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ABSTRACT

The balance between freedom and COnstralnt_in the work situation’
-iies at the core of idtsrésts in shis studyf:The‘primary aim of the study
is to examine among secondary sChool'teachers in British Colombia-thev :'
relationship between their attachment to work_(i.e.;_the teodency.to
Aéngageain tﬁeir job consistently and‘contihuously) and their’personal
assessments of freedom of ch01ce concernino their (a) occupatlon,

(b) working conditions, and (c) discretion in the work process. The

study also deals with the impact that work~attachmen; has on che extent . .
to\wﬁich téachers.(o) establish‘cellegisl,friendshio ties.and (b) place {
special emphaSLS on student relations in lnstructloaal matters.

Data for the study are based on self-admlnlstered questloonalres
.from 224 secondary school teachersiin Britlsh'Columbla collected
doring the academic yesr 1972—73._Supplementary data are provided by
written oomﬁents of respondents toward the quéstionnaire, follow-up
oonﬁsfsations.with selecﬁed respondents, and_obserQstions‘of the teachers
rthemselvesfin the claSsroom, staff rooms, and siaff ﬁeetiugs.'

The data suggest that the relationship between any of the 1ndeoendent
freedom-of-choice variables and work—attachment is generally contlnoent
upon thg teacher's age, sex, and size of school distrlct in whlch he or o
she is located. Specifically, the findings.indicate that (a) a high‘
-degreé of freedom concerning‘choice of occupation is substantlally-
related”to“WOrk-attachmEntbamOng young teachers (22-35 yeérs)_and among

women teachers; (b) the original weak relationship between choice of

(i1)
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werking conditions and work—attachmént was not greatly altersd undar

the same controls for age, sex, or school district size; and {c) the
ralationship between work-discretion and work-attaéhmen; was |
substantially strengthened among teachers leccated in large scnool
districts. The data also show that women teachers and teachers. in large
school districtsAwho indicate a nigh degree of work-attachment tend tc
establish stronger collegial friendship tiss. The impact of werk-arfacimenc
on the teacher's tendency to emphasize student relaiions i fnstructiowal

matters is svident only in the case of the ralatively older {(36-55 years)

teachers.
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Chapter T

INTRODUCTION

1. The Specific Problem

The study of the balance between frezdom and constraint
regarding behaviours in work—settings.is an on-gecing concern
with social scientists. They have studied the content of work
and what it means to people. They h;ve studied how both the
content and meaning of work vary according to typé'of occupation;
industry, and the posifion of people in the employing organization
or in society at large. Their aim, implicit or explicit, has been
to understand people and society more fully. Whatever its emphasis,
their aim has been intensified by a wvalue judggment that ﬁeople
"satisfied" with the quality of their work life are likzly to be

"happy" people..

Whether this happiness is localized to the work placés or.
extends into areas .of non-work life, and whether or not work life
is seémented and kep£ separate from non-work life are questions
constituting broad areas of investigation, areas that tell of

possible linkages between work andmon-work life.

Two 1interrelated questions, complementing the
problems previously investigated, can be formulated: (a) What
emotional bonds do. people develop with their occupations?, and
(v) Why do people engage in their occﬁpations consistently and

continuously? These questions direct the inquiry towards

1)
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(a) identifying the elements of attachment to-the job, and
(b) assessing the extent to which attachment to the job iIs influenced
by freedom of choice concerning (i) occupation (ii) working conditions,

and (iii) modes of carrying out work or discretion in work.

This research problem is applied to secondéry'sﬁhoolf
teachers, and it is guided byltwp fundamental questions:
1. To what extent do teachers feel that tﬁey' _
experience a personal sense of freedom of choice
in certain sectors of work?
2. 1Is their sense of freedom of choice related to
their affective attachment to work?
For teacher;, a persoﬁal seﬁse of freedom of choicevwill Be
indicated to the extent that they say: (i) that they have a choice
whether or not they work as teachers (the item stands fbr choice
of occupation); (ii) whether or not they have a choice of certain
working conditidﬁs;'and (iii) whether or not they exergise discretion
regarding the ways in which they de their job. (The'specific
indices of choice of working conditions and descretion in work

are presented in | Chapter IL.)

Again, teachers' attachment to tﬁe job will be indicated to
the extent that they say that: (i) the time they spend " teaching is
the most rewarding time they spend during a day; (ii) to them
success in teaching is more important than success in something
they ao away from work - these two items stand for the "éuccess"
dimension of attachment to a job; (iii) they like to be identified

as teachers; (iv) they would want one of their children to enter



. . }
teaching - these two items stand for the "identity" dimension of l
attachment to a job; (v) they would continue teaching even if

they had money to stay away from it; and (vi) they would choose
teaching if they were to choose anboccupation over again - these two
items stand for the "preference "dimension of attachment to a job.
(The rationale for identifying these three dimensions of attachment

is given in Chapter .'II.) S : oo

The forementioned reseafch problem is e#pioratory beceeee;.
(a) initially it seeks to clarify the notions of freedom of choice
in certain sectors of work and attachment; and it (b) then'seeks te
discover whether or not freedom of choice in certain sectors of
work is relaeed to attachment. (A more detailed description ef the

etploratory nature of this research is provided later, Chapter I1.)

Furthermore, the conceptualization of work-related cho1ce variables lack
support in the existing literature. This lack of cumulativeness of data on
these variables makes them essentially exploratory. Later, however, these

data will help in establishing priorities for further research.

2, Why Study Teachers?

There are many reasons for selecting teachers for the

purposes of this research.

Firstly, this researcher is personally interested in education

and the role of teachers at the secondary school level. Through :

this research he hoped to deepen his understanding of an educational i

system new to him. R f

Secondly, teachers as a group are becoming an influential
pbpulation,especially in determining the broader goals of educationm,
and in participating in the effort to achieve those goals. TFrom

this angle, the s;edy'is tirely. Besides, the study fiils a
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research gap by providing an opportunity to gather much-nesded data
about teachers' freedom of choice in certain aspects of work, and

attachment to the job.

Thirdly, the empirical findings on 'voluntary behaviour”
are limited to industrial settings, within which production techmology,
for one thing, is a compelling factor in determining the séhaviour
of workers, For this study, a different work-setting (e.g. schdols,
where teachers Qork with other human beings, and make adjustments'
on a daj—to-day basis) is likely to be rewarding, because it will
“provide information on, and augment an understanding of, the

varieties of voluntary behaviour.

Fourthly, many junior and secondary teachers view themselves
as. "specialists' in particular subject-areas - therefore they have
different expectations of their role. And they can justify these
expectation§ by referring to their role in the public school.system.
In studying their discretion in work,-that is,. their role and its .
built-in expectations, the relationship between discretion and attachment

to the job will come into sharper focus.

It should be clearly recognized, rather than dimly acknowledged,
that teachers are a diverse group. Whenever they constitute the
study populacion, their level of teaching needs to be made explicit
for a propsr appreciation of'the findings. Studies don2 on teachers
fraquently fail to mention - the level at which they teach. With
few exceptions, teachers' careers are bound to the segment of the

public school system for which they are srained. Xeeping in nind



the level at which they teach is likely to enhance the credibility

of the findings.

Lastly, the teacher population meets a "criterion of
appropriateness” which a population must meet if it is chosen for
an empirical study of freedom of choice concerning occupation,

working conditions, and discretion in work.

Mihim#lly, the population chésen needs tolbe engaged in an
occupation in which opportunities for exercisiﬁg diécretion do
exist; the personal skills which this population uses in performing
its job remain potentially relevant to other jobs. For example, .
asking lumberjacks questions on amounts of discre;ién iﬁ work, and
glassblowers questions on "freedom of occupational. 'choice" would

not be realistic.

The criterion of appropriétenessvmentiohed above stipulates
that the characteristics répresented by a population and those
particularized by the theoretical framework must match. :_"'iif';
Man§A'cher B joccupational groups could meet ﬁhe requirements -
for this research.i However,'since the personal preferences of

researchers often determine what they do, this research is by no

means an exception to this general consideration.

3. Research Traditions and Theoretical Continuities

Placing the present research in a specific research

tradition and within the associated theoretical continuities is a
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'vstupendous task. A 1ittl§ of this tésk can be accomélishedjbutvét

thé risk of an overgimplification. To be bfiéf, this research ié

“the result of a convergence between three different research

traditions: 1) teachers and the school orgaﬂization' (11) Joo-attaéhment .

and related matters; and (ili) constralnts and freedom of choice. in workrsettings.
Each of these research traditions will be déscribed_briefly to. .
indicate the problematic naturé of soﬁe‘bf the issues raised;->
Following théé;.the éonvergence between.these research'tradifioﬁs
and.theurelevancé of that convergence to this study,Awill Be.made

explicit.

(i) Teachers and the School Orggﬁizatioﬁ; This'reséarch

tradition can be identified by its 'educational’ content, some of
which is specifié to teachers. Regarding school 6rganiéati§n,
'teachers, and teachers' '"professionalism', thiSfrese;fch tradition - o . :;
frequently raises three questions: (a) Is the behaviour.of teachers

in the oroanlzatlou of schools highly prescribed and codlfled’
(b) Are there any personal choices open to teachers in their
instructional activities? (c) Is there a congruence betweeﬁ the
growing bureaucratic characteristics of schools and the personality
needs of teachers, and is this congruence reflectedAinnieachers'

satisfaction with their job and the school structure?

These questions, in fact, stem from various theoretical
perspectives,among which the following are conspicuous:* (1) The
first one concerns the bureaucratization of the school organizationm,

. i.e., the school organization is characterized by: standardization

* Specific references appear on p. 25, when teachers' discretionlin work
is discussed in some detail.
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of procedures, rules and reéulations; impersonal reiatiénships
between different.levels of functionaries;,COﬁtrol of eﬁployeE"
beﬁaviour through rules and regulations, and obedience to authority;
and job>spECialization invoiving différent respoﬁsibiliﬁies; AThe
weighﬁ of opinion, theréfofe,.is slanted in favour of adminisfrétive
Aau;horitymfor;the develoﬁménf and coordinatioﬁ éf the schéol.
programmeé. And conversely, and somewhat tréditional}&, teachers
are sﬁown_to have been lacking in "power" and "autoﬁoﬁyﬁ; énd

may frequently be subject to "arbitrafy" manipulation 6f conditions
of work. (2) The second theoretical pérspective concerns ghe
exﬁloration of va;ious dimensions of the’teachers"role. This -
perspective extendsAto the study of the boundaries of the teéchers'
zone of legitimate authority within the school organization; The
_weight of opinion, therefore, is slanted in“favoﬁf of se¢ing'
teachers.(a) enjoying'a'meésure of.power, becauée théy are "insulated“
from observability while in the claséfoom; (b) playing an effective
role in the decision making process in the school,-bgéausé‘théy

are "fortified" by professional norms, and (c) favouring an
orientation to .collegial authority rather than schovol‘ bureaucracy,
because the former is more in line with their professional image

than the latter.

Since this theoretical perspective utilizes concepts, including
their unmodified connotations from the literature on "professionalisa",
there is a need to propose a framework for study which (a) examines

the assumptions implicitly accepted by others, (b) formulates the critical

issue left unstated, and (¢) augments the research efforts previously*

* Specific references appear on p. 26.
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done. More will be said on this framework later.

(1i) Job-Attachment and Related Matters: Insofar as the

present research is concerned with teachers' attachment to the job,

R §
it has theoretical affinities with research done on alienation,
2 3 . 4
job satisfaction, job involvement, occupational involvement,
5 6

work attachment, and job as a 'central life interest’'. >.Each

of these concepts or phrases is couched in terms of 'feeling
étates' of people about their jobs.' A réview 6E fhese'fesearch
efforts indicates that they do not make any analytical distinction
between a job as a process, an activity in which people engage
continuously and consistently, and a job as a set of relationships.
" But an analytical distinction of this seort is necessary because
one aspect of attachment can be represented by feelings for the
job'itself,'and another aspect by concomitant satisfactions -

those which are derivable from association with one's colleagues.

When both of these aspects of attachment are correlated, a
deeper understanding of the phenémendn of attachment is reached

than would be possible if only one aspect were studied.

Again, these research efforts recognize the sources of
job satisfaction (e.g., affable colleagues, a clean place of work,
salary, possibility of persbnal growth, 'open' climate of work
organization, etc.) but they fail to point out that; (i) a source
of satisfaction is qualitatively different from the satisfaction
derivable from the activity in which one engages continuously and

consistently, and (ii) a 'source' is only an indirect measure of
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' satisfaction; it might cloak the nature of satisfaction and
deflect the focus of study. DMoreover, recognizing a source of
vsatisfaction and then deducing from it satisfaction with the

job cannot be regarded as adequate; such a deduction might reveal
more about the nature of the source of satisfaction than about

satisfaction with the job.

This research stipulates that attachment to the job needs
to belstudied directly. But before doing that, attachment needs
to be conceptualized in terms which are amenable to di;ect study.
It follows,then, that the study of attachment becomesadequats to
the extent (i) that it identifies a variable which immadiately
precedes atiachmeﬁt with the job, and (ii) that attachment itself
is conceived in such a way that an analytical distinction between: -
its elements can be maintained and demonstrated empirically. The
case of the teachers' job serves to illustrate this mode of

reasoning.

In this research, attachment has.been conceived to ﬁave
two faces: one standing for the teaching activity itself, and
the other standing for certain concomitant satisfactions, i.e.,
those which teachers derive from their relations with other teachers
(in the same school or elsewherz) and interpersonal relations
with studants. In studying attachment as directly as possible,
analytical distinctions can be maintained between job as a process,

and job as a set of relationships. Theoretically, if these two

aspects of attachment are held together, then it is likely that
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they will also hold together empirically; at least, this issue

is resolvable through research.

(i1i) Constraints and Freedom of Choice: The following are the

details of the theoretical continuities of the variable 'freedom of choice'.

The impétus for formulating the conception of freedom of chgice in work-
settings came from the studies of workers in industrial énd other
ofganizations. In the studies reviewed below, a mention of volun:afy and
necessary behaviour -.and the adjustment between the two - appears in-at
least'fbur ways. From the most general and theoretical to- the empirical
and specific, the manner in which the discussion of voluntéry and necessay

behaviour occurs can be summed up as follows:

(1) There is the long-standing and all-encompassing sdpposition
of the social contract theorists that human society is the result-
of an agreement, or 'contract', into which human beingsentered
freel&. Through this agreement, they souéht to put an end to the
unbearable conditions of isolation, and thfeat of warfare, and
consequently, sought an or&erly life. Space does not allow a.
- more detailed account of the ramifications of this conception of
society and the freedom of the individuals to form ghis society.
One ramification, however, is the assumption that the strucfure
of all groups is the consequence of the aggregate of its separate
individuals and that all social phenomena derive from the.motivations

of these knowing and feeling individuals.

The social contact theorists thought of voluntary action
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as a'éalﬁe, a'cquitibn deemed desirable, a state of affairs to

be aéﬁieved;—in short, something which oﬁght to exist.A Their éonception
of voluntary action, though enshrined in symbolic form (i.e.,
philosephy, reiigion, and laﬁ);'became the ééandard.by which all
4institﬁcions in the societyiﬁere judzed. ‘Agencies like the faﬁil%

_thé church, and gconomic #nd poli;ical institqtions were to encourage

and "demand" responsible individual. action at all times. .The

'y

A business of soclety was not to be run érbitraxily by QSSignLng"
sogial functions to birth strata or estates; only the responsible
individual was deemed to be capable of handling unique, complex,
and'éﬁanging problems. f:brﬁis ' ,respoﬂsible individual could

not be confined to ecénomics;' he was also required in politics,

religion, and family life.

In other words, this broad conception -of voluntary action
was directed at insuring a measure of congruity between different ,

~iastitutional arsas.

h

A criticzl comment sn the pervasivéness of the conception
of woluntary action Fformulated by the social contract theorists
is in order hera. To date, it is impossible tc argue that a

concaeprisn of voluntary action enshrined in symbolic form would
unify or remain common to a population unless it bec@me relevant
to th2 actualities of experience. Times have changed sinze the

social contract theorists wrote about voluatary actions; the

cocntemporary wastern

societies have becomes complex, and concomitantly, Fuanctional
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specialization is on the increase. The emsrgence of large scale
bureaucratic and corporate enterprises has brought about enormous
changes in conditions pnder which ihdividuals behave. It may well
be that voluntary behaviour - synonymous with choice behaviour -
can best be understood, today, as aan ocutcome of specific variabies
(economic, ethnic, educational, class, age, and sex). Voluntary
actions have to be created continuously with reference to'soéiéi
circumstances, e.g., voting, protesting in a mob, and joining
clubs for sports are voluntary behaviours which afise, flourish
_or 'decay' in terms of socio-cultural factors; these behaviours
'are'pot released by the human "brgast?.?
By acknowledging the-ideas of sociai éontract theorists, and
by examining their -ideas in conjunction with other formulations, a working_ —
concept of voluntary behaviour can be developed for purposes of empiricél |
research. The concept thus formuiafed will (2) be amenable to empirical
-research on a small scaie, and (b) recognize the sources, limitations,

and conséquences of voluntary behaviour.

(2) Durkheim's conception of obligations, contracts,
8
laws, duvties and custcms as constraints, Meissner's conception
9
of the coastraints of technology, and Hedley's application of the

constraiats of technology, as formulated by Meissner, to specific
10

features of blue-collar workers' jobs, are all important, but

are indirect sources of ideas on voluntary behaviour. If the word

freedom refars to the ability of people to do something without

constraints, then fresdom and constraint connote the obverse of
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each other.

The term constraint, both in its normativé Durkheimian 
sense, and in the non-normativévtechnological éensé inlwhicﬁ.Meissﬁef
uses it, refers to conditions.ex:ernél to individuéisbwhich limit |
their behaviour in a varieﬁy of situations. The iﬁplieations:aié
obvious; thaﬁ‘there are limifsiﬁo individual voluntary behavidur;\
fhaﬁ these limits are-soéietal And.constitute thé‘;cnte%t in §hi;h ‘
individual cholces about behaviour find expression;;‘tﬁat any
definitition of constrained behaviour is formulated witﬁ reference
to ;he pbssibilities of '"freedon which'can.belénvisaged; éﬁd,that :
.these péssibilities_are larger and broader than the activities

observed.

A cdnstrainf, then, is a type‘of relétion‘between twq sets.
Whén variety'in an observable set is smaller than variety'in a |
poséible seﬁ, a consttaint is présent. Conversely, frgedém of

choice is a relation between two sets; iﬁ-exists.toAthe:e#;ent;that' i
pdssibilities of alternative mﬁdes of actiop.exist.vsff'ié" |
theoretically possible (thouglin practice Qiftuélly.£mposéiﬁlé)

to specify all the freedom one has in a given situation.

The subjective assessment of 'freedom ' of choice', which
this research has implied, will later form the basis of an '"operational -
specification" of choices coancerning occupation, working conditions,

and discretion in work.

(3) The conception of a hierarchy of needs developed by
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‘ll . :
Maslow, Argyris' application of this hierarchy to industrial
12 _ ' :
work-settings, and the summary of the idegs of a whole school of
industrial psychologists on human needs provided by Strauss under
: . ' 13
the title "personality-versus-organization hypothesis", . together
constitute another view of Qoluntary or chéice béhaviour. Theée
writers assume that people have an "aﬁtonomy need” which,doés~not
‘£ind adequate exﬁression.in work~settings_in whichlé'sigﬁificanf
portion of théir liQes i§ spen&. ‘Depéndence,ASubéfdinaéidn, and
submissiveness are experienﬁes intrinsié to worg settings.and
frustrating to those who work. While ‘it is a truismltovsay that
a work setting cﬁrtails to one degree or.another free-floating |
expressions of human freedom, these writers fail to recognize>;hét.
'people who work adjust to the conditions under which the§'work.
The need for autonomy can be satisfied only in relation to other
individuals and a setting in which the possibilities £;r itg eﬁpreésion
exist. Assuming that.peoplé have an autonomy ne;d and that possibil?ties
of satisfying this.need can be distributed to varjing‘degrees, it. |
wouid be hard to_érgue'that frustratiou, apathy; and loss of
identity are the likely outcomes of situatioms in thch éutonomy
neeas are not saﬁisfied and pOssibi}ities for Satisfying.ghem
are non-existent. In other words, the assumption’has beéﬁ'made
that people who work ha&e a realistic_éssessment of what they can
or cannot expect from their employing 6rganizations. I; may be
conceded, however, that circumsténces can arise in which é grouﬁl

of workers has a higher level of expectations than is being met

by their employing organizations; but this may motivate tham teoward
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colieétive and concertéd action, to come to terms_Qith their
6rganizatiohs, if they see accommodétive structures. Although
these ideas pertain to the_realm of ;onjecture, it is conceivaﬁiel
that most working §eople go to their work places tolﬁomplete:cerfain'
tasks, a reason for which they are hired in the firgt place.

Most workers, rggardlesé of the type of orgénization in which theyA.
4WOrk, have a sense. of balance between what they can and canno£ ;
get-ouﬁ of their ﬁork'placé.»:To the extent that this bal#hce is::-
in their faﬁour, workers can be attached to :heir.work. - (This

is an early mention of one of the hypotheses of this research,. .

that concerning disqretibn, which is anoﬁher ekpression for ]
autonomy on the job., Discretion, a térm.with an organizationai

bias, is more appropriate than 2 bio-psychological bias, vhich the |

term autonomy seems to carry.)

%) Dﬁbin has proﬁidgd a review of the works of industrial
séientists who have bgen.examining the varioﬁs types.of formal,
non-formal, and technological constraints. In this reﬁiewé he
indicates how human actors, in their working lives, are éaﬁght_
ﬁp in necéssary behaviours, and how non-work life is the realﬁ

1&- ‘ .
in which choices for voluntary behaviour exist. Most people,
therefors, live with a balance betw=en necessary and voluniary‘:
behaviour. If the assértioﬁ is made, that voluntary behaviour
is préferable,,ideally in all situations, over necesséry behaviour?
whatever its mandate; one of the hypotheses of this research can

be formulatasd: to the extent that people have the balance of

freedom of choice and.constraint concerning working life in their
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favour, they are likely to be attached to their jobs.

Despite affinities with the research tradition reviewed

_ above, the conception of 'freedom of choice' implied iﬁ this
research, is broader than any cpnceptions of autonomy, or voluntary
behaviour, or the obverse connotations of normative or technological
constraints. It is worth emphasizing that when the phrasg 'freedom
of choiée' prefaces certain job-related behaviours (i.é., choice

of occupation, working conditions, and discretion in.work),.it

becomes amenable to empirical research, however exploratory.

Before turning to a description of the variables of this
research, it will be shown how the explicit concerns of this research
stem from the convergence between the research traditions reviewad

above,

.- e e e hesl otk L Cemes ebes s —

(iv) Convergence of Research Traditions: Whether or not teachers are

- mrem— e aem e — - - - B ey —te 4 e L

"professionéis" is a a;éétion abéut which conéénsus does not exist,
because the term profession differentiates between occupations
élong SeveraiAdimensions,sﬁch as kind and amount of training and
involvement in work, status, and working‘conditions.‘ The presence

of

'accommodative structures' between teachers as "semi-professionals’
and their employing organizations, help: to create a balance of
freedom, power or authority for teachers. One such structure. in
British Columbia. is the provincial association of teachers, which

has played a major role in imprdving conditions for its members! -

all the way from salary increases through tenure protection,

involverent in curriculum, textbooks, and source materials, to th=

development of a code of ethics.
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What this code of ethics assumes implicitly, what the
15
literature on professionalism repeats explicitly, is that, for

members of a profession, "absorption in the work is not partial,

but complete; -it results in total personal involvement. The

N

work life invades the after-work life, and the sharp demarcation

16
between the work hours and the leisure hours disappears’.

There is no evidence that codes of ethics have this compelling

"power; there are too many exceptions. to make this statement

useful. Whether one studies professionals, professionals "on-

17
the-make", or any cther occupaticnal group, the question of
involvement in work is an empirical question; it is a question
that neads to be examined rather than accepted on face value.

Hence, there exists a need for the study of teachers' attachment

to the job.

Another concern of this research, discretion in work,
stems from the uncritically accepted views By:researchers concerning
orofessionals or semi-professionals having 'power", "authority”,
or "autonomy", mot to mention the "autonomy need theory". Not
always are these views unequivocally stated. Sometimes, a
middle-of-the-road view on professional power-authority-autonomy
is adopted; for example, by applying a professional-non-
professional classification to the schools, Etzioni concludes:

Professional work here has less autonomy, that is,

it is more controlled by those higher in ranks and

less subject to the discretion of the professional

than in full-fledged professional organizatioms,

though it is still characterized by greater autonomy
than blue- or white-collar workers. 18
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As to the notions of autonomy, power, or authority, it may be

that these notions are not appropriate, for reasons shown latef,

if the behaviours of teachers are examined. The concept of discretion
is more appropriate than aﬁy other concept. How relevant the concept
of discretion is to the teachers' work is a matter which will be
discussed in detail later inAthe chapter. Suffice it to say here
that discretion in work is exércised after a job has-been chosen,

a job which offers alternative modes of action during its normal
perforﬁance. In point of time, occupational choice and choice

or working conditiqns'precede the exercise of discretion on thg

job. Thus, the present research attempts to reconstruct; with
different tools, the sequéence in wﬁich freedom of choice concerning

occupation, working conditions, and discretion in work occurs.

Among the occupations which have been the subject of'work
satisfaction studies, factory and office work have predqminated.
At leaét three generalizations seen tovemerge if studies appearing

1 :

under the 'sociology of work' are reviewed: 9(i) that proﬁessional
workers are the most satisfied, and semi-skilled and unskiiled
manual workers less so; (ii) that work in the so-called professions
and the nigher positions in various bureaucratic organizations
provides an occasicn for primary self-identification and self-commitment
of the individual; and (iii) that jobs which involve dealing with
people provide more satisfaction than those which do not. Yot

always are theses generalizations based on adequate data, hence

they are not izmune from revision.

Though similar to assumptions appearing in the literature
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on professionalism, these generalizations lack stringency, because

they do not co&er the semi—pfofessions like teaching. The

occupational categories represented in these generalizations (i.e., professions,
skilled, semi- or unskilled occupations) dc not adequately reflect the

changes occurring in the occupational structure. As the emerging

professions are very much part of the social scene, specific studies

focusing qnlthese emerging professions need to be uﬁdertakgn to

fill the information gap so obvious in these -generalizations.

Teachers work with young people,but that does not autématically
ensure their attachment to their jobs, just as their classification -~
as semi-professionals does not indicate their self-identification
with teaching. Whether or not teachers identify with the teaching
role, and whether or not they are satisfied with their job, are

questions which need to be examined with data.

Thus the foregoing reviews of studies appearing under the
sociology of work and occupations, studies on professionalism
including teaching, and studies on work satisfaction comverge to

form the present research problen.

4, The Variables: Subjective Aspects of Choice and Attachment

A simple assumption is made here: that individuals have
a sense of freedom of choice of occupation, wdrking conditions,
and exercise discretion in work to the extent that they say so,
and to the extent that they seek to express this sense of freedom

whenever confronted with the opportunity.
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An occupétion can be viewed as a sphéferf action con;aining
opportunities and constraints. Individuals who have.chosen an
ocgupation are usually severely constrained; for instancé, they
caﬁnot enter another occupation withoutlloss'of some Rind Cmaybe

salary or seniority or both). However, people are coastrained to

-can be different., If they envisage possibilities of changing their
occupations, and if they say that they can realize these possibilitiss,

they could be described as having freedom of choice of occupation.

Their pérsonal sense of freedém of cﬁoice concerning
‘occupation does not exist in a vacuum; it has its societal sources
and other limitations. The soﬁrce of choicé of cccupation is thev
"right" of individuals to choose their work, and to specialize in
narrowly defined taské; hdwever, a reélistic assessment of perscnal
capacities and of available opﬁorsunities; ﬁight put.limits.ohgthe
sense of freedom and the extent to which freedom can be realized

in practice.

" The sense of choice concerning working conditions, though
tied to locations of employment, exists as a compromise between

what is sought and what can be realized,

The source of discretion in work is the structure of the
job, and the duties and privileges which the job carries. Those
who accept a2 job thaen come under the constraining effects of

different sources of choice behaviour. And those who have specific.
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occupations enjoy a differential sense.of freedom of choice
concerning occuﬁétions, working conditions, and discretion in work.
It may be added that their personal sense of freedom about these
job~related mattérs is reflexively tied to the sources, aﬁd the

limitations (i.e., conditions external to individuals).

7

principal significance of the assumptions and comments
made above lies in the notion that freadom of choice is not sdiely
to be explained by personality factors nor'by objective conditions,
but by the perceived relationship between the sources, the limitations,

and the consequences of this freedom.

Each of the variables (i.e., choice of occupation, working
conditions, and discretion in work and attachment to the job)

needs further comment.

(i) Choice of Occupation: Whether teachers entered teaching

accidentally,because of certain factors bé?ond their control,
because of a spontanegus impulse, because of their deep interest

in teaching, or beeause of rationally calculated means to some other
ends, are matters whichleppened in the past; as such, these

matters can be reconstructed only with techniques outside the

domain of this research. The teachers' assessment of their sense

of freedenm of occupational choice at the present stage of their

life is ralevant to this research. In other words, this research
seeks to elicit a psychological preference for another OCCupatién.

Since working tzachers are involved, the question of occupational
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choice is invoked "after—the—evedt”, by asking them directly to
indicate‘the anount of choice they think they.have now. Phrasing
the question this way can be categorized, methodologically, as

2 : ‘
"rea;on analysis", ° a research tool which interrogates the actors
as to the intentions or motives of their actions. The success
of this toollis limited,because: (a) actions are usually the result
of many motives, and (b) many of these motives operate uncoasciously,
therefore, the actors may not &erbalize tﬁem, . Since choosing an

occupation is a deliberate act, verbalizations of freedom to choose

can be elicited adquately through structured questions.

Asking teachers directly to indicate the amount of choice
thev have now is a rather stringenf meésure because thoée wﬁo say
they have a lot of cﬁoice or some choice show a degree of freedom
from the constraints of their earlier choice. Their parceptions
of choice derive from their belief in having adaptive capacities
as persons who, with the help of some retraining,could take on
another job. To say the least, thesenvisage possibilitiesvof_change.
For them, their earlier choice is not restrictive of access to
other opportunities; their earlier choice is not something which,
once made, has become é dead eﬁd. Teachers with the response
"lot of choice" or "some choice" will indicate a deepef sense of
personal freedom; a teaqhing job for them is one form of being,
‘bﬁt to te elsewhere could be as édvantageous as being in tezching,

" Thus, their sense of freedom of occupational choice (a) reflects

their fealings of adequacy, of independence, and of self-sufficiency -
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if reference is made to the latent states of mind; and (b) produces
attachment to the job, a job which serves as a vehicle -~ a socially
respectable and desirable vehicle, for the realization of latent

states of mind.

(ii) Choice of Working Conditions: The appoiﬁtments of
teachers ére effected when availableAvacancias have beea matched
with the qualifications, the grades an§ ;he subj;ét—mat;er
specializations which teachers offer, It is on the basis of theif.
specialization in certainaubjects and grades that teachers
seek jobs. Different districts have different needs for teachers.
The range of subjects offered can differ slightly from one district
to another. This will mean.that there is a greafer demand for
teachers in some subjects than othe:s,:and tha; the demand for
teachers in one district. is different from that of “another
district. For teachers, the exercise of choice concerning working
éonditions is bound up with théir aﬁsessment of the §p§§rtunitie§
available for appointment - assuming they would want to teach the
stbjects at the grade-level in which they have specialized, assuning
they would prefer to teacﬁ in a2 certain district, and assuming the
opportunities for employment exist. By virtue of “having.received
specialized and prolonged training, and by virtue of having certain
levels of expectations, the practitioners in ''professional”
occupatioﬂs, or those oﬁ-the—make, are likely to feel frustrated
when faced with limited opportunities for jobs. Their sense of
freedom is proanz to become intease if they look on the one job

they get as a temporary place which enables them to pursue their



interests rather than impede mobility. Perhaps they would willingly
change their jobs and move to those positions'where their skills

would be best utilized.

In this research, the interest in working'teachers requires
the framing of questions on freasdom of choice in workiﬁg conditions
in a manner that elicits responses in retrospect, like those on
occupational choice; Thése questions will ask teachers directly
to indiéate the amount of choice theéey have with regard to whichf.

' school.district, which particular school, aad which grades and
subjects they teach. Asking them.to indicate the amount of choice
regarding subjects and grades is a relatively stringegt measure,
because having been appointed, they might have ﬁo accept the
teaching of certain subjects not of their own specialization. -
The reasons for this are many: sometimes their teaching time has
to be filled in; sometimes the principal wants them to teach a
4éubject an& they oblige; sometimes the appointment of a new teacher
is»ndt warranted but someone has to teach a subject thét has been
offered; sometimes the teachers themselves agree to teach subjects
in whicix they have not specialized because thay want the job badly.
It follows, fherefore, that teachers with 2 lot of choice concerning
the subjects and grades which they teach will indicate a sense of
freedom from the constraints of limited opportunities within the
‘school arnd that teachers with a lot of cheice concerning the school
istrict and the school in which they teach will iadicate a sense
of freedom from the constraints of limited emplovment opportunities.

Taken together, the responses to the four items (i.e., subjects,
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gfades, chool districts, ééhools) will indicate fhat éeachers'
areés of speciaiization are marketable and needed, that they are
eﬁplojable and that they have some control over wquing conditions.
(It is not surprising that the sense of freedom concernipé working
conéitioﬁs turns cut to be a compiex area; thié cémplexity is
understandable though, because it pértains to subjééts and grades,

school districts and schools.)

Once'they:héve pbtainédAa job and started teachiﬁé,
teachers‘have possibly éynchronized their freedoms concerning the
subjects and grades they teach, tha‘school’districés andAthe schools -
in which they teach. tSince.their‘job makes it possible for them
to realize different freedoms simultaneouslx and since their job

becomes a vehicle for the realiza;ion of feelings gf a#gduacy, :
;ndependence, and self-sufficiency, teachers’ attachgent tp the -
job stands in concomitant relationships with their freedom of
.choiéé concerning workiné conditions. (It may be.pointeé}out that
a aegree of overlap be;ﬁéen freedom of choice concerning_working
cqnditions and occup;ation is inevitable because one may not exist
entirely independent of‘the other.) The next variabie;,feachers'
discretion-in work, is given more attention chiefl? because of
ltwo.reascns: (a) it relates to the preseat job of the teaéhers;
any question about iﬁ can be ipvoked directly; and (b) its
conceptual umderpinnings stem from the contfoversy on whether or

not teachers ara "professionals’,

(iii) Teachars' Discretion: One comnsaquence of the lack
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of consensus on teachers' exact location on a.contiﬁgﬁm of proiegéional -
non—pfofessional classification is that théir folé becomes subject |
‘to éonflicting expectationé regarding the amcunt pf-control thej
have over their own work. As a group of workers aséiring to achieve
full professional recognition, they afe coﬁcerned witﬁ gaining-

' . ' : 21 , :
more ;Ontrol over work, as some studies have shown, but as'bureagcratic
employées, they'are_expeéted to subscribe to the expectaﬁioﬁé.bf
administrators and the general ¢Omﬁunity. A largé.bodygdf_litefaturé"
is availab1e~on the conflicting expeétations of ;he teacﬂeré' ro}e;
about which one commeﬁt can be made, that is, that taachers.wanﬁ
to hé&e a 1arggr'and more effective.cdntrol.over the teéching'p£6éesses

22 ‘ A ' :

and generai conditions of work. The notable flexibility study done
in B.C. fou; years ago. brought out wvery cleariy the'nuiber of
- 'freedoms" whicﬁ the B.C. teachers wanted to have over'iﬁstructional

23 ‘ ' o o
matters. This study also reported that teachers expected to be
consulted about bﬁil&ing, remodelling, and desigﬁiﬁg of schoois -
matters which générally lie within-thé'domain of ;hé.school bo;rdé.-
This latter'aspect of teachers’ expectationS‘indicateé thg'6§eréll
involvement they would like to héve in teaching and_in métters ’
connected with the management of séhbols. Or it could bg tﬁat,.és
a group, since theyvbelong to a "profeésioﬁ on—the;make", they have
a . higher level of expectation of controlling their work than their
counterparts in other organizations. However, the discrépancy' |

existing between their expectations and the actual control they.

have over work, can be resolved when teachers, school boards,
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and'the department of education ressolve it; this is &.matter
which lies outSide tﬁe concerns of this research.. It seémé that.
insofar as professionalé and Semi—profeséionals continue to be-
employed by otﬁers,'their freadom to control their work, wholly

or in part, is by its nature a controversial issue.

It shoﬁld be iterated that the critical issus which-ngéds
tp~bé'very'cleafly formulated,vconcérning_téachers and their  
employing organizations, is fhe notion of "power" and control'
rather than freedom in the classroom or discretion in worR.A
Incideptéllyi.in the literature'concefning teachers;‘ _
professionalism, thé issue is seldom;>if ever, fofmﬁiated in these
tgrmsf If power implies the ability t§ mobilize scarce reSéﬁ%ces,
cdnﬁrdl,definitioﬁs of various situations, and articﬁiaca educa;ional
goais and strategies, then this Xind of power is vestedfiﬁ ﬁhé
govefnmgnt. Very few occupational groups, in fact.hérdiy any,
qbuld qualify as préfessionals if this criterioﬁ‘of_éoﬁég we£e>
in§oked. .If.discreﬁion involves judgement'aboﬁt.chqices amogg
means, and if discretion implies recognition of thé-intér-depeﬁéencé
of one;s tasks with other tasks, then discretion is likely to be-
exercised within the framewérk of accepted goals and strategies,.
Gegerally, it would be true that jobs involving any narrow or bread
definitions of "power', ”authority",land "econtrol', aré usﬁall&
arranged sequentially in caresr patterns; tuey allow new eﬁtrants
to start at the bottom and mova up when they have shown the capacity
to handle small ; amounis of power, authority, and contfol;'

Moreover, ths rigorcus formal training or education associated
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with such jobs discourages or weeds out those who are incapable.
Approaching the question from the perspective of employing organizations,
it would appear likely that they have a complex structure of

"inducement " for occupénts of positions of power, and that they have
elaborate criteria to evaluate the performance.of job holders.

.Teachers work in relatively "flat" 6rganizétions, with few

hierarchical jobs. Most‘of them remain‘classroom teachers throughoﬁt
their career. With the passage of time, their sphere of responsibility,
~and hence their accountability to senior authority remains stable.

~ Thus,it can be seen that the application of notions of power,

authority, and control ﬁo the teachers' job creates unwarranted
complication§ rather than clarifying the nature of their job.

If, however, the simple notion of discretion in work - implying

the use of independent judgement is applied, them it Ean be shown

that this concept is quite appropriate to a description of the

teachers' job.

To elaborate, teachers engagé-in several tasks invblving
direct teaching and instruction, as well as "non-teaching" tasks
like the maintenance of records of attendance, paper-work, supervision
of extra-curricular and social events, etc. The éoint qf departure
for this research is to identify those areas of teachers' work in
which the "scope" for exercising discretion does exist énd then to
study thcse'areas, through their self-reports, as to how much
discretion they exercise in their work. Tangentizlly, any evidence

of teachers'

exercise of discretion will indicate how the actual
performance of tasks helps to resolve the predicament of 'semi-

professional" employees for control over work - in bureaucratic



settings.

Regarding discretion, the hypothesis of thié research is
that the exercise of discretion in work is likely to be associated
with attachment to the job. The rationale for the hygothésié is
that the exercise of discretim in work for teachers means an |
acknowledgement of their skiils, expartise, and competencies.

This aéknowledgement is gratifyihg to them; it also strengthens
their self-image, sense of adequécy, and sélf—impdrtance; thesel
afe feelings which they experience as a result of their exercise
‘of discretion in work, and which dispose then to develop affective

attachment to their jobs.

To clarify, teachers' attachment to the job is likely to
reflect back oﬁ their self-image, because it is considered the
mark of a ﬁrofession_that its practitioners be."committed" to
their worg. It follows, therefore, fhat attachment to the job,

once developed, has the likelihood of becoming'reinforcea.

Support for the hypothegis on discretion can be ob;ained:
by asking the teachers directly to indicate the amount of choice
they have over vérious instructional matters. fhe sum of these
choices can be regarded as an index of their discretion in work.
The imporiant task is to identify the activities irn which teachers_
engaze so that out of those activities,indicators.of discretion

in work can be chosen.

To turn to one source of sctivities in which chers

ct
1]
Y]
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engage, a description of the teachers' duties is provided ia the
24

Public Schools Act 1973. This Act provides a normative basis of

what teachers are required to do while at work, Besides, it
provides guidelines to public education and administration. An
examination of teachers' responsibilities in this Act indicates
that in'their d;y—to-day performancas,teachers engagé in various
matters concerning curriculum, methods ofvinstruction, i
maintenance of dis:ipliﬁe, managemént and ﬁrdering of equipment,
procurement of textbooks, guidance of students in'different
subject areas, working out of evaluations of studeants, énd
mginténance of attendance records; they p;;ticipate_in’gtﬁff meet;ngsi o
and théy managé exﬁrabcurriculgr acti&ities._ Any ready;méde'
categorization of teachers' activities is likely to‘be unreélistic,
because deviations in tha=z duties exist,from one district to the

" activities in which all

next. However, there are certain "core
teachers engage, and these core activities can be made the basis

of an index of their discration in work.

As a strategy of measurement of discretion in Qork, teachers
can be asked direétly to indicate how much éhoice they exercise
in curriculum modification, in teaching techniques, in the handiing
of discipline matters, in the procurement of supplies and equipment,_
and in recommending books to students. In different terms, teachers
caa be asked how much influence they have in policy making in the
school, to what extent they determine the amount of paper-work
which they do, how much time they spend on different subject-areas,
and the modifications they make in the evaluation standards of

students. This would be a selected list of teachers' activities,

b

but it is general eaough to be applicable to different subject-areas

I.
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which teachers might offer in one or many schools. It is only with
the construction of a general inventory of teachers' activities
that any variations in their discretion in work can be taken into

account and then subjected to study.

{(iv) Attachment to the Job: ‘Attachment’ is an emotional

bond reflected through a'sense of 'identification' with the 3ob,'
'preference’' for the same joﬁ, and regarding béing successful in .
the job as something 'important'. To be succinect, attachmeant i§
mediated by avblend of personal ideas and values, éelf—conceptions,
brestige of one's job and numerous other variables. The variables
Aapéearing'above as ‘choice of occupation', 'choice of working-

' are truncated from an infinite

conditions', and 'discretion in work
variety of variables. Since these variables are di:e;tly,_related to the
job, and since these variables precede job attachment in an immediate
(temporal) sense, they are relevant and eligible independeﬁt variables.
In choosing these independent variables, the aséertién is a simple -

one: namely, that if attachment to the job is under study, then it
should be studied through variables which are related'directly |

to |the job. In hypothesizing that each of the 'choice' variables

is positively associated with attachment, the present research

intends to keep tha temporal order of variables in line before it

examines ralatioconships between these variables.

(v) The Two Faces of Attachment: The three dimensions of

attachnent - identity, preference, and success - represent individual
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feelings for the job. For teachers, actual téaching is more than
just a job; it is also a set of relationships, those between teachers
and students, and those between teachers themselves. In an
analytical sense, teachers may express their attachment to the
teaching job és.well as show some feeling for their relationship
with students and colleagues. Put in the words of some teacheré:
"I like my job,_ and the kids in this-school, and T like the
teachers around. They are a nice gzoﬁp.# (Expressions like thesg.
were cocllected by the researcher during the pretesting of the
questionnaire.) There is then some justification in_thinking of
attachment as having two faces: one represented by individual
feelings for the job, and the other face represented by concomitant
satisfactions which teachers derive from working with students and

colleagues.

There are two hypotheses which may be develobed empirically
to find out whether or not attachment has two faces:. (1) one
hypothesis is that teachers attached to teaching are more likely to
be student-oriented, i.e., they would placé a stfong emphasis on
interpersonal relations with students; and (2) the.oﬁher hypothesis
is that teachers who are attached to teaching are more likely to
have personal friepds among other teachers. (The phrase 'other
teachers' may stand for teachers in the same school or in schools
elsewhere.) The rationale for each of thesehypotheses is given

below.
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Emphasis on Student Relations: Concerning hypothesis one,

it may be stated that there are three sets of expectations which
teachers confront: (i) those held by students, and parents;
(11) those held by administrators, especially the principal; and
(1ii) those listed in the "code of ethics” adopted by teachers.
Information about the nature of these expectations és it has
‘emerged in studies on the outstanding characteristics of teacﬁers :
suggests the failowing: that the teacher is enthusiastic about
working with students; that he is sensitive to the feelings of
students; that he listens to their problems; that he views his
students as a major source of satisfaction in teaching, and that .

A 2
he emphasizes feelings of affection for them.—s These characteristics -
by themselves are not worth mentioning excapt for two reasons:
fa) there is a stable set of expectations of stu&eﬁts, and.parents,
principais and teachers themselves, and (b) the focué of these

expectations is the teachers' relation with students.

In addition, the cede of ethics adopted by the B.C. Teachers
Federation exhorts its members, inter alia, to act toward pupils
with respect and diganity, and recognize that the student-teacher

relationship is a privilesed one; in this azain, the focus is on
(] - o 3

teachers' relations with students.

It is justifiable to say that these sets of expactations
are quite compelling for teachers, and it can be assumed that

teachers are aware of the expectatioas which others hold of then.
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However, it would be difficult to argue about -the intemsity of

awareness, or the degree to which these expectations have been
internalized by teachers. But it seems to follow that teachers are
_likely to be_sensitive to their reputétion among‘students, parents,
school principals, and their colleagues in the same school and |
elsewhere; that they will work to maintain that reputatibn, and

that they will be concerned with the prestige with which their 6ccupation
Ais regarded by othefs. To continue,-once teachers have established

their reputation, they will continuously try to maintain it, directly
through appropriate behaviours, and indirectly, by avciding those

behaviours which are likely to affect their reputation adversely.

Turning to the rationale, to the extent that teachers
emphasize student relations in their teaching practices, they are
living up to and/or reinforcing their reputation as teachers.- |
that is, they are maintaining their self-image and the imaée qf
their profession. Contacts with students make the realization
of personal and professional images possible; therefore; it is:
important to study student-teacher contacts. _In this behalf, the .
implication may be articulated: the prestige of thé teaching
occupation is likely to be determined by the manner im which

teachers maintain their reputation and their self-image.

A complementary condition to this rationale emerging
from the discussion on perceived teaching styles may also be-
26

mentioned hare. The general tone of the discussion on teaching

styles is as follows:. a classroom is a setting in which incumbents
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of fwo positions, teachers amd pupils, are engaged in a continuqus
' transactional process. This process has its own formal and
informal procedures which relate in practice to the educational
tasks, to the pattern of relationships, and to the problems ofA

organization and control of the environment.

.One area of widespread concern to teachars is described
" - . . " . . . . .
as ‘content-orientation”, which, in a thecretical sense implies
whether, in teaching, emphasis is placed on subject-matter,
interpersonal relationships, or discipline and coatrol. If
teachers place emphasis primarily on subject-matter, it is described
as a "traditional orientation"; if they place emphasis on interpersonal
relationships, it 1s described as a '"progressive orientation”;

and if they place emphasis on discipline and coatrol, it is

o ——— e e e s e e s oy

described as gqi"éﬁihori;arian orientation'. o

Rather than question the boundaries betweaen these orientations
too rigorously, it may be assumed that teachers, duriné their
trainiﬁg, get exposed to all the three. Further, it may be assumed
that teachers are then faced with a2 choice about whether to acce?t

i .. |
the validity of one orientation ovar the others; or that the? may
througzh their own ingenuity combine elements of =zach te suit their
précise requirements when faced with the realities of classrconms;
or that the "law of the situation" may coerce a particular teaacher

or groups of teachers to adhere to one orientation and ignore the

others.
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The discussion of teaching styles, as - it occursAin the
literature, fails to recognize one important point: th&t
the grade level and subjects taught, and the size of the class.
are all determinants of the approach the teacher activates.
For example, music teachers need to place a certain amount of
emphasis on the students’ assimilatipn of subject-matter, and on
discipline and control, yet it might-nof be possible ﬁo ignore
interpersonal relations if the classes are small. The degree
of emphasis which a particular teacher pnlaces on one.or a#other

_orientation is likely to be a personal choice, or perhaps a- . _. .

sitﬁggiohél néééﬁsity. 4As méét féachers teach ﬁore than 65&
suﬁject and grade, their students differ in noticeably from

one class to the next. Any conceivable boundaries between these
orientations, on theoretical grouﬁds, are likely to get blurred

in practice as teachers adapt to various classes. In an empirical
sense, a distiﬁc:ion may emerge if teachers indicate the relative
emphasis they place on each; for iﬁstance, a stronger emphasis
placed on interpersonal relations with students may be consistent
with a low/wsak emphasis on discipline and control, and subject-

matter. Other possible permutations will not be mentioned here.

3y extendiag the inquiry on these lines, this research
returns to the earlier concern, that of teachers' emphasis on
student relations. But in doing so, a contribution to the scanty

information on classroom teaching styles can bz made.
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The rationale for the second hypothesis, that teachers
who are attached to teaching are more likely to enter into personal

friéndships with other teachers, is as follows:

Friendship Among Teachers: It is a fairly tenable assumption
that "professionéls" are sensitive to their reputation among
colleagues. Moreover, they are dependent on their colleagues for
eétéem.; Assuming that teachers aé a group are not an exceptidﬁ
to this assumption about profeésionals, it can be shoﬁn that.tﬁey
are subject to some collegial support and control. For instance,
in B.C.,the accusations -against teachers for breaches of the dode‘
of ethics are examined by their professionél organizatibn. (This
code of ethics, as a matter of fact, expects the teéchers to review
and assess with their colleagues the practices they employ in
diSCharging their duties, that is,service to their students. The
- fact that such an expectation has been particularized in thé'code
of ethics constitutes a "horizontal" constraint.) A study éf
collegial interaction among teachers is, therefore, a significant

way of examining the assumption about "professionals™.

The question of collegial interaction (or friendships) -
among teachers can be approached by asking teachers directly to
indicate the frien@ships they have formed with other teachers in
the same school and elsewhere; Generally, when friendship is

intra-occupational, the uaderlying basis for friendship is the
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 liking for one's occupation, a liking which ac ts as an incentive

to associate with those with whom one has something in common.
:At the individual level, interacting with colleagues is a matter
in which personal choice plays a great'part, but the basis of

interaction may be both 1nstrumental and af fective. It is

' -instrumental in part because it helps to belong to a group of

significant others whose cooperation'can be elicited at times of
need (salary neootiations, for one thing, which are done.locally

’in a school distrlct), and it is affective in part because the recognltion

- which one receives from one's colleagues is gratifying, and supportive

elements of the school - students and colleagues - help to provide
the "routes" through which self-image is supported; interaction

between teachers and students, and interaction between teachers

themselves are the touch-stones. .

Ih addition, the commonality of interests‘among teachers
.can be regarded as an interpersonel parallel of teachers liklng '
for their job. Emplrically, this liking should emeroe in teachers
.friendships with colleaoues in the'same school as well as.elsewhere.
A personal friend by deflnitlon would be another teacher w1th whom
one discusses personal matters not related to the work of the
school. At least one personal friend may be taken as sufficient
evideacs of the presence of 'some' or 'weak' friendship. The same

criterion can be used to designate the presence of friendship  among

‘teacners in two or more different schools. It is necessary to
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include 'diffe:ent' schools because, owing to highly personal
reasons, teachers may not form frienﬁships but may maintain working
relations with colleagues in the came school. Formation of
friendships between teachers in different schcols then becomes

the 'extension' of intra-occupational interaction; it becomes a
. second measure of collegial interaction; it reinforces the indicators

of friendship amongz teachérs in the_éame school; therefore, its

importance in this research should not remain un-nmoticed.

5., Conclusion

[ In sum, it is not possible to specify all the freedoms that
teachers enjoy, but through their self-reports, at least those

freedoms can be studied which pertain to choice of occupation,

working cornditions, and discretion in work.

There are four working hypotheses which have been formulated
and presented in the preceding pages. These hypothesesAare:
1. Choice of occupation is positively associated with
attachment to the job.

2, Choice of working conditions is positively associated
with attachment to the job.

3. Discretion in work is positively associated with
attachment to the job.

>

. Teachers attached to ths job are:

{(a) more likely to emphasize interpersonal relations
with students; and

{b) more likely to enter into personal friendships
with teachers in the same school as well as
teachers in different schools.
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A diagrammatic presentation for visual simplicity, of the working
hypotheses appears on the following page. In this diagram; the independent

and the dependent variables have been identified separately.

In the next chapter, the methodology used in this research has
been presented, and in the chapter following that, the analysis of the

relations between the variables has been presented.
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Diagrammatic Presentation of the Working Hypotheses

Independent Dependent
Variable Variable
Set 1: 4 1. Choice of

Occupation

2. Choice of -

Working >. Attachment
» Conditions o to the Job.
3. Discretion
" in Work
Set 2: i
fmphasis on
P ~ Student
‘. | :. - / Relations .
4. Attachment A
to the Job _
\ FtiendShip
with
Colleagues

The unidirectedness of the arrows is just a rule-of-thumb indicating
that the independent variable "leads to", 'produces", or is
"associated with" the dependent variable. - :
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Chapter II

METHODOLOGY _

1. The Research D=2sign

The emphasis in this exploratofyl study is
essentially on gaining familiarity with teachers’ sense of
work-related freedomsland work-attachmeat. Since the
’_research originated_with %he exploratory rationale in
mind, a certain degres of flexibility was built into 1%,
ellowing for the adapiation of data collection and analysis
procedﬁres tb}the_research purﬁbse.

': The exploratory rationale of %his rasearch
ig based on the following two reasons. First, as the fraadom
" of choice variables and the statements of relationships
tetwesn thase variables are peculiar to this research, the
idaas and insights gained concerning these variables can be
used in a subseguent, more highly structured study. Secondly,
as an argumént has been made concerning the two faces of
attachnent, this stud& attempts to»explbre whethar or not

that argument can be supported with data,
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In formulating the ressarch problem'and in
developing working hypotheses, the present research sseks to
provide information that will be helpful in formulating more
precisa hypotheses and a more definitive investigation iﬁ
an area wnere hypotheses have not been fully formulated as
yet. Such a focus in the research effort requires.cértain
changes in the basic research procedures, changes which
are necessary in order to provide data relevant to the
enarzing hypothesass and the genzral argumant of fhis

research,

2. Population

Prom the beginning, it seemed rathsr futile
%o think of having a repressntative sample from among 75
school districts, 232 secondary schoolz ( grade VIII tnrough
.XII) and more than nine thousand teécheré in the province.
First, the resources to plan that kind of research were
not available. Secondly, an earlier letter addressed to
the school superintendents asking for information on the
schools with a view to conducting a survey, did not bring
much appreciadble encouragement. The letfers were. sent out
to fifty-four school:-superintendents in charge of 75 districts.
Out of these, three replied in an affirmative tone, six
refused; one left it up to the discretion of the school
principals; and about twenty-two just supplied the list of
schools without mentloning anything about the possibility of .

a survay in their districts.
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3 Of necessity, the decision was made to selact

a sample which could be described as a sample offconveniancs.v’
a judgenental sample, that is, those schools wers included in
the survey that showed a willingnﬁas to particupats in the
survey. Sinee the study was exploratory. this sampla was
thought to be adaquatao

o 02 the thres iﬁitially approving diatrictc ‘
two within aasy reach were chosen and later apprOachsd for I o
pretzesting the questionnairao A latter-requesting ‘he ' '
cooperation of five teachers was sent to each of the
" principals in these districts, They were alao contacted
on the phone. The seiection of Teachers was left to their
 discretion. However, the principals consenting to cooperata
circulated the raqugét.létter among the staff, and the names
of those who volunteered to cooparatég ware obtainod. Moat
oftan the-questionnalres'ﬁere delivered to the teécherss in
cases where teachers were busy, they were left with the i
office seecretary, and sometimes they were nmailed with
éelf-addressed‘atamped envelopesw A total of about thirty
quastionnairaa were collected in this manner,

The other school district was approached
through the good offices of the Director, Faculty of Bducation
who happens to knnw a “research-orientad“ director of secondary
instruction."j This resaarchor .met with the secondary
adniniﬂtratprszin their official meoting with the diresctor hinsa;f..

- o |



-4,8-

About fifteen minutes were allowed for intro-
ducing the research project. As only about twenty-five
questionnaires were needed, two of the principals present
volunteered to distribute these questionnaires to their
staff. About twenty questionnaires were collected from
this district. | | | -

In all, about 48 pretested questionnaires
were analyzed before finalizing the questionnaire used in

this study.

L, Sample Size

Galtung2 suggests that a researcher has to
answer three questions before he decides on his sample size.
(1) How many variables does he want to analyze simultaneously %
(2) What is the minimum number of values that he wants to use
‘4per varlable 2 (3) Given his analytical techniques, what is
the minimum average per cell that he needs ? |

A minimum of twe variables were to be simule-
taneously analyzed. A minimum of two values per variable
were conceived. As both the independent and depéndent
variables happened to be of an ordinal nature, at least
three values per variable were contemplated; fhe results
of the pretesting had made this possible., Both of these
considerations made available two options: (1) Two variables
with one conirol, with two values each would make the number

of cells in the two marginal tables eight. (2) If three wvalues

for both the independent and dependent variables, and only
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two for the control variable ars chosen, the number of cells
in the two marginal tables would incroasa to:aightacn.

There is no rational answer to the third
question as to the nunber of cases on the avarage in each
cell, It should be preferably more than twenty for the
tendencies to come out clearly. Deciding in favour of
twenty cases per csll; the samplé size in the case of option
1 was 160 cases ( 20 x 8 = 160 ). Por option 2, the sample-
gize ineraases to 360 cases ( 20 x 18 = 360 ). As this
research was placed in the category of a survey research,
however exploratory, the decision was made to havse the
- largsr sampla,'that.is,fjéo dages. .

| In choosing 4he school districts, at least
three considerations‘had_t6 b§ kept in mind: (1) that
the district be within'travslliig capaqitYs (2) that it
.should have a large number of gsehools; and (3) that it
ghowed proniso of eo0peration0 )

Po start with, six district wers chosen. One'

of these was approached throughvits director of secondary- |
instruction, who. at one time was the instructor of this
researchar for a course on the administration of secondary ‘
schools. He was helpfulfin obtaining the permisaion of tha -
district Bupéfinfendent:for the research. | |
| This district had nine schools. A letter
soliqiting eooporatien waa aont ts each principal in the

- .
'

. i'\"'
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distriet., Of the nine principals contacted, seven refused
and two agraeed.

A second district within easy access had
three schools. A letter was sent to each of these schools
followed by a telephone contact. All the three schools refused.
| A third district was within a 35-mile radius -
with two schools. Both were’contacted'through iettérs. Only
one school cooperated, but the number of teachers in ths
school turned out to be small. |

Two other district were ﬁithin.a.radius of
'about seventy-five miles.with five secondary”schools each.
A11 the ten prineipals in both thg districts were contaéted
by letter. TIwo prineipals from each of thé districts
agreed. Later, another school was added to the liat through
good luck. The researcher was visiting with a teacher friend
‘when the school principal arrived. After introductions, the
prineipal showed interest in the research if it was not too
late to be involved. He later provided the researcher with
an opportunity to address the staff meeting. The teachers
who were present agreed to participate in the research. .

The last district contacted was the one in
which pretesting: hdd:been’done earlier. Excluding the two
schools that had already participated in the pretesting
of the questionnaire, the remaining five were approached

through letters and reminders of the earlier meeting with
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the principals. Of these five schools, only two agreed.
It took the resercher nearly four months of
correspondence, field visits, and contact making to collect

the following number of completed questionnaires:

Table 1l.l. Distribution of the Sample

No. of  Schools ' % Response Questionnaires -

Distriet Schools  Cooperating  per School ' Collected.
1 9 2 74/49 53
2 p 12 . 28/55 bl
3 5 3 77/72/76 80
4 5 48/65 Lo
5 » 1 | 64 7
224
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5. Modes of Gooperation/Non-Eooperatien‘

First, there were principals to whom thé idea
of such a reseazéh was agreeable. They were willing to allow
10-15 minutes in the next staff meeting for preséntation of
the research project. And if the staff agreed to participate
in the survey, it was all right with them. This ﬁas'possible
in a few instances as the staff meetings and‘thévtime of the
research happened to eoincide,

Secondly, thare were princlpals who tcok the

1n1t1at1ve of posting the reguest letter in the staff room
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along with the copy of the questionnairas, always enclosad
with the letter. They would put up a note for the staff
asking them if they would participate. The staff decision
was then éommunicated to this researcher.

Phirdly, there were principals who sounded
‘their staff in the staff meeting that happened to be |
coincidental with the research and the réquest letter,

-If the staff agrsed, the decision was communicated to the
researcher,
g There were principals'whé dacided not to

cooperate. Among—these there were th@se.who nevér replied
to any request letters; others'simply refused to allow the
initiation of a research in their schools. Those who
expliclitly refused gave the following answers: The time
is not appropriates teachers are- busya we usually take

"a hard line with researchers as there are too many requests;
we have some problems; why not pay twenty dollars each for
~the qu;stionnaire if it is so improtant to have it filled;
staff are tired of the M.A and Ph.D students® requests. |

6., Fisld visits

Before entering the pretesting stage, the
researcher had made it a point to visit as many schools as
possibvle in order to talk to teachers, school principals,
even students, and thus become familiar with the public
schoolsi'in operation. These visits were arrangzd either

through one or another friend or instructor on the Faculty
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of Education at the University of British Columbia. |

Later, when the ianitial cooperation had been
elicited, the questibnnaires were sometimes mailed, sometimes
left in the teachers® mail boxes, and at other times, the
questionnaires were personally distributed. Whatever form
~ the distribution of thé questionnaires took, the researcher
would personally visit the participating schools and he |
would spend as much time there as he could manage. This
way he was able to talk to feachers personally and answer
their qugstions 6n the questionnaire. The meetings with
teachers would take place mostly during the spare-times
when the teachers wers not teaching. The minimum time
: spént,in a. school was one-half of a working day, and the
maximum was two_da&s._depending upon the size of the school
and the number of teachers in the school.. The researcher did
.not visit three of the ten schools included in the sample
because oneLschool had only seven participating.teaéhers
and a visit was not through to be :,productixe,"mAndmxwo
of the schools were too far away to be visited again;
already the prateSting had_been done in the districts ih
which these schools were located.

After well over four’months'of effort at
data collection a decision had to be mades whather‘to,continue
to colleét the desired number of questionnaires or stop to look
at those that had already been collected. Time and effort,

and the money involved in travelling within a radius of
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three hundred miles from the centre of Vancouver, coupled

- with the high nbn-coperation rate were facfors étrong enough
0 make the researcher recondider his earlier decision as to
the number of questionnaires needed for analysis. At the

time of.récnnSideration. the.number of éasés collected
happened to be 224, a‘figure which'lay between the twd options
available at the time the sample was chesen.} The number of .
cases collected, 224, was between 160 and 360, the two figures
considered earlier, Consequently, the techniques of data
analysis, described .below werée matched to%the smallneés‘ofw

the sample.

7. Techniques of Data AnalySis

The mode of data presentation is tabular; it
is appreciable because of its simpiicity.and direct visuél
‘appeal.' When the tables are set up to examine statements
of relationships between variables,vthe data'are pfesented
in bivariate percentage distributions. The variables invqlved

( choice of occupation, working conditions, discretion oh the
job, and work-attachment) are ordinal, meaning that the values
assigned to these variables can be arranged in inéréasing

or decreasing order, but the numeric values assigned to the
cases do not correspond to a cardinal metric. The relationship
implied in the hypotheses is asymmetric,‘meaning that tha
independent variable affects the dependent variable and.not

the obher way round., To test for the relationship between the
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independent and dependent variables, a statistical measure
called Somers'D was chosen, as this measure is appropriate
for both ordinal variables and asymmetric relationships.-
It should be noted that Somers® D will be used whenever

the association between variables is examined.

. 2 (P -Q) . b. -
Somers® D = ' P-Q

wheras

P = all pairs in which the order on one
variable is the same as the order on

+the other,

Q@ = all pairs in which the order on one

variable is the opposite of the other.
JCj= the count of each column in the table

N = the number of cases.



-56—

The analysis also involves index construction
for the multiple items which were used variously for the
independent and dependent variables. As several items
were involved in any single index, it was necessary to find
out if these items were intercorrelated. Provided the items
are ordinal and provided the number of categories are féw,
Kendall‘s tau i3 an appropriate measure to determine whether

or not the items can be combined in an index.u

2N(N=-1)

. Whero

S = amount of agreement beitween two

gets of ordinal ranking

N = number of cases,

{The computational formula has a

correction factor for tied ranks. )
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8. Index Construction

| One of the independent variables, discretion on the job,
consists of nine items. Each of these items represents a
teaéhef benaviour involving choice, and when combined with

‘others, constitutes a measure of teachers!' discretion over work,

Independent Variable: Discretion on the Job

4

Itenms Response Categories
Much Some No
Choice Choice Choice
+1 0 - 1

1. Experiment with new methods of
instruction.

2. Handle discipline problems
according to students involved.

- 3. Recommend books in addition to
those prescribed.

L. Influence school policies about
instruction in the grades I teach.

5. Determine the amount of paper
- work involved in doing my work
as a classroom teacher.

6. Vary the amount of time spent on
different subject-areas with regard
to students'! state of learning.

7. Order supplies and equipment needed
for instruction.

g. Modify curriculum content with
ragard to svudent abilities.

9. Hodify ach;°veuvnt standards to
- correspond with student abilities,
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Individual Score:ﬁ_xi , ranging from -1.00 to 1.00,

n

where x. = the score on each item, the possible
score bding (1, 0, -1) and n= the number of items.

Example = (No+) +(No 0)+ (No -) _ | (% 6)+ (1L 0)+ (- 2)

No of Items ' 9

Yo

| 9
The score calculated is the arithmetic mean, which combines
the responses to single items. Depending upon the excess of
positive respOnSes over'the'negative ones, or viée_versa,
the possible scores are:+ or - .11, .22,'.33, by W55, .65,
.77, .88, and 1.00.
In a 3 x 3 cross-tabulation, the following three values can

be formed:

Some Choice =+.11 to -+ .44

Much Choice =+.55 to 1.00
The above formula makes it possible ﬁo summarize the responses
of individuals to a series of items. The underlying
assumption'is that variousvitems, even thoﬁgh different
qualitatively, can be combined into an index "if they are
stripped of their differences and reduced to their common
denominatom“sl As these items enter the formula of index
formation, the particular elements distinguishing them

are lost. Thus by abstracting the properties common to all
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items, different items can be put together in an index.
By the procedure followed, each of the items is given
equal weight, and when combined with others, forms an "index"
rather than a direct measure of discretion.

As nine items were involved, to attain a certain degree
of sophistication in measurement, an attempt‘was made
to secure a unidimensional scale, that is, a scale which
permits the ranking or ordering of respondents according
to their responses on the several items involved.
By subjecting the items to several trials of Guttman scalogram
analysis, as available in the SP3$ computer programme,
the highest coefficient of reproducibility obtained was
.81 and the highest coefficient of scalability was .45
with six items: 4, 6, 9, 8, 1, and 2 entering the scale
from the most difficult to the least difficult items.
(See Appendix I - A}) Ideally, a scale should-have a
coefficient of reproducibility of over .90 and of scalability
of well over .60, | |

Again, to test if more than one dimension in these
items were involved, a different strategy, SSA (Smallest
Space Analysis7) was used, the results of which‘have been
presented in Appendix I-D. This technique is useful in
working out the fewest number of dimensions involvad in
a fairly large number of items/variables. The analysis
showed that items 1, 9, and 4 clustered, items 5 and 7
clustered, and items 3 and 8 clustered in a two-dimension

diagram.
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But the coefficient of alienation was .ll, which was high
considering that only nine items were ahalyzed in a
two-dimension space. From this result, the conclusion
that more than one dimension is involved, could not be drawn.
In order to keep the level of measurement simple, and
to find out~if the nine items could be combined into an
index, an intercorrelation matrix was developed. Developing
'a matrix is a useful strategy, even though it does not -
indicate any advantage over the Guttman-scalogram analysis
or the SSA. This matrix, however, indicates that with the
exception of item 3 which relates negatively with item 3,
the relative magnitude of the coefficients, among themselves,

does not vary considerably; hence the results are credible.

Most correlation coefficients range between low and
moderate association, therefore it is justified to say that
none of the items is any stronger than the others, and
that these nine items can be combined into an index.

The items on discretion, formulated with reference

to the teachers!' duties outlined in The Public Schools

Act, 1973, were put through the pretest, and before that;

were shown to some teachers and directors of secondary
instruction for critical comments. Any suggestions received
were incorporated into the wording of the items and into

the indices for these items. There is then some justification

in regarding the items of the index as dependable.
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TABIE IT.2¢ Intercorrelation Matrix of

Items on Discretion

Kendall's Tau*

(Rank-order Correlation fZoefficient) -

i 2 3 L 5 & 1 &8 9

Ttems:

2, W3 |

3. 25 .23

Lo 22 W20 .27

5. CL .6 e .20

6. J2 .17 W16 .15 W21

7. 0 W15 .21 .32 .12 W01

8e 31 o21 o33 W21 JO0Lh .27 .30

9 032 W15 W15 .22 12 .22 W27 .37

* In order to determine whether or not a set of items/variables can be
combined into an index, Kendall's tau is an approoriate measure of
correlation when (a) the items are ordinal, and (b) the number of
categories few and/or the rumber of ties large.

ig Hendall's tau varies betwesn -,1.0 and +1.0, the strenath of the

corrzlatior can e determinad v the fnlleowine conventions'a

fep]
o]

o0

{~ or +) .71 to . renlicitle correlation:

.10 to .2 lerr correlaticon:

3N to .40, mederate corrvelation:

30 to 60, surstantial correlation: ard
.70 or hicher, srrony correzlation.
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Later in the analysis, the initially formulated summary
scores will be used wherever relationships between variables
are tested.

For the independent variable, choice of occupation,

only one item was used, and it had three response categories,

Item _ Response Categories

Much Some No
Choice Choice  Choice

Whether or not I work
as a teacher,

For purposes of cross tabulation, all three categories
were kept wherever a 3 x 3 table needed to be constructed.
For the second independent variable, choice of working

conditions, the following four items were used.

Independent Variable: Choice of Working Conditions

Items Response Categories
| Much Some No
Choice Choice Choicse
+ 1 0 ' -1

1. Which school district I
teach in.

2. Which school I teach in
a particular school
district,

3. Which grade levels I teach.

L. Which subjects I teach.

As before, each of the items has been assigned three

-response categories, and each of the response categories
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has been assigned a positive, a negativé, or a neutral
sign. The signs correspond to thz meaning implied in

the items on choice of working conditions: much choicé

is 1, some choice is O, and no choice is -1. Thus the
index varies between 1 and -1, with a zero point standing
for a balance between the positive and negative extremes.
Using the previous formula, and depending upon the excess
of positive responses over the negative ones, or vice '
.versa, the possiﬁle scores are: +or - .25, .50, .75; A
and 1.00, In a 3 x 3 format for cross;tabulation, the

following three values may be formed:

~-.25 to =1.00 and .00
+.25
+.50 to 1.00

No-Choice
Some Choice
Much Choice

(LT 1}

To test whether or not these indices measure a
single dimension, the following inter-item correlation

matrix is helpful.
TABLE II.3:

Intercorrelation Matrix of Items
on Choice of Working Conditions

Kendall's tau

Items ' 1 2 3 L

1
2 008
3 <14 42

.‘_\-
]
(0)
o
}—J
o=
.‘_\-
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Item 1 shows a negligible association with item 2, and low
association with items 3 and 4. However, the coefficients
of the other three items in their relative magnitude do
not differ greatly between themselves. This shows that
neither one of these items is any stronger than the rest;
furthermore, that these four items can be combined in an
index.

By assigning scores to individual cases on all the
four items, responses to all the four items can be summarized.

This indéx’is not being based on a logical attempt .
to test unidimensionality or cumulativeness. An attempt!
however, was made to aevelop a Guttman scale with these
four items, which is by no means an adequate number with
which to start. The procedure of the scale construction
produced a coefficient of reproducibility of .87 and of
scalability of .23. (See Appendix I-B.) By using this
. procedure, no gain was made over the inter-item correlation
initially done (by summarizing the responses for each
item), but the assumption that the four items together
can form an index, was reinforced. Later, in exploring
the relationship between various variables, the summary
scores of responseé to various items will be used; that
way, the strategy of using indices will be consistent.
NHext, the procedures followed for ths dependent variable,

attachment, will be discussed.



LEAF 65 OMITTED IN PAGE NUMBERING.
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Dependent Variable: Attachment

The index of attachment to teaching consists of the

following six items:

Regponse Categories

Agree Uncertain Disagrse

A, Success Dimension o 1 o I

1. The time I spend teaching
is the most rewarding time

I spend during a day.

2. To ms 'success in things
I do away from the job is
more important than my
success as a teacher,

B. Identity Dimension -1 0 + 1

3. I like to be identified
as a teacher.

L. I would want one of my
children to be a teacher.

C. Preference Dimension Ql 0 + 1

5. I would stop teaching
if I came into enough money.

6. I would choose teaching
if I were to choose an
occupation again.
In this index, the response category 'strongly disagrse?
was combtined with the 'disagree! category, and the 'strongly
agrse' category with the 'agree' category. (See Appendix
II, questionnaire.) The rationale for recognizing three

dimensions of attachment is as follows.
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As people do their jobs, they are expected to be
successful in them. This expectation is internalized by
people during their years of maturation. If people are
not successful in their jobs, they are likely to‘lose
face, which, in turn; precipitates feelings of inadequacy.
Also, to be successful in their jobs, they have to devote
energy and time in learning th2 pros and cons of their
A‘j5bs. It is thceivable that people have only sd much timé
which they can spend on their jobs and so much energy
that they can ekpend in being successful in their jobs.

"By considering the time spent on the job to be rewarding,
and by considering being successful on the job to be
important, people can show their attachment torthe Jjob.

People come to be identified with the jobs théy do;
in this sense, their jobs acquire a personal relevance |
for them. They are attached to their jobs to the extent
that they acknowledge this identification. Their social
position relative to others, and their acceptance of that
position, reinforces their sense of identification with
the job. If people want one of their childrén to enter‘
the same occupatioh as theirs, it would be a relatively
strong measure of their identification with that occupation.
Whatever their reason for wanting one of their children
to be in the same occupation, they are carrying their
identification over to the next generation, thus indicating

their attacament to. the job.
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Havingz a job might be an economic nacessity as well
as a societal expectation. Both might be strong constraints
to make people keep their job life relatively stable.

If the economic necessity of making money is removed and
they still wish to engage in the occupation of their choice,
it is an indication of their preference for that occupation;
- it is an'indication that their occupation has acduired some
(ihtrinsic'Qalue for them. It is relatively strong evidéncé
of their preference for a certain type of occupation

if they choose that occupation over again when confronted
with a choice. AThe assumptions implicitly introduced here
are that there is a reasonable degree of correspondence
between thoughts and words, and between words and actions;
that people will express what they feel, and feel what
they express; and that they will act according to what they
say, and report what they have done.

In sum, attachment to the job is influenced by multiple
factors. For one thing, several 'valuables' get built into
the jobs in which people are engaged. One of the tvaluables?
is the likihg for the job strong enough to motivate them
to engage in their job continuously and consistently.

Other 'valuables! such as preference for it, development
of an identity with it, and importance in being successful
at it follow if and when people engage in their Jobs
continuously and consistently.

Using the previous strategy for calculating the mean

scores for each respondent, and depending upon the excess

-
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of positive over negative responses, the following possible

scores are obtainable:+ or - .16, .33, .50, .66, .83,

and 1.00. In a 3 x 3 format of cross tabulation, three

values on this variable can be formed:

No attachment= -.16 to -1.00 and .00

Low attachment= +.16 to +.33
High attachment= 4+ .50 to 1.00

TABLE IT.ls

Intercorrelation Matrix
of Items of Attachment

Xendall's tau

Items 1 | 2 3 -A
1.
2, .21
3. .20 .23
be .23 .14 .20
5. .22 .18 .23 .28
6. 26 .34 .32 .41 .25

In order to find out if all the items of attachment

taken together measured a single dimension, the above

matrix was developed to examins the pattern of inter-

correlation among the items, as well as their absolute magnitude.
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It hay be observed that within themselves, the relative

sizes of the coefficients are not greatly different; they
are distributed within a range of ;lh to .41, showing a
low to moderate association. The relationship between
the items is not very strong, but as the direction of
the relationship is in the affirmative, the items can
be used in an index.

- To secure a unidimensional scale, the items were
subjected to Guttman scalogram analysis. To start with,
as six items were involved, only three trials could be done.
The maximum coefficient of reproducibility of .81 and scalability
‘of .43 was obtained with items 6, 1, 2, and 5, entering the |
scale from the most difficult to the lesast difficult items.
As mentioned earlier, ideally, a scale should have a
coefficient of reproducibility of over.90 and of scalability
of over.60. The relatively low coefficiént of reproducibility
obtained could be the result of the way the cutting
points were introduced on the responses of these items.
Initiaily, each of these items had five response categories:
strongly agree, agree, uncertain, disagree, and strongly
disagree. It was a simple decision to combine the strongly
agree category with the agree category, and the strongly
disagree category with the disagree category. But the
vncertain category could not be eliminated because in one
of the six items, the number of respondents choosing the |
uncertain category was more than 50%, and excluding that

many cases from one item could involve a greater loss from
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~all the other items. A decision was mada to rstain the
uncertain category. Then only two categories were formed:
agree and all others; the reason for doing so was that the
category agree is differant from all the other categories.
This procedure could have resulted in producing é greater
number of errors in the construction of the Guttman secale.
( See Appendix 1-C for the scale rssults.) |
Of necessity, reliance had to be placed on
the initial procedure, that of summarizing the scorass on
different items for individual cases; these scores will be used
in forming values on the variable attachmsnt. In cross-
tabiitations with other variabdbles, the values thus formed
will be used.. - R
Dependent Vari#ble: The Thres Teaching Orientations ...~
Regarding the variadble ° emphasis on student

relation®, the following one item was used:

Item Response Catezories
Strong | Moderata No

Emphasis Emphasis. Emphasis

Indicate tha emphasis
you place on interpersonal
relations with students.

In analyzing the data, the response category ° weak emphasis®

was collapsed with the *moderate emphasis °* category.
Regarding the instructional style of teachers,

the following two items were used to supplemsnt ths student

relations itemi



Items Response Categories
Stfong Moderate No )
Emphasis Emphasis Emphasis

Indicate the emphasis
you place on the following
aspects of instruction:

a) Subject-Matter
b) Discipline and Control

In analyzing the data, the response- category tweak -- - -
emphasis' was collapsed with the 'moderate emphasis?
category. Ideally, a strong emphasis on interpersonal
relations is consistent with a moderate emphasis on
"Sﬁbjécﬁlméttef énd]orImodératg/'ﬁbvehphasis'on'disciﬁiiﬁégéf“_fx R
and control. If the relationship between attachment and a
strong émphasis on student relations holds, as expected,
the relationship between attachment and subject-matter
should be negative, as should the relationship between
attachment and emphasis on discipline and control.
Each of these items will be related singly with the attachment
index. _

The following four items were used to elicit information

regarding colleague relations among teachers:
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Dependent Variable: Frisndshivos

Items Rasponse Categzories
T™wo One None

1. How many tsachers in your
present school do you know
that you enjoy getting

- together with ?

.2.. How many of these teachers

do you regard as your

personal friends ( persons

with whom you share confidences,
nothing %o do with the work

of the school) ?

--—.3. .. How many teachers in othasr

-.~.._. schools do you know that youn

enjoy getting together with ?
i, How many of these teachers do
you consider your close personal

friends ( same dafinition as
abova) ?

Items 1 and 3 were used as lead questions to elicit information
to questions 2 and 4. ( Initially, a fourth catesgory
' three and more ' was provided, but in analyzing the data,
it was comdined with the catsgory °"two'., )

We have presented the data analysis concerning the key

variables of this research in the next chapter.
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Chapter III

ANALYSIS: FREEDOM OF WORK-RELATED
CHOICES AND WORK-ATTACHMENT

It may be useful to sketch the main outline of analysis.
One way to do this is tp'recall the gquestions raised earlier,
in the first chapter, together with some of the ideas
regarding data presentation.

The working hypotheses of this study stated that
(a) choice of occupation, (b) choice of working conditions,
and (c¢) disecretion in work are related.positively with work-
attachment. Further, that work-attachment is related positively
with (a)a &rong emphasis on student relations, and consequentiy,
with a low (or negative) emphasis on subject-matter, and
discipline and control - these being the three teaching
orientations, and (b) formation of friendships among teachers.

In presenting data, the three variables on work-related
choices are treated as independent variables and work-attachment
as the dependent variable; then work-attachment is treated
gs an independent variable and the three teaching orientations
and the items on friendship are treated as the dependent
~ variables,

The relationship between the three variables on work-
related choices and work-attachment may be conceived and

analyzed in the following temporal terms: choice of occupation

(75)
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precedes choice of working conditions, and both precede
discretion in work; and each of them is reiated positively
with work-attachment. As discretion immmediately precedes
work-attachment, whereas choice of occupation and choice of
working condition do not, and questions concerning them are
invoked retrospectively, the relationship between these

variables can be explored by using two empirical models.®

Model I

Choice of
Choice of Working Discretion Work-
Occupation ——s Conditions ——> in Work ————> Attachment

Model II
Discretion
in Work
Choice of -
Choice of Working s Work~
Qccupation —— Conditions > Attachment

Model I, besides proposing a chain of positive

relationships between each of the independent variables and work-—
attachment, proposes a positive relationship between the

independent variables themselves. Model II proposes that

* In these models, the unidirectedness of the arrows should

not te understood as more than the rule-of-thumb; the

assumption of feedback cannot be ruled out. Choice of occupation
is an experience prior to the job, whereas the exercise of
discretion in work is an experience which occurs on the Job
itself, hence the convenient assumption of the time sequence
involved is implicit.
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discretion, which immediately precedes work-attachment,
independently affects work-attachment, and in turn is not
produced or affected by choice of occupation and working
conditions. The models, however, are heuristic, that is, a
convenient way of presenting the statistical information
rather than a theoretical classification of relationships

between the wariables involved.

1. Work-Related Choices and Work-Attachment

Following Model I, the correlation matrix on the next
page shows a coefficient of .10, a low positive association
between choice of occupation and choice- of working conditions;
a coefficient of .14 indicates a low positive association
between choice of working conditions and discretion in work;
a coefficient of .23 indicates a low positive association
between choice of occupation and discretion in work.

Table III.2 shows a coefficient of .11, a low positive
association between choice of occupation and work-attachment;
a coefficient of .09 indicates a statistically non-existent
relationship between choice of working conditions and work-
attachment; again, a coefficient of .08 indicates a
statistically non-existent relationship between discretion
in work and work-attachment.

To check whether or not some information was lost in

forming summative indexes of some variables, the relationships
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TABLE IIT.l: CORRELATION MATRIX FOR INDEPENDENT

VARTABLES
Somers? D
CHOICE OF
CHOICE OF WORKING
OCCUPATICON CONDITIONS ~ DISCRETION
«10
23 olly

Somers' D value is asymmetric in line with the

direction of the relationship implied between the
variables., In each case the variable treated as

independent is on the top.

As Somers' D varies between -.1.0 to +1.0,
strength of the association can be judeed by the

following conventions:

(- or +) .01
.10
3N
.50
LN

to
to
to
to
or

N, nerlicmilble association;
.29, low association;
.49 moderate association:

.69, sutstantial association;

hicher, strone association.

the

and
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TABLE III.2: RELATIONSHIP BETWEEN CHOICE OF OCCUPATION, CHOICE OF
WORKING CONDITIONS, DISCRETION ON-THE-JOB AND
WORK-ATTACHMENT.

CHOICE OF OCCUPATION*

l Much Some None
Z Z Z
WORK~ o
ATTACHMENT: High 69 56 47 Somers' D
Low 11 26 30 ~11
None 20 18 23
(N= 100%) : - (93) (93) (30)
CHOICE OF WORKING CONDITIONS
WORK~
ATTACHMENT: Hizh 69 67 59
Low 14 23 20 -09
None 17 10 21
(N= 1002) ‘ (29) (30) (165)
DISCRETION ON-THE-JOB
‘WORK~-
ATTACHMENT: High 65 62 50
.08
Low .16 20 25
None 19 18 25
(N= 100%) (81) (103) (40)

* Eight cases of no response on this item not includad. Somers' D value
is asymmetric whenever it appears. In this and the following tables, the
independent variable is placed on top.
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were examined by breaking the indexed variables into their
-component items. Table III.3 shows that the relationship does
not gain any strength when choice of occupation is related

to each of the six items of work-attachment, with the exception
of item 4 - having one of the children in teaching - Qhere

.the relationship is reversed.

Table III.4 shows that the strength of the relationship
does not change when each of the four items oh choice of’
working conditions is related with the summative index of
work-attachment. Table III.5 shows that when the summative
index of choice of working conditions is related with each
of the six items of work-attachment, there is no noticeable
change in the strength of the relationships, as compared
to the original relationship between choice of working
conditions and work-attachment.

Table III.6 shows that each of the nine items on
discretion in work is related with the summative index of
work-attachment, but the coetticients are similar to the
original one (i.e., discretion in work and attachment, .08).
In table IiI.7, the summative index of discretion in work
is related with each of the six items of work-attachment,
but the strength of the relationship does not change; there
is, however, one item that shows a negative sign. The

differences observed between the itemized coefficients and
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TABIE IIT.3: RELATIONSHIP OF OCCUPATIONAL CHOICE WITH EACH OF
THE SIX ITEMS OF ATTACHMENT

Somers! D

OCCUPATIONAL CHOICE

ATTACHMENT
ITEMS: 1. 06
2. 09
3. o0l
Le -.06
S5e 17
6o .10

Summative Index 11

Somers'! D value is asymmetric and is based on a 3 x 3 table in this
and the following tables.
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TABLE, II1T1,4: RELATIONSHIP BETWEEN EACH OF THE FOUR ITEMS OF CHOICE
OF WORKING CONDITICNS AND THE SUMMATIVE INDEX OF ATTACHMENT

Somers'D

CHOICE OF WORKING CCNDITIONS: ITEMS

1o 2. 3. Le Summative Index

ATTACHMENT _
Summative Index .08 .00 <03 ell «09

TABLIE III.5: RELATIONSHIP OF THE SUMMATIVE INDEX OF CHOICE OF WORKING
CONDITIONS WITH EACH OF THE SIX ITEMS OF ATTACHMENT

Somers! D

CHOICE OF WORKING CONDITICNS
Summative Index

ATTACHMENT
ITEMS: 1. <03
2. 0L
3e <03
Le «00
5. .08
6. 06

Summative Index .09




TABLE TIT.6: RELATIONSHIP BETWEEN EACH OF THE NINE ITEMS OF DISCRETICN
AND THE SUMMATIVE INDEX OF ATTACHEWNT.

Somers' D

DISCRETION: ITEMS

L. 2 3 ke Be 6o 1. B 2
ATTACHMENT
Summative
Inex 0L 09 .02 0L W06 05 W00 .07 =04

Summative
Index

°08

TABLE IIT.7 : RELATIONSHIP BETWEEN THE SUMMATIVE INDEX OF DISCRETION AND
- EACH OF THE SIX ITEMS OF ATTACHMENT.

Somers! D

DISCRETION
Summative Index

ATTACHMENT
ITEMS: 1. <03
24 +06
3e «03
Le <09
Se .03
6. -0l

Summative Index .08
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those based on summative indexes are negligible and may have
been due to chance in the first placé.

In sum, by developing indexes, hardly any information
was lost. By itemizing each of the indexed variables, not a
single item on the choice of working conditions, or on
discretion in work, related appreciably with work-attachment.
However, this procedure, by confirming the original
negligible or low associations, provided a check on the
hypothesized relationship between the variables on work-

related choices and work-attachment.

2. Work-Attachment, Teaching Orientations, and Friendship Items

Next, the relationship between work-attachment and
its concomitants is examined. Turning to table III.8, a
coefficieni of .03 indicates a non-existent relationship
between attachment and emphasis on student relations
(progressive orientation). The relationship between work-
attachment and emrhasis on subject-matter (traditional
orientation) is negative as expected, and in line with the
emphasis on student relations; but the cqefficiént of -.01
designates no relationship. Again, a coefficient of .07
indicates that work-attachment and an‘emphasis on discipline
and control(authoritarian orientation) are not related.

Table III.9 shows a coefficient of .14, a low positive

association between work-attachment and friendship with
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TABLE III. 8 : RELATIONSHIP BETWEEN WORK-ATTACHMENT AND EMPHASIS ON
STUDENT RELATIONS, SUBJECT MATTER, AND DISCIPLINE AND

CONTROL.
WORK-~-ATTACHMENT
High Low Nona
y 4 y 4 b4
EMPHASIS ON
STUDENT
RELATIONS: Much 54 48 50
Somers' D
Some 36 4h 43 :
.03
None 10 12 7
(N= 100%) (134) (42) (42)
EMPHASIS ON
SUBJECT
MATTER: Much 47 54 46
- 001
Some 52 39 51
None 1 7 3
(N= 100%) (133) (43) 41)
EMPHASIS ON
DISCIPLINE AND
CONTROL: Much 29 18 29 :
.07
Some 63 73 51
None 8 9 20
(N= 100%) (137) (44) (41)

*# Six no response cases on student relations, seven nc response cases on
subject matter, and two no response cases on discipline and control items

not included.
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TABLE III.9 : RELATIONSHIP BETWEEN WORK-ATTACHMENT AND FRIENDSHIP WITH
TEACHERS IN THE SAME SCHOOL AND OTHER SCHOOLS.

SAME SCHOOL

TEACHER

FRIENDS: Many
Some
None

(N= 10072)

OTHER SCHOOLS

TEACHER

FRIENDS: Many
Some
None

(N= 100%)

High

e

54
15
31

(135)

46

20

34
(137)

WORK~-ATTACHMENT

Low

4

50
21
29

(44)

42
21
37

(43)

None

Somers' D
33
.14
19 ’
48

(43)

49
12
39

(43)

* Two no response cases on the same school and one no response case on
other school items not included.
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teachers in the same school. However, the association between'
work-attachment and friendship with teachers in other schools
is negligible (.02}).

The evidence presented so far lacks stringency_éither
in disconfirming or supporting the working hypotheses;
however, before drawing any conclusions, further analysis

of the data»isAwafranted.

3. Relative Effects of Vafiables on Work-Related Choices

Concerning Model II, it was suggested that discretion
in work might affect woerattachment independent of the
effects of choice of occupation and choice of working
conditions. The following statistical requirements need to
be met in order to test this model:

1. Discretion should be related to both the choice
of occupation and choice of working conditions.

2. Both choice of occupation and working conditions
should be related to work-attachment.

3.a. When choice of occupation is controlled, the
relationship between discretion in work and
work-attachment should stand in the two partial
tables.

b. When discretion in work is controlled, the
relationship between choice of occupation
and work-attachment should stand in the two
partial tables.

¢c. When choice of working condition is controlled,
the relationship between discretion in work
and work-attachment should stand in the two
partial tables.
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d. When discretion is controlled, the relationship
between choice of working conditions and :
work-attachment should stand in the two
partial tables.

4, The decision as to which of the three variables

exercises a greater effect on work-attachment

will be made on the basis of the relative size
of the coefficients in the partial tables.

Already, the relationships among the three choice
variables and between the choice variables and work-attachment,
have been described, thus requirements 1 and.2 above have
been met; however, the information relevan to requirements
3 and 4 needs to be presented.

First,'fééuirement 3 is examined. The zero?ordef
correlation observed earlier, between discretion in work and
choice of occupation was .23; between choice of occupation |
and work-attachment was .11l; and between discretion in work
and work—attachﬁent, it was .08. Table III.10 shows that
when choice of occupationkis controlled, the relationship
between discretion in work and work-attachment in the two
partial tables is not in line with the zero-order éorrelation.
-Table ITI.11 shows that when discretion is controlled, the
relationship between choice of occupation and work-attachment
is in line with the zero-order correlation. Howéver, the
association between choice of occupation and work-attachment
remains low within the controlled categories of discretion.

Requirement 4 can now be examined. The zero-order



-89~

TABLE IIT,1C: REIATIONSHIP BETWEEMN DISCRETION AND ATTACHMENT,
CONTROLLING FCR CHOICT OF OCCUPATICN

OCCUPATICNAL CHOICE OCCUPATIONAL CHOICE
MUCH SOME,
Discretion Discretion
Much Some Much Some
Attachment: % % Somers* % Somers?
D D
High 70 66 0L 50 5l - Ol
Low 30 3 50 16
(N=100%) (46) (47) (32) (91)
TABLE IIT.1l: REIATIONSHIP BETWEEN CHOICE OF OCCUPATION AND ATTACHMENT,
CONTROLLING FOR DISCRETICN
DISCRETION DISCRETTION
MUCH SOME
QOccupational Choice Occunational Choice
Much Sone Much Some
% % % %
Attachment: Somers'! D Somers?
' D
High 70 50 20 66 5L el
Low 30 50 3L L6

(N=100%) (16) (32) ' - (u7) (91)




-90-

correlation between choice of working conditions and discretion
in work was .l4; between choice of wérking conditions and
work-attachment, it was .09; and between discretion in work

and work-attachment, it was .08, Table III.12 shows ﬁhat

when controlled for choice of working conditions, the relation
between discretion in work and work-attachment in the two:
partial tables reverses rather than staying in line with

tﬁe zero-order correlation; besides, withih-thé category
*working condition-gome choice', the size éf the partial

correlation between discretion =nd work-attachment increases

to ,ZS_as.compared to .08, between disecretion and work-.

attachment without controlling for choice of workiﬁg conditions.
Table III.13 shows that when controlled for discretion, the
relationship between choice of working conditions ané work-
attachment reverses rather than staying in line with the
zero-order correlation; besides, both of the partial tables
show low associlations between working conditions énd work—
attachment, compared to the negligiblg association originally

observed between choice of working conditions and work-.

.attachment.

From the summary of results in table III.14, it is
observable that all of the three choice variables are
intertwined and mutually contaminating; discretion in work

seems to be conditionally releted with work-attachment. How

e

R
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TII.12: RELATIONSHIP BETHEEN DISCRETION AND ATTACHMENT ,

TABLE
.CONTROLLTNG FOR guoICe CF WOREING CONDITIQIS
WORKING CONDITICNS UORKING CONDITIQIS
MUCH CHOICE soMe CHOICE
Discretion Qi§g£§§;g§
Much Sore Mach Some
Attachment: % % Somers™ - & % _ Somers
2 D
High 58 6l -.06 ‘ 7L L9 «25
ow = k2 36 - 26 - -
(N=100%) (55) (91) (27)  (51)
TABIE IIT.13: RETATIONSHI? BETWERN CHOICE COF WORKTJ_\IG CCNDITIO‘I&S AT.‘E)
ATTACHMENT, CONTR LIING TR DISCRETTION
DISCRETICN ’ DISCRETION
MUCH SOME
Working Conditions Working Conditions
Much Some Much Some
Choice Choice Choice . _Choice
Attachment: % % Somers"* % -4 . Some
' _D__ 2
High 58 70, _16 6L 19 .1
Low 12 24 36 51
(M=100%) (55) (27) (91) (51)

e




-92-

TABIE ITL14: SUMMARY OF THE RESULTS INDICATING THE RELATICNSHIP
BETWEEN ONE INDEPENDENT AND A DEPENDENT VARTIABIE
WHITS CONTROLIING FOR ANOTHER INDEPENDENT VARTIABIE

Somers! D wvalues

: CHOICE OF
CHOICE OF ' WORKING
DISCRETION OCCUPATION DISCRETION CONDITICNS
controlled for controlled for controlled for controllsd for
Occupational Discretion Working Discretion
Choice Conditions

Much Some Much} Some Much Some Much Some

U ATTACHMENT  LOL 0L 420 W12 06 7 26 - 2,16 -u15
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much of this contamination is occurring due to chance, is
not determinable at this point. However, the data anélysis
can be extended, rather than concluding prematurely that
the relationships between the varisbles are weak or sometimes
negligible. Assuming that the real strength of the relation
between these variables is being cancelled out, reduced, or
concealed by the intrusion of a third variable,_which:is
' sometimes called.the 'suppressor* variable, the scope of
the inquiry can be extended concurrently with ihe point
made earlier that freedom concerning work-related choices
can be defiﬁéd, or at least'undérstood,'in‘iheblightibf:
other variables. In extending the scope of data analysis,
these other variables which might intercede with the
relationship between the choice variables and work-attachment,
and work-attachment and teaching orientations and ffiendship
items, can be identified. Once that is done, some significani
gains can be anticipated in the general argument of this
study.

In the following chapter, some selected demographic
variables are introduced into the data analysis in order té

extend the scope of empirical investigation done so far.




. Chapter IV

EXTENSION OF ANALYSIS: CONTROLS FOR
DISTRICT SIZE, AGE AND SEX

The aim of this chépter is to take thé—analysis
previously done a step further, and by including three
demographic variables in the analysis, attempt to identify
conditions under which the relationship between choice of
occupation, choice of working conditions, discretion in work
and work-attachment appears with special sharpness. By taking
into account one or more key demographic variables intially
not included in the explanatory model, one can begin to
elaborate on the zero-order relationships (examined in the
previous chapter) and try to.answer the questions of "why"
 and "under whaf conditions” do the zero-order relationships
become more exact, thus more meaningful?

Methodologically speaking, the strategy by which one
ﬁursues insights beyond the iﬁterpretation of predesignated
or pre-data hypotheses and examines the data for new ideas
and-néw insights, is called daté-dredging,l to .use & phrase
which in fact stands for relatively flexible research
procedures. At this exploratory research stage, the use of
the éata-dredging strategy is important beczuse it helps us
‘ta evyolve the form of analysis, and consguently, enables us

to strive towards more confident data-based conclusions than

94)
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those possible:at.the level of zero-order relationships;’In
the course of this analysis, we hope to maxinize the
fruitfulness of the theoretical arguient of this reeearch
| by prowviding post factum interpretations'and *chance® . -
findings based.on.the serendipitj»principle»z }I_‘
The threevdemoaraphic variablesr— school district

1ve, age and sex < have been chosen because of thelr -
relevance to the generel argument of‘thls research. For
instance, biological characteristics such as age and sex
can act as limiting;faetors3 -
work-related choices which individuals experience.'By
dividing the present sample according to age and sex
categorles we will attemnt to define in this exoloratory

study the conditions under which ch01ces 1n certaln sectors

of work Tead to work-attachment. Thus, the contrlbutlon made

 by certain demographic var;ables to data analysis and)
interpretation, however intuitively selected,:anenld not‘

. be underestimated. Again, since schools are part_ef the
Iarger units such as school districts, it can be argueq that
district size is a useful variable. If this variable 1is
incluéed in a relationship explaining teachers’ sense of
freedom of choice and work-attachment, it might bring to
Iight certain noticeable differences among teachers. Perhaps

the size of the school would be of equal importance, but

for the degree of freedom of':_e.~
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not always are most'schools in a certain.diStrict' receptive
to social research, hence the number. of schools participating -
and the mumber of teachers responding liﬁit the use of school .
size as an intervehing variable. No douﬁt;'the éiZe,df,the
distriet is a crude measure of differentiation than school size
would be, but the restrictions of the small sampleﬂin this ~ |
_study could not be off-set; hence attention is given.fb
vschool district size. . - ._ o

In sum; two exploratory questions guide this analjsis}_
One: In what manner are the demographic-variables related
‘to either the_indepéndent variables (work-relafed choices)
or' the dependent variable (work-attachment) or both? Tt shbﬁld
be noted that this is a necessary question EecauséAthe kind :
of elaboration of zero-order relationships-suggésted above

can be viewed as a sequence of steps, which proceeds by

rélating the demographic variables individﬁaliy withfthé

- independent and dependent variables before_the formef
variables are used as the control variableé. The éecoﬁd
question deriving from the first one, forms the main focus

of analysis in the following pages: Are there any jéentifiable
or propitious conditions creaied by the demdgraphié variables
under which the weak zero-order relationships are perhaps
strengthened or altered? (By posing this question, we are

in fact avoiding the misleading conclusion that the absence
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of a strong relationship between ﬁariables eonoerning work—-
related choiceS"and4WOrk-attaohment observe@;inithe previous(
chaoter, is real 4) IA | | | |
In 11ne with the sequence of steps whlch we must

follow in this analys1s, the three oemocraohlc varlables

(i. €., d*strlct size, age, and sex) were related to the
three work—related ch01ce varlables and work-attachment " The
follow1nc results were obtained: (a) Ch01ce of Occuoatlon o

and district 31ze showed a necllglble assoc1atlon' ch01ce

of occupation and age showed a low association ( 1u),

- favouring the young teachers (ages 22 to 35) rather than the
0ld teachers (ages 36 to 6S); and choice of occuoatlon and
sex showed a Iow association (.18), favouring women'rsther
than men teachers; (b) Choice of’ﬁorking Conditions showed
an association with each of the,ihreeademograohiclvariahles
that did notvexceéd .O6°'(c) Discretion in WOrktsh6wed an
association with each of’the three demovraphlc varlables that
was .07 or less; and (&) Work—. ttachment showed a.negllglble

assoc13tlon of .09 with a age, favouring the old teachers; but

the association with each of the two other demograohlc

* A11 associations are Somers’ D associations. In the 11°nt
of conventions listed in Chapter III, an association of
.09 or less is negligible; of .10 to 29, a low asscciation;
of .30 to .4£9,.a moderate assocwatlon, and so forth. Thus
the Judgement on an association in this context is con31stent
with the corventlons already listed.
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variables did not exceed .086. As can.be noted, almost all
these associations are negligible, but when the data were
retabulated by using the demographic variables as control
variables, some.intefesting findings emerged which will now

be presented and analyzed.

Y. Choice of Occupnation and Work-Attachment

Table IV.1 shows the relationship between choice of
occupation and work-sttacnment under controls for district
size, age and sex. V

In this table, by controlling for sex, the amount of
associatioh displayed in the two pertials is differeﬁt. For
women, the strength of relationship between choice of
occupation and work-attachment is indicated by a Somers® D
of .32 (a moderate association) which shows an increase of
seventeen correlation points over the zero-order aSsociation'
of .15 (see téble IV.4). Again, within the two controlled
categories of age, the association between choice of

occupation and work-attachment is altered. For young teachers,

the strength of relationship between choice of occupation
ané work-attachment is indicated by a Somers”™ D of .25

(a low association) which displays an increaée of ten
correlation points over the original zero-order association

*» ; . . . - \
of .15. Zut when district size is controlled, the smount of

* By using average percentage differences on the "high" work-
attschment percentages across the two partial tables, the
relative influence of one independent variatle, controlling
for the other, can also be determined.s
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Relationship Between CHOICE OF OCCUPATIO) and WORK-ATTACHMENT

Table IV;lz
: Controlling for District Size, Age and Sex.
SMALL DISTRICTS LARGE DISTRICTS
Choice of Occupation Choice of Occupation
Much Some Much Some
(@ ) ¢9) (z) .
Work- Somers ' Somers'
Attachment: ‘ D D
High 67 51 72 57
- j .16 .15
Low 33 - 49 28 . - 43 -
6] (57) (69) -(36) (54)
YOUNG OLD
Choice of Occupation Choice of Occupation
Much Some Much Some
(%) (%) z) (%)
Work-
Attachment:
High 68 43 69 61
«25 .08
Low 32 57 31 39
'4_QM(N) O ) (54) (53) (39) (70) .
MEN WOMEN
Choice of Occupation Choice of Occupation
Much Some Much Some
(%) (%) (%) )
Work-
Attachment:
High 67 58 71 39
.09 .32
Low 33 42 29 . 61
N)

(58) . (95)

(35).

- (28)
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relatlonshlp between choice. of occuﬂatlon and work-attachm-nt
displayed in.the»two partials remalns the same as the orlg;nal
' zero—order association of .15. waever, for men and.for old'.
teachers, the dlrectlon of the relatwoﬁshlp between ‘choice

of occupation and work-attachment is not contrary to our
expectation but the size of‘the association suggests only &

| negllglble relatlonshlp. Thus, the orlglnal zero-order
.'assoclatlon between ch01ce o? occuoatlon and work-attachment
is altered or strenothened notlceab ly only 1n case of §3233 

~and yo g teachers.

'2 Ch01ce of‘Worklnv Condltlons and Work—Attachment

In table IV.2, under controls for distriect size, age
and sex, the size of Somers' D associations between choice
of working conditions and work-attachment for teachers in

small dlstrﬂcts (.12), for young teachers (.r4), and for

-men teachers ( 11) as compared to the zero-order a33001at10n L
of .09, display only a weak relationship without adding any.
_noteworthy improvement to 1its strength. For teachers in

1arge distriets, 0ld teachers, and womenAteachers, the
association between choice of working“condifions and work-
attachment is not more than .05. Since the strength of the
relationship is determined by comparing the size of the partials
with tnat of the zero-order association, it can be concluded
that controlling for the demographic variables fails to bring -

about an improvement in the relation between choice of
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Table IV.2: Relationship Between CHOICE OF WORKING CONDITIONS and

WORK-ATTACHMENT . Controlling for District Size, Age and Sex.

SMALL DISTRICTS

, Choice of
Working Conditions
Much Seme
(%) 2)
Work-
Attachment:
High 68 55
Low 32 -~ 45
| (37) (94)
YOUNG
Choice of
Tt Working Conditions
Much Some
(2) (2)
Work-
Attachment:
Righ 67 53
Low 33 47
i (33) (78)
MEN
" 'Choice of
Working Conditions.
Much ~ Some
) @)
Work-
Attachment:
High - 71 60
Low 29 40
(41) (119)

Somers'
D

A2

14

.11

 LARGE DISTRICTS

~* Choice of -
Working Conditilons
Much Some
- (%) (z)
68 : 63
32 . 37
(22) (71)
OLD
Choice of
‘Working Conditions
Much Some
(%) (%)
69 64
31 36
(26) : (87)
WOMEN
" Choice of
" Working Conditions
Much Some
(Z) B ¢9)
61 56
39 44

(18) (46)

005

.04




~102-

working conditions and work-attachment.

3. Discretion in Work and Work-Attachment

When the relationship between discretion in work and .
work—attachment is examined under controls'fof the demographic -
variables, table IV.3 shows that for teachers'in-sggll |
districts, Somers' D associatibn of .20 disnlays an
'vlmprovement 1n the strencth of the relatlonshlp as compared
to the zero-order'assoclatlon of .07; honever, for teachers

in large dlstrlcts, the low association of -.12 is contrary

to our expectation suzgestlng that with less dlscretlon in
work, old teachers are likely 1o indicate Q_g_ work-attachment. 
' These differential results in the amount and dlreetlon of
association displayed in the two partiels cancel.each ether
out 1n the original relatlonshlo, nevertheTess, controlllng
- for dlstrlct size performs a useful function in maklng the
zero-order relatlonshlp between discretion in work and work— :
attachment suspect. | | B '
Table IV.3 also shows a Somers® D of .loifer-zgggg
teachers, indicating an increase of three correlation points
-over the zero-order'associetion of .07, an inéfeese which
-1s of no consequence concerning the strength of relation
between discretion in work and work-attachment. Controlling
for sex does not bring out any clarification in the original

relationship between discretion in work and work-attachment.
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Table IV.3: Relationship Between DISCRETION IN WORK and WORK-ATTACHMENT,
Controlling for District Size, Age and Sex.

Work-
Attachment:
High

Low

(N) |

Work-
Attachment:

High

Low

O

Work-Attachment

Attachment:

High

Low

(x)

SMALL DISTRICTS

Discretion
Much Some
() ) Somers"
D
7; 51 .20
29 49
(49) .(82)
YOUNG
Discretion
Much Some
¢9) (Z2)
63 53 .10
- 37 47
(41) (70)
MEN
Discretion
Much Some
(%) ¢4
67 60 .06
33 40

57 (103)

LARGE DISTRICTS

Discretion
‘Much Some
(%) %)
56 69
44 _ 31
(32) - (61)
OLD
" . 'Discretion
Much Some
(%) Z)
67 64
33 36
(50) (73)
WOMEN
" 'Disceretion
Much Some
() z)
62 55
38 45
(24) (40)

Somers'

-.12

.03
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In summary, all the important observations made so far
can be put together by reviewing the zero-order and partial
associations provided in table IV.4. This table shows that

high work-attachment is linked with high choice of occupation

for (a) women teachers, (b) young teachers, and for teachers
in (c¢) small and large districts. High work-attachment is

~also linked with high choice of working conditions for

" (a) teachers in small districts, (b) young teachers, and
“(c) men teachers. Again, high work-attachment is Iinked

with high discretion in work for (a) teachers in small

districts, and (b) young teachers; there is an inverse
relation between discretion in work and high work-attachment
for teachers.in large school districts. Ah interpretation
of these findings in light of the working hypotheses of this
'iesearch and the general ideas pursued in ‘the previous

chapters is provided below.

4, Interpretation

To recapitulate, the original working hypotheses were
cancerned with.thé ralationéhip between the following
variables: (a) choice of occupation, (b) choice of working
conditions, (e) discretion in work, and (&) work-attachment.
In the course of analysis, the three demographic variables
have Zexzonstrated more accurately when and where significant

deviations from the original statement of relstionships might
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Table IV.4: Summary of Associations (Somers' D) Between Work-Related Choice Items and Work-Attachment -

when Controlling for District Size, Age and Sex.

Paired Zero-order DISTRICT SIZE AGE SEX

Variables " Association Small Large Young 01d Men Women

Choice of Octupation _
and Work-Attachment .15 .16 .15 +25 .08 .09 .32

Choice of Working
Conditions and .
Work-Attachment .09 .12 .05 14 .05 .11 +04

Discretion and

Note: ALl variables were dichotomized for comparative correlational purposes.
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be expected to occur. Stated Qifferently, the original
statements of relationships between variables must now take
cognizance of at least one demographic variable which.caﬁ be
either the school district size in which the.respondents are
located, or it can be the age or the sex of the respondents.
The findings demonstrating the influence of the demogréphic
variables on the choice variables and work—a%tééhméhf-ﬁéve -
confirmed the assumpfion made in Chapter I that freedom of”
work-related choices can be understood only with reference
to the characteristics of those who make the choices or the
social contexts in which the choices are made.

To. further elaborate on the foregoing statement, the
fiﬁdings pertaing to each combination of variables dictate

separate interpretations.

(a) Sex - Choice Ttems - Work-Attachment: A plausible
interpretation can be given to the finding that the |
combination of being a woman and having a relatively high
degree of choice concerning occupation 1s associated
positively with high work-attachment (tables Iv.l and IV. 4).
It should be noted that we stress the word "plausible” as
the interpretation that follows is a post factum

interpretation.

The societal definition of being a woman(a fixed biological
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charecteristic), tends toward excluding her from 'achievement
statuses' and to restricting her to routine statuses (marriage
and family). Once this sex-line segregation takes place, a
woman faces a life-long pattern of experiences confirming the
original definition of_her role.

Today working for remunerations outside ihe home has become
an aécéptable alternative for:women; however,>the fact that it
may not be the first choice on their list of priorities is a
different question. In the world of work dominated by men,
teaching offers attractive prestige and money compared to other
jobs available to women. But achievement in teaching does‘not'
open other areas for achievement, i.e., the span of their
occupational choice reiative to men continues to be limited.
(Their achievement in one area of life, occupation, might even
eﬁtail a reduction in their conventional "feminine" statuses
entitling them to certain courtesies, e.g., independent and
articulate women especially those who speak out for greater
equality between the sexes, are stereotyped as "brainy” and
"bossy" and are not shown the courtesies which are shown to
more deprendent and conventional women. Among dual-career families
a wife earning more. than the husband feels ﬁncomfortable for
having taken-over the man's role and depends on her husband
£or constant reassurance that she does not have the dominant

role in the house, a role which has been the ma2n's prerogative.
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Some casual observation suggests that in organizations where
both men and women are employed, some wozen would not waht to
be promoted because they could not stand to "give orders" to
men and feel that men are not going to like them for being the
bosses. These instances are jllustrative but insufficient and
consicerable more systematic research is needed to develop the
point fully as to what consequences follow from women's-
achivement statuses.)

Women are usually found in clerical and éervice work, the

lowest levels of management and the less prestigious, lower-paid -

"women's" professions - elementary education, nursing, social

work and librarianship. As sex-typing of jobs has been
challenged, women have become taxi drivers, Jjockeys, gas-station
attendants, and construction workers. In other words, occupationé~
considered unsuitable for women have opened up to female
recruit;ent, though these trends of change iary-enormously from
period to period and country to country.6 Such trends, however,
are likely to enhance the sense of achievement status for women
and may consequently intensify their work-attachment. Thus the
finding reported above, concerning women®s high work-attachment
linked with high occupational choice, suggests that perhaps
women, relative to men, tend to make the most of what they are
eble to achieve in the world of work.

It should be noted that special consideration ought to be



-109-

_given to the process of occupational éhoiCe bty women. So far,
most work on the problem of occupational choice has been confined
to men and little systématic attention has been given to the
different factors which operate for women by virtue of their
sex-role definitions in society. It is not sufficient to assume
that extrinsic rewards (e.g., income) of an occupation are enough
v1n 1nf1uen01ng occuoatlonal ch01ce. Thls has yet to be shown
emplrlcally because the ev1dence prov1ded by Turner suggests '
that the significance of extrinsic and intrinsic rewards
(e.g., personal satisfaction) may differ as between men and
ﬁbién.7-Among the factors, oronosed by Psathas as nartlcularly
relevant for women®s occupational choice are the following:
.(a)dthe réting of the occupation by wozmen; (b) their pebception
of how eligible males rate that occupation; and (c) their
perception 6f how eligible males rate the women engaged in that
particular occupation8 - this mode of reasoning combines marriage
and family with a job.outside the home and both become important
elements in the process of occupational choice for women.
For the tinme belng, these points are to be accepted for their
theoretical ingenuity, as data amenable to adequate analysis are
not yet available.

As the sex—typihg of occupations is becoming flexible, wofking
for morey outside the home is nct considered a tregedy; it is

an acceptable alternative even though one may find a woman who
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can write that:"I am fortunate to be a woman, because that makes

it easier for me to reject the tyranny-of "work"."g However,

the evidence that our women respondents have supplied concerming
high work-attachment contradicts some of the findings accumulated
by Simpson and Simpson to the effect that women show low career

‘ 10

commitment, lack of ambition, and lack of occupational community.

Since the finding on high work-attachment and high 6ccupationa1

" choice is contingent upon a smell sample of women teachers, it

cannot be pulled out of its context through over-interpretation.

Perhaps the remarks by one teacher best illustrate the finding

-reported above:"I have done office work, selling and play

productions but teaching is the hardest, but the most rewarding -
though not salary-wise.” It may be that women envisage wider
application of their skills and they envisage possibilities of
change; it may be that being a woman is not concomitant with a
differential perception of the world of work; or may be the
acquired skills, competence and expetise are not differentiated.
according to sex-types. It may be that feelings such as these
predispose women  to show high work-attachment. ‘
Concerning choice of working conditions, we observed in
tables IV.2 and Iv;4 that for women the association between
choice of working conditions and work-attachment was negligible,

while for men,the association was low (.11). For one thing, a

large proportion of both women and men felt most constrained
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~about working conditions. But are there reasons to which

differentials between women and men on choice of working
conditions can be attributed? Are the perceptions of these

choices different as between women and men? These questions cannot
be argued adegquately because it is impossible to suggest that
there is something in the structure of schocl organizationé

which diéériminates against women in a way that they tend to have
éhoiees with'regard to the school district and the school they
teach in, the subjects and the grades they teach). If the matter

pertained to women in industry, there is evidence epllected by

Merchak that on job-control measures such as choice over task

content, control over pacing and sequencing, control over quality
and quatity of daily work, subjection to direct supervision,
amouﬁt of discretion in work, and spatial arrangements at work,
women were over-represented st the bottom of the scale(lack of .
control) and men were over-represented at the top of the scale
(high level of‘control).11 Theré is no such evidence to suggest
that women teachers as compared to men, are more often assigned
to teach subjectsvin which they have not gpeqialized. However,
there sre other instances in which women teschers feel left out;
for instance, in the administrative structure of the publie
secondary schools, men tend to cluster in the highest positions;
this wonld be true even when one took count of positions of

heads of departments in schools, vice-principals and principals.

Rl ar it o !’W-_,F,Iwrr- A o L
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Since in most schools at the Jjunior and senior seconlary level,
women teachers are in samll numbers, it is not unusual to find

a situation in which women teachers defer io decision-making by
men teachers; sometimes, women teachers are Just informed of the
decision which has been made by the principal even though it
might be a decision which affects the teacher concerned directly.

In other situations, women teachers tend to withdraw from active

“'involvement in the school affairs and attempt to concentrate on
their work in the classrooms. However informative these instances
might be, since they are baséed on the casual cbservations of this

=researcher during the data collection stage, they cannot be

interpreted stringently. It could not be said on the basis of
these instances that within schools, women's low sense of choice
concerning working conditions is deterzined on sex-lines. Perhaps
the finding on women ieachers' sense of low choice in working
conditions and low.work-attachﬁent sensitizes us toward a
phenomenon which desrves independent study. This phenomenon is
best i11ustrated by the intimate account of a black, Jewish,
woman lawyer who describes herself as "thrice damned” in the
practice of law.'Her'illuminating'agcount demonstrates how
multiple aseriptive attributes can represent jarring status
"contredictions” in the "grey world of professionalism".lz

Concerning discretion in work, we found in tables IV.3 and

IV.4 that being a woman or a man and having little sense of
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discretion in work makes for little work-attachment. The negligible
association between discretion in work'and work-attachment was |
contrary to our original expectation that exercise of discretion
in work is associated positively with work-attachment. The
assumption'underlying the hypothesis on discretion was that for
teachers, exercise of discretion in work constitutes an
~=- .z —acknowledgement of their comptencies, skills and expertiSe;_that
this acknowledgement is gratifying to them, and that it predisposes
them to indicate high work-attachment. While this assumption is
' weakly supported bqth for women and men teachers, the data show
Seesie— 5 3t women teachers as compared to men, have élightiy'smallerf
proportions on high work-attachment when their discretion in work
is low (table IV.3).

In attempting an interpretation of the findings both about
men and women, perhaps the notion of "motivation™ to exercise
discretion can be explored. Motivation to exercise discretion
has been considered as a relevant variable to the exclusion of
variables such as salery differentials, differences in amount of
training received, and subject-area specialization. The principle
of exclusion consists in the simple consideration thaf any
@ifferences between men and women on these variables do not

exist such that any one of theses variables can have a differential

jnfluerce on the exercise of discretion. Since motivation is a

complex veriable, its various underpinnings cannot be treated
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extensively; however, it can be regarded as only a partial
determinant of the findings concerning discretion in work.

It is conceivable that there are differences in the abiiities
of individuals to exercise discretion; both education and
experience produce such differences. In addition, some individuals
are more tolerant of risk and ambiguity ﬁhan'others. And such

;égefeenalieﬁefeeteriéfiesiefwiﬁaividdéls-mix with the situations
in which they do their jobs and at the same time exercise
discretion in work.

Turning to the Jjob context, it may be observed that cultu*al

”m;;-;profe551onal" horms dlscoura ge 1nd1v;auals ffEm "gambllnc" '
with the lives of others, regardless of what they do to themselves,
or how they.manageAtheir oWn affairs. Thus if teachers employ
objective tests and if'they assign low grades to students on the
basis of the results o; these objective tests, they can exonerate
themselves from the consequences of errors of Judvement If‘ln
turn these low grades affect student careers adversely, it would
not be attributable to teachers' evaluations. In other words,
teachers are likely to evade discretion to the‘extent that they
believe that the consequences of errors are falling on the
students, and that the exercise of discretion is not to their
advantage. For teachers, reliance on objective tests, as opposed
to take-nome assicnments or essay tyre exams, does not mean

the elimination of discretion, but rather the elimination of
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some of the alternatives which might otherwise be considered.

If teachers avoid those decisions which are likely ta affect
students* careers adversely, it is an indication of their work-
attachment, i.e., they have internalized the norm oflresponsible
service to their students. They would rather err on the safe
side than make decisions on inconclusive evidence.

Wlthln the ceneral ar~ument presen ted above, the soc1etal
deflnltlon of belng a man or-;;ﬁan can come 1nto nlay too. WOmen,
as opposed to men, are believed to have a’ compllant' dlSpOSltlon'
within certain schools, they defer the decision—maklng*to men

T T————teachers who tend to cluster in administrative p031t10ns. It may
be that the societal definition of being a woman reinforces
experiences within the schools in a way that womén teachers will.
tend to internalize a conforming attitude toward teaching. Is
Iittle sense of discretion in work for women, 2a way of demonstrating
their low tolerance of pisk, ambiguity, and uncertainty? A
counter-example would be a situation in which the job situation
permits no discretion, but the individual is tempted to exercise
it because within the organization, it is the exerc-ise‘of
discretion which hastens mobility; it would thus be a symptom of
"aggression"” and desire for "success", more in kéeping with the
charactesristics which men are supposed to show.

Exercising discretion in work within the school organization

is partially determined by how the principal administers the.
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school. Concerning choices in curriculum modification, one
teacher had written in the questionnaire that there is "no
choice, officially???". Concerning most of the questions tapping
discretion in work, another teacher had written the comments:
. . J"because of our principal . . . is largely "much choice®;
however, I have been in schools where 'no choice' would apply”.
“+li77-  The content of the teaching practice is another determinant
of whether or not a teacher will exercise discretion in work.
For instance, eoncerning the choices in modifying evaluation
_wA_ggandgrds, oneiteacher”wrotgz"To a large extent,'acadgmic )
Aéiandafds are set b& cﬁrriculﬁm requirements. Unless certain

areas are successfully completed, how does one honestly move a
student to the next level?".

From these remarks by some teachers, it is understandable
that there is'a spatio~-temporal dimension to exerciéing discretion
in work; and this dimension can affect the work of all teachers
regardless of their gender. Unfortunately, this dimension cannot
be used to throw more light on the problematics of discretion
because it is not present in the indices of discretion used in
this research. waever, it seems lixely that in order to achieve
a clear understanding of the conditions under which discretion
is exercised and conditions under which it can be exercised, a
longer list of teachers® activities would be required than was

used in this research.
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The point of the matter is that teaching as a job is to some
extent a non-routine Jjob requiring Jjudgement on the part of those
praticing it. There is room for teachers, both women and men, to

monitor their work and seek to include teaching practices and

curriculum goals which are congruent with their personal priorities.

When they are seen to formalize procedures, or to rely on some
precedents and objective evidence in accomplishing their
trying to control their work. This control over their work in

turn determines their task performance. And teachers cannot

.. _ignore task performance because their rewarés, both material and

non-material, come about through the quality'of_iheiriperformance;‘
. There is another angle from which the finding on discretion
i work and work-attachment can be examined. A guestion can be
raised as to whether or not there are differences between men
and women concerning occupational aspirations or the'?ursuit of
careers? It is a possibiiity that there are differences beiween
men and women because presently the administrative structure

of schools at the secondary level is representea by male

. employment; men teachers move into administrative positions,

whereas women are believed to be interested in Jjobs and not
careers. This generslization about women is not based on
@ifferertiials of demonstrated competence, abilities, or

managerial qualities, but on a stereotype of their work habits.
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If these assumptions about the work habits of women and men
were true, the differences between them concerning high discretion
in work and high work-attachment would be more pronounced than
they tend to be in the data presented in table IV.3.

Whatever slight differences in proportions exist between men
and women on high work-attachment and high discretion in work,

sex as a varlable does not. adeqaately exnlaln_those ulfferancns..;w“:_

It can only be concluded that = controlling for the effects

of sex on discretion in work and work-attachment has neither

suouorted nor 1nva11dated the worslng hynoth=31s that proposed

“a p031t1ve assoc1at10n Eetween dlscretlon 1n»worﬁfand WOrk"‘ff'i:fT”fT
attachment. Rather, the analy51s has glven some weak ezzv.pu':Lc:aJ._fT
support to the analysis of the connection between discretion in
workx and work-attachment by demonstrating;thé necessity of‘using
more strlncent 1nd1cos of dlscretlon in work. :

To recapitulate, the interpretations of flndlncs along
sex-lines are post factum, hence only plausible. But there is
no denying the fact that the introduction of sex in the analysis
has clarified substantially the working hypotheses and the general
argument of this'study that freedom of choice concerning
occupation, working conditions, and discretion in work produces
high work-attachment. The findings reported above have indicated

that the span of work-related choices is limited, and partially

determined by sex.
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(b) Age - Choice Items - Work-Attachment: For young teachers,

we found a positive low aésociation between: choice of occcupation
and work-attachment, choice of workiﬁg conditions and work-
attachment, and discretion in work and workfatiachmenf;;for the -
0ld teachers, the associations were consistently negiigible
(table IV.4). An explanation follows.

A multitude of rights, obligations, privileges, and duties -
come to mind when one talks about the ascriptive status of the
*young® or the 'old'. A further reflection would bring to mind
the dlfzerentlals,between the young and the old, of alert“vss to

'Tcompetltlon, the 1mnortance of appearance and achlnvemeng (of

goals of success, happiness, and progress), tne capacity to deal

with stress and change, and so forth.

Our~&1st1nct10n between the young teachers and old teachers
does not rest on any such consideration; however, the dlfferentlals
associated with each category can bear upon the interpretation
of the findings. All teachers, 36-years o0ld and over were grouped
as 01d; and all those 35-years old and under were grouped as
young. This cutting point was used to approximate a 50: 50 sollt 3
between the two catecorles' but the dlst’ﬂcthﬁ needs to be
remembered in interpreting the findings, lest misleading
conclusions are reached.

7net does it mean to be a young teacher; especially when

one has made the initial choice, taken the training, and accepted
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a teaching job? It is not too hard to imagine that during the
first two years of teaching, performance is the single most
important concern of the working teachers. For them, this
performance includes their teaching methods, their ability to
communicate with students, and to plan lessons. The school
principal, a representatlve of the school board other than the
1i5-;w~7'-pr1nc1nal and sometlmes the departmental head are all 1nvolved
in determining whether or not teachers ars performing well. |
Teachers' retention in the school and the school district, and
- the concomltant rewards accruing to them d=pend entlrely on the
T "satlsfactory performance of their &any duties. It 'is not unusualkﬁ
for new and young teachers to direct and concentrate their
energies at those points where effort makes the largest difference
in their performance, and in their totel rewards. If their
performance is judged unsatisfactory, their employment elsewhere
is threétened. In other words, youn teachers-cannét be entirely |
unconcerned with the goodwill of their employers, especially
during the initial few years of their teaching career. Since
they want to ‘*make it through' with their first assignment, they
are usually enthusiastic about their job, 2nd that enthusiasm
perhaps makes up for their lack of experience in teaching. It
is not unbecoﬁing for teachers to make compromises concerning
working conditions during their probationéry period; since they

are not as yet deepnly grounded in their work in a particular
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school and a school district, they may continue to envisage
possibilities of change. As to the exefcise of discretion in
work, it comes about only when teachers have graéped the nature
of their duties, understood the climate of the school in which |
they wprk, and gained some on-the-job experience.
Stated briefly, it is not unexpected that young teachers

:jif .. as opposed to‘old-teachers will‘demonstrate high,wo:k:éttaghment
while showing at least some choice concérning occupatibn; working
conditions, and discretion in work. To illustrate, one teacher

had commonted in the questionnaire:"I am new to teachlna - still

- -»“~“w~fee11ng my way the clash of 1deallsm and reality, etc.". Another
teacher " had sald."I may put more energy and enthusiasm into the

two. classes I teach” - this teacher also had some student
counselling to do.

On the other hand, teachers who have been long in teaching
experience a degreevof'reduction in their energy inputs and
enthusiasm, which is by no means an.uncomﬁon expefience, as one-
teachers illustrates:"After 2000 lessons how *motivated® can a
huzman being feel .....". Another teacher who had taught elementary
school, Jjunior secondary school, and who was teaching senior.
secondary at the time of data collection, wrotevthié comment on
the questionnaire:" ... teaching as a profession is much more
demanding today than it was when I began my career. There are

more demands and responsibilities placed on the teacher". Energy
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and enthusiasm are the iwo ingredients‘which pefhaps make the
difference between the inputs of o0ld and ybung teachers, and
which consequently affect their work-attachment.

In the light of the above presentation, it can be said that_
the inclusion of age in the analysis brings about a clarification
in working hypotheses of this research even though thé effegtathat
" ‘age has on work-attachment is nét:substantialo,Fuﬁthgrgore,ﬁif;i
the argument is stfengthened that if freeaom of’choice in certain
sectors of work is being studied, thén it ought tOfbé.Studiéd '
together with the age or length of experience of those who work,

' because the data of this reéeaf;ﬁ.have i;éic;;géfggggwégeimiées -
with freedom of choice to produce work-attachment. Such a mode
of inquiry will allow for specifying the conditions under which
a working hypothesis holdsand thereby becomes a little more

. precise ‘than its earlier formulation.

(¢) District Size - Choice Ttems — Work-Attachment: For

teachefs working in small districts and in large districts, the
association between choice of eccupation and work-attachment was
positive and low and was about the same size; The association
between choice of working conditions and work-attachment was
positive and Iow for small districts but negligible for large
districts; and the association between discretion in work and
work-attachment was positive:but low for small districts, and

the associztion was negative and low for large districts.
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To make these findings intelligible, it is necessary to
describe in some detail the nature of ;district size5 as a
variable. As the relative influence of two'variables-(district-
size and choice items) 'iIs being evaluated on one variable,
work-attachment, some caution is required in interpreting the
meaning : Of“"the"small districts and large districts.

'_ It is worth emph33121ng'that revlonal dlfferences .among
school dlstrlcts are not only larce and 1mportant but also |

multi-faceted. The school districts arevdifferent from each

other on several dimensions simultaneously: for examnle, location

&—r:;:?:zzturban - ru*al, or dlstance from big urban centres) %ealth,'

“~Isize (rumber of.students, or schools), cllmatlc conditions,

numbéf of specialist teachers employed, retention of teachefs,
and so forth. |

In this study, the characterlzatlon of 'small districté'
and 'large districts" is not very rigorous; 1t is based only
on the number of schools in the district and the relative distance .
from metro-Vancouver. These indicators of distinction between |
districts would serve to provide an interpretation 6f the effect
of district size on work-attachment, an<effect‘which cannot be -
over-exphasized because of its intuitive character.

While Journeying through the small districts, it is not
surprising to find teachers ass‘gned to teach subjects not

necessarily in keeping with t“elr areas of specialization because
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fewer teachers are available to cover all the subjects offered.
Again, it is not unusual for smaller districts to tend to employ
teachers with minimum qualifications and little experience. Thais
happens more as a matter of expediency; especially if the
districts’' climate is harsh because not many people choose to
teach in such districts. If a district is both remote and

fﬁ;‘;nuj};qlimaticaliy harsh, it might show a high rate of teacher

. turn--over;13 howefef, this is by no means a geﬁeralization
because exceptions to such a tendency can be found. The internal

atmosphere of the schools, the way the pr1nc1pals conceive of

= g*thelr role, and the strlctness with which rules and reculatlons

“are enforced in the schools and the district, are the chief
determinants of the performance of teachers in their wofk.

In addition to these obJect1ve con81derat10ns resardlng
dlstrlct 31ze, a mention should also be made of the suOJectlve
aspects involved. For instance, what about the feelings of"
teechers-in such districts towards their role-conceptions and
performance of teaching duties? What will their feelings be if
they were faced with unemployment? #hat will they do if they
had 2 jeb to do but not the kind of jeb that they would like
to have if they had a wider range of choices? Whereas large
districtis can offer several amenities of life, teachers in small
districts think of other compensations, as one teacher put it:

*"T Jike the kids in the small schools”.
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Very early in our presentation (Chapter I), it was indicated
that perceptioné of choice of occupatioﬁ and working conditions
are influenced by what people want and what they can get; |
therefore, it is not inevitable for people to have a sense of
freedon of choice deriving from the actualities of experience.

If teachers in smaller districts do not find working conditions

public ennouncement of their dislike. The same could be said
of teachers'iﬁ iarger districts. Thus, it is understandable '
'that“teachers cannot remain entirely unconﬂerned.w1th the
goodwlll of their chlef employer, the district. (To arguse

otherwise requires a capacity to deny the 'reality' theat goés

- well beyond ordlnary psychologye.)

What is deserv1ng of note here is that, by and 1aro'e, teachers
accept quite a lot in their schools and school districts-which. .
they do not approve 6f wholeheartedly. Liaybe.they find it
dersirable to have a variety of choices in their teaching practice,
opportunities for employment, ease of tranéfer from one school
to another; but if they do not have as many choice as they would
want to have, then perhaps they get used to not having them, and
adapt to the conditions prevalent in their schools and districts.
It is unlikely, therefore, that freedom of choice in certain

sectors of work will have the consequences attributed to it - those
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of high work-attachment, unlese certain ether conditions are
present., | -

A point can be made that diversity within the school
districts can be explained in objective terms, as was done
above, but it also has to take account of the'variaiions,'
however occa81onal and infrequent they may be, in the way in

-73‘-;~;~wh1ch teachers conceive of that.dlve sity. haybe thls dlver31ty
| B —ﬁ’es not a- determlnant,of thelr work-attachment but a perloheral

condition whose influence is mitigated by certain other

compensatory conditions.

a reflection of the limited opportunities of moving out of the

school or school district. The necatlve low association between
dlscretlon in work and work—attachment.ls 90551bly ‘the effect '
of district‘size, as Anderson has reported that the larger the.
'siZe‘of the school, the more bureaucratic is the control of.the
employees - though this does not’rﬁle outAcompletely the instances
of individual discretion. (His observation would epply to the
school studied in this sample because larger schools are found
in largzer disiricts.) Anderson has also reported that the
commitmant of employees varies inversely with the number of
bureaucratic rules; to do their Job, teachers need not be
committed to educetion in a professional sense because lesson

plans can be prepared according to specifications, prescribed
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currlculum guides can be rigidly followed, gradlng procedures

can be carried out exactly, and teachers may make 11tt1e or no
effort beyond what is required of them. Furthermore, teachers,
who find it impossible to realize their expectations will tend

to abandon their professional orientations and will accept a

more rewardlng bureaucratic or1entat10n.13

'ﬂ;fgféf' e should hasten to add that our data do not dlrectly
suggest the kind of 1nference or interpretation that we have
attempted. It is not an unlikely interpretation though;'considering

the fact that the 1nternretat10n is post factum, and transcends

PP ..»-.....-—,_.

3?'"“”"“the'cond¢tlons wnlch our worklnc-nynotneses did- not 1d°nt1fy.

. introduction of_dlstrlct size in the analyszs, especially

Z=?

the findings reported above, has indicated that certain important
_,.influences can be exerted by a variable which was considered as
peripheral to the original statements of relationships bet&een
certain variables. - |
Next we will turn to an extended analysis of the two faces
of attachment ané how work-attachment is linked with friendships

emong teachers and the three teaching orientations.
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Chapter V

EXTENSION OF ANALYSIS: THE TWO'FACES OF
ATTACHMENT UNDER CONTROLS FOR DISTRICT
| T.SIZE, AGE AND SEX

In this chapter, our aim is to extend the scope of the
argument and the strategy of analysis applied in the previous
chapter and tc examine the relationship between work-attachment
and friendships among teachers, and work;attachmenﬁ and the three

teaching orientations under controls of the demographic variables.

- 1. Work-Attachment and Frieandship Items

Earlier in Chapter IIIL, the data failed to give a substantiél
support to the hypothesis that teachers highly attéched ﬁo their
bjob are likely to have many personal friends among collaagﬁes in
théir own school as well as.other schools. IWhile i; is apparent
that teachers are nevar physically alone while at work in the schools,
their ph?sical contiguity in itself is not sufficient to promote
friendship in the s2nse that teachers would'share'confidéﬁces with
thair‘colleagues and discuss matters not related with thé work"
of the school. It was assumed, therefore, that for friendship
' to exist among teachers, there must be a motivating "force'.

This force was presumed to be work-attachment which acts as a "pﬁil
factor'. | |

The analyéis that follows is a further examiﬁatiqn of‘the
postulated relationship between work—attachmént and having many

friends among other teache2rs in the same school and schools elsewhere.
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The questions guiding this analysis are thebfollowingﬁ (1) Is the
weak association between work—attachment and haviﬁg friends among
colleagues (in the same school and im othei'schools) thé result
of the effect of another variable, i.e., schooi district size,
age, or sex? (2) Is it possible that by introducing the threé
demographic variables, certain conditions can be identified‘pﬁder ,
which the relationship between work-attachﬁént and teacher;teacher'
friendship is strengthered or altered? In order to ansWer'fhese
questions in light of the statistical requirement that must be mét,
the demographic variables were examined in relation with work-attachment
and friendship items. The results obtained aré as foll&wé?v'(a) work-.
attachment showed a negligible association of .09 with age, févouring
the o0ld teachers; but the association with district size and age _
did not exceed .06; (b) the association between friendships
(same_séhool) and dist?ict size, age, and sex_was‘closevto zéro;
and (c) the aséociation between friendships (othef échools)‘and
age was low (.14, favouring the old teachers); but the association
of this item with district size and sex was close to zero.

When the data are retabulated according to the two valugs of
district size, table V.1, we observe that for teachers in large diStricts;
the association between work-attachment and having many friends

(same school) of .20 improves by seven correlation points over

% All associations are Somers' D associations; an association of .09
or less is negligible; of .10 to .29, low; of .30 to .49, moderate,
and so forth.
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Table V.1: Relationship Betwzen WORK-ATTACHMENT and FRIENDSHIP ITEMS
: Controlling for DISTRICT SIZE.

Friendship - SMALL DISTRICTS LARGE DISTRICTS
Itams . Work-Attachment | Work—-Attachment
. High Low High o Low
Friendships 3] ) : A (%)
(SAME SCHOOL):: . . Somers' ' Somers”’
Many 54 46 - D 533 33 D
Some 46 54 .08 47 67 .20
) an (54) o (58) (33) .
: \ . . ) ]
Friendships
(OTHER SCHOOLS): | -
Many 40 49 53 39
Some 60 51 -.09 47 61 W14
() o an (53) (60) (33)

Note: In this and the following tables N is likely to
fluctuate because no-response cases for the itenm
used as a dependent variable were not included
in computations,
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the original association of .13; the association between wOrk—attachment
and having many friends (other schools) of .lé‘iﬁpfoves by thifteen
correlation points over the original association‘which.ié close
to zero (see table V.7bfor a quick comparison). For small.districts,
the negligible association of —.C9 between work-attachment andl
having many friends (other schools) is contrary to our exééctation
because it suggests that teacheré with low work—attaéhmént are -
likely to have more friends in other schools.

When age is controlled, table V.2, the nogeWOrthy'fin&ing
is that for young teachérs, the association between work-attachment
and haying many friends (same schéol) increases to .16 from the
ofiginal association of .13; this increase is of little importance
because the relationship remains weak despite the introductioh of
‘a control variabls, age. For old teachers, the negligible association
of ~.08 is éontrary to cur expectation because i;'sﬁggests that
teachers with low work-attachment are-likely to have many friendé
‘among teachers in othéf schools. |

When sex is controlled in table V.3, for women teachers,’
'the ass oc1ation between work—attachment and having many friends
in the same school increases to .43 as cémpa*ed to the orlglnﬁl
éssoc1a;ion of .13. Again, for women teachers, work-attachment
and heving many friends (pther schoois).sbow an association of .1l
as compared to the original association of .01, suggesting a
weak relationship where none existed before controlling for sex.

An interpretation of the findings reported so far will

be provided later.
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Table V.2: Relationship Between WORK—ATTACHMEVT and bRIENDSHTP ITEMS
| Controlling for AGE.

Friendship YOUNG : OLD
Ltems W;fk;Attachzent Work-Attachment
L ,-23 : © . High Low
Friendships %) () (A) (%)
(SAME SCHOOL): ‘ Somers' ‘
Many 54 37 D 54 - 46
Some 44 63 .16 46 54
¢°9) (63) (48) (72) (39)
Friendships
{OTHER SCHOOLS): _
Many 41 © 35 - 50 58
Some 58 65 .06 50 42

() - (63) (48) C(78) (38)

Somers'
D

.08
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Table V.3: Relationship Between WORK-ATTACHMENT and FRIENDSHIP ITEMS

- Controlling for SEX.

MEN ' WOMEN
Friendship
Items Work-Attachment Work-Attachment
High L.ow : High Low
Friendships (%) (%) \ YA 3
(SAME SCHOOL) : o . Somers . .
Many .50 50 S 65 - 22
Some 50 50 - 35 - 78
() S (98) (60) | | 37 @n
Friendships
(OTHER SCHOOLS): . .
Many 44 47 51 41
Some 56 53 -.03 49 59

™ | (100) (59) @ en

Somers’
D

43
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2. Work-Attachment and the Teaching Orientations

The statement, that teachers highly attached to teachihg are
likely to emphasize strongly student relations initheir‘teaching ' _‘
practices rathef than emphasize subject-matter or discipline'aﬁd'
control, did not receive adequate support in the earlierfanaiysis.'
The underlying assumption for the hypbthesis was- that an equal
éﬁphasis én éach‘bf these orientations ié'not.coﬁpatible.' A;‘ﬁﬁésé
orientations are not concerned with 'what teachers do’', but rather
with"how they are doing it', the'findings Qill be placed in the
context of the teaching gctiyitigs,

To begin, if these teéching oriéntations are not compatible,
then they should not reiate one with ano£her in a matrix 5f'
Ainter-correlations. .To test this out, the three teééhing
orientations were related one with another. The results showed that
- there is an inverse relation between emphasis on subject—matter and
-emphasis on student relations and that this.relétion ié in the -
expected direction. However, a low positive asso;iation bétween

emphasis on subject-matter and discipliné aﬁd contrgl ¢.19),
‘suggests that these two orientations migh;.be compatible, wi;hout
each being compatible with emphasis on student felatiohs.

This fihding opens up a line of inquiry that ﬁas not yét been’
touched by the arguments of this research. A pbssible_interprétation
of this finding will be attempted later.

The teaching orientations were also relatéd with éaéh of

the demographic variables. The results obtained were that
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(a) a étrong emphasis on student relations showed a low association
of .12 with sex, favouring women teachers; but the associatioh with
.distfict size and age did not exceed .06; (b) a strong emphasis'
on subject—ﬁatter showed é low association of .15 with district
size, favouring the large districts; but the associétion with
‘age and sex wés iess than .07; (c¢) é étfong emphaéislon diéciyline
and control'showed a low associafion of .15 with district size,
favouring the large districts; but ﬁhe aséociation witﬁ age waé .05,
and with sex, close to zero.

When district size is controlled iﬁ table V.é,vthe 6n1y
ggtewoxthy finding is the low association of .11 (comparéd to>"
the original of .05) between work~attachment and.diséiplineland A
control; this association is contrary to our expectation because.
it suggests that teachers with ”high”'work—attachment are likely to
place a "s;rong" emphasis on discipline and coﬁtrol. All the other_
partial associaﬁions in table V.4 do not exceed .06; only the
diféction.which they display in the'relationshiﬁ is in iine‘
with our expectation.

In controlling for age in table V.5, the partial associations
do not Aiéplay any mentionablé alteration in coﬁpafison with
the original relationship between wcrk—attachment and the teaching
orientations, with one excepticn: for old teachers, the strength
of the relationship is indicated by an association of .19 as comparéd
to the zero-order associationm of .05. Furthermore, for young teachers,

the direction of the relationship between work-attachment and
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lationship Betwean WORK~ATTACHMENT and the

Table V.4: Re .C d the . |
TEACHING ORIENTATIONS Controlling for DISTRICT SIZE.

SHALL DISTRICTS © . LTARGE DISTRICTS
Teaching Work-Attachment Work-Attachment
Orientations \\ oich T.ow " High I(J‘o/;r o
. -—(Q-j* o A . 9, 9‘ ) A
Ewphasis on ” » Somers”* 2 °r Sogersf.
STUDENT RELATIONS: " S T ¥ o
Strong 51 47‘ 58 51 ¢
Moderate 49 53 .04 42 49 06
(N (75) (51) (59) (33)
Emphasis on
SUBJECT-MATTER: :
Strong 39 45 56 58
Moderate 61 55 .06 44 42 =02
(™) (74) (51) (59) (33)
Emphasis on
DISCIPLINE & CONTROL:
Strong 25 13 33 39
Moderate 75 87 A1 67 61 -.06
) (77) (52) (60) (33)
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EACHING ORIENTATIONS
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he¥en)
hplvit

Controlling for AGE.

NT and the

YOUNG
Teaching N ibrk-ittachment
Orientations \\ Tion Tow
\ o |3-/
Emphasis on N (%) ) Somers'
STUDENT RELATIONS: . _ 5“*
Strong 52 58 l -
Moderate 48 42 -.06
(¥) - (63) (48)
Emphasis on
SUBJECT~-MATTER:
Strong 46 46
Moderate 54 54 -
() (61) (46)
Emphasis on
DISCIPLINE & CONTROL:
.Strong . 25 21
Moderate - 75 79 : 04
(N) (63) (48)

01D
Work-Attachment

Hizh Tow
@@
o Somers”®
55 36 | V;
45 64 .19
(71) '_(36)
47 55
53 - 46 - . -.08
(72) (38)
31 27
69 73 .04
(74) 37)
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a strong emphasis on student relations is contrary to our
expectation; again, for both the young and old teachers, the
direction of the rélationship between work—attachﬁent and a strong
’emphésis on discipline and control is contrary to our expectations.

When the data are rearranged according to the two categories 
of sex in table V.6, the partial associations linking work—‘
attachment with each of the three teaching*orieﬁfations do not---
display any mentionable alteration in comparison with the original .
association of .05. Here, again, only the direction of the o
relationship.displayed between work-attachment and émphasis on
student relations and on subject-matter is in line wi&h éugr
-expectation; this finding is consistent for both men and women
teachers. However, the negligible associatioﬁ df .07 between
work«attachment and emphasis on discipline and control noticed
for men also, is contrary to our expectation.

In summary, even by dividing the éample according'tov
two categories of district size, age and sex, thé dafa have not
shown any appreciable change in the strength of association
between work-attachment and the three ;eachiﬁg,orientatiohs.
.It is pbssiblé that the eiplaﬂations for differéntial émphasésbon"
stﬁdent relations, subject-matter, and discipline and cqntrol,
lie in the subject-areas which teachers offer. To elaborate on
this statement, the sample needs to be furtﬁer stratified, something

which is impossible because the present sample is not large

enough to permit multi-stratification. Since the data analysis
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Table V.6: Relationship Between WORK-ATTACHMENT and the

TEACHING ORIENTATICNS Controlling for SEX.
MED WONEN
Teaching Work-iAttachment Work-Attachment
Orientations \ Hich LOW H‘igh Tow
h C;/ < q/ 5 o/, %
Emphasis on \\\ %) 7 (%) (%) .
STUDENT RELATIONS: ~ . Somers® . Somers!
Strong 50 46 | D 64 56 f\ D
Moderate 50 54 .04 36 b4 .08
(W) (98) (57) (36) (27
Emphasis on
SUBJECT~MATTER:
Strong 44 48 53 54
" Moderate 56 52 -.04 47 46 - -.01
(N) (99) (58) (34) (26)
Emphasis on
DISCIPLINE & CONTROL: :
Strong 29 22 27 27
Moderate 71 78 .07 73 73 -
) (100) (59) (37) (27)
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under control variables has failed to bring about an éppreciablev
alteration in the stréngth of the relationship betweesn work- .
‘attachment and the teaching orientations, the findings as they stand

will be summarized and interpreted critically, albeit.latef;

3. Interpretation

Work—Attachment - Friendshivs: All of the important findings

which deserve interpretation and whigh help us in maximiziﬁg our
theoretical argument linking "high" work—attachmént-and,the
occurrence oﬁ "many" friendships among teachers (in the same
school and elsewhere), can be. gleaned from ﬁhe summary table V.7.
“This tagle sﬁows that high work-attachment and having mény ffiénés-f
(same school) are linked only for teachers locaﬁed in large school .
districts, for young teachers, and for women teachers; ggain, high‘
work-attachment and having many friends (other schools) are_linkedv
" only for teachers located in 1afge districts ahd for Vomen'teachérs;'
Since only five partials out of twelve tend to suppoft oﬁr wo#king
hypothesis,; these findings and the absence of a suBstanti%l'
support for the working hypothesis need fo.be given an éxtended
critical comment. |

The findings reported above are quite.impoftant when
understood in light of the opportunities which the teachers have
for face-to-face contacts with their colléagueé. The circumstaunces
in which teachers get to know other teachers or to befriend other
teachers are equally important, but these circumstances, by them-

selves, do not promote friendships. The point deserves elaboration.
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Table V.7: Summary of Associations (Somers

D) Between Wdrk-AttachmenL and Friendship Items,
and Work-Attachment and Teaching Orientations when Controlling for Dlstrlct Size,
Age and Sex.

Frieudship Ltenms

(SAME SCHOOL)

Work-Attachment & Friendships

(OTHER SCHOOLS)

Teaching Orientations

Work-Attachment & Emphasis-.

STUDENT RELATIONS

Work—-Attachment & Emphasis

SUBJECT-MATTER

Work-Attachment & Emphasis

DISCIPLINE & CONTROL

Zero-order
Association

. Work-Attachment & Friendships

.13
‘ L 01

on
.05

on
~.03

on
.05

DISTRICT SIZE

SEX

AGE .
Small Large Young 0ld Men Women
.08 .20 .,16; .08 - .43
.09 Qia 06 .08 .03 .11
.04 .06 -{qs .19 .04 .08
-.06 -.02 — -.08  -.04 -.01
.11 -.06 .;os .04 .07 i

Ngte All variables were dichotomized for comparaiive coffeléfidﬁal Durposeo.
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‘Most teachers ares busy most of the day working with students.

. The lunch breaks, the occasional staffi meetings, and "socials'

are some of the occasions which bring teachers together, but
the quality of contacts generated by such occasions is hardly
condﬁcive to sustained interpersonal contacfs ortfriendships as
defined in this research. |
Again, teachers can.be seen tqgether‘in the staff room
drung lunch breaks, but there is cénsidéréble variatio; in howA;
much the different teachers talk, and in the degree to-which any
one teacher will talk to any other teacher.
Moreover, getting to know other teachers is made,possiblei
and easy in schools which are divided into departﬁents; This hgppéns
primarily iﬁ large districts in which the éize of the échqpl is
large enoughvto be divided into departmenté. Teachéfs belonging
tovthe same department are frequently in contact as they have to
consult with each other over lesson pians for different grade levels .

and for different subject areas. Knowing other teachers is .also

- made possible, occasionally, by "problem” students because

teachers do talk to each other about such students. Thus it
seems probable that in larger districts and - larger échools,
teachers have many oppo&tnnities, within the work of the school,
to associate with colleagues. Just the frequency of interaction :
may be a sufficient,condition for promoting sustained contacts
which converge towards friendships among teachers.,

In addition, the code of ethics adopted by the B.C. Federation
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of Teachers exhorts its member teachers to review and assess with
their colleagues, the practices which they employ in discharging
their duties, that is service to students. This expectation in

itself does not warrant teacher interaction because (a) unsolicited

“assistance is seldom, if ever, initiated, even though teachers

migh;.regard.”good” colleagues as those who sﬁow a willingness to
share their.knowledge; (b) limited cdnsultation takés'place

between teachers in the same department, teachinéAthe'samé_éubjéét7 -
and not between teachers offering different subjécts; and (c) there

are always special committees handling different 'problem areas', -

. and teachers on such committees meet each other more often:thah"“

they would others,

If the data on teacher-teacher friendships; within large

districts, are examined in the light of the foregoing observations,

then the data become more meaningful; the data bear ocut some of the
aspects of the on-going contacts of teachers within the‘ﬁork of

the schools. The notion that friendships are "extra—organizatiohal",
that is, something which must be generated by thevteachers'

liking for their jobs, can be further supported by éiting evidence
on how the districtksize itself can promote satisfaction with

the job, TFor instance, the study of.teacher supply and demand

in B.C. has reported that the larger school districts, which are |
mostly urban, possessed the highest number of teachers who
reported the most satisfaction with their_teaéﬁing assignﬁents.

But for small distriets, the study reported findings somewhat
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opposite to those reported for thé>large districfs.l' Thus it
seems that district size in itself is a cohplex_variable and that
its effect on promoting work-attachment cannot bz underestimated.
When the findings under examination are compiemented with
the data on frequency distribution of ffiendship, it was found
that 667 of the teaéhers had at least'one.personal friend ambng
colleagues in the same school, while 64% of the teéchers had at
least one frlend émong teachers in other schéols:v Thus'a fair
proportion.of teachers tend to meet the minimal requirement

(having at least one personal friend among other .teachers) of

‘possessing a "second face" of their work-attachment:. However, .- P T

it can be added that the evidence presented in the preceding
pages, though it is less than conclusive, is not without its
importance. The measure of friendship used in this research is
quite stringent and this stringency ought to make up for the.
absence of substantial statistlcal evidence for the working -

hypothesis that high work—attachment is positiv;ly a35081ated.
with having many friends among colleagues in the same and other
schools.

-An uncontrollable circumstance that can make the~postulated

relationship inexact is the individual teacher’s Personal
vpreference for forming many ftiendships among.colleagues,.not~
withstanding the opportunities available and the locations of
the schools. Accounting for the differentials in teacherg'.“

preferences is a complex matter; this added complexity is
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acknowledgeable, but it is assumed away in stipulating a positive

association between work-attachment and having many friends

among other teachers. The comments by one teacher on the question—'

naire bring home the point very concisely: "I enjoyed your
questions on .relaticnships with other teachers. It made me

realize how isolated we often are with fellow workers; how

little we share each-others' company outside of teaching: — e

Maybe we are too selfish with our time - we need to look at each

other as fellow humans, not just as teachers."

may concede the point that the working h'ypp.tb@?is. of this

reséaréh-apparently.generates a-critical pérspective on work-
attachment and teacher-teacher friendships, buﬁ this perspective
tends to be restricted and fragmented. |

Though we ﬁresént it céutiously, the.interpretatioﬁ of two
other intefesting findings emerging from ocur analysis, indicatel'.
the:apparent impact of age and sex on tﬁe relationship-between
work-attachment and having many friends among otﬁer teéche?s.
Concerning age, table V.7 shows that young teachers, compared
to the old, with high work-attachment, are more likely ﬁo héve many
_ffiénds among teacﬁers in their own school. Moffigon énd -
Mclntyrez have observed, though they do not preséntvaﬁy hard
data, thag young teachers who have recently left their training
institutions, if they want the.satisfactioﬁ and support to be
gained from acceptance by their colleagues; must commonly aspire

to membership in groups of relatively experienced teachers.
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But where such young teachers find a $izab1e minority‘of others

in their own position, they may often find their company more
pleasant and less demandinz. Concerning sex, table V.7 shqws

fhat women rather than men teachers, with high work—atiachment,
are more likely to have many friends among other teachers (in

the same school as_well as other schools). Again, Morrison and
McIntyre havé observed that .sex and mgrital statusfére-importantf;¢
determinants of the formation of social groups. Married women who
have entered or returned to teaching after raisingvtheir
.familigé, increasingly form sizable mindrities.with common interests.3
'Siﬁ;e tﬁe} h;;é;inﬁrodﬁced ahnew.Qéfiéble, méritai)égégﬁé, | |
their 6bsarvation needs some.empirical support. vUnfortunately,
we could not control for marital status simultaneously with
sex because the sub-sample of womeﬁ resﬁondenﬁs was too small

to make that analysis meaningful; hence the post factum character

of the interpretation provided is incontestable.

Work-Attachment ~ Teaching Orientations: ‘We mentioned

earlier that a strong emphasié oﬁ subjett—ﬁatter and on discipline
and control were linkgd in the data, and this observation

needs to be expiained. Whét else needs to be explaiﬁed is thé.
generai absence.of empirical support for the working hypothesis

. that.teacheré wiih high work-attachment‘are more likely;ﬁo
emphaéize strongly student relations and consequently, to
deemphasize subject-matter and»disciplihe and control in their

teaching practices. In the summary table V.7, for old teachers,
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there is some weak support concerning the relationship betwaen
work-attachment and a strong emphasis bn:student relatidns;

all the other partials, ekcept the oﬁe for young teaéhers,

indicate only a slight tendency in the data in the directionvof

our working hypothesis. Again, in table V.7, all the partials-
concerning the relationship between work—attachmént and a low |
emphasis on subject—maﬁter are negative,‘indicgting.g_slighs;'lngiﬁﬁx;Qi
tendency in the data in the direction of our hypothésié, but‘t"ne~

amount of relationship displayed in these partials is negligible.

And again, all the partials with the exception of one for

and a low emphasis on discipline and contrql, are contrary to
our expectation. A possible explanation of these diséarate
findings is given below.

“ The findings reported above can be made intelligible with
reference to what'teachers are "'expected" to do and'whaf.tﬁéy
"seem'" to do and by leaving aside the complex issue of what
they would "like" to do; this latter aspect of the teachers' work
liés outside the scope of this study. However,.this approacﬁ
helps to highlight some of the elements of the workings of the
school and to explain how the teaching activity is carried on.
The latter are matters deserving of attention, but to which only'
passing references can be‘made, owing fo the.more'pressing
problem of establishing the relevance of the finding just meﬁtioned.

tios

What we cannot do is to establish a close '"'fit" between the different
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elements of the workings of the schools,. and consequently,

' we cannot show how the teachers' behaviours "logically" follow from

the interplay of these elements. To do so'&ould require much
more data, observational or otherwise, than we have availébie.'
However, a reference to these elements is being made bacause
.thei: &ﬁfluence on the on-going activities of teachers cannot
be controlledf It follows, therefore; that the»plausibie_:

character of the interpretations of findings should not be.

overlookad.

To begin, the Public Schools Act expacts a teacher to

" "teach all tha pupils under his care diligently_and faithfﬁllyg_*?

all the branches of learning required to be taught by him in

the school to which he is assigned, and maintain proper order

and discipline among the pupils attending the school ...”4'

" The obvious omission of the student-relations aépect of teachers'

work . leaves it open to the teachers themselves as to whether or

not théy adopt this approach in their teaching practices.

The teachers who adopt the student-relations approach, would be

- over-stepping their duties, as mentioned in the Act.

The low association between subject-matter aﬁd discipline
and control becomeé understandable because these aré two of those
duties which teachers mustAperform.' Maybe thié finding suggests
how teachers have internalized aﬁ official_eﬁpectation.

If 2t the same time, teachers are found to be less attached to

the job, it might be that they are less attached for the precise
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reason that fhey arg expected, in teaching, to‘do.what they wduld
not want to do if they had a choice, that is, they wouid ﬁot
ermphasize discipline and control to the exclusion of studént
relations; If a pronounced emphasis on'student relaﬁions is
absent in the data, a literal explanétion for thét observation
would be that for the responding‘teacﬁers, there are other more
pressing‘problemsvrequiring attention than éultiv?t;ng §tudentub
.relations. One of thesé pressing problemé is thé aémandldfi‘
curriculum coverage, which creaﬁes a preoccupationvﬁith lesson
plans, and the neesd to cover these plans by a ceftain'period.of
time. Allfteachers are faced with this demand,'régaidleséjdﬁ'ffT
age and.seg. To meet the curriculum demands, teachers have to
éreate an effective "classroom ecology" in which learning
pfogrammes can be developed, initiated, énd maintained fq: individual
and for gfoup achievement.

The management of student behaviour in the'classroom (i.e.,
maintenance of discipline and control), is not dicﬁated by_the
available techniques of controlling behaviour, buﬁ it becomes:
a'necessity‘in the service of curriculum goals. All'teachers
arebfaced with the need to maintain order, a laék of which will
be interpreted by the princiﬁal, the pareﬁﬁs, or the colleagues
and students, as incompetence. Just the fear of éuch'éﬁ
cccurrence creates feelings of inadequacy among young teachers
who generally come to the school armed with a "new" éppréach, Eut

they soon discover that the realities of the classroom dictate

L N TSN Y
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something otherwise, Whether man or woman, youﬁg or old, a
successful teacher is more apt to be one who does not have
anxieties owing to discipline prbblems in the classroom.

Teachers have to utilize the time they speﬁd in the
classroom productively. They caﬁ do so to the exteﬁt that
they have learnt the subject-matter to a "criterion of security'';
their performance ig evaluated by the perfdrmance ofvtheir
students and how effectively they are aBle to_acﬁiévevéurriculum~"3f’
goals. It can be unsettling for the teachers to‘be unablé to
take thé students through the lesson plans; aﬁy problems arising
out of this might expose their insecurity, and in the qése of o
some, theif inadequacy. The ené}gfaoutpﬁt of‘feééhersffhiéhghdf
the years in trying to master the materials, can be awesome,
especially during the early years of é teaéhing career, Therefére,
'if a large proporﬁion of young teachers with low work—attachment
places a strong embhasis on student relations (tabie V;S),
but a large proportion of glg_teachefs places a strong eméﬁasis
on subject-matter (table V.5), then thess two tendencies in
the data would indicate how some teachers respond to their
various duties in the school. 1If teaching becomes a routine and
a predictable experience, then both the routine and the‘work
experience may hava some coﬁsequence for the feelings of teaéheré
and for the particular orientation they activate.in the classroom.
For instancé, on the basis of a few conversations.which this

researcher had with teachers during the data-collection stage

DEESELINE TR
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(some carried on eveh after), it seems clear that the wéys in

which teachers responded to questions.regérdiug teachihg orientations
and thelr feelings about teaching, are partly related to their

leng;h of teaéhing experience. Older ;eachers or th@se with

long years of servi@e, admitted that they no 1onger'expérienced

the enthusiasm and excitement that they once did. However,

they did not say that they disliked teaching; For the most pért,'

they .felt more competent than in their earlier years;:but .the--:
expectation of teaching for many more years, reduced their
enthusiasm. It is likely that their emphasis on discipline

and control or on subject-matter falls within the "routinization

R T

6f~theirﬁfbl;“}’ii'is?ﬁbf'anliﬁdiéétibﬁ'ﬁfﬁfﬁélrTbnon—attaéﬁﬁéﬁt
to teaching. Whether teachers in large districts or in small
districts are more likely to become subjeét to the routinization

of their role is a question which can bévanswered'onlybwith

further reseérch._ fhus, the links between work—attachment:

~and emphésizing a particular teaching orientétion tend to

become tenucus, and in fact, ﬁay be subject to various ''imponderables"
regarding the situétions in &hich teaching is.carriea §n.'

:In this respect, the remarks of a teacher on_the questionnaire
usedvin this research are very instructive: "teaching is ndt

a black and white subject'.

A few comments on the teaching orientations themselves_

are in order here. It was indicated and argued that in the

literature on classroom . teaching styles, an emphasis on student
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relations is designated as a ”progressi&e orientation', sSubject-
matter as a ''traditional orientation”,.ana discipline and

control as an "authoritarian orieptation”. Thése distinctions
are conceptual, and they may not predict how teachers are likely_.
to behave in their work-a-day life, nor which one particulai
orientation they are likely to activate, . Maybe these orientations
are not as fgr apart as one might think. Is_a_teacherubeing
;égkﬁgriiégiénvwhen ghé/he Qahfs'silence in fhe'clagéroom iﬁ fﬁe
.service of léarning? There.is no easy answer to thié.question
and we are unable to provide one. ¥hat may be said is that

;ﬁthgléuestion”of.placing“a_certain‘emphasis on student,felationsf“ N

;nd a de-emphasis on subject~matter or discipline aand control,
touches questions on what is "desirable" in public education.
Schools which are being run én a "flexible modular_syétem"

or on an "individualized instructioﬁ_programme"‘— both beiﬁg
recent~innovétions ~ show a slant toward a‘greater frequency

of teécher—pupil interaction than is the.case‘df the hchalk;and;
télk” schools. It is also possible that the'liking.of tegchers

for their job becomes '

'‘compartmentalized" as aICOgnitiﬁe experience;
.therefore, a liking for teaching may not manifest.itself in
_the particular teaching orientation which the teacher éctivates
in the class. ' ,
Ir sum, on a more self-evaluative note, it ﬁay Ee ad&ed

that the realities of what teachers do in the classroom,AEOW

they relate to students, how they make an effort to achieve
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curricolum goals, or how they compromise with the‘cdnfliCting'
expectations of their role and the competingbphilosophies of
education, stubbornly refuse to conform to this not—;oo—figprous
thecry of teaching orientations.’ The'literatqre in thié respect
is scarce and there is none concerhing teachers in Canada -

to the knowledge of this researcher; hence the exploratory

- findings cannot as.yet be placed in the context of related;research. ‘;T

A further evaluative comment on this aspect of the research
as well as on work-attachment and choice variables is provided

in the later chapters.
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Chapter VI

SUMMARY AND “OWCLUSIOW

There were two facets to the analysis with which we
were concer ned Firstly, we were concerﬁed With-finding out
if for worklng'teachers (a) choice ¢f occupation, (b) cholce
of working conditions, (c) diécretion in work‘is related
with their work-attachment. Secondly, we were concerned with
investigating whether or not teachers with high work-attachment
were'more_likely to (&) emphasize strongly student relations
(

irn their teaching practice, and (b) have many personal friends

o
iy

nd de-emphasize subject-matter and di° ipline and control)
among their colleagues in the same_school and_other'schoqls°
Corresponding to face 'one, we found that when certain
demographic (control) veriables are includéd in the enalysis,
the relationship beiween choice of occupation and hlhn WoTk=-
attachmént 5ecomes sharper and more exact only for women
and young teachers; thé relationship between choice~of
working conditions and work-attachment appéars weakly only
for women and young teachers, and forbteéchers located in
small school districts; the relationship between discrétion 
in work and work-attachment is noticed only fdr young

rers and teachers located in small school districts; for

teach
large districts this relationship was contrary to our

tion
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Correspcnding_to facet two, we observed that (a) women

teachers, (b) young teachers, and (c¢) teachers located in

3,

large school districts, with high work-attachment. were more

- 0n

‘likely to have many personalifriends in their own school;
only women teachers and teachers in large districts sh wed
a weak tendency to have mahy personalbfriends'in other
chools. Furthermore, only old teanhers, with high work-—
attachmént were found to emphasize strongly‘student rélations
in their ieachlng practice; the weak evidence concerning
a de-emphasis on subject-matter and discipline énd control
was not conducive to any definite conclusions. Qne reason for
that is the negligible associatiion between work-attachment
and a strong emphasis on discipline and éontrdl, and between
vork attachment and a strong emcqaals on subjectfmatter;
these two tendencies in the data are not in the expected
direction. Another possible reason could be the personal
priorities of teachers themselves as to waich particular
'teachiﬁg orientation they would activate with ﬁhich-particular
class. The temporal order in which teaché*s organize ﬁheir
activities and in which they act on their personal priorities

psent in the indices of this research; that this tempor al

e
6]
oY

order sxists is a possibility that cannot be ruled out,
There is also the consideration that teachers hawve to

utilize discipline and control methods in order to achieve
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_currlculum goals,. The way they maintain order inAthe class-
room may not be com“atlble wilth their personal Drworltleb

or their concept of what is desirable in instructional

matters, but their concern with performanc é might over-ride

any othef considerations., Thus, a degree of cdmpartmentalization
of ideas and actual behaviours is inevitable. In oiher'words;
each of the teaching orientations is deeply grounded~in the |
"culture" of the school, 1if dne may-use this COncept.'This

post factum observation enables us to understand rsalistically
~why the indices of this research were not adequaté in

bringing to light the empirical differences in

+
-

he teaching
orientations., Notwit bstanding'the weak evidence on the
teaching orientations, our analysis has shown that there
~are demonstrable linkages between freedom of wor£~ﬂe lated
choices and work¥attachment, though the strength_oL tﬁése
1inkages displayed in the data is oben_to‘contentidn.

Our study is inevitably limited in its scope, and
does not address itself to sevéral key aspécts of teachers'
be havwours in the school organization. For 1pstance, when
additional data collected chlefly through conversations with
teachers, periocdic observaticns of teachefs in the classroon,
£ rooms, and staff meetings, and remarks wriiten by the

responding teachers on the questionnaire, are brought to

rear on the indices of variables of this resesarch, many
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clarifications come abouf in the geherél argument of‘this 
‘study; and we are inclined to believe that further research
would benefit from some extensive item content ﬁodifications.
This suggestion gains strength when we recdllect from

Chapter ITII the evidence showing the gross émpirical overlap
of the three indepsndent Variables.on work-related choices
(i.e., choice of occupatiocn, choice of working conditions,

and discretion in work). What little theoretical breadth

may be sacrificed in redefining the'key variabies of this
‘research seem more than recompensed.by theif clearer more
preciée meésurement. Since the observations on the relationship
between the choice variables and work—attachmeﬁt under control
veriables are generally consistent, we are led to believe

that the absence of a substantial supportlﬁs in the indices
or items used, rather than the "idlosyncracies" of & small
sample. |

Tt is in the light of this critical perspective that

)

have provided the next three chapters, and we hope that

o

i

-

5

ezch one of these chapters is self-explanatory.

QY]



Chapter VII

THE STUDY IN CRITICAL RETROSPECT

The data and findings presented in the foregoing chapters are
deserving of séveral_levels of explanation. A reexamination of thg.
hypotheses and their interpretations, the observational tests, ﬁhe
measurement of the variables, énd the inconclusiveness.of the findings
constitute the "universe of discourseﬁ in this chapteri

In doing this reexamination, an effort Qill bé made to raise those
points whicﬁ serve to illustrate the problems faced in this research and
the mode of data presentation. In the pages tﬁaf follow, fhéwthfée'ﬁéhoiée”‘A
variables, tﬁe three teaching'orientations; and the teachef—teacher
friendships have been discussed. Attachment to thé job has been dealt wifh
separately and in some detail in the following_chapter.-

What cannot be disccussed presently is the occurrence of éome
contaminating influences of the three "choice" variables on:each other,
And.this contamination has been ignored while each one ofvtheSe‘§afiébles
is examined together with attachment and with the demographic variables.
The tabular mode of analyéis which was adopted in.this research fof reasons
of fle#ibility and direct visual simplicity, ‘is nbt immuné:ﬁo that short-
coming. It was in Chapter III that the mutual éontamination of the ”qhoice"
variables was noted from the pattern of their intercorrelation. Névertheléss,
this needs to be remembered in order to appreciaﬁe the évaluative tone of
the'discussion that foilows. |

‘At the outset, it may be noﬁed that the éuggestions appearing in
books on research methodology make at least two poinfs regarding "what to

1

do" in research: (1) when research is systematically based upon a body of

(150)
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éxisting theory, a genuine contribution in knowledgéfié more likely to
result; and (2) if it is.impossible to covar tﬁe literature relating to

- "your" subject, then your hypothesis probably covers too much ground — or
perhaps_too little, we might add.l What happens to the findings if these
two conditions are.not adequately met is a matter that cannot Be-setfled
with a few words. |

A specific illustration méy be of value. The findings pertaining to
the independent variables (choice of occupation, working conditions, and
discretion in work) cannot be comparéd with other-reseérches because
comparable studies do not exist. However, wherever'possibie, a partial
cdmparison of some aspects of this research with.others wili be instituted.
Thus, the respectable con&ention of comparing results from one study_with
those of other studies for their possible.contributiop to thé existing
knowledge, can be observed.but only partialiyT Furthermore, an evaluation
of this research will have to be done by generating some ériteria within
the arguments of this research. Since these criteria are likély to be
subjective, certain limitations of the reexémination concerning the
rationale of the hypotheses, conceptﬁalization and measurement 6f variables,
aré unavoidable..

The guiding hypéthesis of this research was that each of the "choice'
variables is associated with attachment positi&ely. The fifst variable,
choice of occupétioﬁ, deserves elaboration because as a label, it_can’be
misleadinz. Only one indicator was used to elicit responses to.choice of
occupaticn:"whather or not I work as a teacﬁer”. This itenllwas designed ' to

elicit a subjective assessment of choice. It was assumed that those who
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answered that they had a lot of choice, would indicate a personal seunse of
freedom. This sense of freedom in tufn wasﬁ presumed to induce, or at least
to influence, attachment as measuredbby a éreference for teaching, by
valuing success in teaching, and by indentifyiné with teaching. Thus,Ithe»’
rationale (the implicit sense of gratification involved ip the expressiop
of that freedom) was abstracted from the writings on voluntary behaviour,

its sources and limitations.

1. Choice of Occupation Reexamined |

Does the question,'whether or not I wofk as a teacher', cover too
much ground? Was the meaning of the questidn implicit in this research
conveyed wholly or partly to the respondents? The answer to thélfirst:
question can come partly from the recorded commen§s of the_réspondents
indicating their understanding of the-question. However, the answer to the
second question will come from the pattern of responses of all the cases.
It is on the basis of thesé lines of reasoning that an evaluation of the
findings of this research can be undertaken; The first question will be
answered by éiting some 6f the comments of.the respondents.

One respondent: Don't understand what you want.
- (checked "much choice'')

A second one: Stupid question.
(checked '"no response')

Another one: Not sure how to interpret.
(checked "scome choice'')

A woman teacher: Unless my husband earns more. a
(checked '"no choice")

Another one: Unless I go back to university for retraining.
(checked "no choice')
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While each of these résponses is open to some interpreﬁation, the last two
respondents seem to have understood the "intent" of the question, whigh was
to elicit a sense of constraint owing to the somewhat ifréﬁersible nature
of the choice that has been made already. (Since the term constraint was
regarded as the obverse of freedom in Chapﬁer I, the answers were vélid.)
A further delineation of the meanings attributed_té the feseafch question
is not possible because thz comments reproduced above are.exhauStiveQ
However, in the'éase'of many respondénts, we will not know what wag in théir
ﬁinds when they recorded their responses. But the point may be conceded
that an eiement of ambiguity lingers in the question the way it was phrased
in the questionnaire. This ambiguity is a by-product ofAéhe intention to
formulate a géneral quastion which would elicit a generaliéed response; Maybe |
the question turned out to be toé specific to be appropriately answered by
the generalized categories of 'no choice", "some choicé”, and "much choice".
Béfore-evaluéting the findings in the light of the above remafks,'the.
response pattern of all the cases needs to be examined.

The data showed the following distribution of the respondents on the

question,''whether or not I work as a teacher':

Much choice. = 41.5%
Some choice = 41.5
No choice = 13.4
Incomplete . =.3.6
Total ~100.0%

If a distinction is made between ''choice" and '"no choice', then 83% of the

respondents fall in one category. However, in the data analysis, the cut-off
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poiqt was used near the 50% mark, especially forAtheAZ x 2 tables; The
figure; 837, indicated that a majority ofvthelrespondents had af léaét "some
ghoice", though the precise meanings which they attributed to thé question
and to their own responses will not be known. By dichotomizing the values
on this item, the samplé is divided into those who had "much choice' and
those who had "some choice"; In a cross—tabﬁlationbwith.the ”high" apd "low”'
attachﬁent categories, if the results show a,différénce pf 15 pef ceﬁt in
favour of the combined-much-choice and high—attachment categorieé, then-theA
intérpretétion is simple, that‘is, this difference of ls per ceﬁt.becomes_
the measure of:the association between fhe two vériables.-The.deciéion about
the strength of this association can be ﬁade in the light of certain
conventions {(Chapter .II); but the deciéion regarding the strengtﬁ that this
association lends to the argument linking choice of oécupation with '
attachment, isvnot easy to make. |

The dependent variable, attachment, was ordinal too. About 84% of the
respondents had attachmént scores from low tb high;vonly léZ‘scéred eithei }
zero or in the-oﬁposite direction. If we-just'match fﬁe two perceﬁtages
(83 for ﬁhdice ~ 84 for attachment), we have an intuitive feeling about the
turn which the data are taking. When we rotate the data in a crdss—fabqlation?
how strong. . are the tendencies in favour of the hypothesis that choice bf
occupation is associated with attaéhment positively? It seems that té start
with, it is desirable to have an equal number of cases on the two values of
either the independent or the depeﬁdentvvariable;'This~could servé as a
good basis for exploring the relationship between thé two variableé. A much

larger sample than the one used in this research could have provided a
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different, and perhaps adequate, dispersion of cases on the two values for
each of these variébles. But the limitations of the available time, méterial
resources, and the,high refusal’rates all coﬂbined to ﬁake the sample sméll.f
The low association which this reseafch obtained.between chpice‘of occupation
and attachment, demonsﬁrates at most how these kay vériables hold togethérli'
However, considering the fact thaf Somers' D is a stringent measure which_
.provides a better "fit" between two ordinal scales, this low association

can be regaded as adequate for the purposes of this exploratory research. .

The Findings and the Rationale: Summarizing all the findings concerning
;hoice of occupation and attachment while controlling for district size, age,
and sex is likely to be laborious. However, some selected findings can be
presented here for illustrative puposes.

Fér %bfh fhe éﬁali éﬂd.iafé;“é;étéiﬁfé;:sﬁmﬁéfy ofraésociations_in
table IV.4 shoved a low association between choice of occupation and work-
attachment; the finding is coﬁsistent for young teachers; howevar, forAwoﬁen
there was a moderate associatiop. These findings confirm the postulated
relation between choice of occﬁpation and wofk—attacﬁment, but only for a
sub-group of responden;s. But some téndencies“in the data_contrary to those

expected, dictate a revision of the generalized hypothesis and its rationale.

The faﬁioﬁale fqr the hypothesié linking choice of accﬁpation'ana
attachment was that a sense of choice concerning océupation'
promotes a personal sense of adequacy and selffimpqrtaﬁée, and strengthens
self-image. To the extent that this rationale did not recognize explicitly

the differences among people according to their spatial distribution, their

age, or sex, the original hypothesis becomes reformulated under empirical
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tests. Rather than saying that choice of occupation is associated-with
attachment pésitively, wWe can now rephrasé thié hypothesis a little more
precisely: attachment is likely to be high when (a) choice of otcupétion
is high énd (b) the échool district is large. This_hypothesis can be
repeated for young teachers and women. This hypothesis will help ;o identify
those characteristics of teachers that are required for further verifidafion.
By phrasing the hyﬁothesis this way, an‘"antecedent variable" (districtvsiie,
age, or sex) is not left free to vary,2>but it is includedkin tﬁe staﬁement 
of the postulated relationship. Since the inclusion of a third variable
.helps‘to identify the conditions under which a relation holds, it caﬁ have
immediate practical value. For instance, it can heip to avoid haiérdousi
statements about the relative importance of variables. Hoﬁever, it must be
pointed dut that a hypothésis of this kind does not attempt to be applicable
to a general population, and as such, it is appiigable only to some sub-groups
within that population. Since the decision concerning the desirability 6f‘
formulating a general or a specific hypothesis is dependent on_thé'research
goals, an exploratory study is flexible enéugh to recognize the ''situational
intens’if_ication”3 in relations which are brought'to'attentién.by certain
antecadent variables. .

A further comment on the measurement»of choice of occupatiﬁﬁ is 'in
order here. In this research just one questién was asked which under a
reconsideration of the research procedures, ﬁay‘not be regarded as adequate,
especiaily whén it was couched in rather genefal, or somewhat.éﬁbighbus,
phraseology. This inadequacy of having just one itém:is further cohpouneded

by the nature of occupational choice. This choice is a process of compromise
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between what is sought and what can bé obtained, or more'specifically,‘
it is a comprémise between private interests and capacities, and tha
available opprtdnities. In addition, the margin of choice concerning the.
occupations is enormous. Both the conception of choice and its»scopevmake
it essential tha; (a) the 'phenomenology' of éhoice be adequately
_comprehended and'(b) a set of items be used so that if 6ne item_prﬁves tov
be inadequate, another can be relied on. Judged on this 1é£ter point, the
preéent research has a shortcoming. It is not an unworthy admission to
say that, since just one itemvwas used, the measurement of occupationai
choice fails to be rigorous. Other indicators reinforcing.the one item
ﬁsed, would have infensified the measurement.

The findings tending not to support the postulated rel;tionsﬁip
between choice of occupation and attachment deserve mentionvtoo. For
instance, when sex is controlled, the original low éséociation (.15)
between choice of occupation and attachment increases to a moderate
positive association for women (~32, table IV.4). This finding is very
impoftant as it leads toward a reexamination of the.postulatea reiationship.v
In the absence of this finding‘for women,»truét in the original‘associgtion
will be misplaced. Thus, the introduction of sex as a variable served a
véry useful pupose in the analysis, ‘that is, it showed how the original

association between choice of occupation and attachment is suspect.

2. Choice of Working Conditions Reexamined

The case of the indicators of choice of working conditions
represents an improvement over that of choice of occupation. The four

indicators which were used can be ranked from high to low in terms of the
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percentages of responses:

1. Which subject I teach

= 847
2. Which grade level I teach = 80
3. Vhich school district I teach = 74
4, Which school I teach = 70

These questions made sense to the respondents, as illustrated from thair
comments::

One: Had choice originally, but hard to move when on higher
pay scale and expserience. ,
(Referent is the school district.)

Two: My salary (maximum) is too high for other districts.
(Referent is the school district.)

Three: No choice, unless I drop back to elementary school
where I started. :
(Referent is the subject taught.)
e
These were the only comments we received. However, it is

evident that the respondents were able to»éomprehend”the é;nstraiﬁts
they experienced. From thgir answers we can be sure that the& understood
the questions as they were intended to be understood. Perhaps more diiéci
measure of choice concerning working conditionsv(e.g.; number of students -
they woﬁld want to teach, or the.ability to‘refuse to aeal with "p;oblem
students”) can be added to the list. But there is no guarantee thatvthese_‘
measures would bring out the felation between variables any stronger than
the relation observed already. However, our éonfidence in the research -
findings certainiyvimpfoves if we are reésonably sure of the adequacy of
the indicators used for the key variables,

The critical comment én the findings conéernimg choiée of working :

conditions and attachment and the demographic variables is not likely to
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be different from that already made on choicg of occupation. The maximum
association between choice of working conditions and attachment was .14
(téble IV.2) when age is controlled. If a strong relationsﬁip were present
in the data, it should havé come out when other variables like district
_sizé and sex were introduced in the analysis. Perhaps the original low
association between choice of working conditions and attachmeﬁt is
unalterable., No matter how many variables are introducedAin the analysis,
the association does not improve. However, since the introduction of the
demogfaphic variables in the analysis confirms the original loﬁ association,

their contribution ought to be acknowledged.

3. Discretion Reexamined

Much of teachers' behaviour is situationaliy oriented and geared to
meeting the many and shifting claims which students, fellow teachers, and °
administrators make upon them. The loose structuring and thg frequently
changing facade and content of the'teachers' work make it difficult for
the researcher to decide which means will ensure a deeper understanding
of the teachers' discretionary actions. One way out is to spend enough
time in the school watching and talking to teachefs; this the present
'Aresearcher did not do extensively because of the stylé of the research.
But very early in:the plaﬁning of the research, in tr}ing tb form a
perspective on the teachers' work, soﬁe help was sought from teacher
friends, school administrators, and directors of secondary imstruction,
not to mention the help indirectly obtained by reviewing the relevant
literature. The fesulﬁ of all the effort wés that about nine items

(Chapter 1II) were selected, albeit arbitrarily, to elicit responses about
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the diécretionary behaviours of teachers: These items wére pretested, and

as no abparent shortcomings were observed, thé items were included in the

finalAquestionﬁaire. Some minor changes in the wording of the quations

did take placé but these are of no consequence at this stage.of the reseafch.
A critical look at the number of items makes these items look like the

evéry day routina2 matters, which teachers ;ak; for gfanted as the ''givens"

of their job, and about which they keep their intimate feelings in abeyance.

When they are presented with a list of what they do every day, the chances

are that the items are not likely to elicit a "reflective” responsé..Besideg,

if the items provide response categories such as “much choice", "some choice",

and "no choice", it can be suspected that a "middle-of-the-road" response

is selected. And if quite a large number of items is involved, a response-

set pattern may develop. It is a possibility that something of this sort

did happen. For instance, the item,"experiment with new methods of instruction”,

elicited as much as 997 response for the combined categories of '"much choice”-

and "some choice'. Was this item measuring teachers' discretion? How is

it that.individual variations in the responses do not emérge? The absence

of individual differences could be the reason that some respondents scored

\

1.00 on the discretion index. Maybe the respondents developed a ''reactive
bias'" that depressed their tendency to select the precise catagory thay
would have chosen on reflection. This can happen in survey research,
especially when it relies heavily on structured questions with fixed-choice
categories. However, the "amount" of reactive bias that invalidates the

responses, cannot be determined. As such,only clarifications can be

introduced by including information that is gathered without the direct
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involvemenﬁ of the respondents.

It is worthwhile to note that it is precisely the measurement of
variation which makes a measuring instrument interesting. The homogeneity
of the responses must be responsible for bringing out low and negligible
agsociations when the items on discretion were correlated with the summative
index of attachment (Chapter III).

There is some contamination imvolved in the meaéurement of discretion.
This contamination is the result of the presence of items on'attachment
in the s#me questionnaire. It is well recognized that teachers have a
certain flexibility in the ways in which they make the tactical decisions
—about their work, and they enjoy that flexibility. Assuming that teachers.
are fairly "satisfied" with their work, they are likely to impute certain
meanings to.the i:ems they see, and they may not care to ponder about what
the items imply. Their unfamiliarity with the subject-matter of the
_questionnaire may produce uncertainty about which answer to select. Stated
differently, the emergence of an "acquiescent response"5 among the
respondents is uncontrollable. As a result of that they begin to endorse
the agree categories and disregard other categories provided. And if some
corrective steps are not taken, the researcﬁ findings can becomz strongly
suépect. It would Se a féscinatigg stﬁdy iﬁ itself, if it codld be done,
just to find out the seriousness with which the questions were answered.

We sﬁould, however, hasten to add that certain research procedures
were adopted to mitigate the effects of a response-set. For instance,
this researcher was usually present in the school at the time the

questionnaires were distributed. He talked to teachers frequently, or
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When he was approached byAteachers theméelves. He had enough opportunities
to answer teachers' questions regarding the questionnaire items; But these
exchanges were not as extensive as this researcher had hoped. It should

be noted, however, that these remarks are not a criticism of teachers'
involvement in this research, but these remarkg are concerned wigh the
issue of the fallibility of the questionnaire as a measuring instrument.
The questions were deemed to be self-explanatory, and the presence or
absence of the researcher on the site of research is immaterial to the
completion of the questionnaire.

The point of the matter is that the discretion items fall somewhat
"Short of elicitifg differentials in responses which, if eiicited, can
make the instrument an efficient one. We have no reasons to.believa that
the.responsesvrecorded on the questionnaire are misleadiﬁg; however, the
homogeneity of these responses is a matter that should not have gone
unattended.

Some findings deserve to be reviewed here. The highest degree qf
association between discretion and attachment was obtained (.20, table IV.3)
when district size is controlled. This association is low and is not
adequate by any means. Presently, it has "prolénged the life" of the
hypothesis that discretion is associated wiﬁﬁ attachméntnpositively. Most
of tne findings emerging from the tabular analysis are hot very different
from the findings on choice of occupation and working conditions, simply
because we are rotating the same data over and over again.

It may be pointed out that some alternative measures of discretion

were not included in the questionnaire, partly because it was hoped that
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the items already provided would work, and paftly because the instrument
was not to be made a lengthy one.'Alfernafive_measures like asking
teachers to indicate the average ''number’ of tiﬁes in a week they have

to meet chance, unanticipated happenings and the "precise' ways in which
théy meet them, can be useful measures of their discretion in work. These
iteﬁs can be be supplementéd by asking teachers to indicate the 'per cent"
of their training, expertise, and skills, which come into play as they

go about their work in the schools. Since the exercise of discretion

is the outcome of teachers' skills, competencies, and expertise, such

other indicators would serve to measure discretion stringently. These

—-indicators would also measure the "extent' to which teachers do.exarcise .

discretion.

4. Teaching Orientations Reexamined

The argument separating the three teaching orientations (emphasis on
student relations, subject-matter, and discipline and control) is a
theoretical one.AIt has already been stated that the intention was to
find out if a strong emphasis on ore was compatible with a weak or no -
emphasis on the others. Each of these orientations was understood to
represent a teaching style zbout which information needs to be collected.
It is a defensible argument that oné téaching style is different_from
the others in its focus. But, somehow this argument is not exhaustive
because it fails to take into account‘the diversity in the students,
with whom the teachers deal. For inmstance, a teacher emphasizes subject-
matter with one class, maybe because he/she feels it is in the interest

.

of the students. But the next hour, a new class comes; and the teacher
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is pleésed to give teaching a personal toucﬁ just because he/she likes
the kids - it is a perfectly normal behaviour for teachers to like some
classes more than they like others. Still another class is met during
the day and the teacher becomes a disciplinariani The different adjustments
which teachers have to make from one class to the néxt are by their
content tactical and they may not be easily "taptufed” by a few géneralv
questioﬁs.
Stated differently, teachers make critical choices about the
sequence, duration, and tempo of the communication of knowledgé. Their
teaching styles constitute vocabularies of motives which will dictate
:;:.f,ﬂtn;{_“ the broad preferences for the bases on which knowledge is to be transmitted.
It is conceivable that teachers would be sensitive to the manner they
adopt in transmitting knowledge, and they would regard the manners which °
are not in line with their personal prgferences with indifference.Thus,
the search fof a distinct teaching orientation-among the several present
is a compelliﬁg one. If it is found to exist, it .would enhance our
understanding of the ways which facilitate the transfer of knowledge
to pupils. |
As a strategy of measurement, if te;chers ére stratified according
to the number of classes they teach, and each class is ma&e the referent
for the measurement of their teaching style, aﬁd then perhaps a ''prepotent"
teachirnz style can be understood - a style which.is frequently adopted
by the teachers concerned. It should be apparent frbﬁ this suggestion

that a fairly elaborate and exclusive research design would have to be

developsd to accomplish this task. And such a design could not be included




=175~

in the present one owing to other pressing tasks. However, it is a
possibility that with an elaborate rese;rch design, the findings on the
three teaching orientations would be strikingly different from those of
the present research.

A few comments on the meaSurément of the three teaching orienﬁations
must be made. The ﬁay in which questions about them were phrased contained
an element of loadedness.. That loadedness was expériencéd‘by the responding
teachers, as the following comments byvthem illustrate:

One teacher, about subject-matter:
Depends upon the course and the students in the course.

WEioem wmhsis - Another, on ‘discipline: - CT T T ek et e e

What type - self or teacher oriented.
Some general observations by another:

Teaching is not a black and white subject. Each student
is different. Each group of students is different.

fhis teacher could have been reminded, in a face—tp—face interaction,
that the difference among students was not under dispute, Perhaps the
same teacher would then have supplied an illumipating answer if the
questions were explicitly stated to him.

The specific findings on the relation between attachment and an
emphasis on student'relgtions deserve to be reexamined. The data have
shown that the associations between attachment and an emphasis on student
relations are negligible or low even when the demographic variables,
age and sex, are controlled. Thus the data have consistently failed to
support the postulated relationship between attachment and an emphasis

on student relations.

However, the findings, both for women and men, can be examined in
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the light of some existing research. For instance, it has been argued

by Goldsen 23_513,6 that men are quite happy to be working with things

-rather than people; women are more concerned with self-expression aad

want to work with people and be helpful to others. If this were the case,

-some evidence would have emerged from the present research. For example,

it could be expected that men teachers will de-emphasize student relations

and cultivate impersonality in their work by emphasizing subject-matter

" or discipline and control. It could also be expected that women teachers

would strongly emphasize student relations because it is in keeping with

their preferences in work. The findings of this research do not support

"this sort of reésoning. This research did not show any notable differences

between men and women with regard to their emphasis on student.relations,
subject-matter, or discipline and control.

Ih'another research study, Davis7 has observed that both sex and
patterns of interest provide a good prediction of;occupatibnal choice.
Among the caées that he studied, 70 per cent of the women with.”service"
interests chose teaching, compared with 5 per cent of the men who were
oriented toward money. If women's preferences for a service orignted job
were a stable tendency, it might have shown in the data of this research.
In their case, a stronger emphasis on studenf relations should have |
emarged which, at the same.time, would have beéen an indication of their
attachment to teaching - a job that certainly provides opportunities for
service to others.

In sum, several variables have been considered in this résearch; but

still there are no indications that individual differences bestween men

wg T o ” = 4 £y
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and women teachers are subject to a generalization. The task of providing

some conclusive evidence should better be left to some future undertaking.

5. Collegial Interaction

Interpefsonal relations among teachers is an important area‘of
research. The brief venture made into this area by this researcher
- was the oﬁtcome of several visits to various schools pfior to the research
undertaking, Staff-rooms were observed in which the teachers were . "' -
eating, reading newspaper and making occasional comments on the "Canucks";
as such these comments were usually one-way. There were other staff-rooms
in which verbal exchanges were the norm, and teachers created the
C*imﬁression*aé if'theylkﬁebieaéh’other:&gllﬁ‘Thére‘werejsther+§éééf%r66ﬁ5“”'”"“‘“
which were found almost empty even during the lunch hours. These myriad
scenes roused the interest of this researcher to the effect that an
attempt was made to look into the differential modes of interaction by
using some theoretical arguments. These were the supposition that the
differential interaction among teachers may be the result of their
dissatisfaction with teacﬁing. Thé basic argument was simple and noi
very rigorous that association with others is a sensate, existen;ial
experience which is not resistant to a theoretical explanation.

In other words, teachers are not "physically" alone when they are
at work im schools. If they want to withdraw to the private and personal
spheres of "self", the;e might be a social basis reSponsible.for that
withdrawal. To the exteﬁt‘that the formation of friendships with others
is voluntary and the desire for friendships individualistic, the need

is there to take up these matters empirically, and to attempt to
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understand the formation of friendships by invoking an empirically
Averifiable proposition. Ours was of this kind even though it does not
seem to have worked very satisfactorily. We observed earlier (Chapter V)
that for larger districts, the evidence of friendships among teachers
in,the same school was noticeably different than thelone observed for the
smaller districts. For larger districts, the association between
| attachment and having friends in the same school was éuppor;ed'by the
data (table V.1). One explanation for that association is the fact that_
large districts contain large schoolé which are organized round
departments for various subjects; These departments are. a mpnocraﬁic
__organization, i.e., they bring together like-professionals. Teachers
belonging to such departments Have a large say_ih determining policies
"related to the subjects they teach. (In one big school, ﬁhis researcher
found that the teachers in certain departments could determine the
nature of discipline they wanted ternforce among the students.) As .
teachers in the same department work together, their cooperation with
each other sgimulateé and heightens their interaction. It is understandable
that they tend to have friendships in the same school. Since they are
busy with work most of the time, their friendships with teachers elsewhere
are limited; that is why the data hafe shown little support for friendships
extending beyond the school in which teachers work.
In §maller districts, with fewer schools, and a rélative degree of
isolation from the big urban centres, the opportunities for teachers to
be friends with colleagues are different than for ﬁheir counterparts in

larger, urban districts. The data showed a negligible association between




-179~

their attachment and their tendency to have friends in the same

school; the association concerning friendships in other schools was

low and negative (table V.1). It is not possible to delineate all the
qualitative differences between the friendships of teachers and the
special cirqumstances that promote friendships among them. However, we
should qualify the statements about friendships with teachers elsewheref
.In this research we did not specify if those other teacherAfrignds

were in the same district or elsewhere. We were not interested in the
exact locale of these friends. We were interested in finding out if

the circle of friendships among teachers extended beyond their own

- . school and if these friendships were the result of their liking for
teaching. And the data presented in Chapter V have shawn that there is
a tendency among the teachers in lafger schooi districts to that effect.
Thus, the postulated relationship between attachment and héving friends
among teachers in the same school and other schools is supported but
for nearly one-half of the sample or the subsample 6f women alone.

We need to make another qualification. We have measured fiienéhips
among teachers and not just "knowing" other teachers or just.getting
together with them. There is a qualitative difference between the
meaninzs of these words. Friendships iﬁvolve knowing the number of
teachers with whom one shares confidences and discusses matters not
related with the work of the school. Getting together with other
teachers in the staff meetings, or "socials" is a different matter.

The measuremént of‘friendships done in this research is quite stringent

and this needs to be remembered for a proper appreciation of the findings.
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6. The Teacher Population

One should not forget how diverse classroom teachers aré as a group.
They vary in several dimensions, e.g., the grade level they teach, the

subject they teach, length of teaching experience and training, formal

degrees and certificates they possess, background, and even "idiosyncracies",

if one may be permitted to be a little petulant.>(This researcher is not
insensitive to their problems, though,) This diversity is likely to
show in their teaching practices, bshaviours, and attitudes or whatever

we wish to study about thenm,

The intention of this research was not to study that diversity.

If teachers' diversity were the focus, the.researgh:designéwoq;dtbe al. ...

ldifferent one. The present research &as explorafory, and.the egplofatory
rationale resulted in developing a questionnaire that was addressed to

a certain homogenaity among teachers. However, the point needs to be
emphasized that téachers' diversity can be. a usefgl tool in data‘
analysis. The sample can be stratified into sub-groups and aspects

of teachers' respoﬁses to the items of the questionnaire can be studied.
As‘the present sample was small, not much could be accomplished in the
analysis. About 224 cases, teaching from grades VIII to XII, some
teaching at both thé junior and.senior secondary levels, are not enough
for division into sub-groups which would be meaningful for cross-
tabulations. Hence, some of the inconclusiveness of the findings is
attributable to the smallness of the sample because it did ﬁot

pernit the use of certain viable analytical strategies.

Some general observations which have been made on teachers as
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research subjects may be considered in passing. For instance, Trow8

has stated that teachers are difficult subjects for the survey resegarcher.
Many of them, by virtue of their profession, mistrust survey research

and the ways in which it gathers data. They resent structured
questionnaires about complicated issues, presenting forced choices

among limited_alternatives..They do not want to be étudied through
mathods that appear to them mechanical an& stereotyed.'In.the éxperience_
of this researcher, teachers were generally cooperative, once he had
broken through the administrative red-tape and ;pproached the teachers

for the research. However, he found that: there were some reticent

" teachers, even though they had willingly accepted the questionnaire.

As to their reactions to this research, it is difficult to formulate
any definite opinions. Some of their comments have been recorded below,
and these provide a measure of support to the foregoing observations.

But their comments also accent individuval differences among them.

7. Let the Respondents Spaak!

v2 wish to cap the general self-evaluative tone of this chapter
with comments from teachers which they recorded on the questionnaire.
They serve to illustrate the predicaments of both the researcher and the

respondents themselves.

Your survey questions need considerably more refinement
before the above answers (mine) will really reflect my
attitude, '

I feel I have not given you any information by completing
this. The answers all depend upon my personality, my
students, and my personal teaching none of which can be
neasured by this sort of survey.
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I hope you do not pretend to now know what's going on.
These questions are too value packed and don't allow
for individual circumstances.

Possibly my answers may not be significant to your
consensus, due to the fact that 1 am in the fortunate
position of teaching because I want to not because

I have to. '

Please note the subject that I teach when you consider
_ my answers on page 2. (teaching orientations)

Not nmuch room for shades of black and white in some of
- the questions. ’

This questionnaire is too ambiguous and vague.

But does checking squares tell the whole story?
Do I interpret the word "choice” as you do?

e e e Good luck to you and your project. It won‘t'éhange
o ‘ the world. '

Rather pointless.

(A personal sense of modesty forbids this researcher to reproduce the

"laudatory" comments.)
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Chapter VIII

ATTACHMENT -REASSES3ED .

Has attachment been adequately studied on the basis of teachers'
responses to the questionnaire items? And have the research procedures
provided an adequate answer to the question raised earlier -"'why do people

engage in their occupations continuously and consistently”? An examination

. of what became known through observation, conversations with teachars, and

the critical remarks by teachers to the questionnaire items together indicate
that a second look ought to be given to the measuremént of attachment. This
revision entails essentially two tasks: (1) a delineation of the largér

ontext of work attachment research, from which this study derives its

justification and intelligibility; and (2) a presentation of additional

observational data which serve to enlarge and improve the picture of

~attachment developed from the measures used in this research. Since these

observational data were gathered independent of the cooperation of teachers,

it is believed that they will greatly reduce the uncertainty of interpretation

of attachment findings.l Stated differently, these data will provide a

3

"

eliability check” on the conception and measurement of attachment, and
consequently, will provide clues that may be used in future research on

teachers’ attachment to the job.

1. The Larger Context of Attachment

The larger context of job attachment studies is quite disparate. Making
sense of that disparateness is a laborious task which cannot be accomplished
adequately in the present research. This disparateness has resulted partly

because of the ways in which job-attachment has been theorized. As a sensate

(184)
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existential phenomenon, attachment to the job is not resistant to theoretical
explanations which can be different from one another in their focus.

Many studies on job attachment and related concepts have already
beesn mentioned; many more of equal merit might have been referred to with
equal pertivence. But the studies mentioned were intended to be illustrative
rather than inclusive. One may say that major issues and research approaches
have been delineated. However, an extended interest in the field suOgests"
that a few more of these studies may b2 mentioned to view in detail the

important contributlon that some of them have made. The studles under

reference are those which attempted to focus on work itself in order to

TR

assess attachment to the job. Though their focus has not been very
pronounced, but as it was one of the points of departure-for these studies,
it needs to be mentioned. |

The early surveys carried out b& Hoppock2 approached the study of
attachment with the easiest way out: by asking people to what extent they -
are satisfied.with their work. Another approach.in studying attachment has
employed the "free response' method of asking people to write essays about
what they like in their jobs.3 The studies of Herzberg gglai.,é employed .
the critical "incident" approach. The latter studies need to be singled
out because they are theeretically more sophisticated than the others.
Herzberg and his colleagdes carried-out a number of surveys in which
engineers and accountants ware asked to describe ‘occasions when they had
felt ”e‘c=nt10nally good" or "exceptionally bad" about their jobs. Through

the analysis of the responses obtained, it was found that achievement,
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recognition, the work itself, responsibility and advancemént brought
about good experiences.And supervision, company policy, fellow workers
and working conditions brough about bad experiences.ATheir theory, now
labelled as a "two-factor theory", had concluded that "motivating' factors
(achievement, etc.) affect satisfaction, while "hygiene" factors
(supervision, etc.) affect dissatisfaction. However, other researchers
employing the same theory have obtained rather different results.5

‘It is possible that these inconsistent results were obtained because
the theory elicits biased replies from the respondenté or because the
researchers themsalves introduce biases in coding the responses. It is
also possible that satisfaction is not the opposite qf_disgatisfagggqn;§;:7~:j:f;
these researchers imply. Again, it is possible that tge soufces of
satisfaction are not independent of the sources of dissatisfaction, and
the inconsistent results are obtained because of an inadequate
conceptualizatibn of attachment.

The foregoing researches mention satisfaction with work itself but
they fail to treat it with methodological rigour, For instance, in order
to form an adequate theoretical perspective, it is worthwhile to delineate
the bases of satisfaction with work itself: people get attached to the
work itself because they are expected to keep their work life stable;
people get attached to work itself because they cone to be identified
with what they do; and people get attached to the work itself because they
prefer to engage in it rather than engage in something else. Thase bases

of attachment with the work itself point to something different than the

answer which is conventionally given, i.e., people get attached to the
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work itself because it provides a measure of their latent potenfialities
or capacities;

In addition, as a strategy of measurement of attachment, it is
worthwhile to remember that by employing measures to which the respondents
are 'blind”, their biases in responées can be greétly reduced.6 In o;her
wordé, it 1s essential that adequate attantion be given not only to the
ways in which conceptualizétion of attachment proceeds, but also that steps
be undertaken which halp to refine this conceptualization. Adequate
conceptﬁalization is a task that is accomplished priﬁafily in the
beginning of a research undertaking, but refinement is a task that can

continue to occur even when the data are being collected. It is during

~- - this latter stage that observational data can be collected which, later
on, can be quite useful in interpreting the results. Both of these tasks

have been further elucidated in the discussion that follows.

The explicit concern of this research was *to study and to estéblish-
linkages between choice of occupation, choice of working conditioné,'and
@iscretion in work and work-attachment. The data gave weak support to the

i relationship between these variables; however, when certain control variaﬁles
were introduced iﬁ the analysis, the relationship between choice of occupation
and work-attachment was moderate for women and in the exﬁected direc?ion; it
wés weak‘for young teachers even though tﬁe sizé of the correlation showed
an increase of ten correlation points over.the original correlation of .15.

However, district size, age, and sex seemed not to have any noticeable effect

on the relationship between choice of working conditions, discretion in work

and work-attachment, In someé respects it was possible to suggest which of the
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"choice" variables, or which of the demographic variables had a greater
effect on attachment separate from the others.

In this mode of analysis, the theoretical affinities with researches’
done on job satisfaction, job involvement, work attachment, and occupational
involvement are obvious. What this research chiefly shares with the
earlier wprk is the conception of attachment as an emotional bond.which
results if certain conditions exist for individuval need satisfaction or
for integration within the employing organizations. What this research
does not share with other studies is the analétical distinction between
attachment to the job pver se, and attachmeﬁt as reflected through the set
of relationships which a job entails. This analytical distinction~was'
éccented by delineating the three dimensions of attachment: preference for
the job, valuing success in one's job, and identificétion with the job.
These three diménsions derive their rationalé from the societal context
which fécognizes the fact that people live in society and in relationships
with others. And people's conception of what is desirable in life is
derivable in part from the generalized conceptions prevalent in the society
in which they live. In other words, the conception of attachment as an
emotional bond was given a sociological bias rather than a psychological
one which is concerned solely with personal evaluations or attitudes.

To measure attachment, six indicators employed in this study were
intercorrelated (Chapter II) in order to provide a bésis for combining them

in and index of work-attachment. If an element of imprecision entered the

measurement process, it would be a point which is incontestable.

Presently, it can be suggested that a search for more convincing

measures of concepts is an on-going activity. And this search measurably
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improves as more insights are gained through empirical investigation and
evaluated in light of insights which already exist. Perhaps, one can add
that the only stability belongs to the process of inquiry itself rather

than to a set of indicators.

2. Attachment: Reconsideration and Enlargement

What became known through observation, conversations with teachers,
and their remarks on the questionnaire items suggests that in between
attachment to the job or dissatisfaction with it, there can be a gray
neutral response - the job is a role which one performs, among others,
during the course of a single day. This gray neutral response, in more
Vexpressive terms, might be called "adaptation" to the job- requz%ements.}* 
It implies that the features of work and work environment become so well
known to people that they find it difficult to think of them as something
deserving of special attention or curiosity. Alluding to the presance or
absence of any external conditions (e.g., freedoms or constraints) which
may or may not induce attachment, provides a starting point for an inquiry
directed at determining which two variables in the job enviromment hold
together - it is this kind of inquiry which constituted the essential

"sociological task' in this research. -

However, adaptation to job requirements is not '‘non-attachment",
but a process of coming to terms with the "givens"” of the job and its
enviromment. The psychological and social requirements of people who work,
and theair gmotional bonds become boundary conditions to their performance.

It may be nentioned, that the operational specifications of the social
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and psychological requirements of people for a particular kind of work
enviromment are not easy to make. But if they are met by work itself or

by the work enviromment, it would probably show in their performances on
the job or might even enhance the qualitv of their work life. If, however,
these requirements are not met, it is likely that most people would
continue to perform at a level which is acceptable to their employing
organizations. And this performance level, if maintained, enables them

to survive occupationally and wiﬁhodt loss of face. How pervasiveAthis
kind of adaptation to the job is or how pervasive it can be, is a question

which cannot be answered by the present inquiry. Suffice it to say, that

A'{é&;fathis mode of thinking about jobs can provide insights into work experiences

which otherwise would be left out if one consistently looked at these
work experiences through the emotional bonds of people or through the
subjective evaluations of people. Any indications of a neutral or a
non-committal attitude towards the job are not necessarily evidence of
non-adaptation, but these indications should lead one to look analytically
at the structure pf jobs and how they are done. It is through studying
this job performance that the extent to which attachment and/or adaptation
exists, would become known.

To substantiate this viewpoint, certain features of the teachers'
job need to be discussed in some detail. And in so doing, we can consider
only a few aspects of their job, and these aspects have been deliberately
chosen to illustrate the general and obvious point that their job and its
social miliew are ~ot easily matched by other kinds of jobs. Therefore,

it follows that a study of teachers' attachment to the job is not easily




-191-

comparable with studies of attachment to the job which are unlike teaching
in major respects.

Classroom Behaviour: Interpersonal exchanges are endemic and they occur between

teachers and students 211 the time. These exchanges can be quite extensive.
For instance, the classroom of an art teacher that this researcher visited
looked almost chaotic during the first ten minutes. As the teacher entered,
there were.ten students with different demands: one required supervision;
some required evaluation and direction of tasks already assigned to them;
one or two were requesting stationery items; and the others wanted

permission to leave the classroom. Also, some memos which required the

'ttéééher’s atfeﬁtion, were sitfiﬁg oﬁ ﬁﬁe tébla. it waé‘gbt"by'any means a -
typical day of a typical class hour. But handling two subjects, two grade
levels, with 50-60 students, five days a week, forty .weeks in a year
implies some adpative ability on tha part of the teacher, no matter what
his/her feelings are about the job. What pesrsonal qualities enable teachers
to withstand the demands of a eclassroom, is a matter which needs to be
taken into consideration in measuring teachers' attachment fo the job. And
this is a matter which is understandable through extensive observation
and not through structured questions alone.

In addition, the content and sequence of the interchanges between
the teachars and students cannot be planned with any exactitude. Yet
teachers cope with these and make discretionary decisions in meeting

students'

demands in the classroom. Vhether or not this particular aspect
can be included in assessing teachers' attachment to the job, will depend

on what other indicators are being used, and how confident the researcher

is about the adequacy of those indicators.
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For teachers, their continuous contact with students constitutes
a special source of satisfaction. The following comments by three
teachers are illuminating.
An Art Teacher:

Teaching is a war of attrition - a battle

you have to fight everyday. ©Not in the sense
of a war but, even in the least job, one would
get bored or tired. After 2000 lessons, how
motivated can a human being act.  Still, all in
all, I enjoy teaching.

A Science Teacher:

I find that teaching has become more exhausting.
There are many more pressures now than there
- used to be. I think that working with youth
CaEeT is most rewarding. ’ '

A Social Studies Teacher:

A rewarding career, but I find I spend an average
of fifty-five hours on school activities.

While in the classroom, there are other sources pf teacher
satisfaction, e.g., some of them convéy a sense of personal usefulness
in helping the students to develop, in teaching them something different
from one week to the next. Some teachers watch the faces of theirvstudents
to see if they have the "light' of understanding - the use of metaphor and
simile is not uncommon among teachers. It follows, therefore, that
indicators of attachment like preference for teaching, success in teaching,
and identification with teaching, can be supplemented with thosé indicators

which suggest teachers' adaptation to the demands of their classrooms.

Supervision: Quite a few teachers in one of the school districts which I

visited reported that they were not closely supervised, and whether or
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not they will work on their job is ieft to them. In other words, they
could close their door and "be" in their classrooms. They had a good
feeling about their work in that the district administration did not
act as a watchdog over them all the time.

One implication (and not a generalization by any means) of this
aspect of teachers' satisfaction is that teachers get to know and
inte;nalize, tova certéin extent, the expectations of their immediatg
administrators and the school board. They tend to avoid those behaviors
which would endanger their reputation and the reputation of their schools.

Any limitations which are placed on them through district policy are

'iiéézéﬁted'ég-bart.df the prevalent educational céndi;ionéf —Héétjof25héir“:gV-
attention revolves around the particular group of students witb whom they
work and with the specific details of the classroom work. In doing this
work, they have to cooperate, if not completely agree, with administrative
actions initiated by the school administratérs in the school and in the
school district. Indications of non-cooperation are likely to work

against the teachers' professional self-image, hence, their dissatisfaction
with the administration may not manifest itself in their indifference

with the job they do.

Job Reguisites: Teaching requires a certain discipline on the job and

an acceptance of individual responsibility for job performanée. The
school board retains the right to remew the contract of teachers. The
"costs' of failure fo meet job requirements are heavy. This pressure,
complenented by support from fellow teachers, internalization of the code

of ethics, and expectations of their administrators, all ernaktle the
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teachers to determine in part the quality of their ﬁerfofmance themselves,
At present we do not know the quality of performance required from
teachers, hence a further refineﬁent of this aspect of teachers' benhaviour
is not possible. However, since teachers are left to determine their
owﬁ performance level, they do what their "securit&".needs suggaét them
to do, i.e., perform at a level that ensures continuous employment.
A recent study of teacher demand and supply in the province of
British Columbia has revealed that qualified professional teaéhéfslprefer
to stay in rich, urban, and climatically agreeable districts.7 '(Thé
school districts from which the data for the present research were
T T T eollected falllwithin these cfitéria in relé;ive tefhgp) E&_iﬁplicgtion,’
we might suggest that teachers in the ''good” distriéts-“have it made";;u
they have got tﬁeir tenure, and they will continue fo‘parform ét'a-
level which is acceptable to their district administra;ion. Such
performance by teachefs, though not substantiable here, is an indication
of adaptation on practical grounds. ‘They may remain neutral or non-
committal to such indicators of attachment as preference for teachirng,
identificatian with teaching or valuing success in teaching. If,
however, theoretical reasoning suggests that 'preference', 'identification’,
and 'success' are viable concepts for studying attachment, then the
inquiry can be directed towards asking teachers whether or not they are
satisfied with their teaching assigmment during the current year, and
whether or not they would like to have the éame teaching éssignment over
the next academic year. This mode of inquiry would put certain temporal

boundaries on attachment and enable us to assess its fluctuations;
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otherwvise we might assume, unrealistically of course, that attachment

is a stablized, if not a static experience.

The Zeigarnik Effect:8 For -several decades now, psychologists have

talked about a psychological phenomenon called the Zeigarnik effect,
named after its discoverer, which stressas that the human psyche has a
low tolerance for incompleteness. (This perhaps would explaiﬁ some of
the dissatisfaction which industrial workers experience under extreme
conditions of job fragmentation.) We resist being interrupted and have
a strong desire to finish what we are doing. This could be true;
assuming that we have control over what we are doing. To illustrate,

“-“when a teacher is teaching a subject, he/she teaches it continuously, once

‘the initial outline has been worked out in the light of the curriculum
guide. Lessons left unfinished today can be completed tomorrow or the
day after, 6r from week to week till the end of the yesar. The extent
of teachers' control over work in the classroom is tight; the scope
of control witﬁin the classroom of the subject taught and student
behaviours is extensive; and the amount of discretion exercised in
handling interpersonal exchanges with students is considerable, if one
takes into account such refinements of teachers' work. Since teachers'
jobs are not fragmented, this might have an indirect influence on their
job satisfaction - a consideration which cannot te ruled out.

Another related issue: Which one area of work do teachers regard
with pricrity? 1Is it classroom instruction, paper-work, or extra-

curricular activities? 1If there was one such area, it would be possible

to concentrate on that to elicit teachers' responses to that area and
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then to determine their attachment. At present we do not krnow if there
is on2 task which teachers regard as important.
An Inglish teacher had remarked:
Outside from minor hassles or paper-work,
etc., I can think of no job which is as
rewarding (although somewhat frustrating at
times — because of my own inexperience and
inadequacy) than teaching.
Another English teacher had remarked:
Marking and paper-work, registers etc., maks

teaching less enjoyable, One is naver free
from one or the other.

The point of the matter is that teachers' responsibilities involve not
only instruction but also management of the physical enviromment of the
class, and related administrative matters. Their feelings about
teaching cannot be separated from their feelings about non-teaching
matters, The scope of-control over non-teaching matters i; wide and aoes
not rest with teachers. Their education and experience might enhance
their competence in the subjects they teach, which in turn might entitle
them to determine more and more what ought to be taught in the classroom.
But by the same token, they resemble aﬁ "encapsulated man",9 who, as a
practical matter, must forbid himself from thinking in an area where only
other specialists can think because they have the data. If teachers are

tenpted to extend the exercise of discretion in those areas which are

rr

outside the definition of their job, and their formal training, the

consequences of their actions for the employing organization might be

inteclerable,

Teachers at the secondary level are mostly subject-area spscialists.
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.They can raise their éxpectations about control over what they teach

but they could not control, at least to the same degree, the overail

goals of school education which, in practice, are determined by various
administrative levels. Their discretion would be operative within the
broad goals sat down by their employing districts and it would pertain

to those matters which teachers themselves will handle. In thié sense,
_teachers' discretion over instructional matters needs to be &iewed;
analytically and realistically; Any gains which teachers make in controlling
instructional matters is b;lanced by their adaptation to certain policy
matters initiated by the school administrétion. Theif verbal affirmation
- of their satisfaction with teaching matters an& dissatisfaction.with -
pon—teaching matters:need not be equated with their abiding.cdmmitment

to teaching aé a career. A refinement needs to be introduced in working
out the specific areas which teachers regard as their "rightful fole”.
Giyen the diversity of tasks which teachers are éxpected to. perform as
part of their teaching job, the global indicators of preference for
teaching, ideﬁtification with teaching, and success in teaching somewhat
cloak the nature of teachers' responses. Only observational data can

ﬁelp to supplement the understanding of attachment that is gained through
structured questions. Sqme evidence which this researcher collectéd,
suggests that the administrative constraints which the teachers experienced
did not create the effect which would be attribdtable to them, one of
dissatisfaction with teaching, but rather the teachers adaptad to those

constraints in a manner that did not hamper their work in the classroom.
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Staff Dz2cisions: The seven schools which this researcher visited during

data collection, were different according to the number of meetings they
had. For schools,it is mandatory to have at least one staff meeting

during thevyear. However, meetings are arranged whenever the necessity
arises, and they can be as frequent as once a month. Thes matters which
are discussed in these meetings can vary in importance, énd this researcher
has no means of assessing that importance. However, the sense of
participation which teachers have is not determinable because it Vas not
the focus of this research. But this could be an important aspect of

teachers' overall satisfaction with the internal organization of the

_school. - L S . o LTI LN T L

Among the schools visited, larger schools were divided.into
departments, with a senior teachef acting‘as tha head. The d;part;e;t as—
; whole was responsible for instructional matteré, discipline, and the
conduct of the courses, as long as the department remaiﬁed within the
boundaries permitted by the curriculum_guide and the administrative policf
set-down for the whole district. (The relationship between departments
and the principal's office can vary from one school to the next.) In one
school, the teachers were pleased about the relative working autonony
they had over the curriculum.

In addition to participation in decision making iﬁ the school,
teachers have local and provincial associations which attempt to influence
policies through collective representation. Any existing reduction in

teachers' influential participation in decision making is offset by their

"hope" that gradual gains can be obtained through collective effort.
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The extent to which teachers participafe in decision making'is
reléted to whether or not.thé school in which they work has become
thoroughly routinizad, or perhaps fheir pé:ticipation is related to the
frequency with which important decisibns have to be made.lo The goals
of edgcation aré broad. Matters related with curriculum are deéided.
before the school term starts. And the éssignment of duties to teachers
is allocated before the term starts; hence an§ deqisions_wﬁich ére @ade“
later during the yéar are made within thé broad.poiicies already agreed
on. So perhaﬁs important decisions are hot made often enough to be a
consideration relevant for teachers' participatioﬁ in them, unless_the
study were undertaken at é time when those decisions were being made.
Maybe a fair amount of teachers' work has become routinized; the non-
routinized aspects are not visible enough once the school term hasvstartéd.
, Héwever, fqr any meaningful conclusion regarding this aspect of teache?s'
work, more evideﬁce is needed. Some of the schbpls which this:researcher
visited, did héve procedures worked out for mést of the wdrk to be handied>
from week to week. And the way the staff méetings were arranged, he found .
that the teachers were generally sﬁtisfied with them,

Participation in decision making indicates some control, and the
existence of control contributes to satisfactién, as Blauner has noted.11
In the case of teachers, the satisfaction measured through indicators.
like treference for teaching, identification with teacﬁing, and valuing
success in teaching can perhaps be augmented by indicators like
participation in decision making. But it ought to be remembered, that

even this augmentation may not strengthen our conclusions, because not
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all teachers participate in these meetings with equal zest. However,
teachers' participation in the decisién-making processes in 1tself, is
an interestihg area of inquiry deserving of a separafe stud?; but it
can reveél quite a lot as to héwﬁthey feel about their participation

in the working of the school.

3. Some Alternative Measures

From some of the recognizable feétures of their jéb,:and thg;_

nature of their performance, it seems that teachers réspond to practical
considerations more often than can be aﬁticipated in a theoretical
‘argument. Their adaptation to the requirements of their jobé, seems:to
suggest that a realistic assessment of feachers' atﬁachment needs to be
tefined in two ways: (1) by enlarging thebnumber of indicators, and _‘
>(2) by focussiqg on those processes by which teachers meet the requirement
of their job, in addition to those indicators'which focus oﬁ their |
"feeling states'. Teachers' adaptaﬁion to their role requirement#,.when
coupled with the presence of positive affective responses, could be
labelled as job involvement (syponymousAwith the present usage of'the‘
phfase); and when coupled with a negati?e affective responée;'it could
be labelled as "alienation'. In addition, the concept "adaptation" permits‘
the study of attachment to the job without'definiﬁg attacﬁment in
"feeling states" of individuals.

Some indicators of attachment}ﬁsed_in this research require a
critical comment, For example, the item "whéthef or not teachers wquld

like to have one of their children in teaching' was misinterpreted. In

the case of miners who have been reported to say that they would not have

S P s R N b D : .
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any of their children in mining, this item is likely to elicit a clearly
positive or negative response depending upon how the miners are disposed
toward their job. But consider the following remarks by some teachers

to this particular item:

I have no intention of 1nfluenc1no my children's
life d@c1510ns. '

Depends on what kind of people they turn out to be,
who knows.

Have no children.

It is up to them.

As they are young I have not had time to observe

the necessary qualities that I con31der necessay

for a teacher.

If they feel they can handle it.

Would agree if it were their choicé_.

I couldn't really care ... |
While each of these responses is open to interprefation on an individual
basis, the item raises certain doubts about its prqpér‘place amidst
other itéms. Besides these remarks, about 52% éf the respondeﬁts cﬁose
the "uncertain" response category to this item, which does not 1end any
strength to other items. Because of the many-faceted responses that this

item elicited and the low contribution that it makes to other items,

this item cannot be regarded as a very satisfactory indicator of attachment

ta the job.
Another point pertains to the teachers' self-assessments of their

own work, This self-assessment can give some indication of their

attachment to the job. Consider the following two remarks by teachers:
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Teaching is a highly under-rated profession.

Once teachers realize how much freedom they have -

if they choose to exercisez it - they cease to

complain and will certainly enjoy working with

students who are always new and challenging.
One could argue that such a self-assessment might be an exaggeration'
in their own kavour. The prestige which the society at large accordsv
to an occupational category may not correspond.to'this category's
self—assessmeﬁt. However, the matter is empirically ﬁerifiaﬁlé. in
the case of teachers, a reéent study has fépértéd that among high‘scﬁool'
students, parents, and school trustees, the predominant image of'the
teacher appears to be that of a highly respected member of the community,:
a com#etent and skilled. professional engaged in hard ana demanding Work.l2
This study further reported that interestingly enough, teachers ténd to
under-rate their support énd even accomplishments. Thus, it seems
@ossible to devise a subtractive model of teachers’ attachment to the
job, that is, by working out the discrepancy betweeﬁ teachers' self-
assesément‘and the assessment of significant gfoups in the commuhity,.
of how they regard teaching as an-octupation. This‘modei may not replace
othef indicators-of attachment, but it>could be used in conjunction
with them, if resources were available for introducing such additions
to the measurement. If we say that we deepen our uhderstaﬁding to‘thé'
extent that we sharpenbthe indices for concepts, or enlarge these indices,
then there is no way of ensuring that the "gain" in understanding.is
likely to be equal to the "complexity' of the measurement. But it can

certainly enhance our confidence in the way in which the inquiry is

conducted -~ because the alternatives have been considered.
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Another point may bé made régafding the quéstion>of an individual's
identity with tﬂe occupational role. The argument is tenable that, since
a substantial part of people'’s lives is spent in occupational aétivipies,
the work-roles serve to link people with others through interaction,
and thereby form the basis of people's sense of personal identity. If
a question relating to personalbidentity with one}s oécupation dogs
not elicit from the respondents an appropfiate responée,’it is iikély_
that -the researcher's level of abstraction remains unmatched by thosé

of his respondénts. Consider the following two comments by teachers:

Sometimes - depends .on who, and where I am.
‘Sometimes I'm ashamed of the blatant 1ncompetence
of my colleaoues.

The relationship with my family is equally
rewarding.

Another teacher does not.like to be identified as a teacher invprivate

life. And yét_all the three teachers have been.teaching for»several

years, and perhaps will continue to teach, but their fe5ponses do nét

indicate 2 sense of identity with teaching even though they have been

teaching évery year. Could it be that the& ére attaéhéd_to'teaching

despite their reluctance to identify with the teéchiﬁg.role? The

answer teo this question is not available in light‘of:the data ﬁrésented

so far, |
Perhaps the anéwer to the question as to ﬁhy teachers continue

to perfo;m their work roles with or withoqt vefbalized feelings, at

a level that is acéeptable to their administration year after year, éan

be found in their initial selection of a teaching career. Their formal
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schooling preceding work is direct'prepafétion«for wofk. The study of
teacher demand and supply done over a three—ygar period, 1969-71, revealsv
that about 88.5% of those who had entered teaching were retained.13 The
implication is'that those who choose teachiﬁg choose it because they.

want to make it a career - in the sense that they want to continue in it.
A study of undérgraduate career decisions indicates that the ﬁbst.
retentive field was education, as it lost only 157 of students who‘began
thelr university education as educétion majors; This study élso réported’_
that éducation as a career field ranked the highest in terms of recrﬁiting
students whosé initial field of study was outside education, and that
whenvcpmpared to the net gains of a field, educatiﬁn again‘had ﬁhe_highest
gains of sﬁudents making it a career;lé This evidence throws some light

on how an objective indicator may be used to measure attachment to an
occupation, i.e.,_the rétention rate of fhosé who enter an occupation.
Such an indicator adds something to those which rely mostly on the

feeling states of individuals for validation.

A word of caution is necessary here. The amount of teacher furn—
over as a measure of attachment implies that thosée who ao not like‘their
job will leave for something else. Whethef those who do not like their. job
actually leave it for something else is an assumptioﬁ, because-we have
suggested in the preceding pages that the employed teachers may neutralize
their feelings, and that they may not leave even. when tﬁey do not like
their job., Thus, this particular indicator can be used in Conjunétion wi;h
others and not alone and separate from'the’others._ |

In summary, from the foregoing comments, it seems that teachers'
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attachment to the job could best be.conceiQed as their.inVolvement in
the work siﬁuation.in the schools. The evidence andiafgmmen; presentéd
‘so far have suggested that several aspacts of ﬁhe work situation are
'gratifying to.the teachers involved. The measures qf attachment employed
in this research maasufed,.perhaps, nothing moie than the degree to
which téachers are ”interﬁally" motivated to perform their job. Several
shades of their attachment become known when their tofal situation and
some of its salient featu;es, are taken into account; Hence, for future
research, those aspects of teachers’' job whiéh are gratifying to them‘
should be combined with those measures that can Be usgd obigttiveiy;
i.e., independent of the cooﬁeration of teachers. of négessity, stich a
study would concentrate on studving attachment alone and_study it rather
stringently. Inclusion of several measures for the same cfucial concépt
is likely to invqlve a comprehensive research design cqﬂcerned with
making a contribution to the measurement theory - that is a_task wﬁigh
goes well beyond the present exploratory study; However, it neédé to

be emphasized that by supplying observational aata.on the ;eachers'
attachment to the jéb, the present reséarch has attemptéd to enhance
confidence in the data which were gathered through the étructured

questionnaire. It is believed that ''the confluence of proof from two

or more independent sources' reduces the uncertainty about the phenomenon

~

Y. 15
studied,
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Chapter IX

A REVISED DESIGN FOR FURTHER RESEARCH

In the previous two chapters, the cfitical evaluation of the
research procedures has demonstrated the need for some extenéive
modificafions invtﬁe content of the indicators dsed previously fof the
kay variables. Since at this point the familiarity with the teachefs’-
work-satting has increased considerably, it may now be possible to
formulate questions which can retrieve information in a fairly well
bounded manner. By paying greatér attention to the indicators of crucial
variables, a certain rigoﬁr will be introduced t§ the fixed;choice
questions. As a strategy of measuremsnt, the fiked~choice questions mayv
be methodologically expedient but they may fall short of'a‘certain'degree
of theoretical sophistication if their dimensions ére ieft unspecified..
Cur past experience has shown that éome 6f-the items used for discretion,
choice of working conditions, and work-attachment, invokad queries from
the raspondents rather than provide them with a psychological continuit&
of their own experience. By attempting to provide this psychologicalv'
continuity to the respondents, by formulating questioné which are
sensitive to the responses they are intended to elicit, we will be able
to move in the direction of exercising a greater control over the ggéég
Qf eliciting the desired information; this conﬁrol was less than
desirabla in our previous undertéking.

It i1s with these considerations in view that the following research

design is presented. Since we are aiming for more stringent measurement,

{208)



~209~-

thus an elaborate design, we are excluding questioﬁs concerﬁing thé
choice of occupation for the following reasons: As the working teachers
have already made the initial choice, questioné oh occupational choice

at the present stage of their working career would elicit nothing more
than the possibilities of change which they might envisage vaguely..And
if they have already received traihing, in order tb make teaching a
career, then questions eliciting possibilities of_chahge‘wﬁﬁld.tend ﬁo_
measure nothing more than wishful thinking. It is possible'thét questions
eliciting possibilities of change.may ip fact indicate job-attachment.l

Thus, it is essential that the measurement of job-attachment be kept

distinct from the contaminating influences of the indices of occupational

choice. Again, for the sake of economy of épacé, ve are not cénsidering
questions on the teaching orientations and teacﬁer-teacher contacts.
Our focﬁs of research is narrower than before and is concerﬁed withv
freédgm of choice in working conditions, discretion ia work, and job-

attachment (or work-attachment).

The Problem: The research problem focuées,gﬁfthe following two
questions addressed to teachers at the secondary level:

1. To what extent do teachers experience a personal sense

of freedom concerning working conditions and discretion
in work? : :

2, Is this sense of freedom associated with their attachment
to the job? ' ‘ '

P

[nese questions are limited in scope, but théy are amenable to

empirical treatment and test.
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Concepts and Indicators: (1) Freedom of choice in working conditions

will be indicated to the extent that teacha%s sav that (a) the subjects
which they are ﬁresently teaching are appropriate to ;heir areas of special
training, (b) they have adequate opportunities to attend courses and
conferences for their own professional development, and (c)lthey aré ofﬁen_
consulted by the school administration before initiation of new programmes.

To reinforce these subjective indicators, the following ogjective
indicators can be used: (i) nﬁmber of teachers not assigned to their.éubject
area specialization either wholly or partly, (ii) number of teachers who
are currently attending or who have made requests to éttend courses/
conferences/seminars ;elating to their own academic development, aﬁd
(iii) during the past one year, the number of significapt instan;es over
which consultation took place between the school administratérs and the
teachers/teachers' representatives.

(2) Freedom to exercise discretion in wgrk will be indicated to the
extent' that teachers say-that (a) théy can make changes in the preSéribed
curricula and materials for pupils who do not have the background to'Aeal"
with tﬁem, (b) they can make decisions concerning the‘promotidn.and
retention of students, and (¢) they can determine and maintain their own
pace‘of‘inétruction without pressure from the school/district administration.

Objective indicator: the number of cases of suspension/transfer/
problem—sﬁudents in the.classes handled by teachers over the last one
year without recourse fo school/district administration..Since one aréa

in which teachers make discretionary decisions pertains to the maintenance

of order in th

4]

class, this indicator will reflect teachers' refusal to-
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deal with "problem students’; and if they had some but they'déalt with them
themselves, it would show the extent to wﬁich they actually exercised
discretion. Asbsuch, the indicator does not reflect a discipline-and-control
orientation on the part of the teachers concerned.
Since the actual exercise of discretion depends én the extent to which

the teachers' wofk is non-routinized, thé opportunities to.exercise
_discretion can be measured by asking the teaéhers directly to indiqate

(a) the average number of times in a week they have to meet chance,
ungnticipated happenings in their work, (b) how';hey handle these happenings -
alone or in consultation with thebschool/district administration, and

(c) the "per cent' of their formal training which comes into‘blay_in their
 work ésbteachers.

(3) Attachment to’the job will be indicated to the_eﬁtent that
teachers say that (a) they are satisfied witﬁ their present teaching
assignment, (b) they are likely to have the same teaching‘assignment over
the next year, (c) they would.choose teaching as a jbb if they were'té ’
choose an occupation over.again, ana (d) they like to be identified aé
teachers. | |

Objective indicators: (i) the number of teachers'ﬁho.ﬁave requestéd
a transfer to some o;her échﬁol, and (ii) the nuﬁber 6f teachers'holding
full-time tenured positions over the number of such positions availablg
in the school/district. o

In addition, some fill-in-the-blank kind of statements can be

included to elicit responses which are not premeditated by the researcher;
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e.g.: (a) what T like in teaching is " - ; or

(b) I decidad to go into teaching when I-wag ' .
This étrategy of.measuring satisfaction or attachment with the job should
prove to be useful because it has the 1eaét amount of researcﬁer bias to
steer the responses into categories which he had thought about. It is also
a strategy of measureﬁent that haé not béén t}ied:as:yet‘éhdVit;mighi‘§r6§é“ibg
be more adequate than the “critical incident" approaéh or the ‘éessay”
type approach in which biases of thé_réspondeﬁts cannot be confrélled.
Frame of Reference: | Age is an important criterion in the
articulation of a étatus system which links individuals to the society in
which they participate.2 Studies have shown hoﬁ age.caﬁ haye a bearing
on the ways in which individuals map their work careers. For example,
by considering both the subjective and objective aspects of a career,
Buhler was able to distinguish five stages: (1) the "exploratory stége",
which typically spans the years from 17 to 28; (2) the ''selective stage",
which laéts from'approximately 28 to 43 vyears; (3) the "testing étage”, H
whicﬁ fepresents a five-year period in the mid-forties in which.the
individuals look both backwards and forwards, and by dding this, also
assess their career to date and re-evaluate prospects for the futﬁre;
(4) the "indulgence stage", whiéh lésus from possiblyIQS to 64 years,
during which the individuals maximize‘self—gratification; and (5).the
"completion' stage, during which the retiree lives upon.memofies of the
past accomplishﬁlents.3 By examining work careefs in.industfial settings,
two writers |were able to corroborate the five stages, but they delineatéd

these stages as follows: (1) preparatory period, 0 to 15 years; (2) initial
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work period, 15 to 18 years; (3) trial work period, 18 to 34 years;

(4) stable work period, 34 to 64 years;.énd (5) reti:ement.4 These stages
may provide a moving perspective on the subjective aspects of a career,
but they do not iﬁdicate how the individuals themselvés interpret the
meanings of their various attrlbutes, and actlons, and work exporlpﬂces.

- Py .- - ,....,4..,(

Thus, the question of whether or not age is elated to attachment to the ]Ob,

can be answered only throu0h emplrlcal observatlonb. However, these career
stages do lead one to expect that individuals who are in the s;ablenwérk
period (34 to 64 vears) of their life, are likely to,Be Highly'attached

to their job. The data presented earlier in table IV.Q suppoft this argument,
but since the statistical evidence is not subspaﬁtiqlﬂ“furthey_yetif?qatiqqN

is warranted., However, if age is as influential a variable as the above

mentioned studies stipulate, then it is more practical to .include age
in the original statements of relationship between variables, to use it
in advance, rather than use it as an aid to post factum'interpretaion

of findings. Thus, both age and expectafions of the working teachers

to have control over their work and worklng condltlovs, can be 1inked : i
together in relation to their attachment to the job. Hypotheses which link
multiple variables are described as multiplicative models By Blalock. He

emphasizes the point that when formulated in terms of continuous variables,

these multiplicative models can generate predictions which may be tested
even wheére m=2asurement has been very crude, and they can also be helpful
R . . . s s 5
in orcdering chaotic empirical findings.

Tha Hypotheses: (1) Teachers within the ages 34-64 and having much

freedom in working conditions are likely to be
highly attached to their job

{2) Teachers withing the ages 34-64 and having wmuch
iscretion in work are likely to be hlthy attached
. to their job.
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Two valueé for each of these variables are considefed: low vs high.
Freedbm in working conditions'énd discfetion ih Qork and attachmént-to the
job will be measured by developing indexes of tﬁe subjective indicators
specified earlier. OBjective indicators specified earlier will be used
to validate the findings and interpret the resulté;

The Design of Inquizz;’Cases will be examined by controlling for the

district size, sex, and 1engtﬁ of teaching experience. An equai number  of
cases from a small district and a large district of both men énd'wémen is
contemplated. The size of the district will be determinéd by the number.
of students enrolled in the secondafy schools. The pupil-teacher ratio
caﬁ'fluctqate between school districts but this is,something éver which

not much control can be exercised by the researcher; therefore, the size

\

of district determined according to the number of students appears to be

the most neutral way of dividing the districts.

Sampling Procedure: Practical considerations suggest the selection
of a purposive sample, l.e., cases are.to be picked_up#écording to age
categories. As we have considered age and high choice of working conditiéns
together, the focus will be on choosing cases that are within the 34-64 |
age category. This sample will consitute the cases required to test for
the working hypothesis as formulated abové. To verify tﬁe hypothesis
whether or not aga and high choice of working conditions mix to

produce high work-attachment, another sample of teachers wlth ages 33

and less would be desirable. If the measure of degree of association

shows significant differences for the two groups, i.e., 1f it is
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significantly laiéet for the 34-64 age group than for>the age gfoup 33
and less, then the working hypothesis will stand as confirmed. This
manner of confirming the wofkiﬁg hypothesis will reduce the possibility
of alternative interpretations of the results, a concern which ié at

the heart of our argument in this revisad design.

Whereas it is possible to have both large and small school districts

represented equally in the sample, it may not be possible to have both
men and women teachers represented equally. The reason fof that is that
men teachers outnumber women teachers at the secondary lévél in ahy
school district.

The selection of the sample is likely to involve complicated
field work because lists of teachefs within the desired caﬁego?iéé of 

age will need to be prepared before they afe contacted to participate

~in the research..

- S O S O AT PR PRI L

COATRINNNTT R Chad e et

Methods of Gathering Data: Data are to be gathered through a

questionnaire which will consist of approximately sixteen questions with
multiple response categories. These questions are distributed on the

crucial variables as follows: three on working conditions; three on

discretion in work; six on attachment; one on length of teaching experience;

and ona each on the subjects and the grades taught.
The questionnaire is to be followed by one half hour of direct
interview to obtain reactions on the questionnaire items and any other

relevant information which the respondents volunteer to give.

The information pertaining to the objective indicators listed earlier,

will be obtained through office records. There might be a difficulty
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in having access to those records..Perhaps the schobl/district administration.
can be convinced of the innocpousness of the information required. Since'~
even befofe the teachers are contécted, the reseafch ﬁas to be approved
by the district/school administration, it is wérthﬁhilé to establish a
good rapport with the administration. |

The time at which the research is undertaken can be a crucial factor
in éstablishing rapport with the school administration. Either'tﬁe monthé
6f October and Movember or the months of March aﬁd April are likely to
facilitate thevgathering of data. In the experience of this researcher,
the months of December, January and February, then May and June were not

productive. During these months the teachers were found to be very busv

with their work and the school adminlstratlon was reluctanL to allow §

the preqence of a researcher.

Analysis of Resulis: The method of data‘analysis is tabular

involving the standard multivariate analysis techniques on the lines
of those that have already been presented in the earlier chapters. The - b
results obtained will be fed back into the frame of reference. Since

the data are to be analyzed according to age groups/district siies/men

and women, a reexamination of the working hypotheses may be inevitable.

It should be pointed out that since some of the measures used in

this

£

design are similar to those which have been used by other researchers,
the results obtained are comparable. Thus the degree of contribution which
this design is likely to make to information already available is somewhat

different from the contribution which the exploratoy study has made. ;
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What About Classroom Participant Observation?: In the preceding

design, the omission of participant observaiion ih the classroom is

rather striking. The reason that it has not been given explicit attention
isbthac most teachers are not recéptive to this kind of a suggestion,v |
‘maybe because a "sociologist" is involved in the research and not an
"educationist“. In theu experience of this fesearcher,'not much came

out when such a question was posed to various teachers. There were qnly

four "bold" ones who let the researcher spend tima'in their'cléssrooms"
whenvthey were busy with the students: oné Qas an Engliéh and érts teacher;:
one, an industrial arts teacher, one, a radio communication teaéher,

and the fourth one was a social studies teacher.‘Théréfore,‘éﬁjé £ééhﬁiqﬁétﬁ?r.
of acquiring data, participant observation ;annot be relied.on>so_far

as the present research is concerned. If,'however, during the coufse.

of field work, opportunities become available, they_would be made use

of for whatever contribution they can make.
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GUTTMAN SCAL

t

GUTTMAN SCAL
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GUTTHMAN SCAL
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A

1: ITZ43 OF DISCH=TION

1]

2: I7TeM3 CF CHOICIZ OF
WORKING CONDITIONS

3: ITENS OF ATTACHMENT

SMALLEST SPACE ANALYSIS OF NINE ITENMS

OF 'DISCRETION
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GUTTMAN SCALE 1: ITEMS OF DISCRETION

PENDIX I-a
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Scale R , g 2
Type
o_ 1 o A o 1 o_ 1. o_. i o i
6. 0 15 0 15 0 15 o 15 0 15 0 15
5. 17 8 4 21 3. 2 o 25 1 24 0 25
4. 35 13 23 26 21 28 9 40 3 4 6 43
3. 37 5 30 12 23 10 16 26 10 32 10 32
2.. . 33 3 29 7 32 4 26 10 14 22 10 26
1 37 0 32 5 35 2 33 4 28 9 20 17
0. 20 0 20 0 20 0 20 0 20 0 20 0
Sums 180 44 138 8 134 90 304 120 76 148 86 153
Errors 0 29 4 50 24 25 25 14 28 9 46 0

Coefficient of Reproducibility = .81

Coefficient of Scalability = .45

Note: Items are entered from left to right; the left-most item is the most
difficult, the last one the least difficult item to respond to. A valld
scale ahould have a coefficient of reproduclblllty of .9 and of
scalability well over .6.



GUTTMAN SCALE 2: ITEMS OF CHCICEZ OF WORKING CONDITICNS

2 3 1 4
. o r o i o 1 o_ L
Scale Type
4, 6 5 0 5 0 5 0 5
3. 4 6 1 9 3 7 2 8
2. 18 6 10 14 15 9 5 19
1. 49 5 47 7 34 20 32 22
0. 131 0 131 0 131 0 131 0
Swns_ 202 22 189 35 183 41 170 54 . .
Errors 10 17 1 21 18 20 39 0

Coefficient of Reproducibility = .87

Coefficient of Scalability = .24




1

2

[V 1 [V i o_ i o 1
Scale Type '
4, 0 35 0 35 0 35 0 35
3. 47 32 17 62 8 71 7 72
2. 49 4 19 34 24 29 14 39
1. 33 2 31 4 26 9 15 20
0. 22 o 22 o 2 o 22 0
Sums 151 73 89 135 80 144 58 166
Crrors 0 38 17 38 32 9 356 0

Coefficient of Reproducibility = .81

Coefficient of Scalability = .43
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APPEHDIX I-D

SMALLEST SPACE ANALYSIS OF NINE ITEMS OF DISCRETION

+1091

Two-Space Diagram

—— e A

)

~1030 Coefficient of alienation = .11; the smaller the betier.

+1000




APPZNDIX 1II : QUSSTICNNAIRE

Note: The questionnaire in its original dssign covers a broad
range of interests not all of which have found place

in this thesis. Hences a certain number of items has been
1=7%

out of the analysis appearing in the preceding pages.

< e
ea.u
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THE UNIVERSITY OF BRITISH COLUMBIA

VANCOUVER §, CANADA

DEPARTMENT OF
ANTHROPOLOGY AND SOCIOLOGY

This questionnaire seeks information about teaching practices,
teachers' feelings for work, their use of independent judgement in instruc-
tional matters, interaction among teacher colleagues, and some selected
background characteristics of teachers at the Secondary School level.

The information obtained will be used by the undersigned in
completing a Ph.D. dissertation. In addition, I believe the information
will fill-in an information gap about certain aspects of teachers'
behaviours. ) o -

An earlier version of this questionnaire was pretested in fhrée
school districts in B.C. and the response was enthusiastic. During the-
preparatory stage, the questionnaire received helpful suggestions from.
several teachers and two directors of secondary instructiom.

Your cooperation in completing this survey will be invaluable.
You are not required to give your name or the name of the school in which
you teach so you can be assured of the anonymity of the information you give.
General results or significant findings from this survey will be
made available to interested teachers, school administrators or educationists
on request.
Kindly answer all questions.

‘Thank you.

Yours truly,

.. Mumta% Akhtar ..
Graduate Student

Address for inguiries:

Department of Anthropology and Sociology,
University of British Columbia,
Vancouver 8, B.C.

01 00s



=236~

YOUR EMPHASIS ON VARIOQUS INSTRUCTIONAL MATTERS

Please indicate how much emphasis you place on the following instructional
matters by marking an X in the blanks as indicated.

Strong  Moderate Weak No
emphasis emphasis emphasis emphasis

1

oo7 Subject-matter i | [ |

Interpersdnal relations L ] L

3

—

Discipline and control l |

L

“gfﬁf4~r'j§cquisition of skills [ |
]

Acquisition of facts |

1)
I Iy .

s2  Acquisition of understanding L

e

Acquisition of attitudes | | [

Completion of assignment within
the prescribed time | [

Have students competing with one
another for excellence in
studies b [ ]

o6+ Maintaining record of cases of
tardiness and absence { | L]

00 00000000:
10 00000000-
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YOUR CHOICES ABOUT VARIOUS FEATURES OF YOUR WORK

Please indicate how much choice you have with respect to the following
features of your work by marking an X or by writing in the appropriate

spaces as indicated.

Whether or not I work
Experiment with new methods of instructiom

Handle discipline problems according to
students involved

Whether or not I work as a teacher

. 'Recommend books in addition to those

025!

prescribed
Which school district I teach in

Influence school policies about
instruction in the grades I teach

Determine the amount of paperwork
involved in doing my work as a

classroom teacher

Which school I teach in a particular
school district

Vary the amount of time spent on different
subject—-areas with regard to students'
state of learning

Wihich grade levels I teach

Order supplies and procure equipment
needed for instruction

Modify curriculum content with regard
to student abilities

Which subjects I teach

031 Modify achievement standards to correspond

with student abilities

Much

Some

choice

choice

choice

100000 00 0000000

10 0000000-

Jub ol Ut 000 0000-

0000 00
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032 Are you able to use your independent judgement'in your work as a
teacher?

{[:::] Yes 2 l i No

. Is teaching (not necessarily your job) the kind of work in which one
03 can use independent judgement?

ﬁl lYes 2.[::___I No

Do you engage in activities other than teaching in which you can use
s+ your independent judgement?

5[:::] Yes .L__Iwo

a5 Lf yes, could you mention just one such activity

'ﬁwIWﬁicﬁ'kind.5fV15b;youl@ ﬁép_pgéf?r to have if you were giveéﬁ?_chbige}
-~ . ¢ [ T]A job with well-defined routine duties.

ﬁi iA job with opportunities to use independent judgement.
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YOUR RELATIONSHIPS WITH OTHER TEACHERS

Please give your answer to the following questions by marking an X in
the appropriate spaces as indicated.

o How many teachers in your present school do you know that you enjoy
getting together with?

] None AL One s ] Two .[__] Three or more

"ew{Are these teachers the same age as you are?

[ dves  [Iwo

e s0;On the average, how frequently do you get together with these
R teachers off-the-school premises?

v[:::] At least once a week ;| [At least once in two weeks
" -~ H
q[:::] At least once a month 4[:::] At least once a year

- = . ou'Do you feel you see these teachers often enough?

o2’ How many of these teachers do you consider close personai friends
(persons with whom you share confidences, nothing to do with
the work of the school)?

([Jwone [Jome [ Jwo ] Tree or more

03] How many teachers in other schools do you know that you enjoy getting
together with?

[ Jvome [ Jome [ Jmwo [ Three or more
0s¢" Are these teachers the same age as you are? ‘

yL_]Yes [ vo

pss On the éverage, how frequently do you get together with these
teachers?

,[:::] At least once a week 2[:::] At least once in two weeks

,} [At least once a month .ﬂ iAt least once a year

o¢s 20 you feel you see these teachers often enough?
~w[ ] ves [

s:7 How many of these teachers do you consider your close personal
friends (same definition as above)?

. F ] wone [ ] one " | Two ] Three or more



YOUR FEELINGS ABOUT YOUR JOB
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Please give your answer to the following statements by marklng an X in

the blanks as indicated.

s The time I spend teaching is

the most rewarding time I
spend during a day

I would choose teaching if
I were to choose an
. occupation over again

%5 I like to be identified as
a teacher

I would stop teaching if I
came into enough money

To me, success in things I
do away from the job is
more important than my
success as a teacher

ss53 1 would want one of my
children to be a teacher

Strongly
agree

Agree Uncertain Disagree

Strongly
disagree

10

2 3 4

L

B

000 0

oo

0
L

D
D

s s



SOME QUESTIONS ABOUT YOURSELF

Please give your answer to the following questions by writing in the
appropriate spaces or by marking an X in the blanks as indicated.

ou}oniAge: years
! _ B

0ss Sex: J[:::] Male
ﬂ[:::] Female

t
7 Marital status: ;[:::] Single

3

053

4

zﬂ:::] Married — . Is your spouse gainfully employed? ~-as8”

»[__] ocher L Jves [ Iwo

osy, How many dependent children do you have?

. childrem = e L

What is the highest degree/certificate that you have?

Degree:| No degree =i ]Bachelors {i | Masters <] - ] Doctorate -

; .
osi062  Certificate:

_os3 What grade levels are you presently teaching?

Cds L Je W[ J10 [ Ju [Jr2

Please indicate your subject-area specialization(s) by training.

[ R
osa:.oss ; 1.
056007 2.
O08wgng 3.

What subjects are you presently teaching?

070=031 1.
072-073 2.
279..075 3.

Is there a government exam in the subject(s) you teach? (Please answer
corresponding to the previous question.)

075 1. L ‘ Yes 2 D No
037 2. ! I I Yés lz-i ’ No
- T ves v T




1

w-es What is the average class-size that you teach?

109'»!'.)

flie12

3<tiq

242

students

For how many years have you taught now, counting the present year as
complete?

years
For how many years have you been teaching in the present school?
years
For how many years have you been teaching in the present school.d;strict?
years

Was teaching the first year-round, full-time job that you had?

1‘[:::] Yes gi l No

..Did you work in another job for at least a year before you took up teaching?

fl | Yes {[:::] No

»  Are you presently holding an administrative assignment?

o[ Yes LI o

118419} If yes, what is it?

Do you take school work home?

[dves [

lfﬁqﬂ If yes, how often?

|
H
I

YOUR COMMENTS, IF ANY:

THANK YOU FOR YOUR TIME AND COOPERATION.




