' THE HOME "BACKGROUNDS OF WRITERS

by_
CLIFFORD JACK WEATHERMON
B. A; in Educatlon, Western Washlngton State College, 19?4

A THESTS SUBMITTED IN PARTIAL FULFILMENT OF
THE REQUIREMENTS FOR THE DEGREE OF
MASTER OF ARTS

in
THE FACULTY OF GRADUATE STUDIES
(Language Education Department)

We accept this thesis as conforming

to the required standard
J. F. Belanger
S. J. Butler

M. Crowhurst

THE UNIVERSITY OF BRITISH COLUMBIA
February 1984 .
© Cllfford Jack Weathermon, 1984



NF—-~A

In presenting this thesis in partial fulfilment of the
requirements for an advanced degree at the University
of British Columbia, I agree that the Library shall make
it freely available for reference and study. I further

égree that permission for extensive copying of this thesis

. for scholarly purposes may be granted by the head of my

department or by his or her representatives. It is
understood that copying or publication of this thesis
for financial gain shall not be allowed without my written

permission.

Départment of Z/H\/&MA@& gDLC(/f’f/ od

The University of British Columbia
2075 Wesbrook Place

Vancouver, Canada

V6T 1W5S

Date OQ’/\ ¢ C/7/ /Qgﬁ/
4

{2 /770)



Abstract
This study investigafes whether or not some characteristics
of students home environments are associated with writing
skill. A sample of 160 grade six and seven students who
were judged by their teachers as more effective or less
effective writers was selected from four elementary schools
in a large British Columbia Interior School District. The
parents of students in the sample were asked to complete
a questionnaire cohcerning the home situation and experiences
of their children. As a way of gathering other important
.information, a stratified random samplé of ten parents was
selected from the larger sample to be interviewed concerning
other aspects of their home situations. Questionnaire
results were presented in tabular form with frequencies and
percentages reported for the responses of both groups.
Differences between the responses from parents of more
effective writers and responses from parents of less effective
writers were then analyzéd for significance by a Kolmogorov-
Smirnov Two-Sample test. This study suggests that a good
environment for an aspiring ydung writer would be a home
in which 1) reading and writing activities take place
regularly and are often discussed, 2) parents and siblings
regularly model language skills and have positive attitudes
toward the'acquisition of these skills 3) the educational

level and occupational skill level of parents are high and
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reading and wf}ting materials are readily accessible; and
4) a portion of the writer's leisure time is devoted to
quiet, indoor, creative activities including reading and
writing while excluding large amounts of television

viewing.
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CHAPTER ONE: THE PROBLEM

The purpose of this study was to determine whether
or not some characteristics of home environment are
associated with writing skill. By distributing a
questionnaire about their home situations to the parents
of students who were classified as "more effective" or
"less effective" writers, data was gathered. .Additional
information was collected by the use of interviews with
a small group of parents who were selected from the
questionnaire respondents by use of a stratified random
sampling technique. The data from both sources was then
analyzed to see if any asscociations existed between the
factors of home environment and either more effective
writers or less effective wrifers.'

A. BACKGROUND OF THE PROBLEN

Questions which were included in the survey were
designed to gather information about reading and writing
activities in the home, regular household events and home
materials, leisure-time activities of both children and
parents, and parental opinions. In this way, answers
could be found for the four research questions.

1. Reading and Writing Activities

Little is known about which reading and writing

activities in the homes of students are associated with



higher or lower levels of skill in writing. Consequently,
in this.study, a number of questions were designed to
gather information about reading and writing activities
in students' homes. Previous research has suggested
which of these activities may be associated with reading
and writing proficiency. For example, Dolores Durkin
(1966) in her examination of the home backgrounds of
early readers and of those who did not read early found
the role of mothers in the homes of early readers to be
singularly important in affecting the early reading
achievement of their children. She stated that the
children's early reading achievement was influenced by
the mothers' examples and their concepts of their roles
as educators of the preschool child (p. 138). She also
described the homes of early readers as characterized
by generous amounts of verbal interaction as well as
significant amounts pf time being spent on reading and
writing activities. Margaret Clark (1976) found the
homes of early readers which she investigated
characterized by many of the same qualities that Durkin
reported. ReadingAand writing activities were found to
be prominent features of the homes of early readers.
Monk (1958) examined the home backgrounds of students
who had attained either high or low achievement in

written English, He found that such factors as the



amount of time spent by the students in reading for
- pleasure and the number of letters regularly written by
the students at home were all directly related to the

students' achievement in written English.

2., Home Background Information

A large amount of educational research has been
completed which investigatesvthe‘association between
home factors such as parental occupation and the
scholastic achievement of students. Such factors
suggested topics to question parents about for the
present study. In his study concerning the home
backgrounds of students, Monk determined that there was
some association between the general socio-economic
circumstances of homes and the students' level of
attainment in written English. For example, he concluded
that students' achievement in written English was
directly related to parental occupation and family

housing.

3. Leisure-Time Activities

Leisure time occupies a large portion of each
child's day. Researchers believe that what is done
during that leisure time may well affect other areas
of the child's 1life. Questions were constructed for

the present survey in order to find what association



exists between leisure-time activities and a pupil's
level of skill in writing. Monk's (1958) study proved
useful in constructing these questions. From his
examination of leisure-time activities he was able to
conclude that students in the high-achievement group
spent more leisure time reading for pleasure, spent
less leisure time in the company of their peers, and
held fewer part-time jobs than did students in the

low achievement group.

4, Parental Opinions

Researchers who have examined the home backgrounds
of students agree that the attitudes of parents have an
influence on the attainment of their children. Elizabeth
Goodécre (1970), who summarized a number of different
studies concerning the nature of the relationship between
home factors and school progress, stated that the attitudes
of parents have an effect on children's school attainment.
Monk (1958) noted that a direct relationship existed
between the importahce parents attached to education and
the degree of achievement reached by the child. The
present study asks questions about parental attitudes in
order to better describe the effect that these attitudes
have on children's school attainment. Such areas as the
degree of satisfaction which parents have with reading
and writing instruction in the schools and the role which
they should play in the education of their children are

explored.



5. Summary of Background

The information gathered up to the time of the present
study concerning the association between home factors
and writing skill is incomplete. More information is
needed in such areas as how parents respond to and help
their children with written assignments, the points of
view held by parents about what kinds of writing are done
best by students, how much time is spent in writing at
home by students and parents, and student's initial
experiences in learning how to print. The present study
explores each of these areas in order to add to existing
knowledge concerning these topics.

E. CVERVIEW OF PROCEDURES

Tc examine the relationship between factors in the home
environments of students and the skill with which they
wrote; a questionnaire was administered to the parents of
160 grade six and seven pupils. These pupils were judged
by their teachers to be either more effective writers (80
pupils) or less effective writers (80 pupils). Subsequently,
interviews were conducted with the pafents.of ten of those
pupils. Interviewees were selected using a random sampling
technique that assﬁred proportionate representation from
the groups.

Quantifiable data collected by these meéns was coded,

tatulated, and differences between groups were tested for
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significance. A frequency cross-tabplation by group (group
of more effective writers and group of less effective writers)
identified trends and differences between the responses of
the two groups. A Kolmogorov-Smirnov two-sample test was
employed to determine if the differencés found by examining
the cross—taBulation were statistically significant,.

Data which were not quantifiéble were recorded and stored
in written form. Such data were later reported along with

the other results.

C. DEFINITION OF TERMS

"Writinghproficiency" refers to an assessment of a
student's writing abilities by his teacher which is glotal
in nature and not based on a single composition or on his
work in a single subject area.

"Early readers" are children who learn the skill of
reading be fore beginning formal school instruction in reading.

The label "less effective writers"” referred to a group
of students (somewhat less than a third of any group at a
particular grade level in a particular school) who were
judged by their teachers to have shown less facility in
employing all of the skills of written composition in their
work in all subject areas over the period of a schooi year.
They were judged to have shown less facility in employing
the composition skills than approximately two-thirds of the

students at their grade level in their school.



to a group‘of students (somewhat less than a third of any
group of students at a pafticular grade level in a
particular school) who were judged by their teachers to
have shoWn more facility in employiﬂg all the skills of
written composition in their work in all subject areas
over the period of a school year. They were judged to
have shown more facility in employing the'composition
skills than approximately two thirds of the stﬁdents at

their grade level in their school.

D. QUESTIONS

This study was designed‘to.pursue answers to four

questionss

‘1l Which reading and writing activities done at
home by both children and their family members
are associated with either more effective
writers or less effective writers?

2. What materials in the home or regular events of
the household are associated with either more-
effective writers or less éffectivevwriters?

3. What leisure time activities participated in
by student writers, their parents, or both are
associated with either more effective writers
or less effective writers?

4, Wnhat are the opinions of parents aﬁout their

roles in helping their children learn fhe skills



of reading and writing which are associated
with either more effective writers or less

effective writers?

E. ASSUMPTIONS

The following assumptions underlie the current

study.

1. The global judgments of teachers about which
students were identified as more effective
writers in one school were very similar to
judgments about more effective writers which
were made by other teachers at other selected
schools,

2. Mothers were able to remember many events from
the preschool years of the children. It was
also assumed that any forgetting of such events

did not introduce bias into the study.

F. LIMITATIONS

Formal generalizability of the results is qualified
by the use of only four schools from a large district
with approximately forty schools.,

Generalizability is limited to grade six and seven
students in a large British Columbia Interior School
district.

The sample seems representative of but not formally
generalizable to towns of medium size in British Columbiav

and in other parts of Canada.



A limitation of the study is the differing response
rates between the group of more effective writers and the
group of less effective writers. The response rate for
parents of students-in the group of more effective writers
was 81 percent while the response rate for parents of
7 students in the group of less effective writers was 65
percent. |

A final limitation of the current study is that it
is almost entirely concerned with recalled data. Such
information can be distorted by poor memory, by fespondents
giving answers which they think the researcher wants to
hear, or due to other circumstances. Care was taken, in
constructing the data gathering instruments, to minimize
the detrimental effects which accompany recalled data.

G. SIGNIFICANCE OF THE STUDY

This study examines questions that are both basic to
understanding more about the environments which produce
writers and potentially useful to parents who wish to
improve the writing skills of their children.

The question of what factors of home environment
seeﬁ to influence children's skill in writing, first
'examined twenty-five years ago, has not been fully
answered. Since that time, no researcher has investigated
this quesfion. The present study offers the opportunity

to see if a relationship exists between home environment
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factors and school achievement in written composition,
This study did not pufport to describe the ideal
home situation for producing excellent writing; it
‘investigated whgther or not proficiency in the skills
of‘written composition was assoéiated with factors in the
home environments of students. |
Finding that certain characteristics of home
environment are associated with writing proficiency
would provide useful information to parents and would
augment what is already known about which factors of
home environment seem to promote writing excellence.

H. ORGANIZATION OF THE STUDY

The background, procedures, and the results of this
study are presented in five chapters.

1., Chapter 1 - The problem. This chapter

presents the problem and a summary of its

background, the research questions, limitations

and significance of the study, and an overview

of procedures.

2. Chapter 2 - Review of literature. This chapter

briefly deséribes research into the relationship

between home environment and school attainment

especially in the areas of reading and writing

proficiency. Research on questionnaire construction

and interview planning is also briefly summarized.
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3. Chapter 3 - Methodology. This chapter describes
the éelection of the sample, development and
administration of the questionnaire, development of
the interview agenda, data organization, and
statistical treatments.

4, Chapter 4-- Results. This chapter presents a
compilation of cross-tabulation results, an
indication of Statistically significant differences
between the groups, a reporting of the findings for
each variable, and a summary of data gathered from
interviews.

5. Chapter 5 = Conclusions. A summary of findings,
conclusions, and implications for fufther research

are presented in this chapter.



CHAPTER TwO: RELATED RESEARCH

Many of the investigations of the home backgrounds
of students have examined the association between home
background and school attainment or the association
between home béckground and reading attainment.

Using interview and questionnaire research investigators
have found associations between high letels of language
skill development and the following factors of home
environment: a) the présence of family members who model
language behaviors for children, b) frequent parent-child
interaction concerning reading and writing activities,
c¢) frequent participation in reading or writing activities
at home by children, d) higher levels of parental education
and occupation, e) easy access for children to reading and
writing materials, f) children's stong and early interest
in readingvand writing activities, g) children's participation
rin quiet and, generally, solitafy activities in their leisure
" time, and h) strong parehtal interest in the education of
their children. Investigators of proper construction and
implementation of questionnaires and interviews in research
have listed principles and guidelines concerning a) word
choice, b) questions to avoid, c¢) how to write questions,
d) sequenqing questions, e) survey length, f) piloting

procedures, g) conditions of administration and interpretation,

12
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h) interview types, i) facts of human nature essential to

interviewing, and j) interpretation of interview responses
all of which were used in the preparations for the current
study.

A, TILANGUAGE MODELS

s

Hall (1976), Taylor (1981), Teale (1978), Durkin (1966)
have shown that the models that parents and siblings
provide in the home exert a strong influence on children's
reading and writing skills. Hall described the homes of
children who learned the skill of writing earlier than
usual as homes where children could often observe one
parent, both parents, or siblingé engaged in writing
activities and where children frequently observed other
family memberé reading (pp. 583-584). Taylor, descfibing
fémilies where children readily learned how to read and
write, states "all of the families spoke of their children's
experiencing print on a daily basis " (p.98). Further
descriptions of language modeling behaviors are given by
Durkin and Teale. Durkin found that the mothers of early
readers read more themselvés (p. 9) and Liston (1980) cites
 Teale's finding that regular reading by family members
was associated with early reading (p. 8). Additionally,
Monk (1958), in his examination of the association bétween
home environment and school achievement in written English,

discovered there was a relationship between a child's
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writing achievement and his being read to in infancy. (p.68)
This relationship has since been confirmed by Durkin (1966),
Clark (1976), Plessas & Oakes (1964), Price (1976), and
Briggs & Elkins (1973, 1977).

B. PARENT-CHILD INTERACTION CONCERNING‘READING AND WRITING

ACTIVITIES
Clark (1976), Durkin (1966), and Kenyon (1979) have

determined that the parents and siblings of early readers
spend long periods of time discussing and encouraging the
reading and writing activities of children..

Clark (1976) found that the parents of children who
achieved well in reading and writing tended to spend large
amounts of their time helping their children with beginning
reading and writing activities. Durkin (1966) determined
that such parents discussed reading and writing freely and
regularly with their children and that they encouraged
their children to participate in reading and writiﬁg
experiences.,

Clark (1976) stated that the parents of early readers
whom she studied welcomed verbal interaction with their
children (p. 42). Durkin (1966) stated that her research
indicated "..sthe presence of parents who spend time with
their children, who read to them, who answer their questions
and requests for help, who»demonstrate in their own lives

that reading is a rich source of relaxation, information,
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and conténtment " (p. 136), The encouragement of reading
by family members was a characteristic of the homes
examined by Kenyon (1979) and Clark (1976). Kenyon found
that more students in the above average and average groups
of reading achievement came from homes where family members
and family activities encouraged reading. Clark noted

that most parents of early readers whom she investigated

encouraged their early readers in the use of the library.

C. DESCRIPTIONS OF CHILDREN'S  READING AND WRITING BEHAVIORS

Clark (1976), Durkin (1966), Liston (1980), and Monk
(1958) reported that accelerated acquisition of language
skills took place in the early readers they studied.

Liston (1980) described early readers as being truly

fluent readers and showing "...a clear strength in auditory
and language memory tasks " (p. 12);Clark (1976) stated
that many of the early readers she examined showed a feel
for the style of written language unusual at their age, and
a precision of vocabulary and of appropriate written

syntax which was remarkable. (p. 9).

Both Clark (1976) and Durkin (1966) asserted thatA
early readers tended to learn to print before or at the
same time as learning to read (Durkin p. 137).

Monk (1958) found that the amount of time spent in

reading for pleasure was related to the child's achievement

in written English (p. 53),and that the better achievers
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preferred reading as a mode of getting information (p. 85).
Monk also concluded that "...children in the superior
achievement group in written English tended to write mofe
letters than did those in the inferior group" \(p. 106)
and "the amount of time spent in home study...seemed to be
directly related to achievement in written English " (p. 71).
Monk (1958), in summarizing his findings,stated that
in response to nearly every intellectual interest or
activity which he questioned students aboﬁt, the writers
who achieved higher standards in written English tended
to have that interest more or participate in that activity
more than their lower'achieving peers.,

D. SCCIO-ECONOMIC FACTORS

Monk (1958), Clark (1976), Hall (1976), Durkin (1966),
Goodacre (1970), Fraser (1959), and Taylor (1981) found
that the home characteristics associated with superior
language skills were a) both parents living in the home,
b) high levels of education possessed by parents, and
c) being the oldest child in a family.

Monk (1958) found that children in homes where father
lived at home and worked full time tended to achieve
higher marks in written English. He also stated that the
achievement of children was closely and positively related
to the type of occupation held by their fathers. (The

high achievers had fathers with highly skilled jobs.)
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Because of these two findings he was able to conclude that
"the achievemént of the children was difectly related to
parental.occupation " (p. 131).

Monk (1958), Clark (1976), and Hall (1976) each
explored the reading or writing attainment of children
whose mothers worked outside the home. Clark found few
mothers in her group of parents of early readers who worked
outside the home and Hall reported that approximately
one-half of the seventy-nine mothers of early writers in
her study worked outside the home while their children
were preschoolers (pp. 583-584)s Monk found that some
mothers of superior writers worked outside the home while
some did not. The same was also true of mothers of 1qwer
achieving writers. Monk found no association between
writing achievement and mothers working outside the home.

The findings of Durkin (1966) and Hall (1976)
concerning the educational level of the parents of early
readers and early writers were very similar to each other.
Durkin concluded that more mothers of early readers than
mothers of those who did not read early were college
graduates (p. 9), and Hall found that most parents of
early writers were college graduates whkoere either in
professional océupations or gqualified er them (p. 583).

In reference to the position of children in a family,

Taylor (1981) stated "There was a general concensus that
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the firstborn received more attention relating to reading
and writing from parents than any subsequent child " (p. 98).
She stated this after examining families in which children
were readily successful in learning to read and write.
Monk (1958) asserted that the highest achievement in written
English was from only children who were males and from
female oldest children (p. 159). Taken together, the findings
of Taylof and Monk suggest that firétborn children often
master language skills more readily and effectively than
other children.

A report by the Institute for Development of
Educational Actifities (1980), which examined the homé
and school environment of over 18,000 students, found that
", .e.0ne-parent children show lower achievement and present
more discipline problems that their two-parent peers...
something about the one parent home situation may impair
children's school performance " (p. 3). Thompson (1979)
also states "...students from two-parent families tend
to record higher reading comprehension achievement scores
than do students from one—pafent families." These findings
suggest a positive association between language skill and
the presence of both parents in the home. |

E. HOME CHARACTERISTICS

Hall (1976), Monk (1958), Clark (1976), Kenyon (1979),

and Teale (1978) found that the homes of superior readers
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and writers were characterized by supplies of books for

children, readily acceséible writing materials, many

experiences with books, and atmospheres that encouraged
reading and writing activities. ‘

Hall (l976)vfound that books, magazines, and newspapers
were available to all family members in the homes of the
early writers whom she studied (pp. 583-584) and Monk (1958)
concluded that the number of books for children and the
number of books for adults in the home were both related
to achievement in writtén English by children from the
home  (pp. 57, 59).

In the homes of early writers, Hall (1976) also found
that writing materials were readily accessible to the
child, and usually could be used without special parental
permission (pp. 583-584). |

Other findings concerning the reading and writing
experiences of children included those of Clark (1976):
"all homes (of early readers were) providing rich and
exciting experiences within which books were an integral
part” (p. 46). Also, Liston (1980) cites the finding of
Teale (1978) that one important factor which has been shown
to be associated with early reading is "availability and
range of printed materials in the environment "}(p. 8).
Clark described the home atmosphere of early readers as

warm, accepting, and non-pressurized (p. 48). Kenyon (1979)
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found that there was a great deal of total family interest
in reading exhibited in the homes of above average readers
(p. 1) and Liston (1980) reports that Teale (1978) found
that the home environments of early readers responded to
what the child was trying to do (p. 8),

F. CHILDREN'S CHARACTERISTICS

Children who achieved well in reading and writing
have been described as usually a) having higher than
average or average IQ's, b) being girls, c) having made
career plans at a young age, d) being 'self-sufficient'
and 'solitary', and e) being the source of initial interest
in reading (instead of such interést being initiated by
parents),

Gage (1963) in his Handbook of Research on Teaching

stated that a positive relationship between composition

skill and intelligence was found by McCarthy (1954),
Diederich (1957) and Lange & Kruglov (1950). In addition,
Maloney (1967) found that One\charaéteristic of the superior
writers he studied was that they "...had high intelligence
ratings..." (p. 1) and Monk (1958) concluded that
intelligence was a powerful factor in determining achievement
in written English (p. 185). Results obtained by Malonéy
(1967) also indicated that, generally, the superior

writers in his sample of ninth-graders were girls (p. 1).

Another characteristic of superior writers was a
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tendency to make future plans, both Maloney (1967) and

| Monk (1958) concluded. Maloney stated that most superior
writers in his sample (of ninth-graders) had decided on

a future career {p. 1l). Monk found that the desire to
finish high school was associated with high achievement
in written English (p. 153) and the Higher achieving
students had chosen more highly skilled jobs for their
futures while the lower achieving students had chosen
less skilled jobs (p. 155).

Clark (1976) described the early readers she
investigated as having "powers of concentration and self-
sufficiency” (they could be content either in the company
of others or on their own) (p. 102). While finding that
the early readers shé studied were often described as
'solitary' or 'doing things on their own' (p. 42) she also

”"

discovered that these children "...appeared well-adjusted
to school and...(were) seen as generally acceptable to
their classmates " (p. 102).

Goodacfe (who cites research done by Regan (1967) )
found that the characteristics of the ideal personality
(for success in school) were self-sufficiency, perseverance,
self-control} and fastidious individualism (p. 117).
Durkin's matching of early readers and those who did not

read early, however, showed little difference between the

two groups.
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"Initial interest in reading was from the child and...
they (the parents) just responded to requests for help "
(p. 54) stated Clark (1976). Durkin - (1966) also described
the interests of early ;éaders. She found that their
‘interests were characterized by 'interest binges' during
which certain interests were indulged.in for long periods
of time, then suddenly discarded (p. 137).

Superior readers and writers have been described as
having a strong interest in reading and writing activities
‘as well as being the initiators and the ones who sustain
that interest. They have also been described as having
average or higher intelligence ratings, being girls, making
future plans at a young age, and being 'solitary' and.
'self-sufficient’.

G. LEISURE ACTIVITIES OF CHILDREN

Monk (1958) investigated the leisure activities of
children to ascertain which of them were associated with
superior writers. Among other findings, he concluded that
the even budgeting of le;sure time among a number of
possible activities and a high frequency of participation
by parenté and their children in the preferred activities
of children were associated with superior writers.

Monk (1958) found that the effect of time spent in
the company of peers appeared tc be detrimental in its

inTluence on the achievement in written English of
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étudents (pe 97)« He also noted that time spent with peers
was inversely’related to achievement in written English
(p. 97).

Closely related to leisﬁre-time pursuits in which
childrén engage is thé.budgeting of leisure time. Monk
(1958) found that the higher achieving writers tended to
budget their time more evenly 6ver a variety of recreational
activities than did the lower achieving writers (p. 180).
He also concluded thaﬁ having a part-time job was felated
tbvlower achievement,

Concerning the listening and watching activities of
children'during leisure time, Monk found that the lower-
achieving gfoup spent more time watching television than
did the higher-achieving group (p. 81) but that watching
teleQision occupied a large part of the free time of.pupils
in both groups (ps 79). The television viewing habits of
early readers were described by Clark (1976) as being
selective. ©She reported that early readers absorbed
themselves in a book or left the room if they were not
interested in what was on television (p. 55).

Monk (1958) stated that there was a relationship
between the level of achievement in written English and
the frequency with which parents participated with a child
in his preferred activity; for example, baseball or

pichics (p. 95). Because of this, he went on to advise
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"..sparents should be encouraged to share the recreational
activities of their children” (p.95).

H. PARENT OPINIONS AND ATTITUDES.

Studies by Burt (1969), Durkin (1966), Clark (1976),
and Monk (1958) revealed that the parents of students who
achieved well took a stronger interest in théir children's
schoolwork, took a more active part in educating their
children in the home, and expressed a stronger respect for
the value of education than did the parents of their lower
“achieving peers. Parents of higher-achieving students also
expressed stronger satisfaction than the parents of lower-
achieving students did with their roles as parents.

Goodacre (1970) quotes Burt (1969): "In the child's
home circumstances, the one factor which contributes most
to his progress in school is the attitude -of his parents
towards, and interest in his dayéto-day educational work "
(p. 83).

Durkin (1966), in exploring the attitudes of parents
toward teaching their children reading at home discovered
that more mothers of early readers thought it appropriate
for parents to teach reading at home than did the parents
of children who did not read early (p. 9). Her findings
led her to the cohclusion that the parents of early
readers did not feel reading had to be taught by an

expert (p. 111),
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Clark (1976) describéd the parents'of early readers as
ha&ing a respect for the value of education (p. 42) and
Moﬁk (1958) stated "...a direct relationship existed
between the importance attached to it (education) by the
parent and the degree of achievement reached by the child."”
(p. 137) |

‘An attitude of parents which also influenced the
attainment of children was_positive feeling toward the
role of parenting. Clark (1976) found that the parents
of early readers  were quite satisfied being completely
absorbed in the job of parenting (p. 93) and "A contentment
and sétisfaction with the role of mother and a deep
involvement with their children's interests was clearly
evident..." (p. 43)

I. SURVEY METHODS

Questionnaire items for the present study were
constructed uéing the advice of such researchers as
Oppenheim (1966), Jacobs (1974), and Charach (1975)
concerning a) word choice b) question types c¢) writing
questions d) sequencing questions in the questionnaire
e) questionnaire piioting, and f) conditions of
interpretafion and administration of questionnaires.

Jacobs (1974) described some important'guidelines‘
for sur#éy construction. He explained that care must be

taken in choosing every word that appears in a
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questionnairé; Each word that is selected should mean
what it is intended to mean, be the simplest word possible
in its context, and be’absolutely necessary (p. 10).

Questions of all three types which Jacobs (1974)
described wére employed in thé current study. Three two-
way questions were constructed. Such'questions were
difficult to construct but easy to respond to and analyze.
Multiple choice questions made up the majority‘of questions
in the present survey. While also hard to formulate, they
provided much more complete data_froﬁ‘the respondents‘that
did two-way questions. A further advantage of multiple.choice
questions is that they are not difficult to_answef or analyze.
A number of questions which combined the features of‘multiple
choice questions and open-ended-questions were also used.

A list of questioné to be avoided in'surveyvconstruction
was presented in a handbook for questionnaire construction
produced by Social and Community Planning Research (1972):
(a) leading questions (b) highbrow questions (c) irritating
questions (d4) apologetic questions (e) overly complicated
questions (f) arithmetical questions' (g) hypothetical
questions (h) ambiguous questions (i) secondary questions -
(pp. L4-46), Additionally, Jacobs (1974) advises that
questions should contain terms which are familiar to
respondents, present all viewpoints in their responses, be
~short and simple, and not preseﬁt undésirable.choices or

be 'lqaded'.



27

In addition to.writing questions for surveys carefully,
the researcher should also place questions in the correct
sequence in his survey. The Social.and Community Flanning
Research (1972) handbook on questionnaire construction
advised that questions which are interesging and easy to
answer be placed at the beginning of a survey, more
difficult and emotionally 1Qaded questions be put in the
middle, and straightforward questions appear at the survey's
end (p. 32).

. The length of a survey is another important consideration
for the reseafcher. While Charach (1975) states that

length has little effect on response rate (pp. 5-6) making

a survey too long can have detrimental effects on the

validity of responses. If respondents are fatigued and

bored by extremely long surveys, their responses will be
adversely affected.

Jacobs (1974) also outlines the piloting procedure
which was adopted for use in this survey. A group which
was_representative of the final target audience and which
knew the subject of the survey pretested it and as Jacobs
advised "...explained their responses" (p. 31).

Charach (1975) states that in order to obtain honest
and frank responses and thereby aid survey validity, it
is also necessary to assure the complete anonymity as well

as the confidentiality of their (the subjects') responses



28

to those outside the research staff (p. 5). Additionally,
he states that non response 6} 10& response rates can
introduce bias to the study, and should be carefully
considered when interpreting results.

Iﬁ conclusion, investigators such as Oppenheim (1966),
Clark (1976), Jacobs (1974), and Charach (1975) provided
a description of how to build an effective survey for the
present study. The information provided by theée researchers
was about question types, piloting procedures, and conditions

of administration and interpre{ation.

Je INTERVIEW'METHODS

The interview agenda constructed for the present
study was formulated using the results of such investigators
as Kahn (1960) and Garrett (1942) concerning (a) the
different types of interviews, (b) the purposes of
interviewing, (c) facts of human nature needing to be
understood by interviewers, and (d) the interpreting of
ihterview responses., |

Descriptions of the type of interview constructed
fdr the preéent study were provided by Kahn (1960) and
Garrett (1942). Kahn states that such interviews were
concerned with attitudes, values, feelings,'hopes. plans,
and descriptions of self (p. 18).

. Garrett (1942) listed four facts of human nature

which are essential for the interviewer to remember if an
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effective interview is to be conducted.

1. Respondents do not have to know or be able to
name a causé for their actions (oftenvthey simply cannot
do so). | |

2. Every fact of human experience. (objective fact)
has its corresponding emotional attitudes (subjective
fact) and both must be considered when interviéwing.

3. Ambivalence - the harboring of conflicting feelings,
interests, desifes and emotions about causes of actions;
is present to some extent in each person.

4, The development of an emotional rapport—-positive
or negative-between the interviewer and the intervieweé is
inevitable. The interviewef should aim to control that
rapport (not eliminate it) (p. 20). |

In order.to achieve the most frank and open responses
from respondents, interviewers should keep these facts
of human nature in mind and try to understand - (not pass
judgment on)bthe actions of respondents.

The last task of the interviewer is to interpret the
responses which he received. Garrett (1942) describes
the prdcedure as one of constantly forming, testing, and
accepting or rejecting hypotheses abdut_the responses he
observes (p.th) (this is done confidentially). After
the interview ié complete such hypotheses can be jotted

down and undergo further changes if necessary.
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While interviewing is, as Kahn (1960) notes, a
fallible measuring instrument which is subject to
substantial errors and biases (p.IZO) it has great value
in gathering data concerning the attitudes; feelings,
interests, and motivations of people. Such information
would be difficult to collect by any other means.

K. SUMMARY

Based on the data presented in this chapter the
following generalizations about research into the home
backgrounds of.studeﬁts can be made.v

| 1. The models provided by parents and siblings
:exert a strong influence on children's reading and wrifing
skills. Hall (1976) and Taylor (1981) described homes of
early readers as places where children experienced print
on a daily basis and often observed parénts or siblings
engaged in reading or writing activities., Durkin (1966)
and Teale (1978) concluded thaf all members of the families
of early readers (including the early) were regular readers.
Monk (1958) found that children who were 6ften read aloud
to in infancy achieved higher marks in written English.

2. The parents and siblings of early rgaders spent
long periods of time diécussing and encouraging the reading
and writingvactivities of children. Both Clark (1976) and
Durkin (1966) found that discussions about and help with

the reading and writiﬁg activities of children were common
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occurrences in the homes they encountered. Clark, Durkin,
aﬁd Kenyon (1979) also found that in the homeé of higher
'achievers, the children were encouraged'to read by family
members and family activities.

3. Children who possessed superior reading and Writing
skill development were strongly interested in reading and
writing activities and participated in them quite regularly.,
Monk (1958) found that the higher achieving writers which
he examined: (a) preferred reading és a mode of getting
information, (b) wrote mofe letters than an inferior group,
and (c) spent more time reading for pleasure than did the
lower échieving group.

4, Research has shown the three follqwing home
situation characteristics are associated with superior
language skill development: (a) both parents living at.
home, (b) highly educated parents, and (c) being the oldest
child in the family. Durkin (1966) and Hall (1976) found
that the parents of early readers were more highly educated
.than the parents of those who did not read early. Thompson
(1979) and the Institute for Development of Educational
Activities (1980) assert that the academic performance
(which includes language skill) Qf children from two barent
families was superior to the performance of children from

one-parent families. Taylor (1981) and Monk (1958) assert
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that firstborn children receive more attention from parents
rélating to reading and writing and achieve higher levels,

5, The hoﬁes of superior readers and writers were
characterized by reaéily accessible reading énd writing
materials and many experiences with books. Monk (1958)
and Hali (1976) found that booké, magazines, newspapers
and writing materials were readily accessible to children
and could usually be used without parental permission.
Clark (1976) stated that experiences with books Qere an
essential part of the activities which took place in the
homes of early readers.

6. Previous research has shown that superior readers
and writers were usually able to work effectively in a
group or by themselves. Clark (1976) described the éarly
readers she investigated as having powers of concentration
and self-sufficiency which enabled them to be content
either in the company of others or on their own.

7. Superior readers and writers have also been
described by researchers as (a) having high intelligence
‘ratings, (b) being girls, (c) making future plans at an
early age. Gage (1963), McCarthy (1954), Deiderich (1957),
Lange and Kruglov (1950), and Monk (1958) have found that
intelligence is a powerful influence on reading and writing
skill. Monk (1958) and Maloney (1967) found that, generally,

the superior writers in their samples were girls and that
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- superior writers tended—to make their future plans at a
younger age than did the lower achieving writers.

8. Previous research éuggests that a characteristic
of supefior readers and wriﬁers is budgeting their time
evenly over a variety of recreational activities. Monk
(1958) found that higher achieving writers budgeted their
time more evenly than did lower achieving writers. He
also concluded that higher achieving writers spent less
time viewing television and spent less total time in the
company of their peers than did ihe lower achieving writers,

9. The parents of superior readers and writers
exhibited strong interest in the school prdgress>of their
children and a great deal of satisfaction with their roles
as parents. Goodacre (1970) cites Burt (1969) in saying
that the attitude of parents toward a child's day-to-day
educational work is the home factor which contributes
most to the childfs school progress. Monk (1958) states
that he found the parents of early readers to be content

and satisfied with their roles as parents.



CHAPTER THREE: METHODOLOGY

A. DESCRIPTION OF THE STUDY

The purpose of this study was to find answers to

four questions:

1) Which reading and writing activities done at
home by children and their family members are
associated with either more effective writers
or less effective writers?

2) What materials in the home 6r regular events
of the household are associated with either
more effective writers or less effective
writers?

3) -What leisure-time activities done at home Dby
children, their parents, or both are associated
with either more effective writers or less
effective writers?

L) What are the opinions of parents about their
roles in helping their children learn the skills
of réading and writing which are associated
either with more effective writers or less
effective writers?

In order to gather information that would answer

these questions a questionnaire was designed and
subsequently administered to the parents of a sample of

students in grades six and seven. These students had

34
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been identified by their teachers as "more effective writérs"
or "less'effecfive writers". Once questionnaires had been
completed, they were cdllected and tabulated as well as
cross-tabuléted by group (group of more effective writers

or group of less effective writers). A Kolmogorov-Smirnov
two-sample test for statistical significance of the differences
between the responsés of the groups was used.

Inferviews were conducted with a stratified random
sample of ten respondents in order to gather additional
information about the home backgrounds of students which
a'questiohnaire-could not gather.

The chart below describes the approximate dates and
amounts of time spent on each part of the project.

During the summer months,’fuli days wérelspent on the
project, buf during the school year time was quite
‘limited. |

B. TIMELINE FOR STUDY

School district permission to conduct study - April 1982
Questionnaire development July - August 1981
July

August 1982

Questionnaire piloting: stage one July

August 198;

stage two May June 1982
Administration of questionnaire June 1983
Interview questions development May - June 1983

‘Interviews conducted : August 1983
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C. SAMPLE

The study sampled parents of selected students in
grades six and seven at four elementary schools in a large
British Columbia Interior school disfrict. The reason for
choosing the parents of grade six and seven students was
that such parents have children that have been in the school
system long enough to have participated in many writing
activities both at home and at school. These parents are
more likely to have had experiences with, and have opinions
about, their children's involvement in writing activities,
Four different schools were selected to provide a statistically
large enough sample and to supply a diversity of home
environments and socio=-economic circumstances for the study.
The four schools served a suburban community, a semi-rural
community near a larger center, a small resort town, and a
combined suburban community and rural area., Students Were
placed into groups by their teachefs after careful
cohsideration‘was'given to each student's overall ability
in written c0mposition (Appendix J lists all of the guidelines
“which teachers used to make fhese decisions). In each of
the four schools, ten students at each grade level formed
a grdup of more effective writers, making a total group of
80 more effective writers. In the same way, 80 less

effective writers were chosen, bringing the total number
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of selected students to 160. The parents of these

students formed the sample.

D. QUESTIONNAIRE DEVELOPMENT

Wondering about whether or not the hoﬁe background
of students has any influence on the skill with which
they write'prompted the current study. questions
exploring this area were deveioped in consultation
with colleagues and by examining similar research doné
by Monk (1958), Durkin (1966), and Clark (1976).

Four categories of questions for this study were designed

1) Reading and writing activities of children
and their‘parents,

2) Background information (including questions
about feading and writing materials in the home,
conditions in the home, and parents' education),

3) At-home leisure activities of children; and

4) Parental opinions about their roles in helping
their children learn the skills of reading.and
writing. V

A copy of the final version of the questionnaire

is found in Appendix A,

E. PILOTING OF THE QUESTIONNAIRE
The questionnaire was piloted in: two stages. An

initial, longer version of the questionnaire was piloted
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using a class of teachers who were in the process of ‘
completing a graduate professional education course
during a summer school session. As a result, twenty-two
of an original fifty-three questions were deleted from
the questionnaire because they were judged less important
than other questions, |

Questioné which were deleted concerned such topics
as family size, roéms in the home, parents' reading
habits, children's reading habits, children's jobs, and
future plans for the children. The remaining thirty-one
questions were more directly concerned with the child's
writing experiences, Many of the remaining questions were
reworded or.festructured as a result of suggestions.

A group of parents who regularly volunteered their
services as helpers in an elementary schooi library and
teaching staff in the tafget schools piloted the
questionnaire at the second stage. While this is a
skewed population, it helped to identify some weaknesses
agd places where further editing was needed. For
example, a question concerning family income was deleted
from the questionnaire as a result of this second stage
of piloting.

Additionally, some minor adjustments were made to

several questions in wording or in deleting part of the
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question, ‘There was also a section added to the
'questionnaire concerning the types of writing which

parents do on the job or at home.,

F. METHOD OF QUESTIONNAIRE ADMINISTRAT ION

T A covering letter explaining the questionnaire was
sent home to parents of pupils who had been placed into
the group of more effective writers or the group of
less effective writers. (Appendix B contains the'covering
letter). The letters were addressed to the ﬁothers of
the pupils since in most cases the mother would be able
.to provide the most extensive information about the
background and experiences of their childreh. Parents
were reassured that their responses were completely
anonymous. No names were written on questionnaires or
on the envelopes in which they were returned. Parents
were requested to seal the completed questionnaire in a
smaller envelope which was provided and then to inse:t
the questionnaire in its sealed envelope into a larger
one which was also provided., After writing their names
on the larger envelope, they were asked to return the
questionnaire to the school with their children. The
school secretary then collected the gquestionnaires,
checked the names off a master list and discarded the

larger envelopes. When the researcher received the
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questidnnaires, they were sealed in unmarked envelopes,
and the anonymity of the respondents was thus protected.
Follow-up on unreturned questionnaires was carried
out by the principal or a person whom he designated in
each school and the classroom teachers of the students,
who reminded those who had not returned the questionnaifes
after approximately a week had elapsed. In most cases
this proved toc be reasonably effective, as can be seen
from a response rate of over 75 percent. The rate at
which questionnaires were returned by parents of students
in the group of more effective writers (81 percént) was
much higher than the rate at which parents of students in
the group of less effective writers returned their
questionnaires (65 percent). One hundred twenty-one
questionnaires were answered and returned from the whole
sample of 160 making the response rate for the sample
: 76 percent. _
G. INTERVIEW-DEVELOPMENT AND PILOTING

Questions best suited to use in the interviews were
those concerning the more subjective aspects of home
environment, those which a questionnaire could not
uncover. All of the questions used in the interviews
were designed to be open-ended so that they could serve

as starting points for exploration and discussion of



41

children's writing experiences. Topics which the

questions concerned were:

1)
2)
3)
4)
5)

6)

7)

8)
9)

10)

Help which parents gave when their children

were doing writing at home

Help which parents gave to their children

when they were initially learning to read

More information about how children spent

their out-of-school time |

The child's early experiences in reading
Information about discussions between parents
and teachers which may or may not have taken
place

Information about steps taken by parents to help
their child when they encountered difficulties
with schoolwork

More information about children's television
viewihg habits | |

Parents' opinions about the purpocse of education
Descriptions of children and their reactions

to certain situations

How the schools might better inform pareﬁts

about what is happening at school

(A complete interview agenda is found'in Appendix C)

The interviewer piloted the interview procedure
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with frieﬁds and acquaintances. As a result of piloting,
the wording of certain questions was changed to improve
clarity and ambiguous questions were reworded. Tones of
voice and mannerisms which made respondents uncomfortable
were eliminated.

H. METHOD OF INTERVIEW ADMINISTRATION

Ten parents were chosen using a stratified random
sampling technique. This sampling technique employed the
following steps:
| l. All gquestionnaire respondents were assigned

a two diéit number,

2, Using a table of random numbers, respondents
were selected for inferviewing purposes.
3. The group of interviewees (n=10) matched

the sample (n=160) in percentages of parents of
males and females and in percentages who were parents
of more effective writefs or less effective writers.,

4, Respondents were selected until the matching
described above was completed.
This procedure ensured.that fhere was a proportionate
number of males and females in the interview group to the
numbers of selected students. Interviewees were contacted
first by letter (a copy of this letter is found in Appendix
D) and then by telephone to arrange a convenient time for

the interviews to take place.
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1. RATIONALE

| Questions on the newly-created survey dealt with the
topics of reading and writing activities, home.background
information, leisure-time activities, and parental opinions,

Topic 1: Reading and Writing Activities

The initial section of the questionnaire contained
twenty-one questions on the reading and writing activities
which took place in the homes of respondents.

Four of these questions dealt with parents' writing
habits, six of them concerned the writing experiences of
students, and seven of the guestions were about how parents
interacted with their children concerning the written
assignments children do for school. There were two questions
each dealing with students' homework habits and the frequency
with which parents read aloud to their children. As
mentioned in Chapter 2, both Durkin (1966) and Clark (1976)
found that more reading aloud behavior took place in the
homes of early readers than in the homes of those who did
not read early. Monk (1958) also determined that those who
reached higher levels of achievement in written English had
been read to more regularly than had those who reached
lower levels of achievement. Questions in the current study
explore reading aloud by parents fo children who read for
themselves and children who do not read for thémselvés in
relation to overall skill in‘writing.

Monk (1958) and Goodacre (1970) found that the
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‘amount of time spent on homework assignments was related
to the students' achievement in written English. The
present study asks questions about how much time is
spent on homework and how often homework is done.

Durkin (1966) found that eérly readers tended to
show initial interest in learning how to print at the
age of four. 1In Qrder to find out what the ages of
initial interest in learning how to print among those
classified as more effective and less effective writers
are, a similar question was asked in this study. Durkin
determined that amoﬁg early readers, printing was usually
learned before reading or they were learned at the same
time. This is, of course, the opposite of the order in
which schools usually teach them. The current study
attempted to find out what order of learning the skills
is associated with more effective and less effective
writers at the grades six and seven level. Durkin (1966)
also reported that nearly all early readers printed
before entering grade one. The present study ascertained _
the level of printing ability which was achieved by
students prior to grade one who were later classified as
more effective and less effective writers.

Seven questions were asked about what events took
place in the home just prior to and during the completion

of a writing assignment and what events regularly took



b5

place at home when a written assignment which had already
received a mark from a teacher was brought home. Questions
were about such topics as the types of help parents gave
their children during the completion of a written
assignment, and their responses to his work. Such
questions as these have had little exploration, but

recent research suggests that thié part of the writing
process'could have been an influence on the quality of
wofk produced by students.,

The Writing habits of parents were also explored as
an area that could have an effect on the skill with
which children write. Questions were askedAabout letter
writing frequency and types of writing done at home and

at work by mothers.

Topic 2: Home Background Information

There waé a total of twelve questions in this part
of the questionnaire. Two of them asked about books and
chalkboards in the home, three of them dealt with the
experiences of mothers who erked outside the home; three
of them concerned the presence of childrers natural
parents_in the home, and four questions were about the
- educational and occupational levels of parents.

As stated in Chapter 2, Monk (1958) examined the
availibility of books for children at home and stated

that a relationship existed between the number of books



L6

for children in the home and the written achievement of
students.

Durkin (1966) found that the home of every early
reader in her study contained a chalkboard. This was
such an interesting result that the present study
attempted to ascertain if there was any tendency for the
homes of more effective writers to contain chalkboards.

Several researchers have investigated the role
which mothers working outside the home plays in affecting
different areas of student achievement. Fraser (1973)
found no relationship between mothers working outside the
home and their childréh's school progress, Monk (1958)
found his results on this question inconclusive, and
Clark (1976) found that few of the mothers of early
readers worked. The present study asks questions on
this topic to augment what is known about it.

Fraser (1973) states that the educational level
attained by parents is related to children's progress
at school. The current study investigates this question
in order to clarify this subject.

There is general agreement between Monk (1958) and
Fraser (1973) that the father's occupation exerts some
kind of influence én his child's school progress. Monk
states that there is a "direct relationship" and Fraser

calls it a "close relationship”". Clark (1976) found a
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great diversity of occupations among the fathers of
early readers. The purpose of asking questions about
the father's occupatioﬁ is to add to the knowledge we
already have,
Little exploration of the occupations held by
mothers of students has been done before, Therefore, to explore
this area, the preseht'étudy asked questions about the

types of jobs held by mothers.

Topic 3: Leisure Time Activities

Two questions concerning the television viewing'
habits of students,}six questions about which activities
students choose to do when alone, and one question
dealing with the source of students' information about
world events made up the part of the questionnaire -
concerned with how leisure time was spent.

As described in Chapter 2, Durkin (1966) and Clark
(1976) found that early readers watch television
selectively and they also watch it less often than do
those who do not read early. Monk (1958) found that
those who achieved lower marks in written English watched
television more often than did those who achieved higher
marks. Just what effect television viewing might have
on the skill with which children write as well as what .
restrictions, if any, are placed on children's viewing

were the purposes for asking about television viewing
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in the present study.

Durkin (1966) found fhat early readers both
preferred to play alone and were more able to participate
in quiet activities when alone than were those who did
not read early. .Clark (1976) supported this finding when
she stated that early readers she examined had an ability
to occupy themselves when alone. To explore further the
whole area of solitary behavior, and choices of activities
when alone, a series of six questions was asked about
this topic in the current study. | |

NMonk (1958) found that students who had achieved
high marks in written English tended to use reading
rather than listening to get most of their information
about world events., Consequently, the question concerning
this in the present study was simply a follow-up, to
see what source students classified as mére effective or
less effective writers used to get their information about
world events.,

Topic 4: Parents' Opinions

The section of the quesfionnaire on parental .opinions
was made up of: (a) two questions concerning the
satisfaction of parents with school instruction in
| reading and writing, (b) a single question about the
amount of interest that studeﬁts show in school, (c) five

guestions dealing with what activities the ideal parent
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should do, and (d) eight questions concerning the
activities that parents felt their children should do,

As was mentioned in Chapter 2, Durkin (1966)
found that parents of early readers were not as satisfied
with school instruction as were the parents of students
wﬂo did not read early. Two questions in the current
study were designed to give information on this issue.,

Clark (1976) stated that verbal interaction between
parents and children was welcomed by the parents in the
homes of early readers.,

Goodacre (1970) felt that an examination of parent's
motivation to help in their children's education was an
important step to understanding the parents’ role.v
Questions which.the present study ésks explore the
parents' motivation to helpvin the education of their
children as well as the way in which they deal with
their children at home in order to understand better
how mothers and fathers view their parenting roles.

A series of eight questions about parental opinions
concerning activities children should do was designed as \
a way of finding out the attitudes of parents toward
home management issues. The activities covered in this
section range from academic ones such as homework to

everyday occurrences such as grocery shopping. Responses
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helped define parents' attitudes about what they found
appropriate for their children to do.

The amount of interest shown by children in their
schooling is an area to which one question is devoted in
order to ascertain if the "enthusiastic" and "adventure-
like" quality of the early readers' hOme_described by
Clark (1976) and_Durkin (1966) carries over the years
into the upper grades and from the home to the school,

J. DATA ORGANIZATION

Three types'of data were collected by the
questionnaire. There was directly quantifiable data,
data which needed translation in order to make it
quantifiable, and non quantifiable data.

Forty-nine of the 58 quéstiohs in the survey
yielded directly gquantifiable data. This information
was collected in response to multiple-choice questions
and Likert scales. For example;

1. a) Indicate the number of letters you usually

write at home.,

1. one or more each week

2. One or two each month

3. fewer than one per month

4, none - I use other means to contact
: friends and relatives

Tell how much you agree or disagree with the
statement below,

29, a) The ideal parent should check his child's
. homework regularly.

strongly agree agree not sure
disagree strongly disagree
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Nine questions of the 58 in the survey produced
data that was quantifiable after being translated.
Questions producing such data were either short
answer, fill-in-the-blank questions, or a combination
of multiple choice and filléin-the-blank questions
as the following examples illustrate.

)

1. c¢) What other types of writing do you do
at home?

7. Which type of writing listed below would
you say your child does best?

1. letters 4, notes
2. stories 5. diaries
6. other (please describe)

3. Tpoems

A third type ofidata collected by the questionnaire
was the unsolidited comments of parents. Such comments
appeared on the back of the last page or in the body of
the questionnaire., The comment below was written on the
back of the last page of the questionnaire by a
respondent:

"I feel you are being discriminatory by asking

mothers to fill this out. Why not either parent?"”

Once all gquantifiable data‘had been directly coded
after translation (where necessary) the University of
British Columbila Data Entry Service was used to enter

the data into the computer for subsequent statistical

¢
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analysis,

No data collected from interviews were quantified,
Such data took the form of.short answers-to questions and
the jotted impressions of the interviewee's opinions by
the researcher. This information was summarized in
written form and reported along with questionnaire results
in Chapter Four.

K. STATISTICAL TREATMENTS

To ascertain if associatiohs existed between any
of the factors of home environment which were asked about
in the questionnaire and the students' skill in writing
three statistical procedures were employed.

A simple frequency distribution for all variables
‘on the questionnairé was compiled so that sample trends
could easily be spotted on a gquestion.

A more useful cross-tabulation of all responses by
group (group of more effective writers and group of
less effective writers) was then employed. Using the
cross-tabulation by group, characteristics of the tWo
groups were isolated and described.

In order to decide if the differences between the
groups were statistically significant a Kolmogorov-Smirnov
Two Sample test was used. It tested the significance of the

differences between the responses of the group of more



effective writers and the responses of the group of less

effective writers on the variables., In his Nonparametric

Statistics, Sidney Siegel (1956) explains that the

Kolmogorov?Smirnov Two-sample test determines whether

two independent samples (in this case the two groups -

more effective writers and less effective writers) have
been drawn from the same population (or from populations
with the same distribution). He goes on to explain that
the Kolmogorov;Smirnov TWo-sample test is an efficient

way to determine whether two small samples are dfawn

from populations which differ in any respect at all.
Because the Kolmogorov-Smirnov Two-sample test islsensitive
to various differences in samples (for example differences
in éentral tendency, differences in dispersion, differences
in skewness, etc.) it was chosen over such tests as the
Vann-Whitney U test which is particularly sensitive to
differences in central tendency. A two-tailed probability
statistic, a Kolmogorov-Smirnov "Z" score, and an absolute
vaiue of the difference (D) between the maximum observed
cumulative step functions of the two groups were reported

for each variable,



CHAPTER FOUR: RESULTS
A. INTRODUCTION

Examination of the reading and writing activities
of students and parents revealed differences between
members of the group of more effective writers and members
of the group of less effective writers. These differences'
are summarized below under the headings Significant
Variables, Variables Which Approached Significance,
Variables Which Were Not Significant but in the
Hypothesized Direction, and Variables on Which There Was .
Little Difference,

A

1. Significant Variables

On the following variables a significant difference
(at the .05 level of confidence) was found between the
responses of the parents of more effective writers and the
responses of parents of less effective writers. A
Kolmogorov-Smirnov Two-Sample test was used to test for
these differences.

a) More effective writers spent more of their
leisure ‘time writing than did less effective
writers.

b) Parents of more effective writers read aloud to
their children more regularly than did the
parents of less effective writers after the

children had learned to read for themselves,

54
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c) The jobs held by fathers of more effective
writers were classeg as more highly skilled
than were the jobs held by fathers of less
effective writers.

d) As an activiﬁy to occupy themselves when alone,
more‘effective writers chose television viewing
less often than less effective writers did.

e) Parents of more effective writers expressed
stronger satisfaction with reading instructioh
in the schools than did the parents of less
‘effective writers.

2. Variables Which Approached Significance

The following differences between responses from
the group of more effective writers and the group of less
effective writers approached significance when tested with
a Kolmogorov-Smirnov Two-Sample fest.

a) More effective writers showed an interest in
learning how to print at an earlier age than
did less effective Writers.

b) The parents of less effective writers agreed
more strongly than did the parents of more
aeffective.writers that parents should check
their children's homework regularly.

3. Variables Which Were Not Significant but in the

Hypothesized Direction

a) The mothers of more effective writers reported



d)

e)

g)
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doing more differeni kinds of writing at home
and at work than did the mothers of less
effective writers.

Parents of more effective writers read through
their children's written assignments more

regularly and contacted their children's teacher

less often than did the parents of less effective

writers.

More effective writers were reported to work on
hemework more often each week than were less
effective writers. |

More effective writers received less help from
their parents with revising and proofreading
written assignments than did less effective
writers,

Parents of more effective writers read aloud to
thelr children before they could read for
themselves more often than the parents of less
effective writers did.

In the homes of more effective writers there
were more books for children.than in the homes
of less effective writers.

The educational level and occupational skill
level possessed by the mothers of more effective

writers was higher than the levels possessed by
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the mothers of less effective writers.

More effective writers watched fewer hours of
television each week and had more restrictions
placed on their television viewing by their -
parents than did the less effective writers.,

More effective writers were described as playing
alone more often than were less effective
writers, |

VMore effective writers preferred indoor activities
to outdoor ones more strongly than did less
effective writers.

More effective writers were more interested in
their schooling than were less effective writers.
The parents of moré effective writers expressed
stronger agreement than the parents of less |
effective writers did with'thevideas that
children should be read to regularly when small
and that children should help at home by doing
regular chcres.

The parents of more effective writers did not
agree as strongly as did the parents of less
effective writers with the statement that children
should be able to make most of their own choices
about books to read and programs to watch., |

More skill in printing was reported upon grade

3
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ohe entry by more effective writers than by less
effective writers.,

More effective writers were reported to spend

‘longer periods of time on their homework than

were less effective writers.

More of the mothers of more effective writers
worked outside the home since their children

had been born than had mothers of less effective
writers,

Fathers of more effective writers possessed
higher levels of educatiqn than did fathers

of less effective writers.

More effective writers were reported to choose
reading as an activity to occupy themselves when
alone more often than were less effective writers.
Making things with their hands was an activity
which was chosen mére regularly by the more
effective writers than by the less effective
writers,

Parents of more effective writers more strongly
agreed that parents should volunfeer to help
with’échool activities than did the parents of
less effecfive writers.

Mothers of more effective writers wrote letters

more frequently than did the mothers of less
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effective writers.,
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v) Parents of less effective writers offered more

help to their children with getting started on

writing assignments than did parents of more
effecfive writers, |

w) The parents of less effective writers more
strongly agreed that children should help pay
for the bills at home than did the parents of
more effective writers.,

Variables on Which There Was Little Difference

a) Little difference between the order in which
children in the two groups learned the skills
of reading and writing was found.

b) Little difference in the number of chalkboard

S

found in the homes of more effective writers and

the number found in the_hOmes of less effective

writers was found.

c) Parents of more effective writers and parents
less effective writers expressed the same str
agreement with statements that parents should
help teach their children reading and writing
and parents should be aware of new teaching
methods.

d) Both the parents of more effective writers an

of

ong

da

the parents of less effective writers strongly
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agreed that children should be read to regularly
when they are small.

e) There was little difference between the Qpinions'
held by the parents of more effective writers
and the opinions of parents of less effective
writers concerning two "children should"” variables.
Both groups strongly agreed that children should
complete their homework without asking many
questions and that children should help at home
by cleaning their rooms and doiné/regular chores.
Both groups of parents also agreed, although
less strongly, that children should help do the
grocery shopping. |

E. READING AND WRITING ACTIVITIES

The twenty-two questions concerning reading and
writing activities revealed differences between the
activities of the members of the group of more effective
writers and the activities of the members of the group
of less effective writers. For example, parents of
students in the group of more effective writers wrote
more letters, read through the written work that was
brought home by their children, offered more diversified
help in aiding their children with learning how to
- print, and read aloud to their children before their

children could read for themselves more regularly than
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did parents of students in the group of lesé effective
writers. Students in the group of more effective writers
brought home more written assignments for their parents
to see, did more different kinds of writing at home more
~often, exhibited an interest in learning how to print at
an earlier age, and spent more nights each week and
longer periods of time on homework assignments than did
the students in the group of less effective writers.

1., Parents' Letter Writing Habits

Letters were written more regularly by mothers of
more effective writers than by mothers of less effective
writers but the differences between the two groups were
not significant. By totalling the last three columns
in Table 1 it can be seenvthat 91 percent of the mothers
of the students in the group of more effective writers
repbrted writing letters at least once per month while 85
percent of the mothers of students in the group of less
effective writers reported this. However, these differences
were not significant at the .05 level of confidence using
"a Kolmogorov-Smirnov Two-Samble Test.

While fewer fathers than mothers wrote letters on
a regular basis, more letters were written by the fathers
of students in the group of mbre'effective writers than
by fathers of studenfs in the group of less effective

writers and this was a significant difference. Looking
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Table 1 ‘

The letter writing freguency of mothers expressed in

percehtgge
group none fewer than one or two one or more
one monthly monthly weekly
more o
effective 7 38 33 20
less
effective 15 L o 31 10

Kolmogorov-Smirnov Two-Sample Test.
Z D P decision

0.721 | 1324 .676 NS

The letter writing frecuency of fathers expressed in

percentage
group none fewer than one or two one or more
one monthly monthly weekly
more ‘
effective 45 39 7 2
less
effective 77 17 b 3

Kolmogorov-Smirnov Two-Sample Test

Z D p decision

1.427 2620 . 034 Significant
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at the first column of Table 1 shows that while 45
percent of the fathers of students in the group of more
effective writers wrote no letters, a much larger
percentage (77 percent) of the fathers of students in

the group of less effective writers did this. The
differences between the letter writing fréquencies of
fathers in the two groups were significant at the .05
level of confidence using a Kolmogorov-Smirnov Two-Sample
Test,

2. Mothers' Home and Work Writing Habits

More writing was done at home and at work by the
mothers of students in the group of more effective writers
than by the mothers of stﬁdents in the group of less
effective writers but neither of these differenées between
the groups were significant at the .05 level of confidence.

As Table 2 indicates, a larger proportion of mothers
of students in the groub of more effective writers (33
percent) reported doing two or three kinds of writing at
home than did‘mothers of students in the group of less
effective writers where 14 percent reported doing two or
three kinds of writing at home. The differences between
the groups on this question were not significant at the
.05 level of confidence using a Kdlmogarov—Smirnov Two~
Sample Test. Appendii E lists the types of writing

which mothers reported doing at hOme} Examples include
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notes to family members, taking notes for study purposes,
record keeping for volunteer organizations, poem and story

writing, and other forms of writing.

Table 2

The home and work writing habits of mothers expressed in

percentage
writing at home
group no 1 kind of 2 kinds of 3 kinds of
writing writing writing writing
effgggive 30 36 | 29 b
effigiive 42 b 8 6

Kolmogorov-Smirnov Two-Sample Test
y/ D P decision

0.647 .1187 797 B

writing at work

. more .
effective 48 32 16 4
effective

Kolmogorov-Smirnov Two-Sample Test
7z D p decision

0.956 .1756 «320 NS
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Table 2 shows that writing which was done at work
was done more regularly by mothers of students in the
group of more effective writers than by mothers of students
in the group of less effective writers. Fifty-two percent
of the mothers_of students in the group of more effective
writers reported doing at least one kind of writing at
work while 39 percent of the mothers of students in the
group of less effective writers reported this. These
differehces were not significant at the .05 level of
confidence using a Kolmogorov-Smirnov Two-Sample Test.
Appendix E lists the types of writing which mothers
reported doing at work. Examples include letter writing,
bookkeeping, charting (done by nurses), report writing,
and other forms of writing.

3. Parental Response to Written Work Which Was Brought Home

When asked about their responses to written
assignments which were brought home with marks on-them
from teachers, parents of students in the group of more
effective writers indicated that assignments such as
these were brought home more regularly and fewef contacts
were made with teachers to discuss such assignments than
was true in the homes of students in the group of less
effective writers. However, neither of these differences
between the groups were statistically significant.

Discussions with respondents during interviews also
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strongly support these differences. Interviewees who
.were parents of students in the group of‘ﬁore effective
writers used éuch terms as "weekly" and "all the time"
to describe how often their children showed them written
school assignments while the parents of students in the
grouﬁ of less effective writers whb were interviewed
described the frequency with which they saw their
children's work as "seldom" or "not often".

As can be seen in Table 3, a larger proportion of the
students in the groupr of more effective writers (51 percent)
than the proportion of students in the group Pf less
Table 3

The frequency with which marked written assignments are

seen by parents expressed in percentage

group no never seldom sometimes regularly

response
more .
effective 1 3. 13 32 51
less 2 5 31 32 33
effective

Kolmogorov-Smirnov Two-Sample Test
yA D P decision

0,417 .0766 4995 NS
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{

"effective writers (33 percent) brought home assignments
regularly for their parents to see; however, this

waé not a statistically significant difference at

the .05 level of confidence when tested with a Kolmogorov-

Smirnov Two-Sample Test.

Table 4

The responses of parents to the'marked written assignments

of their children expressed in percentage

read through the assignment

group ' no ~ never  seldom sometimes regularly
response
more '
effective 1 0 3. 2 87
less |
2 2 6 _ 17 73

effective

Kolmogorov-Smirnov Two-Sample Test
Z D P decision
. 0877 1611 U425 "NS

contacted the teacher to discuss the assignment

more -
effective 7_ St 25 13 1
less |
effective 8 38 4o 12 2

Kolmogofov-Smirnoy Two-Sample Test
Z D ) decision
0651 .1196 «790 NS -

Table 4 shows that more parents of students in the



group of more effective writers read through their
childrén's assigﬁments regularly (87 percent) than did
the parents of students in the group of less effective
writers (73 percent). The differences between the groups
were not significant at the .05 level of confidence using
a Kolmogorov-Smirnov Two-Sample Test.

Fewer parents of students in the group of more
effective writers (39 percent) reported that they
contacted their children's teachers to discuss written
assignments than did parents of students in the group of
less effective writgrs (54 percent) as can be seen by
adding the last three columns in Table 4. These differences
were not significant at the .05 level of confidence when
tested with a Kolmogorov-Smirnov Two-Sample Test.

4, Students' Leisure-Time Writing Habits

Students in the group of more effective writers
spent leisure time writing more often than did students
in the group of less effective writers and this was.a
significant difference (at the .05 level of confidence)
between the two groups.

A majority (75 percent) of the parents of students
in the group of more effective writers reported that
their children spent time once a month or more often
writing during their leisufe time while just over half

(52 percent) of the parents in the group of less effective
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writers reported this. This is revealed by adding the
last three columns of Table 5. These differences between
the amounts of writing done at home by the groups were
significant at the .05 level of confidence using a
Kolmogorov-Smirnov Two-Sample Test.

When questioned about the manner in which their
children used their leisure time to write, mothers
indicated that students in the group of more effective
writers more regularly spent their leisure time engaged
in writing than did students in the group of less effective
writers;

5. Students' Early Printing and Reading Experiences

Questions about chiidren's early printing
experiences indicated that students in the group of more
effective writers printed more things upon entering
grade one, showed an earlier interest in learnihg how
to print, and were offered more varied help in learning
how to print than were students in the group of less
effective writers., None of these differences between
the groups were statistically significant.

As can be seen ia Table 6, a larger percentage of
mothers of students in the group of more effective
writers (32 percent) than mothers of studnets in the
group of less effective writers (15 percent) reported

that their children printed most things when they



Table 5

The frequency of writing during the leisure time of chilren expressed in percentage

group no never rarely once once every' two once daily
response monthly weekly days or
more often
effective 0 1 23 2 g 1 9
less ‘ | It 20 10 14 8
~effective 2 6 2

Kolmogorov-Smirnov Two-Sample Test
Z D ) decision

1.381 «2536 . Ohh Significant

04l
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Table 6

The skill in printing which children possessed upon

grade one entry expressed in percentage

group no did not printed a printed

response print few things most things
more
effective 0 1 67 32
less
effective 2 6 77 . 15

Kolmogorov-Smirnov Two-Sample Test
Z D hs) decision

. 0794 1458 . 554 NS

entered grade one., Differences in the way the two
groups responded on this variable were not statistically
significant at the .05 level of confidence using a
Kolmogorov-Smirnov Two-Sample Test.

Table 7 shows that 15 percent of the mothers of
students in the group of more effective writers repofted
that their children showed an initial interest in
learning how to print at the ages of five or six while
34 percent of the mothers of students in the group of
less effeetive writers reported this. The differences

between the groups were not significant at the .05 level
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Table 7

The reported ages of initial interest in learning how to

print expressed in percentage

group no three four five . six
response years years years years

more .
effective 0 ‘39 b6 13 2

less 2 33 31 277
effective

Kolmogorov-Smirnov Two-Sample Test
z D D decision

1,200 .2205 112 NS

of confidence using a Kolmogorov-Smirnov Two-Sample Test,

When asked about the order in which their childrén
learned the skills of printing and reading, a majority
of the respondents indicated either that printing was
learned first by their children or that the skills were
learned at approximately the same time.

Table 8 shows that both the mothers of students in
the group of more effective writers and the mothers of
students in the group of less effective writers gave
very similar responses and no significant differences
at the .05 level of confidence were found using a

Kolmogorov=-Smirnov Two-Sample Test.



Table 8

The order in which children learngd the skills of

prinfing and reading expressed in percentage

'group no printing at the same reading
response then time then
reading printing
more
effective 0 43 41 16
less 4 46 33 17
effective : :

~

Kolmogorov-Smirnov Two-Sample Test
Z D 1) decision

«250 L0460 . 999 NS

During interviews with the ten selected respondents
questions about the early reading habits of children
were asked. Most interviewees indicated that they did
not attempt to teach their preschool children to read.

Interviewees described how early interest in
reading was shown by their children. The children in
the group of more effective writers were described as
having a very active interest in learning how to read
by such phrases as: |

a) he really enjoyed books,

- b) she picked out words and then took
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over the reéding on her own, and
~¢) she often asked "What does that say?"

The less active interest in learning how to read of
the children in the group of less effective writers
was described by such phrases as:

a) he watched Sesame Street quite often,

b) he didn't learn to read until age 10, and

c¢) he had no interest in learning to read.

Parents were also asked during interviews about how
children reacted to the help which they received while
learning to read. Parents of students in the group of
more effective writers describéd the reactions of their
children using such phraseé as:

a) he didn't notice it,

b) it was as normal as breathing,

c) he was-quite excited to get reading
help, |

d) he would often ask "Are you sure?" when
we answeréd his questions , and

e) she was eager to learn.

Parents of students in the group of less effective
writers could not describe reactions since few of them
recalled helping their children in learning to read.

Most interviewees reported that their children

could not read upon entering grade one. In both groups,
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however, there was a single inter?iewee who indicated
that his or her child could read upon grade one entrance.

Previous research has found that early readers are
often early writers also. A question for the survey was.
therefore designed to ascertain whether or not more
effective writers might also be early writers.

Mothers were asked to describe the kind of help
they gave their children in leérning how to print‘
(before their children began formal instruction at
school in printing). ‘They were asked to select from
these bptions:

1) I made no attempts to teach printing,
2) I showed my child how to form letters,
3) I let him or her experiment on his or
her own and provided materials,'and
4) other: for example,. "printed words theh
using phonics, sounded them out” .
(Appendix F lists all of the responses to part four of
this‘question.

Significant differences in the responses of the two
groups to this question were found. Just over half
(53 percent of the respondents) indicated that they
showed their children how to form letters (option 2).
The help offered by the mothers of students in the group

of more effective writers and by mothers of students in
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the group of less effective writers was quite similar in
the way it was distributed among the choices. Since
more mothers of students in the»group of more effective
writers reported offerihg two or more kinds of help,
the help offered by the mothers of students in the group
of more effective writers was more diversified than the
help offered by the mothers of studen%s in the group of
less effective writeré. Using a Kolmogorov-Smirnov Two-
Sample Test, statistically significant differences at
the .05 level of confidence were found in the responses
of the two groups to this queStion.

In summary, the mothers of students in the group
of more effective writers reported that‘their children
printed more things upon entering gradé one.than did
the children in the group of less effective writers,
differences which were significant at the .05 level of
confidence., Although children in the group of more
effective writers were reported to exhibit earlier
interest in learning how to print than were chiidren in
‘the group of less effective writers and the mothers of
students in the group of more effective writers offered
their children more varied help in learning how to print
than the mothers of students in‘the group of less
effective writers did, these differences were not

'significaht at the .05 level of confidence.
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6. Students®' Homework Habits

Respondents indicatedjthat students in the group
of more. effective writers did homework more often and
spent longer periods of time on their homework than
did the students in the group of less effective writers
but neithér of these differences between the groups were
significant at the .05 level of confidence.

Adding the last two columns in Table 9 shows that
a larger.proportion of the mothers of students in the
group of more effective writers (83 percent) than
mothers of students in the group of less effective

writers (62 percent) reported that their children spent

Table 9

The frequency with which children worked on homework

assignments expressed in percentage

group no once per two or three each school

response- week or nights night
less often per week
more
effective 0 37 ’ 33 50
less |
effective 4 35 ' 33 ‘ 28

Kolmogorov-Smirnov Two-Sample Test

Z D P decision
0.209 . 0385 .000 ‘ NS
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time on two nights or more each week doingvhomework.
Howevef, these differences were not significant at the
.05 level of confidence using a Kolmogorov—Smirndv Two-
Sample test.

Mothers were asked how Iong their children.usually
spent when they worked on homework. Students in the
group of more effective writers were reported to spend
longer pefiods of time on homework than were students
in the group of less effective writers. Adding the
last two columns in Table lO—éhows that 83 percent of

the students in the group of more effective writers

Table 10

The amount of time spent on homework assignments by

children during each session of work expressed in

percentage
group no fifteen thirty forty-five one hour
: response. minutes minutes minutes or
or less longer
more B
effective 0 6 11 20 57
less 6 10 39 21 25
effective A

Kolmogorov-Smirnov Two-Sample Test
z D P decision

1,043 1.915 o227 NS
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usually spent forty-five minutes or longer when they
worked on homework while 46 percent of the students in
the group of less effective writers were reported to
spend this length of time. This difference between
the groups, however, was not significant at the .05 level
of confidence using a Kolmogorov-Smirnov Two-Sample Test.
These results, Which indicate longer pe:iods of
time spent on homework by students in the group of more
effective writers than by students in the group of less
effective writers, were supported by interviewees.,
Parents of children in the group of more effective
. writers who were interviewed consistently described the
amount of time their children spent on homework as
greater than the amount of time spent on homework by
children in the group of less effective writers.
Typical descriptions of the length of time spent by
students in the group of more effective writers were
"one hour daily" or "two hours daily" while students
bin the group of less effective writers were typically
described as spending "ten minutes per day while on
the bus” or "30 minutes daily."
In summary, there were no significant differénces
ét the .05 level of confidenée between how long the
two groups spent on their homework assignments or how

often they worked on such assignments. Those in the
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group of more effective writers however, usually spent
longer on their homework.

7. Writing Help given by Parents

Answers to questions on the questionnaire about the kinds
of help with writing given by parents to their children
indicated that three common types of'help were given less
regularly by parents to students in the group of more
effective writers than to students in the group of less
effective writers but none of the differences between the
groups was significant at the .05 level of confidence
when tested with'a Kdlmogorov;Smirnov Two-SampIe test.

Table 11 shows that a slightly smaller proportion
of the mothers of students in the group of more effective
writers (23 peréent) than mothers of students in the
group of less effective writers (27 percent) reported
that they helped their children weekly in gettihg started
on writing assignments. This was not a significant
difference at the .05 level of confidence using a’
Kolmogorcov-Smirnov Two;Sample test.,

Results which are presented in Table 11 show a
large difference between the groups of respondents when
asked how often they helped their children with revising
written work. Although this difference was not statistically
significant, there was a higher percentage of mothers of

more effective writers than mothers of less effective
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Table 11

The frequency with which help on written assignments was

given by parents expressed in percentage

Help on Getting Started

group no once twice monthly weekly
. response yearly yearly -

more *

effective - 12 20 17 28 23
less

effective 17 8 23 25 27

Kolmogorov-Smirnov Two-Sample Test
Z D P decision
0.662 1215 774 NSY

Heip with Revising

more '
effective 9 13 12_ L 23
less
effective 17 2 14 35 33
Kolmbgorov-Smirnov Two-Sample Test
Z D P decision
0,480 . 0881 .976 NS
Help with Proofreading
more
effective 6 6 1z k2 35
.less
effective 14 b 12 31 _ 39

Kolmogorov-Smirnov Two-Sample Test
Z - D P decision
0.622 <1143 . 834 - NS
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writers who reported giving weekly help to their children
on revising written assignments,

As can be seen in Table 11, proofreading help was
given to students in the group of more effective
writers less regularly (35 percent received it weekly)
thén it was given to students in‘the group of less
effective writers (39 percent received it weekly).
These differences were not significanf at the .05
level of confidence using a Kolmogorov-Smirnov Two-
Samﬁle Test,

When asked about several further kinds of help
with writing which parents could give, interviewees
indicated that more of these kinds of help was given
by parents of children in the group of more effective
writers than by parents of students in the group of
less effective writers. Parents of children in the
group of more effective writers who were interviewedv.
indicated that they talked about ideas for writing more
often ("every couple. of weeks, a couple of times a
week") than did parents of students in the group of
less effective writers ("a couple of times a year,
éeldom"). -

Children in the group of more effective writers

were reported to read drafts of assignments to their

mothers more often than were students in the group of
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less effective writers. The parents of Students in the

. group of more effective writers described the frequency
with which their children read them drafts of written J
assignments with such phrases as "often, sometimes, when
proud of it", or "when having difficplty", while "sometimes,
once yearly", and "seldom" described the frequency with
which children in the group of less effective writers

read their parents draftsvof written assignments.

In summary, while mothers. of the students in the
sample reported that all three kinds of help (help on
getting started, assistance with revising written work,
anduhelp With proofreading of assignments) were given
less regularly to sfudents in the group of more effective
writers than they were given to the sfudents in the group
of less-effective writers, none of these differences was
significant at the .05 level of confidence when tested
with a Kolmogorov;Smirnov Two-Sample Test.,

Interviewees indicatéd that parents of students in
the group of more effective writers talked about ideas
for writing with their children and read drafts of their
childfen's written assignments more often than did
parents of students in the group of less effective

writers,

8. Reading to Children Which is Done by Parents

Results of the current study indicated that students
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in the gfoup.of mofe effective writers were read to

more regularly before they could read for themselves

than were students in the group of less effectiVe writers
but this was not a significant difference.

Table 12 indicates that a greater proportion of
parents of students in the group of more effective writers
(76 percent) than parents of students in the group of
less effective writers (40 percent) read aloud one or
more times each week to their children who were unable
to'read for themselves. These differences were not,
however, significant at the .05 level of confidence when
tested with a Kolmogorov—smirnov Two-Sample test.

Table 12 shows that few parents read aloud to
their chiidren regularly after the children had learned
to read aloud for themselves but thatestudents in the
group of more effective writers were fead aloud to mere
regularly than were students in the group of less.
effective writers. The differences between the responses
ofithe twe groups to this question were significant at
the .05 level of confidence using a Kolmogorov-Smirnov
Two-Sample - test.

To summarize, mothers repofted thet both before
their children could read for themselves and after they
had learned, more time was spent reading aloud to

children by parents of students in the group of more



Table 12

. The frequency with Which*parents read aloud to their children expressed in percentage

Before Thelir Children Could Read for Themselves

group no _ never rarely once every weekly once every daily
‘response few weeks few days
more o T4
effective l, 0 ? 0 1 19 76
less ’ '
effective 2 4 6 6 4 38 40
: Kolmogorov-~Smirnov Two-Sample Test
Z D » p decision
0.906 . 1664 384 NS
After Their Children Could Read for Themselves
more '
effoctive 0 22 L6 17 12 2 1
less
effective 2 19 “é 19 8 6 0
Kolmogorov-Smirnov Two-Sample Test
Z D p. decision
1.800 3305 .003 Significant

$8
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effective writers than by parents of students in the
group of less effective writers. In the latter case,
results were significant at the .05 level of confidence

using a Kolmogorov-Smirnov Two-Sample Test.

9. Parent-Child Discussions Concerning Reading and

Television Viewing

" Interviewees reported that discussions between
parents and their children about the children's reading
and television viewing were more regular occurrences in
the homes of sfudents in the group of more effective
writers than they were in the homes of students in the
group of less effective writers. Parents of students in
the groups of more effective writers described the
frequency of such discﬁssions with such phrases as
"frequently, quite often" aﬁd "sometimes". The parents
of students in the group of less effective writers
reported in their interviews that they seldom had such
discussions with their children.

- Interviews with respondents provided an opportunity
to assess the attitudes of family members toward reading
and writing activities and to aséertain the frequency
with which these topics were discussed in the every day
lives of family members. Interviews were proportionately
divided among the hore effecéive writers, less effective

writers, males, and females in a way that reflected the
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composition of the groups who returned their questionnaires.
Reépondents from the homes of studenté in the group

of more effectivé writers described writing stories or
discussing what they were readiﬁg with their children as
regular occurrences in their lives. Interviewees from
the group of more effective writérs indicated that helping
their preschool'children with reading wés something that

a) "we didn't notiée because it was such

a regular occurrence

b) didn't bother me

c) gave us a kick; we enjoyed it"
Respondents from the homes of students in the group of
less effective writers, however, nearly always mentioned
reading and writing activitieé in association with school
assignments and such activities as frequent reading and
discussion of what was read did not form regular features
of their lives. Further responses of interviewees are
pfesented in Appendix J.

C. HOME BACKGROUND INFORMATION

Investigation of_theiwork habits of mothers who
worked outside the home, the educational levels and
occupations of parents, and the presence of certain
reading and writing materials in the homes of respondents
" revealed differences between the homes of students in the

group of more effective writers and homes of students in
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the group of less effective writers. In the homes of E

more effective writers there were more books for children,

more mothers had worked outside the home sinceltheir children's
births, and mothers were better educated than in the homes

of less effective writers, These are all differences which
were nét significant at the .05 level of confidence.

However, a significant difference between the educational
levels attained by fathers in the two groups was found with

the fathers of more effective writers being better educated.

1. Books and Chalkboards in the Home

About half of the homes of all respondents contained
chalkboards. The homes of students in the group of more
effective writers contained more books for children than
did the homes of students in the group of less effective
writers but this was not a significant difference.

Although not a significant difference at the .05
level of confidence using a Kolmogorov-Smirnov Two-Sample
test, there was a difference between the percentage of
homes of students in the group of more effective writers
which contained chalkboards (57 percent) and the percentage
of homes of students in the group of less effective writers
which contained chalkboards (48 percent). This can be
seen by adding the last three columns of Table 13.

Table 14 shows that a higher percentage of the homes .
of students in the group of more effective writers (82

percent) were reported as having fifty or more books



Table 13

The frequency¥with which chalkboards

expressed in percentage

were found in the homes of respondents

no no a large a small more than
response chalkboard chalkboard chalkboard one chalkboard
more 3
effective 1 : 42 38 15 4
less 2 50 29 | 15 4
effective 7

Kolmogorov-Smirnov Two-Sample Test

Z D
0,261 . 0479

jo) decision
« 999 NS

68
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for childreﬁ than were homes of students in the group

of less effective writers (56 percent). Although the
difference was not significant at the .05 level of
confidence using a Kolmogorov-Smirnov TWo-Sample test,
tﬁe information was confirmed through discussions with
interviewees. Interviewees from the homes of more
effective wrifers described their homes as containing
many books for children while interviewees from the homes
of less effective writers reported that their homes
contained fewer books.,

In summary, about half of all respondents reported
having chalkboards in their homes, and the homes of
students in the group of more effective writers contained
mdre books for children than did the homes of students

in the group of less effective writers. Differences

Table 14

The number of boocks for children in the homes of fespondents

expressed in percentage

no less than 11-20 21-50 50 or
response ten books books books more books
more
effective . 3 ! 13 82
Less 2 5 8 29 56
effective

Kolmogorov-Smirnov Two-Sample Test
Z D D decision
0.539 . 0989 w934 NS
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between responées from mothers of students in the group
of more effective writers and mothers of students in the
group of less effective writers about chalkboards and
books for children were not significant at the .05 level
of confidence.

2. Mothers' Work Outside the Home

Questions about work done outside the home by
mothers of students in both groups revealed that more
mothers of students in the group of more effective
writérsvthan mothers of students in the group of less
effective writers worked outside the home after their
children had.been born but these differences between
the groups were not significant.

A higher percentagefof mothers of students in the
group of more effective writers reported havihg worked
outside the home since their children had beeh born (81
percent) than did the mothers of students in the group
of less effective writers (73 percent). As Table 15
indicates, differences between the groups on this variable
were not significant at the .05 level of confidence using
a Koimogorov—Smirnov Two-Sample Test. These differences,
however, did approach significance at the .05 level of
confidence (p = .076).

Table 15 also shows that before their children

attended school more mothers of students in the group of



Table 15

The freguency with which mothers reported working outside

the home expressed in percentage

Since Their Children Were Born

group no did not work did work
response
more ’
effective 0 19 81
less '
effective 0 27 73

Kolmogorov-Smirnov Two-Sample Test
Z D P decision

1.278 2347 .076 NS

Before Their Children Attended School

more '
effective 0 35 65
'less .
effective ] 2 40 : 58

- Kolmogorov-Smirnov Two-Sample Test
Z D P - decision

40 ,0808 .990 NS

more effective'writers than mothers of students in the
group of less effective writers were working outside the

home. However, the differences between the groups on
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this variable were not significant at the .05 level of
confidence using a Kolmogorov—Smirnov Two-Sample test.
Mothers of students in the group of more effective
writers finished their work outside the home earlier in
fhe day than did the mothers of students in the group
of less effective writers. While 35 pereent of the mothers
of students in the group of more effective writers
finished their work outside the home before L:30 p.m.,
17 percent of the mothers of students in the group of
less effective writers finished before that time. This
was not a significant difference between the groups when
tested with a Kolmogorov-Sﬁirnov Two-Sample Test.
To sumﬁarize, more of the mothers of students in
the group of more effective writers reported that they
had worked outside the home at some time since their
children had been born but this difference between the
groups was not significant at the .05 level of confidence
using a Kolmogorov-Smirnov Two-Sample Test. Additionally,
more mothers of students in the group of more effective
writers than mothers of students in the group of less
effective writers reported that they had worked outside
the home before their children attended school but the
differences between the two groups on this variable
were not significant at the .05 level of confidence using

a Kolmogorov-Smirnov Two-Sample Test.
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3. The Absence of Natural Parents from the Home

Mbst homes of respondents from the two groups
contained both natural parents. There was no pattern
to the ages at which parents left the homes or entered
them and no significant differences between the groups.

A slightly higher percentage of mothers of students
in the group of more effective writers than mothers of
students in the group of less effective writers reported
homes which contained both of the child's natural parents.
Using a Kolmogorov=Smirnov Two-Sample test, these
differences were not significant at the .05 level of
confidence (2=0.823, D= .1511, p = .508),

There were only slight differences between the ages
of children in the two groups when parents left or
entered their homes. These differences weré not
significant at the .05 level of confidence using a
Kolmogorov-Smirnov Two-Sample Test.,

4, Level of Parental Education

Both mothers and fathers of students in thé group
of more effective writers had higher levels of education
than did the mothers and fathers of students in the g£roup
of less effective writers. The difference between the
educational levels of mothers was not significant while
the difference between the educational levéls held by

fathers was significant at the .05 level of confidence.



95

When the last four qolumns are added together,
Table 16 shows that 61 percent of the mothers of
students in the group of more effective writers had some
education beyond.the grade twelve level while 22 percent
of the mothers of students in the group of less effective
writeré possessed this level of education., The differences
~between the groups on this variable were not significant
at the .05 level of confidence using a Kolmogdrov-Smirnov
Two-Sample Test.

Adding together the last four columns in Table 17
indicates that a higher percentage of fathers of students in
the group of more effective writers (49 percent) than
fathers 6f students in the group of less effective
writérs (33 percent) possessed a level of education
beyond the grade twelve level. The differences between
the educational levels of fathers of students in the
group of more effective writers and the educational
levels of fathers of students in the group of less
effective writers were significant at the 05 level of
confidence., This was determined by using a Kolmogorov-
Smirnov Two-Sample Test. |

In summary, both fathers and mothers of students
in the group of more effective writers possessed higher
levels of education than did the parents of étudents in

the group of less effective writers but statistically



Table 16

The highest level of school attained by mothers expressed in percentage

group no some grade community technical some university
response secondary twelve college training university graduate
school graduate ' _
more _ _
effective 0 10 29 16 13 16 16
less ,
effective * 35 MO( 10 # 6 2

Kolmogorov-Smirnov Two-Sample Test

Z D P decision
0.337 .0619 . 999 7 NS

Table 17

The highegst level of school atfained by fathers expressed in percentage

> group no some grade community technical some university

response secondary twelve college +training university graduate
' school graduate

more _
effective 1 30 19 6 7 13 23
less ’
effective 6 b 17 & 10 0 15

Kolmogorov—Smirnov‘Two-Sample Test
yA D P decision

96
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significant differences (at the .05 level of confidence)
were found only on the variable of fathers' educational
level.,

5. Parental Occupation

An.éxamination of the occupations reported by
the respondents indicated that in the homes of more
effective writers more mothers worked outside the home
and both mothers and fathers held slightly more highly
skilled jobs than did parents of students in the group
of less effective writers but these differences were not
significant at the .05 level of confidence.
Occupations were categorized using a five-part
scale. Examples of typical jobs in each category are
listed below.
. Unskilled--janitor, domestic help
2. semi-skilled--truck driver, secretary
3. skilled--tradesman, machine operator
4, Dbusiness and management--store manager
5. professional--pharmacist, teacher
Appendix G lists all occupations which were reported
by respondents and which category each was placed in).
Upon adding the last five columns of Table 18 it
becomes evident that more mothers of students in the
group of more effective writers (66 percent) than

mothers of students in the group of less effective



Table 18

The occupational classification of jobs held by mothers expressed in percentage

group no did not wunskilled semi- skilled Dbusiness & professional
response work : skilled : managerial
more
effective L 33 1z 28 _ 15 4 , 7
less L i 13 23 12 oy 0

effective

Kolmogorov-Smirnov Two-Sample Test

y/ D _ P decision

Table 19

The occupational classification of iobs held by fathers expressed in percentage

group no did not unskilled semi- 'skilled business & professional
response work skilled managerial '
more ’ ‘ :
effective 6 3 b 29 28 10 20
less _ o
effective 8 b 17 19 31 10 10

Kolmogorov-Smirnov Two-Sample Test

Z D P decision
1.109 .2037 .170 NS

86
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writers (52 percent) worked outside the home. The

skill classification of jobs held by mothers of students
in the group of more effective writers and mothers of
students in the group of less effective writers are
quite similar with a slightly larger group of mothers of
students in the group of more effective writers (7
percent) than in the group of less effective writers

(no mothers) holding jobs classified as professional.
These differences were not significant at the .05 level
- 0of confidence when tested using a Kolmogorov-Smirnov
Two-Samplebtest.

The occupations of fathers in the samplehare
tabulated in Table 19. Fathers of students in the
.group of more effective writers generally held jobs
rated as more highly skilled than did fathers of students
in the group of less effective writers. For example, 20
percent of the fathers of students in the groﬁp of more
effective writers held occupations classified as
professional while 10 percent of the fathers of students
in the group of less effective writers held such
occupations. The differences between the responses of
the groups on this variable were not significant at the
«05 level of confidence.

In summary, both mothers and fathers of students

in the group of more effective writers held jobs rated
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as more highly skilled than the jobs held by the mothers
and fathers of stuaehts in the group of less effective
writers, but no significant differences at the .05

level of confidénce were found.

D. LEISURE ACTIVITIES

Examination of the at-home leisure activities of
students revealed that studénts in the group of more
effective writers were reported to watch fewer hours of
television each week and have more restrictions placed
on their television viewing than were‘studenté in the
group of less effective writers. ‘Students in the group
of more effective writers were also reported to choose
to read books and magazines, make things with their
hands, participate in quiet indocr games, and to play
alone more often than were students in the group of
less effective writers,

1. Students' Television Viewing

Table 20 shows that students in the group of more
effective writers generally watched fewer hours of
television each week than did students in the group of
less effective writers but differences between the groups
on this variable were not significant. For example,
Table 20 shows that a smaller ﬁercentage of the students
in the group of more effective writers (6 percent) than

the percentage of students in the group of less effective
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Table 20

The frequency of television viewigg,by children expressed

in percentage

group no no 5 or 6-10 11-15 15 or

response viewing fewer hours hours more
' hours hours
more _
effective 1 2 30 L2 19 6
- less A , '
effective b 2 23 36 23 12

Kolmogorov-Smirnov Two-Sample Test
Z D - P decision

0.514 .09l 5 .95k NS

writers (12 percent) watched fiftéen or more hours ofA
television each week but the differences between the
groups were not significant at the .05 level of confidence
using a Kolmogorov-Smirnov Two-Sample test.

Interviewees reported that less television viewing
was done by children in the group of more effective
writers than by children in the group of less effective
writers. This information agreed with the responses to
the questionnaire. The television viewing habits of
children in the group of more effective writers were

variously described by interviewees-as "limited",
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non-existent ("he seldom watches"), or‘supplanted by
reading ("she usually reads instéad"). Most interviewees
who were parents of children in the group of less
éffective writers described the television viewing

habits of their children as regular. These interviewees
were each able to name a number of programs which their
children viewed on a regular basis.

Table 21 shows that restrictions of s ome kind were
placed on the viewing»of'most students in the sample and
that a'higher proportion of students in the group of
more effective writers had restrictions placed on their

television viewing (71 percent) than did students in the

Table 21

The frequency of restrictions on the television viewing

of children expressed in percentacge

group no ' some
restrictions restrictions
more
effective 29 ’ 71
less.
effective L8 52

Kolmogorov-Smirnov Two-Sample Test
z D p decision

0. 46k ©.0853 ,982 NS




group of léss.effective writers (52 percenf). However,
these differences were not significant at the .05 level
of confidence when tested'using a Kolmogorov-Smirnov
TWo-Sample test. Restrictions which respondents reported
are presented in Appendix H. :

In summary, studehts in the group of more effective
writers were reported to watch fewer hours of télevision
each week and have more restrictions placed on their
television viewing than students in the group of less
effective writers but neither of these differences between
the groups were significant at the .05 level of confidence.

2. Students' Solitary Activities

Mothers were asked how often, when alone, their
children chose to do five different activities. They
re?orted that students in the group of more effective
writers chose to look at books or magazines, make things
with their hands, and participate in guiet indoor games
ﬁore often than the students in the group of less
effective writers did. All ef these differences between
the groups were not significant. Respondents also
reported that students in the group of more effective
writers chose to watch television (a significant finding
at the .05 level of confidence) and participate in
active outdoor gémes (not a significant finding) less

often than did students in the group of less effective
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writers. Students in}the group. of more effective writers
also played alone more often than did students in the
gfoup of less effective writers but the differences
between thevgroups on this variable were not significanf.

Table 22 indicates that a higher proportion of
students in the group of more effective writers (93
percent) regularly or sometimes chose to look at books
or magazines than did students in.the group of less
effective writers (73 percent). These differences,
hewever, were not significant at the .05 level of
confidence using a Kolmogorov-Smirnov Two-Sample Test.

According to parents, students in the group of
more effective writers chose to watch television less
often than did students in the group of less effective
writers (as Table 22 shows). The differences between
the groups on this guestion were significant at the ;05
level of confidence using a Kolmogorov-Smirnov Two-
Sample Test. (Respondents could choose from the following
responses: regularly, sometimes, seldom, Or never when
answering these questions.)

Table 22 indicates that "participates in active
outdoor games" was chosen "regularly"” or "sometimes"
by 77 percent of the respondents in the group of more
effective writers and by 74 percent of the respondents

in the group of less effective writers. ‘Differences



Table 22

The frequency with which children chose five solitary activities expressed in percentage

group look at watch do active

make things do quiet
books television outdoor games with hands indoor games
more
effective 93 78 74 77 70
less
effective 73 85 } 7 69 50
Kolmogorov-Smirnov Two Sample Test
D .1909 . .3305 .1020 .2048 .0385
p 230 .003 917 166 4999
decisidn NS Significant NS NS NS

Note: frequency= the percentage of students who "regularly" or "sometimes"

chose these activities.

S0T
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between the groups on this variable were not found to
be significant at the .05 level of confidence using a
Kolmogorov-Smirnov Two-Sample test.

Respondents indicated that more (77 percent) of
the students in the group 6f more effective writers
regularly or sometimes chose to "make things with their
hands" than did students in the group of less effective
writers (69 percent). A Kolmogorov-Smirnov.Two-Sample
test found the differences between the groups on this
variable were not significant at the .05 level of
confidence,

Respondents also indicated that 70 percent of the
more effective writers "regularly" or "sometimes" chose
fo participate in quiet indoor games while only 50
percent of the parents reported that students in the
group of less effective writers chose indoor games that
often. The differences between the groups on this
variable were, however, not significant at the .05 level
of confidence using a Kolmogorov-Smirnov Two-Sample test.

then‘asked how often their children played alone,
parents indicated that playing alone was done more
regularly by students in the group of more effective
writers (33 percent~did so "regularly") than by students

in the group of less effective writers (25 percent did
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so "regularly") as Table 23 shows., The use of the
Kolmogorov;Smirnov Two-Sample Testvfound that these
differences were not significant at the .05 level of
.confidence.

In summary, the solitary activities chosen more
often by students in the group of more effective writers

than by students in the group of less effective writers

were
a) looking at books or magazines
L) .making things with the hands |
c) 1participating in quiet indoor games
The differences between the groups in the frequency
Tatle 23

The frecuency with which children played alone expressed

in percentage

group . no rarely sometimes regularly
‘response .
more ’
effective 0 } 19 48 33
less 5
effective b 17 4 5

Kolmogorov-Smirnov Two-Sample Test
yA D ' P | decision

0.856 1572 456 NS
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with which they chose these three activities were nor
significant at the .05 level of confidence.

Activities which were choéen less often by students
in thé group of more effective writers than be students in
the group of less effective writers were "watches television”
and "participates in active outdoor games". Differences in
the frequency with which students from the two groups chose
to watch television were significant at the .05 level of
~confidence. |

E. PARENTAL OPINIONS

Exémination of the opinions of parents about their
roles in helping their children learn the skills of
reading and writing revealed significant and non-significant
differences between réspondents in the group of more
effective writers énd respondents in the group of less
effective writers. Non-significant differences between
the groups were found when respondents in the group of
more effective writers indicated that their children were
more interested in school and that they as parents were
more satisfied with writing instruction in the schools
than were respondents who were parents of students in the
group of less effective writers. A significant difference
between the groups was that the parents of more effective
writers were more satisfied with school instruction in
reading. The mothers of studénts_in the group of more

effective writers also expressed a stronger commitment
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to the school progress of their children in a series
of opinionnaire questions (these differences were not
significant).

1. Students' Interest';g School

Mothers of respondents indicated that students in
the group of more effective writers were more interested
in school than Were students in the group of less
effective writers but this was not a significant difference
(at the .05 level of confidence).

Table 24 . shows.that stronger interest in school was
shown by students in the group of more effective writers
(46 percent were extremely interested) than be students
in the group of less effective writers (12 percent were
extremely interested). Using a Kolmogorov—Smirnbv Two-
Sample tests, the differences between the groups on this
variable were not statistically significant at the .05
level df confidence.

2., Parental Satisfaction With School Instruction

Parents were more satisfied with reading instruction in
the schools than were parenté of students in the group
of less effective writers. This was a significant
_differenée (at the .05 level of confidence)., Table 25
shows.that a larger perceﬁtage of the parents of students
in the group of more effective writers reported that they

were very satisfied with writing instruction in the



Table 24

The amount of interest children were reported to have in school expressed in percentage

group no ~ not ~ not adequately extremely
response interested sure interested interested
‘more ’ i
effective 0 0 16 “0 46
less _ - _
effective 6 4 _ 35 : “h o 12

Kolmogorov~-Smirnov Two-Sample Test
Z D P decision

0,278 .0510 «999 - NS

O0TT



Table 25

The opinions of parents about reading and writing instruction in the schobls

expreésed in percentacge
Reading Instruction
group no very ' dissatisfied not satisfied very
response dissatisfied sure satisfied
more
effective 4 0 0 6 68 22
less , |
effective 0 4 ‘ 4 19 69 b
Kolmogorov-Smirnov Two-Sample Test
yA D P decision
1.688 . 3099 .007 Significant
Writing Instruction
more ,
effective 4 0 3 13 67 13
less , _
effective 4 10 10 23 63 0
Kolmogorov-Smirnov Two-Sample Test
VA D P decision

0.765 . 1405 .602

TTT
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schools than did:parents of less effective writers.
However, differences between the groups on this variable
were not signifiqant at the .05 levél of confidence.,
Results also showed that most parents in the sample were
more satisfied with reading instruction than they were
with writing instruction,

Table 25 indicates that 22.percent of parents of
students in the group of more effective writers were "very
satisfied” wifh reading instruction in the schools while 4
percent of the parents of students in the group of leés
effective wri£ers were "very satisfied". The differences
between the responses from the group of more effective
writers and from the group of less effective writers were
significant atlfhe .05 level of ;onfidence using a |
Kolmogorov-Smirnov wa-Sample test.

As might be expected, parents of students in the group
of more effective writers expressed stronger satisfaction
with writing instruction than did parents of students in
bthe.group of less effective writers, as Table 25 shows.
Among respondents from the gfoup of more effective writers,
13 bercent were very satisfied with writing instruction in
the schools While there were no respondents from the group
6f less effective Writers who were very satisfied. The
differences between the responses of the two groups on this
variable were not significant at the .05 level of confidence

using a Kolmogorov-Smirnov Two-Sample test.
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In summary, parents of students in the group of more
effective writers expressed greater satisfaction with béth
reading and writing instruction in the schools than did the
parehts of students in the group of less effective writers,
but only on the reading variable were the differences between
the groups significant at the .05 level of confidence.

3., "Ideal Parent" Variables

Mothers were asked to express the amount of agreemeﬁt
they had with five activitieé which the ideal parent
should do. The activities were:‘

. check her child's homework regularly

volunteer to help with school activities

W N b=
*

. help his or.her chiid learn to read and write
4. not go to-thé school unless asked to
5. be aware of new téaching methods
No significant différences between the groups was found
on any of these questions, |
The statement "the ideal parent should volunteer
to help with scﬁool aétivities" waé moré strongly agreed
with by mothers of more effective writers (75 percent
agreed or strongly'agreed) than be mothers of less
effective writers (69_perc¢nt,agfeed or strongly agreed).
These differences which were not significant at the .05
level of confidence (using a Kolmogorov-Smirnov Two-

Sample test) are reported in Table 26.



Table 26

The amount of agreement expressed by parents with the statements that the ideal

parent should:

(expressed in percentage)

NS

group check help with help teach not go to be aware
homework .school reading school of new
- regularly activities and writing unless teaching
asked to methods
more :
effective 80 75 87 10 88
_ léss
effective 88 69 86 10 90
4 Kolmogorov-Smirnov Two-Sample Test _
Z 0.675 0.803 0.337 0.325 0.586
D .1240 147k .0619 .0596 .1076
p . 752 o 540 . 999 . 999 .882
decision NS NS NS NS

Note. amount of agreement

= the percentage of parents who agree or strongly agree

H11
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Table 26 indicates .the strong agreement which was
expressed byvrespondents with the statement "the ideal
parent should help his or her child learn to read and
write." While it is not shown in the table, the data
revealed that parents of students in the group of more
effective writers felt more strongly (41 percent strongly
agreed) than parents of students in the group of less
effective writers (31 percent strongly agreed) that
the ideal parent should "help his or her child learn to
read and write". When tested using a Kolmogorov-Smirnov
Two-Sample test, thess differences were not significant
at the .05 level of confidence.

Little difference between the opinions of the
mothers of students in the group of more effective
writers and the opinions of mothers ef students in the
group of less effective writers about the statement "the
ideal‘parent should be aware of new teaching methods" was
found. There was uniform agreement expressed by the
whole sample with this statement, as Table 26 showe.
There were no significant differences at the .05 level of
confidence on this variable (using a Kolmogorov-Smirnov
Two-Sample test).
| The mothers of students in the group of more effective
writers and the mothers of students in the group of less

effective writers also held virtually the same opinions
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concerning the statement "the ideal.parent should not go
to the school unless asked to." Both groﬁps disagreed
strongly with this statement. While there were some
differences befween the groups in the pattern of their
disagreement, no signficiant differences at the .05
level of confidence were found between the grbups using
a Kolmogorov-Smirnov Two-Sample test.

The agfeement expressed by respondents from the
group of more effective writers was not as strong as
the agreement expressed by respondents from the group
of less effective writers with the statement "the ideal
parent should check his or her child's homework regularly"”.
Table 26 shows that while 80 percent of the mothers of
students in the group of more effective writers agreed
or strongly agreed with this statement 88 percent of the
mothers of students in the group of léss effective
writers agreed or strongly agreed with it. These
differences were not significant at the .05 level of
confidence using a Kolmogorov-Smirnov Two-Sample test.

No signficiant differences were found between the
opinions held by the parents of more effective writers
and the opinions of parents of less effective writers
concerning the five statements:

1. parents should check homework regularly,
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2. parents should help teach reading and
writing to their children, |

3. parents should not go to the school
unless asked to,

b, pérents should be aware of new teaching
methods, and

5 vparents should volunteer to help with
school activities.

4, "Children should" Variables

Mothers were next asked to indicate how much agreement
or disagreement they had with the following four statements
concerning the possible reading and writing activities
of children:

1. Dbe read to regularly when they are small
2. receive parental help on homework when needed,
3. be able to make most of their own choices
about books to read and programs to watch, and
4, not always be asking their‘parents how to
do their homework.
When respbnses were analyzed using a Kolmogorov-Smirnov
Two-Sample test, no_signifiéant differénces at the .05
level of confidence were found on.any of these four
variables.
Table 27 sﬁows that in response to the statements

“children should be read to regularly when they are



Table 27

Parents' agreement with four activities children should or should not do-

expressed in percentage

group be read to " receive home- ' make own complete
regularly work help when _ choices about homework
when small needed : books ‘and without
‘ ’ programs questions
more ' : . .
effective ot 97 . 45 ’ 57
less 02 92 | 52 s
effective ' :
Kolmogorov-Smirnov Two-Sample Test
7 0.396 - 0,209 ’ 0.607 . 0.252
D .0727 .0385 L1115 . 0463
D 998 , +999 . .855 999
decision

NS NS : NS NS

Note., Parents' agreement

i

the percentage of parents who agreed or strongly agreed

81T
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small," "children should receive parental help on homework
when needed," and "children should not always be asking
their parents how to do their homework" more effective
writers expressed slightly stronger agreement than the
mothers of students in the group of 1e$s éffective writers
did. Only with the statement "children should be able
to make most of their own choices about books to read and
- programs to watch" did mothers of students in the group
of more effective writers express less strong agreement
than that expressed by mothersvof students in the group
of less effective writers. |
The last group of questions asked mothers to
indicate the amount of agreement or disagreement they
had with the following statements concerning regular
household events which children should participate in:
1. help pay for the bills at home,
2. help do the family grocery shopping,
3. clean up their rooms without being reminded,
and %. help at home by doing regular chores
Table 28 shows that stronger agreement with the
statement "children should help at home by doing
regular chores" was expressed by méthers of students in
the group of more effective writers (97 percent agfeed
or strongly .agreed) than by mothers of students in the

group of less effective writers (92 percent agreed or
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strongly agreed) but this difference was not significant at
the .05 level of confidence using a Kolmogorov-Smirnov Two-
Sample test., With the other three statements there was little
difference between the opinions expressed by mothers of
students in the group of more effective writers and mothers
of students in the group of less effective writers and, using
a Kolmogorov-Smirnov Two-Sample test, no significant
differences at the .05 level of confidence were found.

In summary, there was little difference between the

responses of the mothers of students in the group of more

Table 28

The amount of agreement expressed by parents with the

statements nowadays children such as my child should:

(expressed in percentage)

group help do the clean their room do regular help pay

grocery without chores at for the
shopping reminding home bills at
~ home
more '
effective 68 90 97 4
less 67 | 90 92 4
effective : '
Kolmogorov-Smirnov Two-Sample Test :
z . 0.209 0.590 0.276 1.120
decision NS NS NS NS

Note. the amount of agreement = the percentage of parents

who agreed or strongly agreed.
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effective writers and the mothers of students in the
group of less effective writers concerning regular events
of the household. Mothers of students in the group of
more effective writers expressed stronger agreement than
mothers of students in the group of less effective
writers, however,vwith three of the four statements
concerning reading and writing activities which they
were asked about. This indicates a stronger interest in
the reading and writing progress of their children among
mothers of students in the group of ﬁore effective
writers,

F. OTHER VARIABLES

Forming part of the results but not directly
dependent‘oh how respondentis answered the survey were
certain "statid’variables.

1. BSex

Analysis of the composition of the groups forméd
by those Who returned theilr questionnaires revealed that
sexX was not an evenly distributed variable'between the
group of more effective writers and the group of less
effective writers. Table 29 indicates that questionnaires
returned by the pérents of females made up a much larger
part of the group of more effective writers (71 percent)
than did questionnaires returned by the parents .of males

(29 pércent). The table also shows that males were more
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Table 29

Questionnaire respondents grouped by sex and reported

in percentage

group female male
more '
effective 71 29
- less
effective 27 73

numerous in the group of less effective writers (73
percent} than were females who made up 27 percent of this
group.
G. SUNMMARY
1. The following significant differences between
more effective writers and less effective writers were
found by the present study.
a) MNore effective writers spent more of their
leisure time writing andlchose to wateh television
less often than did less effective writers.
b) The fathers of more effective writers were
better educated and wfote letters more. often
than the fathers of less effective writers did.
¢) The parents of more effective writers read

aloud to their children after the chiidren could
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read for themselves and were more satisfied
with reading instruction in the schools than

were the parents of less effective writers.

2. Approaching significance at the .05 level of

confidence were the follaewing results.

a) More effective writers showed an earlier
interest in learning how to priﬁt than did
less effective writers.

b) The parents of more effective writers
less strongly agreed (than did the parents of
less effective writers) with the statement

children should help pay for the bills at home.

3. The following results were not signficiant at

the .05 level of confidence but were in the hypothesized

direction:

a) More effective writers did homework
assignments more often, spent longer on the
homework assignments, recéived less helb from
their parents with revising and proofreading
written assignments, watched fewer hours of
television each week, had more restrictions
placed on their television viewing by their
parents, played alone more often, preferred
indoor activities over Qutdodr ones, exhibited

more interest in school, exhibited more skill
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in printing upon grade one entry and chose
reading as an alone activity more often than
did less effective writers._

b) The mothers of more effective writers did
more different kinds of writing at home and
at work, worked outside the home more often,
wrote letters more frequently and possessed
higher educational and occupational skill
levels than the mothers of less effective
writers did.

'¢) The fathers of more effective writers
possessed higher levels of education than the
fathers of less effective writers.

d) The parents of more effective writers
read through their children's written assignments
more regularly, contacted their children's
teacher less often to discuss assignments,
gave less hélp to their children revising and
proofreading written assignménts, read aloud
tc their children before they could read for
themselves more often, more strongly agreed
that children should be read to regularly when
small and should help at hbme by doing |
regular chores, agreed less strongly that

children should be able to make most of their
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own choices about books to read and programs
to watch, more strongly agreed that parents
should volunteer‘to help with school activities,
offered their children less help with getting
started on written assignments, and less
strongly agreed that children should help pay
for the bills at home than did the parents of
lebs effective writers.
e) iiore books for children were in the homes
of more effective writers than in the homes of
less effective writers., |
4, ©On the following variables little difference
between more effeétive writers and less effective writers
was found: A
a) the order in which the skills of reading'
and writing were learned,
b) the number of chalkboards in homeé.
c) the opinions of parents about teaching
their children reading and writing and
reading aloud to their children when they
were small, and
d) +the opinions of parents that children
should complete their homework without
asking questipns, children should help at

home by doing regular chores, and children

should sometimes'help do the grocery shopping.



'~ CHAPTER FIVE: SUMMARY AND DISCUSSION
A. SUMMARY OF RESULTS

Tb investigate which factors of home environment
‘were associated with different levels of skill in T
writing, parents of selected students in grades six

and seven were asked to complete a questionnaire. Students
in grades six and seven at four elementary schools were
judged by their teachers on their overall proficiency in
the skills of written composition and then ranked from most
proficient to least proficient. The ten most proficient
writers at each grade level formed a group labelled "more
effective writers" and the ten least proficient writers

at each grade level formed a group labelled as "less
effective writers." This procedure formed a.group of

40 students at each of four schools for a total of 160
students. At both grade levels and in each échool there
was a group of at least ten students whose skills in
composition were judged to be between those of the more
effective and the less.effectiVe writers. Parents of
students in the groups of more éffective writers and

less effective writers were asked to complete a
questionnaire. Results from the questionnaires were
cross-tabulated by group (group of more effective writers
or group of less effective writers) and the.significance

of the differences between the responses of the groups"
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were analyzed by use of a Kolmogorov-Smirnov Two-Sample
Test.

Interviews were conducted with a stratified random
sample (stfatified by sex and group to match the composition
of the total sample) of ten questionnaire respondents.

The interviews were conducted to gather additional
information concerning the association between home
environment and writing skill.

The following diffeyenceslbetween more effective
writers and less effective writers were significant at
the .05 level of confidence or better.

1. Children in the group of more effective writers
spent more of théir leisure time.at home writing. This
differénce was significant at the .044 level of
confidence.

2. Fathers of children in the group of more effective
writers possessed higher level of education than did
fathers of less effective writers., This finding was
significant at the .001 level of confidence.

3. Fewer of the children in the group of more
effective writers chose to watch-television. This
finding was significant at the ,003 level of confidence.

4, Parents of childreﬁ in the group of more effective
writers expressed more satisfaction wifh reading instruction

in the schools than did the parents of less effective



128

writers. This finding was significant at the .007
level of confidence;

5. The parents of children in the group of more
effective writers read aloud to their childéen who could
already read for themselves more often than did the
parents of children in the group of less effective
writers, This difference was significant at the .003
level of confidence.

6. The fathers of more effective writers wrote
more letters than did the fathers of less effective
writers. This finding was significant at the .034 level
of confidence.

Approaching significance at the .05 level of
confidence were the following results. | |

‘l. More effective writers showed an interest in
learning how to print at an.earlier age than did less
effective writers (p = .112).

2. The parents of less effective wrifers more
strongly agreed that children should help pay for the
bills at home than did the parents of more effective
writers.(p = .163).

Other results of the study which were in the
hypothesized direction are presented below. These
results were not significant at the .05 level of

confidence.
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1. The mothers of more effective writers did more

writing at home and at work. |

’2.v Both the questionnaire results and interview
data showed that the more effective writers brought °
home their marked assignments more regularly for their
parents to see and these children also did homework
more often each week.

3. The parents of more effective writers read aloud
to their preschoolers more often and expressed stronger
agreement that children should be read to than did the
parents of less effective writers.

L4, Information gathered during.interviews indicated
that each of the following kinds of help with writing took
place more often in the homes of more effective writers
than in the homes of less effective writers:

(a) conversations about ideas for writing, (b) reading
preliminary drafts of assignments, and (c) help from
fathers in formulating writing ideas.

5. Interview data showed that more effective
writers showed a stronger interest in learning to read.
Interviews also revealed that a greater number of the |
parents of more effective writers thought teaching their
children to read was a natural part of their lives which
they hardly noticed doing.

6. Other differences which were not statistically
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significant were found between the homes of more effeétive
writers and the homes of less effective writers., For
example, the home éonditions below were more commonly
found in the homes of the more effective writers: (a)
chalkboards in the homes, (b) a large number of books for
children, (c) highly educated mothers, and (d) highly
skilled occupations outside the home held by mothers.

7. The more effective writers watched fewer hours
of television each week. This was a difference supported
by infOrmatiog from the interviews. More effective writers
were selective in their television viewing, interviews
.indicated, and children in the more effective group had
hore»restrictions placed on their television viewing.

8. Nore effective writers were reported to play
alone more often and when playing alone they were reported
to prefer quiet indoor games more than the less éffective
writers did. More effeqtive writers did not choose active
outdoor games as regularly as less effective writers did.

9. Respondents indicated that children in the group
of more effective writers were more strongly interested
in school than were less effective writers.

10, A greater pércentage of the parents of more
effective writers (than the percenfage of the parents
of less effecfive writers) expressed Strong agreement

with these statements: (a) parents should help'their
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children learn to read and write, and (b) children should
do regular chores at home, )

11. Stronger agreement was expreésed bty the parents
of more effective writers than by the parents of less
effective writers with the idea that parents should visit
the school more often than just when asked to. |

12, There was less strong agreement that children
should be able to make most of their own chdiceslabout
books to read and programs to watch among the parents of
more effective writers than among the parents of less
effective writers. |

13, Interviews showed a more active involvement
in the reading and writing activities of children by the
parents of more effective writers. This involvement took
the form of regular discussions about writing and help |
wiﬁh writing assignments.

| 14, The more effective writers showed an earlier
interest in learning how to print and greater prinfing
skill upon entering grade one. Both of these differences
‘were not significant at the .05 level of confidence.

15. MNore effective writers spent more time on their
homework but this was not a significant difference at the
.05 lével of confidence. This difference between the groups
is, however, supported by interview results.which showed
that mofe effective writers spent ccnsiderably more time

on homework.
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16, Fathers of children in the group of mére
effective.writers held more\highly skilled occupations
than did the fathers of less effective writers.

, 17. Children in the group of more effective
writers had the following preferences for activities
when occupying themselves: (a) more of them chose
reading and (b) more of them chose to make things with
their hands,

18, Parents of children in the grouﬁ of more
effective writers expressed the following opinions:
(a) more satisfaction with writing instruction in the
schools and (b) more agreement that parents should
volunteer to help with school activities.

B. DISCUSSION AND TIMPLICATIONS

Of the 26 results reported in the preceding summary,
a majority of 25 of them were in the hypothesized
direction. Six of the 23 were significant findings at
the .05 level of confidence (aﬁd all(of the signifieant
findings were in the hypothesized direction). Each of
the significant findings is discussed below, |

l; Children in the group of more effective writers
spent more of their leisure time writing than did members
of the group of less effective writers. Monk (1958), -
in his investigation of the home baékgrounds of children

who had high achievement in written English, concluded
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that there was a strong association between the higher
achieving writers and nearly every intellectual interest
or activity which he questioned respondents about., The
results of the current study agree with Monk's findings
-but are more specific. The present study found that more
effective writers did more writing in their leisure time
than did less effective writers.-

Although more effective writers spentbmore of their
leisure time writing than did less effective writers
neither group spent their leisure time writing very
often. Fdrty-eight percent of the more effective writers
spent leisure time writing once a week or more often
while 32 percent of the less effective writers wrote
that often. .

Future researchers could address several questions.
How much writing in leisure time is associated with
more skillful writing? What forms of writing do more
effective writers engage in most often?

2., More effective writers chose television viewing
as a solitary activity less often than did less effective
writers-both questionnaire and interview resulfs
indicated. This description is much like those.provided\
by such researchers as Durkin (1966), Monk (1958), and
Clark (1976). Each of these researchers found that

higher achieving children spent less time watching
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television than did lower achieving children. Additionally,
Clark found that early readers watched television
selectively, often preferring to read instead.
Investigations of how children use their leisure tiﬁe
conducted by Durkinvand Clark concluded that early readers
prefer solitary activities and are adept at them, and they
kearly readers) also have an excellent ability to occupy
themselves when alone.

Future research into the gquestion of why higher
achieving children watch less television could prove
helpful to parents. Finding out why higher achieving
children prefer quiet activities_and playing alone could
help explain Why these children achieve higher levels of
skill in reading and writing. Also, finding out what it
is about television viewing that causes more effective
writers to choose it less often than less effective
writers do, would help deécribe the activities which are
associated with better writing.

3. Two significant findings concerning the differences
between fathers of more effective writers and the fathers
of less effective writers were found in the current
study. Questionnaire results showed that the fathers of
more effective writers were better educated and wrote
more letters than did the fathers of less effective writers.

Monk (1958) .and Fraser (1973) both found a close
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relationship between the occupations of fathers and the
school progress of children. The present study confirms
these findings. Few descriptions of the lettef-writing
habits of fathers, however, were found in the literature.
For this reason the finding of this study that fathers
of more effective writers wrote letters more often than
did the fathers of less effective writers is useful in
describing fhe environments of more effective writers.

Tt seems possible that these two factors are related.
-Letter writing may well be an activity'that is associated
with higher levels of education. Put another way, those'
with higher levels of education may do more writing in
thelr leisure time than do those with less education.
This is a question for future researchers to explore.

L, The current study also found that the parents
of more effective writers were more satisfied with reading
instruction in the schools and that they read aloud to
their children more often (after their children had
learned to read) than did the parents of less effective
writers.

Interview results confirmed the description
above. Parents of more effective writers expressed
much more satisfaction with the schools in general and
the reading and writing instruction specifically.

It seems logical that parents of children who are
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successful in school would be satisfied with the job

the schobls are doing. It should be noted, however, that
the results of the present study also show that the
parents of high achieving students didn't leave all

the teaching to the schools. While feeling satisfied

with the job done by the schools, they still felt the’
need to give their children help at home. Future research
should explore why such parents felt compelled to help
with a job they felt the schools were handling quite
competently.

Reading éloud to children by their parents was
sohething which previous research had found was related
to children's later performances in reading and writing.
Monk (1958), Durkin (1966), and Clark (1976) all reported
this finding. ThereforeAit was not surprising to find
an association between writing skill and being read aloud
to in the current study. There was a surprising finding
in fhe current study however. A stronger association
between writing skill and reading aloud by parents after
children had learned to read for themselves was found
than was found between writing skill and reading aloud
by parents before cﬁildren could read for themselves,
This finding may be due to the rarity 6f-reading aloud
by parents after children can read for themselves. That

is, while many parents read aloud to their preschoolers,
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only parents with an extremely strong interest in their
children's progress in reading and writing skills take
time to read aloud to their children after the children
can read for themselves. This 1s a question for future
researchers.

| One question raised by these findings is why some
parents choose to do these beneficial things with their
children while others do not., Future researchers
addressing this question could provide information of
use to parents, students, and those who work with both
of these groups by answering tﬁis gquestion,

Two results of the current stﬁdy which approached
significénce at-thel.os level of confidence are discussed
below.

1. One of the results of the present study which
approached significance at'the .05 level of confidence
was that more effective writers exhibited an earlier
interest in learning‘how to print thén did less effective
writers. This result is supported by interview responses
also, Interviewees who were parents of more effective
writers often described‘their children as having an
early interest in printing. Durkin (1966) observed that
much interest in printing was shown at an early age by
the early readers whom she investigated as well, The

success of more effective writers in their writing
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activities seems to explain their tendency to participate
in such activities more often because they found writing
to be an enjoyable activity. Another important question
is what causedlthe success of more effective writers in
their writing éctivities. Future researchers could
explore this question as well as the question of what
prompts more effective readers and writers to show earlier
interest in reading and writing activities than their
peers?  The strong interest shown by such childrgn has
been found tovbegin at quite an early age.

2. The éecond result of the present study which
~approached significance at the .05 level of confidence
was thét the parents of more effective writers agreed
less strongly than did the parents of less effective
writers that childfen should help pay for the bills at
home. This result fits the description of home
managément styles which emerges from the current study.
A home management style that judiciously delegated
.responsibility to children was.a characteristic of the
homes of moré effective writers. Parents in this group
expressed more agreement than did the rarents of less
effective writers with the statements children should
help at home by doing regular chores and parent should

not always be checking the homework of their children.
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On other issues, however, parents of more effective
writers felt they must retain more control. Parents of
more effective writers did not agree as strongly as
parents of iess effective writers did with the statement
children should be able to make most of their own choices
about books to read and programs to watch. As well,
parents of more effective writers placed mofe restrictions
on the television viewing of their children than the
parents of less effective writers did. The non-significant
findings described above suggest that the parents of more
effecti#e writers in the current study seemed better aﬁle
to make wise choices in the delégating of responsiﬁility
to their children than did the parents of less effective
writers. |

Explorations by future researchers of how parents
of more effective readers and writefs came to decisions
about delegating responsiﬁility could prove useful to
parents., Efféctive delegation of responsibility appears
to be associated with superior achievement in réading and
writing.

The following discussion of characteristics of more
effective writers and less effective writers is based on
results of the current study which were not éignificant
at the .05 level of confidence.,

1. A strong:interest in reading and writing
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was exhibited by more effective writers and their parents.,
These parents exhibited a stronger interest in their
children's general school progress than did. the parents
of less effective writers. Parents of more efféctive
writers in the present study showed this stronger
interest by reading through their children's written
assignments more regularly, reading aloud to their
preschoolers more regularly, talking about ideas for
writing more often with their children, and expressing
a stronger agreement that learning to read was a natural
part of their home lives than did the parents of less
effective writers feSults from interviews and questionnaires
indicated. |
This description matches the finding of such )
"researchers as Clark (1976), Monk (1958), and Durkin (1966)
Clark stated that the verbal interacticn which she found
in the homes of'early readers was welcomed and encouraged
by parents. She also concluded that these parents took |
part in this verbalAintéraction by talking with their
children and answering their quéstions even when time
allotted for other activities had to be used to do so.
Further results of the present study showed that
more effective writers exhibited a stronger interest in
and more frequent participation in reading and writing

activities than less effective writers did. This
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description of more effective writers is similar to’ the
ones provided by Monk 11958), Goodacre (1970), and
Durkin (1966). Monk and Goodacre both found that the
amount of time spent in home study was related to children's
school attainmeht. These strong interests in reading
and writing activities were also discovered in the current
study. |

In summary, both the.parents of more effective
writers and the more effective writers themselves showed
strong interest in the reading and writing activities
which the children participated in. The current study
identifies many of the conditions present in the homes
of more effective writers. An important question for
. future researchers is what factors cause this strong
interest in reading and writing activities to develop.

2. Data gathered in the present study supported
the description of the home conditions of more effective
writers as "favorable". The current study showed that.
fathers of more effective writers held more highly skilled.
jobs than did the fathers of less effective writers.
The current study also showed fhat the homes of more
effective writers contained more books for children than
did the homes of less effective writers.

Larger nuﬁbers of books in the home were associated

with superior writing ability by Monk (1958). Monk
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(1958) and Fraser (1973) both found é close relationship
between the occupations of fathers ahé the school
progréss of children.

Previous research has suggested that the number of
books and other reading and writing materials in the
" home is at least partly dependent on the occupational
level of the parents} This assumption should be examined
by future researchers in greater detail toldetermine
how strong an influence on writing the occupational
level of parents ié and why 1t exerts such an influence.
The question of what kinds of reading and writing materiais
are most closely associated with writing skill is also a

" question requiring investigation by future researchers.

3. Leisure activities of children. DMore effective
writers in the current study exhibited an ability to
occupy themselves and a preference fof solitary activities.
The present study also showed that more effective .
writers chose reéding and making things with their ﬁands
more often than less effective writers did and the more
effective writers chose television viewing less often
than the less effective writers did.

‘Durkin (1966) and Clark (1976) described the early
readers whom they investigated as preferring solitary
activities and having an abiiity to occupy themselves

when alone. This is a description strongly supported
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by the data géthered in the current study. How such
preferences are developéd and why such activities are
preferences of early readers are questions for future
résearchers. It seems logical that since both reading

and writing are solitary activities, skillful readers and
writers would prefer such activities. However, many
solitary activities have no other similarity to reading
and writing other than the fact that they are done alone
'and done quietly. Why these seemingly unlike activities
are associated is a question still needing to be answered.

L4, Parents' opinions. Non-significant results in

the current study - showed that the parents of more effective
writers exhibited a desire for a good education for

their children., Parents of more effective writers
expressed stronger agreement (although differences were
not statistically significant) than the parents of less
effective writers did with such ideas as (a) parents
should help their children learn to read and write,

(b) parents shouldn't hesitate to visit the schools, -
and (c) helping children with feading and;writing at home
should be a natural part of everyday life. The present
study also determined that parents of more effective
writers were more satisfied with writing instruction in
the schools than were parenfs of less effective writers.

Clark (1976) described both the respect for the
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value of education and the desire they had for their
children to have a good education expressed by the
parents of early readers. She found that such parents
had strong respect for the value of education and were
strong1y>concerned that their children receive a good-
education. Because of Clark's (1976) findings, the
results of the current study were expected. It was not
surprising, for example, to find that more effective
writers had a strong desire for their children to do
well. DNor was it unexpected to learn that parenté of
more effective writers were more satisfied with writing
instruction in the schools than were parents of leés
effective writers. What was most interesting among
these results was that the parents of more effective
writers, while quite satisfied with writing instruction
in the schools, still felt it was necessary to help
their children learn the skills of reading and writing.

5. Language modeling. As described in Chapter Two,

Hall (1976) described the homes of early writers as places
where children regularly saw others writing. By using
questionnaire and interview results the current study
ascertained that both moth?rs'and fathers of more effective
writers participated in more writing activities at home
than did the parents of less effective writers. This

was not an unexpected result. Previous research had led



145

the researcher to éxpect to find that more reading and
writing was happening in the homes of more effective
wrifers. Several questions, however, rémain unanswered,
More‘information about what is read and what is written
is needed. Future researchers should also explore the
motivations of parents to participate in writing
activities. The current study suggests that parental
participation in reading and writing activities is usually
prompted by the occupation of parents or their leisure
time pursuits (for example writing required to be done
for courses or clubs). A definitive answer to this
question by future researchers would be useful in
further describing the environment which produces
effective writers.,

€. The fact that more mothérs of more effective
writers than mothers of less effective writers in the
currént study worked outside the home suggested that
this factor alone was not as strongly associated with
reading and writing skill as previous research had
suggested it was. Instead, this suggested that perhaps
the type of job held by mothers, the time at which they
arrived home, or the type of care their children
received were strongly related to reading and writing
skill.

The current study, in fact, revealed a stronger
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aséociatioﬁ, between writing skill and occupational
skillvlevél of mothers than it did between writing skill
and the fact that mothers worked. This fact supports
the idea that something about the occupations held by
mothers‘was more important in the association between
writing skill and mothers' occupations than simply
whether or not they held jobs outside the home. Future
research to clarify what aspects of the occupational
status of mothers are associated with writing skill
would be helpful in describing this‘inferrélationship.

7. Results which were not in the hypothesized

direction. (a) In conducting the current study, the
‘researcher expected to find that mothers of more effective
writers worked outside the home the same amount or with
less.frequency than did the mothers of less effective
writers. As reported, in Chapter Two, Clark (1976)
found few mothers of early readers worked outside the
home and Hall (1976) reported that about 50 percent of
the mothers of early readers worked outside the home.

In the current study, however, more of the mothers of
more effective writers worked outside the home at some
time since their children had been born than did mothers
of less effective writers. Additionally, the percentage
of mothers of more effective writers who had worked

outside the home was 81 percent - a much higher figure
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than expected. Future researchers should examine the
question of why more mothers of children in the higher
achieving group worked outside the home than did mothefs
of children in the lower achieving group. The present
study suggests that the association of this fac*or alone
with reading and writing skill wés not és strong as
previous research had suggesfed. Perhaps some other
aspect of the mother's work such as the type of job or
the arrival time at home afe factors which do influence
reading and writing skill., (b) Findings of Hall (1976),
Taylor (1981), Clark (1976), and Durkin (1966) describe
an abundance of language modeling'and interaction behaviors
in the homes of children who had superior skills of
reading and writing. The reéearcher in the current
study therefore expected to find more help with writing
being given to more effective writérs than to less
effective writers. The present study found that in the
area of discussion of writing ideas thisAwas true but
slightly less help in the aréas of getting started on
a~signments, revising, and proofreading was given by
parents of more effective writers than by parents of less
effective writers. Such findings suggest that in the
homes of more effective writers more general interaction
about reading and writing took place in everyday life

than did in the homes of less effective writers. The
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interaction about writing which took place in the homes
of ‘less effective writers, howevér, was usually specific
and focused on help with assignments rather than general
discussion about reading and writing. DMore descriptions
of the interaction about reading and writing which takes
place between parents and their children needs to be

gathered by future researchers.

C. PROFILES OF WRITERS AND THEIR FAMILY MEMBERS
Results from the current study revealed the
descriptions of more effective writers and less effective
writers which follow. Asterisks indicate that significant
differences between +‘the groups were found on that
variable.
1. The Home Background of the More Effective Writer
a) Characteristics of childreh in the gfoup of more
effecti&e writers: |
-early mastery of feading and writing skills
* -a greatervamouﬁt of leisure time was spent
participating in reading and writing activities
by more effective writers than by less effective
writers
-strong preference for quiet. indoor games‘and
for playing alone
* -less‘frequent television viewing than less

effective writers
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-a strong interest in school
Characteristics of the parents of children in the

group of more effective writers:

 -more reading aloud to their children before their

children learned to read

-more reading aloud to their children after their

children read for themselves

-placed more restrictions on children's television

viewing

-regularly read preliminary drafts of their children's

work

-made reading and writing materials for their
children's use.réadily available

-parents of more effective writers expressed strong
agreement that parents should actively help out

and visit the schools

-expressedvmuch satisfaction with school instruction
in reading

-strongly believed that parents should help their
children at home with learning the skills of
reading and writing

-strongly felt children should help by doing chores
at home

Characteristics of the mothers of students in

the group of more effective writers:
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-did several different kinds of writing both

at home and at work

—readvihrough their children's assignments more-
often than the mothers of less effective writers
did

-regularly worked outside their homes

-possessed highly skilled jobs and higher levels
of education than the mothers of less effective
writérs

Charactéristios of the fathers of children in
the group of more effective writers:

-wrote more letters than fathers of less
effective writers

-regularly discussed ideas for writing with their
children “
~-held more highly skilled jobs than fathers of
less effective writers did

-possessed higher levels of education than did
the fathers of less effective writers

Home Baékground of the Less Effective Writers
Characteristics of less effective writers:
-showed less interest in learning to print and
less interest in school than did more effective
writers

-were also reported to spend less of their
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leisure time writing, completing homework, and
reading than more effective writers did

-had strong interest in active, outdoor games
-watched more hours of television each week than
did more effective writers

Characteristics of the parents of less effective
writers: |

-provided fewer books and chalkboards for their
children's use and read aloud to their children
less often than did the parents of more effective
writers

-restricted the televisioh viewing of their
childrenbless

-felt reluctant to visit the school uninvited
-felt somewhat dissatisfied with the job the
schools were doing in teaching reading and
writing

-felt less strongly (than the parehts of more
effective writers did) that reading aloud should
be done at home

Characteristics of the mothers of children in
the grbup of less effective writers:

-did fewer different kinds of writing at home
and at work than did the mothers of more effective

writers
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~held less highly skilled jobs and possessed
lower levels of education than the mothers of
more effective writers.did
-worked outside the home less often than did the
mothers of more effective writers
d) Characteristics of the fathers of less effective
writers: |
-wrote fewer letters than did the fathers of
more effective writers |
-held less highly skilled jobs and possessed
lower levels of education than the fathers of
more effective writers did.
'D. EPILCGUE
This study suggests that a good environment for an
aspifing writer would be a home in which (1) reading
and writing activities take place regularly and are often
discussed; (2) parents and siblings regularly model
language skills and have positive attitudes toward the
.acquisition of these skills; (3) the educational and
occupational skill levels of parents are high and reading
and writing mate;ials are readily accessible; and (4) a
portion of the writer's leisure time is devoted to quiet,
indoor, creative activities including reading and writing
while excluding large amounts of television viewing.

A high frequency of both feading and writing
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activities taking place or being discussed at home were
factors of ﬁome ehvironment most closely associated
with writing skill in the present study. Such activities
are clearly a desirable component of the writer's
environment.

| The factors of environment which are found by the
current study to have the next strongest éssociation
with writing'skill were the language modelling and_
opinions of parents and siblings. Positive attitudes
toward reading and writing activities, interest in helping
children learn the skills, and regular modelling of
reading and writing were features associated with better
writing.

The -current study found an association between
writing skill and certain home situation factors; for
example, educational and occupational skill level and
the number of books in the home. This association was
not as strong as the one found between writing skill and
the frequency of language activitieé taking place at
'home,

Leisure time that was devoted to activities other
than reading and writing was not strongly associated
with children's skill of writing. However. it has

already been notes that the better writers preferred
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and speht significant amounts»of their leisure time in
guiet, indoor activities which included reading and
writing.

The current study concurs with the findings'of
Durkin (1966) who concluded that home environment was
causative in the superior achievement.of children in
language skill development (p. lQ). The present study.
found children's reading and writing activities at home
to be closely associated with writing skill. These
.resulfs suggest the importance of éncouraging writing at
home. To paraphrase Hall (1976), to facilitéte interest
in both writing and reading and perhaps contribute to
initial success in school, parents should provide writing
materials, write with their childrén. and demonstfate a

model of writing behavior (p. 585).
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APPENDIX A
Writers' Home Background Questionnaire and Directions for

Completion

The questions ask you to circle a number in front
of a sentence, mark a box, or write a short answer to
a question,

For queétions that give three or more numbered
choices, please choose the answer which you most
closely agree with and circle the number in front of it.

~Some questions will contain a scale with choices of
answers‘from'one extreme to another (for example:
strongly agree to strongly disagree). On these questions,
boxes will be provided and you are to put an X in the box
which corresponds to your preference for each part of
the question. |

If no choice is given, blanks will Dbe provided}_
Please answer in a word or two or a short sentence if
you like.

Since this questionnaire concerns the home
environment of your child who brought the questionnaire
home, please keep his/her experience in mind as you

answer the questions,



WRITER'S HOME BACKGROUNﬁ_QUESTIONNAIRE

‘Directioms: Please circle the number which corresponds to the answer of
your choice.

READING AND WRITING ACTIVITIES
A YOUR ACTIVITIES
1. a) 1Indicate the nuiber of letters you usually write at home.
1. one or more each week
2. ;;ﬁ oT tuo each month
3. fewer thar one per month

4. none- I use other means to contact friends and relatives

.b) Tell how many letters your husband usually writes at home.
1. one or more égch week
2. one or two each month
3. fgwer.:bah one per month

4. none- he uses other means to contact friends and relatives

c) Vhat other types of writing do you do at home?

.3 What other types of writing do you do at work, if you work out--
side the heme? '

5 YOUR CHILD'S ACITVITIES

2. How often doas your child bring home a written agsuignment which has .
been handed back to her/him for you to look at?

1. qﬁitc regularly 3. oceasionally

2. sometimes 4. never
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3.

5.

Please describe how often your child uses his leisure time at home
to do writing (excluding howmework assigmments) by circling the num-
ber next to your answer choice below.

1. once every day or more often

2. every couple of days

3. about once a week

4. about once a month or less often

5. she/he rarely ?rites at howme

6. she/he never writes at home
Indicate the skill with which your child printed upon entering grade
one. :

1. he/she did not print

2. he/she printed a few things (pame, etc.)

3. be/she printed nﬁst things
Try to recall the age at which your child first showed an interest in
learning how to print. Please indicate that age by circling the num-
ber beside it on the list below. S

1. three years of age 3. five years of age

2. four years of age .4. six years of age -
Please tell how often your child does each of the following types of
vritiang at home by putting an X in one of the boxes beside each type
of writing. )

1. letters

2. stories

3.‘poens

4, diacles

5. other (please déscribe)
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7. Which type of writing listed Selaw would you say your child does
best?

1. letters

2. stories

3. poems
4. notes
5. dlaries

6. other (please describe)

8. To the best of your knowledge, what was the order in which your
child learned how to print and how to read?

1. first printing was learned; then reading
2. the two skills were learmed at about the same time

3. first reading was learned; then printing

9. a) About how often does your child usually work on homework?
| 1. each school gigh!:
2. two or three school nights each week
3. once a week or leas often

b) When your child works on homework, how long does he/she usually
spend?

1. omne hour or longer 3. thirty minutes
2. forty-five minutes 4. fifteen minutes or less
10. Before your child attended school, what attempts did you make to
teach her/him how to print?
1. I made no attmﬁta to teach printing.
2. I showed her/him how to form letters.

"3. I let her/him experiment on her/his own and provided
materials

4. other (please déscrilie)
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11. When your child has a written assignment to do for school, indicate
the frequency with which you give the following kinds of help by
placing an X in one of the boxes beside each activity.

(¢4
\::\ ’Q;bis‘djbir Juqf
~}§? ‘Psf\ Jq'asp (jrag

A) help on getting started or
coming up with ideas

B) help on revising or making
it more clear to the reader

C) help on proofreading (check-
ing the correctness of
© spelling anod punctuation)

12. a) How often does your child bring home a written assigmument which
has already received a mark from a teacher to show you?

1. regularly
2. occasionally
3. seldom
§4. never
" b) Again, place an X in oune of the boxes beside each activity lisc-

ed below to show how often you do that activity. When your child
shows you a written assigmment which has already received a mark

from a teacher, how often do you:
e ot ") & &
O < 1? 49
oy £ O\
i L R

A) read through the paper
yourself

B) contact the teacher to dis-
cugss the assignment

13. Please think bzzk to the time before your child had learnmed to read
for hirself/herself. Which of the phrases below best describes the
ameunt of reading aloud you did to him/her then?

l.. one or more times R
each day 4. once every few weeks

2. once cvery few days .S. rarely

3. once a week ':.6.!ne§er
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L4 <Since your child has .learned to read for herself/bi.maelf, how often
do you read aloud to her/him?

1. one or more times . 4. once every few weeks
each day
2. once every few days S. rarely
3. once a week 6. never
BACKGROUND

A) GENERAL INFORMATION

15. Please indicate which of the phrajes below best describes a chalk-
board of any size im your home.

1.
2.

3.

We do not have a chalkboard of any size in our home.
it is a large onme- free standing or attached to a wall

it is a small one- carried by children and used on -
the lap .

16. How many books for children would you estimate that you have irn

your home?
1.
2.
3.

4.

more than fifty
between twenty-one and fifty
between eleven and twenty

ten or fewer

17. If you have ever worked cutside the home at any time since your
child was born, please answer the following questions. If you have
not worked outside the home since he/she was born, please go on to
question number eighteen after putting an X in this box.D

‘a) How much did you work, on the average, before your child started
to attend school? .

1.

2.

less than two hours per day

between two and four hours per day -
between four snd six hours per day
between six and eight hours per day

eight hours per day or more
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b) Describe the amount you work at the present time.
1. I do not work outside the home at the present time.
2. I finish work before 3:00 pm.
3. T finish work between 3:00 and 4:30 pm.
4. T finish work between 4:30 and 6:00 pm.
S.. I finich work after 6:00 pm.

18, If either of your child's natural parents are not currently in the
home, please answer the following questions. If both of his/her
natural pareats are in the home, go on to question mumber nineteen
after putting sa X in this box.D
a) How old was your child when one pareant left the family?

years:

b) If a new parent entered the family, (for example the remarriage
of the parent with the child) how old was your child when this
happened?

years

E) INFORMATION ABOUT YOU

19. Waat was the highest grade in achool which you attained?

1. =scme senior secondary school 4. technical training
2. gz9- - twelve graduate . 5. some university
3. ccrmunity:icollege : 6. university graduate

20. What was the highest grade in school which your husband attained?

1. some senlor secondary school 4. technical training
2. grads twelve graduate 5. some umiversity
3. commnity college 6. university graduate

21. What is the precent occupation of the male parent or guardian? -

167

Please do not
mark in this
coiumn.




168

Please do not
mark in this
columa.

22. What is your curreut occupation?

LEISURE TIME ACTIVITIES OF YOUR CHILD

23. About how much television viewing does your child do each week?

1. no television viewing whatsoever
2. five cr fewer hours per week
3. six to tem hours per week

" 4. eleven to fifteen hours per week
5. more than fifteen hours per week

Please explain any restrictions which you place on your child's
television viewing.

24, When your child has no playmates.(such as brothers, sisters, or
friends) and has to occupy himself, indicate the frequency with
which he/she chooses to do each of the activities below by placing
an X in one of the boxes beside each activity,

&
AT
A) looks at books or magazines I ” “ ” J D
B) watches television . E
C) participates in active, l “ IL . ‘ ,
outdoor games . l j
D) :.1:: things with his/her | H ” “ l D
E) plays quiet, indoor games I l I “ D

25. How often does your child play alome?
1. regularly

2. sometimes

3. rarely




26.

27.

28.

29.

From which of the sources listed below would you say your child
gets most of her/his information about current events such as

elections, world happenings, and Canadian affairsg?

1. reading about them in newspapers and magazines

2. family discussions

3. listening to radio newscasts

4. seeing and listening to television newscasts

5. discussions at school

YOUR OPINIONS

Indicate the amount of interest your child shows in school.

1. extremely interested
2. adequately interested
3. sometimes he/she likes it;

4. not at .all interested -

sometimes he/she doesn't

a) How satisfied are you with the way reading is being taught

in the schools?
1. very satisfied

2. satigfied

3. dissatisfied

4. very dissatisfied

b) How satisfied are you with the way writing is being taught.
in the schools? (how to write sentences and paragraphs)

1. very satisfied

2. satisfied

3. dissati;ﬁed

4. very dissatisfied

Tell how much you agree or disagree with each statement below by :

placing an X in one of the boxes begide each\sta:mt.@

The ideal parent should:

A) check his child's homework
regularly

B) volunteer to help with
school activities

b @”‘\0

P\ &
‘,0% ‘;‘Q Qo)

Q\

[]

[
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29. Continue to tell how much you agree or disagree with each.
statement below by placing an X in one.of the boxes beside
each statement.

The ideal parent should:

€)

D)

E)

help his/her child learn to
read and write

not go to the school unless
asked to

be aware of new teaching
methods

N 7} Q?' ~3 0
S & "5’\ o‘;\ y:\o‘}q;
& & B b Wy
TR L F wy

30. How wuch do you agree or disagree with each of the statements
below? Continue to show your opinion by placing an X beéside
each statement in one of the boxes.

Nowadays, children such as my
child should:

A)

B)

©)

be read to regularly when
they are small

help pay for the bills at
home

receive parental help on

. schoolwork when needed

D)

E)

F)
G)

H)

help to do the family
grocery shczping

be ablz tc make most of
their own choices about
books to read and programs
to watclh

clean up their rooms with-
out teirg reminded

help at home by dofag reg-
ular chores

not always be asking their
parents how to do their
homework

THANK YOU FCR YOUR HELP

g /)
e -

S,
45;,%

Sure

i

i

I

11
| ]

BN
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AFPENDIX B

Covering Letter fo Parents

May 1983
Dear Mothers,
Thank you for taking time to answer this questidnnaire.
I am a graduate student at the University of British
Columbia who resides permanently and works in Kamloops
and I intend to use the information gathered through
this questionnaire in my Master's degree the§is. I am
taking every precaution to make your answers to this
‘questionnaife anonymous so that neither you nor your
child will be identified by name. You are not, of
course, required to answer the questionnaire or any of
the questions in it but your help would be most
appreciated; If you do not wish to answer the
questionnaire, please return it, unanswered, using the
procedures described below,
The purpose of this study is to examine how some factors
in a student's environment influence the way he/she
writes. An example of such a factor would be the number
of books he/she reads. Such information may enable us
to better improve the writing skills of students.
To ensure that your questionnaire will be anonymous,

would you please insert it in the unmarked smaller
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}envelope after you have completed it? Then write your
name on the larger envelope and inSeft the completed
quesfionnaire in its smaller envelope into the larger
6ne.v'The‘school secretary will check the names off a
list as the questionnaires are returned and throw away
the larger envelopes. I will be given the completed
questionnaires in their unmarked smaller envelopes only.
I will attempt tb contact those whose questionnaires are
not returned but will not know'which questionnaire you
completed.

Thank you for completing the questionnaire. Completing
it assumes your consent to use the data.

‘Please take asllong as you like to complete the
questionnaire. People who completed it during an earlier
study found it took themAtwenty to thirty minutes.

Sincerely,

P.S. My phone number is » and I would be most
happy to answer any questions you might have about the

questionnaire. Please turn over for directions.
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APPENDIX C
Interviewee Letters
June 1983
Dear Mothers,

Within the last few weeks a questionnaire Was brought
home by your éon/daughter in grade six/seven and you were
requested to respond to it and‘return it to your child's
school. The queétionnaire was part df a study being
conducted by a University of British Columbia student
who lives in Kamloops and who isACOmpleting a Master's
degree thesis., |

As an additional part of that same study ten people
who received guestionnaires are being asked to provide
further information about their children's home |
environment by agreeing to a short interview on the
subject., You are one of those with whom I would like
to meet in order to talk over some additional questions
about your child's experiences.over the years as they
have related to his development of writing skiils. All
of the questions will be different ones that, of course,
were not on the questionnaire which you have already
seen and the total time we would need for such a
discussion would be approximately twenty minutes.

I will be telephoning you within the next week to

'arrange a time that we could meet, undisturbed, to have
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such a discussion. If you would carefully consider
this request between now and then and let me know when
I call what times would be most appropriate for you I
would greatly appreciate it.v I can come to your home
whenever it is convenient for you.

Thank you very much for your Help.

Sincerely,

P.S. Please don't hesitate to call me at if

~you have any questions.,



175

APPENDIX D

Interview Agenda

a)Please tell how often, if at all, shows you
written work that is to be handed in befere he/she
hands it in at school. Does this happen often?

b)Does talk to you about ideas for writing?

c)How many times would you say __ has read
you a draft of an assignment?

d)Does ever ask you to check spelling,
punctuation, and senténce sense of an assignment?
How often does this Happen?‘

e)What other kinds of help can you remember giving

on writing assignments?

a)Do you remember ever helping at home
specifically in learning to read before he/she
attended grade one? -

b)How did show interest in learning to read?

c)Could you describe the kind of help which you gave?
d)How did___ feel about the help he/she was

receiving?
e)What was your attitude toward giving this type of
' help?

' f)Why did you decide to help (or not to help)

learn to read at home?
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a)Approximately how much of 's out of

school time is spent devoted exclusively to
homework assignments?

b)About how often would you say shares

an activity with one of his parents (with no
other family member involved) such as going to a
movie togéther? daily, two or three times a
week, once weekly, twice or three times a month,
monthly, less often than monthly

a)Did know how to read when she/he began

grade one?

b)How much did he/she know? Try to recall wheﬁ
he/she began to read.

c)What sort of things did : do?

d)Dbid she/he do a lot of scribbling?

e)Did she/he draw people and objects?
f)Did she/he copy letters of the alphabet?
g)Did she/he ask questions about spelling?
h)Other kinds of behavior?

i)What sort of questions did ask about

reading?

j)Can you give an example?

a)Do you remember going_to the school over the
‘years at all and talking about teaching with

‘s teacher?
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~b)When was this?

c)How often did it happen?

d)What did the teacher say?

e)What did you say?

f)What sparked yoﬁr_interest? |

g)If you have never gdne to see. . a teacher in such
a way, why have you chosen not to?

h)Have you always been interested in reading and
writing? |

i)Why did you go to see the teacher (if ydﬁ did go)*?

j)Were you satisfied with the outcome of your visit?

a)If were to have difficulties with hig
schoolwork, what steps would you take to overcome
these Qifficulties?

b)What resources are available for parents to use
in helping their children?. Here are some options
you might choose to answer part one of this
question with: supervise his/her homework time,
help him/her.with the homework, provide extra
materials, check the homework, hire a tutor, other

a)Does watch any certain television

programs regularly?

b)Can you name one or two of them?

c)Do you ever discuss with what she/he

has watched?
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d)If not, why not?
e)If you do discuss television programs which have

been watchéd. what topics'do you usually discuss?

f)ie. does _ask questions about what he/she
saw?
g}Do you ask questions to see how has

responded.etc.?

h)Do you ever discuss things reads with

him/her?
i)What do you usually discuss? (see above questions)
In today's society,'whatAis the purpose of education?
ie. to help children prepare for what lies ahead.

a)How would you describe in a few words?

(see if any of the following descriptors come up)
self sufficient, pérsevering, self-controlled,
fastidious, individualistic

b)If were asked to do some repetitive task

such as unloading a pick-up load of wood, or
taking out the garbage, or practice playing a

musical instrument, or cleaning up his room,

how might ‘ typically react?
a)What can the schools do to inform you better

about what is going on in » 's school?

b)What else would you like to know about what is

‘happening at 's school?

c)What can the school do better than it is doing now?
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APPENDIX E

The Home and Work Writing Habits of Mothers

Reported types of writing done at home by Mothers of More
Effective Writers
Messages

grocery lists
things to do lists
messages (three respondents)

Workihg with figures

bookeeping
record keeping

Educationally related writing

marking exams
- taking minutes at meetings
completing course assignments
lesson preparation (three respondents)
preparing public talks (two respondents)
~making notes from reference material
Bible study lesson completion'(two respondents)

Creative writing

writing poems (eight respondents)

writing newspaper and magazine articles (two respondents)
daily journal writing

diary (seven respondents)

short stories (four respondents)
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essays for English 100
essays (three respondehts)
original songs

Other types of writing done at home

schedules

secretary for community group - type minutes
calligraphy

writing newsletters,

professional reports

resumes

information wanted

crossword puzzles

computer programs

answering surveys

Reported types of writing done at work by Mothers of Nore
Effective Writers
Crders and forms

instructions
contracts

Formal writing

memos
briefs

Reports

programs
assessments
life/death claims

daybook planning
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Other types of writing done at work

notes to parents
newsletters
ads

procedure manuals

Reported types of writing done at home by Mothers of
Less Effective Writers

Recipe Copying

reported by one respondent
Messages |
instructions for children's duties
some church work |

Working with figures

billings and statements
cheque writing
bookkeeping

Educationally related writing

notebecok writing

prayerbook writing

notes on talks at church
completing course assignments
preparing public talks
studying

Creative writing

writing poems
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writing newspaper and magazine articles
daily journal writing

books of remembrance

diary

cookbook

hobby books

short stories

Other types of writing done at home

bookwork

cards

work reports

help child with assignments

Reported types of writing done at work by Mothers of
Less Effective Writers

Orders and forms

ordering

accounts receivable

schedules (three respondents)
banking information

log books

accounting invoices

pﬁrchase orders

staff reviews

Reports

reporting on residents

nursing charting (two respondents)
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schoclwork

directives

Other types of writing done at work
numbers etc.

data, information
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APPENDIX F

Parents Other Attempts to Teach Printing to their
Preschool Children

Activities Reported by the Parents of Students in the

Group of Less Effective Writers

1)
2)
3)
)
5)

6)

7)
8)

.9)

10)

11)

12)

13)

knew alphabet in any order at 2% years

weekly library trips ‘

my child watched Sesame Street (two respondents)
I encburaged picture books. |

I taught how to print name, alphabet, address,
phone number |

had fun with Fisher-Price school desk (pictures
and written words |

child was in a'day-care center

taught alphabet and letter sounds first, then
words | ‘ |

painting, playdough for pre-printing; playschool
printed words then sounded them out.

cirpléd Words in magazines as child learned them

as a game

.Very little - made sure he could spell his name

printed words and child copied them. We told
her what they said or she dictated it first

taught her to spell some words
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Activities Reported by the Parents of Students in the

Group of More Effective Writers

1)
2)

3)

4)
5)
6)
7)
8)
9)

older siblings stimulated interest

as asked, I correctly demonstrated letters and
she copied them

he was very keen and I showed him whatever he
asked |

showed child the alphabet and name in fun

gave her pencils and paper (two resbondents)

read lots to her

-child uses dictiohary a lot

showed her words in her book as examples

purchased books on how to begin
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APPENDIX G
The Occupations of Mothers and Fathers

Occupations Reported by Parents of Students in the Group
of Less Effective Writers

Unskilled occupations

janitor | construction laborer
arena attendant warehouseman

log loader | letter carrier
;domestic help millworker

salesman

Semi-skilled occupations
truck driver food service worker
cashier floor layer

service representative clerk

pipefitter insurance representative
logging contractor fireman
welder secretary

Skilled occupations

machine operator registered nurse

post supervisor mechanic

policeman ' blaster

millwright rail traffic operator
parts manager | general contractor
government agent assistant service manager
food floor manager - electrician

carpenter control systems manager
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Business and Managerial Occupations

store owner assistant bank manager
store manager engineer
director of personnel owns own business

Professional Occupations
geologist teacher
pharmacist

Other responses

handicapped unemployed

Occupations Reported by Parents of Students in the Group
of More Effective Writers

Unskilled occupations

switchboard operator millworker
warehouseman night manager
janitor ' building maintenance

Semi-skilled occupations

teacher-aide waitress

clerk railway brakeman
accounts clerk - electronic technician
practical nurse  truck driver

trai; conductor engraver |
telephone operator baker

logger health care worker
trainman stenographer

lumber grader meat cutter
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cook secretary
insurahce representative heavy equipment operator
bookkeeper library aide

Skilled occupations

carpenter policeman

train engineer registered nurse

legal surveyor dental assistant

warehouse manager loggef, skidder driver
musician physiotherapist

prison chaplain heavy duty machine operator
electrician cabinet maker

welder - productioﬁ superintendent
health care nurse electrical contractor

lab technician

Business and Managerial

engineer R owns drilling business
speech therapist businessman

company manager . operations supervisor
branch manager small business owner

supermarket manager
Professional Occupations
‘school principai ‘ teacher
psycﬁologist o social work (private practice)

chemist | head of college departmént
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Other Responses
on welfare : on compensation
unemployed mother - lady in waiting

- housewife - otherwise known as domestic engineer
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little allowed during the week

Table 30
Restrictions on_the television viewing of children
Frequency
Description of Restriction Less More
Effective Effective
time restrictions
' not more than two hours Saturdays 0 1
not after 9 pm 4 9
not after 9:30 pm 1 1
not after 10 pm 0 2
not until homework is completed 7 10
limited when child is busy | 1 1
not too long at a time 1 0
no longer than one hour at a time 0 - 2
not during the daytime 1 0
not during daytime if weather is
nice 2 0
early evehing viewing only 0 1
maximum two hours per day 1 1
not after dinner on weeknights 1 1
8am to 10 am only 1 0
only on.Saturday morning 1 0]
only after chores completed 2 2
maximum one hour per school day 2 0
-0 1



no

no

no
no
no
no

no

no

tyre of show restrictions

sadist shows

murder or highly rated crime
shows :

scary shows

occult shows
violent shows
immqral shows

pornography, lewd, suggestive
shows . :

adult, sex-related or R rated
shows

encouraged watching of educational

no

shows

shows depicting sexual behavior

limited viewing of war shows

no

no

no

no

no

no

shows with much swearing or
crude speech

satanic movies

horror shows

shows in bad taste

garbage

sitcoms

rarely see cartoons

no

soaps

W e e

[

© O O O o © O o

o
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parental guidance in viewing

previewed by parents in television
guide

only programs we approve of are
watched

inappropriate programs not allowed
programs are selecfed as a family
pleasurable family viewing only
certain programs not allowed

pre-screening by parents for
violence

other activities are encouraged
discuss what is not understood

any good quality show allowed
(not necessarily educational)

children are instructed to not
believe all they see and hear

discourage watching of silly shows
such as Dukes

no rules but attitude is television
watching is a no-no

other restrictions -

we have poor reception so we
seldom watch

he does other things when he has
them to do

child only interested in "Little
House'and "Different Strokes'

television watching has increased
in past year

= N O N

Rl

O W + = o

[
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we have no television 0 1

television doesn't interest her
so no restrictions o 1

child usually chooses news.
programs 0] 1
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APPENDIX I
Unsolicited questionnaire comments of parents

Comments by parents of more effective writers

Concerning child's writing in his leisure time

writes about once a month or less often during the
summer (less often in winter)

Concerning child's initial interest in learning to print

showed first interest in learning to print before one
yvear of age.

Concerning child's best type of writing if it wasn't
letters, stories, poems, notes, or diaries

novel reports reports school assignments
class work guide work cartoon dialogues
card verses  songs . descriptive

paragraphs
paragraphs

Concerning the amount of reading aloud done by parents
since their children learned to read for themselves

a) read aloud until about grade three but not anymore
b) rarely read aloud - frequency has decreased as child
has gotten older.

Concerning chalkboards in the home

a) child lost interest and board was given away
b) wused lots of paper

Concerning whether or not both natural parents of child
are in the home

children are adopted
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Concerning the educational level attained by fathers
a) grade 13 graduate
b) one course short of degree

Concerning activities child participates in when alone

a) reads
b) plays with computer

Concerning how often child plays alone

an only child

Concerning the satisfaction of parents with reading
instruction in the schools

a) standards are not high enough
b) depends on teacher
c) can't answer, my children read before starting school

d) varies from satisfied to dissatisfied

Concerning the satisfaction of parents with writing
‘instruction in the schools :

a) spelling less than satisfactory

b) I'm dissatisfied - unsure if problem is the teaching
or the learning |

c) depends on the teacher's initiative

Concerning whether or not the ideal parent should check
his child*s homework regularly

a) as an expression of interest only

b) child has to be responsible
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Concerning whether or not the ideal parent should
volunteer to help with school activities

a) where?
b) as much as is reasonably possible
c) if time permits

Concerning whether or not the ideal parent should help
his child learn to read and write

a) depends on the circumstances
b) responsibility is on the teacher

c) only if the parent is competent to do so

Concerning whether or not the ideal parent should be
aware of new teaching methods ' .

parents should be informed of curriculum and of any
changes

Concerning whether or not chlldren should help pay for
the bills at home

~a) which bills?

b) depends upon child's income - if any
c) at what age?

d) should be aware of the bills

Concerning whether or not children should receive
parental help on schoolwork when needed

if the parent can do it

Concerning whether or not children should be able to make
most of their own choices about bOOKS to read and '
programs to watch

a) depends on the child
b) at what age?
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Concerning whether or not children should not always be
asking their parents how to do their homework

a) only when not understood
b) not as a way of shifking work

c) depends on how capable the student is

Comments by pafents of less effective writers

Concerning child's best type of writing if it wasn't
letters, stories, poems, notes, or diaries

essays
short descriptive writing

copying words from hockey'cards_

making up games such as treasure hunt maps

Concerning amount of homework child does

it depends on the teacher - this years there have been
no homework assignments

Concerning the types of help with writing which parents
give :

willing to help in all areas but it is seldom required.

Concerning the frequency with which children bring home
marked assignments for parents to see

teacher doesn't hand them back, but seldom

Concerning the response of parents when they see written
assignments which have been marked by a teacher

a) Dboth parents always read through the paper
b) the teacher is contacted for a discussion only if

there are problems



198

Concerning the amount of reading aloud done by parents
since their children learned to read for themselves

a) read aloud for about two years after the child could
read for him or herself

b) usually read aloud something interesting from the
newspaper

¢) rarely read aloud - which I had the time

Concerning chalkboards in the home

we have a small one on the wall

Concerning the number of books for children in the home
a) we have about 200 or so |
b) child brings home books from the.library all the
time and reads them, there are between 21 and 50
in our home. |

Concerning whether or not both natural parents of child
are in the home

‘new ﬁarent is gone five days per week

Concerning the educationzl level attained by fathers

a) ex-husband illiterate
b) teachers' college
c) Bible school

Concerning activities child participates in when alone-

a) 1loves Archie comics
b) Dbiking

Concerning the satisfaction of parents with writing
instruction in the schools

a) standards not high enough
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b) construction and more emphasis on English language
needed,

Concerning whether or not the ideal parent should check
his child's homework regularly

home and school should work together and strive for a

" quality education

Concerning whether or not children should help pay for
the bills at home

a) child should learn financial discipline from parent's
example to pay bills

b) should understand not physically pay

Concerning whether or not children should be able

make most of their own choices about books to read
programs to watch

%o
an

a) with some input from parents

b) with reservations

¢c) depends

d) must be allowed freedom after beiﬁg taught your moral
judgements for 13 years .

e) with‘guidance

Concerning whether or not children should not always be
asking their parents how to do their homework

a) depends
b) they Should think, think use the grey cells ~ if
not understood éeek our-help
Other unsolicited comments

a) It is difficult to answer the questionnaire because
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c)

d)

e)
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we are foster parents. The child came when four,
returned to natural pargnts and then back to us
from 6% to 13 years of age (the ‘present)

I feel having his or her own room/desk is very
important

This questionnaire brings to the fore my most serious
concern about today's educational system. The
entire education system is geared to "informing"
students as to the facts, how-to's and why's of a
variety of subjects. Sadly, they are missing the
ONE most vital and valuable responsibility - TO
TEACH A STUDENT HOW TO LEARN, FOR HIM/HERSELF.

The only reason I am very satisfied about the way
writing is taught to my child is because his class

is doing the Process of Writing. If you had asked

. me this question last year I would have answered

very dissatisfied. The Process 6f Writing has
taught my child more in eight months than he has
ever learned in his entire schooling!

I feel you are being discriminatory by asking

mothers to fill this out. Why not either parent?
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APPENDIX J
Guidelines to Teachers for Selecting More Effective
Writers and Less Effective Writers
Teachers of Grade 6 and 7 Students,

-Think of all students in your school (and at a partlcular
grade level) as falling into three groups of ability in
written composition: A) top third B) middle third
and C) bottom third

-Choose students on the basis of overall ability in
written composition.

-Don't only consider the mechanical aspects of writing but
also consider content, unity, emphasis, method of
presentation, etc.

-Endeavour to consider the student's performance in all
subject areas which require written expression.,

-For purposes of this study, select virtually no students
who fall into the middle third of the students at their
grade level.

-Please do not select any students who have severe, rare,
and special problems with written expression.

-Addltlonally, outstandingly good writers who are far
superior to all other students at their grade level
should not be selected.

-Group size: Choose a group of ten more effective writers
and a group of ten less effective writers at each of the ,
specified grade levels using the criteria already described.

-Students shouldn't be selected on the basis of sex. For
example boys should not be chosen over girls in order to
"even up" the number of students of each sex in a group.

-It would greatly assist me in preparing questionnaires
if you could indicate on the student selection sheet

which students, if any, come from families with ~only
one parent presently in the home.

Thank You.



