
partial explanation for this may rest in the fact that drop-outs
from a training course are not usually included in the study ‘
because of absenée of criterion data.

Some limitations existed in terms of the instruments
used, Though the CPi prbvides separate norms for males and
females, the small size of this sample group made it
impracticable to divide it into éuch sub-groups. Also,with'the..
POI, it waé recognized that Maslow's reservations about the use
of such instruments with a college group might result in data
that would not.be meaningful in terms‘of classification or
selection. |

The lack of data concerning reliability of the other
instruments, which were subject also to the bias of thse ﬁriter,
~was of conéern.

With regard to criteria, the geﬂeral lack of standardized
procedures among judges'and raters gives rise to many quéstions
concerning reliability of the‘criteria.' Though efforts were
nade to standardize procedures in the demonstration lesson, it
was not possibls to bring together those Faculty members

evaluating Guidance lessons in practice teaching in order to
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have agreement on objectives and procadures. Bven with the
»Idemonstration'lessons, it was not possible to estimate the
influence of other factors such as grade level, previous
teacher, sex, and the time of the day the lesson was taﬁght.
Throughout the criterion. process, reliance was placed on the
professional judgment of raﬁers, but little external evidence
of the reliability of these kinds of ratings appears to exist.
~In spite of these limitations, however,-it was con=-
sidered desirable to conduct this study on an exploratory bagis .
simply to attempt to discover somé answers. to some-impbrtant
questions=-an$wersvwhich are neceasary to decisions concerning
future admission procedures, aﬁd, to some extent, to decisions
related to course content and professiocnsal ezperiehcas in
training. Though it was felt that any descriptive data would
be helpful, it was recognized that any data with predictive
possibilities would need to be dhecked in future cross=-

validational studies,



CHAPTLR IV
PRESENTATION AND INTERPRETATION OF DATA

- Analysis of Data

The purpose of this chapter is to exémina the relationf
ship between the personality variables and the selected
criteria. | |
Initial processing of daté was performed by the computer
program (UBC-TRIP) which yielded means, standard deviations,
and correlations for all the independeht and dependent variables
organized as follows:
(a) Thirty-six independent variébles; organized as
follows: |
1-18: Scales of the CPI, Dominance, Ca§acity for
status, Sociability, Social presence, Self-
acceptance, Sense of well-=being, Responsibility,
Socialization, Self-control, Tolerance, Good
impression, Communality, Achievement via‘
conformance, Achievement via independence,
Intellectual efficiency, Psychological-
mindedness, Flexibility, Femininity. .
19-31: Scales of the POI, Self-actualization-total,
' Time competence, Inner directedness, Self-
actuélizing values, bxistentiality, Feeling -

reactlvity, Spontaneity, Self-regard, Self-
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acceptance, Nature of'man, Synergy, Adceptanco
of aggression, Capacity for intimate qontéct.
32,33: Q sort and adjustment scale.

3h: Questionnaire.

35: Case study.

36: Lesson plan.

(b) Four dependent variables consisting 6f:-

37: Composite scores obtained by student teachers

from the University of British Columbia
- Faculty of Education as a final student-

téaching marlk,

"38: ‘A two-way classification of student teachers.'
into superior and non—superior'(as defined)
based on the composite rating from the
University. Those rated as superior were
assigned values of .5570; those non-superior,
-1.07&3; féllowinv a procedure for a kind of
discriminant analysis suggested by Wert,
Ahmann, and Neidt (1954).

39: A score obtained by student teachers from
student ratings of deﬁonstration lessons.

10: A score obtaiﬁed by student teachers from

| "judges"ratings of demonstratibh lessons.

In addition, the analysis yielded multiple fegression
equations for each of the criteria on tﬁat set of two or thfee

of the dependent variables that contributed siﬂnificantly to
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the prediction of criterion variance.
The total n during the analysis of the independent
variables was uu, but in each of the criterion situations, three
student teachefs Qere not rated--three were excluded from the
University composite ratings because they already held
velementary teaching certificates; three were absent from the
demonstration lessons. As a result, the‘total»n‘for each
criterion was L1, |
(c)-Dummy dependent variables (+.5 and —.5) were used
to indicate membership in two extreme groups on each of
variables 37,‘39, and MO'(JOhnson.& Jackson, 1959, pp. LL5,
Lhb). This was done to éllow the use of a stepwise multipie
regression prbgram to perform a stepwise discriminant analysis°
The variébles so created were:
ll: Based on persons scoring.in the top and bottom
27% on criterion 37.

li2: Based on persons scoring in the’top and bottom
27% on criterion 39. | |

h3: Based oﬁ persons scoring in the top and bottom
27% on criterion MO._'

Tne findings of this study are presented in the following
way:'

1. The research question is stated.

2. The statistical results are éfated.

3. The conclusions based on the findings are presented.

Univariate procedures will be reviewed first; then, multivariate.



CORRELATIONS BETWEEN CRITERION 37

TABLE

(UNIVERSITY COMP
AND SCORES ON THE CPI SCALES

2

OSITE RATING)

67 .

r

3¢

s p V < 005'

CPI Scales r CPI Scales r CPI Scalses

1 Do <176 7  Re A712 | 13 Ae =.11L7
2 Cs .3266* 8 So -.0648 | 1 Ai -.1148 -
3 8y .1082 | 9 Se  =.1270 | 15 Ie -.0773 .
L sp -.0089 | 10  To .3060 | 16 Py - 051,
5  Sa -,0839 | 11  Gi .0258 | 17  Fx -.0020
6 Wb -.1369 | 12 Cm -.0L8l | 18 Fe e 252l
N =41
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‘TABLE_3
CORRELATIONS BETWEEN CRITERION 37
(UNIVERSITY COMPOSITE RATING)
AND SCORES ON THE POI SCALES
, POI Scales r POI Sca_les r
19 Self actualization '
total -.0821 26 Sr .1360
20 TC .03,8 27 Sa . =.1663
21 1 -.1088 28 Te L0781
22 SAV 226 | 29 sy . 2210
23 Ex ~03375" 30 A -.1050
o Pr -,0785 31 C . =, 2667
25 8 L0653
N =41



TABLE L

CORRELATIONS BE'I'WEEN CRITERION 37 (UNIVERSITY
) COMPOSITE RATING) AND SCORES ON THE
NON-STANDARDIZED MEASURES

32 Q sort -o_h551%*
33 Q adjﬁstment score =.,12L7
3l Questiommaire -.01.96
35 Case study .3776*
36 Lesson plan - =.1189
N =51
#p ( .08

%3 p < .01

69



70

Research Question 1

How strong a relationship will exist between the
University composite ratings obtained by student teachers and
their scores on:

1. The scales of the California'Psychological
| Inventory.
2. The scales of the Personal Orientation Inventory.
3., The @ sort and the adjustment Q scale,
L. The three non-standardized instruments.,

The results of the analysis are as follows: the CPI
scales in Table 2, the POI sc¢ales in Table 3, the other measures
in Table lj. |

4s Indicated, relationships significant at the .05 level
were found Between this criterion ana the following variablés:

1. (#2) Capacity for status (CPI).
2. (#23) Exist‘entiality (POI)=-~a negative relationship.
3. (#32) Q sort-~-a negative relationship.
. (#35) Case study.
Tolerance (#10, CPI) was borderline.

The nature of the relationships .revealed 1s intefesting.
Only two of the four measures, Capacity for status~-a scale
which claims to measure the personal qualities and attriﬁutes
typical of those desiring status-~-and the case study, have
. positive éignificaﬁt relationships. Existentiality--a scale

which purports to measure ability to react without rigid
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ednerence to principles, and which was hypothesized to measure
flexibility--and the Q sort~~hypothesized to be a measure of |
,adjustment—~have negative relationships with this criterion.

It may be noted also that the correlation between the self-
actualizion scale (#19) and this criterion is nedf ZEero,

Theée findings, therefore, appear to be in a direction opposite
"to that hypothesized in the model. Student feachers rated high:
on the University composite rating showed desire for status, and 

an ability to perform well in writing a case sbtudy analysis.
Research Question 2

How stroﬁg a relaticnship willlexist between the ratings
given by students and‘by adult judges to student teachers on
‘the basis of demonstration lessons, and their scores on the
selected instruments?

The criterion»of students!' ratings of demonstration
lessons was not pursued because it gimply did not permit
separation of students. There may have besn some kind of
Hawthorne effect-~-new faces, new ideas, new presentations-<but
for whatever reason, the students' ratings wefe almost uniformly
very high and therefore of no use in this study.

The results of -the analysis fcr correlations betwesn the
judges' ratings of demonstration lessons (Criterion L0) and the
36 independent variables are presented as follows: the CPI
scales in Table 5, the POI scales in Table 6, the other

ps significant

I.h

measures in Table 7. As indicated, relationsh



TABLE 5

CORRELATIONS™ BETWEEN CRITERION 4O (JUDGES!
RATINGS ON DEMONSTRATION LESSON) AND

SCORES ON THE CPI SCALES

# p 77 .05 for each of these; not significant.

CPI Scales r CPI Scales r CPI Scales r
1 Do .0585| 7 Re  -.0852| 13 Ac  =-.18)5
2 Cs  =.1327| 8 So  -.0602| 1 21 -.201l
3 Sy -.1299| 9 ‘Sc ~.2341] 15 Ie =+ 2459
L Sp =.1747| 10 To  =.1837| 16 Py  =.2268
5 sa 1207 |11 61 = 74| 17 Bx =.2003
6 Wb =.1156 | 12.  Cm .0703| 18  Fe 2139
N =141



TABLE 6

CORRELATIONS BETWEEN CRITERION hO (JUDGES
RATINGS ON DEMONSTRATION LESSON) AND
SCORES ON THE POI bCALLS

13

POI Scales.

r POI Scales r

19 Self actualization .

total =.3671" 26 Sr . 0066
20 T ©-.3793" 27 sa -.1996
21 I -.3313% 28 M -.1820
2z SAV -.3883" 29 sy . -. 3000
23 Ex -0 31657 30 A ~.1933
o Fe -.0l01 31 ~.1189
25 S -,0301

N = L1



TABLE 7

CORRELATIONS® BETWEEN CRITERION L0 (JUDGES' RATINGS
ON DEMONSTRATION LESSON) AND SCORES
ON THE NON-STANDARDIZED MEASURES

32 Q sort ‘ =.1139

"33 'Q adjustment score =,0203

34  Questionnaire : 0855

35 Case study v ' .0719

36 Lesson plan W12
N = L1

% p / 05 for each of these; not significant,
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at the ;OS level were found between this criterion and the

following variables:

1. (19)
2. (#20)
3. (#21)
k. (gf'ez')

5. (#23)

It is worth

were fheoretically

Self-actualization (POI)--a negative
relationship§

Time co@petence (POI)}==2 négative
relationship. |

Inner directedness (POI)—;a negative
relationship.

Self—actﬁalzing valueg (POI)--2 negative
relationship.

Existénpiality (PCI)=-~2 negative relation-
ship. |

ive scales, four

Fal
i
BN

recalling that of these

basic to the construction of the modei, and

the fifth~-~the holding of values characteristic of self-

actualized people=-=-could well have been selected for special

attention. Yet, sach of these scales had a negative correlation.

The conclusion: that on the criterion of judgzes!' ratings of a

demonstration lesson, thcse students rated successful tended to

score poorly on scales purporting to measure the dimension of

‘gself-actualization.

Again, the direction of these findings was

opposite to that hypothesized in the theoretical position of

he present study. -
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Research Question 3

Will the scores on the independent variables contribute
anytﬁing to the classification of students of Guidahce on
either criterion, the University composite rétingvor the
.demonstration lesson rating? | |

‘In order to detepminé whether any differences existed
between the mean scores on the instruments of the séudent )
teachers classified into two groups as defined (supefior being
those students with second clags ratings or better) a t test
for significance between means wasAperformed, the results of
~which are presented in Table 8. |
| As indicated, there were no significant differences
~between the means of the two groups aé tested by t. However,
it may be noted that the supsrilor group had lower scores than
the non-superior group on 1llf of 18 CPI scales, on six of 13
POI scales and on one of the othér five-meésureé. In total,
then, the non-superior groub on the criterion had higher scores
on 21 of 36 measures. This observation was'in the direction of
the pre&ious findings of negative correlations between the -
criferia and measures selected as’appfopriaté'to testAthe model,
Bebause thils trend was unexpectéd on the basis of theory, it
was decided to investigate furthér differences between ﬁeans,
using‘four bases of cléséification.

| 1. SUperior and non-superibr on criterion-uo, judges!

ratings on demonstration lessons.



TABLE 8

RESULTS OF t TEST FOR SIGNIFICAKCE OF DIFFERENCES
BETWEEN MEANS OF THE TWO GROUPS, SUPERIOR AND
NON-SUPERIOR ON CRITERION 37, ON SCORES

ON 36 INDEPENDENT VARIABLES™

77

- Variable HT-‘V;;:““” Varliabzzwr t Value
1 Do = .0260 19 Sa Total = 8106
2 Cs . 2lL39 20 Te «1187
3 Sy . 0375 21 I - 29990
b Sp = 7751 22 SAV - .0515
5 sa - 6209 23 Ex =1.6712
6 Wb -1,3165 2y Fr = 1665
7 Re - 0928 25 S 7522
8 So =1.2726 26 Sr | .7235%
9 Se - 1177 27 Sa .1835
10 To 1.281 28  Ne .91Ll
11 Gi - .0192 29 Sy .2813
12 Cm - +3968 30 A .1890
13 Ac - L6812 a1 ¢ " = 46359
1l Al - .8481 32 Q sort L5113
15 Ie - .8529 . 33 adjﬁstment -1.0868
16 Py - 276 3l questionnaire  .1067
17 Fx -1,0569 35 case study 1.8072
18 Fe 1,0508 36  lesson plan ,6518
N = L1
ar = 39
%P \/ .05 for each of these; not s'ignificant,‘
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2. Male and female. |
3. 014 and young (as defined).
i, The five students superior on two criteria, 37 énd
- 40, and.the seven students non-superior on these
two criteria.

The results are présented in Tables 9 to 1l2. As
indicated ih Table'9, sigﬁificant differences betwéen superidr
ahd non—superior groups on criterion 1.0 wére found on the
foilowing CPI variablesf Social preéencé, Sense of well-being,
Socialization, and Inteilectual'efficiency. It is noteworthy
that the differences were all in the,négative direcfiop, i.e;,
the meané of‘the group‘judged superior on criterion L0 were
lower than those of the group judged non-superior, on the
scales menfioned. In additidn,»it may be observed that on this
criterion, the non-éuperior group scored higher than the
superior group on 16 of 18 CPI scales, on hine of 13 fOI scaleé,
and on three of the othef five measures--a total of 28 of 36 
scales, Though not all of these differences are significant,
they‘are, nevertheless, all in the same direction--opposite to
that hypothésized in the-present étudy. | |

As'indicated in Table 10, in a ;omparison of differencés
between means of men and women,. no significant differences were
found, but again there was aﬁ observable trend, though not so
~definite a one in this instance. Men scored highef on.ﬁine‘of

18 CPI scales, on ten: of 13 POI scales and on three of the



TABLE 9

RESULTS OF t TE3T FOR SIGNIFICANCE OF DIFFERENCES
BETWEEN MEANS OF THE TWO GROUPS, SUPERIOR AND
NON-SUPERIOR ON CRITERION [0, OH SCORES '
ON 36 INDEPENDENT VARIABLES

t Value

Variable Variable t Value
1 Do- - 5498 19 Sa total -1, 2097
2 Cs - 57 20 Te .ézho
3 Sy ~1.11780 21 I -1.1067
b Sp -3.1310%% 22 sav 1036
5 Sa - 1225 23  Ex = 1134
6 Wb -2.2082° 2, Fr .51,81
T Re « 7003 25 S .38L8"
8 So °2.0800% 26 Sr - .3191
9 Sc - 0826 27 Sa «1.6831
10 To =1,9766 28  Ne - 6193
11 Gi ~1:5633 29 Sy =1.7104
12 Cm = 5206 301 A - . 35681
13 - Ac <1.7875 31 ¢ = +7633
1l Ai =1.7578 32 Q sort ~1.7957
15 Te -2.6288% 33  adjustment ~1.7667
16 Py -1.2L.78 3L  questionnaire . 3924
17 Fx '-1.52@? 35 case study 1.6159
}8 Fe 1.9710 36 lesson plan - 6325
#p < .05
w:p (.01
N =[1
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TABLE 10
iRESULTS OF t TEST FOR SIGHIXICANCE OF DIFFERENCES

BETWEEN MEANS OF MEN AND WOMEN
ON 36 INDEPENDZNT VARIABL&S™

. S— S .
= 2 gt eyt g ey

- Variable t Value ‘ Variabls t Value
1 Do .1598 19 Sa total <0149
2 Cs ~ 5554 20 Te. - L9755 A
3 sy - 8636 21 I L2676
b Sp 6567 22 SV = .9548
5, Sa 8661 23 Ex 2333
6 Wb 7592 oy Fr ~1.i645
7 Re -1.1608 25 S .933?
8 So 1.3396 26 Sr 1.0819
9 sc - L0787 27 sa 1.1,962
1Q To - 0071 28 Ne 1.132)
11 Gi U570 29 Sy 1.1l26
12 Cr 1.8501 30 A . 3631
13 Ac 1150 31 C .9l
1l Al - .3322 32 @ sort ~ 1,1781
15 Ie = 7025 33 adjustment « 7263
16 Py 1.1263 3l questionnairé - .2237
17 Fx - J852 35 casé study - 1,0569
18 Fe - .5328 .36 lesson plan 6878
N =4l
ar = L2
s p ﬁ:? .05 for each of-these; not signifiéant;



TABLE 11

RESULTS OF t TEST FOR SIGNIFICANCE OF DIFFERENCES
. BETWEEN MEANS OF OLD AND YOUNG ON

36 INDEPENDENT VARIABLES

\

81

ar = L2

Variable t Value Variable e t Value
1 Do .836, 19 sa total 1.0577
2 Cs l.22h2 20 Te 1.6810
3 Sy 92l 21 I 9707
Iy Sp- ~ W5112 22 SAV 1.235h
5 Sa 1.2113 23 Ex 1.1630
-6 Wb 1.6880 2L Fr 1.1780
7 Re 2.1727" 25 S - 6032
8 So - 128 26 Sr = 5919
9 Se 14102 27 sa - 6210
10 " To = o7325 28 Ne - L8178
11 61 .0935 29 Sy - 9453
12 Cm -51;0318 30 A -1.1312
13 Ac 1.5462 31 C - 01826
1y Al 49259 32 Q sort -1.0124
15 Is « 3065 33 adjustment - 03239
16 Py 2.2575" 34 questionnaire =-1.8726
17 Fx .0328 35 case study -1.5890
13 Fe . 7535 36 lesson plan -1,39L0
#p < .05
¥ = U
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TABLE ‘12

RESULTS OF t TEST FOR SIGNIFICANCE OF DIFFERENCES
BETWEEN MEANS OF TOP FIVE AND BOTTOM :
SEVEN ON CRITERIA 37 AND 4O ON
36 INDEPENDENT VARIABLES

Mean Differencs

Variable Variable Mean Difference

1 Do 686l 19  Ssa ﬁotal -1.8955

2 Cs -1,0501 20 Te -1,0511

3 Sy = .3582 21 I =2,0206

N Sp - 6275 22  SAV <1.0625
5 Sa - 5692 23  Ex -2.7802"

6 Wb =2.9538" oy Fr ~1.045)

7 Re - ,56l5 25 S - 9742 -

8 S0 3. 257" 26 sr - 1939

9 Sc =2.5610" ‘27 Sa, - 8168
10 To n190881' 28  Ne = .0L00
11 Gi «1.5u68 29 Sy ~1.8402
12 Cn «5513 30 A - 507
13 Ac «1.9761 31 ¢ ~3.5701%%
1l Al =1.1309 32 Q sort —1;7785
15 Te ~1.9190 33 adjustment ~1.1894
16 Py - ;139 3l questionnaire = «2230
17 Fx 0507 35  case study .5785 -
18 Feo 2.0479 36  lesson plan .7352’:

#p { .05

335 p < .01
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other five measures--a total of 22 Qf 36 Scales. Though these
results are not- significantly different from chancé, they did
snggest poséible avenues of further enquiry.-

As indicated in Table 11, in a comparison of differences
betneen 0ld and young (as_defined), differences significant at
the .05 level were found on the CPI variables Responsibility
and Psychoiogical—mindédnésé. Théée two variébleé:aré |
interesting in that they are quite fréquently thought of as
asbects of maturity~~the ability to be responsible, and to
considen others--and as one_mighﬁlexpent, older people scored
more highly»on_these spales.than did thg young student teachers.
The same general.tfend was obser&abie on the other scales, | |
though the differences were not significant.

Table 12 shows a comparison of differences between means
of the five students in the class who were judged superior on
Criteria 37 and L0, and the seven students-judged non¥superior_
‘Qn‘these cfiteria. These gfoupings suggested thgmselves from
inspection of scores on the criteria, and the coincidence of.
the top five being women and the bottom.seven being men,
~ prompted further investigation. Significant differences at the
.01 level on the Soclalization scale (CPI) and on the Capacity -
for intimate contact (POI) and at the .05 level on the Sénse of
well~being scale (CPI), Self nontrol (CPI),_and the
Existentiality\scale (POI) were revealed. All the values were

in the negative direction, indicating that the top five students
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scored lower on the five scales than did‘the bottom seven
students. The same trend was observable by inspection of the
other means on which the top group scoredvhigher on only five
of 36 scalés. As the top five students weré wonen and
classified as young, and of the bottom seven men, six were
older, the question was raised: was there some.interaction
ef'fect between sex and age?

In an attempt to anéwer this question, an analysis.qf
variance on the full sample was carried out to ascertain the
significance of the main effects, sex and age, and their inter-
action effects in relationship to the criteria 37 and 4O. The
cell frequencies were dispropbrtionate, as illustrated in Table
13, which also shows the category means. Therefore, the
approximate method of expected cell frequencies was used
(Myers, 1966, v. 10l4). The results of the analysis are shown
in Tables 1l and 15. They indicate that on both criteria, the
interaction effects between sex and age were significant beyond
the 001 level. The interpretation of theseAdata was not easy,
however. Though the interaction effects were large, and on
‘both criteria all woren scored higher than all.men, nefertheless,
on criterion 37, young men scored higher than old men, whereas
on criterion li0, the trend was reverssd. The cross—over;
therefore, was not complets. Nevertﬁeless,.some kind of inter-

4

action certainly appeared to be operatinzg. In addition,. the

main effect of sex was significant, at the .05 level on

criterion 37, at the .01 level on criterion LO.



TABLE 13

MEANS ON CRITERIA 37 AND L0 WHEN SUBJECTS
~ ARE CLASSIFIED BY SEX AND AGE

Key:

Criterion - , Criterion:
37 o
M F M B
X;35 233024. . v X=6ol X:‘: 609
n= 3 n =15 n=g3 n =15
X = 31,9 X = 37.25 . X = 6.6 X= 6,7
n =19 n= n = 18 n= 6
N =L1 ' . w= L1

1}

Criterion 37 University compcesite rating

Criterion 1O judges! ratings on demonstration lesson

Y = young

0 = old

M = male

F = femals

X = cell mean

n = cell frequency
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TABLE 1l

ANALYSIS OF VARIANCE (METHOD OF EXPECTED CELL
FREQUENGIES) FOR AGE, SEX, AND INTER-~"
ACTION ON CRITERION 37

Sources of

Variance af MS _ P

A (Age) | 1 16 26 L6l

B (Sox) 1 133,31 5. 26%

AB (Age x Sex) 1 50,083.83 1979,6%5%
' §/AB Twithin cells® 37 25, 3 ,

Fl,37 = [}.11 for .05 level

®p { .05
$ee p < .001



TABLE 15 _
ANALYSIS OF VARIANCE (METHOD OF EXPECTED CELL

FREQUENC IES) FOR AGE, SEX, AND INTER-
ACTION ON CRITERION L0

eyt

- S
—

Sourcas of

Varilance ar - MS - F
A (Age) 1 2.65 2+19
B (Sex) 1 17.83 lMGYu*W
AB (4ge x Sex) 1 1749.32 L. 6L
S/AB  "™within cella" 37 | l.21

Fl’37 = 7037 fOP ool 16\,'61
s p C L0L
'y p < .OOl
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"Research Question lj

»Willvdealing with profiles,vi.e. patterns of scores,
through multivariate procedures yield more infqrmation about
the student teachers of this sample than univariate techniques?

Though the smallness of the sample in this study made |
reliance on multivariate procedures unwise, nevertheless it was
considered desirable to see whethser such procedures would
support or fail to support the findihgs of the univariate
procedures,

Appliéation of stepwise regression techniques resulted
in the identification of certain variables that combined to
predlict each criterion. However, they usually had a weight'
contrary to that hypothesized, and occasionally there were
contradictions. The scales which weighted‘positively were:
Socialization (CPI), Nafure of man (P0I), and the & sort,

Those wéighting negatively were: Synergy (POI) and
Existentiality (POI). On the whéle, however, the trend would
appesr to have been in the same direction as that indicated by
the use of univariate procedures, namely that scales the model
says should select good criterion people in Tact did not: that
indeed, the reverse tended to be true. The equations appear in
Appendix C.

Two techniques were ussd in attempting to predict group
membership, where this is defined as belonging to the top or

bottom 27% of the group, on each of the criteria, the University



.composité rating and the rating of the demonstration lesson:
the discriminant function, one technique for maximizing
‘differences between means, and image analysis of the Q-sort
answers.

The equétions resulting froh the use of discriminant
analysis supported the consistent trend throughout'this study=-
the appearance of a negative relationship between measures of
self-actualization and the criteria. The scales weighting
negatively were Ixisbtentiality (POI), Socialization (CPI),
Self-actualized values (POI), Synergy (POI), and the Lesson
‘plan; those weighting positively were Communality (CPI), a
measure of the tendency to follow a mode,‘and the Questionnaire.
The equations_are in Appendix C.

Following the suggestion made by Block (1961) of
grouping individuals on the,basis of their Q-sort responses,
and then analyzing independent sources of Information for the
correlates of.group membership, image analysis was performed on
the daté of the Q.sort to ascertain whether clusters of people
could be differentiated by the answers they had givenvto the 100
items of the Q sort, (Oniy the self~description items were
used.) |

Image analysis 1s considered sulted to the problem of
item-analysis, when the ma jor factors are reoresented by more
than one iten., he‘concern in this ahalysis.was to discover

common aspects of the persons measurcd.
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Veldman cites Guttman's image theory as a solution to the

Weommunal ity"™ problem. He stated:

eoocimage theory defines a matrix called G solely
in terms of the R matrix. This G matrix contains
image covariances which represent relationships
between only the common portionsg of the original
variations, where Ycommon' means Yshared by two or
more variables." The total amount of common-
variation for an original variable is the square of
the multiple correlation attained by predicting it
from all other variables in the set....When some

of the variation 1s unique to single variables, the
number of factors extracted under the ususal '
criterion of an eigenvalue of 1.0 will yield fewer
factors than will analysis of the R matrix, Kaiser
(1963) has suggested extracting and rotating a
number of factors equal to one half the number of
original variables (Veldman, 1967, pp. 218,219),

In this instance, persons were regarded aé variables,
and with an n of L3, the number of factors called for was 2l.
Kaiser recognizes that this number of factors is almost bouﬁd
to be mQre than can be 1nterpreted wilth any confildence, but'hi
research has convinced him that in image analysis rotating too
many factors does no harm,'and pérmits the investigator to
interpfat as many factors as he feels able to.

In this analysis, common variance is that proportion of

the variance of a person, over all 100 items, that can be pre-

S

dicted from the other persons! scores,. If 1t can be predicted

from them, then it nust Share something in common with them.
Any factor isolated by the analysis must have at least.tﬁo
persong-loading oni it, although, when the total amouhﬁvof
variance explainsd gets down to very small percentages, the

identification of the persons who Yidentify" the factor may
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become difficult.

The corfelatiohal matrix resulting from the analysis of
the replies of the student teachers was cdnvcrted to a matrix of
image covariances revealing a common variance of 7&.32%. This
degree of “éhared" variance indiéates that_the student‘teacheré
had a great.deal in common in their way of responding to‘the Q

sort. (Tnis finding would appear to agree with the positive

b . .

wolgnting of the Communality scale in the discriminant analysis.s
A sub-cluster of three persons, however, did not appear to
belong to the set, as the correlations and image covariances

for them weré largely negatlve.

A principal axis analysis was performed, extrécting 21
factors, in accordance with Kaiser's (1963) recommendation to
extract about half as many factors as variables. These 21
factors aqcounted for almost the entire common variéhce'
(97.16%). A varimax roation analysis was performed in an
attempt to get dimensions br'factors that had a reasonably clear
interpretation. Only loadihgs above .30 were noted, and this
procédure isolated four factors which appeared to represent
interpretable “glusters” of people in terms of their Q—sorﬁ
answers. Twelve other factors each had only one person with a
loading of over .30, and since each of these factors represented
about 2% of the variance, no interpretation of them was
attemptod.

Faétor 1, representing 30.29% of total variance, appearsd

to cluster 10 people U“strongly,"™ 19 people less "strongly," and
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three psople in an anti-factor 1 group. At this point, the
responses of these individuals were inspected, énd thbse
statements which were ranked similarly by the whole group were
isolated. 1In addition, persons loading high on one of the
four factors and low on another were identifiéd; then their
most discriminating responses were studied, i.e. only those
answers weighted as "most like me"™ or "least like me," in the'
three extreme positions at each end of the nine category Q
sort, were reviewed. In this way it was possible to distinguish
among the factors, |

It»then appeared that Factor 1 could be'desofibed'in the
Tollowing way. People loading heavily on it considered self—
control no problem, liked people and lived comfortably with
those around them, coped effectively, were optimistic, made
their own decisions, were not at all hostile, felt contented,
coﬁsidered themselves rational and tolerant, liked themselves
and were satisfied with themselves, and thought they understood
~themselves,

People loading heavily on Factor 2 had & sense of
failure, felt unworthy; had doubts about sexual powers, and
" tended to be poised.

People loading heavily on Factor 3 ssemed to possess a
stronz Ymasculine® quality, were responsible bﬁf stubborn, had

Pal
7
4

a feeling of aloneness in crowds, felt their hardest battle was

with themselves, co

jat

sidered themselves as intelligent.
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The only persons loading strohgly on Factor 10 had
negative loadings. These persons characterized themselves as
ambitious, hard-working, able to make their own decisions. So
Factor 10 would.appear to be a laisssz;faife sort of factor.

Because the charactéristics of those people identified
by Factor 1 appeared to be rcasonably similar to those
hypothesized in the model of this study, their scores on thfee
scales, the sellf=-actualizing total and the two & meésures, and
on four criteria arc presented in Table 16, Also included are
the 19 people high on Factor 1, but not so high as the first
group of tén. Inspection of the criteria indicated that three
of this total group of 29 were rated in the top 12 on two -
criteria; five were rated in the top 12 on one criterion, énd
not in the lowest 12 on the other; three were rated iﬁ the top'
12 on one criterion and in the bottom 12 on the other; and six
were ratad in the bottom 12 on both ériteri&. Tt would seen,
therefore, that the general findings of this study in the
direction of hegative correlations between measures of self-
actualization and criteria are furﬁher supported by Image
analysis of anﬁwers on the Q sort.

An interesting thought fer further research arises from
this analysis. Since Factor 1 people appear to be relatively

ght be useful to devise an instrument

self-actualized,; it mi
using only the items that characterize the Factor 1 people.

Such a measure would need to be subjected to a good deal of



TABLE 16

SOME DATA ON PEOPLE LOADiNG ON FACTOR 1

19 105

Class means . ’ Criteria : :
#19 #32 #33 #37 #1.0 #41 3,
Total Total Extreme groups
108.68 .9837 45.7| possible - possible |Upper & Lower
| 50 10 |
1 98 1.4365 55 29 6.3 L L
2 96  1.7736 50 27 Se2 L L
3 116  3.800 50 18 6.8 L
L 1o} 1.0849 b9 31 L.8 | L L
5 127 1.0098 57 36 - '
6 117 1.4828 50 - 6.6
7 115 1.5725 L8 29 5.3 L L
8 99 1.1979 - 51 - 769 U U
9 126 1.6734 56 - 6.7
10 1l2 1.6089 53 4o 6ol L
1 118 861, L7 3L 5.7 L
2 122 .8973 Ly 23 7.5 L U
3 121 .9118 149 36 7.7 U
L 77 L4999 446 36 8.6 U
5 111 1.0505 1,8 36 6.5
6 115 1.4171 18 36 T.2
7 105 1.0082 19 31 5.1 L L
8 99 722 L5 28 Te2 L
9 108 .968l 5O 38 8.8 U U
10 11k 1.1hl7 b9 28 S.7 L L
11 113 . 21190 i 36 6.9
‘12 117 1.2419 L5 L2 6.0 U L
13 111 .2038 L6 36 6.0 L
1, 105 6117 1,8 Lo 6.1 U L
15 79 . 702 NN 36 . Te7 U U
16 119 1.1070 i 34 7.1
17 1lp2  1.4828 Sl 30 642 L
18 118 <9594 . 50 36 L.8 L
- 1.,0082 L9 31 5.1 L L.

* Not rated.
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construct validation, but it could provide a promising'approach
to the assessment of self—abtualization.

One other ?rocedure was used in the examination of the
data. Those scales which purported to measure the dimension
of self-acceptance were revieﬁed to discover whether any
relationship among them existed. The correlations between
measures are shown in Table 17. Three of thess were over .50,
nariely the Self-acceptance and Self=regard scales of the POI,
the Self-regard scale of the POI and the adjustment Q scale,
and the Q sort and the sdjustment Q scalé. The CPI Self-
accepbance scale correlated with no other "seif“ meaéure at a
significant level, and the Q sért only with the adjustment Q
scalee. Thsréfore, not t50 much in common was revealed émong

the five measures purporting to measure self-acceptance.
Data Regarding Instruments

- In a study such as this where one is attempting to inter-
pret data, attention is focussed on three areas of the study:
the instruments, the criteria, the sample.

An examinatlion of the insbtruments was necessa:y‘to

supplement the aésumption of the validity of the instruments.

california Psychological Inventory

An intercorrelational matrix for the CPI based on this

sample 1is found in Table 18, It may be observed that the
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‘ TABLE 17
CORRELATION AMONG SELF-ACCEPTANCE MEASURLES

a2 vacmc

Sr(POI) Sa(CPI) Q sort Q adj.

Self acceptance (POI)  .52*% .12 .18 .19
Self regard (POI) | ,006 .16 '52**.
Self acceptance (CPI) ; .08 .02
Q sort . . | 053%*

#% P < ,Ol.



TABLE 18
CPI SCALE INTERCORRELATIONAL MATRIX FCR THE SAMPLE OF STUDENT TEACHERS

Cs Sy Sp Ba Wb Re So Sc To Gi Cm Ac Al Ie Py Tx

!

=
@

Do .12 .32 .19 .30 .01 .27 .02 -.25 .11 .02 .02 .25 -.22 .12 .OL -.02
cs .35 A9 26 .02 .23 .02 -7 .33 .01 .07 .0l 1
Sy A6 .33 .02 .12 o .01
' Sp .29 =.12 =.01 =.04 .32 -.02 .04 .21 .39 .43 .56 .L3 .12
Sa -.03 -.02 :
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" intercorrelation among scales is generally not high, alﬁhough
there are 23 correlations significantly noﬁ—zeroAat the .05
level, 31 at the .01l level, out of a possible totai mamber of
correlatioﬁs of 153. Scales which do overlap others consider-
ébly are the following:
- 1, Well=being (Wb), having r's from ;hl to .58 with
'nine scales, |
2. Tolerance (To), having r's from .32 to o5l with
eight scales.
3. Achievement by conformity (Ac), having r's from
432 t0 o560 with ten scales. |
li. Intellectual efficiency (ie),'having.r's from
.32 to .56 with eight scales.
The scales alluded to in the medel correlate with other
scalés as follows: |
1. Self-acceptance (Sa), an r of .39 with‘dominance,A
an r of .33 with sociability,
2. Psychologicai-mindedness (Py) nmaving rts from
.31 to .55 with eight scales.,
3. Flexibility (Fx), having r's from .32 to .63
with five scalss;
The Sa scale would appear.to tépva relatively independent
dimensicn on this instrument as itvcorrelateSjﬁith r's of over
«30 with only two other scales. It has been pointed out,

howsver, that 1t does not correlate with other scales purporting

to measure self-acceptance of other instruments (see Table 15).
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. It is worth noting that in the intercorrelational matrix
presented in the manual, even with a very large sample, fhere
is much mofe overlapping among scales than is apﬁérent in the
matrix in Table 18,

How did the members of this‘sample compare with the norn
'groups presented in the manual? Data concerning this are found
in Table 19. Two norm compariéon groups»~psychology and social
work graduates-~were selected as being most similar in
orientation to the sample of the present sbtudy. Norms for mals
college students are shown also. The femininity scale was not
included for study since the sexes were not geparated for
purposes of analysis, It will Dbe hoted that‘the means and
standard deviations of the present sample tend to resemble quite
closely those of the selected comparison groups.

Figure 1 presents the profiled class mean on the CPI.

In addition the profiles at thé top five students and bottonm
seven students are shown., The elevation of the profile is
generally higher than those presented in the manual as typical
of a college group. The generally lower levsl of the scores in
Class II may be observed, however. These are considersd ﬁq be
measures of socialization, maturity, and responsibility.
Inspection of individual scores in the three scales for
detection of faking already alluded to gave no indication that

student teachers had not responded honestly to the inventories,
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TABLE 19

A COMPARISON OF STUDENT TEACHERS
AND NORM GROUPS

ON THE
SCALES OF THE CPI®

oo

Raw Score Means and Standard Deviations

. XG0

£.d 2 YT MO

Student Male Psych. Male Socilal fale College
Scale  Teachers  Grads Work Grads Students
M SD | M SD M Ssp | M | SD
1 Do 29.1 5.3 | 30,1 5ey | 30,9 5.1 | 28.3 6.3
2 Cs - 22.3 2.9 | 2l 2.6 | 22,6 3.2 | 20.9 3.8
3 8 27.2 301 | 26.LL l.b 27.0 L.l 25. 5.0
L sp 40,9 6.6 | L2.5 L.b 0.5 5.8 37.3 5.8
5 Sa 236 209 | 23.7 3.1 23.0 3.1 2293 3.8
6 Wb 36.6 LeT | 369 3.5 38.9 3.8 36.6 lyo6
7 Re  30.6 3ol | 31.6 3.6 | 32.2 3.8 | 30.8 4.5
8 3o 35¢7 5¢5 | 345 Leo | 3604 L6 36.8 5.2
9 Sc  27.0 6.6 | 27.8 5.5 | 3Ll 5.7 | 27.6 7.5
10 To 25.0 207 | 27.0 2.7 26,3 L.0 | 23.3 4.8
11 61 17.5 5.2 | 15.4 5.0 | 19.6 5.7 | 17.2 6.2
12 Cn 25.5 1. | 25.1 1.7 25.5 1.9 25,5 2.0
13 Ac 278 3.7 | 2943 3.9 | 30,1 3.7 27.h  L.5
1, At 2e0 3.2 | 27.1 2.8 2.2 3.5 20,9 lL.2
15 Te biy 3.3 | Lhe9 3.2 hoo8 L. 39,3 5.0
16 Py ‘13.0 2.5 | 16,9 2.5 .3 2.8 |11.h 3;0
%Z- Fx 15.6 3.1 | 16,5 2.9 13.7 3.9 1.1 3.8
Y = L, 117 187 1133
Gough, 196, po 3. |
% 18, Fe, omitted,
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Personal Orlentation Invsntory

An intercorrelétional matrix for the POI is found in
Table 20. The very high interrelationship of scéles 131
apparent; there being L2 correlations significant at the odl
level, 11 at the .05 levei, of a possible total of 78. The
only scales ﬁhich do not have significant correlations with more
thanvhalf_the scales are Nature of man (Nc), Synergy (Sy) and
Capacity for intimate contact (C). It is worthy of note that
the estimated level of se1f-actua1ization yielded by summing
the scaleg of Time bompetence (Tc) and Inner directsdness (I)
correlates with r's from .l to .98 with all séales‘except
Nature of man. The I scale correlates similarly, with r's from
¢39 to .98 with 11 of 12 scales, The scales selected as
appropriate to the model correlate as follows:
1. Existentiality, with r's from .33 to .75 with
nine scales, | |
2. Self-regard, with r!'s from .31 to .68 with
eight scales.
3. Self=accepbance, with r's from .33 to .80 with
ten scales, -
li. Capacity for intimate contact, with r's from
L7 to 59 with six scales.
Thisvanalysis of the matrix would lend support to the
statement in the manual that in the iogical development of the

scoring categories, they wers not conceptualized as repressnting
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10l
independent dimensions (Shostrum, 1966, Pe él). Though the |
correlations in tﬁe matfix in the manual based on an n of 138
are not so high as those for the student teacher sample, the
trends.appéaf to be.similaro

How did the members of this sample compare with the norm
groups presented in the manual? Data concerning this are found
in Table 21 which coﬁpares meaﬁs for the student—teachér-sample,
a Yself-actualized¥ sample, a "“normal adult® group, and a “non- |
self-zactualized" group. The table in the manual indicated |
critical ratios between the self-actualized and non-self-
actualized groups significant at the .0l level for everynscale
except Nature of man. It appears that the student-teacher |
sample might not be considered representative of the normal
adult population as portrayed in this tabie. Thelr mean is
above that of the.normal adult group on everyvscale except
Acceptance of aggression and Capaclity for intimate contact, and
is above that of the self-actualized sample on Self-actuslized
values, Feeling reactivity, Self-regard, Nature of man, and
Synergy.
| ' Figure 2 ﬁresents the profiled class mean on the POI.
In addition; the‘profiles_of the top five students and bottom
seven students (previously discussed) are included. The
elevation Qf the class profile Is certainly higher than that of
the norm mean as shown in thé vroiile sheet--a standardized
score of 50. The profile more closely resembles that of the

self-actualized group except on the Existentiality scele. It



TABLE 2l

POI SCALE MEANS IN RAW SCORES FOR STUDENT
TEACHERS, SELF-ACTUALIZED, NORVAL,
AND NON-~SELF-ACTUALIZED GROUPS™

s st st
==

Comparison of Total Mean Scores

s ]

POI Scale Student Self= Normal Non=Self
Teachers Actualized Adult Actualized
1. Time Competence 18.50 18.93 17.7 15.82
2. Inner Direct. 90.2l4 92.86 87.25 75.76
3. Self Act. Values 20.85 20069 20,17 18,00
L. Existentiality 22,27 oly. 76 21.80  18.85
. Feeling React. 16,39 16,28 15.7 .26
6. Spontaneity 12.2hL 12,66 11,65 | 9.79
7. Self Regard 13,32 12.90 11.97  10.21
8. Self Accept. 18,61 18.93 17.09  1h.21
9; Nature of Man .lg,hh. 12;3& 12.37 11.29
10. Synergy T.756 7.62 732 6918
11l. Accept. of
Aggression 16,146 17.62 16.63 .7l
12, Capacity for Love 18.05 20.21 18.80 16;h7
N = bl 29 158 3

¥Shostrum, 1966, p. 26.
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is interesting to note, however, that the ratio scores (not
inclﬁded_in this study, because they are not amesnable to
statistical anélysis) on the_prbfile--obtained by the relation«
ship of timé incompetence to time.competence, and by the
relétionship of outer=directedness to inner directedness-=
these ratios fall in the normal range. One 1ls left with a
question, however. On the basis of the POI norms as presented
in the manual, this student-=teacher sample cannot be considered‘
representative of the normal adult population. This one couid‘
expect, but thevsample does appear to be ﬁore self=actualized
than the observations of Knapp (1965) concerning college groups
would have led ohe to.expecto However, when one compares. the
mean scoréé and standard deviations of this sample with other
norm groups presented in the manual, e.g. college seniors and
Peace Corpé Volunteers {(Shostrum, 1966, pp. 11,12) one sescs few
differences. Apparently, the profile sheet 1s based on a sample
of a normal adult population. Compared to this group the
studeht—teacher sample may appear self-actualized; when éomQ

pared with relatively similar educational and vocational groups,

however, it 1

n

not dissimilar,

Sort

16>

Data on § sorts can be misleading because the level of
development is not taken into account. However, the adjustment
Q scales partly avoids this difficulty in providing some external

measure of growth or adjustment., The adjustment Q score was

B
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derived from the Dymond Adjustment Scale, ftems selectod by six
therapists (Rogers & Dymond,-195h).

The data on the Q sort as used by Haigh and Butler are
hardly compar;blé'because cof their sﬁaller n?,(25). Certainly,
the comparisons favour the student teacher sample, Their mean
r vas .75&5, whereoas the mean r of the contrel group in the
_Haigh-Butler study was .58. From this it seems‘thaf the
student teacher sample was better adjusted (by the definition
used in their study) than ‘the contr§1 group of the Haigthutler
study. But this statement is not very meaningful, because if
oﬁe‘looksvat the adjustment Q scale further questions érise°
The mean of the control group was i6; the mean score of the
student teacher group, Li5.73. By using an‘external criterion,
thé differcnces between the groups appear very small.

It would appear, therefore, that the unexpected findings
of this study cannot be attributed to the unigueness of the
sample in comparison with the norm groups on which the Qalidity

of the instruments was based. No such unigueness is evident.
Data Regarding Criteria

In an effort to diversifj the types of criteria, several
forms of rating were incorporated into this study. The data
concerning intercorrelations among the criteria are preaehted ‘
in Table 22. It is apparent that the relationshilp between the
two major forﬁs of evaluation--the Universlty composite rafing

and the rating of demonstration lessons--was very slight.
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TABLE 22

CORRELATIONS AMONG CRITERIA

e o et e R et
Eomit e e el e S e

38 11O I =
.,83** 10 .87**'.11
.16 .8 2,:»;.- ) ZLI.’X‘*
.29 65
.31

W < .01

N = 38, total number for whom
Key: 37 = University composite
38 = University composite

L0 = Demonstration lesson

i}

L1

all criteria availableo
rating

rating dichotomiied

Extreme groups on Criterion 37

43 = Extreme groups on Criterion 4O
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Although both criteria were performance ratings, the correlation
is smell. The attempt to diversify the eriteria cannot bs
regerded as successful. The judges!' ratings on the demonstration
lesson are of low reliability (see Table 23) ewven though the
situation afforded more possibilities for standardization thén

obtained in the University composite ratings.
The Sample

The data from the CPI and the POI already discussed would
indicate that this sample of student teachers is not essentially
different in mean scores and standard. deviations from comparable
groups'at the same or similar levels of training. Yet, when
the pool of personal data:on the group is reviewed, it becomes
apparent that the group was far from homogeﬁepus in many ways.
To describe them by using means may obscure some features
rather than elucidate them. The Iarger proportion of older men
in the group in comparison Qith younger women may explain
. scores that appear to reflect degrses of maturity, adjustment,
and self-actualization, ' This imbalance in category membership
eppears to underlie the study. This d;sproportionality'is

illustrated in the following figures.
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TABLE 23
CORRELATIONS FOR RATINGS OF THREE JUDGES

. = == 3
1 .3152 .u198

2 | ' .5&22

Mean r = 1257



'Age
O Y
M 1 |
Sex ? 3
F 7 15
N o= Ll
Figure 3

Clagsification of sample by
sex and age

in which
M = male
F = female
0 = old
Y = young

Sex

1l
Criterion 37

S NS

11 11

'l 5
="

Figure

Classification of sample by sex
on Criterion 37, University
composite rating

superior

H

NS non=superior

In this sample, 50% of the men were rated as superior,

W% of the women.

analysis in a different way.

Male
0 Y
S 9 2
NS 10 1
T w= 22
Figure 5

Clagsification of men by age and

achievement on Criterion 37,
University composite rating

N
P>

Three women, two young, one

- The follewing figures illustrate this

Female

0 Y

s 2 12

NS 2 3
N = 19

Pigure 6

Classification of women by
age and achievement on
Criterion 37, University
composite rating

old, were not rated.
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As indicated, 10 of 19 older men were rated non=supserior,
52.6%; 12 of 15 younger women were rated subérior, 80%; To
put it differently, an older man's probability of & superior
rating Qas a little better than one in three (36%); a younger
woman's probability‘was almost omne iﬁ two (L8%). o
Before any conclusions could be‘drawn from these figures,
more -data would be required. Possible -explanations are:

l. Young people who continue through university with~
out interruption know what is expected'of them in
performance, and hencs can pfocure superiof
ratings. |

2. Women who enrcll in the Guidance major in teacher
training are superior, on the Whole, to men who
enrolle.

3. Younger persons make a more favourable impression
on raters,

L. Older people returning to university find fhe

ad justment difficult. | |
Se Tﬁe relationship of age and sex to ratings occurs
by chance. |
However, in view of the consistent trend toward higher
mean scores for older men revealed by the t tests for differ-
ences between means, it would aﬁpear_unlikely that the
relationship has occurréd by chance. One is forced to conclude

that the groeoupings in category membershilp may have had unexpected
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results, both in‘terms cf the scale scores and the criterion
ratings. It 1s possible that Maslow's concern about ths
college-age group and their difficulties in abhieving self-
“actualizatioh haé some foundation, Cbllqge students may be so
Conéernod with the problem of identity and achievement and -

: status that any degree of the kind of maturity implied within
the concept‘of_selfmactualizatioh may be difficult»tg attain.
The fact that older members of fhe class displayed a definite
trend towafd.higher scores would dffer support to the pro-
position that Maslow makes, as quoted in Knapp's study (Knapp,
1965). It is true that if one weré to judge this sample by the
class means, they might be considered relatively self~
actualized, but the fact that the younger members of the class.
scored lower, on the whole, than did the older members of the'
class, lends support to Maslow's positione. |

The negative relationship revealed in this study betweeﬁ
measures of selffacﬁualization and criterion ratings leads oné
to ask whether the student teaching milieu is such that
behaviours consonant with self-actualization are encouraged.
Whiteley and his associates (1967) suggest that the anxieties
and pressures.of the studen£¥teaching exXperience are conducive
‘to the development of rigid behaviours. If this beAtrue,‘the

negative relationships should not be surprising.



CHAPTER V
SUMMARY, PINDINGS AND CONCLUSIONS

‘Statement of the Problem

The problem of this studj was to ascertain what
personality dimensions that can be hypoth&sized from a model .
stressing positive health relate to success in practice tcachlng
in Guidance. The general hypoth631s upderlyinv the study was:
there will be a positive relationship between ratings of student

teachers and their scores on selected measures.

Theoretical Framework and Mode.

A basic assunption of the study was: the more a person
displayed the‘characteristics of Maslow's self-actualized
?erson, the greater the likelihood of his being effective in
his vocational performance. From the observed behaviours of
.self=-actualized peopls, three were selected as significant for
a model of an effective student teacher of Guidance: the

dimensions of flexibility, self-acceptance, and concern for

others.,

Procedures

The samplo of this study was limited to the student
teachers enrolled in Education Loly (Curriculum and Instruction

in the Teaching of Guidance) in the professional year of
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training for secondary ﬁeaching at the University of British
"Columbia, winter SGSSion, 1966-57.
Two types of‘criteria were uged: -the first, a Faculty of
,Educatlon composite rating, used for grading.purposas; the
second, ratings based on the teaching of .a demonstration lesson.
Simple correlation, multiple regression, the discriminant
function, and image analysis were the principal techniques used
in the analysis of relationships betwsen the independent
variables—~=3cales of the Personal Orientation.lnvsntory, scales
of the California Psychological Inventory, ‘and’ scorss on the
five supplementary-measures, two Q-sort measures, a question-

naire, a case s+udy, and a LGS on plan-=-and the criteria,

Findings

The findings of this study are presented in this section.
For clarity, the conclusions are presented for each research
 quesLion in the follow1n@ maﬁner:
l. The recsearch quedtlon is stated.
2. The 31ﬁr cant statlsplcal résults are stated.
3.“The’cbnc1usiqns based on the findings are presented.
AOtherlgeneral'conclusions-are'also'presented following

the discussion regarding specific research questions.

Resesarch @uestion 1

How strong.a relationship will exist betwsen the

University composite ratings obtainsd by student teachers and
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tﬁeir scores on measures.selected on the basis of the model?

Correlations as indicated were found betwéen this |
criterion and the following varilables: Capacity-fdr'status, CPI
(r = .32656); Existentiality, POI (r = =.3375); Q sort (r =
=.11551); Case Study (r = «3776). ' |

-The implicatidns of these findings are that in terms of
the measures usasd, high scorers on this criterion displajed the
following characteristics: desife for status and achievement,
tendency to react with rigid adherence to principles; low sense
of self»esteem;,ability‘to'analyze, in writing, problem

situations relevant to Guidance teaching,

Research Question 2

How strong a relationship will exist between the rétings
given by students and by adult judges to student teachers on the
basis of demonstration lessons, and their scores on the sélected
measures? |

THQ criterion of students! ratings on demonstraticn
lessons proved, on inspection, to be non—discriminating, and -
therefore was not formally analyzed in this study.

On the criterion of adult judges' ratings of demonstration
lessons, correlations &as indicated ﬁere found between this
criterion and the following variables: Self-actualization total,
POI {r = =,3671); Time competence,POI (r = «.3793); Inner
directedness, POI (r = =,3313); Self-actualizing values, POI

(r = =,3883); Existentiality, POI (r = =,3165).
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The implicationé of thess findings are that high scorers
on this~criterion displayed the following characteristics as
measured -by the -instruments used: ~values~&typicaluof the -self-
' actmlizedpersom:lac‘ Oof compebence In linking the past and
the.ﬁuture to the present in méaningful continuity, tendency to

be unduly influenced by authorities and the pesr group.

Research Question 3

Will the scores on the indepéndent variables contribute
anything to the classification of sﬁudents of Guidance, on
either criterion, the University boﬁposite rating or the
demonstration lesson rating?

In order £o answer this question, t tests for significance
betwsen msans were perfbrmed based on the following classifi-
cations: superior and non-superior on two.criteria;.male‘and
female; old and young; and five students superior on both.
criteria, seven students non-superior on both criteria. The .
general rssults of these invsstigations were in agreement with
those already indicated, namely in a airection opposite to that
‘hypothesized in ﬁhe'study.' Howsver, there was evidence of large
interaction effects betwsen sex and age, and also a ﬁain effect

of sex.

Ressarch Question Ly

Will dealing with profiles, i.e. patterns of scores,

through multivarlate procedures, yield more information about
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the student teachers than univariate techniques?

The procedures of multiple regression and discriminant
ahalysis did find certain scales enteringvinté equations, but
usually with a weight opposite to that hypothesized, and.
occasionally there were contradictions., ‘The scales which
‘weighted positivelj were: Communality (CPI), Nature of man
(POI), the Questionnaire, and the Q.sort. Those weighting
negatively were: Synergy (POI), Existentiality (POI), Self-
actualized values (POI), and the Lesson plan. On thé wnole,
the trend was in the same direction as that indicated by the use
of univariaﬁe technlques, namely. that scales the modei indicates
‘should select good criterion peqple in fact,did.nbt; that, |
indeed, tﬁe reverse tended ﬁo bevﬁrue.

Two other questions were asked, First, did the data
_reveai clusters of "like" people with regaﬁd to personality
dimensions? 1Image analysis was used in an attempt to discover
- whether thé metnod of answering questions about self on the Q
sort had revealed clusters of "like" people., Four factors were
isolated, accounting for apbroximately A of total variance,
factors which appeared to present clusters of people 1In terms
of their Q-sort answers. The"charécteristics of those people
loadiﬁg heavily on Factor 1 appeared to be reasonablyvsimilar
to those hypothesized in the model of the study.

- Second, did thosé scales which purported to measﬁré thé
dimension of self-aéceptanqe show anj'rel&tionship? An

inspection of these correlations indicated that not too much in
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common was revealed among the five measures so designated.

Conclusions

The major conclusion of this study is quite clear:
Stﬁdent teachers rated as self;actualizedvand well=-ad justed as
measured on the scales of the instrumenté of this studvaere
hot judged as superior in performance of student teaching. In
fact, the reverse tendedvto be truef the correlation was a
negative ons.

An examination of the data from the instruments-was
carried out in order to ascertain whether the unexpected
'findings of the study could be attributed to the uniqueness of-
the sample. Such did not prove to be the case, however. When
compared with relatively similar educational and vocational
groups, the members of this sampie'showed few differences.

Two possible explanations may be made. One concerns the-
eriteria. Ratings of student teaching as a proximate critefion
- may not be a valid test of the assumptién uhderlying this
study, that the more a person displayed the characteristics of
Maslow's self-actuélized persbn, the greater the likelihood of
his being effective in his vocational performance.

Another explanation may lie in the failure to consider
in the model the clustar of behaviours ﬁhat might be described
as clags management--preparation, efficliency and organizétion.
Ryans (1960&) identified the two major clusters 1in effective

teaching: one embraced these bshaviours, and the other embraced
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personality dimensions. The failﬁre to consider the management
clustef may be an explanation for the trend to negativé
correlations between hypothesized desirable perasonality
dimenSions and pérformance. Because behaviours associated with
the management cluster are moreveasily observed and identified,
they may enter into judgments about ratings more than do |
behaviours associated with personality dimensions.

 Holland's (1959) findings about high achisvers and low
achievers‘appear very similar to the findiﬁgs of this studye.
Allen (1966) and Durflinger (1963) also both found tendencies
toﬁard conformity, low level of self-acceptance, lack of
aggressiveness and inltiative among "successful? student
teachers-«{indings which appeaf to be supported by the data of

this study,.
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APFENDIX A‘
Demonstration Lesson

1. Introduction

My name 1is and my pariner'!s name is .

We are student teachers in the Fifth year of our program at
U.B:sCo, and we are planning to be teachers of Guidance. In this
period we are spending with you to-day we hoped we could get
your ideas on some problem situations that we know have occurred
in some high school students! lives. We've written these
incidents up as case histories, and we'd like to give you a
chance to talk about alternative courses of é.ctiona We'lre going
to tape record this discussioﬁ, so that our instructors may bs
able to listen to the ldeas expressed heras. |

Cur time is up = would yoﬁ nind, before wevfinish, filling out
the rating scale. Please £ill in any comments that you feel

you'd like to make. Thank you very much.

2. Case Studies

(a) A student in your class has obtained a copy of the
examination paper and 1s selling it to others in the class.
The exam results will be extremely iwmportant in relation,to the
year's work. The teacher is unaware of the situation., What

would you do:
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(1) Get a copy of the exam.

(2) Tell the teacher in an anonynous note what is
going on. :

(3) Talk the matter over with your friends in the
class, and get their opinion as to what to do.

(L4) Talk the matter over with your parents and get
- their opinions as to what you should do.

(5) Tell the teacher privately.
(6) Other possibilities.

(b) Two of your close friends have been stealing small
articles from a neighbourhood drug store during lunch hour.
You have heard, in a family conversation at home, that the
druggist has laid a trap for your friends, so that the next
time they attempt to steal anything, they are certain to be
caught. Your family has alwajs stressed honesty, and your
parents have complete trust in you. What would you do:

(1) Warn your friends of the trap.

(2) Try to persuade your friends that what they ars
doing is wrong (without tellinn them of the trap).

(3) Speak to some adult in whom you have confidence
who could approach your friends (minister, adult
friend, counsellor, etc.).

(4) Tell your other friends about the trap, hoping
~the group will influence the thO involved.

(5) Tell your two friends to be more careful if they
are going to continue to steal.

(6) Do nothing.

(7) Other possibilities,
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(¢) You are attending a private party. Both your parents

and your date's parents have specified the time when you should

be home. It is a good party, and half an hour before your

curfew, it 1s still going strong. -What would you do:

(1)
(2)

'(3)
(L)
(5)

(6)

Leave the party at the specified time,

Phone home to youf parents and your date's
parents for permission to stay later,

Take a chance on ycur parents! approval and
remaln until the perty is over.

Ask your.host or his parents to phone your
parents, asking permission to stay.

Talk the situation over with your date and come
to a mutual decision.

Other possibilities.

(d) One of your best friends has been a conslistently

reckless driver. One day you witness an accident in which he 1is

driving too fast; and, as a result, two people are seriously

injured. You

know he plans to lie about what has happened,

What would you db:

(1)
(2)

(3)
(L)

(5)
(6)

Report to the police as a witness.

Warn your friend that-you-will.testifyfagainst him
unless he tells the truth, :

Talk over the matter with your parents.

Talk over the matter with an adult in whom you
have confidence.

Do nothing»

Other possibiiities,
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3. Student Rating Scale

'Please £ill in the following scale, giving your appraisal of the
‘lesson you have had, and of the student teacher. Circle the
most approprlate response.

1. Did you'feel encouraged by the student teacher to
participate in the class dilscussion?

1. 2e 30 e
Very encouraged Encouraged . Neither really Discouraged
_encouraged nor (No active
discouraged encouragement)

2. Did you feel your 1deas and those of the rest of the
class were appreciated and listened to by ‘the
student teacher?

10 20 ‘30 . » Ll-’
Very much Usually Seldom Not at all
3. Did you feel that the student teacher was prepared

to let the class discuss their ideas, even though
it meant departing from a pre-arranged lesson plan?

1. . 20 3e L.
Very much so Somewhat Seldom Not at all
. Would you like to have this teacher for a Guidance
, teacher? \ , .
1. 2. 3 L.

Very much ‘Satisfactory = Indifferent No

Circle the appropriate number. Student teacher in first,
second lesson. '

Date | Time

Comments:
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li. Instructions to Raters

Thank you for your pdrticipation in this project. You
are asked to rate the Studentnteachefs you_héar on these tapes
in terms of your evaluation of theirvperformances.asdguidance
teachers. The case studies they use in the lessons were
selected by them from the accompanying ‘sheet. Their introdwction
to the cléss is also attached. Their only instructions were to E
use the case studies as the basis for a lesson, On most of the
tapes two students shared a guidance period, agreeing between
themselves how to divide the perlod. In one or two instances
(marked on tapes) one student took a whole period. (You may, in
this instance, select from the tape--beginning, middle and ende-
to get as clése an approximation to the general situation as
possible. Having a ionger period of time is usually an
‘advantage, and if possible you should teke this into conéider»
ation. The most useful part of the lesson to base any com-
_parisoh on, will be the first fifteen nminutes.)

On.the'tape.boxes, I have included this information:
‘name of'studentateachar(s), time of day, date, gradé'level.

You are asked té make a "global™ evaluation,.that ig==2a
generalioverall rating of the student teacher in terms of his
effectiveness in this situation. - You are asked to use the
following rating scale in‘two ways: (a) decide on‘é mark i—lO
(using halves also) (b) indicéte the category. Pleaso plaée

these ratings on the rating sheet, BShould the tape be so poor
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. that you cannot hear the studént»taacher, or if for any reason

you are unable to rate a particular performance, please 8o

indicate in .column c.

Category I Category II Category III Catsgory IV

Very good Good Satisfactory Not satisfactory

The following points of information are relevant to your
position as rater:

(1) the student-teacher did not know these students,
and in most instances the student-teacher
introduced himself to the class. The class
knew nothing of the project or its purpose,

(2) in many instances, the student-teacher had tho
clags form into small groups for discussion. When
this occurred, the other student-teacher usually
turned off the tape recorder during that period.

- If this did not happen, you can pick up the
return to gensral discussion by speedinO up the
tape.

(3) each student-teacher asked the students to fill
out a rating sheet at the end of the lesson.
These instructions will be included on the tapes,
in .some instances.

(It) the time allotment to each student was approx-
imately 20-25 minutes,

(5) enclosed charts are a record of the class
- participation. If small groups used so indicated.

Some clues that may assist you in reaching a global
evaluation are listed below. This list is by no means inclusive,
but is intended to supply some guidelines only. The questions
are based on areas of general agreement as to the character-

. . s 2
istlcs of good guidance lessons, as indicated by Margarst

Bennett in “Guidance and Counseli ing in Grouns" and on the items



1k.0
 included in the studént-teacher rating sheet used in the Paculty

‘of Bducation, University of British Columbia,

'l. Did the student teacher have a satisfactory

' introduction? Did he make clear his purpose
- (goals) to the students? If not, was his
explanation of hils presence satisfactory?

2. Did the student teacher attempt to establish a
. climate in the clags conducive to discussion? Was
he ¥listening®™ to responsses? Did he pick up cues
from the students and pursue them in discussion?

3. Did the student teacher use the personal pronoun
WI% extensively? Did he attempt . to elicit from
- the students their experiliences?

li. What proportion of the time did the student
teacher talk? Was he able to get much response
from the students? Did many students appear to
participate, or did a few students monopclizs the
discussion? Did the student teacher do anything
to avoid monopolization? Did he appear to “pin=-
point¥ students, or did students volunteer?

S. Was sufficient care taken in terms of ¥class

~ management"? Did the student teacher seem to.
know Ywhere he was going" and Ywhat he was doing®
and did the class appear to understand and follow
the guidelines (either explicit or implicit)?

6. Was ths student teacher!s voice and diction
satisfactory for the situation?

7. Did the student teacher appear to develop intersst
in his presentation and in the lesson? Did he uses
methods to encourage the development of interest?

8. Did the student teacher tend to make judgemental
or evaluative comments? If so, what was the
reaction to these? ‘

9. Did the student teacher appear to have an organized
plan for his presentation? Did he appsar to havs
thought about the lesson beforehand?
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APPENDIX B

Instruments

1. Sample guestions from POI

Mark the statement "mostly true®™ about you.

2. Sample

lo'

a.

b.

8,

I am bound by the principle of fairness.

I am not absolutely bound by the principle of
fairness.

When a friend does me a favor, I feel that I

- must return it.

Whén & friend does me a favor, I do not feel
that I must return it.

I feel I must always tell the truth.
I do not always tell the truth.

No matter how hard I try, my feelings are often
hurt, :

If I manage the situation right, I can avoid
being hurt.

I feel I must strive for perfection in every-
thing I undertake.

I do not feel that I must strive for perfection
in everything that I undertake.

QUestions from CPI

If you

agree with a statement, mark True; disagres, False,

1., I enjoy social gatherings just to be with people.

2. The only intefesting part of the heWSpaper is the
"funnies." ‘

3. I looked up to my father as an ideal man..
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o

. A person needs to ¥Wshow off" a little now and then.

5. Our thinking would be & lot better off if we would
just forget about words like "“probably,"
Yapproximately," and "perhaps.™

3. Sample &-Sort Items

l. I feel uncomfortable while talking with somesone.
2¢ I put on a false front,

3s I am a competitive person,

lie I make strong demands on myself,

S. I often kick myself for the things I do.

6. I often feel humiliated,

T. I doubt my sexual powers,

8. I am ruch like the opposite sex.

9. I have a warm eﬁotional relationship with others.
10, I am an aloof reserved psrsone.

L« Instructions for the Q Sort

A, Self Sort

Sort these descriptions (100 items) to describe yoursslf
as you see yourseli to-day, from thése that are least like .you

to those that are most like you.

WLeast iike me" ¥Most like me®
Pile nunbereessseessoQ 1 2 3 L, 5 6 7 8

Number of cards......l Jp 11 21 26 21 11 L 1
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Instructions

1.

20

To

Begin with your pile of 100, and try to divide 1t

into thirds, left pile approximately 33-least lilke
me=--right pile approximately 33-most like me, and -
rest in middle. ‘

From your left Mleast" pile, select the 1 iten

least like you (Pile number 0).

Then from your big left pile (now approx. 32 items)
select the next li items least like you -and piace
them in pile number 1.

Then continue to select the next 11 items least
like you, and place them in pile number 2. (You
will have approx, 17 left in original left pile.)

Follow same procedure with your right pile, setting
up piles number 8, 7, 6.

You now have approx. 68 items left (17 from left,
17 from right, 3l in original middle pile). Force
this group into 3 piles, least like me -~ 21 items,
pile number 3, most like me = 21 items, pile
number 5 and in between - 26 items, pille number l.

Enter numbers of items on chart. Do not try to
rank items within groups. In other words, the
order of items in the piles is of no importence.

B. Ideal Sort

Now sort the 100 items again, this time to describe your

ideal person-=-the person you would most like within yourself to

be. Follow the same procedures -as -above,

5. Other Measures

(a) Questicnnaire

Directions: You are asked to imagine yourself in the

following'situations. Choose the response -you think you would
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make, gilving reasons for your choice. Circle the appropriate

number.

1. Your Guidance 9 class is making oral reports on a unit on

NYocations.

"Just as one committee 1is abput to-make 1its

report, a student puts up her’hand and says: V"I know wel're

supposed to be making these reports, but could we stop for a

few minutes and discuss the artlicle in the paper last night

about teen-age morals. It'd like to know what you and the

others think about it." Would you:

(1)
(2)

(5)

Ask the class for their opinions and wishes.

Indicate you think the topic interssting, but

-suggest you would like to read the article

yourself first, and then take it up during the
appropriate unit.

Indicate you do not think this an appropriate
toplc for Guidance 9.

Begin a discussion right then, with a question

such as: "What was it that you were particularly
interested in°"

Alternetive suggestions.

Reasons for your choice.

2. A boys' Guldance class in Grade 10 1is discussing how to get

-along with

people, when one boy says: "Why do taachefs

always pick on kids?%® Would you:

(1)
(2)

(3)
(4)

Ask him to elaborate on what he hag said,

Explain that teachers are human and have to be

allowed to have feelings too.
Ask the class for thelr ideas on this topic.

Indicate you think this is sn unfair gensrallzaticn.
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(5) Alternative suggestions.,
Reasons for your choice.
3. A group of boys in a Grade 12 clags are arguing noisily as
they come into the Guidance classroom, and you realize it has
something to do with one of the boys béing on probation,

Would you:

(1) Lead into a general discussion about the law,
hoping that the incident might be mentioned.

(2) Ignore the situation and begin your planned
lessons, '

(3) Direct a light “kidding" query %o the boys--such
as, "what's up? Is this a general fight we can
all get into?" . - '

(L) Attempt to speak to the boys concerned privately
before the class begins, indicating there are
some private matters that don't need to be
discussed in public.

(5) Alternative suggzestions.

Reasons for your choice,
h. A girls! Guidance class in Grads 10 is discussing personal
relations when one girl says, "I know this isn't right on
< ~ ] Y -
the topic, but could you tell me what masturbation means?¥

Would you:

(1) Indicate you'd like to talk with her privately
about the question, .

(2) Ask the class how many had heard of the wordg
(3) Ask if someone in the class can answer the question,

(lt) Indicate you think it a digression, and not a
suitable question at this time,

(5) Alternative suggestions.,

‘Reasons for your cholce.
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5. The boys in your Guidance class come in nolsily, and are

hardly seated before someone bursts out with, "That stupid

‘teacher, Mr. Brown. He's t00 dumb to realize that half the

class had seen a copy of that exam, He makes me sick he's so

stupid!l®

(1)

(2)

(3)
(L)

(%)

Would you:

Remonstrate with him for talking like that about
a teacher,

Appear sympathetic or/and intereated, but indicate
ethics do not permit yocu to listen to complaints
against a teacher. »

Make use of the situation to discuss the matter
of cheating.

Suggest the student talk to you about fhe matter
after class,

Alternative suggestions.,

Reasons .for your choice,

‘6. A Grade 8 girl complains in class because her mother doesn't

trust her.,

She won't let her bring her boyfriend home after

school, because they are alone in the house., Would you:

(1)
(2)
(3)
(L)
(5)

Indicate the possible reasong for the mother's
behaviour.

Ask the class for opinions.
Suggest a panel of older girls (Grade 11 or 12). be
asked to talk over probWems like this with the
class,

Suggest role-playing of the situation.

Alternative suggestions.

Reasons for your cholce.



(b) Case Study

W8

A. Answer either Question I or II

I. Subjects:

Situation:

Bob, a 16 year old boy in Grade 10.
Last year he was rather small, a quiet
boy who studied conscientiously and
cooperated well with the teachers. He
didn't bother much with the other
students in the school. This year, one
might describe Bob as teall, well-bullt,
attractive in a manly way, and con-
fident in his manner with both teachers
and fellow students.

15 Boys in the same class as Bob, range
in age from 1l 1/2 to 15 1/2 years,
Recently they have been involved in
various kinds of trouble from jostling
certain people in the halls to picking
fights on the playzgrounds. On two
occasions thsse boys had to visit the
principal for discipline.

Through your individual interviewing it
has become apparent to you as the
counsellor of Gr. 10 boys that ths
fifteen boys (above) were individually
most concerned about their recent
behaviour in and out of school., You have
learned from each one that he felt he
was under real pressure for a long
time. Bach boy feels fres to confide
in you, knowing that you will keep his
secret. In each case the pressure
involved the power that each thought
Bob had over them. They each said that
Bob 1s the one who tells us to pick on
someone. One .such cass involved ‘the
persecution of a quiet, 1y year 061d
Indian boy. Rather than bear the brunt
of being callad ¥chicken" they followad
orders. v

Your judgment is that the fifteen boys
were actually concerned and were suffering
from both guilt and fear, but couldn't
summon encugh courage “to break away."



ITI. Subjects:

Situation:
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Upon further investigation you find
that while the fifteosn boys involved
have been disciplined several times,
Bob was never among them.

Assume that you have Bob and the

fifteen boys in your Guidance class.

Mary is a sixteen year old girl in
Grade 9. Mary is “glamorous" with her
long hair style and her minl-skirt. At
least the other girls in her class think
so., She is witty, pretty, and con-=
fident. The other girls swarm around
her even though she 1isg caustic at

times. She has not actually been in
trouble in school, but she has been "on
the fringe.m ‘

15 Girls who are in the same class as
Mary, range in age from 13 1/2 to 15
yoears. Recently these girls have bosn
involved in various scrapes which seemed
to begin for no reason at all. These
glrls seemed intent on maklng trouble,

~Through individual interviewing 1% has

come to your attention as the counsellor.
of Grade 9 glrls that the fifteen girls
vwere very worried about the types of

"things-they were doing. Bach indicated

some concern about her part in the
persecution of one particular girl. The
girl that was being ''picked on' wag not
too attractive, was quist and poorly
dressed. This girl sesmed to wove to
and from clasgs in a quiet; almost fear-
ful way.

You have learned from each girl that she
doesn't know why she does such things
especially since she feels so guilty
about it afterwards. Some indicated
that they "were in too deep® now to do
anything. Others indicated that they
wanted to be friends with Mary. Mary
wasn't apparently involved at all,

Assums that Mary and the fiftesn girls
are in your Guldance class,
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Directions: In discussing one of the above situations,
include answers to the following questions:
1. What is the problem as you see 1t?
2. What steps, 1f any, would you take to prepare
yourself for handling this problem in a group
situation? :

3. What developmental task(s)'is (are) involved here?

. What would you use as your topic and how would
you introducs it to your class? Tllustrats,

5. What group guidance techniques do you think would
be most effectivs? Why?

(¢) Lesson Plan

Write a short essay on your ideas about "an ideal
Guidance lesson.'" Be concerned about objectives, content and
riethod. Specifly grade level and type of groun you ars Dlanning

to teach such a lesson to.
(d) Examples of Answers
Lxamples of answers to the Questionnaire:

1. If choice (2) was marked, and reascn given con-
cernsd the teacher'!s need for prevawatlon and the
clags's similar need, a mark of three was given (outb
of a possible five). No realization of ths
students! concern for the imbortancm of timeliness
in lessons was gledo

If choice (lj) was made, and reason given was
related to the importance of taking up thos
things that concern students, ‘a mark of four was
given. No concern for the students who had pre-
pared a report was indicated.

*ive marks were given for any answer that indicated
a need to consider the whole class, the students
who had prepared the report, the student who asked
the question, and the uoacne“4svpraparedness
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In this question, no answer was considered in-
correct, because the reason glven determined the
relsvance of the answer. However, (3) was the
poorsst choice.

2. A five point answer involved a combination of
several answers, in'most cases. The fourth answer

.
~t

was considered inappropriste-as it stands, but -as
part of a question on- gencralizing, it was worth
three marks,
‘Bases for rating answers to the Case study and the Lesson'plan.
Good answers in both instances indicated an awvarsness ofl
the limitations inherent in the Guidance classrcom situation,
but a sensitivity to the varying needs of students was expectedo
Also, good answers revealed an awareness that situations like
this were not unusual in schools, but that no single approach
in or out of a- classroom would "solve" the problem. The
definition of the problem was an important part of a good
answer. Good answers indicated that there were a number of
problems: relafiohship with peers, concept of leadership,
understanding of oneself and of others,
Poor anawers tended to focus on the individual, Bob or
lary, and regard:the other fifteen st&dents as a homogeneous
~Y¥mags." Those answers thét‘tended to be of the “happy ending"
type wvere regardéd as unrealistic.
The lesson plan was Jjudged for its content and
approprilateness to developmental levels. A good answer
indicated an awarsnsss of the developmental tasks at various

ages and grades. For example, a lesson plan cn authority
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figures (parents, teachers, policemen, etc.) was usually more

suitable for the junilor high school age grou?. Problems con=-

cerning philosophical values were usually more appropriate to

the senior secondary level,
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"APPENDIX C

Multivariate Equations

The equations resulting from the use of multivariate

procedures are presented in this section. Though odd con-

tradictions are apparent, there is generally agreement with the

essentially negative trend evident through all of the .analyses.

Four'regression equations for the four dependent

variables were obtained by stepwise deletion procedurses.

FaN

Equation 1. Y37

in which
N
Y37
X310

X9

Equation 2. Y38

in which

%29
Equation 3. The

- 20030 + a29' Xlo .3 o?LIu X29 “+ 3065 X32

predicted University composite rating on
student teaching

score on Tolerance scale (CPI)
score on Synergy scale (POI)
score on Q sort

'7835 + 003 X8 had oOLl_ Xlo + 013 X28 - 02X29

predicted University composite rating
converted to a classification of superior

~and non-superior (Wert et al., 195l)

score on Tolerancs séale (CPI)

score on Nature of man scale (POI)

score on Syhergy scale (POI)

equation for Yég was not Included in the
e

analysis, since st

nts! ratings were not used in

the study. -
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Equatlon l. Yuo = 9,12 ~--.11 X23
in which
A
Yho = predicted ratings of judges on demonstration

~lessons -
X23 = score on Existentiality scale (POI)
Those>variables'that weighted positively in the above

equations were:

(a) Socialization (CPI, #8), the degree of socilel
maturity, integrity, and rectitude which the
individual has ettained.

(b) Nature of man (POI, #28), the degree of the
constructive view of the nature of man,

(c) @ sort (#32), a measure of adjustment.
Those variables that weighted negatively were:

(a) Synergy (POI, #29), ability to transcend
dichotomies. '

(b) Existentiality (POI, #23), ability to react
without rigid adherence to principles.

The Tolerance score (CPI, #1l0) was positively weighted
for predicting criterion 37, the University composite rating,
but negatively weizhted when the same criterion was dichot~
omized to form qriterion 38. This kind of inconsistency may
well be attributable to sampling peculiarities. -Whatever the
explanation, it is hard to attach predictive meaning to XlO‘

In addition to these equations resulting from the use of
,multiple regression, two others‘were obtained by maxinizing any
predictive relationship that might exist by concehtrating only

on people in the top and bottom 27% (Kelley, 1939) on two
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criteria, the University composite rating, criterion 37, and
the rating of the demonstration lesson, criterion l,0. These
dependentvvariables wore then described as variableSvhlAand l3;
the selected groups were assigned vaiues of +.5 and =.5
(Johnson & Jackson, 1959, pp. LL5, uhé)”andftﬁe data were
processed in a stepwiée regression program using -all 36
-variables. This procedure offectively performé a stopwise
discriminant analysis. The following equations resulted.
Equation 1. 'Qul = <6010 + .0073 X3, =01l X23 /

in which

A ) _ '
th_= predicted dependent variable based on the
University composite rating

X12 = gscore on Communallty scale (CPrI)

X23 score on Existentiality scale (pPOI)

Equation 2. 'Qlu = 931 -=.012 Xg + ,0089 X;, =.009L X,

- ) - - 00L
.0183 X29 + 0049 XBh' « 02956 X3E
in which

= predicted dependsnt variable bassd on
b3 "ratings of demonstration lessons by judges

XB = gcore on Socialization scale (CPI)
X,., = score on Communality.-scals (CPI)
X_., = score on Self-actualized values scale {POI)

X29 = gcore on Synergy scale (POI)

score on Juestionnaire

36 = score on Lesson plan

5
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Those variables that weighted positively in the above

equations were:,

(a) Communality (CPI, #l2), the degree to which an

individualt!s responses and reaction correspond to
the modal pattern.

(b) The Questionnaire,

Those varilables that weighted negatively in the above

equations were:

(a)

Bxistentiality (POI, #23), ablility to react
without rigid adherence to principles.

Socialization (CPI, #8), dezree of social
maturity, integrity, and rectitude which the
individual has attained.

Self-actualized values (POI, #22), those values
characterizing self-actualized people.

Synergy (POI, #29), ability to transcend dichot-
omies,

Lesson plan.



