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ABSTRACT 

THE EFFECT OF AN ORAL READING PROGRAM ON READING ACHIEVEMENT, 

LISTENING VOCABULARY AND ATTITUDE TOWARD READING 

OF GRADE FIVE CHILDREN 

In a l l l e s s o n s , teachers communicate ideas o r a l l y i n t h e i r 

d a i l y contac t w i t h c h i l d r e n . I n t h i s o r a l p r e s e n t a t i o n teachers set 

models f o r c h i l d r e n o f c o r r e c t p r o n u n c i a t i o n , i n t o n a t i o n , and rhythm 

o f speech. L i s t e n i n g to these speech pa t t e rns i s o f pr imary impor t ­

ance to c h i l d r e n i n deve lop ing comprehension i n any language a r t s or 

communication s k i l l s program. 

Because i t p laces pr imary emphasis on i n t e r p r e t a t i o n , o r a l 

r ead ing by the teacher i s one approach to r ead ing i n s t r u c t i o n aimed 

a t deve lop ing p u p i l ' s l i s t e n i n g and read ing vocabulary and comprehen­

s i o n . When the teacher reads o r a l l y to the c h i l d r e n , she can a l t e r 

her speed, use i n f l e c t i o n , emphasis and pause, and create the a t ­

mosphere e s s e n t i a l to making the l i n e s sound as the author probably 

in tended them t o . I t i s assumed that t h i s k i n d o f r ead ing not on ly 

he lps to inc rease p u p i l s * l i s t e n i n g and r ead ing v o c a b u l a r y , but makes 

them aware o f the types o f content j u v e n i l e l i t e r a t u r e can o f f e r 

them. 

The major hypotheses o f t h i s s tudy-were: (1) to determine 

the e f f e c t o f a program o f o r a l r ead ing by the teacher on c h i l d r e n ' s 

s i l e n t read ing achievement, l i s t e n i n g vocabu la ry ; a t t i t u d e toward 



r e a d i n g ; (2) to determine the r e l a t i o n s h i p s between each o f the 

f o l l o w i n g f a c t o r s taken i n t u r n : s i l e n t reading achievement; 

l i s t e n i n g vocabu la ry ; a t t i t u d e toward r e a d i n g ; i n t e l l i g e n c e ; s o c i o ­

economic s t a t u s ; (3) to determine the d i f f e r e n c e s i f any, i n the 

s i l e n t read ing achievement, l i s t e n i n g vocabu l a ry , and a t t i t u d e toward 

r ead ing o f boys and g i r l s . 

E i g h t grade f i v e t eache r s , each teaching two read ing c l a s s e s 

i n the Vancouver s c h o o l s , were u t i l i z e d i n t h i s exper imenta l s tudy. 

One c l a s s taught by each teacher served as the c o n t r o l c l a s s and the 

o ther the exper imenta l c l a s s . In each case both c l a s s e s got the 

same read ing l e s sons from t h e i r t eacher . However, i n the experimen­

t a l group the f i f t y minute read ing l e s s o n was shortened to f o r t y 

minutes . The teacher read a c h i l d r e n ' s novel for the remaining ten 

minutes . The program l a s t e d for twelve weeks. 

As p r e t e s t s , the Gates M a c G i n i t i e Reading Tes ts Survey D  

Form M - l , the Peabody P i c t u r e Vocabu la ry Tes t Form A , and the San  

Diego County Inventory o f Reading A t t i t u d e were g iven i n the f i r s t 

week o f J anua ry , 1968. A l t e r n a t e forms o f the Gates M a c G i n i t i e Read­

i n g Tes t s Survey D and o f the Peabody P i c t u r e Vocabu la ry Tes t toge th ­

er w i t h the same form o f the San Diego County Inventory o f Reading  

A t t i t u d e were given as p o s t t e s t s i n the l a s t week o f March, 1968. 

A n a l y s i s o f covar iance was used to determine any d i f f e r e n c e 

i n the t reatment . 

Product-moment c o r r e l a t i o n c o e f f i c i e n t s were c a l c u l a t e d 
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between the means o f the g a i n scores on each o f the dependent v a r i a b l e s 

for bo th boys and g i r l s i n the exper imenta l as w e l l as i n the c o n t r o l 

group. 

The f i n d i n g s d i d not show any s i g n i f i c a n t d i f f e r e n c e i n s i ­

l e n t reading achievement, l i s t e n i n g vocabulary and a t t i t u d e toward 

read ing between the treatment groups . 

In the exper imental group, the boys seem to have b e n e f i t e d 

more than the g i r l s i n s i l e n t read ing comprehension. The boys com­

prehended be t t e r than the g i r l s a f t e r the t rea tment . 

The o r a l r ead ing by the teacher seems to have n u l l i f i e d the 

i n f l u e n c e o f i n t e l l i g e n c e and socio-economic s t a tus o f c h i l d r e n - o f 

low IQ and socio-economic l e v e l . C h i l d r e n o f these ca t ego r i e s i n the 

exper imenta l group made s i g n i f i c a n t l y grea ter ga ins i n s i l e n t r ead ing 

comprehension and t o t a l s i l e n t read ing achievement . than c h i l d r e n i n 

the same c a t e g o r i e s i n the c o n t r o l group. 

When socio-economic s t a tus was h e l d cons tan t , the r e l a t i o n ­

sh ips i n the exper imenta l group between i n t e l l i g e n c e and g a i n scores 

on each o f the dependent v a r i a b l e s were not s i g n i f i c a n t . A l l the 

c h i l d r e n i n t h i s group seemed to progress r e g a r d l e s s o f t h e i r i n t e l ­

l i g e n c e . 

When i n t e l l i g e n c e was h e l d cons tan t , i n the exper imenta l group, 

the r e l a t i o n s h i p s between socio-economic s ta tus and g a i n scores on 

each o f the dependent v a r i a b l e s were not s i g n i f i c a n t . However, the 

negat ive s i g n i f i c a n t r e l a t i o n s h i p s between socio-economic s t a tus and 



gain scores i n silent reading speed and accuracy and socio-economic 

status and total silent reading achievement for the g i r l s of low 

socio-economic level indicates that these girls improved in these 

two aspects or reading achievement. Also, the boys as well as the 

gi r l s of low socio-economic level progressed in their total silent 

reading achievement. 

These findings seem to suggest that boys particularly need 

some kind of reading materials ivhich increase their background of 

reading vocabulary and comprehension. 

Also, children of low I Q and socio-economic level seem to 

need some acquaintance with unfamiliar words, phrases and sentence-

structures which provide background for their later silent reading. 



CHAPTER I 

INTRODUCTION 

I n a l l l e s s o n s , teachers communicate ideas o r a l l y i n t h e i r 

d a i l y contac t w i t h c h i l d r e n . In t h i s o r a l p r e s e n t a t i o n teachers 

se t models fo r c h i l d r e n o f c o r r e c t p r o n u n c i a t i o n , i n t o n a t i o n , and 

rhythm o f speech. L i s t e n i n g to these speech pa t t e rns i s o f primary 

importance to, c h i l d r e n i n deve loping comprehension i n any language 

a r t s or communication s k i l l s program. As S t r i c k l a n d has s a i d : 

" L i s t e n a b i l i t y " l i k e r e a d a b i l i t y i s composed o f many 
f a c t o r s . ' Speech u t t e r e d i n p leasant tones , e a s i l y heard , 
and presented i n r h y t h m i c a l and f a m i l i a r sentence pa t t e rns 
f a c i l i t a t e s unders tand ing . In a d d i t i o n when t o p i c s are o f 
i n t e r e s t and w i t h i n the experience range o f c h i l d r e n , m o t i ­
v a t i o n to l i s t e n i s i n c r e a s e d . 

Because i t p laces pr imary emphasis on i n t e r p r e t a t i o n , o r a l 

r ead ing by the teacher i s one approach to r ead ing i n s t r u c t i o n aimed 

at deve loping p u p i l ' s l i s t e n i n g and read ing vocabula ry and compre­

hens ion . O r a l r ead ing i n v o l v e s the ac t o f i n t e r p r e t i n g and express ing 

2 

the thoughts and f e e l i n g s o f a w r i t e r to an i n t e r e s t e d l i s t e n e r . 

When the teacher reads o r a l l y to c h i l d r e n , she can a l t e r her speed, 

use i n f l e c t i o n , emphasis and pause, and crea te the atmosphere e s s e n t i a l 

to making the l i n e s sound as the author probably in tended them t o . 

I t i s assumed that t h i s k i n d o f read ing not o n l y helps to increase 

Ruth S t r i c k l a n d , The Language A r t s i n the Elementary School 
(Bos ton : D. C. Heath and C o . , 1957) , p . 1 2 1 . 

2 
S t e r l A r t l e y , "Technique r o r Developing O r a l Reading S k i l l , " 

A Report o f the T h i r t e e n t h Annual Conference and Course on 'Read ing , 
D. L . C l e l a n d , e d i t o r ( U n i v e r s i t y o f P i t t s b u r g h , June 17-18, 1957) p.109 
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p u p i l s ' l i s t e n i n g and read ing vocabula ry and extend t h e i r acquaintance 

w i t h d i f f e r e n t types o f sentence s t r u c t u r e , but a l so makes them aware 

o f the types o f content j u v e n i l e l i t e r a t u r e can o f f e r them. 

Paul McKee s t r e s s e d t h a t : 

Some c l a s s pe r iods ass igned to i n s t r u c t i o n i n c h i l d ­
r e n ' s l i t e r a t u r e i n Grades 3 through 6 should be devoted to 
the t e a c h e r ' s reading o f choice s e l e c t i o n to the p u p i l s . When 
t h i s o r a l r ead ing i s done w e l l , p u p i l s can g a i n cons ide rab le 
enjoyment o f e x c e l l e n t w r i t i n g s and become aware o f and i n t e r ­
es ted i n the types o f content which l i t e r a t u r e o f f e r s . A t 
times they can a l so add words to t h e i r v o c a b u l a r y , hear d i f f e r ­
ent sentence s t r u c t u r e s w i t h which they need to be more f a m i l i ­
ar than they a r e , and acqu i re background for t h e i r l a t e r s i l e n t 
r ead ing o f l i t e r a t u r e . ^ 

These gains i n r ead ing and l i s t e n i n g achievement r e s u l t i n g from 

t eache r s ' r ead ing to c h i l d r e n have not been expe r imen ta l l y demonstrated. 

I n the c lass room, p u p i l s ' r e p e t i t i o n o f words i s o f t en cons idered proof 

o f l i s t e n i n g . Teachers have taken fo r granted that a background o f 

knowledge and s k i l l i s r e q u i r e d f o r e f f i c i e n t l i s t e n i n g . They them­

se lves have not been f u l l y i n s t r u c t e d about the s k i l l s o f l i s t e n i n g . 

T h i s l a c k o f t r a i n i n g i s ev iden t when they c a u t i o n p u p i l s to l i s t e n 

wi thou t g i v i n g them any i n s t r u c t i o n i n how to l i s t e n . 

The study o f a t t i t u d e toward read ing i s needed for be t t e r under­

s tand ing o f r ead ing p rocess . ' Spache b e l i e v e s that many d i s c r e p a n c i e s 

between i n t e l l i g e n c e and read ing t e s t r e s u l t s can be e x p l a i n e d by 

f a c t o r s such as a t t i t u d e toward r e a d i n g , socio-economic s t a tus and 

3 
Paul McKee, Reading a Program o f I n s t r u c t i o n for the Element-

ary S c h o o l , (New Y o r k : Houghton M i f f l i n C o . , 1966) , p . 453. 



4 
the exposure o f r ead ing m a t e r i a l s a l l o f which i n f l u e n c e read ing 

performance. On the o ther hand, McKee r e p o r t s that adequate i n s t r u c t ­

i o n i n read ing p rov ides for the teach ing o f c e r t a i n unders tand ings , 

c e r t a i n s k i l l s , and c e r t a i n a t t i t u d e s , a l l o f which taken together 
5 

constitute read ing power. 

I f the development o f f avorab le a t t i t u d e s toward read ing i s 

an o b j e c t i v e i n r ead ing i n s t r u c t i o n , then s t u d i e s o f c h i l d r e n ' s a t t i ­

tude toward read ing should be made. 

T h i s r e sea rch was an attempt to d i s cove r the r e l a t i o n s h i p s 

among f i n d i n g s i n read ing achievement, l i s t e n i n g vocabula ry and 

a t t i t u d e toward r e a d i n g . » 

I . THE PROBLEM 

The major purposes o f t h i s study were: (1) to determine the 

e f f e c t o f a program o f o r a l r ead ing by the teacher on c h i l d r e n ' s 

s i l e n t r ead ing achievement, l i s t e n i n g vocabulary and a t t i t u d e toward 

r e a d i n g ; (2) to determine the r e l a t i o n s h i p s between each o f the f o l l o w ­

i n g f a c t o r s taken i n t u r n : s i l e n t read ing achievement; l i s t e n i n g v o c a ­

b u l a r y ; a t t i t u d e toward r e a d i n g ; i n t e l l i g e n c e ; socio-economic s t a t u s ; 

(3) to determine the d i f f e r e n c e s , i f any, i n the s i l e n t read ing achieve 

ment, l i s t e n i n g vocabula ry and a t t i t u d e toward r ead ing o f boys and g i r l 

4 
George D. Spache, " C o n s t r u c t i o n and V a l i d a t i o n or a Work-

Type A u d i t o r y Comprehension Reading T e s t , " E d u c a t i o n a l and P s y c h o l o ­
g i c a l Measurement, 10 :249 , Summer, 1950. 

5 
Paul McKee, The Teaching o f Reading i n the Elementary School 

<>Gambridge, Massachuse t t s : Houghton M i f f l i n C o . , 1948) , p .129 . 



Hypotheses t e s t e d . The f o l l o w i n g hypotheses were te s t e d : 

1. There are significant d i f f e r e n c e s between the means of the 

gains o f the experimental and c o n t r o l groups i n each o f the f o l l o w i n g 

measured v a r i a b l e s : 

a. s i l e n t reading speed and accuracy 

b. s i l e n t reading vocabulary 

c. s i l e n t reading comprehension 

d. t o t a l s i l e n t reading achievement 

e. l i s t e n i n g vocabulary 

f . a t t i t u d e toward reading 

when the groups are s t a t i s t i c a l l y equated w i t h respect to p r e t e s t 

scores on those v a r i a b l e s , on socio-economic s t a t u s , and on i n t e l l i g e n c e . 

2 . There are s i g n i f i c a n t d i f f e r e n c e s between the means o f 

the gains o f the boys and the g i r l s i n the experimental group i n each 

of the measured v a r i a b l e s . 

3. In the experimental and c o n t r o l groups there aire s i g n i f i ­

cant r e l a t i o n s h i p s between gains i n : 

a. reading achievement and l i s t e n i n g vocabulary 

b. l i s t e n i n g vocabulary and a t t i t u d e toward reading 

c. reading achievement and a t t i t u d e toward reading 

4. There are s i g n i f i c a n t r e l a t i o n s h i p s between i n t e l l i g e n c e 

as measured by an i n t e l l i g e n c e t e s t and the £galn scores i n each o f 

the measured v a r i a b l e s i n both the experimental and c o n t r o l groups. 

5. There are a l s o s i g n i f i c a n t r e l a t i o n s h i p s between s o c i o -



economic s t a tus as measured by an o c c u p a t i o n a l s ca l e and the ga in 

scores i n each o f the measured v a r i a b l e s . 

6. I f socio-economic s t a tu s i s h e l d cons tan t , there w i l l be 

p o s i t i v e r e l a t i o n s h i p s between i n t e l l i g e n c e and the g a i n scores i n 

each o f the measured v a r i a b l e s , i n both sex groups and i n both t r e a t ­

ment groups. 

7 . I f i n t e l l i g e n c e i s h e l d cons t an t , there w i l l be p o s i t i v e 

r e l a t i o n s h i p s between socio-economic s t a tu s and the ga in scores i n 

each o f the measured v a r i a b l e s , i n both sex groups and i n both t r e a t ­

ment groups . 

5 , 6 , 7 , 8 

Importance o f the s tudy . S tud ie s have been made o f 

the d i f f e r e n c e s between c h i l d r e n ' s l i s t e n i n g achievement and read ing 

achievement a f t e r they have exper ienced a s t r u c t u r e d program i n the 

development o f l i s t e n i n g s k i l l s . The f i n d i n g s o f these s tud i e s i n d i c a t e 
9 ' • 

the importance o f t each ing l i s t e n i n g . Hoivever, Horrwor th s t a t e d t h a t , 

5 
C . I . E r i c k s o n I r v i n g K i n g , "A Comparison o f V i s u a l and 

O r a l P r e s e n t a t i o n o f Les son i n the Case o f P u p i l s From the T h i r d to 
N i n t h Grades , " School and S o c i e t y , 6 : 1 4 6 - 4 8 , 1 9 4 7 . 

6 
R . D . R u s s e l l , "A Comparison o f Two Methods o f L e a r n i n g , " 

J o u r n a l o f E d u c a t i o n a l Resea rch , 18 :235-38 , 1928. 

W i l l i a m E . Young, "The R e l a t i o n o f Reading'Comprehension 
and R e t e n t i o n to Hear ing Comprehension a n d ' R e t e n t i o n , " J o u r n a l o f 
Exper imenta l E d u c a t i o n , 5 :30-39 , September, 1936. 

8 
R i c h a r d S. Hampleman, "Comparison o f L i s t e n i n g and Reading 

Comprehension A b i l i t y o f Four th and S i x t h G r a d e . P u p i l s , " (unpubl i shed 
d o c t o r a l d i s s e r t a t i o n , Ind iana U n i v e r s i t y , 1955) , p . 220. 

9 
G l o r i a L . Hor rwor th , " L i s t e n i n g : A Facet o f O r a l Language," 

Elementary E n g l i s h , 43:856-864, Oc tober , 1966. 
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even though l i s t e n i n g was be ing taught i n some s c h o o l s , the gap be­

tween the a c t u a l t each ing o f l i s t e n i n g and re sea rch on l i s t e n i n g was 

s t i l l great due to the d i f f i c u l t y o f ga the r ing d a t a , the l a c k o f t each­

er p r epa ra t i on and o f access by the teacher to the t o o l s and techniques 

f o r t each ing t h i s s k i l l . E v i d e n t l y , s t u d i e s have not been done i n 

which the c h i l d r e n are r e q u i r e d to l i s t e n but are not b e i n g t i d e l i b e r a t e -

l y taught a s t r u c t u r e d program o f l i s t e n i n g s k i l l s development. 

V i r t u a l l y the o n l y i n s t r u c t i o n i n l i s t e n i n g tha t c h i l d r e n and 

young people r e c e i v e i n schoo ls i s the qu i t e u s e l e s s admoni t ion to 
10 

'pay a t t e n t i o n ' and l i s t e n c a r e f u l l y . The teacher i s not f u l l y 

aware tha t i f ever c h i l d r e n understand what they hear , i t i s because y~ 

the ideas they l i s t e n to are c l o s e l y r e l a t e d to t h e i r i n t e r e s t s and 

expe r i ences . On the other hand, i f c h i l d r e n are d i s t r a c t e d by people 

and th ings around them, they may appear to be l i s t e n i n g to the ideas 

be ing presented but l i t t l e or no i n t e r a c t i o n i s t a k i n g p l a c e . Thus 

the c h i l d r e n may not be comprehending what they are h e a r i n g . S ince 
57.5 per cent o f c h i l d r e n ' s school days i s spent l i s t e n i n g to the 

11 

t eache r , i t i s important to determine the q u a l i t y o f t h e i r l i s t e n ­

i n g when they have r e c e i v e d no formal program o f l i s t e n i n g i n s t r u c t i o n . 

The pr imary purpose o f t h i s study was to determine the e f f e c t 

o f a program o f o r a l r ead ing by the teacher on c h i l d r e n ' s s i l e n t r e a d -

H a r o l d A . Anderson, "Needed Research i n L i s t e n i n g , " Elemen­
t a r y E n g l i s h , 36:215-25, A p r i l , 1 9 5 2 . 

11 
Mi r i am E . W i l t , "A Study o f Teacher Awareness o f L i s t e n i n g 

as a b a c t o r i n Elementary E d u c a t i o n , " (unpubl i shed d o c t o r a l d i s s e r t a ­
t i o n , Pennsy lvan ia S ta te C o l l e g e , U n i v e r s i t y Park , 1949) , pp .190-91. 



i n g speed, vocabulary and comprehension, t o t a l s i l e n t r ead ing ach i eve ­

ment, l i s t e n i n g ' vocabulary and a t t i t u d e toward r ead ing when no d i s ­

c u s s i o n occu r r ed f o l l o w i n g the o r a l r e a d i n g . A need e x i s t e d to e v a l ­

uate the o b j e c t i v e s o f the B r i t i s h Columbia Language A r t s Program fo r  

Grades IV and V I , r e l a t e d to the development o f " s k i l l s o f l i s t e n i n g 

. . . a t t i t u d e s , a p p r e c i a t i o n and h a b i t s necessary f o r e f f i c i e n t 
12 

progress i n the E n g l i s h l anguage , " when teachers do not teach a 

program o f l i s t e n i n g and when no i n t e r a c t i o n or d i s c u s s i o n between 

the c h i l d r e n and teacher takes p l a c e . 

A second purpose o f t h i s study was to determine the s i g n i f i c a n t 

d i f f e r e n c e s o f the mean g a i n scores between the c o n t r o l and experiment­

a l groups i n s i l e n t r ead ing speed and accuracy , vocabu la ry and compre­

hens ion , and i n t o t a l s i l e n t read ing achievement, a l l as measured by 

the Gates M a c G i n i t i e Reading Tes ts Survey D Forms M - l and M - 2 ; i n l i s ­

t en ing vocabula ry as measured by the Peabody P i c t u r e Vocabulary Tes t ; 

and i n a t t i t u d e toward read ing as measured by the San Diego Inventory  

o f Reading A t t i t u d e . The r e l a t i o n s h i p s between l i s t e n i n g vocabulary 

and r ead ing achievement, l i s t e n i n g vocabula ry and a t t i t u d e toward 

r e a d i n g , r ead ing achievement and a t t i t u d e toward read ing was a l so 

s t u d i e d . 

A f i n a l purpose o f t h i s study was to determine the e f f e c t o f 

the v a r i a b l e s i n t e l l i g e n c e , socio-economic s t a t u s , and sex on c h i l d -

12 
Department o f E d u c a t i o n , A Guide to Teaching the E n g l i s h  

Language A r t s , Intermediate L e v e l s 11 , 12 , and 13 (Grades I V , V , and 
VI) ( V i c t o r i a , B . C . : The Department o f E d u c a t i o n , 1967!),pp. 1-11. 
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r e n ' s r ead ing achievement, l i s t e n i n g vocabu la ry , and a t t i t u d e s t o ­

ward r e a d i n g . 

I I . DEFINITION OF TERMS 

Reading program. In t h i s s tudy, each teacher taught r ead ing 

to two grade f i v e c l a s s e s one o f which was the exper imenta l and the 

o ther the c o n t r o l group. The teacher prepared the same l e s sons fo r 

both groups . In the exper imenta l group, ten minutes o f the f i f t y 

minute p e r i o d was devoted to o r a l r ead ing by the t eacher . In the 

c o n t r o l group, the f u l l f i f t y minute p e r i o d was used i n the same 

manner as i n the exper imenta l group except t ha t the teacher d i d not 

read to the c l a s s f o r t en minutes , however, she cont inued the d i s c u s ­

s i o n o f the l e s s o n . Th i s r ead ing program l a s t e d fo r twelve weeks. 

Reading achievement. The aspec t s o f r ead ing achievement r e ­

f e r r e d to i n t h i s study are s i l e n t r ead ing speed and accuracy , v o c a ­

b u l a r y and comprehension, and t o t a l s i l e n t r ead ing achievement. 

S i l e n t r ead ing speed and accuracy i s de f ined by the r a p i d i t y o f r ead ­

i n g w i t h unders tand ing ; s i l e n t r ead ing vocabulary as a sampling o f 

c h i l d r e n ' s r ead ing vocabu la ry ; s i l e n t r ead ing comprehension as the 

c h i l d r e n ' s a b i l i t y to read w i t h unders tanding and f i l l i n blank 

spaces i n c e r t a i n prose passages. 

L i s t e n i n g . L i s t e n i n g i n t h i s study i s de f ined as the pass ive 

form o f l i s t e n i n g where no d i s c u s s i o n or i n t e r a c t i o n takes place be­

tween the c h i l d r e n and the teacher doing the o r a l r e a d i n g . 
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L i s t e n i n g vocabu l a ry . T h i s terra i s used to desc r ibe the mean­

i n g o f a word the c h i l d r e n hear and a s s o c i a t e w i t h the p r o j e c t e d p i c ­

tures o f the Peabody P i c t u r e Vocabulary T e s t . 

A t t i t u d e toward r e a d i n g . T h i s term i n c l u d e s the r e l a t i o n s h i p s 

o f a t t i t u d e toward fheureading process i t s e l f , o f a t t i t u d e and success 

i n r ead ing and o f the development o f a t t i t u d e from the content o f the 

r ead ing m a t e r i a l s . I t i s a l s o used to desc r ibe the c h i l d r e n ' s d e s i r e 

to r e a d , t h e i r choice o f m a t e r i a l s and the time they spent i n t h e i r 

r e a d i n g . 

I I I . SCOPE AND LIMITATION 

T h i s study has been planned to exp lore the e f f e c t i v e n e s s o f a 

program o f o r a l r ead ing by the teacher on the development o f Grade F ive 

c h i l d r e n ' s s i l e n t read ing achievement, l i s t e n i n g vocabu l a ry , and a t t i ­

tude toward r e a d i n g . Grade F i v e c h i l d r e n have been s e l e c t e d fo r t h i s 
1 3 , 14 

study because r e sea rch s tud i e s have shown the advantages o f 

l i s t e n i n g over read ing as a mode o f l e a r n i n g to be g rea tes t e a r l y i n 

the in te rmedia te grades and l e s s d u r i n g the l a t e r elementary y e a r s . 

A p o s s i b l e l i m i t a t i o n o f the procedures i n t h i s experiment i s 

the f a c t that the s t o r i e s were read by e igh t d i f f e r e n t t eachers . The 

t e a c h e r ' s i n t e r e s t i n the program, h i s t each ing a b i l i t y , and h i s pe r -

Young, op . c i t . p . 32. 
14 

M y r t l e C l a r a Studdard Bonner, "A C r i t i c a l A n a l y s i s o f the 
R e l a t i o n s h i p o f Reading A b i l i t y to L i s t e n i n g A b i l i t y , " (unpubl i shed 
d o c t o r a l d i s s e r t a t i o n , Auburn U n i v e r s i t y , Auburn, 1960) ,p .130 . 
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s o n a l i t y would a f f e c t the o r a l r ead ing and the a d m i n i s t r a t i o n o f the 

t e s t s . However, many o f the i n d i v i d u a l teacher v a r i a b l e s w i l l be con­

t r o l l e d because the same teacher taught a p a i r o f c o n t r o l and e x p e r i ­

mental c l a s s e s . S i m i l a r l y , c l a s s d i s c u s s i o n f o l l o w i n g the o r a l r ead ­

i n g was not pe rmi t t ed i n order to c o n t r o l the i n f l u e n c e o f d i f f e r e n t 

t e a c h e r ' s a b i l i t i e s to he lp p u p i l s l e a r n through such d i s c u s s i o n . 

I t i s p o s s i b l e , though, tha t some "Hawthorne e f f e c t " may have permeat­

ed the exper imenta l t each ing s i t u a t i o n and may have been c a r r i e d over 

to the c o n t r o l group. 



CHAPTER I I 

REVIEW OF RELATED LITERATURE 

Because o f the l a c k o f r e sea rch d i r e c t l y r e l a t e d to the study 

o f l i s t e n i n g a c t i v i t y when no i n t e r a c t i o n between teacher and c h i l d r e n 

takes p l a c e , the w r i t e r was ab le to r epo r t o n l y the l i t e r a t u r e concern­

i n g programs o f c r e a t i v e and a c t i v e forms o f l i s t e n i n g . The f o l l o w i n g 

review i n c l u d e s s t u d i e s i n v o l v i n g (1) the r e l a t i v e e f f e c t i v e n e s s o f 

l i s t e n i n g and r ead ing as modes o f l e a r n i n g ; (2) the f a c t o r s that i n f l u ­

ence l i s t e n i n g and read ing a c t i v i t i e s ; (3) c h i l d r e n ' s a t t i t u d e toward 

r e a d i n g . 

I . LISTENING AS MODE OF LEARNING 

The importance o f teaching l i s t e n i n g as one o f the language 

a r t s has r e c e n t l y r e c e i v e d some a t t e n t i o n by bo th a d m i n i s t r a t o r s and 

t eache r s . S tud ie s have been made to a s c e r t a i n the e f f e c t o f such 

t r a i n i n g on l e a r n i n g i n genera l and on read ing i n p a r t i c u l a r . In 

a t tempt ing to measure the e f f e c t i v e n e s s o f l e a r n i n g by l i s t e n i n g over 
I .:. 

l e a r n i n g by r e a d i n g , R u s s e l l planned a l i s t e n i n g program for c h i l d r e n 

i n grades f i v e , seven and e i g h t . The same m a t e r i a l s were read twice 

by the teacher to one group o f c h i l d r e n , by the c h i l d r e n themselves 

i n a second group a t the ra te o f speed the teacher used to read i n the 

f i r s t group, and by the c h i l d r e n themselves a t t h e i r own read ing speed 

I 
R. D. R u s s e l l , "A Comparison o f Two Methods o f L e a r n i n g , " 

J o u r n a l o f E d u c a t i o n a l Resea rch , 18:235-38, 1928. 



i n the t h i r d group. He r epo r t ed that grade f i v e c h i l d r e n l e a r n e d more 

by the o r a l p r e s e n t a t i o n than by t h e i r own s i l e n t r e a d i n g . In grade 

seven, the r e l a t i v e e f f e c t i v e n e s s o f read ing and l i s t e n i n g were p r ac ­

t i c a l l y equal and i n grade n i n e , r ead ing was s l i g h t l y f avo red . Of these 

two ways o f t each ing r e a d i n g , that i s l i s t e n i n g to m a t e r i a l s twice or 

r ead ing s i l e n t l y , R u s s e l l concluded that ne i the r was more e f f e c t i v e than 

the o t h e r . 
2 

Rank in compared read ing and l i s t e n i n g a b i l i t y o f c h i l d r e n 

i n grades three through seven. I n the exper imenta l group he had the 

teachers read the p o r t i o n o f the D e t r o i t Reading Test I I I which c h i l d ­

r e n o r d i n a r i l y read s i l e n t l y and had the c o n t r o l group read the t e s t 

s i l e n t l y acco rd ing to the procedure . The grade placement median i n 

l i s t e n i n g and r ead ing were compared a t each grade l e v e l . The f i n d i n g s 

showed tha t the d i f f e r e n c e between the two modes o f p r e s e n t a t i o n was 

g r e a t l y i n favor o f l i s t e n i n g at the grade three l e v e l . However, t h i s 

advantage tended to become l e s s at the beg inn ing o f grade f i v e . I t 

seems ev ident that the l e s s competent the c h i l d r e n are i n read ing the 

be t t e r l i s t e n e r s they become and v i c e v e r s a . Rankin concluded that 

f o r elementary school c h i l d r e n the ra te o f development i n l i s t e n i n g 

comprehension i s much greater than i n r e a d i n g . 
3 

Young s t u d i e d the r e l a t i v e e f f e c t i v e n e s s o f d i f f e r e n t modes 

o f p r e s e n t a t i o n namely; (1) the teacher read a loud a s e l e c t i o n to the 

2 
Pau l T. R a n k i n , " L i s t e n i n g A b i l i t y I I : I t s Importance, 

Measurement and Development," Chicago School J o u r n a l , 12:417-20, 
June , 1930. 

3 
W i l l i a m E . Young, "The R e l a t i o n o f Reading Comprehension 

and R e t e n t i o n to Hea r ing Comprehension and R e t e n t i o n , " J o u r n a l  
o f Exper imenta l E d u c a t i o n , 5:30:.39, September, 1936. 
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p u p i l s ; (2) the teacher read a loud w h i l e the c h i l d r e n read the same 

m a t e r i a l s i l e n t l y ; (3) the c h i l d r e n read the s e l e c t i o n s i l e n t l y once 

a t t h e i r own r a t e ; (4) the c h i l d r e n read the s e l e c t i o n s i l e n t l y once 

for the l e n g t h o f time the teacher read a loud i n the f i r s t method. 

Each s e l e c t i o n was presented once i n each c l a s s , and each c l a s s exper ­

i enced at l e a s t three modes o f p r e s e n t a t i o n . The f i n d i n g s showed a 

p o s i t i v e d i f f e r e n c e i n favor o f the o r a l p r e s e n t a t i o n s . The t e a c h e r ' s 

o r a l p r e s e n t a t i o n alone was e f f e c t i v e as when t h i s o r a l p r e s e n t a t i o n 

was s imultaneous w i t h the c h i l d r e n ' s s i l e n t read ing o f the same s e l e c ­

t i o n . However, when the teacher v a r i a b l e was h e l d cons tan t , the p o s i ­

t i v e d i f f e r e n c e i n favor o f the o r a l p r e s e n t a t i o n i n the f i r s t and 

second methods over the r e a d i n g p r e s e n t a t i o n o f the same m a t e r i a l s 

i n the t h i r d o f f o u r t h methods d i d not show; they were e q u a l l y e f f e c t i v e . 

From the above f i n d i n g s i t i s apparent that l i s t e n i n g and 

read ing as modes o f l e a r n i n g are almost e q u a l l y e f f e c t i v e when the 

a t t r i b u t i n g f a c t o r s o f the teacher i s h e l d cons tan t . However, i n the 

lower grades , l i s t e n i n g seems to be a more e f f e c t i v e way o f l e a r n i n g . 

I t i s p o s s i b l e that i f c h i l d r e n were taught l i s t e n i n g s k i l l s e a r l y i n 

these grades , they cou ld be more e f f i c i e n t r eade r s . N e v e r t h e l e s s , 

formal i n s t r u c t i o n i n school i s d i r e c t e d more towards r ead ing than 

l i s t e n i n g . 

4 
C a n f i e l d des igned an experiment to gather i n f o r m a t i o n on 

4 
G. Robert C a n f i e l d , "How U s e f u l Are Lessons on L i s t e n i n g , " 

Elementary School J o u r n a l , 62:147-51, December, 1961. 



the e f f e c t i v e n e s s o f d i r e c t and i n d i r e c t i n s t r u c t i o n fo r deve lop ing 

the a b i l i t y o f grade f i v e c h i l d r e n to understand the spoken language. 

In one exper imenta l group where d i r e c t i n s t r u c t i o n was used , the t r a i n ­

i n g emphasized the q u a l i t i e s o f a good l i s t e n e r . The teachers i n t h i s 

group at tempted, w i t h the a i d o f twelve prepared l e s s o n s , v a r i e d t e c h ­

n iques and dev ices to develop the l i s t e n i n g s k i l l s o f the c h i l d r e n . 

I n the second exper imenta l group where the i n s t r u c t i o n was i n d i r e c t , 

the teachers used the same twelve l e s sons but the q u a l i t i e s o f a good 

l i s t e n e r were not g iven any emphasis. A t h i r d group which served as 

the c o n t r o l group d i d not r e c e i v e any l e s sons or t r a i n i n g fo r the dev-

lopment o f a good l i s t e n e r . The mean gains i n l i s t e n i n g a b i l i t y o f 

both exper imenta l groups compared w i t h the c o n t r o l group were s t a t i s ­

t i c a l l y s i g n i f i c a n t at the .01 l e v e l . N e v e r t h e l e s s , when the mean 

scores were adjus ted by the a n a l y s i s o f c o v a r i a n c e , the s i g n i f i c a n t 

d i f f e r e n c e s among the mean ga ins of the groups independent o f the 

i n i t i a l d i f f e r e n c e s i n l i s t e n i n g s k i l l f a i l e d to show. 

Even though the ga ins i n l e a r n i n g appear to favor the groups 

who r e c e i v e d formal i n s t r u c t i o n i n l i s t e n i n g s k i l l s , the four s tud i e s 

c i t e d above do not supply s u f f i c i e n t evidence to i n d i c a t e that e i t h e r 

l i s t e n i n g or r ead ing i s supe r io r to the o ther as mode o f l e a r n i n g . 

I I . FACTORS, THAT INFLUENCE READING AND LISTENING ACTIVITIES 

Reading achievement. Most r e sea rch s t u d i e s on the r e l a t i o n ­

sh ip between l i s t e n i n g and other language a r t s have been centered 

around the e f f e c t o f l i s t e n i n g a b i l i t y on read ing achievement. 
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5 
B e r r y s a i d tha t comprehension o f the spoken word i s p o s i t i v e l y r e l a t e d 

6 

to comprehension o f the p r i n t e d i rord . H i l d r e t h supported t h i s s t a t e ­

ment w i t h the f i n d i n g s tha t l e a r n i n g to recognize words i s more e a s i l y 

accompl ished when the words met i n r ead ing are i n the l i s t e n i n g and 
7 

speaking vocabula ry o f the c h i l d . Acco rd ing to Young in te rmedia te 

c h i l d r e n who do p o o r l y i n comprehending what they read do p o o r l y i n 

comprehending what they hear . L i k e w i s e , S p e a r i t t concluded tha t 

c h i l d r e n who d i d w e l l on read ing and reasoning t e s t s and who c o u l d 

remember l ong sequences o f symbols tended to do w e l l i n l i s t e n i n g 

comprehension t e s t s . 
9 

Winter found a c o r r e l a t i o n o f ;53 between l i s t e n i n g and r e a d ­

i n g comprehension, .51 between l i s t e n i n g and read ing vocabula ry both 

o f which are s i g n i f i c a n t a t the .01 l e v e l . She concluded tha t l i s t e n ­

i n g and read ing have many f a c t o r s i n common xirtiich make one as impor t -
10 

ant as the o ther i n l e a r n i n g . Many supported t h i s f i n d i n g : w i t h the 

c o n c l u s i o n that a c lo se r e l a t i o n s h i p e x i s t s between s k i l l s i n v o l v e d 5 
A l t h e a B e e r y , " I n t e r r e l a t i o n s h i p s Between L i s t e n i n g and Other 

Language A r t s A r e a s , " Elementary E n g l i s h , 3 1 : 3 6 - 4 5 M a r c h , 1954. 
6 

Gertrude H i l d r e t h , "An I n d i v i d u a l Study i n Word R e c o g n i t i o n , " 
Elementary School J o u r n a l , 35:606-19, A p r i l , 1 9 4 5 . 

7 
Young, o p . c i t . 

8 
Donald S p e a r i t t , "A F a c t o r i a l A n a l y s i s o f L i s t e n i n g Compre­

h e n s i o n , " (unpub l i shed d o c t o r a l d i s s e r t a t i o n , Harvard U n i v e r s i t y , 1 9 6 1 ) . 
9 

C l o t i l d a W i n t e r , " L i s t e n i n g and L e a r n i n g , " Elementary E n g l i s h , 
43:569-72, Oc tober , 1966. 

16 
Wesley A . Many, " Is There R e a l l y Any Di f fe rence -Read ing v s . 

L i s t e n i n g ? " The Reading Teacher , 19 :110-13 , November, 1965. 



i n comprehending o r a l l y and i n comprehending v i s u a l l y presented 

m a t e r i a l s . 
11 

H o l l o w ' s study was designed p r i m a r i l y to determine whether 

a planned program o f l i s t e n i n g i n s t r u c t i o n would improve the l i s t e n ­

i n g a b i l i t i e s o f in te rmedia te grade c h i l d r e n and whether a b i l i t y to 

l i s t e n was r e l a t e d to r ead ing achievement. Her f i n d i n g s r evea l ed a 

p o s i t i v e c o r r e l a t i o n o f .55 between l i s t e n i n g and read ing comprehen­

s i o n , .47 between l i s t e n i n g and read ing vocabula ry both o f which were 

s i g n i f i c a n t a t the .01 l e v e l . 

L i s t e n i n g and read ing are s k i l l s which i n v o l v e the processes 

o f comprehension, e v a l u a t i o n , and i n t e r p r e t a t i o n but both d i f f e r i n 

t h e i r manner o f r e c e p t i o n . Reading can be done a t the i n d i v i d u a l ' s 

own r a t e o f speed and i f some p o r t i o n o f the s e l e c t i o n was not f u l l y 

unders tood i t can be r e - r e a d . On the o ther hand, the l i s t e n e r depends 

upon the speaker who c o n t r o l s the speed o f h i s u t t e r a n c e s , the emphasis 

o f h i s messages and the i n t e r a c t i o n tha t may occur i n the l i s t e n e r . 

The re fo re , the l i s t e n e r may or may not have the oppo r tun i t y to compre­

hend the message and be able to r e t a i n the p e r t i n e n t i n f o r m a t i o n . 

The fo rego ing s tud i e s have shown the r e l a t i o n s h i p between 

l i s t e n i n g and r e a d i n g . Th i s r e l a t i o n s h i p i s important i n l e a r n i n g 

from a l o g i c a l p o i n t o f v i e w , a l s o , L i s t e n i n g i s the f i r s t o f the 

language a r t s a c h i l d l e a r n s to use , so i t i s the b a s i s fo r l e a r n i n g 

the o ther language a r t s . Through l i s t e n i n g c h i l d r e n can l e a r n new 

11 
Mary K e v i n H o l l o w , "An Exper imenta l Study o f L i s t e n i n g 

Comprension a t the Intermediate Grade L e v e l , " (unpubl i shed d o c t o r a l 
d i s s e r t a t i o n , Fordham U n i v e r s i t y , 1955) . 
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words, phrases , and sentence s t r u c t u r e s a l l o f which are important i n 

b u i l d i n g power i n r e a d i n g . A l s o , because l e a r n i n g through l i s t e n i n g 

i s e q u a l l y e f f e c t i v e as l e a r n i n g through r e a d i n g , e s p e c i a l l y i n the 

e a r l y school yea r s , i t i s necessary tha t both l i s t e n i n g and r ead ing 

s k i l l s be taught f o r m a l l y and s imu l t aneous ly . 

I n t e l l i g e n c e . The important r o l e i n t e l l i g e n c e p l ays i n deve lop ­

i n g l i s t e n i n g and read ing s k i l l s has been s t u d i e d by many r e sea r che r s . -

12 
P r a t t r e p o r t e d tha t i n t e l l i g e n c e i s as important i n read ing a b i l i t y 

13 

as i t i s i n l i s t e n i n g a b i l i t y . Ho l low concluded that sys temat ic 

i n s t r u c t i o n i n l i s t e n i n g comprehension s u b s t a n t i a l l y b e n e f i t e d those 

p u p i l s w i t h l o w , average and h igh i n t e l l i g e n c e . The p o s i t i v e c o r r e l a ­

t i o n s between l i s t e n i n g and i n t e l l i g e n c e i n the three group l e v e l s 

were a l l s i g n i f i c a n t at the .01 l e v e l . Cons i s t en t f i n d i n g s between 
14 

l i s t e n i n g and i n t e l l i g e n c e were r e p o r t e d by W i n t e r . These s tud i e s 

i n d i c a t e d tha t i n t e l l i g e n c e i s a c o n t r i b u t i n g f a c t o r i n the l i s t e n i n g 

and read ing a b i l i t i e s o f c h i l d r e n . 

A l though the r e l a t i o n s h i p between l i s t e n i n g and i n t e l l i g e n c e 
15,16 

was found to be s i g n i f i c a n t at the .01 l e v e l , a major c r i t i c i s m 

Edward F r a t t , "Exper imenta l E v a l u a t i o n o f a Program for 
the Improvement o f L i s t e n i n g , " Elementary School J o u r n a l , 43:315-20, 
March , 19 56. 

1 3 I b i d . , . p . 320. . 
14, T . ^ 

W i n t e r , op . c i t . 
15 

W i l l i a m Bruce Legge , "Comparison o f L i s t e n i n g A b i l i t i e s o f 
In termediate Grade P u p i l s Ca tego r i zed A c c o r d i n g to I n t e l l i g e n c e , A c h i e v e ­
ment and S e x , " (unpubl i shed d o c t o r a l d i s s e r t a t i o n , D i s . A b s t . 2947-A, 
1966) . 

16 
C a n f i e l d , op . c i t . 
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o f l i s t e n i n g t e s t s i n t h e i r resemblance to i n t e l l i g e n c e t e s t s . The 

same b a s i c method o f p r e sen t ing m a t e r i a l o r a l l y to i n d i c a t e under­

s t and ing i s a p a t t e r n used i n both t e s t s . There fo re , i t i s necessary 

to be cau t ious i n u s i n g i n t e l l i g e n c e t e s t scores as the o n l y f ac to r 

t ha t would a f f e c t the c h i l d ' s success i n s c h o l a s t i c achievement. 

Ross s t a t e d t h a t : 

'rfe commonly assume that the d i r e c t i o n o f r e l a t i o n s h i p 
i s from i n t e l l i g e n c e to l i s t e n i n g . How b r i g h t the c h i l d i s 
determined by how w e l l he l i s t e n s . I t i s i n t e r e s t i n g to con­
j e c t u r e whether the oppos i te might not be t r u e . The c h i l d who 
f o r one reason or ano ther , never l e a r n s to l i s t e n l i v e s i n a 
self-made c e l l i s o l a t e d from the w o r l d about h im. As s u r e l y 
as i f he l i v e d i n a h idden mountain v i l l a g e or i n a d e s e r t , 
he i s cut o f f from the s t i m u l a t i n g i n f l u e n c e s tha t c o n t r i b u t e 

1 7 

to optimum development o f h i s i n t e l l e c t . 
18 

Legge c la imed that l i s t e n i n g a b i l i t y i s even more h i g h l y r e -
19 

l a t e d to s c h o l a s t i c achievement than i t i s to i n t e l l i g e n c e . C a n f i e l d 

supported t h i s c l a i m when he r epo r t ed a c o r r e l a t i o n o f .50 between l i s ­

t en ing t e s t s and i n t e l l i g e n c e t e s t s and .64 between l i s t e n i n g t e s t s 

and r ead ing comprehension t e s t s . The h i g h c o r r e l a t i o n between l i s t e n ­

i n g t e s t s and read ing comprehension seemed to i n d i c a t e that the a b i l i t y 
to l i s t e n can be a good i n d i c a t o r o f the c h i l d ' s success i n s c h o l a s t i c 

20 
achievement. Winter" concluded that i n t e l l i g e n c e i s not the o n l y 

17 
Ramon R o s s , "A Look A t L i s t e n e r s , " Elementary School 

J o u r n a l , 64:369-72, A p r i l , 1964. 
18 

Legge, ojp. c i t . 
19 

C a n f i e l d , op . c i t . 
20 

W i n t e r , op . c i t . 
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f a c t o r that a f f e c t s l i s t e n i n g a b i l i t y but tha t there are a l so o ther 

f a c t o r s which may be cons idered a l though she d i d not mention these . 

Socio-economic s t a t u s . The i n f l uence o f socio-economic s t a tus 
21 

on c h i l d r e n ' s l e a r n i n g has been the purpose o f s e v e r a l s t u d i e s . Davis 

d i s c o v e r e d that c h i l d r e n ' s fu ture goa ls i n l i f e d i f f e r e d w i t h each s o c i o ­

economic l e v e l . C h i l d r e n from middle and h igh socio-economic l e v e l s 

have higher a s p i r a t i o n s , such as pursu ing t h e i r s t ud i e s i n the hopes 

o f o b t a i n i n g a c o l l e g e degree whereas c h i l d r e n from lower s o c i o - econo- ^ 

mic l e v e l s have l i t t l e or no m o t i v a t i o n to cont inue t h e i r s t u d i e s o ther 

than the immediate goa l s o f be ing ab le to communicate and perhaps get 

any k i n d o f j o b . 
22 

Gaugh round tha t p o s i t i v e r e l a t i o n s h i p s e x i s t between s o c i o ­

economic l e v e l s and vocabu l a ry , r ead ing a b i l i t y and p e r s o n a l i t y a d j u s t -
23 

ment. H i l l and Giammatteo found s i m i l a r r e l a t i o n s h i p s between s o c i o ­

economic s t a tus and vocabula ry and read ing achievement. These f i n d i n g s 

r e v e a l e d tha t c h i l d r e n from lower socio-economic s t a tus do not o v e r ­

come t h e i r c u l t u r a l d e f i c i e n c i e s by grade t h r ee . The e f f e c t o f the 

socio-economic f a c t o r was ev iden t i n the r epo r t ed s c h o l a s t i c a c h i e v e -

ment. Ross supported these f i n d i n g s w i t h the c o n c l u s i o n tha t good 
A . D a v i s , C h i l d T r a i n i n g and S o c i a l C l a s s i n C h i l d Behavior  

and Development, New Y o r k : .He: G r a w - H i l l , 1943. 
22 • " ' 

H . G. Gaugh, " R e l a t i o n s h i p o f Socio-economic S ta tus to Person­
a l i t y Inventory and Achievement Tes ts S u r v e y , " J o u r n a l o f E d u c a t i o n a l  
Psycho logy , 37:540, 1946. 

23 
Edwin H . H i l l and M i c h e a l C . Giammatteo, "Socio-economic 

S t a tu s and I t s R e l a t i o n s h i p to School Achievement i n the Elementary 
S c h o o l , Elementary E n g l i s h , 40:265-70, March , 1963. 

24 
R o s s , o p . c i t . 
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l i s t e n e r s tended to come from middle and upper middle socio-economic 

l e v e l s o f s o c i e t y . 

Sex. Reports tha t boys l a g behind g i r l s i n read ing achievement 
25 

have l e d to s t u d i e s o f t h i s phenomenon. Gates s t u d i e d the i n f l u e n c e 

o f sex d i f f e r e n c e s on the r ead ing a b i l i t y o f Grades 3 through 8. He 

r epo r t ed that when the d i f f e r e n c e s on read ing raw scores were c o n v e r t ­

ed i n t o d i f f e r e n c e s i n read ing grades , based on grade norms, the g i r l s 

were supe r io r by about 0.2 r e ad ing grade i n Grades 3 and 4 , by about 

0.3 i n Grades 5 and 6, and by 0 .4 i n Grades 7 and 8 . The d i f f e r e n c e s 

for comprehension were 0.2, 0 .3 and 0.2 grades r e s p e c t i v e l y . Hov/ever, 

when the d i f f e r e n c e s were conver ted i n t o s tandard s c o r e s , no c o n s i s t e n t 

t r end was found; the average for a l l grades and a l l t e s t s showed a 

s u p e r i o r i t y o f s l i g h t l y l e s s than 0.2 s tandard d e v i a t i o n for the g i r l s . 

He fu r the r e x p l a i n e d tha t a l though the boys made the h ighes t scores 

a l i t t l e more f r e q u e n t l y than d i d the g i r l s , the s t a t i s t i c a l f i n d i n g s 

demonstra t ing t h e i r s u p e r i o r i t y were too i n c o n s i s t e n t from t e s t to 

t e s t and from grade to grade to be r e l i a b l e . The grea te r v a r i a b i l i t y 

o f the boys seemed to be due p r i m a r i l y to the f a c t that a greater 

p o r p o r t i o n o f boys got low s c o r e s . He added that the usua l exp lana ­

t i o n fo r g i r l s ' s u p e r i o r i t y i n r ead ing was that they mature e a r l i e r 

than boys . 

Gates f i n d i n g s were based on the approximated i n t e l l i g e n c e 

_ 
Ar thu r I. G a t e s , ' "Sex D i f f e r e n c e s i n Reading A b i l i t y , " 

Elementary School J o u r n a l , 61:431-34, May, 1960-61. 
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and socio-economic s t a tus o f 13,114 p u p i l s . A l s o h i s study was a 

s t a tu s r e sea rch i n v o l v i n g o n l y one survey type read ing t e s t r a the r 

than a study i n v o l v i n g improvement i n r ead ing achievement u s i n g a 

pre and p o s t t e s t d e s i g n s . He b e l i e v e d that the data suggested an 

environmental r a the r than h e r e d i t a r y e x p l a n a t i o n accounted fo r the 

g i r l s ' growing s u p e r i o r i t y over the boys ' i n r ead ing achievement. 

He s t a t e d t h a t : 

I t i s p o s s i b l e tha t more g i r l s than boys pursue a k i n d 
o f l i f e i n which more r e s p e c t , more i n c e n t i v e s , and more oppor­
t u n i t i e s for r ead ing appear e a r l i e r and p e r s i s t l o n g e r . C o n t r a ­
r i w i s e , more boys than g i r l s may f i n d l i t t l e or no e a r l y need for 
l e a r n i n g to r e a d . These boys f a l l behind the g i r l s a t the be ­
g i n n i n g , and a r e l a t i v e l y l a r g e number o f them remain in^the 
consp icuous ly poor r ead ing group throughout the grades . 

27 
In W i n t e r ' s study the mean d i f fe rence i n read ing achievement 

fo r g i r l s was found to be h igher than the boys . Th i s d i f f e r e n c e was 
28 

s i g n i f i c a n t a t the .01 l e v e l . Lundsteen found the mean d i f f e r e n c e 

i n favor o f g i r l s at., the .01 l e v e l . However, the g i r l s ' s u p e r i o r i t y 

i n the d i f f e r e n t language a r t s cannot be d e f i n i t e l y c o n c l u s i v e . Winter 

s t a t e d tha t unders tand ing , time and he lp g iven to boys may l e a d to the 
development o f t h e i r de layed s k i l l s i n l i s t e n i n g and read ing a c h i e v e -

29 
ment. 

26 
I b i d . 
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W i n t e r , op . c i t . 

28 
Sara W. Lundsteen, "Teaching and T e s t i n g C r i t i c a l L i s t e n i n g 

i n the F i f t h and S i x t h Grades , " 21ementary E n g l i s h , 41:743-47, N o v . , 
1964. 

29 
I b i d . 
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30 

Wyatt s tud ied sex d i f f e r e n c e s i n r ead ing achievement i n three 

approaches to grade one read ing i n s t r u c t i o n , separate sex g roup ing , 

l i n g u i s t i c , and a c o n t r o l group u s i n g the b a s a l r eader . In the f i r s t 

approach the teachers were helped to adjust t h e i r r ead ing methods to 

the b e h a v i o r a l tendencies o f the boys and the g i r l s who were grouped 

s epa ra t e ly f o r r ead ing i n s t r u c t i o n . I n the second group, the l i n g u i s ­

t i c approach to teach ing read ing was used w i t h the hope tha t such a 

method would f a c i l i t a t e the l e a r n i n g o f boys because l i n g u i s t i c approach 

would r e q u i r e l i t t l e ro te memory and would promote g e n e r a l i z i n g about 

s o u n d - l e t t e r r e l a t i o n s h i p s . The c o n t r o l group used basa l readers and 

a b i l i t y g roup ing . The d i f f e r e n c e s among the three treatment groups 

were r e v e a l e d on t e s t s measuring l i s t e n i n g , v i s u a l d i s c r i m i n a t i o n , 

and r a t e o f l e a r n i n g words a t s i g h t . 

There were no s i g n i f i c a n t d i f f e r e n c e s between boys ' and g i r l s ' 

achievement t e s t scores i n paragraph meaning, o r a l read ing r a t e and 

accu racy , r e g a r d l e s s o f the approaches to beg inn ing r ead ing i n s t r u c t i o n 

used. However, the sex-grouping approach seemed more e f f e c t i v e f o r 

boys than the c o n t r o l approach for the t e s t s o f word meaning. Wyatt 

concluded that the read ing achievement l a g o f the boys seemed to de­

pend upon something other than the teaching method used a f t e r the 
31 

c h i l d r e n entered formal read ing i n s t r u c t i o n i n the f i r s t grade. 

30 
N i t a M . Wyat t , "Sex D i f f e r e n c e s i n Reading Achievement , " 

Elementary E n g l i s h , 43:596-600, 1966. 

3 1 I b i d . 
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III. CHILDREN'S ATTITUDE TOWARD READING 

The aim o f i n s t r u c t i o n i n developmental r ead ing i s to promote 

growth i n important a t t i t u d e s and h a b i t s common to most r ead ing a c t i v i ­

t i e s as w e l l as growth i n the s k i l l s which are d i r e c t l y r e l a t e d to the 

r ead ing p r o c e s s . However, l i t t l e r e sea rch has been done on c h i l d r e n ' s 
32 

a t t i t u d e toward r e a d i n g . S i s t e r Joseph ina attempted to determine 

those sub jec t s which c h i l d r e n p r e f e r r e d the most, as w e l l as the l e a s t 

i n s c h o o l . She d i s c o v e r e d that 9 per cent o f 335 Grade F i v e c h i l d r e n 

l i k e r ead ing "best" w h i l e 3 per cent l i k e d E n g l i s h . She concluded 

that the c r e a t i v e a spec t s , and dramatic p o t e n t i a l i t i e s o f the c h i l d ­

r e n ' s r ead ing mater ia ls , appear to have l o s t importance to t h e i r t h i n k -
33 

i n g due p o s s i b l y to teacher p r e s e n t a t i o n . 
34 

Hea ly s t u d i e d the e f f e c t s o f changing c h i l d r e n ' s a t t i t u d e 

toward read ing on a group o f grade f i v e c h i l d r e n . The c h i l d r e n were 

a l l owed to choose read ing groups accord ing to i n t e r e s t , s e l e c t from 

a wide v a r i e t y o f m a t e r i a l s , s e l e c t c h i l d group l e a d e r s on a r o t a t i n g 

b a s i s , and p l a n c r e a t i v e a c t i v i t i e s . A combinat ion o f smal l group 

i n s t r u c t i o n , f l e x i b l e g roup ing , read ing p a r t n e r s , and i n d i v i d u a l i z e d 

32 
S i s t e r J o s e p h i n a , C . S . J . , "A Study o f A t t i t u d e s i n the 

Elementary Gjrades;," J o u r n a l o f E d u c a t i o n a l S o c i o l o g y , 33 :56-60 , 
Oc tober , 1956. 

33 
I b i d , p . 5 9 . 

34 
Ann K i r t l a n d H e a l y , " E f f e c t s o f Changing C h i l d r e n ' s A t t i t u d e s 

Toward R e a d i n g , " Elementary E n g l i s h , 42:269-72, March , 1965. 
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i n s t r u c t i o n was used . Changes i n a t t i t u d e s were assessed by r e c o r d ­

i n g read ing behav io r , obse rv ing competency i n f i n d i n g i n f o r m a t i o n , and 

the use o f f ree t ime , as w e l l as by a q u e s t i o n n a i r e . A great improve­

ment was noted i n the c h i l d r e n ' s a t t i t u d e toward r e a d i n g . 

When the same c h i l d r e n were i n j u n i o r h i g h school Healy aga in 

assessed t h e i r read ing achievement and a t t i t u d e s toward r e a d i n g . A. 

s i g n i f i c a n t d i f f e r e n c e a t the .01 l e v e l was found between the e x p e r i ­

mental group and c o n t r o l subj ec t s i n t o t a l r ead ing achievement ga ins 

and i n number o f books read du r ing the f i r s t semester. She concluded 

tha t these s tudents main ta ined t h e i r achievement i n reading and t h e i r 
35 

f avo rab l e a t t i t u d e toward r e a d i n g . 

I n the es tab l i shment o f the norms o f the San Diego Inventory 

o f Reading A t t i t u d e for Grade F i v e c h i l d r e n i n Vancouver S c h o o l , the 

w r i t e r found a d i f f e r e n c e s i g n i f i c a n t at the .01 l e v e l between the 
boys ' and the g i r l s ' a t t i t u d e toward r e a d i n g . Us ing the same i n s t r u -

36 

ment, Wyatt r epo r t ed s i g n i f i c a n t d i f f e r e n c e s i n a t t i t u d e toward 

r ead ing among sexes i n the l i n g u i s t i c approach compared w i t h two other 

approaches. However, the exact d i f f e r e n c e was, not s t a t e d . 

I f the development o f a more favorab le a t t i t u d e toward read ing 

can produce for bo th sexes more r ead ing and be t t e r read ing achievement 

as they advance i n t h e i r s c h o o l i n g , then i t i s important tha t a t t i t u d e 

35 
I b i d . 

36 
Wyat t , op_. c i t . 



toward read ing may be cons ide red i n deve lop ing c h i l d r e n ' s read ing 

p o t e n t i a l s e s p e c i a l l y the boys . However, Dav i s warned: 

I t seems c l e a r that the f i r s t t h i n g we have to do, 
i f we are to he lp (d isadvantaged)s tudents improve t h e i r 
a t t i t u d e s toward themselves and toward the school work, i s 
to change our a t t i t u d e s toward them. I f they are to d e v e l ­
op hope fo r t h e i r fu tu res and f a i t h i n t h e i r a b i l i t y to 
achieve a u s e f u l l i f e , we must have f a i t h i n them. No one 
does any th ing w e l l i n l i f e un less he f e e l s that^someone 
has f a i t h i n him and i n h i s a b i l i t y to a c h i e v e . 

37 
A l l i s o n D a v i s , "Proceedings o f the F i f t y - f o u r t h Annual 

Convent ion o f the N . C . T . E . a t C l e v e l a n d , " Elementary E n g l i s h , 42: 
272, March , 1965. 



CHAPTER I I I 

DESCRIPTION .OF EXPERIMENTAL PROCEDURE 

For a more p r ec i s e d e s c r i p t i o n o f the exper imenta l procedure , 

t h i s chapter i s d i v i d e d i n t o the f o l l o w i n g s e c t i o n s : (1) s e l e c t i o n o f 

the p o p u l a t i o n , (2) procedure and measurement o f v a r i a b l e s , and (3) 

exper imenta l des ign and s t a t i s t i c a l a n a l y s i s . 

I . SELECTION OF THE POPULATION 

In the f a l l o f 1967, pe rmiss ion was obta ined from the Vancouver 

School Board to work i n schools where grade f i v e teachers were each 

i n s t r u c t i n g two read ing c l a s s e s . Wi th the he lp o f the Vancouver School 

B o a r d ' s a s s i s t a n t d i r e c t o r o f Research and S t a t i s t i c s , two schools were 

s e l e c t e d at random from each o f the nine a d m i n i s t r a t i v e zones o f the 

Vancouver School D i s t r i c t . Because i t was important to c o n t r o l the 

teacher v a r i a b l e i n t h i s study i t was necessary to s e l e c t from these 

s i x t e e n schoo ls on ly those i n which the same teacher i n s t r u c t e d two 

d i f f e r e n t s e c t i o n s o f grade f i v e r ead ing c l a s s e s . Only nine out o f the 

e igh teen schools o r i g i n a l l y s e l e c t e d by random met t h i s c r i t e r i o n . 

The p r i n c i p a l s o f the schoo ls des igna ted for the study were 

i n v i t e d to a conference at which the p o s s i b i l i t y o f conduct ing the exper ­

iment was d i s c u s s e d . The w r i t e r thus had the o p p o r t u n i t y o f meeting the 

p r i n c i p a l s whose coopera t ion was so necessary for the success o f the 

experiment . A l l the p r i n c i p a l s except one gave pe rmiss ion to have the 

experiment conducted i n t h e i r s c h o o l s . 
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It was suggested at the p r i n c i p a l s ' meeting, that a day be 

set aside at which the teachers concerned might be introduced to the 

experiment. The writer met a l l the teachers from the eight p a r t i c i p a t ­

ing schools i n the study at t h i s teachers' conference. The nature 

of the study and the procedures involved were discussed with the 

teachers and their cooperation was s o l i c i t e d . The s t a r t i n g date of 

the experiment was set. The s e l e c t i o n of the experimental group from 

each pair of classes i n each school was made. Permission was obtained 

from the teachers to allow the writer to observe both experimental 

and control classes i n each school as frequently as possible during 

the experiment. 

A plan for each teacher to read o r a l l y to the experimental 

group for ten minutes of their a l l o t t e d d a i l y f i f t y minute reading 

period was discussed. A f l e x i b l e r e d i s t r i b u t i o n of the t o t a l weekly 

f i f t y minutes of o r a l reading was also suggested, with the provision 

that the whole f i f t y minutes was not to be given i n one s i t t i n g . It 

was made clear that the program o f o r a l reading by the teacher should 

not a l t e r or d i s t u r b the teaching procedures i n the two reading sec­

tions each teacher in s t r u c t e d . However, i n the experimental class, 

the teacher had to devise a means by which he either had to l i m i t the 

discussion of the lesson he was presenting or shorten the lesson i t ­

s e l f to provide time for the ten minutes of o r a l reading, a re-organ­

i z a t i o n which obviously reduced the i n s t r u c t i o n which otherwise would 

have occurred between teacher and ch i l d r e n . No r e v i s i o n of the cur­

rent reading program was made for the cont r o l group. 



28 

I t has been mentioned, that the schools i n v o l v e d i n t h i s study 

were d i s t r i b u t e d throughout the d i f f e r e n t zones o f the C i t y o f 

Vancouver . T h i s wide d i s t r i b u t i o n o f schools ensured a c r o s s - s e c t i o n 

o f the v a r i o u s socio-economic l e v e l s o f Vancouver school c h i l d r e n . 

The s i x t e e n f i f t h grade c l a s s e s were composed o f 546 c h i l d r e n . 

There were 274 boys and g i r l s i n the exper imenta l group w h i l e 272 were 

i n the c o n t r o l group. However, a change i n the r ead ing program w i t h i n 

the exper imenta l p e r i o d prevented two schools from con t inu ing p a r t i c i ­

p a t i o n i n t h i s s tudy . In the f i n a l sample there s i x p a r t i c i p a t i n g 

schoo ls w i t h a t o t a l o f 186 c h i l d r e n i n the exper imenta l group and 

174 i n the c o n t r o l group. From t h i s f i n a l sample a l l p r e t e s t s and 

p o s t t e s t s i n r ead ing achievement and l i s t e n i n g vocabulary and i n v e n ­

t o r i e s o f r ead ing a t t i t u d e s were ob t a ined for the data a n a l y s i s , 

I I . PROCEDURES AND MEASUREMENT OF VARIABLES 

Three s tudent p r e t e s t s - p o s t t e s t s were g i v e n : the Gates Mac- 

G i n i t i e Reading Tes ts Survey D Form M - l , the Peabody P i c t u r e Vocabu­

l a r y Test Form A , and the San Diego Inventory o f Reading A t t i t u d e were 

admin i s t e red as p r e t e s t s and the Gates M a c G i n i t i e Reading Tests Survey  

D Form M - 2 , the Peabody P i c t u r e Vocabula ry Test Form B and the San  

Diego Inventory o f Reading A t t i t u d e were g iven as post tes ts ; . The Gates  

M a c G i n i t i e Reading Tests Survey D i n c l u d e s three major subtes t measures-

s i l e n t r ead ing speed and accu racy , s i l e n t readings vocabulary and 

s i l e n t r ead ing comprehension a b i l i t i e s . The three subtes t scores were 

added to o b t a i n the t o t a l s i l e n t r ead ing achievement. Four scores fo r 

each form o f t h i s t e s t were t a b u l a t e d for each c h i l d . The Peabody 
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P i c t u r e Vocabula ry Tes t was the l i s t e n i n g vocabula ry t e s t . A r e c o r d 

was kept o f each c h i l d ' s score on the two forms o f t h i s t e s t . The 

San Diego Inventory o f Reading A t t i t u d e was admin i s t e r ed before and 

a f t e r the experiment to p rov ide p r e t e s t and p o s t t e s t scores r e s p e c t ­

i v e l y on the v a r i a b l e a t t i t u d e toward r e a d i n g . A t o t a l o f s i x sepa­

r a t e p a i r s o f p r e t e s t , p o s t t e s t scores were t a b u l a t e d fo r each c h i l d . 

The a v a i l a b i l i t y o f the Gates M a c G i n i t i e Reading Test Survey D 

was the p r i n c i p a l reason for i t s s e l e c t i o n , However, i t s h igh r e l i a ­

b i l i t y and i t s v a l i d i t y were a l s o two f a c t o r s which l e a d to i t s c h o i c e . 

T h i s r ead ing survey had a l s o two forms which were necessary fo r the 

p r e t e s t , p o s t t e s t measures. 

A l though the Peabody P i c t u r e Vocabulary Tes t i s g e n e r a l l y used 

to measure c h i l d r e n ' s i n t e l l i g e n c e , i n t h i s study i t was s e l e c t e d to 

measure the genera l l i s t e n i n g vocabula ry o f the c h i l d r e n ra ther than 

the l i s t e n i n g vocabu la ry r e l a t e d s p e c i f i c a l l y to the words they heard 

dur ing the t eachers ' o r a l r e a d i n g . Al though t h i s t e s t i s u s u a l l y 

admin i s t e r ed i n d i v i d u a l l y i t was g iven as a group t e s t i n t h i s s tudy . 
1 

G h i l d e f s found r ' s , s i g n i f i c a n t a t the .01 l e v e l , between the group 

a d m i n i s t r a t i o n o f the Peabody P i c t u r e Vocabulary Test and the O t i s 

and S tan fo rd Achievement T e s t , and thus e s t a b l i s h e d the concurrent 

v a l i d i t y o f the Peabody P i c t u r e Vocabulary Tes t admin i s t e r ed i n t h i s 

manner. 1 

1 
Pe r ry R. C h i l d e r s , "Concurrent V a l i d i t y o f A Group A d m i n i s ­

t e r ed Peabody Vocabula ry T e s t , " The J o u r n a l o f E d u c a t i o n a l Research , 
6 0 : § 2 - 9 3 , Oc tober , 1966. 
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Before the t e s t i n g p e r i o d was s t a r t e d , a p i l o t study o f the 

Peabody P i c t u r e Vocabulary Test was conducted to determine the ba sa l 

and c e i l i n g p o i n t s f o r grade f i v e c h i l d r e n . T h i s p i l o t s tudy was 

conducted w i t h a group o f grade f i v e c h i l d r e n who were not p a r t i c i ­

p a t i n g i n the exper iment . 

In t h i s p i l o t s t udy , and a l s o i n the main s tudy , the Peabody  

P i c t u r e Vocabula ry Tes t was a d m i n i s t e r e d to groups o f c h i l d r e n by 

p r o j e c t i n g overhead t r anspa renc ie s o f each o f the t e s t p l a t e s onto a 

whi te w a l l a t 10 second i n t e r n a l s . As the psychomet r i c i an p r o j e c t e d 

the p l a t e s , she presented the verfral s t imulus a s s o c i a t e d w i t h each 

p l a t e . In the p i l o t s tudy responses were scored which determined that 

p l a t e 31 would be the ba sa l p o i n t and 140 the c e i l i n g p o i n t . 

The San Diego Inventory o f Reading A t t i t u d e i s an i nven to ry 

for e v a l u a t i n g c h i l d r e n ' s a t t i t u d e toward r e a d i n g . I t t e s t s the r e ­

l a t i o n s h i p o f a t t i t u d e toward the read ing process i t s e l f , the r e l a t i o n ­

s h i p between a t t i t u d e and success i n r ead ing and changes i n and d e v e l ­

opment o f read ing a t t i t u d e s . ' I t a l so a sce r t a in s c h i l d r e n ' s m o t i v a t i o n 

towards r e a d i n g , t h e i r choice o f m a t e r i a l and the time they devote to 

t h e i r r e a d i n g . One l i m i t a t i o n to t h i s i n v e n t o r y i s the absence o f an 

e q u i v a l e n t form when the p o s t t e s t was g iven a f t e r a three months time 

l a p s e . 

Through the pe rmis s ion o f the San Diego Coun ty ' s Superintendent 

o f S c h o o l s , the San Diego Inventory o f Reading A t t i t u d e was used for 

the Vancouver schoo l c h i l d r e n i n t h i s s tudy . However, the norm for 

the Vancouver Schools had to be e s t a b l i s h e d . 
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Through the Research and S t a t i s t i c s S e c t i o n o f the Vancouver 

School B o a r d , the es tab l i shment o f the grade f i v e norms o f the San  

Diego Inventory o f Reading A t t i t u d e fo r Vancouver Schools was made i n 

the f i r s t week o f J anua ry , 1968. S i x t e e n schools were s e l e c t e d a t 

random from the Vancouver Schools and a t each school the instrument 

was admin i s t e r ed to a l l grade f i v e c h i l d r e n . The i nven to ry was g iven 

by the teacher and to encourage the c h i l d r e n to g ive honest answers 

to the q u e s t i o n s , they were t o l d that the scores would not a f f e c t 

t h e i r grades . The i nven to ry was g i v e n to 537 g i r l s and 545 boys , a. 

t o t a l o f 1,082 grade f i v e c h i l d r e n . The norms e s t a b l i s h e d fo r t h i s 

group o f c h i l d r e n were the b a s i s fo r the i n t e r p r e t a t i o n o f the data, 

i n t h i s s t udy . 

The IQ scores that were used to determine i n t e l l i g e n c e were 

the scores on the Henmon-Nelson Tes ts o f Menta l A b i l i t y . Th i s t e s t 

had been g i v e n at the end o f the prev ious school term by the Research 

D i v i s i o n o f the Vancouver School Board to a l l the c h i l d r e n i n the 

Vancouver S c h o o l s . The scores on t h i s t e s t fo r the subjec ts o f t h i s 

study were made a v a i l a b l e by the school a d m i n i s t r a t o r s and by the 

Research S e c t i o n o f the Vancouver School Boa rd . 

The socio-economic s t a tus o f each c h i l d was a s c e r t a i n e d by 

having the c h i l d w r i t e about the o c c u p a t i o n a l r o l e s o f h i s fa ther or 

mother. T h i s o c c u p a t i o n , as d e s c r i b e d by the c h i l d , was r e f e r r e d to 

the B l i s h e n * s Occupa t iona l S c a l e . 

The two nove l s used by the teachers i n the o r a l read ing were 

The K i n g ' s F i f t h and K i n g o f the Wind. These books were chosen by 
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a committee composed o f l i b r a r i a n s and the in te rmedia te supe rv i so r o f 

the Vancouver Schools w i t h r egard to the f o l l o w i n g c r i t e r i a : 

1. That the book be s i m i l a r , i n content m a t e r i a l , to 

the type o f books f r e q u e n t l y borrowed by both boys and g i r l s ; 

2 . That i t be , i n the o p i n i o n o f the s e l e c t i o n com­

m i t t e e , o f good l i t e r a r y q u a l i t y ; 

3 . That i t be a t l e a s t a t grade seven l e v e l o f r ead ­

a b i l i t y as determined by the D a l e - C h a l l Formula fo r P r e d i c t ­

i n g R e a d a b i l i t y ; 

4 . That as much as p o s s i b l e i t must not have been 

seen or read by the c h i l d r e n be fore . 

A l though K i n g o f the Wind, was a Newbery Award winner i n 1949, 

i t seemed tha t the present group o f c h i l d r e n to whom i t would be read 

would be j u s t as much c a p t i v a t e d by i t s f reshness and charm as they 

would be The K i n g ' s F i f t h , a runner-up fo r the Newbery Award i n 1967. 

The i n v e s t i g a t o r had the o p p o r t u n i t y to observe a t i n t e r v a l s 

throughout the study the implementat ion o f l e s sons for the two groups 

o f c h i l d r e n i n each s c h o o l , the c o n t r o l and exper imenta l groups, 

whereby i n the exper imenta l group, ten minutes o f the f i f t y minute 

read ing p e r i o d was devoted to o r a l r ead ing by the t eacher . I t was 

noted tha t there was cons i s t ency i n the p r e s e n t a t i o n o f the same l e s ­

son to both c o n t r o l and exper imenta l groups. Al though i n the e x p e r i ­

mental group, ten minutes per p e r i o d was spent i n the o r a l r e a d i n g , 

t h i s same amount o f time i n the c o n t r o l group was devoted to fu r the r 

d i s c u s s i o n about the cu r ren t r ead ing l e s s o n . 
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I I I . THE EXPERIMENTAL DESIGN AND STATISTICAL ANALYSIS 

Because the purpose o f t h i s study was to determine the e f f e c t 

o f o r a l r ead ing by the teacher o f s e l e c t e d novels on the c h i l d r e n ' s 

s i l e n t r ead ing achievement, l i s t e n i n g vocabula ry and a t t i t u d e toward 

r e a d i n g , the a n a l y s i s o f covar iance was used i n which the adjus ted 

means o f the exper imenta l and c o n t r o l groups were compared. 

A t o t a l o f 360 c h i l d r e n i n both treatment groups completed the 

experiment . P r e t e s t s s c o r e s , i n t e l l i g e n c e and socio-economic s t a tus 

were used as c o v a r i a t e s i n each comparison. E igh teen d i f f e r e n t t e s t s 

o f s i g n i f i c a n t d i f f e r e n c e s were made u t i l i z i n g the BMD04V. 

Product-moment c o r r e l a t i o n c o e f f i c i e n t s were c a l c u l a t e d be­

tween the means o f the g a i n scores i n r ead ing achievement and l i s t e n ­

i n g vocabu la ry ; l i s t e n i n g vocabulary and a t t i t u d e toward r e a d i n g ; r ead ­

i n g achievement and a t t i t u d e toward read ing for both boys and g i r l s 

i n the exper imenta l as w e l l as i n the c o n t r o l group. 

The .05 l e v e l o f s i g n i f i c a n c e was s e l e c t e d as the c r i t e r i o n 

for acceptance o f the hypotheses . 



CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

In t h i s chap te r , the r e s u l t s o f s t a t i s t i c a l a n a l y s i s are p r e ­

sented and i n t e r p r e t e d . S ince the data a n a l y s i s i s d i v i d e d i n t o two 

s e c t i o n s , t h i s chapter dea ls w i t h (1) the a n a l y s i s o f covar iance and 

(2) the c o e f f i c i e n t s o f c o r r e l a t i o n . 

I . ANALYSIS OF CQVARIANCE 
o 

Tes t s o f s i g n i f i c a n t d i f f e r e n c e s were made between the means 

o f the ga ins o f the boys i n the exper imenta l group and boys i n the 

c o n t r o l group on each o f the s i x dependent v a r i a b l e s . S i m i l a r com­

pa r i sons were made between the means o f the ga ins o f the g i r l s i n 

these two treatment groups. P r e t e s t s c o r e s , i n t e l l i g e n c e and s o c i o ­

economic s t a tus were used as c o v a r i a t e s i n each o f the comparisons. 

The da ta r e s u l t i n g from t h i s a n a l y s i s appear "in Tables I and I I . 

I t i s apparent that the orad. read ing by the t eacher , when implemented 

w i t h i n the concurrent r ead ing program, caused no s i g n i f i c a n t d i f f e r ­

ence i n a l l measures o f r ead ing achievement, l i s t e n i n g vocabulary and 

a t t i t u d e toward read ing for boys and g i r l s . However, the t r end o f 

improvement i s i n favor o f the exper imenta l group. 

The major hypothes i s that a program o f o r a l r ead ing by the 

teacher would s i g n i f i c a n t l y a f f e c t the s i l e n t read ing achievement, 

l i s t e n i n g vocabula ry and a t t i t u d e toward read ing was r e j e c t e d . No 

s i g n i f i c a n t d i f f e r e n c e s e x i s t e d between treatment groups i n both sex 



35 

TABLE... I 

COMPARISON OF MEAN DIFFERENCES. IN THE GAIN SCORES 
OF A PROGRAM OF ORAL READING V S . NO PROGRAM OF ORAL 

READING BETWEEN THE TREATMENT GROUPS FOR BOYS 

Dependent V a r i a b l e s Mean Gains D i f f e r ence F S i g n i f i c a n c e 
Ex Con L e v e l 

S i l e n t r e a d i n g : 

a . speed and accuracy 5.08 4.04 1.04 1.035 ( n . s . ) 

b . vocabu la ry .50 1.75 -1 .25 0.607 ( n . s . ) 

c . comprehension 5.85 4.15 1.70 1.935 ( n . s . ) 

d . t o t a l achievement 11.59 9.72 1.87 0.869 ( n . s . ) 

L i s t e n i n g : 

e. vocabula ry 2.56 1.28 1,28 0-025 ( n . s . ) 

A t t i t u d e : 

f . toward read ing 1.29 1.37 .08 0.524 ( n . s . ) 

df=1/174 F =3.84 

P r e t e s t , i n t e l l i g e n c e and socio-economic s t a t u s used as c o v a r i a t e s 
i n each comparison. 
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TABLE I I 

COMPARISON OF MEAN DIFFERENCES IN THE GAIN SCORES 
OF A PROGRAM OF ORAL READING VS. NO PROGRAM OF ORAL 

READING BETWEEN THE TREATMENT GROUPS FOR GIRLS 

Dependent V a r i a b l e s Mean Gains D i f f e r ence F S i g n i f i c a n c e 
Ex Con L e v e l 

S i l e n t r e a d i n g : 

a . speed and accuracy 4.51 4,. 57 - . 06 0.255 ( n . s . ) 

b , vocabu la ry 2.13 3.97 -1 ,84 3.737 ( n . s . ) 

c . comprehension 4.20 2,95 1.25 0.224 ( n . s . ) 

d . t o t a l achievement 11.09 11.41 - . 3 2 0.055 ( n . s . ) 

L i s t e n i n g : 

e. vocabu la ry 4.32 3.56 .74 0.659 ( n . s . ) 

A t t i t u d e : 

f . toward read ing .54 .24 .30 0.896 ( n . s . ) 

df=1/176 F =3.84 
.95 

P r e t e s t , i n t e l l i g e n c e and socio-economic s t a tus used as c o v a r i a t e s 
i n each comparison. 
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groups i n a l l measured v a r i a b l e s and no s i g n i f i c a n t d i f f e r e n c e s e x i s t ­

ed between the treatment groups for boys and g i r l s combined. 

Acco rd ing to Table I I I , the hypothes is tha t there would be 

s i g n i f i c a n t d i f f e r e n c e s between the means o f the gains o f the boys 

and the g i r l s i n the exper imenta l group was accepted on the v a r i a b l e 

o f s i l e n t r ead ing comprehension. However, the hypothes is was r e j e c t ­

ed for the other f i v e v a r i a b l e s because the mean g a i n d i f f e r e n c e s were 

n o n - s i g n i f i c a n t . 

I t must be noted as shown i n Table IV tha t no s i g n i f i c a n t 

d i f f e r e n c e s on any o f the dependent v a r i a b l e s r e s u l t e d between the 

boys and the g i r l s i n the c o n t r o l group. The unexpected sex d i f f e r ­

ence i n the exper imenta l treatment on s i l e n t read ing comprehension 

was con t r a ry to the hypothes i s that the g i r l s would achieve more than 

the boys . T h i s f i n d i n g s needs fu r the r e x p l a n a t i o n and i n v e s t i g a t i o n . 

The boys i n the exper imenta l group b e n e f i t e d more than d i d 

the g i r l s from the o r a l r ead ing by the teacher . Such an hypothes i s 

i s borne out by the greater g a i n score achieved by the boys on s i l e n t 

read ing comprehension. The mean d i f f e r e n c e between the boys ' and the 

g a i n scores was s i g n i f i c a n t a t the .05 l e v e l . Th i s ga in i n d i c a t e s that 

the exper imenta l treatment had more impact on the boys than on the g i r l s 

i n s o f a r as s i l e n t read ing comprehension i s concerned. 

The program o f o r a l r ead ing a l so might have helped the boys 

more than the g i r l s i n the development o f t h e i r s k i l l s i n l i s t e n i n g 

to and unders tanding passages. These s k i l l s might have some t r ans fe r 

to s i l e n t read ing comprehension. The n o v e l , The K i n g ' s F i f t h , was 
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TABLE I I I 

COMPARISON OF MEAN DIFFERENCES IN THE GAIN SCORES 
BETWEEN THE BOYS AND THE GIRLS IN THE EXPERIMENTAL GROUP 

IN EACH OF THE SIX DEPENDENT VARIABLES 

Dependent V a r i a b l e s Mean Gains D i f f e r e n c e F S i g n i f i c a n c e 
Boys G i r l s L e v e l 

S i l e n t r e a d i n g : 

a . speed and accuracy 5.07; 4.51 .56 0,248 ( n . s . ) 

b . vocabulary .50 2113 -1 .63 0.737 ( n . s . ) 

c . comprehension 5.84 4.20 1.64 4.995 .05 

d . t o t a l achievement 11.60 11.10 .50 0.501 ( n . s . ) 

L i s t e n i n g : 

e. vocabula ry 2.56 4.31 -1 .75 0,596 ( n . s . ) 

A t t i t u d e : 

f . to tward read ing 1.29 .52 .77 0.605 ( n . s . ) 

df=1/181 F =3.84 
.95 

P r e t e s t , i n t e l l i g e n c e and socio-economic s t a tus used as c o v a r i a t e s 
i n each comparison. 
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TABLE IV 

COMPARISON OF MEAN DIFFERENCESIIN THE GAIN SCORES 
BETWEEN THE BOYS AND THE GIRLS IN THE CONTROL GROUP 

IN EACH OF THE SIX DEPENDENT VARIABLES 

Dependent V a r i a b l e s Mean Gains D i f f e r e n c e F S i g n i f i c a n c e 
Boys ' G i r l s L e v e l 

S i l e n t r e a d i n g : 

a . speed and accuracy 4.04 4,51 - . 54 0.019 ( n . s . ) 

b.« vocabu la ry 1.75 2.97 -1 .22 2.228 ( n . s . ) 

c . comprehension 4.15 2.95 1.20 2.221 ( n . s . ) 

d . t o t a l achievement 9.72 11.41 -1.69 0.003 ( n . s . ) 

L i s t e n i n g : 

e. vocabula ry 2.28 3.56 -1-26 0.829 ( n , s . ) 

A t t i t u d e : 

f . toward read ing 1.37 .24 1.13 0.186 ( n . s . ) 

df=1/169 F =3.84 
.95 

Pretes t . , i n t e l l i g e n c e and socio-economic s t a tu s used as covaria . tes 
i n each comparison. 
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a s t o r y o f the h e r o i c w o r l d o f the Spanish conquerors and the K i n g o f  

the Wind was a s t o r y o f an A r a b i a n s t a l l i o n . The p l o t o f each s t o r y 

together w i t h the f a c t tha t t h e i r human charac te r was a male , might 

have mot iva ted the boys to l i s t e n to the s t o r i e s w i t h more i n t e r e s t 

than the g i r l s showed. T h i s more in tense i n t e r e s t and l i s t e n i n g may 

have been r e f l e c t e d i n the grea ter gains i n s i l e n t r ead ing comprehen­

s i o n . 

I I . COEFFICIENTS OF CORRELATION 

I t can be seen i n Table V , that fo r the exper imenta l group 

the hypo thes i s was r e j e c t e d tha t there were s i g n i f i c a n t r e l a t i o n s h i p s 

between ga ins i n s i l e n t read ing achievement,and l i s t e n i n g vocabu la ry , 

l i s t e n i n g vocabula ry and a t t i t u d e toward r e a d i n g , and s i l e n t r ead ing 

achievement and a t t i t u d e toward r e a d i n g . The c o e f f i c i e n t s o f c o r r e ­

l a t i o n i n d i c a t e i n d i f f e r e n t or n e g l i g i b l e r e l a t i o n s h i p s . As would 

be expected , the r e l a t i o n s h i p s between r ead ing speed and accuracy and 

t o t a l s i l e n t r ead ing achievement, s i l e n t read ing vocabulary and t o t a l 

s i l e n t read ing achievement, s i l e n t r ead ing comprehension and t o t a l 

s i l e n t r ead ing achievement were a l l s i g n i f i c a n t a.t the .01 l e v e l . 

A l s o , the r e l a t i o n s h i p s between s i l e n t r ead ing speed and accuracy 

and s i l e n t r ead ing vocabulary, and s i l e n t r ead ing speed and accuracy 

and s i l e n t r ead ing comprehension were s i g n i f i c a n t a t the .01 l e v e l . 

N e v e r t h e l e s s , fo r the exper imenta l group the r e l a t i o n s h i p between 

s i l e n t read ing vocabulary and s i l e n t r ead ing comprehension was not 

s i g n i f i c a n t , i n con t r a s t to the c o n t r o l group as shown i n Table V I . 
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TABLE V ' 

COEFFICIENTS OF CORRELATION BETWEEN THE GAINS 
IN THE SIX DEPENDENT VARIABLES FOR T . 

THE EXPERIMENTAL GROUP 

SA V C Tot LV A t t 

SA . 1 

** 
V .25 

** 

1 

C .24 .12 1 

Tot 
*•* 

.69 

** 
.58 

** 
.73 1 

LV - . 07 - . 03 .09 - . 0 0 1 

A t t .05 .03 .05 .04 .03 1 

df=l /184 r 
,05 

*: 
=.13S.v r =.181 

.01 

SA S i l e n t read ing speed and accuracy 

V S i l e n t r ead ing vocabulary 

C S i l e n t read ing comprehension 

Tot T o t a l s i l e n t r ead ing achievement 

LV L i s t e n i n g vocabu la ry 

A t t A t t i t u d e toward r ead ing 
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For these v a r i a b l e s , the d i f f e r e n c e between the r ' s o f the experiment­

a l and the c o n t r o l groups was s i g n i f i c a n t a t the .05 l e v e l . 

In Table V I , i t can be noted that fo r the c o n t r o l group the 

hypothes i s that there were s i g n i f i c a n t r e l a t i o n s h i p s between gains i n 

s i l e n t r ead ing achievement and l i s t e n i n g vocabula ry and between a t t i ­

tude toward read ing and l i s t e n i n g vocabulary-was r e j e c t e d . The hypo­

t h e s i s tha t there was s i g n i f i c a n t r e l a t i o n s h i p between gains i n s i l e n t 

read ing achievement and a t t i t u d e toward r ead ing was accep ted . However, 

t h i s hypo thes i s had to be r e j e c t e d f o r the exper imenta l group. A l s o , 

the . . r e l a t i o n s h i p between s i l e n t read ing vocabulary and l i s t e n i n g 

vocabu la ry was found to be s i g n i f i c a n t a t the .01 l e v e l , a f i n d i n g 

that d i d not show i n the exper imenta l group. The d i f f e r e n c e between 

the r ' s o f the c o n t r o l and the exper imenta l group i n t h i s p a r t i c u l a r 

r e l a t i o n s h i p was s i g n i f i c a n t a t the .05 l e v e l . 

As shown i n Table V I I , the hypothes i s tha t there were s i g n i ­

f i c a n t r e l a t i o n s h i p s between i n t e l l i g e n c e as measured by an i n t e l l i -

gence t e s t and the ga ins i n each o f the measured v a r i a b l e s was r e ­

j e c t e d fo r the boys and for the g i r l s s epa ra t e ly i n the exper imenta l 

group. However, i n the same exper imenta l group, a negat ive r e l a t i o n ­

s h i p between i n t e l l i g e n c e and the v a r i a b l e s i l e n t reading comprehen­

s i o n was s i g n i f i c a n t a t t h e .05 l e v e l . The re fo re , the hypothes is on 

t h i s p a r t i c u l a r r e l a t i o n s h i p may be accep ted , a l though the r e l a t i o n ­

s h i p i s ve ry sma l l and o f dubious impor tance . 

I n the c o n t r o l group, the hypothes is was accepted between 
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TABLE V I 

COEFFICIENTS OF CORRELATION BETWEEN THE GAINS IN 
THE SIX DEPENDENT VARIABLES FOR THE 

CONTROL GROUP 

SA V C Tot LV A t t 

SA 1 

** 
V .35 

** 

1 

** 
C U S 

** 

.27 

** 

1 

** 
Tot .65 .71 

** 

,72 1 

LV - . 01 

* 

.20 - . 0 5 

* 

.05 

* 
1 

A t t .14 .08 .13 .14 .00 1 

* ** 
df= l / !74 r 

.05 
=.138 r = 

.01 
.181 

SA S i l e n t r ead ing speed and accuracy 

V S i l e n t r ead ing vocabula ry 

C S i l e n t r ead ing comprehension 

Tot T o t a l c s i l e n t r ead ing achievement 

LV L i s t e n i n g vocabula ry 

A t t A t t i t u d e toward r ead ing 
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TABLE V I I 

COEFFICIENTS OF CORRELATION BETWEEN INTELLIGENCE 
AND GAIN SCORES GN EACH OF THE SIX DEPENDENT VARIABLES 

IN THE EXPERIMENTAL AND CONTROL GROUPS 

Boys 
92 

Exper imenta l 
G i r l s - T o t a l 

94 186 

C o n t r o l 
-Boys G i r l s T o t a l 

87 87 174 

SA .04 - .13 - . 0 5 - . 13 .07 - . 0 2 

.05 - . 0 6 .02 .09 - . 0 0 .08 

- . 1 4 - .08 - . 13 .05 .07 .02 

Tot - . 08 

LV .08 

- . 1 4 

- . 0 4 

-.11 

.04 

-.01 

** .30 

.06 

4* 
.29 

.02 

.31 

A t t .12 - . 01 .04 - . 09 - .18 - . 1 6 

d £ = l / 9 0 

df=1/200 

r > 0 5 = . 2 0 5 

r „ =.138 .05 

r > Q 1 = . 2 6 7 

r =.181 
.01 

SA S i l e n t read ing-speed and accuracy 

V S i l e n t r ead ing vocabula ry 

C S i l e n t r ead ing Comprehension 

Tot T o t a l s i l e n t read ing achievement 

LV L i s t e n i n g vocabula ry 

A t t A t t i t u d e toward r ead ing 
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i n t e l l i g e n c e and the gain scores o f the v a r i a b l e s l i s t e n i n g vocabulary. 

A c o e f f i c i e n t o f c o r r e l a t i o n which was s i g n i f i c a n t a t the .01 l e v e l 

was found f o r the boys and the g i r l s s e p a r a tely as w e l l as f o r the 

t o t a l group o f c h i l d r e n . A negative r e l a t i o n s h i p between i n t e l l i g e n c e 

and a t t i t u d e toward reading was a l s o found to be s i g n i f i c a n t at the 

.01 l e v e l . 

In the c o n t r o l group, the boys and the g i r l s s e p a r a tely and 

the c h i l d r e n as a group w i t h high i n t e l l i g e n c e tended to l i s t e n more 

e f f e c t i v e l y than t h e i r counterparts w i t h low i n t e l l i g e n c e . I n t e l l i ­

gence seems to have some i n f l u e n c e over gains when no treatment i s 

give n , but when treatment i s given t h i s e f f e c t i s overcome or balanced 

out. On the other hand, the c o n t r o l group of c h i l d r e n w i t h low i n t e l ­

l i g e n c e tended to change t h e i r a t t i t u d e toward reading which might be 

a t t r i b u t e d to some f a c t o r s not revealed i n t h i s study. 

As tabulated i n Table V I I I , the hypothesis that there were 

s i g n i f i c a n t r e l a t i o n s h i p s between socio-economic status as measured 

by an occupational s c a l e and tEee gain scores i n the measured v a r i ­

ables was r e j e c t e d f o r the boys i n the experimental group. However, 

a negative r e l a t i o n s h i p was found between socio-economic s t a t u s and 

the v a r i a b l e s i l e n t reading speed and accuracy; and between s o c i o ­

economic s t a t u s and t o t a l s i l e n t reading achievement f o r the g i r l s 

i n the same treatment group. The r e l a t i o n s h i p s were both s i g n i f i c a n t 

a t the i Q l ' c l e v e l , but again were: rather s m a l l . 

The same hypothesis was r e j e c t e d i n the c o n t r o l group except 
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TABLE V I I I 

COEFFICIENTS OF CORRELATION BETWEEN SOCIO-ECONOMIC STATUS 
AND GAIN SCORES ON EACH OF THE SIX DEPENDENT VARIABLES IN 

THE EXPERIMENTAL AND CONTROL GROUPS 

Exper imenta l Con t ro l 
Boys G i r l s T o t a l Boys G i r l s T o t a l 

92 94 186 87 87 174 

** 
SA .01- - . 2 6 - . 1 2 - . 1 3 .06 - . 1 2 

V - . 0 2 - . 1 6 .08 .09 .04 - . 0 0 

C - . 1 2 - . 1 6 

** 
- . 13 

** 
.05 - . 0 0 - . 0 5 

Tot - . 0 9 - . 31 - . 1 9 .01 

** 
.05 - . 0 6 

LV - .01 - . 0 7 - . 0 4 .30 .04 .03 

A t t .08 - . 0 2 ..03 - . 0 9 .16 .08 

* ** 
df=l /90 r = 

.05 
.205 

* 
r.oi=' 2 6 7 ** 

of=1/200 r = 
.05 

.138 r =.181 
.01 

SA S i l e n t read ing speed and accuracy 

V S i l e n t read ing vocabula ry 
0 

C S i l e n t r ead ing comprehension 

Tot T o t a l s i l e n t r ead ing achievement 

LV L i s t e n i n g vocabula ry 

A t t A t t i t u d e toward read ing 
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f o r the boys i n the v a r i a b l e l i s t e n i n g vocabulary. The r e l a t i o n s h i p 

between socio-economic status and l i s t e n i n g vocabulary v/as s i g n i f i ­

cant at the .01 l e v e l . 

What these r e l a t i o n s h i p s t e l l i s that the g i r l s from the 

low socio-economic l e v e l i n the experimental group improved t h e i r 

s i l e n t reading speed and accuracy as w e l l as t h e i r s i l e n t reading 

achievement more than d i d the g i r l s i n the high and middle s o c i o ­

economic l e v e l s . The t o t a l experimental group.of c h i l d r e n from the 

low socio-economic l e v e l progressed i n t h e i r s i l e n t reading comprehen­

s i o n and i n t h e i r s i l e n t reading achievement more than the c h i l d r e n 

i n the same same socio-economic l e v e l i n the c o n t r o l group. Apparent­

l y , the boys from the.high and middle socio-economic l e v e l s i n the 

c o n t r o l group l i s t e n e d more e f f e c t i v e l y than the boys i n the low s o c i o ­

economic l e v e l . Socio-economic status seems to have some i n f l u e n c e 

over the gain scores when no treatment i s given, but when treatment 

i s given the e f f e c t i s overcome or balanced' out. 

As shown i n Table IX, the hypothesis that there would be s i g ­

n i f i c a n t p o s i t i v e r e l a t i o n s h i p s between i n t e l l i g e n c e and gain scores 

i n each o f the measured v a r i a b l e s i n both sex groups and i n both t r e a t ­

ment groups when socio-economic s t a t u s was h e l d constant was r e j e c t e d . 

In the c o n t r o l group, however, the hypothesis was accepted 

except f o r the v a r i a b l e l i s t e n i n g vocabulary. The p o s i t i v e r e l a t i o n ­

s h i p , between i n t e l l i g e n c e and l i s t e n i n g vocabulary f o r the boys, f o r 

the g i r l s and f o r the t o t a l boys and g i r l s were a l l s i g n i f i c a n t a t the 
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TABLE IX 

COEFFICIENTS OF CORRELATION BETWEEN INTELLIGENCE AND GAIN SCORES 
ON EACH OF THE SIX DEPENDENT VARIABLES IN THE EXPERIMENTAL AND 

CONTROL GROUPS WHEN'SOCIO-ECONOMIC STATUS WAS HELD CONSTANT 

Exper imenta l 
Boys G i r l s T o t a l 

92 94 186 

Con.trol 
Boys G i r l s T o t a l 

87 87 174 

SA .04 - . 0 5 - . 0 2 - . 0 4 .05 .00 

- . 0 6 - .01 .05 .13 -^02 .09 

.12 - . 0 3 - . 0 9 .07 - . 0 7 .04 

Tot 

LV 

A t t 

.05 - . 0 4 

.08 - . 0 2 

.10 - . 0 0 

.05 

.05 

.03 

.04 

** .30 

.11 

.05 

** 
.29 

** 
.24 

.04 

** 
.31 

** 
.19 

df=l /90 

df=1/200 

r =,205 
.05. • * 

r = i l38 
.05 

SA S i l e n t r ead ing speed and accuracy 

V S i l e n t r ead ing vocabula ry 

C S i l e n t r ead ing comprehension 

Tot T o t a l s i l e n t read ing achievement 

LV L i s t e n i n g vocabulary 

A t t A t t i t u d e toward r ead ing 

r n =.267 
.01 

r =.181 
.01 

** 
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.01 l e v e l . A l s o , the. r e l a t i o n s h i p between i n t e l l i g e n c e and a t t i t u d e 

toward reading f o r the g i r l s and the t o t a l boys and g i r l s were p o s i t i v e 

at the .05 and .01 l e v e l s r e s p e c t i v e l y . 

The boys and the g i r l s i n the experimental group were bene­

f i t e d by the treatment. The gain scores they made i n l i s t e n i n g voca­

b u l a r y and a t t i t u d e toward reading become independent o f i n t e l l i g e n c e 

a f t e r the treatment. On the other hand, i n the c o n t r o l group the boys' 

and the g i r l s ' gain scores i n l i s t e n i n g vocabulary tended to f o l l o w 

t h e i r i n t e l l i g e n c e l e v e l . So d i d the boys' and g i r l s ' g a in scores i n 

a t t i t u d e toward reading. Under the c o n t r o l c o n d i t i o n , the c h i l d r e n ' s 

g a in scores i n l i s t e n i n g vocabulary and a t t i t u d e toward reading were 

dependent on i n t e l l i g e n c e . 

The hypothesis that there would be p o s i t i v e r e l a t i o n s h i p s be­

tween socio-economic status and gain scores on each o f the measured 

v a r i a b l e s , i n both sex groups and i n both treatment groups 'when i n t e l ­

l i g e n c e was h e l d constant was r e j e c t e d i n the experimental group. 

However,as shown i n Table X, there were some unexpected negative r e ­

l a t i o n s h i p s . These were found between socio-economic s t a t u s and the 

v a r i a b l e s s i l e n t reading speed and accuracy; and t o t a l s i l e n t reading 

achievement f o r the g i r l s and between socio-economic s t a t u s and the 

t o t a l boys and g i r l s f o r the v a r i a b l e t o t a l s i l e n t reading achieve­

ment. These f i n d i n g s were s i g n i f i c a n t a t the .01 l e v e l . 

I n the c o n t r o l group, the hypothesis was accepted on the var­

i a b l e a t t i t u d e toward r e a d i n g . The r e l a t i o n s h i p between socio-econo-
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TABLE X 

COEFFICIENTS OF CORRELATION BETWEEN SOCIO-ECONOMIC STATUS AND GAIN 
SCORES ON EACH OF THE SIX DEPENDENT VARIABLES IN THE EXPERIMENTAL 

AND CONTROL GROUPS WHEN INTELLIGENCE WAS HELD 
CONSTANT 

Exper imenta l 
Boys G i r l s T o t a l 

92 94 186 

C o n t r o l 
Boys G i r l s T o t a l 

87 87 174 

SA .00 - . 2 3 - . 1 2 - . 3 4 .04 - . 1 2 

- . 0 4 - . 1 4 - . 09 - . 1 5 .05 - . 0 2 

Tot 

- . 08 

- . 07 

- . 1 4 

,28 

- . 1 0 

- . 1 7 

- . 1 0 - . 0 2 - . 0 6 

- . 2 4 .03 - . 0 7 

LV - . 03 - . 06 - . 0 5 - . 03 - . 0 4 - . 0 5 

A t t .05 •..02. .02 .07 .22 -.13 

df=l /90 

df=1/200 

r . 0 5 = - 2 ° 5 , 

r =.138 
.05 

SA S i l e n t r ead ing speed and accuracy 

V S i l e n t r ead ing vocabu la ry 

C S i l e n t r ead ing comprehension 

Tot T o t a l s i l e n t r ead ing achievement 

LV L i s t e n i n g vocabula ry 

A t t A t t i t u d e toward r ead ing 

r.oi=* 2 6 7 

r =.181 
.01 
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mic status and attitude toward reading when i n t e l l i g e n c e was held 

constant i v a s s i g n i f i c a n t at the . 0 5 l e v e l for the g i r l s . This was 

the only p o s i t i v e f i n d i n g . The r e l a t i o n s h i p s between socio-econo­

mic status and (a) s i l e n t reading speed and accuracy and (b) t o t a l 

s i l e n t reading achievement were negative for the boys. A negative 

r e l a t i o n s h i p between socio-economic status and attitude toward 

reading was also s i g n i f i c a n t at the . 0 5 l e v e l f o r the t o t a l boys and 

g i r l s of the same treatment group. 

What t h i s Says i s that the g i r l s i n the experimental t r e a t ­

ment who came from the low socio-economic l e v e l increased th e i r s i l e n t 

reading speed and accuracy as well as th e i r t o t a l s i l e n t reading achieve­

ment more than the g i r l s i n the high and middle socio-economic l e v e l s . 

The t o t a l boys and g i r l s i n the low socio-economic l e v e l progressed 

more i n t h e i r t o t a l s i l e n t reading achievement than those children 

from the high and middle socio-economic l e v e l s . 

In the control group, the boys from the loxv socio-economic 

l e v e l tended to improve t h e i r s i l e n t reading speed and accuracy as 

well as their t o t a l s i l e n t reading achievement. However, not un­

expectedly, the g i r l s i n the same treatment group from the high and 

and middle socio-economic l e v e l s had a better atti t u d e toward read­

ing than the g i r l s from the low socio-economic l e v e l . When the boys 

and the g i r l s were taken as a group, the ch i l d r e n from the low socio­

economic l e v e l improved t h e i r attitude toward reading -Snore.* :;:o 

favorably; than the c h i l d r e n from the high and middle socio-economic 
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levels. This change of attitude toward reading for the boys and g i r l s 

•from the low socio-economic level might be attributed to some factors 

not revealed in this study. 



CHAPTER V 

SUMMARY AND FINDINGS 

This chapter i s devoted to a summary of the findings of this 

study, to the formulation o f some conclusions that;;seem warranted by 

the findings, to a consideration of the educational implications of 

the findings, and to some suggestions f o r fu ture r e s e a r c h . The 

chapter i s d i v i d e d i n t o four s e c t i o n s i n the order i n d i c a t e d i n the 

p rev ious sentence* 

I , SUMMARY OF THE FINDINGS 

T h i s study had attempted to determine the e f f ec t . ; o f a program 

o f o r a l r ead ing by the teacher on grade f i v e c h i l d r e n ' s s i l e n t r e a d ­

i n g speed and accu racy , s i l e n t read ing vocabu l a ry , s i l e n t r ead ing 

comprehension, t o t a l s i l e n t r ead ing achievement, l i s t e n i n g vocabula ry 

and a t t i t u d e toward r e a d i n g . Al though no s i g n i f i c a n t d i f f e r e n c e s 

were found between the treatment groups , i t was ev iden t tha t the c h i l d ­

r e n i n the exper imenta l group b e n e f i t e d by the program o f o r a l r e a d ­

i n g by the teacher even when no i n t e r a c t i o n between the c h i l d r e n and 

the teacher do ing the o r a l r ead ing took p l a c e . 

When the data fo r sex d i f f e r e n c e s I n the exper imenta l group 

were a n a l y z e d , the f i n d i n g s r e v e a l e d tha t the treatment a f f e c t e d the 

boys more than the g i r l s . The exper imenta l group o f boys progressed 

s i g n i f i c a n t l y i n t h e i r s i l e n t r ead ing comprehension. However, no 

s i g n i f i c a n t f i n d i n g s i n any o f the measured v a r i a b l e s were found be -
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tween the boys and the g i r l s i n the c o n t r o l group. 

In the o p i n i o n o f the i n v e s t i g a t o r , a probable reason f o r t h i s 

sex d i f f e r e n c e i n the exper imenta l group i s that the o r a l r ead ing p r o ­

gram may have induced the boys more than the g i r l s to hear new words , 

phrasesand sentence s t r u c t u r e s which would e n r i c h t h e i r language back­

ground and thus improve t h e i r s i l e n t read ing achievement. 

I t was hypothes ized tha t there would be s i g n i f i c a n t r e l a t i o n ­

sh ips between t o t a l s i l e n t read ing achievement and each o f s i l e n t 

r ead ing speed and accuracy , s i l e n t read ing vocabula ry and s i l e n t r e a d ­

i n g comprehension; and between s i l e n t r ead ing speed and accuracy and 

each o f s i l e n t r ead ing vocabula ry and s i l e n t read ing comprehension; 

and between s i l e n t read ing vocabula ry and s i l e n t r ead ing comprehension. 

T h i s hypothes i s was s u b s t a n t i a t e d for the c o n t r o l group. I t was a l s o 

s u s t a i n e d fo r the exper imenta l group except f o r the r e l a t i o n s h i p be­

tween s i l e n t r ead ing vocabula ry and s i l e n t r ead ing comprehension which 

proved to be n o n - s i g n i f i c a n t . 

I t i s p o s s i b l e that the program o f o r a l r ead ing made the c h i l d ­

ren i n the exper imenta l group more context conscious than were the 

c h i l d r e n i n the c o n t r o l group. T h i s contex t consciousness might have 

m i l i t a t e d a g a i n s t the exper imenta l group on the vocabula ry i n i s o l a ­

t i o n , synonym type o f s i l e n t r ead ing vocabula ry t e s t used i n the 

Gates M a c G i n i t i e Reading Test Survey D . 

A p p a r e n t l y , the o r a l r ead ing program seemed to have erased i n 

the exper imenta l group some sources o f va r iance due to the i n f l u e n c e 
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o f i n t e l l i g e n c e . In t h i s group no s i g n i f i c a n t r e l a t i o n s h i p s were 

found between i n t e l l i g e n c e and each o f s i l e n t r ead ing achievement, 

l i s t e n i n g vocabula ry and a t t i t u d e toward r e a d i n g . These f i n d i n g s 

h e l d t rue f o r the c o n t r o l group a l s o except fo r the r e l a t i o n s h i p be­

tween i n t e l l i g e n c e and l i s t e n i n g vocabu l a ry . In the c o n t r o l group 

a p o s i t i v e s i g n i f i c a n t r e l a t i o n s h i p was found between i n t e l l i g e n c e 

and l i s t e n i n g vocabula ry f o r the boys and for the g i r l s s e p a r a t e l y 

and fo r the t o t a l group o f c h i l d r e n . T h i s r e s u l t might have been 

a n t i c i p a t e d because i t would appear l o g i c a l that c h i l d r e n o f h i g h 

and average i n t e l l i g e n c e would l i s t e n more e f f e c t i v e l y than c h i l d r e n 

o f low i n t e l l i g e n c e . 

The o r a l r ead ing program a l s o , appeared to have n u l l i f i e d i n 

the exper imenta l group some sources o f va r i ance due to the i n f l u e n c e 

o f socio-economic s t a t u s . VJhile the c h i l d r e n i n t h i s group improved 

i n t h e i r s i l e n t read ing comprehension and t o t a l s i l e n t r ead ing a c h i e v e ­

ment, the improvement was shown most by the c h i l d r e n o f low s o c i o - e c o ­

nomic l e v e l . I t i s p o s s i b l e that the c h i l d r e n i n the h igh and average 

socio-economic l e v e l s were a l r eady more f a c i l e w i t h the words, phrases 

and sentence s t r u c t u r e s they heard from the o r a l r ead ing by the t each ­

er than the c h i l d r e n from the low socio-economic l e v e l . T h i s program 

probably gave the c h i l d r e n from the low socio-economic l e v e l some 

acquaintance w i t h the words, phrases and sentence s t r u c t u r e s which 

they had not acqu i r ed before the o r a l read ing program. 

In the c o n t r o l group, however, as i t was to be expected , the 
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boys o f h igh and middle socio-economic l e v e l s l i s t e n e d more e f f e c t i v e ­

l y than the boys i n the low.' socio-economic l e v e l o f the same group. 

When socio-economic s t a tu s .'was h e l d cons tan t , the r e l a t i o n s h i p s 

i n the exper imenta l group between i n t e l l i g e n c e and g a i n scores on each 

o f the dependent v a r i a b l e s were not s i g n i f i c a n t . A l l the c h i l d r e n i n 

t h i s group seemed to progress r ega rd l e s s o f t h e i r i n t e l l i g e n c e . These 

f i n d i n g s were not r evea l ed i n the c o n t r o l group. The boys , and the 

g i r l s s epa ra t e ly and the c h i l d r e n w i t h h i g h and average i n t e l l i g e n c e 

i n the c o n t r o l group tended to l i s t e n more e f f e c t i v e l y than those 

w i t h low i n t e l l i g e n c e . A l s o , i n the same group the c h i l d r e n w i t h 

h igh and average i n t e l l i g e n c e had a be t t e r a t t i t u d e toward read ing 

than those w i t h low i n t e l l i g e n c e . 

When i n t e l l i g e n c e was h e l d cons tan t , i n the exper imenta l 

group, the r e l a t i o n s h i p s between socio-economic s t a tu s and g a i n scores 

on each o f the dependent v a r i a b l e s were not s i g n i f i c a n t . However, 

the negat ive s i g n i f i c a n t r e l a t i o n s h i p s between socio-economic s t a tu s 

and g a i n scores i n s i l e n t r ead ing speed and accuracy and s o c i o - e c o ­

nomic s t a tus and t o t a l s i l e n t r ead ing achievement f o r the g i r l s o f 

low socio-economic l e v e l i n d i c a t e d tha t these g i r l s improved i n 

these two aspects o f r ead ing achievement. A l s o , the boys as w e l l 

as the g i r l s o f low socio-economic l e v e l progressed i n t h e i r t o t a l 

s i l e n t r ead ing achievement. These f i n d i n g s c o u l d perhaps be a t t r i b ­

u ted to the o r a l r ead ing program. 
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I n the c o n t r o l group, the boys from the low socio-economic 

l e v e l improved i n t h e i r s i l e n t read ing speed and accuracy and 

t o t a l s i l e n t read ing achievement. On the other hand, the g i r l s 

from the h igh and middle socio-economic l e v e l s tended to have 

be t t e r a t t i t u d e toward r e a d i n g . These f i n d i n g s were to be expected. 

However, the c h i l d r e n from the low socio-economic l e v e l i n the 

c o n t r o l group seemed to have changed t h e i r a t t i t u d e toward r ead ing 

more than the c h i l d r e n from the h igh and middle socio-economic 

l e v e l s . T h i s change o f a t t i t u d e toward read ing f o r the boys and 

g i r l s i n the low socio-economic l e v e l might be a t t r i b u t e d to some 

f a c t o r s not r e v e a l e d i n t h i s s tudy . 

I I . CONCLUSION 

On the b a s i s o f the fo rego ing summary o f f i n d i n g s these 

conc lu s ions seem warranted: 

1. The program o f o r a l r ead ing by the teacher d i d not s i g n i ­

f i c a n t l y a f f e c t the s i l e n t read ing speed and accuracy , s i l e n t read ing 

vocabu la ry , s i l e n t r ead ing comprehension, t o t a l s i l e n t r ead ing a c h i e v e ­

ment, l i s t e n i n g vocabula ry and a t t i t u d e toward r ead ing o f the c h i l d ­

r e n i n the exper imenta l group compared to those c h i l d r e n i n the 

c o n t r o l group. 

2 . I n the exper imenta l group, there was a s i g n i f i c a n t d i f f e r ­

ence between the g a i n scores o f the boys and the g i r l s i n s i l e n t r ead ­

i n g comprehension. The boys comprehended be t t e r than the g i r l s a f t e r 

the t rea tment . 
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3 . In the exper imenta l group, no s i g n i f i c a n t r e l a t i o n ­

sh ips were found between the g a i n scores on the t o t a l s i l e n t r ead­

i n g achievement and each o f l i s t e n i n g vocabula ry and a t t i t u d e toward 

r e a d i n g . When the r e l a t i o n s h i p s between s i l e n t read ing speed and 

accuracy and each o f s i l e n t read ing vocabu la ry and s i l e n t r ead ing 

comprehension; ..and between s i l e n t read ing vocabula ry and s i l e n t 

read ing comprehension were ana lyzed , no s i g n i f i c a n t r e l a t i o n s h i p 

between s i l e n t reading vocabula ry and s i l e n t r ead ing comprehension 

was found. I t would appear tha t the program o f o r a l r ead ing by the 

teacher made the c h i l d r e n i n the exper imenta l group more contex t 

consc ious . 

In the c o n t r o l group, there was a s i g n i f i c a n t r e l a t i o n ­

s h i p between s i l e n t read ing achievement and a t t i t u d e toward r e a d i n g . 

A l s o , a s i g n i f i c a n t r e l a t i o n s h i p was found between s i l e n t read ing 

vocabulary and s i l e n t r ead ing comprehension. 

4. I n the exper imenta l group, there were no s i g n i f i c a n t 

r e l a t i o n s h i p s between i n t e l l i g e n c e and the ga in scores on each o f 

the s i x dependent v a r i a b l e s . 

In the c o n t r o l group, there were s i g n i f i c a n t r e l a t i o n s h i p s 

between i n t e l l i g e n c e and l i s t e n i n g vocabula ry and between i n t e l l i ­

gence and a t t i t u d e toward r e a d i n g . 

5. Invithec'experimental group, there were no p o s i t i v e r e l a ­

t i o n s h i p s between socio-economic s ta tus and the g a i n scores on each 

o f the s i x dependent v a r i a b l e s . However, there were negat ive 
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significant relationships between socio-economic status and silent 

reading speed and accuracy and socio-economic status and total s i ­

lent reading achievement for the total boys and girls. 

Among the boys in the control group, there xvas a positive 

significant relationship between socio-economic status and listen­

ing vocabulary. 

6. When socio-economic status was held constant, al l the 

children in the experimental group benefited in a l l of the measured 

dependent variables. The oral reading program had improved the 

children's silent reading achievement, listening vocabulary and at­

titude toward reading regardless of their intelligence. 

On the other hand, when socio-economic status was held con­

stant in the control group, the children's listening vocabulary and 

attitude toward reading were influenced by their intelligence. The 

children from the high and average intelligence groups listened more 

effectively and had better attitude toward reading than the children 

of low intelligence. 

7. When intelligence was held constant, in the experimental 

group, a l l children of low socio-economic level progressed in their 

silent reading speed and accuracy and total silent reading achieve­

ment. 

However, when intelligence was held constant in the control 

group, the girls attitude toward reading was influenced by their 

socio-economic status. The boys of low socio-economic level seemed 
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to have improved t h e i r s i l e n t read ing speed and accuracy and t o t a l 

s i l e n t read ing achievement. A l s o , the c h i l d r e n o f low socio-economic 

l e v e l seemed to have changed t h e i r a t t i t u d e toward read ing due to 

some f a c t o r s not r evea l ed i n t h i s s tudy . 

I I I . EDUCATIONAL IMPLICATIONS 

Whi le t h i s s tudy i s not c o n c l u s i v e i n de te rmin ing the e f f e c t 

o f a program o f o r a l r ead ing by the teacher when no i n t e r a c t i o n be-

ween the c h i l d r e n ! , and teacher doing the o r a l r ead ing takes p l a c e , the 

evidence seems to support the i n f l u e n c e o f such a program w i t h c h i l d ­

ren o f low IQ and or socio-economic l e v e i l A l though the f i n d i n g s 

d i d not show any s i g n i f i c a n t d i f f e r e n c e between the treatment groups, 

the program bene f i t ed the c h i l d r e n i n the exper imenta l group. More­

o v e r , the sex d i f f e r e n c e r evea l ed i n the study suggested that the 

boys p a r t i c u l a r l y need some k i n d o f r ead ing m a t e r i a l s which inc rease 

t h e i r i n t e r e s t and expand t h e i r background o f vocabula ry and compre­

hens ion . I t i s reasonable that i f o r a l r ead ing by the teacher i s 

implemented i n the concurrent r ead ing program, the c h i l d r e n w i l l be 

induced to l i s t e n and they w i l l be exposed to u n f a m i l i a r words, 

phrases and sentence s t r u c t u r e s . T h i s acquaintance w i t h u n f a m i l i a r 

elements o f the language w i l l p rov ide background for t h e i r l a t e r s i ­

l e n t r e a d i n g . I t i s a l s o reasonable tha t the o r a l r ead ing by the 

teacher w i l l l e a d to improved t e a c h e r - p u p i l r e l a t i o n s h i p s . F u r t h e r ­

more, the model o f the t e a c h e r ' s enthusiasm fo r read ing may r e s u l t 
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i n be t t e r p u p i l s ' a t t i t u d e toward read ing for c h i l d r e n i n low IQ 

and socio-economic groups. 

F i n a l l y , i t i s qu i t e p o s s i b l e tha t a program o f o r a l r ead ing 

by the teacher such as the one de sc r i bed i n t h i s study might have 

had more s i g n i f i c a n t l y f avorab le r e s u l t s i f the teacher had been 

pe rmi t t ed to d i s c u s s the s t o r y w i t h the c h i l d r e n as she read i t to 

them. 

I V . SUGGESTIONS FOR FURTHER RESEARCH 

I f and when a randomized groups o f schoo ls and group o f c h i l d ­

r en are a v a i l a b l e and two s u f f i c i e n t l y l a r g e groups o f teachers can 

be used , one group teach ing exper imenta l c l a s s e s and the o ther group 

teaching c o n t r o l c l a s s e s , a more c a r e f u l l y c o n t r o l l e d study w i l l be 

p o s s i b l e . 

I f the c o n d i t i o n s s t a t e d above were f o l l o w e d and i f c l a s s 

d i s c u s s i o n s f o l l o w e d and occur red du r ing the o r a l r ead ing the study 

might r e s u l t i n more s i g n i f i c a n t f i n d i n g s . 

Al though t h i s study was not designed to i n v e s t i g a t e the 

e f f e c t s o f stich a program o f o r a l r ead ing a t d i f f e r e n t IQ or s o c i o ­

economic l e v e l s , the f i n d i n g s seem to support the view that t h i s k i n d 

o f program would be b e n e f i c i a l to p u p i l s i n these c a t e g o r i e s . Re­

search designed to conf i rm or r e fu te tti&se f i n d i n g s should be under­

t aken . 
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