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ABSTRACT

; ‘Thls paper examlned the apparent effects of‘
 residential schools on the chlld-rearlng patterns of Natlves’
‘whorattendedatheSe schools. Evidence came from~the;;
k1iterature'and;from-three inter?ieQSVWith perSOns who
nattended residential schools-—one-male~elder andytwo\
females, who answered four open ended questlons. Thei
f1nd1ngs suggest that this type of educatlonal experlence
caused psychologlcal and cultural losses 1n self-esteem,f’
hchlld—rearlng patterns,“and Natlve Indlan language. New-and
‘:dlfferent behav1ours had .to be learned by the chlldren 1n
mlddlelchlldhoodjtofcope,and exist in a parentless
'envirOnment where~nokfeelings’of 10vefor care~were
/demonstrated by the caretakers and the speaklng of Cree and
‘other Native 1anguages was forbldden._ Values and skllls
taught by Natlve parents/elders, and,essentlal for surv1val‘
in Native soc1ety, lost thelr 1mportance in re51dent1al |
| schools; the Native language was: not taught to subsequent
'generatlons, and the separatlon of s1b11ngs by sex andfage
: created strangers in families. These experiences‘will‘
presumably be- transmltted in some form to the next ,
'generatlon,;thereby affectlng theuway'Natlves view E
themselves.uvTO'restore'confidencetin‘themselVes‘and’respectv
for essentlal patterns of chlld-rearlng the process of

heallng is. v1tal and recommended.
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Chapter 1
INTRODUCTION

In organlzlng recently for a Natlve parentlng program
w1th a major Natlve organlzatlon in Vancouver, I conducted
workshops that emphaslzed Natlve culture and,values; Some
topics addressed were discrimination,;selféesteem,;
traditionalkNative'parenting‘and its benefits, plus some
'backgrOund?lectures‘onkthe Iaw and‘whyvthe Ministry of
/SOCial Services and‘HOusing (MSSH) apprehends children;k At
,each sess1on some aspect of Natlve culture was dlscussed
because I felt 1t was important to help Native people begln
seeking alternatlve ways of parentlng which were more suited
to theirlvalues,and culture., I eXpressed my concern that
too many Natlve chlldren were 1n care with MSSH, and it‘was
1ncumbent upon us to help each other to prevent thlS in the
future through. re-learnlng lost chlld-rearlng patterns.' The
~d1scuss1ons on child apprehens1on of Native chlldren focused
- on the conflicts related to ‘values and standardS‘used to
revaluate Natlve parentlng patterns by the dominant 5001etyk

One of the major issues whlch constantly surfaced at
the workshops was the experlence of Natlve people at
resldent;al schools where most recelved their education.
}Many who risked speaking about’it were full of‘resentment

R y ,



and anger. They could not understand why such a thing had

to happen to them and their families. At one workshop I
conducted on- self-esteem, I sald that self -esteem was the .
core of personality in a human belng, and it was v;talsto
build it up in our children. A man.spoke‘up and said, "If
self-esteen is so important, why did they do everything to
damage it at residentialyschool°" o ' '

' Draw1ng on personal experience, I analyzed a phase of

‘my own life when I had dealt with my childhood at

re51dent1al 5chools. I~11Ved‘at three. I had been abledto

put these experlences in perspectlve and "had worked through

a resolutlon. The major task I accompllshed was the renewal

of my pride in my "Indlanness" whlch I be11eve had been
strlpped away through the educatlon process that I received
at the’ schools.' Remembering the teachlngs of my
grandparents and parents I dlscovered that the pride in my

race and,culture was present,ybut on the surface~was the

fear of exhibiting it. I rationalized that this had to be

the residue of residential school life where the emphasis

~.was that anything to do with Indian,WayS'were bad, pagan, or

"savage". Like most of the pupils who left these

b
b
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.
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- institutions, I had low self-esteem, I did not value

eduCation, I did not respect‘my heritagekand’family, and’I
suffered from an inferiority‘complex. I had never made a
decision for myself, I was h1gh1y dependent on authorlty
flgures,’I was dlstant pathetlcally shy, and silent. I

grew up,ln a parentfleSS world.“I knew I was unable to

—



learn‘in that enyironment‘} These negatlve 51de effects of
an education prevented me from reachlng my potent1a1 untll a
‘resolutlon and a heallng was effected.f My examlnatlon of my
'eown 51tuatlon leads me to suggest that parental support and
" the empha51s on tradltlon and culture, and the v1tal need to :
"mretaln language (Cree) were crltlcal in the flnal y |
fresolutlon. Unfortunately, many Natlve languages became
E ektinct (bufff 1964 15) as a result of the‘re51dent1al
*school educatlon system, and w1th thlS loss, a v1ta1 part of
‘famlly 11fe appears to have been changed or destroyed Thlsh
‘paper w1ll examlne the questlons of ‘how the experlence of
as11v1ng in re51dent1a1 schools appears to be assoc1ated w1th

: thls 1mpact on tradltlonal famlly 11fe practlces.g,:f



THE DISINTEGRATION OF TRADITIONAL NATIVE FAMILIES

.[A]t 1ts root acculturatlon is a process of personallty
reorganlzatlon for adaptatlon to changed cultural-
conditions. Having once undergone this process, the :
. individual is never the same and often encounters a confllct
'~'between old and new value systems ‘that can be devastatlng

Harry A. Kersey, Jr.,(1980;1805;

Between 1860,and~1970‘the Native~Children‘of Canada
' were educated separately from Euro-Canadlans 1n 1nst1tutlons!'

referred to as ‘re51dent1al schools' : From about age three

5 e T B T e T T e T EEAERINEES

'(Redford' 1979 46) to age s1xteen or elghteen (Barman,

___M

VHébert and McCaSklll 1986 11 Manuel and Posluns, 1974 71

Ahenakew,‘1973'132«and JenneSS, 1983 162) the chlldren were '

‘removed from the1r homes, many forc1bly, and placed in these

i i o S P e B
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*boardlng schools, where they stayed from September untll
‘June each year., Unfortunately,,some dld not return home.~
fDurlng thls annual ten month perlod they were 1solated from
thelr parents and from the rest of Canadlan 5001ety

(McKen21e and Hudson, 1985 130), The government's stated

purpose of thls pollcy was as51m11atlon of the Natlve peoplerk'

1nto ‘the domlnant socxety. The government felt 1t could

~1mplement thls pollcy in a restrlctlve manner 1f the'

‘rpchlldren were completely removed from the 1nf1uence of the1r~e

‘parents and communltles (Toblas, 1983 48) Thus, not only

were Natlve chlldren educated separately from the domlnant




society, they were also educated awayafrom their own
culture. In this setting, isolated culturally and
geographically, the task’of the residential school system.
. was ensured. \Tne;task was the systematic, formalized

transmission of the dominant society’s values, skills,

culture, religion, and language. To ensure English language

acquisition, the speaklng of any Native language was

forbldden, and punished by corporal punlshment. All aspects

'of the/Natlve chlld's life were regulated and monitored from

mornlng to nlght by thelr caretakers to ensure compllance of
thls rule. The caretakers were the m1551onar1es, prlests,
and nuns of the Protestant and:Cathollcﬂchurches‘who,vfor
the'most part,'administered the schoolS'for;the~governnent.
Thus, it Waslintended to "civilize" the Natives by
Christianizing them and transforming the children into good,
English-speaking, and~1aw—abidinnganadians,(Cronin,
1960:215). ’ |

In the book, The §girit Weeps"Martens,'Daily,pand?
Hodgson state that currently, this re51dentlal school
experience has emerged as an area of concern and
51gn1f1cance for many Natlve people. Therpractlce of.
separating chlldren

from their parents and their way of life had a drastic

impact on almost all Indian families. The structure,

cohesion and quality of family life suffered.

~ Parenting skills diminished as succeeding generations

became more and more institutionalized and experienced

little nurturing. Low self-esteem and self-concept

‘problems arose as children were taught ‘that their own

culture was inferior and uncivilized, even "savage"
(Martens, et al, 1988:110).- ,
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These are some of the consequences ‘that have had an 1mpact
on the family McKen21e and Hudson confirm that "this

practice of separating chlldren from parents and the

‘parenting role model is 51ngu1arly respon51ble for many of

the problems related to ch11d care now found among native
parents" (1985-130) .3 legal expert in Chlld welfare,
MacDonald, has suggested that "the causes of the widespread

breakdown in Indian family llfe are complex" (1985 252) but

T belleve that/whether theyuattended these schools or not,

Native people are all affected in some way. Those who
attended re51dent1al schools flnd it extremely palnful and

avoid introspection~of~this highly,kemotionally-burdensome,

' aﬁd‘damaging“experience;"and those who did not attend are,‘

indirectly affeCted because they cannot‘underStand why an

educational experience couldkleave such bitter emotional

scars. A person speaking at ;
u tions gn;id care talked about the history of

 broken dreams and broken promises that has contributed
- to family breakdown. We have parents who are bitter,;
and are passing their own bitterness on to their
children. This vicious cycle has to stop (L.
Prince, 1989 133). .

,This generation of young Natives is the first generation

,that d1d~not attend re51dent1alhschools; but because their

parents,and grandparents attended, they are deeply affected
by the wounds and bitterﬁmemories of early childhood |
experiences. Three'generationsqof hreaking up Native
families'have severely undermined the role of the extended

family and kinship networks, causing that structure to break

v



down, or infmost cases, be destroyed. Dakota Elder Eva
McKay of Sloux Valley, Manltoba, said at the same 1nqu1ry

It’s true that the residential school life has altered

the traditional way of our people and was the beginning

of the breaking up of traditional family life. We came
out confused...and the hurt that we did not bring out
but hid within us became a reallty later in

llfe...(lbld. p.59).

An encouraging phenomenon is thatNSOme]Native'children
managed to live through the experience and emerged
relatively unscarred by 1t. Johnston, commentlng proudly on
his graduation from the re51dent1a1 school he attended
writes, "we toughed it out, didn’t we? They~Couldn’t break,
us down" (1988'243) \Millerwalsodwrotexof‘several

influential Natlve leaders who emerged from the ashes of

thelrfeducatlond /Names such as George Manuel, Ahab Spence,

lHarold Cardlnal and Frank Calder are famlllar names -and

respected by both Native and non-Natlve populatlons. M"Many

of these people had been deeply marked by their school

experience,~50me traumatically; But they!had also acquired

ksufflclent skllls to emerge as effective leaders..."

(Mlller, 1987 10) Profe551onals 1n~health care cannotf'
explain why two peoplefsubjectedfto'the’sameeexperience
emerge from it‘differently,g The wonder is,that some had the
strength to survive, others broke down under the system, and
some paid,with their lives. Unfortunately, for most Native

children it was a devastating encounter that attacked a

 person’s cultural heritage. ,SuppreSSing Native'languages

under the threat of corporal punishment (a strap) produced a

psychological trauma; therefore, it should not astound one



: dlf the tOplC is emotlonal because it was a latent way of
"destroylng one’s sense of self and ego (Med1c1ne, 1988) |
Thus, those who emerged w1thout v151ble psychologlcal damage
k‘Stlll had no ch01ce in rejectlng thelr herltage, language,j,
dand.culture. It was forced rellnqulshment of somethlng ’
'valuable that is d1ff1cult 1f not 1mp0551b1e, to regaln.y
‘ The younger the chlld was,,the easier 1t was to lose or glve‘
,_up thls culture through loss of language, and the harder 1t

‘gwas on: the chlld’s adjustment., What follows 1n the next
1part of th1s chapter 1s a dlscuss1on of the 1rreparable harm~a
of separatlon of Natlve chlldren from care-glvers and d -
dfamllles at such a young age.‘ﬂ; : ’;rf o |

)




EFFECTS OF SEPARATION ON YOUNG CHILDREN

An outspoken crltlc of residential schoollng for young
Indian children in the Unlted States, Dr. Robert Leon,
warned against separatlon of young children from their
famllles., He said:

The damage caused to the child by hls/her separatlon

~is directly related to the child’s age and the length

of time that he is separated from the parents.  There. .

is no serious irreversible damage which can occur to

the adolescent as a result of separatlon from hls/her
parents., Separation can, however, produce some
serious effects on...those chlldren ‘age five to
eight...and show many emotional symptoms which may or

may not be irreversible (Fuchs and Havighurst,
1972:231-232). :

This may partially explain whyksome emerged relatively
unscarred. Age was in their favour. |
Some Natlve chlldren were removed from thelr famllles
on reserves as early as age three, but most by age flve and
51x.’ Erlkson, a psychologlst who studled Sloux chlldren in
~ the Unlted States, wrote that by thls tlme [age] an Indlan
" child has
acqulred~a feeling,ofjsecurity‘and affection in the
family (1963:158). " The early development of the child
- is watched by adults with amusement and patience.
There is no hurrying along the path of walking or
talking. On the other hand, there is no baby talk.
The language usually taught first 1s the old Indian
one...." (1963:157).
In. thls settlng a "bas1c trust" (Erikson, 1963‘247) has been
flrmly established w1th one’s blologlcal parents, and other

care-givers, whlch include grandparents, uncles, and aunts.

- To be suddenly removed from a secure and caring environment




where one has been‘raised in one’s own language, and
forcibly transported to an alien atmosphere'and ﬁnfamiliar
language, is certainly a traumatic experience for any ohild,
J. Ryan, wrote of this~residehtial‘school‘experience ast |
disruptive for this timetof development\beoausei

The basic trust in one’s origins which Erikson states
is vital to establishing a firm sense of one’s self

- could not develop in children who were raised in
residential school because those origins were attacked
and invalidated (1973:230).

Johnston, “writing of his residential schoOl days,
observed some. youngsters this age (flve and six) and
'affectlonately‘referred:to them as "the babies". Apparently
,newly—recrulted priests were glven ‘the respon51b111ty for
caring for these‘young boys.,'Johnston p01gnantly describes
them like H

,...chlcks...cheeplng "Father' Father! Father!" and
following him around wherever he went. They were a sad
lot, this little crowd of babies; they seldom laughed
or smiledaand often cried and whimpered during the day
and at night. Having no one in this world, in this
~institution, except this young scholastic to look to,
~to call for, to touch, to hold, these little waifs were
even more wretched than we were. . If they weren’t '
huddled around the young scholastic’s knee, they were
hunched in their wretchedness and misery 'in a corner of
‘the recreation hall, their outsized boots dangling
several inches above the asphalt floor. And
though. . .carvers made toys for them, the babies didn’t
play with their cars and boats; they just held on to
them, hugged them and took them to bed at night, for
that was all they had in the world when the lights went
out, and they dared not let it go. On occasion the
‘older boys acted as guardians or as big brothers to
these cast-offs, holding their hands and comforting
them with, "What’s wrong?" "Don’t cry," "It’s going to
be all right." But the burden of care for these babies
fell on the young scholastics, who had a much more
fatherly air than the senior boys..." (1988:60).
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The United States of America‘(U;S;A.) pursuedmthe same
policy of education coupled with the goal of assimilation
(Unger, 1977). In 1928, the harmful effects of boarding
schools on Indian family‘life'was madevpublic in the Meriam
Bepg;t. The report condemned the,practice of removing
children from families because~it Woperated against the
development of wholesome familyylife"~(Unger, 1977:14);

Taking:small children from their parents, and keeping

L4

them away from“theirfinfluence;fcauSed "parents and children

to become strangers to each other" (Unger, 1977‘16)

Furthermore, the effects of thls early deprlvatlon of fam11y~ :

life was apparent 1n~the children as they were "the vlctlms
of an arrested development" (1977: 16),5'Unger~exp1ains this
arrested development caused by separatlon‘aS‘regressive and
harmfu1  L | ’

since initiative and independence are not developed
under the rigid routine of the school, the whole systenm
increases the child’s sentiment for dependence on
parental decisions and children in their teens go back
to their mother w1th a six year old’s feellng for her
1977:17).

In Canada 1t was government'poliCy to ‘remove y6ung children

from their parents and reserves (Mlller, 1987:4,5, Halg-
kBrown, 1988 More, 1985,‘Manuel and‘Posluns, 1974, Ashworth,
1979, Barman, Hebert and McCaskill,_1986, and Dawson, 1987).
How'could’sucn‘a'poliCy‘have been COnceived‘and what was the
rationale for it? The next section discuSSes the role of
the government and the churches in this educatlonal

encounter of Natlve children.



'ESTABLISHING THE ANGLICAN RESIDENTIAL SCHOOL SYSTEM |

. One of the first industrial schools founded by the
kxAnglican'ChurCh'was thelShingwaukrIndian Residentialischoolr

in sault Ste. Marie, Ontario, in 1873 (Nock, 1988:92). The

12

fOundér of‘this*schooi~’anardfF HWilsOn)'English Anqlican,.

m1551onary, 1ater became an an ropoloqlst and ethnologlst.

'Of the school he sald it represented“;}.the great

‘experlment of...carrylng out a program of cultural

e R T

yreplacement and a551m11atlon“ (Nock 1988 74) that was

1 w1111ng1y supported phllosophlcally and f1nanc1ally, by the

‘School served as a model for the other schools, 1n that "a

‘rlgld work schedule, 11m1ted soclallzatlon, flrm dlsc1p11ne

nv‘;and forced adherence to the teachers’ guldance

: character[lz]ed school llfe" (Coates, 1984~ 85 35)
wllson shared the sane. presumptlon that prevalled at
flthe tlme, that people who shared a dlfferent culture were '
:somehow 1nferlor.' He cons1dered the older generatlon of |
Natlve parents beyond redemptlon, referrlng to them as "the
‘nold unlmprovable people"(Nock 1988 74), and he actually
"_ looked forward to the day when "the old people w111 dle off"

‘and "be replaced by thelr c1v1llzed chlldren" (Nock

' ‘1988 74)

It is not surprlslng then that w1th such an oplnlon of

"the older generatlon that schools were set up in 1solatlon,‘

' government of the Domlnlon of Canada. 'Shlngwauk Re51dent1al~



i3

away from the influence of "the old unimprovable_people".

Surrogate parentskwould be provided in the form of

~schoolmasters, and the SChoclsﬁwouldfprovide what these

schoolmasters considered lacking in Native children’s homes

~and environment.

This fear of the older generatlon was an 1dlosyncrasy
shared 1n government by Duncan Campbell Scott the Indian
Affalre Administrator in 1874,,who wrote, "The danger was
recognized that they‘[the children] might relapse to the

level of reserve life as soon as they came into contact with

theirfparentS" (Nock 1988'74-75).

These were the premlses on wh1ch ‘the school was
founded, and the,alm was!~somet1me 1n the future, "to'enSure
‘the Ihdians would amalgamate with the whites and adopt
AngloJCanadlan culture" (Nock 1988 76) - This government-
favoured Indian educatlonal 1nst1tut10n the re51dent1al
school, guaranteed virtual 100 percent attendance but

,most important...these schools effectively isolated the

children from the pagan and allegedly uncivilized

env1ronment of “their native culture. The schools were
~unimpeded in their efforts towards integrating the
children completely into the domlnant white 3001ety

(Chalmers 1983 28).
thsequently, the currlculﬁm developed was to be,"one of
almost complete'cultural"replacement..,“(NOCK,1988:72) and
the Native Indian 1anguage,became the key object,of'attack
in the residential schoole'(Nock, 1988, and Haig-Brown,

1988).

Tobias, reviewing the assimilation process wrote that

"Education of the Indian child was a keystone of the
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c1v1llzlng process" (Getty and Lu551er, 1983 48) and the
Indian Act was amended in 1894 to "commlt chlldren to the |
,boardlng and industrial schools founded by the government"\ﬁ
(Getty and Lus51er, 1983 48) : Thls commltment of Natlve .
chlldren to re51dent1a1 schools was legallzed through the
Indlan Act. Thus, the 3551m11at10n process to c1v11121ng
(‘Nat1ves through educatlon became entrenched 1n Canadlan

soc1ety; and 1t is. dlscussed next.;~

'‘Asks'.imi:lat‘ion:"I'hr‘:)ug'h"Jl?.(vit;lcrati’o’n‘'kw

Educatlon became Man. essentlal tool of a551m11atlon"-;
(?ontlng, 1986‘27u Barman,:et~a1 1987 Frlderes, 1978) and :,,
”the currlculum was’ one that was sanctloned by the government ‘
((Nock 1988 79) ‘The currlculum, then, served the ex1st1ng .
‘:order, but the content was forelgn to ‘the Natlve chlldren
’who depended on 1nformally observ1ng and 1m1tat1ng thelr
'parents and other elders for. their tralnlng and educatlon
(Redford 1979 80 43) _An 1ntentlona1 outcome was t0':
“(producey"chlldren who - would be 1nterchangeable w1th whlte )
4 chlldren except for colour" (Nock 1988 79). - The next :
osectlon reveals some of the dlscretlonary aspects of the~

m1s51onary currlculum. .
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The Hidden Curriculum

Curriculum, in its most‘traditional sense, refers to
the content of subject matter presented to learners (Fuchs"
and Hav1ghurst, 1973). In dlscu531ng the role currlculum

played in the decision of how,to set up the educatlon of

Native pupils, two key factors emerged: First, the view v

that "the Indians'possessed no CUlture or civilization to ;

'speak of or worth preserv1ng" (Nock 1988:77): and second,

the very hlgh potent1a1 of resoc1allzat10n of the children
(1988: 77) Robertson, a soc1ologlst deflnes

re5001allzatlon as "5001allzat10n that constltutes a sharp

break w1th past experlence and 1nvolves the internalization

of radlcally dlfferent norms and values" (1977 567). - These

two premlses, lack of a worthy culture or c1v1112at10n and
~resoc1allzatlon of the chlldren, env151oned the Natlve child
"as one who would readily shed and bury;hls aboriginal

customs and ideas and acquire‘the idea~and habits of the

white men (Nock 1988:77). The aboriginal customs included
the traditional dances, games, rellglon and natlve crafts.'§%L

rf’*“”'”’i
- The above was later backed up by the legislative process

whlch amended the Igglan Act in 1884 to make potlatch and ¢

other Native ceremonles and r1tuals 1llega1 (Toblas,
1983 47)

In de51gn1ng a curriculum and its purpose McNell
suggests that ‘some desired outcomes are hidden because

some intentional outcomes from schooling are not
formally recognlzed these are unofficial 1nstruct10na1
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ylnfluences, which may elther’support or weaken the
attalnment of man1fest goals (MCNell 1977: 209)

‘It’s 1mportant to cons1der that educat1on has a functlon of v
a latent type as well (Merton, 1968) because 1n re51dent1al
schools, "functlons that are not generally recognlzed and
,~were never 1ntended" (Robertson, 1977 353) surfaced 1n the

19608.

| The Curriculum’s Latent Effects

By the 1960s a generatlon of Natlve parents who were ff\

_not glven the ch01ce of ralslng thelr chlldren began to show
fo

51gns of "abrogatlng the1r respon51b111ty ‘as parents" rj ,,i‘/‘_

(Caldwell 1967 :21). The researcher 1ndlcted that a. pattern
of expectatlon had developed among "some Indlan parents that ,
the re51dent1al school system prov1ded a...carefree way

(Caldwell 1967 21) of 11v1ng w1thout chlldren.k This

' research study of the chlld-care programs at nlne

© Saskatchewan re51dent1a1 schools ralsed the questlon‘of
,whether ther"current generatlon of re51dent1al school
students" has the "ablllty to cope more adequately w1th the
’ respon51b111ty of parenthood than the precedlng generatlon"
‘(Caldwell 1967 21) Halg—Brown, 1n her book on the
Kamloops Indlan Res1dent1al School wrote of a student who
‘commented that "The re51dent1al school took away the

‘respons1b111ty of the parents because the parents dldn't see ‘

the kids all year" (1988:111).
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This issue on parenting is anbimportant one. It has
not been explored from the vantage point of how residential
school education interfered with this proceSs‘in NatiVek
culture. Haig-Brown emphasized the lackﬂof positive role
'models‘because “Children‘learn parenting skills by the‘way
they are‘parented“ (1988: 111) and for many Natlve chlldren
- who spent ten years or more at residential schools, one must
conclude that these chlldren "had llmlted experlence as
'famlly members" (1988:111). Furthermore, Haig-Brown
stressed that: | | | |

In the same way that thelr language use is based on the

knowledge they gained before going to school so their -

parenting skills must draw on that llmlted experlence

(1988:111).

A witnessfat The National

(1989 111) as she referred to

the traditional way of tralnlng Natlve chlldren. - The
’effects of the hidden currlculum at Indlan re51dent1al
‘schools latently brought on the decllne of the tradltlonal
child care patterns of Native parents. | | |
fLanguage is an,important‘variable‘in this evolution and
‘ it is stressed because language is fundamentally linked to
culture,’ The'emphasis on eradioating the languagexat

residential schools is discussed;in the following section.
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‘The Ban Against the Native Indian Language

In the re51dent1a1 schools demands for fluency in

Engllsh were mandated "to spell the’death of the Indlan’

langugggﬂ (Nock 1988 7%) ’The speaklng of "Indlan" was
forbldden, ~and when chlldren were caught they were severely
punlshed.b Thls ban agalnst the Indlan language was enforced
at Shlngwauk untll 1971 (Nock 1988 79) Concurrently, thls
ban ex1sted 1n every res1dent1al school that was establlshed
in Canada (More, 1985, Halg-Brown 1988 Mlller 1987,;*
’v\Barman, et«al, 1986: Ashworth 1979, and Manuel and Posluns,
1974) - | | ‘I oy "

”fh Halg—Brown conducted one of the flrst stud1es of ;
‘re51dent1a1 schools through the 1nterpretat10n of Natlve’

persons who attended (1988) l She cr1t1c1zed thls actlon of

bannln,‘t"» s £ atlve language because,, ,7 Szﬁh
t"[t]hrou”h,efforts‘te\prghiEit‘thg_gatlye_languwges the

~ very base of culture was attacked" (1988 31) The' © '

51gn1f1cance of language and culture w1ll be addressed 1n

the follow1ng sectlon.a~f
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THE ROLE OF LANGUAGE AND CULTURE

One of the reasons thiskpaper is being written is to
help promote healing for those‘who snffered‘through this\‘
experience. For healing to begin Natiﬁelpeop1e7have to be
given an understanding of what went on in the past. ‘Beoause
the,object of attack~in the residential schoolsswas the
language, it is neceSSary to,emphasize'that'therfoundation'

of Native. ture is its oral‘tradition,and how the loss‘or v

near loss,of the language has affected the traditional way

'ofrlife.' In a benchmark study‘inp1985 More‘interviewed an
/ S ' ) : B R - .
elder who said about Native culture and loss'of language:
The Natlve culture has almost been totally lost along ?‘
with the loss of our language. You see, the language
- seems to be what holds the Native culture together...I
went to school and we were not allowed to speak
Indian (More, 1985: 120)
The importance of this connection between language and the
traditional way of life is stressed by Diamond because the
Native
needs his tradltlonal way of 11fe as a backdrop and as
a basis upon which to grow. Combined with this is the
need for other tools, such as Native languages and
traditional institutions, which are essential for
proper development and growth (Barman, et al, 1987:86).
The family as a group is a traditional Native institution.
Before the arrlval of whlte Europeans, the Indlan

families in Canada were in. harmony with nature and thelr

Creator. They had developed a rich and homogeneous culture,

suitable to their needs; they were capable of sustaining
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,thelr famlly and communlty in a soclalland economic
env1ronment, and compared to European cultures, the Indiana‘
”ﬁam;lles were,asmcultured, productlve, 1nte111gent yand‘
devoutly’spiritual (Friesen, 1985) , Ashworth noted‘"the‘old’~
Indlan soc1et1es were organlzed and 1ntegrated each had a

,strong value system, each had come to terms with 1ts

‘ffenv1ronment" (1979 4) Jenness recorded "The old order

changed completely w1th the comlng of Europeans" (1932 254)

The Indlans welcomed the whlte men and helped them.,
uUnhapplly, w1th1n only a century of contact between the
orlglnal 1nhab1tants of thlS land ‘and whlte Europeans, theser ’
ﬂdcultural tradltlons that had wlthstood the pass1ng of tlme,

fbecame devalued alte ed and nearly eroded (Duff 1964
jFlsher, 1977, and Frlesen, 1985) -

These tradltlons enabled Natlve natlons’to ex1st and
:co-ex1st by sharlng and carlng for the land w1th others,
llncludlng those in the sp1r1tua1 and anlmal realm. These
'pcenturles-old tradltlons that allowed thlS co-ex1stence
requlred a perfect balance between man’s understandlng of’
nature and hlstactlons~or behaVIours (Barman,net,al,z
1987 156). e -

Thls culture group d1d not create‘the wrltten‘word.a~
Its legltlmacy ‘and. hlstory were malntalned and preserved by
the~oralrtrad1tloni Potent symbols came to’ represent the
spiritual, human fand“anlmal realm. ;Bes1des theypotency
that these symbols represented‘inpthe?culture,'the oral

tradit10n~made,the*Values,nCustoms,7beliefS,‘and language




convincing and forcible.
Before contact w1th Europeans the cultural tradltlons v

,were malntalned ang passed down through the generatlons
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‘orally ‘ Blondln states that ".;.Natlve languages..;prov1ded

the means of surv1val of the people., The elders, leaders,’
~and women passed on the teachlngs and a sense of contlnulty"
~(1988 17) | Therefore, 1anguage enabled Native natlons and
their chlldren to. have aCCess to whatever accumulated

‘knowledgefand'experlence these generatlonthad;preserved;,f

Language israfhuman.actiyityﬁaSQit distinguiShes~Who“we~'

'are;*and”howfwe‘think offOurseIVeS;t "Language is applied to

B the?general{patternaOfbafpeople~Or raceﬂy(ThemAmericanl
College’DiCtionary;!1556;6865, and is‘"anyrsetfor‘systemsof
rsuch symbols as used 1n a more or less unlform fashlon by a
number of people, who are thus enabled to communlcate‘f
1ntelllg1bly w1th one another“ (1956 685) Languagewlst,~

1nseparable from~culture, 1n~fact,,"1tyls*the keystOneVof

h,culture"‘(Robertson, 1977: 70)

Culture is "the sum total of ways of 11v1ng bullt up by :

’a group of human belngs, Wthh 1s transmltted from one

; generatlon to generatlon" (ThefAmerlcan;COIlege~D1ct10nary);
1956'295) i Culture 1s how we 11ve. Language enables human :
'belngs to preserve thelr hlstory, 1t 1s fundamental to.
“culture because 1t permlts the transmlss1on of culture.y:
,But, as ‘Wilson p01nted out ﬂ...51nce culture is anv

- integrated whole,‘a-change in one aspect produces 1ndirect~‘

changes ‘in others" (1965:75). '“Therefore,‘if“language is
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‘manipulated culture iS‘affected.'fIn'preécontact'a group of
hlghly respected and 1nfluent1a1 persons were entrusted with
ﬁthe respon51b111ty of preserv1ng the culture through

‘language., Thelr role is dlscussed next.

 THE ROLE OF THE ELDERS

In an oral culture language 1s the mechanlsm for
transmlttlng and preserv1ng knowledge.‘ The role of

"transmlttlng and preserv1ng thls knowledge falls on the

'«elders.f Blondln descrlbes elders in an oral culture as

jllbrarles...thelr knowledge, their skills,
attitudes, and their experience constitute the record
“of the knowledge and wisdom of the ‘people. Their
memories serve as the collectlve knowledge and w1sdom.
_Education is the process of communicating this
- knowledge and wisdom, through oral language, actlons,
“.and behav1our (1988 3). Sl o

:Atuthe~same‘t1me, Blondln streSses*1earning“occursl'
g constantly 1n a Natlve s llfe, but "that learnlng process
has always been shaped by the oral nature of- the culture"f‘

(1988 3) and that "1t 1s related to 1dent1ty Speaklng your

W

language strengthens your 1dent1ty, and in that way
ystrengthens and malntains the collectlve culture...
‘f(1988 34) |

The importance of the link between teaching‘and

i

RO

,learnlﬁ““fﬁ“sffengthenlng your 1dent1ty is demonstrated in

‘the ways dlsc1p11ne was enforced and character was bullt
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through story-telling and legends. The

elders played a vital role in passing on the
traditional teachings and making known to the people
the laws of living. Children and young adults alike
looked to their parents and elders for guidance and
instruction, appreciating that knowledge and experience
they had gained from living through many seasons...
(Malloch 1984:10). ‘

A common identity was passed on and malntalned w1th the

instilling of pr;de_ln the culture through this process.

This, ih turh,’inspired nurturing and responsibility toward >%{

‘the children because
o the elders were the most respected teachers. Important
thlngs such as values and hlgher levels of knowledge
‘about history and environment were tglg,throggg_tge;r
storles and privat onversations with children. The
‘ ers also undertook a major responsibility in , é?
o prepar1ng the younger generatlon for sgec1allzed roles
- (Archlbald 1984:7).

Today a broken link eXists in the chain of the‘oral
tradition. The loss andlhear—IOSSkof some Native languages
through'the residential school system has‘Created
discontinuity to this‘chain of oralltraditlon.' The elders,
in their role'as preserverrof language and culture, and
teachers have lost touch with some of their’children; end
'COnSequently,,SuDSequent generationsshave lost meny of the
old bellefs and old ways |

The break in the cha1nAoffggglltradltlgalﬂé§lE§E§ffLE§L

the'forced ;nterceptlon of re51dent1a1 schools between the Wwﬁhﬂk

generations. As a result of this interception;,MOre

B RN

concluded that =

beliefs, and customs were not systematlcally taught to

' the traditional Native Indian languages, values, , C%ﬁ
_the next generations. ' These. four prlmary composites of




"(1980 343) 'However, Blanchard an. Amerlcan Indlan Soc1al

any culture began to dle in the Natlve Indian cultures

(1985:4). : V Sy
The . vital rOle that‘the°elders playeduinnthis oral -
tradltlon 1ncluded the respon51b111ty to 1nstruct and

prov1de guldance and vision for the task of chlld-rearlng

The OralfTransmiSSionrOf'Child—Rearinngatterns'andealues

N

The questlon arlses of who determlnes what are the

chlld-rearlng patterns of Natlve people Dr Ronald S.
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Flschler of the Unlver51ty of Arlzona Famlly Med1c1ne and ”“

' Pedlatrlcs Faculty, declared that "an 1n-depth psychlatrlo'"

' study of Amerlcan Indlan parentlng has not yet been made"

Worker and Communlty Development Spec1allst repudlates

ch11d rearlng patterns "among Amerlcan Indlans.; Amerlcanic‘

Indlans have thls knowledge"(1980 352) Blanchard’

pos1tlon 1s that thls knowledge on chlld-rearlng patterns k

| need not be researched and 1nterpreted through unlver51ty

~Flschler s bellef Blanchard asserts that much 1s known on

and college studles, or through "the non-Indlan perspectlveﬁ;

, before 1t can beneflt Amerlcan Indlan famllles“ (1980 352)

o Medlclne, 1n My El rs Iell Mg glves credlt to certaln

1nd1v1duals who' "by v1rtue of quallflcatlons and knowledge,

are recognlzed by the- Indlan communltles as the ultlmately

Hquallfled reserv01rs of aborlglnal skllls" (Barman et al,

< N

1987.144). These 1nd1v1duals are the elders, and Chlld-

N \ : ‘;x
% ..
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rearlng patterns are aboriginal skills.

For some years now elders have failed to 1nsp1re some

25

of the young generations with vision, 1ntegr1ty,‘and respect -

for the old ways.  Manue1‘and Posluns blame the education

syStem because "it was the kids coming back from residential

“ P . ‘ =
school who brought the generation gap with them" (1974:67)

NO'Ghe;ewis this more noticeable than in the family
structure Medicine, in My Elders Zell Me, accounts ‘how the

removal of children 1nto...re51dent1al schools in
canada. . .broke 1ntergeneratlonal ties which guaranteed
the cultural continuity...This dispersal of members of
an Indian family effectively eliminated Native forms
and norms of the 1nformal learnlng process" (Barman, et
al, 1987:144). '

Anotherﬁwriter; Cross, states that "Belieftsystems,in
: : e Sttt adictuod

child—rearing patterns,and'values'were;passed“fromeOne*

ggggratignwtgﬂthemngxt orally" (1986:285). The oral
tradltlon was a SLgn1f1Cant~aspect of NatiVe culture in
regard~to children. éross attrihuteskthe“praCtice of
prohibiting the use of Native 1anguages in residential
schools to redu01ng "the strength of the oral tradltlon and

consequently ‘weakened the children s connectlon w1th their

culture. Traditional chlld—rearlng practlces and attltudes

¥

were thus forgotten" (1986:286) or were considered inferiorg%f

by some of the returning pupils from the schools.

Communities or Eribes found their children changed in terms

of values. Children were confused. Instead of completely

acquiring the values, skills,'language, culture, and

religion of the'dominant'society,kthetsystemhcreated,
_ e e
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Iconfllcts between parents and ch11dren.>¥ ; ’ *uy"
In an article wrltten about the Angllcan Church and a

'residentlalfschool, Coates commented that communlcatlon

 broke downyand‘conflicts WerelineVitableuas "most of the ”
Children found themselves trapped‘upon returning toktheir

lhomes, torn between school values and the realltles of"

“(1984-85?22 43) thelrfhome llfe. Those most affected by the

pa1nfu1 tran51t10n of school and home 11fe were "those who
‘had a551m11ated substantlal portlons of the1r teacher s
L message" (1984 -85: 43)

A major 1nst1tutlon 1n Natlve 11fe 1s “the fam11y.p,¢‘ﬁ\,"

N o o

Without the. respect due for a cont1nuatlon of a culture

e 5 o ST

'through language the famlly s surv:val is weakened. o ‘;_/

eI ,.,_,..«-- ' /

Bt i il

Over a perlod of t1me some puplls comlng out of B f‘

nre51dent1al schools began to dlsplay the effects of thelr T

;,educatlon as they assumed the1r role as parents. ‘Some “\git
dplndlcators such as 1ack of confldence and lack of awareness,%
1n chlld-rearlng emerged. A former admlnrstratorfln a _p'
commun1ty c11n1c Atteneave was puzzled by the actlons of
'some Amerlcaanndlan cllentsa Former boardlng school
parents came to the cllnlc seeklng placements in boardlng
- schools: for their ‘eight and nine year old chlldren.,pShe X
:conceded that the parents knew of no other alternat1ve~ |
because ralslng,chlldren‘at'home,_forfthem, had'become a .
mYsterY ; éhe‘recollects that:hd' | | | ' |
‘Nelther they nor thelr own parents ‘had ever known life
in a family from the age they first entered school.

vThe parents had no memories and no patterns to follow
~in rearing chlldrenkexcept for the reglmentatlon of.
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rass sleeping andvimpersonal schedules (Unger ,1977:30).

In the midst of the artificial, regimental, and
English-speaking;environment that young Natives matured in,
‘elders on the outside were nreserving rituals and traditions
by maintaining‘the‘Native language; as the residential
school system sought to destroy the‘culture and the language
of the Native people the elders did not:give up
(Mediclne 1987) ‘

‘ Alex~Bonais, a Cree~elder in thewfilm,,I_Am'

,expressed his fear

equuently. 'He laments about how hiskchildren are being
‘taken from him through loss of 1anguage‘ Heysaid:

Sometimes'I,get,5caredf¥scared forfthe children.

Language takes my children away from me, that is why I

am scared. They do not hear my words. When he throws:

his [Native Indian] language away, that is when it
starts. He makes fun of his father and mother, his

grandfather and grandmothere(Aiden Spiller, 1984)

Many Natives who 1eft the re51dent1al school system
feared to speak thelr language and so failed to teach the
ylanguage and tradltional ways to thelr chlldren. Oof this
fear to speak the language Haig-Brown wrote that

| ,as adults many consciously did not teach their children
a Native language so that they might avoid the :

punishments 1ncurred through its use at school
{1988:110).

!

,Onefof the tragedies of this fear of speaking one’s
| Native:language is the-failure to take‘advantage‘of what a
culture offers to help ease the hardship of parenting. In
former times an_ 1ntr1cate network of relatlves could be

depended on to help 1nfch11d-rear1ng,as demonstrated in the
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following section.

‘The"Kinship”andaEXtendedﬂFamily*Network

~Traditionally;fNative'communitiesf"wereyStructured/

S around “the unlque 1nter relatlonshlps that ex1st among

R

: ,tradltlonal Natlve famlly "

',watchful eyes of elther the tribal elders,f51b11ngs,

T A et

e S S S e i

e

famlly, extended famlly,‘clan band and trlbe" (Kahtou,

WESIEHR

-1989: 8) In addre551ng thls unlque famlly pattern Lewis -

wrote that "The k1nsh1p structure, embodylng a, network of

'valued relatlonshlpS«naswone of 1 the 1mportant keystones of

’the culture" (1970 16).

STV

The actual structure of the 5001ety 1ncluded large

"extended famllles, and the Chlld "hlghly valued,,occuplesﬂa’

‘rcentral place w1th1n" 1t (Flschler, 1985: 95) ‘Théf

'-tlncluded maternal and paternal
e e L

grandfathers,tuncles,«aunts, and cou51ns who all actlvely

S i ; sy s

fpart1c1pated 1n ch ld-rearlng" (Cross, 19886 284)

This sharlng of chlld-rearlng by several persons was a

_tradltlonal custom honoured and practlced by all North
' Amerlcan Indlan trlbes (Red Horse, 1980 467) During
'perlods of huntlng and gatherlng, most nomadlc trlbes

, naturally assumed thls standard~of;protectlng,chlldren,}

k(FiSchler, 1985'96)" Children"weresCOntinually'under the

cou51ns, aunts, or grandparents. As a result of all thls

',\—-..,_

nurturlng and securlty the Natlve "chlld's self-concept is




29

‘strongly tled to his famlly,‘clan, and trlbe...and bonds

formed early w1th1n thlS structure" (Blanchard and Barsh

1980.350)‘ Furthermore, the extended;"famlly structure

- provided support for;familieséto~lTVe in awwholesome, non-

st

: e e
“threatening way" (Kahtou, 1989:9) because "chlld—rearlng

et

:rrespon51b111t1es were d1v1ded among many members of the

'~ocommun1ty, and no s1ngle 1nd1v1dual was overburdened with

',,the care,,dlsc1p11ne, or: feedlng of a chlld" (Cross,,;lt~

1986 284) Thus, the removal of Natlve chlldren from

7”'parents, to be ralsed 1n re51dent1a1 schools, deprlved those

kchlldren of a cultural legacy The experlence mlssed 1s the

i

u‘ytlghtly kn1t communlty of extended famlly and relatlves who

vrshare the task of chlld—rearlng by prov1d1ng nurturlng and

AN

,'process. o

'~secur1ty. As well as,thelbreakdown,of‘the;extended‘famlly
h' and klnshlpdsystems, the cOnfusion brought'on‘by the~

',re51dent1al school’s 1ndoctr1natlon has undermlned the role

e \/‘

',of elders pa551ng down tradltlons. The ban on the Wpeaklng
‘ 7 e

st

of Nat1ve languages 1nterfered w1th thls “pa551ng down" ‘

e
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~ EFFECTS OF RESIDENTIAL SCHOOLS ON CHILD-REARING PATTERNS

‘ Corporal punlshment was assoc1ated‘w1th‘the speaklng of
the: Natlve language. Th1s form: of d1501p11ne was
Vdevastatlng to. the puplls However a 1ot of Natlve parents’
_resorted to us1ng th1s form of pun1t1ve dlsc1p11ne ‘with
‘thelrvoffsprlng ' Thls is understandable because, as. Hull

'stated the use of thls "punltlve dlsc1p11ne is the result ‘

- of harsh treatment modelled for them as chlldren by the]

,staff"'(1982 344) at re51dent1al schools.o“a

f ThlS lack of p051t1ve role-modelllng, brought on. by the

educatlon process at re51dent1a1 schools, has taken 1ts toll'

it e 2

in the Native famlly in Canada today , When the famlly

AT

,,structure 1s weakened or destroyed the culture and soc1ety

"1s affected. Rose Charlle,rof the Indlan Homemaker s

Assoc1atlon of B C., declared'

Whlle the famlly is sald to be the base of any soc1ety,
the family for Indian people is still of greater e
~importance. It is the very foundation of our culture.
In contrast to the individualistic, nuclear family
concept of the non-Indian people, we are culturally a
- communal society which functions w1th1n the framework
: of the extended famlly (1981 1).

| The major assumptlon underlylng thls paper is that
there has been a breakdown of tradltlonal and cultural
chlld-rearlng patterns. Near 1oss or loss of language and
the fear of speaklng 1t affected these bellef systems and
ych11d—rear1ng values.d Thls has serlously eroded the Native Y,, 

famlly, culture, and 5001ety. .Halg-Brown concluded~that
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...although punishing children for speaking their
language -did not eradicate it...[t]his generational
control has had devastating effects on the children
whose parents attended residential school. Many of
them never learned their Native language (1988:110-
111).

The fear of speaking the language and the punishment,
associated with it’convinced,a lot of the students that
‘speaking the language indicated inferiority.. These words
- from a student in Halg-Brown s study express the feellng of
,1nfer10r1ty

You know something funny about speaking your oWn
~language. When I first come out of school, I was
embarrassed to speak my language in front of white
~ people...Now I speak...any place and any time...but it
took about three or four years...to get away from that
embarrassment of speaking it on the street...They just
about bralnwashed us. out of it (1988: 109)

In the process of thlS fear of speaklng the language

self-esteem was presumably damaged. Self-esteem, or the ‘

feeling of selféworth, is the core of personality (Briggs,

1970:3). Without this feeling, hapbiness,'health, S L

productivity, and survival are affected. In one of the only

‘vlstudieS‘conducted in the U.S. A.’on this subject of Indian
boardlng schools ‘and parentlng Metcalf found that
"educat10nal experlences encountered 1n mlddle chlldhood
have detrlmentally affected the adult'self-esteem and
maternal‘attitudesyof Navajo women" (1975:535). As a very
young adult, Willis, wrote a'first person’account of
residential school life and inter-cultural encounters there.k
Through her young mind she analyzed her abnormal upbrlnglng

' and wrote . in her book, Genfsh




The most dlfflcult adjustment I had to make upon
enterlng the boarding school has been accepting the
fact that I was no longer the important person that I
had been at home--or liked to believe I was anyway. I
was just one of the crowd of little savages who had to
be_saved and anglicized‘(1973°74) ‘

Ruth Tom, in the book - do _the E ders, exhibits the
same feellng of 1nfer10r1ty as she despalrlngly reflected:
Grow1ng up I felt sorry I was‘Indlan. You keep hearing
you’re not much good...I was fourteen by the time they
let me -go home. By then it was too late. I never got
close with my mother. I wanted a better life...When my
daughter came, I didn‘t want her to know the pain I’ve
had...I shielded her from being Indian (Kirk, :
1986:244). ,
In a recenthanadianiPreSS article;eanother former
cresidential school student Rudy Bruyere,‘COmmentedfon his
dysfunctional lifeStyle, He traced his confu51on about hls
'identityrto his education. He hardly saw his parents, and
grew‘frustrated with his regimented life. "Virtually, we
grew up to hate what we were",(The‘Vancouver,Sun, Wednesday,
.. October 4,1989:A8),‘he said. Dr.‘Ed Connors, a consulting
psychdlogistVOf Mohawk-Irish decent,VSaid of this experience
at;school,
"}..probably one of the gravest mistakes we made, we
gave away our children through the residential school
system. The loss of...traditions can certainly be
traced back to the experiences with residential
SChools, and in turn, point to many of the problems
we’re facing today..."( National ' i
N_L;_E_Q_J,_Lﬂe July, 1989: 56)
This chapter concludes with the following comment from
Bergman, reporting from his clinical experience:
‘Among the young adults, who are the first generation

of...whom went to school, there are many serious
problems...I have encountered many others who take the
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attitude that they should not be burdened with their ‘
children and that ...some other institution should care
for them. It seems a reasonable hypothesis that having
‘been placed by their parents in an. impersonal
institution contributes to such attitudes, and it is
noticeable that ‘the boarding schools provide children
and adolescents with little or no opportunity to take
_care of other chlldren or even of themselves (1967 14)

- SUMMARY

The breaklng up of Natlve famllles, by puttlng young

' chlldren in re51dent1al schools, was encouraged from an

ey,

early date by government leglslators and enforced by

P
representatlves of the church and by federal government

x«)"
o

) Indlan agents. Thls practlce removed the tradltlonal role

for chlld care out of the Natlve culture and placed 1t w1th

7uthe government at these schools.‘ By the 1960's, quest10ns~

vwere be1ng ralsed as. to whether a pattern of expectatlon had
‘developed among Natlve parents abrogatlng thelr
'krespon51b111ty as parents (Caldwell 1967 Metcalf 1975

fand Bergman, 1967) : Prohlbltlng the use of Natlve languages‘
at every re51dent1al school and enforc1ng this . prohlbltlon
by the threat of corporal punlshment dlscouraged the;
fspeaklng of ‘one’s mother tongue. Young chlldren were

R u
,nlsolated culturally and geographlcally for a perlod of ten

'months a year for mostwofwthemrwmrdd%emeheldhood yearsr

fThls d1m1n1shed the chance for Natlve chlldren to- galn a g
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respect for thelr elders, language,‘culture, and feel a

Mﬂ WH_‘M s i /,;.\<<r~1&>—’\“‘"»"“' [ R
sense of prlde in thelr unlque "Indlanness" When one is

aught that one’s’ culture is 1nfer10r one learns to reject

g

it and devalue its relevance. When punishment is inflicted

because of speaking one’s own language one soon gets

conditioned to assOciating punishment with speaking

_wIndian". Over time‘one~begins to attachrlittle\value to

shncser

M‘. F\
the teachlngs of parents and one learns to 1gnore the >

teachlngs or else falls to relate to the Natlve storles; <

,/")
{

rbecause one has ‘learned to concentrate on the teachlngs of

the schools,w Gradually, as oneimatures, one is not llkely

R

,-W«mua s

to listen very attentlvely to one’s parents or elders
because of the fear a53001ated w1th th1s language; or else
one rationalizeS'that'the'teachings'will have no place in

one’s life in the future. The value attached to the oral

B e RSP

tradltlon, a vital mechanlsm of transmlttlng culture, lS
L :

‘diminished and eroded. Today chlld-rearlng patterns among

et

WW

Natlves have presumably been severely affected and modified.
In ‘the process, presumably the children’s self-esteem;has
been damaged and communicatiOn'betweenlgenerationsrwas‘

broken through language loss. Values; beliefs, and customs

were not systematlcally taught to subsequent generations.

Respect for this oral tradition, as a tool of teachlng,;dld
not become internalized. What did become,lnternallzed is

the inferiority and the feeling of shame associated with the

devalued culture encouraged by the hidden and not-so-hidden

s ST TS

curriculum of the re51dent1al schools._

e T
e

v
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Chapter 2

PURPOSE, DEFINITION OF TERMS DESIGN AND SIGNIFICANCE OF

' THE STUDY

pPurpose T,T g

4

The purpose of thls paper 1s to explore apparent

—

effects of res1dent1a1 schools on the chlld-rearlng patterns

ptof Natlves who attended these schools. The government’
~ a551n11atlon pollcy was to transmlt the domlnant soc1ety s
,values, skills, culture, rellglon, and 1anguage to young
'p‘Nat;veichildren.ruA maln;object ofnthlsgpollcy;was“the;m
N’»Nativeflanguage.f,Speaking an§ Native 1anguage was forbidden
‘{fandupunishahle~when caught;JQThisdpresunably weakenedwthe

=fragile-structure of the’NatiVe[family\and’SOCiety:because 1,

"learning occurred by oral transmission and was contingent

kron reSpect_for older people" (Friesen, 1985:94).
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Definition of Terms

For the purpose of/this study~thetdefinition of
languagefand culture was from‘The Americanlcollege |
chtlonary, and not from any soc1a1 sc1ences source;
| Language is “applled to the general pattern of a. people
or race"‘(1956 686), and is "any set or system of such
symbols as’ used in a. more or less unlform fashlon by a.
number of people, who are thus enabled to communlcate
“i 1nte111g1bly w1th one another“ (1956 685)
| gulture is "the sum total of ways of 11v1ng bullt up by
‘a group of . human belngs, Wthh 1s transmltted from one
1: generatlon to [another] generatlon" (1956 295) through a
common language. ' | | |

at;ve Ind;an is deflned as a person of aborlglnal
anCestry Thls refers to those deflned by the Indlan Act ~
!‘andiregistered aS‘status Indlans.r ThlS study 1ncludes non—;
‘status'Indians and'Hetis., The ‘reason is that many non-,
:status Indlans lost thelr status but Stlll attended the
re51dent1a1'schools asﬁchlldren.n Metls also attended
lre51dent1al schools.' k

Euro-Canad;an is a term commonly used in anthropology
yand ethnography to refer to persons of ‘whlte' European
- extractlon (Blenvenue, 1978)

Egtended fam;l;es are the unlque 1nter-relatlonsh1ps in
atNatlve communlty. Extended famllles,form a support

network of,valued,relatiOnShipsfwith significant others; and
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include paternal and maternal grandparents, uncles, aunts,

f,and cousins: '"EXtended~family members did more of the
'child;raising, in former tlmes, than did the parentS\
‘themSeIVes"o(Hungry Wolf 1987 171) ‘and prov1ded ";;.more
‘role models:from‘Which'behavlorrcan be,copledf..;ﬂ;"k

(Blanchard 1989 1)

Bes1dent1al schools were formally called 1ndustr1a1

schools because of the emphas1s on 1ndustr1al tra1n1ng for

kyoung'Canadlan Natlve chlldren» Regardless of~whataterm was

used in the early perlod the schools were founded for the

',purpose of boardlng chlldren in dormltorles, ten months of
" the year, hence, res1dent1a1 schools became the accepted
‘ term 1n~Canada. In the Unlted States the term ‘boardlng

‘schools' is used. i

Egrent;gg ;;li and atterns reflect the

heculture u51ng the terms.‘ The term parentlng 1s
{lproblematlc for the Natlve culture. \ For Euro-Canadlans a
h parent is generally a‘father or‘a.mother; 1n~Natlvefcultureh“'
,several members of the extended famlly and the communlty, indu;l
 the past were 1nvolved in chlld-rearlng by observatlon,_"‘

'l 1m1tatlon, and story-telllng in order to establlsh Chlld-

rearlng patterns, therefore, approprlately, the term Chlld-

'frearlng patterns 1s_preferred;for,the Natlve culture.




Study Design

Two approaches were taken to acqulrlng eV1dence about
the effects of re51dent1al school experlence on Natlve

(Indlan) chlld-rearlng practlces. One approach was to -
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rev1ew the relevant 11terature, the other was to 1nterv1ew -

"persons about their experlences belng ralsed in re51dent1al
schools and thelr perceptlons of the effects of those_
~exper1ences on thelr chlld-rearlng practlces.fk

: The 1nterv1ew data were gathered from three persons.’

fOne 1s a male elder who went to re51dent1al school and who

sent hlS chlldren to re51dent1al school. Another 1s a
ffemale who attended res1dent1al school but lost her status
’through marrlage, and the other, a female, attended

,re51dent1a1 school but chose’ not to send her status

S chlldren.‘ (The three subjects, in order to protect thelr

: anonymlty, have been glveh pseudonyms )

The 1nterv1ews of the adults hlstorlcal reconstructlon

of thelrfchlldhood experlences w1ll befanalyzed in order to,_f

ascertaln document and 1nterpret thelr recollectlons of

, re51dent1al school llfe and the1r brlef home 11fe between

se551ons at the school.f These chlldhood experlences w111 be

,llnked to the1r chlld-rearlng patterns in parenthood."
The follow1ng are the questlons asked.x |

1. If you can remember your llfe before age six fcan'you

’tell me somethlng about your relatlonshlps w1th your mother

-and,father, and what they taught you?




39

2. At residential school youfwere;forced to_stay‘away from
your parentS'and afhome\life you knew. How did the abSence,

of your‘parents and your extended family members affect you?

3. Culture is rooted in'the~language ofhaupeOple. ‘Tell me

how your experlences w1th your language at re51dent1a1

Hschool affected your ablllty as a parent 1n any way’

'45: Chlldren learn chlld-rearlng patterns from the way they

are caredpfor1~ In what:ways’do~youfth1nk yourychlldren'werevk

faffected‘beCauSe of yourfchildhoodjexperiencés‘at~f‘
'“residentiai séhobl’* ‘ | |
5, Thls questlon 1s for the one who kept her chlldren at‘
home and ralsed them away from re51dent1al school What S

determlned your dec151on to ra1se your chlldren yourself);

Significance of the Study

7Theré"are few detaiied'StudieS'that haVe~focused5'"‘

dlrectly on Natlve people s accounts of thelr experlences in

~res1dent1al schools.' The elder who agreed to be 1nterv1ewed :

o is 77 years old. Many of the older generatlon dld not have

a chance to glve an account of thelr re51dent1al school
experlences;f Thls 1mportant phase of Natlve llfe is largely

; unrecorded by those who 11ved through the experlence. The'

elder is tradltlonal he practlces and encourages the use of

‘the oral tradltlon of hlS culture as a means of preserv1ng

‘knowledge“for alil members of hlskextended famlly.y The two
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female'Subjects lost, and later"regained, vital‘Components

~of their culture that theyrconsidered important for their

| _self -concept, thelr role as parents, and as contrlbutlng and

productlve members of both Natlve and non-Natlve cultures. -

‘Both females became teachers and pursued graduate degrees.

A long-term relatlonshlp between these three subjects

r‘has been flrmly establlshed by the 1nterv1ewer. Thls is
‘essentlal because of the emotlonally-burdensome toplc. As

kh well,fthe wrlter spent ten years 1n three re51dent1a1

schools. :

~Even fewer studles ex1st on the effects of thlS type ofl

,education‘on Natlve chlld—rearlng patterns wrltten by Natlve

'~personS’1nvolved. One of the study mothers has 1nformed ‘the

iyl

. wrlter that her chlldren were the flrst generatlon in her

famlly that d1d not attend res1dent1al school.r

Thls study may beneflt Natlve educatlon admlnlstrators,~

;soc1al workers,pthose in counselllng p051t10ns in psychology

ei'and crlmlnology, and most 1mportantly, the Natlve people.

Those who attended these schools may be able to make some

connect10n~between the outcomes of th;s~study and thelrb e

lpresentjstate withxpaSt~reSidentia1tschoolVexperienoes;

‘Their children, too, may benefit, in that the younger

generation of Natives do notsknow“what went,on:inrthe"

schOOIS; few of their parents oan‘discuss this' emotional and.

'humlllatlng experlence ratlonally with their children. ‘The‘

outcome of this study may help to strengthenfthe community

by addresslng thls condition.
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The format of the paper isias follows: Chapter one.

sets the‘backgrOUnd«for‘this studyfand provides a review‘of

the major features of Natlve experlences in re51dent1a1

“fschools as reported in" the llterature, Chapter two spells‘

out the purpose of the study and the general research

‘questions; 1mportant terms are deflned, and the de51gn of

the<study is 1nd1cated~as 1s the ratlonale for“d01ng the

stUdy" Chapter three is in two parts' the flrst part

'reports the flndlngs from the 11terature rev1ew whlch

address dlrectly the questlon of the effects of the r

‘,re51dent1a1 school experlence on Natlve chlld—rearlng

practlces, the second part reports the 1nterv1ew data and

,the ana1y51s of those data. Chapter four 1s 1n two partS'-
‘fTherflrst part reports the‘results~of the llterature rev1ew;
"‘the 1nterview data, and sets out the flndlngs of the
,analy51s 1n pattern matchlng across cases, the second part
'reports recommendatlons to promote heallng from thls

w'k‘.experlence for Natlve people in order to help them f1nd

strength and confldence 1n thelr ablllty to love, nurture;
and care for thelr chlldren u51ng tradltlonal Natlve ways =To i
that the communlty may be strengthened. ’Flnally, the
conc1u51on w111~make suggestlons‘for further*studies in‘,‘
educatlon admlnlstratlon, social work, ahd counselling -

psychology




oChapter 3
REPORTING THE FINDINGS
INTRODUCTION

k ThlS sectlon examlnes how the 1nterv1ew data were
analyzedffor presentatlon.f Each 1nterv1ew was audlo-
. recorded'with‘bermissiong_ After,transcrlblng each~casef’
| interview;'the'key points*werehextracted;t Through a‘content\
»ana1y51s ‘a varlety of categorles and themes emerged. k
The flve research questlons prov1ded the framework for

= the ana1y51s, the themes that emerged were 11sted. The

‘;'themes were color-coded to prov1de ea51er 1dent1f1cat10n '

':when plac1ng them under the spe01f1c questlons.f Not all
f‘.answers came under the questlon asked the answers were
;elsewhere, under- other questlons |

, Ten key p01nts emerged but on closer analy51s, the “ten
kp01nts were further collapsed into the four categorles whlch:
reflect the four questlons used. fQuestlon f1ve was’f
redundant~ and therefore, ‘no analys1s was carrled out.

Questlon one s category 1s ‘famlly remembrances"«
'questlon two s category 1s ‘confus1on due to acculteratlon"‘

questlon three 'S category is ‘reserve and residential school

42
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Tlanguage experiences'i and‘gﬁestion four's category‘is
‘effects of residential school on Natlve chlld-rearlng
~patterns ., Under each questlon the responses of each
flnterv1ewee are presented., For example, for questlon one,
Robert's views are llsted followed by Beverly s,‘and
Sallna s, then a summary of the answers is glven,‘and next
a table;dlsplaysuthe~f1nd1ngs lnracross case pattern
‘~matching1 Flnally, generallzatlons of the three -answers ‘are
kipfeéented.k The treatment of each questlon follows the same
hsequenCe., The follow1ng sectlons present the l1terature

ureview‘find1ngSgand the?flndlngs~from the 1nterv1ews,
 FINDINGS FROM THE LITERATURE REVIEW -

Thls part of thls chapter flrst reports the flndlngs
rfrom the 11terature rev1ew whlch address dlrectly the
‘questlon of the effects of Canadlan Indlan Re31dent1a1
Schools experlences on Nat1ve chlld-rearlng patterns.'u

The llterature on Canadlan re51dent1al school’s effects
on Natlve chlld-rearlng patterns prov1ded llttle 1nformat10n
nalthough the llterature of several d1501p11nes was. rev1ewed.
’They.are" 5001ology, anthropology, psychology, and 5001al
work.\ Sage Famlly Studles Abstracts,”Inventory of Marrlage
-and Famlly therature, Canadlan Perlodlcal Index Soc1a1

Work Index, and,PSychQIOglcal Abstracts were‘aISO'rev1ewed.b
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The one source on effects of res1dent1a1 schools on Native
chlld—rearlng patterns came from the Psychologlcal Abstracts
under the descriptors ‘women’ and ‘boardlng schools’. It is
an Americ¢an study based on‘Navajo’women. It is included -
because it is the only empirical study conducted onkthisk
topic; also, the study addresses an identical‘Canadian |
problem. In this benchmark study,,F om Sck oi i ’;°

Mother: The Effects of Education on Navaio Women, Metcalf

reported that boardlng school educatlon had profound effect
on Navajo women and famllles. Metcalf’s observatlons |
;indicate'that th1s type of schoOlingf

lowered the women’s self—esteem... detrimentally

affected the way they see themselves as women and

as mothers, and negatively influenced their family

interaction. Further, the damaging effects...on

the mothers are in turn affecting the next

generation of Navajo children‘(1972:544).

The most current publlshed Canadlan study to focus
dlrectly on Natlve persons account of their re51dent1al

school experlences is by Halg-Brown, 1n es;stgngg an d

Renewal: Surviving the Indian Re51dent1al School (1988)

However only two paragraphs in her book address the issue
of parentlng SklllS of former students at the Kamloops
Indian Residential School (K.I.R.S.).f Haig-Brown suggests
that, for a'few children, before residential schooling
llfe was not all security. Particularly in the
1950’s...the coming to parenthood of a generation of
- people, who through attendance at the residential
school had little opportunity to learn parenting
skills, created some unhealthy 51tuat10ns for chlldren
(1988:37). ,

In the second passage Haig-Brown commented that
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7 B B
former students who are now parents recognize the
deficiencies in their experience with family units....
children learn parenting skills by the way they are
\\\parented. Those who spent eight, ten, or more years at
JK.I.R.S. had llmlted experience as famlly nembers. In
’the same way that their. language use 1is based on the
knowledge they gained before going to school, so their
4\/rparent1ng skills must draw on that limited experlence

(1988:111).
L*In an unpubllshed Master s the51s, C ~ _Meaning:
Loss and,gecovgry, More 1nterv1ewed three elders for this

cesexstudY“ih‘counselling psychology. She concluded:

The elders have survived some major psychological
losses, losses which are generally understood to be
~traumatic with long lasting effects; early separation
from parents and home, separation from parents during
the developmental years of childhood, a boarding school
experience, separatlon of the sexes, ineffective
parenting styles in the residential schools--rigidity,
- lack of emotional understandlng and respect and high
authoritarianism. These traumatic experiences will:
influence their world view, their understanding of the
Euro-Canadian culture, the1r interaction with others,
their personal relationships, and their parenting
style. These traumatic experiences will also be
transmitted to the next generatlon 1n some form
'(1985 148)

‘In 1973, -J. Ryan wrote a doctoral the51s in

anthropology on §guam;sg Sog; l;zat;on. Ryan’s analysis of
“the reSLdentlal school experience for thevSQuamish Native
people may inolude other Natives becauserthe socialization
,process,was similar,for,ali.r She’wrote that thoseCSquamish
who are now parents , |

belong to the generation which was removed from the
influence of the families and raised in residential
school. This process attacked Indian culture; it did
not reinforce it....Because the children were in :
residence, the attacks could not be withstood by their
parents who saw them infrequently, if at all....They
were not able to maintain the "essential patterns" in
the residential school and so they suffered cultural
loss...and the loss of contact with adjacent




generations...(1973:230e231).y,
In;1984,,The Eour'WorldsdDeyeIOpment Project, at the
University~of Lethbridge, published asdiScuSSionppaper .

~called, How Hist v, as part.

of . a serles to help Natlve communities engaoe in dlscu551ons
—of 1nd1v1dual and communlty transformatlon. ‘The paper:’
"‘descrlbes an experlence w1th a re51dent1al school for Deneyﬁ
_people; and also dlscusses the loss of. 1anguage and cultural
‘1dent1ty, allenatlon between generatlons, and severe
i psycholog1cal traumas and the resultlng..;loss of good -

« parentlng skllls.

nFlnally,xln part of the v1deo,;

§yngr0me, Jlm Atklnson conducted an 1nterv1ew w1th a former

Kamloops Re51dent1al School woman who spe01f1ca11y addressed

what was at therheart of the syndrome: that many parents

46

had never been parented at re51dent1al school SO'h0W~Could'

they-parent’ Coates empha51zed the parentlng problem in thek,m

same video when he stated that these former re51dent1a1

' school students had all been robbed of parentlng skllls. A

wholergeneratlon of Natlves,VCOateS~cla1med do not~have the-y

ablllty to raise their chlldren (Northern Native

Broadcastlng, Yukon, 1988)

In the llterature rev1ew flndlngs that dlrectly address‘

the effects of re51dent1al school experlences on Natlve
chlld-rearlng practlces four of the studles (Metcalf 1972

' sMore, 1985 Ryan, 1973, and ‘Four: Worlds levelopment Progect

1984) focus on how the educatlon is now affectlng subsequent,
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denerations; ffhe other'two studies-(Haig—Brown, 1988,~ahd
Atkinson; 1988)‘are important beCause’itnis*fOrmer
re51dent1al school students who are attrlbutlng thelr loss
of chlld-rearlng patterns to the lack of parentlng at the,
institutions.-

fn'summary, due,to'resfdential SChool education,athe
+ Current generationpof"elders and"others}jWho survived the
Sstep,;sufféfedrtraumatic iossesksuch;as self;esteem,

wparenting7skills;‘andolanguage;fthese LoSSes,are,bothx

'psychologicalfandfcultural; consequently;~these traUmatic'
experlences Wlll be transmltted 1n some form to the next
generatlons. The next part examines the flndlngs from

interviews of three formerjre51dentral school students‘ _t‘
 FINDINGS FROM THE INTERVIEWS

Thls second part reports the 1nterv1ew data and the :
analy51s of those data. An explanatlon of the procedures

follows.

Cree 1anguage after a trlal 1nterv1ew of answerlng the
questlons for f1ve mlnutes each was conducted in Engllsh
This ‘was not successful. . Therefore, later. lt;was‘declded'to

conduct the~intervieuyin'Cree because the elder felt he

The f1rst subject a Creefeider Wasiinterviewed in the

could express himself better. This was poSSiblejbeCause‘the~
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'wrlter is Cree. The Cree interview lasted for one and a
half hours. The 1nterv1ew was flrst translated 1nto Engllsh
and recorded onto another tape. Then the tape was
transcrlbed onto a word processor. The 1n1t1al
’transcrlptlons were mlnlmally edlted The~other twov
'1nterv1ews were conducted An Engllsh and- lasted one hour
each.irThe‘three 1nterv1ewees are glven pseudonym51f0r~yw
anonY?ity, The full text of‘the~three'interyiews‘appears,in
: the'Appendixgnghe four general research questlons prov1de
’the frameWOrkﬁforrthe‘analys1s,of;the,data.~ What follows is

| the repOrt of the data/findings;

Question 1 FAMILY RELATIONSHIPS.; REMEMBRANCES OF THE
,EARLIEST YEARS PN o ,

- AIf you can remember your llfe‘before age’slx, can you tell
/me somethlng about your relatlonshlps w1th your mother and
father, and what they taught you’ (Probe. Famlly
‘;remembrances and how Nat1ve chlldren were ra1sed and’

encultered through thelr elders’ chlld-rearlng patterns)

‘7Robert. Memorles of his- 11fe before age 51x were'n
'hlS parents ralsed him in a klnd ‘and lov1ng way,

they taught him to be kind, never to be dlsrespectful to
anyone, and not to tell untruths, to pray and to keep falth:

'1n the Creator, not to steal and not to be mean .or unklnd,y

his mother taught him how to,work._ "As a Chlld I was taught,
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...to get up early, not to SIeep long into;the morning”

his chores included bringing inkthe’chopped wood for the
stove, helping his sister to haul water. He used little
pails for tnis chore;r | | |

,'his learning‘wasyincremental--as he got older~he’prepared
_the wood for the fire, and learnedtto sew; he mended his own
clothes and mocca51ns,

he was taught and learned in Cree; 1nc1ud1ng Cree syllablcs
because everybody on h1s reserve spoke only Cree to each
~other. ‘"I learned all...tradltlons 1n Cree"'

his sisters were 1nvolved in his learnlng: "...they looked
after me very well when I flrst started to work inside the
house"; his 51sters were also responsible for him when thelr
- mother worked in town; “ | |

the aunts; uncles, and cousins allylivedgclose together.

His father trapped,'and theefamily all Went~together with
him. He believes now that parents were strong before:
because they used the teaChings of’their elders andk
grandfathers;‘and by observing. Elders,had a'role.

Chlldren were taught lessons by story-telllng

hls parents. were [1ntu1t1ve1y] aware of stages of Chlld
development., Robert stated, "All these things Itlearned
when,I‘was very young. As I got older, and understood more,
other things'were added to my knowledge,“ My mother
‘patiently taught me'through different stages of my life.
When I‘reached‘puberty the’emphasis shifted to man’s work.

Then I did everything my father did". He prepared and made
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‘he'fiSh netsj mended them, and‘alsodmade his own snowshoes.
He mended the boat by u51ng spruce gum whlch he gathered

hlmself' Of thls learnlng ‘he comments, "y learned all these
kthlngs effectlvely and ‘in a good way As a result I was k

never in need of anythlngfallamy life".

Beverly.; Beweriy'went-to‘residential sChOol’at age

three. Her parents and elders spoke only Cree ' ﬁMy~parents
lovedrme at~home; attres1dent1a1,school_no one cared";,“V'
:‘shefremembered herrQrandmother~teaohing‘her inea‘kindeanddi?‘
‘gentle way "...more so than my mother was. Noharshfwords; "a ’3 |
A{were ever spoken when I dldn't do- thlngs rlght. rShe~w0ﬁl ’ \e
just'tease me. Her tea51ng was her way of telllng me that I )':
didn’t do the task r1ght.~ I had\to.do,lt rlghtruntll her~ e
ftea51ng stopped"‘df | o TR
‘ethe people on the ‘Treserve took respons1b111ty for keeplng
hchlldren in llne and dldn't allow chlldren to be f
’dlsrespectful, | | | |
’!"Ali"my ,relatives ;tréated"children"with ‘kindness and
underStanding'When we‘were'home"?47The presence ofhan older.
‘51ster at re51dent1al school prov1ded securlty and ‘

A

affectlon.‘ Her mother and father went to re51dent1al

school.

Salina. As a child; Salina,waSaaﬁoentraI part of her
mother’s life.m She was given a 1ot‘of'independence at an.

early age: ”Heremother's'influencefwas strong‘and‘here
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"bellefs in Sallna 'S abllltles were 1mportant. Salina became‘
’a,teacher. Her mother had no strlct d1301pllne, and .no.
;punishment. Her mother s separatlon from her father was
traumatlc as he took the other chlldren but left Sallna,
~‘Sa11na s mother felt she had prov1ded and cared for them,
but due to thlS arrangement she suffered emotlonally, and
was. unable to care for Sallna,r, | k

rSallna was~ra1sed by her grandmother,’the*stabilizer'ineher
:family. Sallna was qute fluent in her mother tongue before
she went to re51dent1al school, |

when Sallna mlsbehaved ~she was scolded.y She ‘read' the”
body language message for the effects of her m1sbehav1our,
'Sallna s grandmother told her storles to teach told her
rwhat not to. do, prov1ded food by gardenlng and berry |
plcklng,‘offered pralse when Sallna helped weed and servedg
. as a role ‘model for hard work, | | 0
’Sallna 's father was Cathollc, her mother an Angllcan,'whlch
is the rellglon Sallna was ralsed 1n, when 1t was time for
the chlldren to begln thelr educatlon Sallna, at elght
years old, ‘went to an Angllcan re51dent1a1 school and her
brothers .went to a Cathollc one, and was separated from herif
famlly for twelve years. "It was ]ust fortunate that I had/d
an older cous1n who went to the same school I d1d She was.
older, but at 1east there was someone there for me.'~She |
became a 51ster to me"" Sa11na s brothers weregstrangerssto
her, e | -

at about age six or seven years, Salina was given the




52

reSponsibility'of caring foriher aUnt’s small,children when
~ her aunt was;indisposed. Salina was barely able to reach
the stoVe'to~cookffor them; Atknight»She kept the lamp onf
because:of fear ‘salina’ s aunt had prev1ously gone ‘to

reSidential school.

.summary; Robert's parents, aware of stages of Chlld

development, raised h1m in kind and lov1ng ways, were

'literate,in'crée syllabics,'and‘gavefhlm;a'solidtfoundation~

‘of'the7traditiona1yskills,'language,‘gOOd work habits, and‘ ‘

spiritual teach1ngs.~ HlS s1sters were 1nvolved in his

‘learning, all hls famlly, aunts, uncles, and cous1ns 11ved

close together, the elders role was to teach, story-telling -

was used, and children learned by observ1ng Beverly said

all her relativesktreated~her and her~51blings‘with,kindness‘

o‘and understanding when she was home. «Her parentsfloved‘her;
"Her elders were 1nvolved in teaching her.“Her'grandmother
fwas,a,role model.ﬂ She;lost’Cree but:she re;gained it later
at:thettrapline with her‘elders;' She said peopleﬁon the:

'reservebtook,responSibilitylforuteaChing theVChildren,,,‘”

Salina was aacentralfpart~of'heremOther's‘life, _She knew no

‘Stricthdiscipline'nor punishment beforeﬂresidential«schOOl.
A cousin;becameclikefafsisterfataschool. fHer élderstold
stories to(teach,fhadia garden‘and picked berries, was a
role model fOrkwork} and Salina was fluent infher language;

Salina'swaunt sometimes 1lived with them, and Salina, at six

or seven years old was respons1ble for caring for her
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aunt’s small children. Table 1 follows.

 TABLE 1

 FAMILY REMEMBRANCES

| SPECIFIC PROCESSES: ~  OCCURS IN CASE:
1. Raised in a kind and loving way 1 2 3
2. ﬁ'Teaching51abSOrbed through imitation S
fand“observation of‘parents.; . 1 -2 3
h'Pé,‘, Tradltlonal teachlngs 1n own 1anguage~n‘lh‘,=2‘ 3
',4. Slbllngs 1nvolved 1n 1earn1ng ; l ‘1 2 ,j‘3”
5. Extended famlly 1nvolved 1n chlld-
rearlng R e e T e e 2 3
6. :Elders role model and tell storles to’h‘» co
‘,teach chlldren g L 1 2 3
‘7.‘ Learnlng 1ncrementa1 and chores oo o
o \adjusted., o : e ,,vgi B R |

8. Stages of Chlld development known., 1

The generallzatlons of the cases’,earllest remembrances

before re51dent1al school were. all three were raised 1n a

:“klnd and lov1ng env1ronment, elders prov1ded the role B

modelllng and told,storles to teach so learning for
‘ children‘wasbe*imitating, llstenlng, and observ1ng, in the

iformatlve years,\work was - requ1red but their parents/elders

took thelr age 1nto account, the extended famlly s role was
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in nurturing and raising the young; and teachings were in.

‘the mother tongue.

~ Question 2 CONFUSION DUE TO ACCULTERATION

At reSidential schOOI you,were forcedlto stay away frbm«your

)parents and a home life you knew. How d1d ‘the absence of
,your parents and your extended famlly members affect you’

f(Probe' How re51dent1al school life created confu51on due‘»

to acculteratlon and what was 1t 11ke at res1dent1a1 school X

fforﬁchlldren).

Rﬁbert.VgAt residential schooiyhe was\notytreated in-a

kind and loving way. fHensneaked home,and,ran away‘a lot..

He7wasrlonely.becau5e he‘Wantedmto7live'with‘his parents'and*

‘:relatlves. The school was seven mlles from h1s home, o

~he- started to lose the good tralnlng he had been taught

»earlier.,'PThls~1s,whereeIfstrayed‘from the path of,myf
parentsf’teachings. 'I‘started;to steal.;.lie};,swear‘;.also
,1ost reSpeCt for“theﬁdignitydof;human‘beings;}itlwas allh
‘becaUSe..che‘staff;gdidn;t*treat us'very'well;,snobodyk’
there...loved us"" | | | E | |

the work such as gardenlng and. looklng after the farm
animals, were pos1t1ve experlencesffor Robert.: He was
thankful he was able to contlnue some of the work his
parents taught hlm. School was only half a day, the other

half was‘thls:work.~ "I would have to be at the barn at six
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o’clock every’morning, no matter*whatythe weather was
like.. to’look‘after:the ..animals. We had to get the

vhorses ready...so they would ‘be ready to begln work at elght

o rclock. ,Everyth1ng~was‘tlmed.-.The~school relnforced,these

'teachingsroffmy~parents};.;Ifwas never sorry to get up \\'
early..."; |

ﬁobert tried,tothang:ontolhis parent’s teachings but became
;confused,andélost the traditionalcpatterns; ﬁThe‘school
took*me-away from my culture and‘forced‘me to think in a ;
dlfferent way"' | S - ,
he sald that now Natlve people keep looklng to the whlte
man’s culture to see how they can ralse thelr chlldren the-
',same way; -

'h later'in hisyparenthoOdeheTconfessesfhe‘waS'never;able to!
k'sit‘down with’hisﬁChildren and Say;‘"Thisris;hQtho7doh

thihgs"»like his parents did.~'He'tried to teachfhis

parent’s way, but the teach1ngs from the re51dent1al schooljr

~got 1nxhls way.~ He tried to 11ve in two cultures, but was
weakened felt ashamed and d1d not value hls Natlve,f~
culture.r "I sent my chlldren away ..so ‘they could learn to

make a good 11v1ng through their educatlon." He encouraged

them to’ stay where they found a p051tlon and not return to' G

the reserve,

’because he had'to~steal‘food to'Survive, learned to lie and
~swear to protect hlmself ‘he never belleved he was a-good
person, !

‘he remembered that before residential school times'siblings




were glven respon51b111ty for carlng for young children;

Robert sa1d that there is a dlfference between those who
_ went to re51dent1a1 school and those that dld not.g Those
who dldn't go taught the tradltlonal way, and those who went \
: trled to llve 1n two cultures, but not doing well in elther.
"We were taught one thlng at re51dent1al school to forget
: our culture, and we also trled to hang onto the teachings of

‘our parents"‘

Beverly. "No .one. cared about me" in school. 'Beverly
,dldn’t see. her older s1sters much and saw less of her ’
brothers because of the s1b11ng separatlon.‘ "The staff and
kldS accused us of cha51ng boys if. we spoke to our brother"‘
JAs a,result/ each summer she had ‘to get re-acqualnted w1th

them along w1th her other famlly members, 1nclud1ng her

‘welders,,

as Beverly got older she felt her parents dldn't know
: anythlng because of the negatlve thlngs sa1d about Indlan
' people at the re51dent1al school.k She felt she knew more
than her mother because her mother couldn't speak Engllsh,‘
Beverly found it dlfflcult as she 11ved in two dlfferent
worlds,,contlnually adjustlng, and trylng to make sense of
her two 11ves. Each env1ronment demanded certaln standards
and expectatlons were dlfferent 1n each,;‘

Vshe had no sense of self because of the reglmental system.,

"I,\"It was hard to reallze you were a person of your own who

could make ch01ces"




57

salina. As a resultaof'sibling:separatiOn Salina’s
brotherS'andesisters‘were‘strangers tofhertﬁntil’later in’
c her adult years{ No strong bonds'developed‘as siblings went
to a Cathollc school " she to an Anglican‘onef whereas; her
pyhusband’s fam1ly on the other hand is close and :

.affectlonate, he d1d not go- to res1dent1al school,’

a»when Sallna was elght her youngest brother ‘was born. She
was like a mother to hlm. The closeness was cut when the
tlme‘Came for‘hlm to go to re51dent1al school; The~ |
separatlon confused hlm, he crled.; Rememberlng this Sallna
‘;sald "...because of the way klds were separated they teased l
n,each other 1f they even talked to an older 51ster. eIt;was
not proper to talk to brothers and 51sters"' )
Sallna‘WaS”lonelyy*sad‘~cothsed vloSt,”andygrew,to feel
y_that her parents were llke strangers.yaﬁion were,justfone:
kperson"-’~h | | | " -
‘"The wayfthe superviSOrs spoke tolus,‘they‘always'seemedltod
deVaerfwhat oﬁr parents‘tried'tofgiVe'as,from home“;d She
realiZes’nOW'that if sheJCOntinqeskto'"think'or’deValue the
,language, ourkcultureVWill behloStﬂ.'y |
- Summary. ﬁObert;was lonelyfforlhis,relatiVes~whenahee
fwas not‘treated in a kind ahdflOVing‘way'at residential
school, henls~thankful for the‘WOrk experiences, getting ﬁpr

'learly, and worklng by the clock at school whlch relnforced

“his parents' teachlngs, but to survive there and protect
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'himSeiflhe lost the good traditionalkpatternsé He‘beCame
conqued,:Stole;'lied,‘and sWore, andﬁtried~to live in‘two‘_
rpultures; 'Hemknows ;here is*a difference betWeenithOSE who
went and those who did not go to resldentialuSChool.e L
‘Beverly‘Went‘tofresidential~SChool at age three} as‘she got
‘older‘she'felt her parents didn’t kn0whanything: she was
shamed | for speaklng to her brothers ‘at school; and she found
'bklt dlfflcult to 11ve in two dlfferent worlds.o She had no - |
“sense of self because of the reglmented llfe.: Salina did
1not develop strong bonds because of 51b11ngs separatlon,;;
‘51b11ngs and parents were strangers, she was elght ‘when her:“
youngest brother was born, at resldentlal school, he wast :
teased if he talked to- her.r She was. lonely, lost and
confused about her 1dent1ty, but reallzes now that culture 5

’and language are’ valuable and must be- preserved. See”Tablef

2 ‘on the follow1ng page




59

TABLE 2

CONFUSION DUE TO ACCULTERATION

- SPECIFIC CHARACTERISTICS: . OCCURS IN CASE:

1. rLonely, unloved/uncared for.‘ e o ’f71 2 3

2. Culture removed and forced to think

‘dlfferently, lost parental tra1n1ng ,“;1;” 2.3
3. ;oTrled to 11ve in two cultures. - S 1k 2 f3“
4. kNo good self-concept. | " /:d' hl'n‘ 1  «‘2;k 3

5. h[Slbllng separatlon creates strangerso‘,r B S
6." leferences in those ‘who attended
‘\re51dent1a1 school and those who dld‘ R R

~7.‘l,Sneaked home or ran away. E x ;J';; 1

The generallzatlons are that. Loneliness and‘lackhofl
,nurturlng at re51dent1al school resulted in negatlve
lresponses and challenglng the system, the system created
:confu51on from a lack of a clear self 1dent1ty and chlldren
in re51dent1al school had to adopt dlfferent forms -of |
dbehav1our to surv1ve; but because of the dlfferences in the
school and a natural fam11y~sett1ng these'behav1ours were 1ne

'confllct w1th thelr own culture, chlldren were. separated

‘f accordlng to age and sex and the ‘norm’ at re51dent1al school'

' was,not talklngytofthe opp051te.sex, even if. you werelr ,
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vs1b11ngs, thlS created strangers 1n famllles as it was

difficult and uncomfortable to form close emotlonal bonds

under these c1rcumstances, there 1s a dlfference between

| those who ‘attended and those who d1d not attend these
:schools-those who attended re51dent1a1 school became ashamed
of thelr culture, andrthey'lacked‘affectlon toward thelr

. chlldren, whereas, those who dldn't attend were aware of

thelr unlque Natlve 1dent1ty, and were able to nurture the1r

chlldren with affectlon.
~ Question 3 RESERVE/RESIDENTIAL SCHOOL LANGUAGE EXPERIENCES

tCulture 1s rooted ih the 1anguage of a people.,'Tell;me hd&f‘
your experlences w1th your language at re51dent1a1 school
raffectedoyour‘abllltyzasua'parent in any way?yi(Probe,, Howr
'rlanguage‘experiences, bothjon'theireServe and at residentiald'

'school, affected their own childhood.)

Robert.' Hls chlldhood languade experlences before
k‘;re51dent1a1 school were: tradltlonal and everybody spoke the
same Cree on the reserve,d, k

: at re51dent1a1 school he was‘constantly punlshed by‘
strapplng for speaklng Cree, but desplte thlS, he managed to
Cretaln hls language,,j

“1ater,'as hlS own chlldren went to re51dent1a1 school much

; further away, other 1anguages were spoken by the chlldren

‘there; thlskmade it easier for children to practlce Engllsh;
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’fThus, when h1s chlldren returned home for the summer
holldays, they contlnued to speak Engllsh to each other

‘ Unfortunately, now ‘he sald "All my grandchlldren do not

speak Cree, except for my youngest son’s kids. - He dldn’t‘go

to re51dent1al school"'

belng taught to forget hlS culture 1n re51dent1al school he

,can now say the culture "w1ll g1ve us the thlngs...to llve
well, 1t serves - us adequately....When we don't teach our~
fchlldren these teachlngs in our 1anguage, we help to lose or

fdestroy our culture" g

‘tBeverly. Beverly does ‘not remember speaklng Cree at
:‘res1dent1al school "By the t1me I was four or f1ve I had f
| probably lost my Cree.‘ My parents took me out [of s
re51dent1al school] to [go to] the trapllne w1th my
'~grandparents to regaln the language," but she‘doeS‘remember
',other chlldren be1ng strapped or smacked for speak1ng 1t,
she was rldlculed for belng Indlan, "That was | |

\ punlshment...,}" | k |

",she expected her parents to speak Engllsh and looked on them
: as dlfferent from what 1t was 11ke in boardlng school,

in her teens she was embarrassed at los1ng Cree SklllS and
—’not pronounc1ng Cree words properly, Beverly de51red to
1mpress her elders and to communlcate in Cree w1th them,,‘
at school she env1ed those who lost thelr Cree, |

‘the staff at school created the 1mpre551on that "speaklng
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‘Engllsh was the only way they were g01ng to be able to get
along -in school and: out51de of 1t"'
her mother spoke Engllsh only to: whlte people and "dldn't
want us learnlng Engllsh“'l
Beverly‘dldn’t teach her childrenecreé; ‘Her excuSe;was that N
her children wouldn’t use Cree anywhere else but she can’t
ﬁsay if shehthought'cree Was~inferior;fi o

‘ysalina; : Her grandmother gave Sallna the glft of the
Indlan language by teachlng her. - Due to-her 1anguage‘;
”experlences at re51dent1al school Sallna sald "I was not
proud of my Indlanness...I never spoke my language...because
I dldn’t want to. I denled my Indlanness forfso long...;I
went through a phase of denlal after 1 left school. <Even_my
frlends...were non-Natlve"'e k
, "One superv1sor...made me. ashamed of our people"'

,Sallna sald her son went through the same phase. "He didn”t"

o want us, my husband and I speaklng the language.ﬁ\ She told‘

her son not to be ashamed of hls Indlanness ~and she'said

he? s‘changed, and‘DOW“wantS'tOVSPeak thehlanguage.

Summary:* Robert and peopie on hlS reserve all spoke
‘Cree, and he was ‘punished at res1dent1al school for speaklng
it; his own ehlldren«contlnuedyto_speakkEngl;sh ‘to eachk,,""
other'during‘summer holidays: n0wthis‘grandchildren7do not7n

speak Cree, except for hls youngest son s klds. His

youngest son did not go to res1dent1al school. ;Beverly, at
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'flrst d1d not speak Cree at re51dent1a1 school, she

- remembers others belng punlshed for speaklng Cree, ‘she was

nrldlculed for belng an Indlan, and she d1d not teach ‘her r
,children“cree} Sallna denled her Indlanness for a long t1me
after'leaving re51dent1a1 school ‘and never spoke the
ianguagef'her son went through the same phase, and she.

'7feels,.both of‘themfhave now~changed.:~Tab1e 3yfollows,

 TABLE 3

 RESERVE AND RESIDENTIAL SCHOOL LANGUAGE EXPERIENCES |

SPECIFIC PROCESSES: ~ OCCURS IN CASE:

1. Before re51dent1a1 ‘school all o , r k
o famlly and elders spoke 1anguage.' 1.2 3

",2;_ ‘Children punlshed for speaklng'
Native language at re51dent1a1‘f : ; :
'school. : : o EO 1 2 3

3. Culture valued more because of i
residential school experience. , 1. 2 3

4. Language lost to subsequent g R
: generatlons. S k - T 2 3

The‘generalizations that emerge are that childrenfoame

_from homes where the mother tongue was sp0ken‘but~some form

of punishment, either corporal or affective, was used in
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‘residential school to preventfthe speaking‘of“their

,language. The punlshment was expressly de51gned to erase
‘thelr Native 1dent1ty Lack of parental support diminished
:thelr chance of gaining a respect for thelr culture, e
language, and unlqueness- - Now the second generatlon of this
 system are maklng efforts to re-galn what they lost,

however the thlrd generatlon do not speak the Natlve

‘flanguage.




' Questlon 4 EFFECTS OF RESIDENTIAL SCHOOLS EXPERIENCES ON

NATIVE CHILD—REARING PATTERNS

Children learn child—rearinglpatterns fron the naf they are
oaredrfor. Were your'children affected‘becauserof,your‘f
'childhOodvexPerienoes,atjresidential school? ‘(PrObeE Thel

:relation of thefoases’,residential'schooljexperienCeSfto
'their,own'chlld;rearing'?raéticeS),k o |
,Robert: Robert was constantly hungry . He never had
enough of anythlng'thatrwas good‘ "I am sad that were not
kéét well,Or!notlcaredsfor"; i |
nobody’theref";;lloved,ne]as nyiparents[didtl'We‘were‘all
',left:toeourSelveS7,tO'proteCtmourselves iniany_way wé,f |
kcquld"é o | = . |
“Nobody‘caredypersonallykfor'us,nandrnoloneltaught the
‘children~h0w'to~behave to‘each'other“°f"‘
‘"The whlte person ralsed me for a short tlme; They taught

me how I should thlnk about some thlngs,;but the staff

erasedwthoseythlngs‘my parents,taught mezabout_carlng and~ x

l,sharlng"°
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' the dlfferent ways in Wthh chlldren were ralsed at his home

"and 1n school led him astray It was not easy to show hls

",chlldren the same thlngs his parents had taught hlm as a

o child. He feels he was not able to be a good example to hlS

‘children because,of,hls‘bad experlences.'fButehe;sald, "We

“need to go back to the'ways-which,served us well";
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ﬁThe‘elders;haye always known what happened‘and they’did
Atheir best to preSerVetthe culturekas they‘understood ithto,
be good for us"' o o i | ’ B
"the school's teachlngs of worklng he is grateful for because
,th;s enabled hlm-to work~and support hIS:famlly all his
life; | | :
' ‘d1s01p11ne was taught in army‘drlll w1th rlfles and marchlng
‘ to boys at ageyfourteen.' He does not know what the g1r15y
3 were taught; .
1‘he sald today some Natlve chlldren are not well 1ooked after
\ilon the reserve. So many are left alone unsuperv1sed.' The
',parents go and play Blngo almost every nlght He sald that
it seems Indlan parents can’t 1ove or: nurture the1r~,
‘ chlldren.f He;mentloned how~ch11dren in re51dent1al~schoOl"

were locked in their dormitories at night unattended.

BeVerly. ‘"Ag I got older, I no longer felt that my

'[parents knew anythlng...Sometlmes I felt that I knew more

| than- my parents, espe01ally my mother"“ '

"My father knew the 1mportance of a good educatlon"'

(Fleld notes*‘ Beverly became a teacher and recelved her

'~QMaster s 1n Educatlon as her chlldren vere. grow1ng up )
7TeaChers Were;cruel and there waSyno’affectlonfshown'

_ children. S

“No'one~parented me'at~residential sChool“?

“she sald her children suffered because of her experlences at

re51dent1al school, the experlences adversely affectlng her
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feldeSt child”the most, fas~Beyerly expected‘perfection:
her eldest Chlld had to be perfect in everything, in school,

looks, and 1n dre551ng ThlS eldest Chlld later became:

. .anorexic:

VVthe rigidity and;regimentalism of residential school’
demanded'order withfconstant'yelling; ,She'remembers
"foldlng clothes, but they had to be folded just so". She
expected the same thlng from her flrst child. Beverly’
f?ﬁalways yelled because she wanted her eldest to do thlngs o
1mmed1ately~ «Beverly‘sald "...I was only d01ng what I |
fflearned 1n that I was tralned thls way at re51dent1al
hwschool" Her daughter got dlfferent messages because
:Beverly would be yelllng one mlnute, and.: the next mlnute,

: hugged ‘her daughter.' "I knew I hurt my chlld’s feellngs,ﬂ .
Ethen I,wouldmtryfto make‘up;.;I’m sure she was~often,

| confusea®; it o

she expected so much from her eldest child that was not’age-,
approprlate.‘ Beverly wasn't aware she could enjoy chlldren ;
but" with her second she galned more confldence and enjoyed
’parentlng more," ’ | ’
'Beverly remembered her mother blamlng the re51dent1al school
"for her bad behav1ors Msuch as belng rude, talklng back
lbelng dlsrespectful to people by . not waltlng my turn to

‘speak, and walklng in front of*elders." o

Salina. ”Her'mother'left'Salina7in'thencare Ofgherfh

grandmother; "] was so confused and 1¢5t,‘and lonely
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‘because;of'this separation from’her...I made up my mind myh
;son,would_never leaye me"”; | |
1oSing herychlldren~caused’Salina's mother!s;trauma;~it~was
veryftragicvfor~her‘7,"}..rather than take me with~her whenh
she was: g01ng through that phase, she brought me to my |
grandmother" an aunt sometlmes llved with them;
~each Chlld had hls/her own numbered clothes, books, locker,
‘and even food was. dlstrlbuted to you. a"You~got'to‘be11eve
there was no room for sharlng"‘g She believed thls is what
broke the unlty 1n ‘her communlty "Those people with this
; »re51dent1al school experlence Stlll hang onto th1s concept
of not sharlng It’s hard to break out of that mold."
Los1ng thls value of sharlng makes 1t hard for her famlly toe
work‘together now. She recently reallzed why her famlly is
like‘that; “It was because of re51dent1al school and we y
don't value taklng care of each other anymore"';‘
teven thoughlthe:re51dent1al schoolfwas so close~many parents;
didn’t yisit thelr'children. "But 1t was also sad ‘when the
parents dld come...the v151t was so r1g1d...the staff
dlctated how the v151t should be...ln thlS little cubicle ofmk
a -room. Parents weren’t welcomed they felt llke they were
, be1ng scrutlnlzed"' |
| Sallna was not affectlonate w1th her son.k"I don’t recall my
mother ever show1ng us any affectlon" Sallna's,aunt1was
not affectlonate to her children. Sallna’S‘husbandfdid not

. attendlregidential schoo1, and he was always affectionate

‘and close to'their son. "Iireally grieve over’this’lack'oft
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affection...I was incapable of..." She took caré,of her
son’s physical needs only, such as feeding and bathing,
béCausef"I‘thnght this‘was how to raise children without
that bonding ffomfaffection"}‘ |

7. the staff‘made a cruél,,hurting, and‘criticél comment in
front of eQérybody when her.mother7did come to visit;

on trying to reégain loss of her languége, an elder said to

Salina, "You have that strand [of language] still".

‘Summary. Robert never had enough of énything good at
;resideﬁtiaIVSChool; he was hungry, not loﬁed,’not cared‘for,
“ and éhildren were not taught how to behave to.each othér.f,
Theyétaff;erased his parental teachings of caring and
sharing; hénfeit he could not”be a good example to his
children; but he is grateful for the teachings of work
feinforced at school because this was how'hé supported his
family‘ail’his life; meanwhilé, outside the elders did their
best t6 presefve the culture. He éaid that,today'Indian
parents leaVé children unsupervised and mentioned how
children were locked in dormitories at night hnattended in
residential school; Beverly felf she knew hore than her
mother. Her mother biamed the residential school for
"Beverly's béd behaviours. 'No one parented, and Beverly’s
éhildren suffered because of her early, fegimentedkSChool
1ife; she demanded behaviour that was hotfage—appropriate,
particularly perfectiqn; she confused her first child a lot

with hér yelling and then making up the next minute; and her
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;”firsﬁychild had a;behaviourndisorder.’ Salina said her
'mother left her in her grandmother s care.j This cOnfueed
aher, but she was determlned not to ever leave her son the
samenway. No sharlng went on at the school as you were. just
'a-perSOn w1th afnumber on all your~th1ngs, and she reallzes
this no sharlng has carrled on into her famlly and communlty
llfe, cau51ng dlsunlty A lack of ShOWlng affectlon is now
‘ flnter-generatlonal for Sallna. Parents¢d1d not~v151tzoften

V?even though;theusghool;was close‘by7,this~Wasjdiscouraged by

;the7staff;gphysically and emotionally. Table'4 follows.
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TABLE 4

' EFFECTS OF RESIDENTIAL SCHOOL ON CHILD-REARING PATTERNS

 SPECIFIC PROCESSES: _OCCURS IN CASE:

1. Self-esteem affected. 1 2 3
2. No ihterpersonal skills or: , o

. interpersonal relationships taught. 1 2 3
“3.  No Native moral teaChings reinforced. 1 = 2 3
t\4.,efNegat1ve self- concept affects i T

' 'chlld-rearlng ~ . 1 2 3

5. Effects of children left alone or ,V o

«unsuperv1sed : s ; , - 1 2 3

6. Work;eth1C‘(SChool and;hemeaihfluence). 1  2 3

7;‘ffElderS role maintained at home; - ‘; 1 '2 213

8. ~Diecip1ine is authoritarian. B | 2

The generallzatlons are that no 1nter personal

relatlonshlp skllls were taught to the chlldren,-dlsc1p11ne»

~was authorltarlan, and no parentlng,'affectlon care, or

love occurred. This lack of carlng at the schoolaaffeeted

the‘children'skself-esteem ahd,self400ncept. Jwattheir,lacka;

; of'confidenCe and'their lack of the_hurturing skills to
become good parents have beenaattributed;to school
_‘experiences; this has enabled the cases to make connections

 between the past and the present unstable community and




family life; -Native'morai teachings were neglected}"
sharlng, a v1tal Natlve value, was not fostered as the
chlldren grew up parentless, but the home teachlngs of work,
relnforced at the school enabled these three cases to be
productive adu1tS°»and ‘elders Out51de maintained~their role
as preservers of the culture and these three cases were

p051t1vely 1nf1uenced by thlS duty

’




Chapter 4
SUMMARY FINDINGS, RECOMMENDATIONS, AND CONCLUSIONS
 SUMMARY FINDINGS

’ ThlS sectlon will connect assunptlons w1th the‘
Xllterature rev1ew used in Chapter one and results of
1nterv1ew flndlngs from the case studles.; The,second
sectlon w1ll connect the.llterature“rev1ew‘findings that’are,e
’  dlrectly related to Natlve parentlng w1th the interview -
'flndlngs.;s' k | ; L
~In. Chapter one, the wrlter made several assumptlons‘as

,'to how and why tradltlonal Natlve famllles dlslntegrated 1n',‘
hthat the structure of the extended famlly was- weakened or |
destroyed;(charlle, 1981, Cross, 1986 Blanchard and Barsh

‘ 1980) due to re51dent1a1 school educatlon.; The flndlngs
7,dlsclosed that the separatlon of 51b11ngs resulted 1n famlly
Imembers becomlng strangers., Before re51dent1al school tlmeS'
e‘51b11ngs were 1nvolved 1n a respon51ble learnlng and |
;~teach1ngxcapa01ty towards their own and extended,famlly
members under'the'watcthI eyes offtheir elders. - There is’

now a connection belng made as how a fundamental Natlve
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rcommunity.‘?No strong family loyalties deVelop'to,perpétuate

‘thls necessary value of sharlng. Cree societY‘stresSed the
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*sharlng of food for survival in their enculteratlon (Chance,‘

f1968) :

Chlldren leav1ng re51dent1al schools and returnlng to
‘thelr reserves brought a generatlon gap with them (Coates,
f1984, Manuel and Posluns 1974~ and Med1c1ne,v1987)f The
: flndlngs from the ‘case studles suggest that chlldren dld not
, \respect thelr parents due to the dlsparaglng remarks made
about them by the staff at the schools.

N¥f ; The hldden currlculum brought on the decllne of
. tradltlonal chlld-rearlng patterns by the fear or speaklng

or fear of teachlng language to subseguent generatlons

T (Connors, 1989 More, 1985, Cross, 1986 Dlamond 1987 andi‘

3 Klrk 1986) . The flndlngs prov1ded ev1dence on how the
Vlanguage patterns changed from first, second, and'thlrd
pgeneratlon»famllles who went'to these schools.iﬂ

Oral 1anguage permlts transm1ss1on of the culture and
one of the role of the elders 1s “to malntaln the language
(Blondln, 1988 Medlclne, 1987,~Malloch, 19884,,and ’

i Archibald 1984) The elder initheVStudy'said'the'elders,
dld thelr best to preserve the culture out51de, .and today,
'elders are stlll teachlng the language. |

The effects of the~educat10n 1s,dlsplayed%iniparenting‘
from lack of p051t1ve role models and the leav1ng of |
chlldren~(Hull,\1982,ﬂBergman, 1967, Caldwell, 1967 Unger,,

1977); The case studies reveal somefunhealthy sltuatlonsr
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,‘from chlldren belng left alone and’there is also ‘a
~connectlon made between ‘the practlce of leav1ng chlldren’
unattended 1n;locked dormltorles in resldentlal schools at
nlght. : | |

Confu51on resulted from thls acculteratlon that
‘prevalled in the 1nst1tutlons and how this has affected the
;'Natlve‘sense‘ofkself and’ego (Medlclne, 1987).~Results from
: thelfindingslreyealnthathculture was‘removednandistudents
f}yere«forcedfto’think differently;‘and alSo, to~conpensate,

:Childrenztried~to‘liye’inrtWOWcultures;;but w1th COntlnual
gadjustment durlng mlddle chlldhood There was llttle

'skopportunlty for chlldren to develop close emot10na1 bonds;
Moreover, thls 0ase study dlscloses there is a dlfference in
those who attended re51dent1al school and those who d1d not
fas 1t affects thelr 1dent1ty and the role that language
plays 1n thelr llves and thelr chlldren S

Thls sectlon will connect the llterature rev1e&
findlngs that are dlrectly related to,Natlve~parent1ng and
rwhat'the three case Studieshdisclosed;_TFirste'self—esteem |
"lS affected by thls type of educatlon, and affectlng thek
,next generatlon (Metcalf 1972) | ThlS occurs in all three
cases. (N ‘ |

Second ksome unhealthy sltuatlons plague chlldren
1(Ha1g—Brown, 1988) such as 1eav1ng chlldren unsuperv1sed.
‘Effects of thls was dlrectly covered in all three cases.

Thlrd 1n her study, More (1985) 1nterv1ewed three

'elders who surv1ved traumatlc psychologlcal losses with long
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: lasting effects, - Some of;these were caused by residential,
rschool experienCesh The case study’s elder and the two
females, underwent severe. emotlonal and psychologlcal
ktraumas durlng their ChlldhOOd that w1ll remain w1th them,k
and furthermore, ‘they belleve the -emotlonal scars ‘are
carrled by thelr chlldren.,f £

| Fourth Ryan (1972) descrlbed how chlldren were -
’attacked through thelr culture, and parents were unable to‘

malntaln the "essentlal patterns" ' All three cases reveal

L A

that Native moral teachlngs were not relnforced.;'

o Flfth loss of language and cultural 1dent1ty ‘was-
'rdescrlbed as. allenatlng between generatlons (Four Worlds

’;“Development Progect 1984)~ﬂ A p051t1ve dlsclosure from the

’athree cases 1s that both language and cultural 1dent1ty is -
being regalned because throughout thls experlence the

- elders malntalned thelr role at home. |

Flnally, Atklnson and Coates (1988) stated that the

miSs1on school,syndromeklsuthat many,parentsshad,never been
‘barented= so~houycould‘theyhparent° There was a lack’ofh

riparentlng, carlng, loving, or teachlng of 1nterpersonal

skllls or cultlvatlng 1nterpersonal relatlonshlps as stated

'by“all,three cases.




What did I'findfnot‘in the'literature‘revieW?

1. ; Army drlll w1th rlfles was taught ‘as’ part of the
dlsc1p11ne. k
2. ,'Parents'are able topmake~connections‘to residential

7'experiences and‘their preSent'cirCumstances;“‘Forkexample,
echlldren were left alone at night, unsuperv1sed in locked
’dormltorles, today, some parents 1eave thelr children

ﬂ”unattended‘to playJBlngo; |

§, The value of sharing lost 1ts 1mportance. Some ex-““

ustudents do not honour thls fundamental value that is

requlred for surv1val | ”

’4., Parents 1ntu1t1vely knew stages of ch11d development

"and applled thls knowledge in thelr Chlld rearlng patterns.v

~ For example work was required by all but age was

‘\cons;deredlf
',hbS; : ParentalvianUenCe Was'StrOng~in hoW~some ex4students
‘made choices in thelr educatlonal goals as opposed to the
fact that no teachers from re51dent1al school 1nfluenced any
;iof the three cases in a p051t1ve way
6,' Chlldren from the same famlly were actually separated
’because of dlfferent rellglous aff111at10ns.’~"
‘;t7, : Slbllngs are strangers and feel uncomfortable w1th each
other. ‘ : ‘ ;
8; ’ There is a d1fference between those who. went to
re51dent1a1 school and ‘those who dld not.p; |

9. Problems emerge in thlrd generatlon chlldren' Onephadf
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a behaviour diSOrder, and'others"lack a:positive NatiVe‘
'1dent1ty E ‘ ‘,‘ k;‘

10. leferent behav1ours had to be 1earned by the chlldren
to cope “and ex1st 1n re51dent1al school.~' | |
wll; A tremendous break occurred in what Natlve parents

”taught the1r chlldren. Comparerthe elder (Robert) and the

ucomplete education he underwent and the confusion he felt by

.not teaching‘hisdoffspringfthe same patterns.
2. Acculturation'took place‘amidStﬁall'this confusion‘
E',between two cultures whlch 1eft chlldren changed ‘Most Of'"
‘the change they underwent was. not of thelr choosing. ;in‘the
:process of acculteratlon, a person is changed ‘andulsunever‘
the same agaln. .
he13;' Parents were llterate in Cree syllablcs and had
f‘Christlanlty before chlldren went to re51dent1al schools.:~‘
The Blble, Prayer, and Hymn booksfare 1n‘sy11ab1c35j L
14 Gullt feellngs and 1nadequacy are assoc1ated w1th |

acculteratlon. Not belng able to- parent effectlvely is

4_affected as’ Natlves who are products of these schools do not .

‘know whlch chlld-rearlng patterns to respect and use.'
lS.l The. school supported the early parental 1nfluence of

hard work.

What in 1iterature_rev1ew‘was~notyin mykstudy?

i. : The view that "the Indlans possessed no culture or
'c1v1llzatlon to speak of or worth preserv1ng" (Nock

l988:77)-1s‘not supported by~thlsgstudy. The culture and




;anguage'poséessedkby the Nativés-enabled themltokpass down
child=rearing pattgrnS‘that~are heééséary and wdrth
prééerving if'the.family,‘a5~a sdcialization”agént, is to
COntinue‘to'exist,' P
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RECOMMENDATIONS

There is an urgent need to promote healing from this
‘emotionally burdensome experience for Native people. In
,71988 the wrlter conducted a workshop on heallng for those
who attended these institutions; recently, Phil Lane from
the University of Lethbridgels Four Worlds Development
~»Project; conducted-a healing session with Alkalai Lake and
presented it in the video gg ling the Hurts (1990) More
workshops of this nature are needed 1mmed1ately because
lNatlves must make some connectlon to their present level of
functioning and what happened in the past to create this.
2. Native'parents whO‘attenaed these schools,are
needlessly burdened with guilt, resentment, anger; revenge,
and'frustration These perSons are‘SUrvivors; Many refuse'
to talk about this experience as it re~opens old wounds.
However, those in the,health:care services such asfsoc1al
work and cOunselling‘psychology must encourage Native
clients to talk out these hurts and allow Nat1ve sp1r1tual

1eaders to provide support before and during intervention.

Native: parentlng programs stres51ng cultural and
tradltlonal chlld—rearlng patterns must be implemented.
These programs must deal explicitly with this sensitive
issue of guilt for'their inabllity;to parent effectively.
This is part of the cultural loss imposed upon them by the

residential school education. It is vital that they know




that thls is not a defect in thelr character, but rather, it

was part of a systematlc a551m11at10n program. This will
help in the heallng process that w1ll restore lost dlgnlty
‘through low self-esteem. In order for,the communlty to be
'strengthened and renewed Natiwe people muSt‘and can find

p'strength in thelr ab111ty to love, nurture, and care for

’ thelr chlldren u51ng trad1t10na1 Natlve ways., Children need

and deserve thls 1nvestment. Many,Natlverparents~are

,;burdenedfby past~uncontrollable ewents,~but with spiritual

,support from thelr own culture they can address the needs of!~

“thelr chlldren
'f4g‘ Natlve parents must return to the elders ‘who: w1ll help
them recapture the v151on of the famlly.»'Natlves belong to_

‘a culture that was concerned about the famlly as a: group

: Carlng and sharlng is a famlly 1deal.‘ Elders possess w1sdom &

“based on 1ntu1t1ve knowledge as opposed to 1ntellectua1

‘ knowledge in the dom1nant soc1ety and thls knowledge must be

1ncorporated 1n Natlve parentlng programs.

5. The chaotlc condltlons of the Natlve famlly is traced
to the re51dent1a1 school educatlon whlch caused this

| dlslntegratlon. Society does not adequately recognlze this
‘educatlon as a major contrlbutlng force tO’thlS
'dlslntegratlon. Consequently, the symptoms andpsocial'
1nd1cators of alcohollsm, chlld/spouse abuse and neglect,

: prlson 1ncarcerat10nr;v1olence,,and drug,dependency‘are,
’r1neffect1vely dealt with. For Nativefpersons’to heal, |

. elders and communlty leaders must d1rectly address th1s
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cause before these symptoms can be treated.

§. g ThlS study has shown how parental 1nvolvement and
hellef 1n chlldren s ab111ty and encouragement has prov1ded
ithe 1ncent1ve for successful un1vers1ty graduatlon of the
two females stud1ed.v Therefore, Natlve and non natlve
educators and adm1n1strators must consc1entlous1y pursue to
1mplement the two tenets, parental 1nvolvement and local

ion (1972)

"control of the 1M jan
7. Soc1a1 serv1ce agen01es and Band schools should be |
:encouraged to work together to prov1de parentlng programs
‘connected w1th the schools.‘ Those Natlve parents who,
.;attended re51dent1a1 school Stlll fear schools.“ Two
,programs’on parentlng are excellent because the emphas1s 1s

“on Natlve culture and tradltlons.\ They are°i“

r ach, NeeNahwln,;'

'Iragl_;ggs, Northwest Indlan Ch11d Welfare Instltute,’

;Portland Oregon, u. S. A., 1986.‘

 LIMITATIONS OF THE STUDY

,1};] Thls case study d1d not randomly select the subjects.
l Due to the sen51t1v1ty of thls ‘topic several subjects who
were approached felt they were not ready to dlscuss their

f-re51dent1al school exper1ences yet. Thls,prlvacy is




respected. Two subjects who- agreed to share thelr
experlences were from Manltoba and the other from BrltlShl
Columbla.

2 ThlS study can be used 1n an exploratory and theory-

bu1ld1ng capac1ty and - for further research. However, its
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scope of generallzablllty 1sf11m1ted.' The results should be

cautlously generallzable to the younger generatlons of
Natlves, those Natlves who d1d not attend re51dent1al
school and those Natlves who had pos1t1ve experlences
durlng thelr re51dent1a1 school years.'

3. The wrlter attended three re51dent1al schools for ten

years Personal blases and complete object1v1ty of the

researcher 1s therefore more open to questlon because of the‘

case study method ‘than if thlS were an experlmental method. o

Also “the major assumptlons underlylng the study were the
wr1ter S own. f | | | ‘ ’

4 The study was based on the subject's selectlve
recollectlon of past events. Some events lost in memory‘

could,not'beiretrreved.

Further research

1. Further case studles can be conducted to prov1de
addltlonal 1nformatlon so0 that comparlsons can be made

between the flndlngs.

2. An emplrlcal study W1th penc1l and paper measures as
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Metcalf conducted but using Canadlan Natlves as subjects,
’randomly selected in controlled observatlons, should be
conducted. |

3, Studies,on those Native children Qho had positive
experiences;at residentialcschoolfshould be‘considered;
f4.»'fhoﬁonebhas ever studied‘how the NatiVe parents felt‘and
_personally‘reacted‘to the trauna of losing theirHChildren'to
the~residential~schools.‘kAs~in social work no~one has
studled how parents feel after thelr chlldren have been

V apprehended.

-

CONCLUSION

| The major assumptlon underlylng thls paper is that

k"there has been a breakdown of tradltlonal ‘and cultural
,chlld—rearlng patterns 1n Natlve famlly llfe. Near loss,
’~and the fear of speaklng the Natlve 1anguage of those who

attended re51dent1al school affected~these bellef systems

;and chlld—rearlng values, This has serlously eroded the

"‘,’Natlve famlly, culture, and 5001ety

The effects of the hldden and not so hldden currlculum

"_ brought on the decllne of tradltlonal chlld-rearlng

S patterns. These patterns are transmltted orally and by

,~observatlon. Thls study has presented data 1ndlcat1ng how

‘ the formal transm1551on of,language has nearly ended w;th
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the second generation of residential school students. The
'thlrd generatlon, whose parents attended residential school,

were not taught the language, and consequently, do not speak

" the language.

(i?here appears to be a loss of traditional ehild-rearing
patterns as former residential school students failed to
npass on parental teachings that had an aim in survival and
’preserving the;cnlture; ‘The‘systematic indoctrination of
the inferior Nativefculture by the‘sehool staff induced
aeculteration;'this acculteratiOn created confusion in young
éhildren; this has manifested itself in the way Natives see
',themselves; and'some~1ack self—confidence,~pride in their
uniqueness, and self-esteemn. If self-esteem is low and
\there is a negative sélf-cOncept;\theitask of parenting is
adVerselytaffected, as beth are essential for the rigdrous
role of child-rearing;' Furthermore, 1nfer10r1ty and
resentment are nurtured by low self-esteem and is
destructive. Child-rearing requlres confldence~and the need
n;to be strong emotionally. Children need and have a right to‘
‘the investment‘of nurturance, love, and care to promote:
proper developmentZ} Therefore, the quotes at therend of
' this study focus on healing for the Native eommunity,asfthey
struggle to‘regain dignity and strength.

 The quotes are addressed to those Natives who survived
the residential school system and‘Whose chiidren bear the
' SCars; The scars for both willkalways be there but they can

beksoftened because the strength to survive and victory‘will‘
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: come from within us and from the spirit of our ancestors and
elders. For, as George Manuel, our respected and great

Shuswap leader, ‘wrote in The Fggrth Wgrlg
At this point in our struggle for surv1va1 the Indlan
peoples of North America are entitled to declare a
v1ctory : We have surv1ved (Manuel and Posluns 1974: 4).
The elders w1ll contlnue to 1ead and preserve the culture,
values,'customs, bellefs, and languageg The struggle to
,preserve the Natlve culture through re-learnlng of the |
1anguage and the essent1a1 values such as the famlly as a
fcgroup, and sharlng, 1s the elders sacred trust.
' Another quote, from one who gave credlt to Indlan
-,people for thelr "1ntu1t1ve grasp of qualltatlve values"

because "the wheel of hlstory cannot be turned back" 7's

',noteworthy Dr.- Franz E. wlnkler, Pre51dent of the Myrln

k”fInstltute in 1967, ;sald »

. Do not nurture in your’ chlldren a sense of b1tterness
--and revengefulness against white people, for those who
~have committed the real crimes against Indians have
‘long since gone from the. earth (Morley and Gilliam,
’1974 xv11) ' :

The language and values that are . fundamental to Natlve
/chlld-rearlng patterns can be re—learned. We‘have to re—
gain them. For our chlldren s sake we cannot glve 1nto
‘bitterness,~dlscouragement, or,hopelessness, In the Jane B.

‘;Katz book I gm the E;r gg I; ‘the Cree 51nger and

: act1v1st Buffy Salnt-Marle wrote a chapter called "Relece
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inrour survival ‘and our ways". She streSSed overcoming fear
of the past and contlnulng a 11fe in the process. of heallng
Salnte-Marle wrote'
:It’s self destructive to save bltterness. Bltterness
is meant to be used. 1It’s part of our long term vision
to understand how we’ve been victimized but the trick
is to break the cycle...and then rise up "and dig the
-beauty of our people. "Refuse to be a victim (Katz,
: 1977 170 171) e - B : TR :
'Heallng from thlS re51dent1a1 school experlence w111
prov1de the necessary 1ngred1ents of happlness,
encouragement and hope to strengthen and renew the Natlve
, communlty 1n restorlng essent1a1 chlld-rearlng patterns.

:The v1s1on of the famlly can be recaptured and the elders

‘ w1ll gulde in thls restoratlon
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APPENDIX A: INTERVIEW WITH ROBERT

Question 1 If you can remember your life before age six,

97

can you tell me something about your relationships with your

mother and father, and what they taught you?

I still remember what my parents (neegeegwac) taught me

before I Was six.y Neegeegwac (my parents) taught me to be
klnd to human beings, never to be dlsrespectful to anyone,
and notrto tellyuntruths. All'those thlngs that are not
good I‘was told not to do, such‘as:stealing, lying, and
being mean or,unkind. ,I~was'taught at an early age by my
motherk(nimema) how to mork.‘fl‘brought in the chopped wood
and looked after the stove. I also helped my sisters to
fhaul the water from the r1ver, I carried small pails for
thlS chore. I,was~also taught howkto‘say’my prayers and to
keep my faith in the Creator. ~A11’these things I learned
‘when I was very young. As I got older, and understood more,
other things were added to:myrknowledge; I was taught how
to prepare the wood for the fireJAnd‘how to sew. My mother
(nimama) taught me all these thlngs as she spoke Cree to me.
I mended my clothes if they were torn, and I 1earned how to
mend my moccas1ns.k She patlently taught me through
different’stages,of my life. Eventually, when I reached
pnberty,,the‘emphasis shifted to men’srwork. Then I did

everything that my father did such as preparing the fish
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nets. We'fished'for’our~food; In those‘days we used to .
‘ nmaké’Our own‘fish‘nets,“and‘if they tore; I would mend‘the
: netsut I learned how to prepare the wood for the snowshoes I
made;for myself. My mother dld all these thlngs, and so,
she,taught me;’"I was»taught to mend the;boat‘by\u51ng~
,'spruCe'gumsi I,firStshad'toﬂlearh how to make the spruce
pitch‘from the'gumt/rI hadfto 5crap‘it off the tree, your
‘,know. Spruce pltCh had many uses in everyday repairs such
as mendlng canoes that 1eaked. I 1earned all these j
: effectlvely*and in aagood way. 'As afresult Ifwas‘neverwin:
f.need of . anythlng all my 11fe., | ; ‘
‘Questlon. What d1d you learn before the age of 31x° R
Those are all the thlngs I learned that I am talklng
about. I was- taught only certaln thlngs at flrst but as I
kgot'older I was taughtwmore;becauSe Iscould handle mOre.,
’ThisfeVen;ihcludedfpraying on my own} prayingwevery*night ‘
and each mornlng I was: taught to be klnd to human belngs |
and anlmals, all 11v1ng thlngs, to respect people, ‘and to be
,honest. I 1earnedrall ‘these tradltlons,ln‘Cree. Everybody
spakéTCreé7at that~timet” They werefnot‘too~many~people who
spoke Engllsh., This was when I was the age of six, I can
still remember that.: There were SO few who spoke Engllsh at
d~thls tlme;-however,’the parents‘dld notfspeakgthls,language’
to theirfcnildren; y‘Traditionally,,theylspoke;Only Cree to

awasSisuk'(children);andfto each other.  Those who spoke

i English never spoke it at home. The only place;they spoke

'English was}where~theretwere white people. Both myhparents
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spoke,cree; They knew only just a small amount of EngllSh'
My mother worked in town. Both my parents learned this
1anguage, 1t must have been in school because I remember
them talklng about belng in school for a short while, - ln a
day school on the reserve., They were also able to write
 their names and Tread a 11ttle bit of Engllsh but 1t was’
yreally not very much. However they were very good 1n

readlng and wrltlng Cree syllablcs.‘ They both~mastered this

skill of readlng and wrltlng Cree syllabics very well ‘In G

P

fact they were also able to. teach me how to read and write

'fCreefsyllablcs very well. Thls'was aflong t1me‘bef0re~I was l

akman; It happened when I was older, about elght or nlne‘

' years old when I had an ac01dent I had cut my foot w1th anh,a'

’ axe- I ‘was not able to walk for qu1te awhlle. So to pass

‘f'the tlme away they taught me to read and ‘write the

"syllablcs. As a matter of fact 1n just one week I was

uh‘already able to wrlte the alphabet. T wrote them a letter.

,Questlon;, Tell me about your 51sters or other famlly

members5 k o | |

| My 51sters helped me: a lot and I thlnk they looked

fafter me very,well., ‘They were the flrst that I helped when

II first‘started‘to'work 1nslde'the\house- This lncluded

waShing"the dishes,'I would’dry theldishes after'they'had
lwaShed them; My flrst job I remember was to hold the

‘«  dustpan for my 51sters after they had swept the floors. My
“mother worked in town.

Question. How many were in your family?
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’ Lots of us. My aunts, uncles, and cous1ns, we all
,llved close together. In myfhome, four~of us;'twofs1sters
and three boys, but one sister was already marrled and she
llved close by My ‘two brothers were older. Whlle:I waS~at
resldentlal schoollthey~both,were already dead. We used to
allago_away‘together, as a family, in‘the fall,~,Myyfather
g(Notawi):would’gortrapping, apd ofﬂcourse, we all went with
him;p“After‘I,WaSlmarried~I:liVed~near my parents,'but I

: ,moyed later,_'

‘Question 2 ;f» At re51dent1a1 school you were: forced to stay'

;away from your parents and a home llfe you knew., ‘How d1d
the absence of your parents and your extended famlly members

agfect you? S

Thefresidential'SChool‘Was only seven miles'from my

- reserve.: We were -never allowed to go home whenever we -

‘wanted‘to. Sometlmes on a Saturday, once or tw1ce a month,

- we could go home. Butywe sneaked_home a lot; We'would‘run

away. tWe,did,thisujust to eat. We,were cOnstantly,hungry

‘at school because we were not fed well at all. This is

where Irstarted to‘lose that good trainingsI‘had beenftaught E

‘earller, to respect all humans, to be klnd to people, not to
wswear, steal or 11e. These were the good thlngs I was
taught whlle I was grow1ng up at home.~‘Regretfully,'1tf-

’couldn't happen thls way because it was not poss1ble for me

to practlce these teachlngs at residential school. We never
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had‘enough70f~anything that‘was good. "I was aware that

tk‘nobody there at the school loved me asamy parents aid. we

were allileft to ourselves, to protect ourSelvesain~any way

we could. ThlS is where I strayed from the path of my
,'parents' teachlngs., I also lost respect for the" dlgnlty of
human belngs. It was all because people there, the staff

fdidn’t treatfus very~well;‘ There was absolutely nobody

there ‘that I’ could ever trust or loved us. This is where‘I‘

: put aslde the?teachlngswoffmy parents; I was lonely. It

was-because;Irwanted'to live with my parents and relatives.

But mainly) beCause we,were“notﬂtaken’good'care‘of. We d1d

; however,Tplay a lot. We: learned: games such as baseball

soccer~'hockey,‘high:jump,‘hop-step—andéjump,fallsthoSe

‘ ‘thlngs that white children were taught to play As wellawe.

were taught dlfferent klnds of drllls, 11ke ‘the soldlers

‘In'fact( all of us had,unlforms for this tralnlng VWe wore~
ST thewuniformszfor drill. Wwe, also had old army rlfles.' As
"csoon as. a young ‘boy reached fourteen years, he was taught to

~,gdo thlS marchlng,and-rlfleapractlce. Once 1n a wh11e thea~

army-officers would come,to the SChool to check up on our

‘progress.‘ The unlforms were qulte nice. ‘They were‘blue;.

w1th a red strlp down the s1de of the trousers and - ‘on the

'shoulders., The jackets had brass buttons.' We hadfberets,
’too. When ‘we marched ‘we marched w1th the rlfles. We were

taught everythlng on drlll 1nclud1ng the ‘slope arms', but -

we didn’t have flrlng teams. We were also taught to shoot

\"targets, but'not with the army rifles. We used the .22




rifles‘fOrgtaréetkShOOtihgw‘kWedeven~competed against other
residential schools in’target shooting. oOur targets were
sent around, because we didn’t go personally Twice I won
'the~Lord Strathcona‘button for gettlng the hlghestfmarks.,

We marched three‘times,a week,kafter,supper,‘in~Winteruand~

~summer;"weyusua11y did not start our marching Until~October,

though. T dOn't know what the girls learned.‘

We were so busy worklng [at school] ‘We didn;t~really
have much of a summer hollday, about 5 0or 6 weeks.,:Wefwere
“hurried back to the school to make hay, collect the 7

'Vvegetables, and Clean up the garden. All this took a long

© time. After the vegetables were put away, we had- to prepare'

' the:groundfforfthe next year«s replantlng, ~Spread1ng g
_manure,~allfthat'stuff.~ These were. some: Ofdthe thingS:We*

‘did.: These are the thlngs that I really appre01ate the

y~“resident1al school teach1ng~me.' We went to school only half‘

~a day. The'other'half we would‘work, ‘The thlngs I learned

,about worklng I found useful and I apprec1ate.» I had to be_

‘_at the barn at six o clock every mornlng, no matter what the

- ‘weather was 11ke,‘to look after the horses, the chlckens,f

and the other anlmals. We had to ~get the: horses ready, put

’bridleS‘and harness on them, so. they would be ready to begln

'“.ll wdrk at elght o’ c1ock.' Everything was tlmed., We chlldren

did“all thls work ourselves.t We planted thefgardens, plcked

| ‘”the wood chopped 1t and haul it into the school furnace

room. We sawed the wood for the kitchen stove. fThe school

: used‘so‘many kinds. of wood stoves, they were all in the
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: hasement. - T was so thankfulrthat I;was able to continue‘to
doiSome'of the‘work~mygparents‘first;taught me. ‘The;schOOl‘

wrernforced‘these‘teachingSVof;my parents.. That is:what:kept :
me in earning a living~' IhWaS‘never sorry to get‘up~early
,1n the mornlng, all I thought of was my work.‘ Even today,'I

am Stlll 11ke that. I cannot sleep once- dawn appears. kAs a
Chlld I was taught by my parents to get up early, not to
:sleep ‘long" 1nto the mornlng jI do not regret thls tralnlng‘

pthat was relnforcgdjat the,school;_’However,~I am sadkthat;

VWe were not kept welldor'not cared for.‘ Thatli51what got in

F:’kmy way about trylng to live a good llfe in a good way. - It;,

‘was 1mp0551b1e to llve'that way~at~the~schoolr Nobody cared :
/’personally for us, -and no one taught us chlldren how to \
ybehave to each other.a Yes, we learned certaln thlngs but

,‘noththosefthings that makerllfe,worthwhlle. You'grew«up on‘:'

: your own. The ‘type of parentlng or care the school gave was

1nadequate. It dldn’t do any of the chlldren any good.

k'ThlS is where I strayed and 11fe went wrong for me."
'rQuestlon.f Were you taught any Natlve games7

2R No, are you ser10us°,‘ | ‘ ’
‘Questlon ~'When dld the change occur in the way chlldrenr

_were tralned that you recall’

Chlldren are ralsed very dlfferently today from the way

. I was tralned."The thlngs we,were,asked;to do‘asfch;ldren,
we‘hadfto,dozthem right away; :We;were taught tofpehobedient

: ahd'to'liSten. We didn’trdo things'iater‘or’when weffelt |

like it. If I continued to do what I was doing after I had
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7been»asked to help, my father or - mother would take a big.
stick,;and“say, "Go ‘and do what I asked you to do rlght
‘now!. The stick was‘not used, but it was a good threat as I
‘;'igot older. That's why l think~we listened and*did‘what‘We
‘were told. It is not’thatfway today.d Children are rude“to
~their~parents, are'disobedient,randjare,not'helprl'withtl
‘work,‘gwe~couldn(t*do,that as youngsters.iaThis kindzof
‘training'Wasfreinforced at,the school.:~we were neverstold
mOredthan‘onceztoado sOmething, just as at home.c However,‘
those tlmes I am dlscu551ng were much 51mpler then.~ I am
f/jthankful that the thrngs thatgare occurrlng nowwdld;nOt i
"thappen to me. as a Chlld especially the speaklnglof‘the“
’ Engllsh language, v, and all those thlngs that the whlte
~ people brought us. Thls 1s what the young people today
1m1tate.; ThlS 1s not rlght.v Those thlngs we were given to B
hus by our elders and parents before the whlte man came, are
oall the teachlngs we should cherlsh., The elders had ‘
*teachlngs that were. glven to them to teach them how to
fsurv1Ve offrthe land‘and:llvefln a%good way.:'Chlldrengwere
:told storles to teach a lesson.: Now théfarfival of the,n:"
; whlte and hls teachlngs have upset everythlng."A‘person;g
’cannot~hang»onto two cultures. fHe canronly be truefto'One:e
rof those cultures. Thls is what 1s wrong Itfisnft‘
‘ap0551b1e to: use all our elders' teachlngs now, but,we canf
:stlll'try to use those thlngs that we can.  .-our culture w1ll
g1ve us the thlngs that make it pos51ble to for us to llve

~well, it serves us adequately.: The old way, some~oflthe




traditional»ways that really‘worked‘for families, are'thosé
;story—telling lessons for:kids. It is boSSible‘f0r~us to
relearn these 1n Engllsh but 1t 1s much better to learn
them in Cree. . I avold using Engllsh. It is llke we help
‘ourselves“to lose our language‘When‘We refuse to use Cree.
When we don’t teach our chlldren these teachlngs in our
~‘slanguage, ve- help to lose or destroy our culture. It«ls
’much better for us to hang onto our Cree. | k

I waseaware that«thlng5<changed'from boarding school

times. ‘There*is a differenCe between those who went to .

boardlng school and those that dldn’t go to boardlng school.

thhose that dldn't go to r951dent1a1 school are like: the old
n people who taught the tradltlonal way of ralslng chlldren. /
They taught thelr chlldren ‘Cree. They used to wear k ’
'ft;aditionalrclothing°made‘from‘SRIns,,espec1ally moccasins.
‘Those that went to re51dent1al school trled to 11ve 1n two
cultureS'and not dolng;so well 1n‘e1ther.' We were taught
,one‘thing'at residential'school:ato‘forgetiour culture;‘and
we also tr1ed to hang onto the teachlngs of our parents.

u I also trled to do thls with my chlldren.ﬁ I trled to
teach my parents’ way, however the whlte man £ teachlngs
‘from res1dent1al school got in the way.’ Confu51on set in as

‘T tried to llve in two cultures.f The values of the two

'cultures are not compatlble. What happened 1s the whlte

culture overtook ours because re51dent1al school weakened us

so much by cau51ng us to feel ashamed and also; caused some

of us not to value Native culture..
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~Question."Why did‘you'retain~your language°

| +In my young days everybody spoke Cree on the reserve
Alsoh the chlldren that were sent earlier to re51dent1al
Jschool recelved an 1nferlor educatlon. Again later, when f
fthe chlldren were sent to dlfferent boardlng schools, many
of them spoke dlfferent Natlve languages at these schools.
For 1nstance, at . = where myfchlldren went, there was
more than one Indlan language spoken by the chlldren. This

made it ea51er for the chlldren to practlce Engllsh because

"pwlt was how they communlcated with each other. This meant

«ﬁ,'they plcked up Engllsh qulcker but 1t meant 1051ng thelr g

' ownrNatlvemlanguage~qu1cker,‘too. ,There were,dlfferent~
dlalects, not everyone could understand, and so, Engllsh was

acqulred ea51er.f For those~of~us~who went to "" school,

. we all spoke only Cree. Even those from the North and
those~from Saskatchewanr Thls 1s the main reason why I did
not IOSepmy(language,’and”thevsame‘for those,wh0vwent to
that school. 'Butffor mywchildren,,they'Wentyfurther away
'from*theirgrelatives~andhreserve};and;alsQ;rby this time,
jfmany children,kother'thansmy,own,~hadlalready lost~their
;pNatlve language before going to. re51dent1al school ‘Butlfor

,,fat ___;;'school our parents spoke Cree to us. and all
:the kids spoke the same Cree.:

I‘also,conslder;the 1nferiorkeducationeIdreceived,there

ata___;’scho01.;f0ur English Washnotpgood.‘,Those at _
spoke Engllsh with each other. Many of them; my oWn

chlldren 1ncluded contlnued to speak the Engllsh language




to each,other'when they came home for;the Summer'holidays;
‘,ButaI am‘proud,to say that all my children‘still:retain
their\Cree.» Unfortunately, though, all my’grandohildren do
not Speaklcree;~lThey lost the language@ Except for my
youngest son WhOrdid not’go to7residential,school,y All his,’
:nchildrenfspeak Cree; eThiseiSVWhere\this change has comep
from the\residentlal sehoole_,My children learned their
lessons wellyaboutgcree'not being important,fand so, ,they,in‘
_turn, vdidfnot teaoh'their children. Thls is where the S
kchange in chlld-rearlng patterns began to emerge.
;'Questlon. Didn’t. dlstance ‘have somethlng to do w1th 1t° We
oiwere’too:far away to vlslt, or.-our parentsfcouldn't\v;slt~us“l,,
Ueither-‘ E = | |
e ;Yes._ The schoolaiovent?to,iwhere~I learned~the white
‘ éulture,fwasanot.a,plaoejto'get'a‘good education. Ifsent my
': children to ;+_;_so they could learn to make a good 11v1ng
~for themselves through thelr educatlon.j I-even~encouraged:
my chlldren to stay where they found somethlng or a p031t10n‘
where they could earn-a 11v1ng and not return to the
reserve. ~That is what I learned about the white man s
'éulturé. The staff d1d thls at the school.' Somercame from
far away, England even.; If they found somethlng they dld
“not return to thelr own communlty I passed this knowledge
;,onto my chlldren. If I hadn’t seen this or learned of it, I
'wouldn’t have encouraged my chlldren to do this. i am
grateful ‘that all my chlldren have been ‘able to make a good

,llvlng.~ I am happy about that. I see so many of my -




«:heighbourSwWheSe children do not respect them'er'takercare
othhemi ,Their adult children bringftheir children to live‘
with them; fThey are not independenty Consequently,fthese
‘old people flnd 1t very dlfferent as they are expected to -
ralse thelr grandchlldren. I am- often asked why thls has
netphappeﬁed tokme.‘ Question; WhykLS'thls so? Well, of_

course}‘it wastthe way*Ikwanted‘my Children”totbe,

independent7aﬁd'produCtive,*and not have to live with me.

'\Questidnr3” ',‘CulturerisﬁroQted"in~tﬁexlanguage'of'a
\‘,ﬁpeople."Tell ne how your experiences with your langﬁage‘at

R re51dent1a1 school affected your ab111ty ‘as. a parent’

- We were not allowed to use Cree in the school, but we
did use it outside the school. As we walked along the

-sch001,lWe.could speak it, the church was a bit of a walk

' ,yfrdm tﬁe~$¢hobl building, you see. No one could speak Cree

~inside the school building. There were so many times that I
"egot a'licking;fer‘uSing mytlanguage.r o
' Qﬁestion; What'do you mean? |
5, T was constantly belng strapped for speaklng Cree.
When we were gettlng ‘the strap, the one admlnlsterlng the

ystrap,~wou1d say, "Thou shalt not speak/Cree"a‘ W1thveach,

WOrd'he 5p0ke»he‘would Strap~us. 1 figured out that‘it‘was,\

‘w1th all ‘the letters ‘in those words that we were strapped

because it was usually twenty-one tlmes.

‘The other famllles? Well, today, some chlldren are not.

%




_well looked after. ‘So‘manyfarexleft alone without
superv151on. The parents go andoplay Bingo~almost_every o
’nlght., | ‘ | ' |
’Question. ‘Why? ’;

- It Seemsylndlan parentskcan'tVIOVe‘thelr children‘ork
‘nurture‘then:~' ’ |
Questlon.k They'don;t~kn0w‘h0w?”-

L don’t know. Of course; lots areydevoted‘to their
'llttle ones and stay home,fhowever, many. who leave thelr
| chlldren alone don't appear to love them or feel
‘respon51b1e.- | k k

/j A long tlme ago I foretold this, when I first saw 1t
happenlng , I sald that 1t was not good to leave chlldren

unattended; ‘Chlldren‘unsuperv1sedzwlll doeanythlngwbecause
‘ethere'isino adult to show them'right‘fromrwrong Even when
“a chlld is w1th parents, they naturally want to do thlngs
that are not good for them. So you can 1mag1ne what
: chlldren do w1th no guldance.‘ Before re51dent1a1 school
rllfe~parents dld not do this, leave chlldren'unsuperv1sed.
Even 51b11ngs were glven thlS respon51b111ty as my 51sters
looked after me when my mother worked 1n town. f Now 1eav1ng
‘chlldren alone is common~ Thls is somethlng they learned at
re51dent1al school and they contlnue to llve thelr 11ves
like this. ~Has;res1dentlal,sohool life gone full;01rcle?
‘Those many nights children were left unattended behind -

h locked,dOOrs*in'the:dormitories mayrbe;a~rea80n.r I don’t

know.




The white culture‘interfered with\ourichild-rearing

Jpatternsjand‘n0w‘our'people;have,tO‘keep 100king‘toHSee‘what

the,white culture offers family life so theeran raise their

* children the Same'Way. 'Before Native”parents'raiSed~their'
chlldren the way they were taught or observed thelr parents.
Thls\was~trad1t10nal That 1s the ‘reason why they were so
’strong : -But when ‘the whlte man took 1t upon hlmself to give
us- ‘an. educatlon by thelr system we became very confused. We
'lost our good ways. However, 1t 1s encouraglng that the
“young people have started to thlnk about what- happened and

are trying to set 1t rlght agaln.“;’

' The elders have always known what happened and they dld"

,their best to preserve the culture as they understood 1t to

‘be good for us. I view it all as 1f ‘we are in a great

istorm. Certalnly the way we have 11ved appears as though ve

were scattered from the storm.‘ I am hopeful ~though that
the storm is pas51ng, but 1 fear the process of restoratlon
vls g01ng to'be slow. 1 belleve the storm will sub51de when
‘the young people go back ‘to the old way, and once that
happens, we w1ll find ourselves.‘ The elders have always

-~ said thls. I myself have sa1d thlS often. We need tougo

‘ back‘and hang onto\those~ways‘whlch served us well
‘including’thekspeaking'of‘Cree. ‘To me thls 1s the most
'cru01a1 obllgatlon we have to face. Why? Because it 1s”
‘rlmp0551ble for anyone to say they are Canadlan Indlans if

. they do not speak their native language. They cannot

conVinCe anyone=anywhere“1n‘thls world;that theyfare'Indian‘
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ifktheyacannot speak théif’OWn language.~ There are many
people that haVelcome'to our country'fron other cultures.
' If we don’t speak Cree any of these people mlght be
convinced that vwe also canme from somewhere else, too But
1f;you speak Cree, no one can everesayfthat~about you. - For
certaln they w1ll know that you are an Canadlan Cree Indlan.
,It 1s vital to pass on those thlngs our elders taught us.
"They~were taUghtfthe same thlngs by their grandfathers. We
: cannot be anythlng but ‘Indian;, no matter how hard we try.
The culture of the whlte man is not ours._ ThlS‘lS not_whatk
kﬁwe 1nher1ted.' The same goes for our rellglon., We,weref
ihglven our own by the Great Splrlt.' However, the~White

people brought the1r Blble w1th them. Not only that they
rplaced“along w1th thelI,BlblE“the alcohol., These two things .
fthejwhite’manrintroduced to*usah‘Yes,jthelindiansrtOOK,the;
Bible. ;Weafollowedfits teachings,,and‘wegbelieyedfin‘it,but
‘we also took the;drink:[the,wine at communion] thatfthe
uhite man brought. 7The,two'things'are’nOt'compatiblesat
~dall, quuor has. destroyed our race, rulned a lot of good
fIndlans.l There was ‘no liquor until the whlte man came to:
‘four land

| I know 1t 1s‘poss1ble to turn the s1tuat10n around I’
’recently saw the film on Alkall Lake. It .was :an
1nsp1ratlon.’ Those people reallzed that they could not hold
'onto tWo cultures. They had to go back and f1nd themselves
throughvtheir Nativerculture; It was lnmdlscoverlng,thelr

identify:and their;Culture,that‘they'becameystrong'again.
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~Not only Alkall Lake can ‘do 1t all of us Natlve people can 2
as well. We can do thlS, if only we go back to our way5,

and our own language.-

;Questioan B Children learn child-rearing patterhs?from
‘the way~they\are’caredgfor¢ aIn‘what‘ways do you think your
lchildren were,affected‘becauSe’of_yourpownlchildhOOd‘
experiences~at residential school?
‘kReSidentialrSChOOI life_cdnqued'me.;I7waSn’t prepared‘
for the experience’at‘residential school;' My parents'didn'tt
:wsay why they put me in school. 'They'just, one'day, said; |
‘"You are. 001ng to go to *_;_ Schdol"“kMy‘parents raised“me
in a klnd and 1ov1ng way.‘ I ‘was not treated 11ke this 1n
Fschool not lovedfor cared'for.: These dlfferent ways in
‘whlch the ralslng of chlldren was v1ewed at school,; was why
I went astray I never sa1d I was better than anybody else,
and I never bragged about the way 1 ralsed my chlldren,
because it was not easy to show my chlldren the same thlngs
‘my parents taught me as a Chlld. I guess 1t was that the -
re51dent1al school took me away from my culture and forced
me to th1nk in a dlfferent way. I thlnk I was not always
hable to be a good example to my chlldren about the way in .
: whlch they should lead thelr llves. But my chlldren have
,watched me and they have seen me work steadlly to support
~them. However, I was ‘never able to sit down with them and

~say, "Thls 1s how to do things™ llke my parents did to me.




:_I'was’not~ablé to do this becausekof'all those residential
school experlences that were so bad that they confused me so
much. It caused me to lose 51ght of the many goodk
tradltlonal patterns that my parents taught me earller
‘before school.' The~wh1tefperson ralsed me for a short tine.
They taught me how I should think about some thlngs, but the
staff erased those good things my parents taught me about,
'carlng‘and sharihg. I never belleved I 'was a good person.
I. had to steal food to surv1ve, and I learned to 11e and:
swear tofprotect myself. I felt I had nothlng substantlal
to pass onto my chlldren’ that's why I dldn’t show them or
n‘teach them my parent's tradltlonal ways. I lost those;
teachlngs of ny parents whlle I was at school. As a result”
I thlnk the -only example mny chlldren saw 1s that I was
~‘a1ways worklng, earning a living; to support myself and

themg
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APPENDIX B: INTERVIEW WITH BEVERLY

~ Question 1 If you can remember'your'life before age~six,’
can you tell ne somethlng about your. relatlonshlps with your '

mother and father, and what they taught you’

I don't remember much about myyllfe before age 51x

h:because I was sent away to boardlng school when I was age

: threeysoglmdonft remember,that much_about my chlldhood, In‘
ifact,giudon't remember anythinggabout my~relationshipsfwith‘

"my‘parentst

QueStioanf"_;At_residentialischool*you were~forced‘toa
‘}StaYed from'your‘parents~and;a homeﬁlife youdknew.r How did
the abSence ofbyour‘parentShand your;extended family'members

‘affect you?

At re51dent1al school, I'guesS.therekreally'Wasn’t much
’parentlng that I can remember.’ There was‘neverTany ‘oldk
person' that I ever felt comfortable with that I could go
‘and~see;r I always felt that there was no one there for me,
-no on that cared about me. That was really dlfflcult.;‘It«
never got to see much of my brothers in boardlng schooi.
Sometlmes I felt that as a result of thls separatlon we,“'
our 11ves,‘were sort of spllt, the older siblings and

‘brothers had no contact w1th the younger ones for ten months
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_of the year. If we spoke with our ownybrothers,;the staff
and kidsfwould accuse us of chasing boys; It was like
getting:re—acquainted all over again with my siblings,
parents, and grandparents in the sumﬁer when I went home.
The staff and kids‘w6u1d accuse us of chasing boys if we
spoke‘with fhem, our own'brothers; |
‘As I got older,'I’ho longer felt that my parents knew
anything‘becéuse of all the hegative things that were said
about Indian people at boarding schbol. Sometimes I felt
that I Knew more‘than'my parents, especially my mother,
’pecause“shé couldn’t speak English well. I expeCted all
parents should kn0w:how to speak English. Alth¢ugh, now I
know that we spoke Cree all the time at home, during the
summer holidays, before Grédeihine, that was when we spoké a
\iotrof Cfee. I just knew my parents Were different,'
Different from what it was like in boarding school. It was
living in two different worlds all the time, continually
haVihg to adjust. It was hard trying to make sense of the
tﬁé lives;we had to li?e; one at‘home, one at residential
school. At residential school we were told to‘do
everything, there was never any‘éhdice in anything we did.
All‘of it was so regimental it was hard to realize you were
a person Of'yoﬁr own who coﬁld make choices. Then, when we
wentkhomé,‘it wasn’t like that. We had to obey, do things
bright now, but‘One wouldn’t be béaten‘if we didn’t do them
right away. There were consequences if one didn’t do things

right away that were really important, too. An example is,
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Aylf I didn‘t put the soup out on the table rlght away, then
‘when the younger children came in from play to eat, they

couldn’t eat rlght away because the soup would be too hot.

'They would burn their mouths 1f they couldn't walt. I found

1t hard 11v1ng within those two worlds.f Each env1ronment
demanded certaln.standardsl’ The~expectatlons,were different
infeach@, My parents loved me. at home, at re51dent1al ’

,y school, no one cared, No one parented me at re51dent1al

'schoolaf~I remember ny older'51ster“always belng‘therea Al

“the staff were always so. mean; there was- never any love or

care demonstrated to me that I remember. The onlygaffectlonr

Vywe ever.got,was from;one another, I mean, from my sisters.

[Question~3 - Culture is rootedninktheplanguage of.a p

people. Tell me how your experlences wlth your language at.

”re51dent1a1 school affected your ab111ty as a parent in any

way?

"Asdi went'tc residentialkschool‘at~so\young'an age,‘I~
'don't remember speaklng Cree. " I'dokremember theeother
chlldren there belng punlshed though for speaklng Cree.‘~
Some were strapped or smacked around.e»Leav1ng my~parents'
at age three, t=Te) young, I learned how to speak Engllsh
,early, I guess. I lost my ablllty to speak Cree for awhlle;
l1re-gained’it though. My oldest sister told me that we
were takenfout‘ofpresidential‘school, my twin sister and I,

by my father. Apparently, when we were losing the language,
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. so_he took this actiongfor us to’regainucree,“ltwent with
my grandparents,to the trapline that year, as well. The“
.next year, we went back to re51dent1al school. ‘I‘remember
staylng home some years from re51dent1al school, ‘and going’
to the trapllne w1th my parents. At the trapllne, some
years we went w1th my parents, another tlme with
grandparents, But generally, ;t was w1throthers of my
yextended family,*sometlmes w1th akmarried'COusin, ”We always
‘spoke Cree at the trapllne I came from a large famlly, S0
ithere was- always someone left at home who was not at
ore51dent1al school that went to. ‘the trapllne 1n the fall l
%and sprlng I don't remember going every year. ~But we‘dld
~go ‘a lot. When I went w1th my grandparents I knew that they

couldn't speak Engllsh so the only way to communlcate with

. them was in Cree. As I became a teenager, 1 was aware that

I was not ‘so fluent in Cree. I remember, then, belng
;embarrassed because I wasn't ‘able to pronounce the words
properly 1n~frontfof my relatlvesf 'I feltfembarrassed‘for‘

~ that. More so than not be1ng able to speak Engllsh That
was more 1mportant to me, to be able to communlcate with my‘
relatlves.’ In order for me to communlcate ‘with my elders I
7'had to speak Cree well. The embarrassment of not belng able
to do this" rlght stlcks 1n my mlnd. 'However,,at reSIdentlal
school, I do remember that already some students were coming
in:notrbelng able to speak Cree. ' Do you know that about
those~who‘did notwspeak Cree, I had felt a little envious

of them because they had- lost Cree’ They only spoke~ L
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English. But once back in5my ownecommunity*orrreserve;"l
don't'rememberleVer\feeling enVious*then; I renember alwaYS
wantlng to 1mpress ‘the elders by communlcatlng w1th them in
'Cree, and feellng good that I. could 1t.p OtherS‘at
.re51dent1al school felt that speaklng Cree was: not of much
~value. A lot of them felt that speaklng Engllsh was the'
only way that- they were g01ng to be able to get along in
‘school and out31de of 1t A lot of students felt that way
It was generally the 1mpre551on we were glven from the
staff. Gl
Questlon,: Can traditiOnal’Ways,be:maintainedfif;language is
lost? S e . ‘

By the‘time liWaslfOur‘or five Iwhadeprobably:IOSt ny
~Cree; My parents took me out to the trapllne w1th my

grandparents to regain the,language ~As I sa1d my older

,sister:toldane‘this;’fCree‘was~the{only;langUagerspoken
sthere."My~grandparents;wparents, auntsi,unoles,iand otherp
relatlves who'were’there at the traplina;,allospokedonly |
p;cree; ~lt7didn't'take’long for me to pick'it upuagain;' -
In my famlly, my parents left me w1th the 1mpression;;
chat malntalnlng the language was very 1mportant. \That'~
‘why Cree was spoken in our home.~ There ‘was never any ‘
g 'questlon~about the~1mportance“of the language. My father
: always wanted us to speak it because it was an 1mportant
part of how we llved.f |
My mother seldom spoke any Engllsh only to whlte

people, but never to another Indlan person. - She, in fact
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didn’t want us 1earning'EngliSh; pI‘often remember her‘;
lsaying that because~weuwent~tomresidential sch001 we came
'back with all these bad behav1ours, such as- belng rude,
_talking back belng dlsrespectful to peOple by not waltlng'
my turn to speak and walklng 1n front of elders. ‘She saw‘
all these thlngs were not good. If she had herpown Wathe:'
‘wouldn’t have kept .going back there.r7She WOuld'have“keptrus
7at home:, | e

| My father knew,thekimportance-of'a good educatiaﬁ'aha
f”because of thls,‘we kept g01ng back to res1dent1a1 school.

, But always, through th1s, he expected us- to malntaln our‘
language, ‘Andfwe~d1d, ‘I'don‘t remember,belng'punlshed for‘h
' speaking Cree at school but I must have ‘been, because I
kcertalnly wasn’t dlfferent from anybody else there. And
1ots were punlshed for speaklng Cree. I was rldlculed~aulotk
, for belng an Indlan, and I guess that's\partly-punishment
‘for speaklng the Cree language.' = ) | |

R I remember a lot of thlngs, espec1a11y the teachers
belng cruel. ‘ Once a glrl was asked to open ‘the w1ndow

fShe had to get a st1ck to do 1t because it was one. of those

vf,transom wlndows that'opened from the top;; Thls was in Grade"'

four, g={c] she ‘was probably short.. ‘When she opened the
w1ndow the glass cracked and fell on the floor.’ She: got a
good llcklng from the teacher in front of all the class.
‘The teacher ended by saylng to her, "Now we have to put
acardboard over the wlndow, and Iusupposeythat“w111 make“you,

feeltright7atyhome;"‘~0n another occasion,'thiS’Same teacher
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heard a little g1rl crylng out in ‘the hallway. .She'went
~out brought her into the class, and threw her. down on the
“floor. I often used to wonder. if these ‘same people who -
taught‘us dld the same to thelr,chlldren. But I f;gured;outj
‘that they did not."They‘only treated us that way because,ofj
who we were, only because we were Native chlldren.'-I grew
bup thlnklng that thls was the only way Natlve chlldren were
treated. I never had any affectlon from ‘anyone there. My
"‘parents and grandparents were always klnd to us.' When I'was
raising my chlldren, my grandparents vere my role models on
1ov1ng and gentleness.r The people on the reserve were
" always klnd to us when we were young ‘ Nobody hit us.‘r

t People took the respon51b111ty of keeplng us in. llne.i They”
didn’t allow us to be dlsrespectful.- I knew 1t would get
back to my parents 1f we' were rude or d1d anythlng wrong.kk
lIf we were bad my parents would scold me.~'

| I dld love my chlldren, I hugged them and held them a:’

'lot.f I stayed home w1th them because 1 felt 1t was-

~p;\1mportant that they have a stable env1ronment in their

dformatlve years. I wantedfthem to have'a home. I neverkhad
Q~anyone around to look after me: when I was 11tt1e or when I
was grow1ng up. That's why I stayed home with them. But I
came to reallze that 1f 1t had been dlfferent we. could have
thls good home llfe, too. The love and nurturlng would have
been there., My parents dld thls when they could Certalnly

my grandparents let us know how 1mportant we were, that

- 'there was never anythlng they wouldn’t have‘done’for us- I
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felt that same way . “about my own chlldren.‘ Even. though, I‘
d1d yell at my daughter a lot and I regret I caused her a

“lot of paln. I know that I always 1oved her and myfson

' ~dear1y, Just rememberlng my grandparents and how they

treated us, 1nf1uenced and helped me; All my relatlves
‘treated~children'with‘kindnéssrahdfunderstanding when we

were home;.l

One of the thlngs I d1dn't share was why I dldn’t teach~'

my chlldren Cree._ I should have._ When my son was four j
years -0ld I realized that I should have been speaklng Cree
togboth,of,them.p One of the excuses I used was that thelr
fathergdidn't'speak Cree. But I was home with my chlldren
all day.i I ratlonallzed that 1f they spoke Cree ‘at home
they~wouldn't have had anyone_glsewto~speak tO'because we.
were’a military’family and'there waS~no contact with‘any“

"Cree speaking people. I knew thlS was so wrong by the time

my son was. four. I dld try to teach hlm. ‘He could,

;understand me in Cree but by the tlme he - started school 1t o

was: - too 1ate, My only excuse was that they wouldn't use 1t

1”anywhere,‘else. I told myself they wouldn’t be able to speak

vhwith”theirfdad. But they would have been blllngual. Did I

thinkathe language 1nfer10r? 1 can't say 1 dld,try7hard,
“to,naintain‘the languagelasia teenager. No one on the
reserve spoke~English that'much‘in’those‘days. My cou51ns,,
:aunts, uncles,-and grandparents all spoke only Cree.' Ided
hadn’t been able to speak Cree I would have felt Just as

ostrac1zed there as I dld at re51dent1a1 school for not
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~kspeak1ng Engllsh. It was 1mportant to malntaln that Cree sO

I could speak to people on my reserve.

'ZQuestiOn,4k,,ﬁ Children learn chlld—rearlng patterns from
‘the'way they are cared for. In what ways do you thlnk your
.,chlldren were affected because of your chlldhood

exper1ences°

One of the thlngs that I experlenced there at
fre51dent1al school dld affect my chlldren, they suffered
};because of it. I expected perfectlon from my two chlldren.;,
Everythlng had to be done at a: certaln tlme, and done in a
certaln way.f Probably my daughter suffered the most because'
she was the older one.. At re51dent1a1 school we had to
"fold clothes, and they had to be folded just so. Those~are
the same thlngs that I expected from my daughter. | i
Everythlng had to be orderly.k It wasn’t rlght.r I know this
~Jdknow, but'I dldn’t then.l Thls was not the way that I
%remember my grandmother teachlng me; . but she was always klndyf
rand so’ gentle when she asked me to do anythlng, more so than
’my mother was. No harsh words,were,ever spoken whean; o
dldn't do thlngs rlght She would juSt;teasekme;f,Her:;
tea51ng was her way of telllng me that I dldn't do the task

rlght. I had to do: 1t rlght unt11 her tea51ng stopped. i

“'pexpected so much from my daughter that was not -age-

approprlate. I remember always yelllng at my daughter,

because IIWanted_her to,dowthings immediately, right now,




and to do it~right.k°This was how I was trained at
‘residential school, w1th the constant yelllng.‘ AfterfI
{‘yelled I knew I hurt her feellngs, then, I would try to
. make uprln my behavlor’to»her, ‘I'm sure she was often‘
dconquéd;becauSe,of~myfactiOns. She was always~getting‘

fdifferent messages from\me,i*I’WOuld‘be yeliing'at‘her,‘and
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~ then the next mOment I'would'try tO“be~a good mOm bykhugging;n

“her. ThlS must have been awfully confu51ng for her as a
‘fchildb I dldn’t know I could actually enjoy chlldren as I‘
was“tralnlng them With my ‘second Chlld‘ a son, I enjoyed
parentlng a lot more Maybe I was smart and sens1b1e by

',then. My daughter was strong w1lled. She always wanted to

‘”yIdo thlngs her own way.' Whereas ,my son .was pa551ve and

'gentle; He was ‘a good baby, ‘a good Chlld. Maybe 1t was“
r_because I became confldent in handllng chlldren and reallzed
'ithere were d1fferent ways 1n chlld-rearlng, or he ‘was

ydlfferent I don’t know. There s no doubt about 1t my

chlld-rearlng practlces adversely affected my older one who '

‘later became anorexlc.  She knew~or'felt we‘expected
perfection frOmwher;'she:felt that’She'hadetOTbe perfect in

 school, '100ks, and all'that'finCluding‘her'wayseof dresSing

I'm sure - 1t's partly because of the chlld-rearlng that I had

subjected her to,that caused this dlsorder.‘ I percelved
that "I was only doing what I learned, in that I was trained
this way at residential school, I’m sure of that.  It’s hard

reflecting, I’m sorry
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 APPENDIX C: INTERVIEW WITH SALINA

Question 1 If you can”remember‘your7life before age six,
can you tell me something about youryrelationships with your

mother andffather, and what they taught~you?;

Mydﬁarents'both went to residentialfSChool.f'They
Vseparated before I was born so I was ralsed by my mother and
my grandmother. I was. ralsed 11ke an only Chlld for most of

ny life; I was the central part of my mother S llfe because

- my Dad took the other ch11dren.' 1 was glven a 1ot of Le

1ndependence at a real young age.c I don’t remember my
mother glVlng me: too much dlrectlon when I was smaller.'vI L
have just a few early memorres of my_mom.‘ ‘She was separated

kfrom'herrchildren; it'Was'really‘traumatic~for her aswshe,'

'was really close to her chlldren, and she d1d prov1de ‘for

them ‘when she was w1th my Dad. She talked about how she e

dprov1ded for her chlldren ‘and for them to be taken away fromk
o her,was very traglc (for~her) When she was g01ng through
'that phase, she brought me to. my grandmother., Inxthls way,"
ny grandmother was the stablllzer ‘in my life. Iiam'really

grateful for that tlme that I spent w1th my grandmother.

= She was the one that gave me what 11ttle Indlan language~

that I havernow, I was qulte fluent3before‘1 went<to :
residential school. I’m grateful that'my'grandmotherfleft o

me with thatggift} The times I can reéemember when'I~was'with'




fmy mother, it seemed 11ke, there’ wasn't any strlct
discipline. I donft“remember be;ng,punlshed. She would
scold me, but never strapped me or anything like that. It
was the same‘way~with‘my grandmother. There*wasknot*thatr
dkind of d1501p11ne elther.’ She‘would tell me what notltO«’

'do.,'If 1 went ahead and did 1t I knew I shouldn't have
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done it; and justnby,the.way she looked’at‘us,,I‘could tell~‘

from‘the‘bodyflanguage, that I had'disObeyed."She,didnft‘

',rhave'to use harsh words, I knew’that*diSobeying”wasfnot

right. She didn’t make me feel guilty. I really_réspected/

her. ~She Was“the~stabili2er inyourffamily;‘YAn'example;of

independenCe'would befwhen'mY'grandmOther ande‘were.out“in’

the field;e I would be all over the place, sometlmes with .
fher, or just roamlng all over, or play1ng by~ myself. We ,f

lived 1n a w1lderness, there were w11d anlmals around.

There was a rlver there.‘~MY‘grandmother wouldwtell'me about‘

y the dangers around the places,.and tell me not to wander.

She also would tell me storles sometlmes to scare ne as why,s

I should not to go to a certaln place. Just enough to keep.

me around her. It was up to me. She worked real hard in

her garden.r She was the prov1der for her famlly, her adult

“chlldren and her grandchlldren.‘ She never demanded that I‘

'help ‘her weed’ her garden. It was a lot of work for her.;»

.she’couldrhave,lns1sted, and told me to do the work, and not

be lazy. Butishe‘didn’t. ‘She wasan example of/hard work.'

 That was how she delivered~her message to me. It was up to

“me if I wanted to'help'her.»’WhenfI'didfhelp her, she would




126 -

really‘praise;me:for it.~,She~WOuldfemphasiZe'hOW‘much Ifhad‘
helped her: by saylng "Thls 1s how much you 've weeded, look
‘ at all~the work you ve done" ‘ She’d get a b1g charge out of

- She. made a big deal out of it although it wasn’t much

e effort of my part. After that I’da go sw1mm1ng or whatever.

My parents had separated before I was born. My
: brothers and 51sters stayed w1th my dad and I was ralsed by
‘my mother. My dad was Cathollc, my mom was orlglnally
Ahglican,‘so IewaS‘baptized.AngliCan,~fAs a result of this,
mY'brothersuwent\tofaVCatholic reSidential sChool' and’l
'went to an Angllcan one.‘ I was separated agaln from my
= famlly for another twelve years. Because I was the only
~ch11d my'mother had’for,awhlle,_I contrrbutefthe'added
'support she gave ne to her When Ibwas really”youngtshe had
said to me "You are g01ng to go to school “and f1n1sh and:’
zthen you are 901ng to be a nurse or a teacher“; I can
kremember her always encouraglng me, and I belleved 1t.l,Ia
actually told people that thls 1s what my mother Sald.r’i
‘remember at re51dent1al school when a superv1sor was.
b unklnd I»sald tofher, "Do you know what I am 901ng to be
’when I grow up’ I am 901ng to be a teacher or a nurse. |
mThat's what I m g01ng to be". ,I~remember~the superv;sor*
laugh;ng about 1t. My mother’only«told mefthat,once;"It;j‘
made such'an~impact on me. She didn’t’have to prompt me to
stay'inVSChool; She had,such high“hopes for‘me to stay in
~-school,rif‘I‘didn't staydin school she. would have been so .

; disappointed. And there was no way that I was 901ng to
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disappoint,her. I appreciatekhowxmy~motherkdidn't harp,én;~
it and say;rget,baokkin school.‘ She justHSaid‘it,once,:and'
: that waS'enough. .
Some of the tlmes my aunt would stay w1th me my
E grandmother and I, when my mother 1eft I was:slx or Seyen
; then. I went to re51dent1al school at elght.“My'aunt went-
'to a re51dent1a1 school too. She was a jovial person.~ We
,’were close but she never showed me any outward affectlon.f
But I Stlll llked belng around her. wMy‘aunt,hadnemotlonalh’
‘problems and an unstable marrlage. I was7older than her
chlldren so I was llke a 51ster to those chlldren thelr
caretaker at a really young age, respons1ble for a baby, and’
itwo others.f I1was barely«blgfenough,to;reachfthelstove:to :
cookkanything. I wouid_heeputhefiamp~onfalirnight‘because we

were afraid, all of us‘wereoin a;big‘bed-fy

Questionfz- ~§At‘residential school youfﬁere forced to~stay' 
~away from your parents and awhomeflife'you‘knew. How did
the absence of your parents andyyourfeXténded'fanily members

" affect you?

1t made‘nyibrothersoandfsiStersﬁstrangers«to,me;,,I

‘}foundrtherefWas~nofstrong‘bond'anOngfmy~o1derfbrothers and
' sisters_: It has just been w1th1n the last ten years that T
~ have gotten to know them.‘;It was: just fortunate that I had
an older cou51n who went to the same school I did. She was

older,rbut_at least, therevwas someone‘therekfor,me. She
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became'a sister~to me. My other brothers‘and 51sters went
to another school.‘ Because of thls separat1on, we were~
strangers.r,We stillafeel:we,have‘to make up for lost tlme.
There\is,a bcnd butiwefstilluhave‘to‘make aneeffort to-

dbecome"closer.‘“I have yet“another set oeriblings that I

" have to get to know. from‘my-dad!s~5econd‘marriage. How did

it affect me°‘<I can remember~being*so'lonely;/often wishing
h_that my mother would come and visit. me,‘or ‘even just wrlte

‘me a letter. I remember hav1ng dreams of her sendlng me

vthlngs, or a letter. If someone from the reserve came,.Irf,
’1’would ask’about my mother and tell them to ask her to come

hdown‘and'see me. ~1In re31dent1a1 school you were just one
person. There was no. sharlng Everybody had thelr own -
thlngs, own locker, own share of whatever food you were
‘rglven to~eat.l Everythlng-was dlstrlbuted'to you.’ You got
to belleve there was no room for sharlng. When some kids
7got parcels from home,;lt was thelrs alone and I don't
recall ‘too many ch11dren~shar1ng~what.theyfgot I thlnk
kbecause of. the way everythlng was dlstrlbuted and

everythlng was numbered clothes and books, you began to

think about thlngs as belonglng to you. That’s~what‘I think -

has caused our people to lose the value of sharlng because I

'notlce now that in my famlly, 1t's really~hard-for then to
k'work together Some: famlly members don't belleve in helplng

‘each other. ,That causes confllct and‘allenatlon.~ I.just

realized recently why my famlly is 1like that. It was

,because of re51dent1a1 school. Wefdon‘t value taking care



-of:each otherianymore:~everything you had at residential
sohool' you prized; and sometimes when people'tookkawaY'verY
precious thlngs ‘you really felt" 1t because you didn’t have
many pr1v1leges, not too many spe01al thlngs there So the -

“;prec1ous thlngs you had ~you really guarded. I thlnknthis
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is what broke the unlty in our communlty : Those people w1th

thls re51dent1al school experience Stlll hang onto thls‘
,concept of not sharlng ,Itfs hardnto breakwout,of that;'
,mOld.’k‘r DA R SO , o

'Aboﬁt yisiting,?even'though;the reSidential7s¢hool was

“nearby, many parentssdidn’t'come‘to,visit. ThosenWho did

'come, it was SO‘neat all7of ‘us were so excited. ‘Even'if we

,dldn’t know those parents, we were just s0. glad to see an

out51der ‘come to the school._ But 1t was also sad ~when the .

‘parents d1d~come to v151t. The v151t was so r1g1d.' What

else d1d we ‘have to do on weekends, why couldn't they spend-

| therwhole dayrwlth us? The staff dlctatedihow‘the visit
should’be{ Why weren’t we,alloWed'to go forwwalks,‘and“

'spend the whole day together, -go for a walk around the

grounds,.or‘wherever? We were. just made to v151t and 51t in

: this”littleiroomeff theroffloe;;‘BeCauSe\we hadn’t seen

T

" each other in suoh'a»long While\it took awhile for us to get

comfortable with each other, we felt 11ke strangers for
awhlle., B don’t recall many v1s1ts -even from the local
parents who lived nearby.; They weren’t welcomed, they felt
‘like:theyywere'being;sorutlnized.‘ OnCe'whenimy‘mother,Came

 to see me I remember a supervisor making a hurting comment’
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because my mother smelled from the wobdffiresrwe hadkatr
home’»'The‘Way the Supervis0r5~spoke‘to'us, they always
seemed to devalue what our- parents tried to glve us from"
home.' 1t was never good enough~ Our v151t1ng was -
»superv1sed with a tlme 11m1t as. parents were not encouraged

to stay long

QueStion 3 Culture is rooted 1n the language of a

,people. Tell me- how your experlences w1th your language at |

re51dent1a1 school affected your ab111ty as a parent 1n any

way?

’I‘was'notfproud of"my‘Indianness. ) One partlcular
asuperv1sor always talked about "dlrty old Ind1ans"“'I |
~wasn’t- very proud to be an Indlan by the t1me I left
resxdent1al~school,; I never spoke my language at
' re51dent1a1 school because I dldn’t want to.f I denled my
Indlanness»forzso;long.‘ I notlced that ‘some chlldren had
hstrong‘Indian accents, andrthey were»rldlculedfso much.s The
kaccents were malntalned because these children spoke thelr
own Natlve language. I dldn’t try to speak my 1anguage
anymore because I dldn’t want to sound that way. Irwente

‘ithrough a phase of denlal after I left school. ~Even mye,

' frlends or those I a55001ated w1th were non-Natlve. IVWent,
‘through a perlod when I dldn't value ‘my 1anguage. It’s only
j51nce I’ve been g01ng to Unlversity that I began to value

theplanguage, I'm grateful that my grandmother taught me;
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' that time that I had w1th her, she left me w1th a prec1ous
‘glft of my language, and 1t’s all here, in my - heart. My son-
went through- the samerphase, too. He dldn't want~us,fmyd'
husbandkand IM SPeaklng the language. liztold:himdnot to be
ashamed of his Indlanness. He’s changed now. ‘He'wantsmto
speak_lt‘now. I am so grateful that he has changed his
attitude: He s really proud of h1s herltage. -The~language
is what glves me my 1dent1ty, what makes me dlstlnct what |
1dent1f1es me. By speaklng the language, people know you |

are Indlan. Belng Ind1an was. not pos1t1ve for me because of

St my re51dent1al school experlences. One\superv1sor in

'kpartlcular would r1d1cule us, call us all klnds of th1ngs.~ o
~We were d;rty, lazy, smelled alcohollcs. ~She~made me |
“;ashamedwofwour people It hurt. Yet we were separated’,
.from our parents, so we couldn’t prove to her that it was.
‘not that way. We were prepared to—defendrour parents.tf
Because we ‘were r1d1culed for speaklng our language, our’
language was connected to our Indlanness, one way of
‘denylng that was not to speakwthe\language.~ ThlS way you
:‘could mix in Wlth the malnstream.f I never spoke my language
~for about ten years. Slnce I entered Unlver51ty I am
surrounded by Natlve people that are saylng we have to speak
our language. We'have‘to take thlS'reSponSlblllty to learn»‘
it.. I dldn't value ‘my language before, so I d1dn’t teach my
fson. He should have had a 1ot of language by now, but I
didn't want,to teach hrm. “He wasn(t~learn1ng~1tffrom hls,p

grandparents either, although he spent a lot of time around
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| them,_f This past year I’ve began to realize that if T don’t
“give this tofmy son no one else will.f So,between/myfhquand -
and I we’ve de01ded to speak our Natlve 1anguage to him and
to each other in our home. I am hoplng eventually that it
fw1ll~be the onlywlanguage we will be speaklng in our home.
It’s. Stlll 1n my heart.: It just has to be practlced and
used more. I prlze my language. it is what is g01ng to
‘make me dlstlnct,,and g1ve me that separate 1dent1ty ~What
I really felt bad about was when an. elder sald, a long t1me
‘bﬁago there‘was afrope w1th many strands representlng many
'people w1th a separate 1dent1fy, and each rope strand
represented~them.‘ They were. all separate.‘ And they came to
an_ .island- and they became one. The rope started to
H1ntertw1ne and they became one.’ Now. the rope 1s gettlng
shorteryand;shorter,, Hardly any people speak thelr 1anguage
Cnow. Sheysaid;T"YOughave,that,strand [or_language]kstlll",
IlWas really~clOSe;to3becomingkpart'Of‘thatkbig,strand‘with‘

no/separate‘identity.: People look at me and thlnk I am

‘ﬁIndian. I have dark skln, I dress dlfferently but I

E reallzed that 1f I don’t have my language I no longer have f’
that separate ldentlty. That story the elder told about the
rope made an 1mpact on me and what I have to do to malntaln
'my,ldentlty, In the tlme that’s left I w1ll do all I can to
give my son his language.;‘Ikhave'really changedkmy,attltude
abouthmy languagei and algeneration;ofgus Wh6~went‘t¢
residential~sch001‘have to~raise‘the consciousness‘oflourd

people'about'thefimportancerof the?language.,ij we continue’
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to devaluejthe language, our culture will,bé’loSt.

Questlon a4 'Children~1earn childérearinghpatterns'from
the way they are cared for.k'In whatfways do you~think your
chlldren were affected because of your chlldhood experlencesf

“at“re51dent1al;school?

When my mother was carlng for me. I was' allowed a lot of'
freedom; As soon: as I woke" up [1n the mornlng] I went out
and I came 1n at mealtlme. As soon as I ate; I waS~off

\'agaln. I dldn't have to account for what I was. d01ng, who I

o was playlng w1th whatever. I was pretty 1ndependent 'She,

would say that if I dldn't stay around I would get left.} I
dldn’t want to miss out on. anythlng, and to get left was oneyk

of the worse thlngs that could happen to me, so I hung

e around.. I don’t recall my mother ever show1ng us any

,affection. She had thls crazy notlon that 1f she d1d that

‘SOmehow if she d1d it waS'show1ng~favor1tlsma When she was

T a ch11d her dad prov1ded thls affectlon, but he dled when

she was qulte young She didn’t have much of thls from her
own mother 80 she dldn't dlsplay affectlon to her chlldren.h
I can remember ralslng my own son much the same way.‘ He‘V
received that closeness fromfhls dad. I took care of hls,

‘phy51ca1 needs, feedlng, keeplng h1m clean, bath1ng~h1m,

';‘prov1d1ng toys and his bottle. I was 1ncapable of show1ng

this closeness. I thought this was how to raise chlldren.

My‘soniwould play around,‘and I,felt~hefwas okay. I wasn’t



aware of what I was d01ng untll thlS year, and I grleved
’about=thls., My grandmother sure was affectlonate though.’
If e were 1n3ured she cuddled us. We all had a chance to
sit on her knee. She. dlsplayed affectlon to her |
grandchlldren that;she,couldn’t»dlsplay to her ownhchiidren;
I,gave,my;cniidga,lot‘ofkindependéncé‘tOo; It’s hard to
pull,in the reins ncw; ~Myehusband'didn't“go to~reSidentia1
~school, and I really notlce the dlfference between us’ 1n how
’he cared for our son 1n 1nfancy There was that prec1ous

closeness,;he was' ralsed the same way ,Hiskmother,Showed
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X them'all,a#1°t/°f gffectlon,aandktold;her ChildrendhoW'muCh ;

~ she loved them all the time. I don’t ever recall my mother

- ever onceatelling'me'she‘loved;me,,it7s onlyfbeen,recently,'

““the last five years, that I’ve7beenfable¥to say,‘"Mom,'If
?Xiove”you;~’ She says, ’Yea me, too" She can't say it yet
fthat wordf'LOVE. I tease her, and 1 hug her, and I say,
"Mom, hugglng you is llke hugglng a statue" j She laughs,_r
"and says,,"It’s somethlng 1’ ve never ever done" ~ She s more
',comfortable w1th this now. ' | h

My husband had th1s closeness w1th hlS mother.,'He‘and7
,ourtchrld'have;thls close bondy,'I;dldn’t‘prov;de that same'
elomeness: kI'Wish I-didgnow,e He'got;thatgfrom<his Dad._"
Neitherlof his Parents went’to residentiai SChOOI'Vand

"~ because of what they heard and. saw about other s

1exper1ences, they refused to send thelr chlldren., They had

s a tough 11fe, but~they never~1et'the chlldren go. My Stepe“

dad’didn(t"go to;residential school, and he was able to
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‘provide that warmth'and~cloSeneSS; We werekclose‘to\hlm.y

: My younger brothers and s1sters were ralsed dlfferently from\
us;' They were allowed to have. thelr chlldhood as thek
parents~took care of~them They dldn't have to be home,
‘they had more recreatlon time than: I dld Ifgweewent.berry‘
plcklng, they weren't requlred to plck I don’t knOW Whatf
‘made my mother change,~butyI‘d1d~notlceetheﬂdifferenoe.‘

fQuestlonfS - (Thls questlon is for the one who kept her

“'chlldren at home and ralsed them away from re51dent1al

school)ss What determlned your dec151on to ralsed your

' children yourself?~"

When I was a Chlld I could remember thlnklng how easy
t 1t was for my mother to leave me. I was {=Yolt confused and
lost and 1one1y because of thls separatlon from her and I
‘made up my mlnd my ch11d would never 1eave me. My husband
'was ralsed w1thout hls mother gettlng baby-51tters.‘ If she
lfwas out 1n the fleld Lall the chlldren would be there.
When my husband had chlldren, that's how he wanted to raise
them.' He never left his child anywhere. When I was about
elghteyears old my youngest brother was born. My mother
was worrled I would be jealous of hlm She dldn't have to:
worry. I loved that 11tt1e guy and I w1lllngly looked after
~him. When 1t came to go to re51dent1al school it was so,
painful'for h1m~1n the way we were separated.,‘He,went one

o way‘and,I wentyanother way. I oan'remember his crying, he
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was so confused he dldn't know what was golng on. H¢~
kthought he was 901ng to be w1th me, at my 51de. 1 felt like
my own child was being taken away from me.  For him‘it felt
llke his mother was be1ng taken away from hlm.t‘I'felt‘so‘
sad. here was such a closeness between my brother and I.
,;But because of the way the kldS were separated by age and
;sex they teased each other, so he became embarrassed to
acknowledge me.' That closeness was cut because of the

: -behaViour'ofdthebother chlldren.‘ It was not proper to talk
= todbrotherS‘and sisters;h The'Supervlsors~d1dn'tkencourage

it. They wantedetheibOYS Separated,




