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~ ABSTRACT

Thjs study was des?gned to investigate whether a public school
adult education centre oﬁened in a low socio-economic, urban neighbour-
hood attracted those for whom it was intended; that is, people who
lived in the area under investigation, and had :hé low socio-economic
charactefistics typical of the residents in this target area. The
implications of the results are relevant to future adult education
efforts.directed towards reaching people presently unreachabie.

Data describing the socio-economic and hotivationa] character-
istics of 127 participants were collected using a Survey Questionnaire
and the Education Participaticon Scale, Thése participants were divided
according to area of résidenéé with‘approximate1y'one half residirng
within the target area and the balance outside. The data were compared,
where relevant, with census .tract data, and statistically tested using

Pearson's chi square, Ané]ysis of Variance aﬁd Pearson Product-Mcment
Correlation Coefficients.

The study showed that the socio-econohic charécteristics of
- the participants living in the target area were different from those
of the general population of the area, and were similar to the
characteristics of participants coming to the new centre from all other
parts of the city. Of the characteristics studied, 1eve1v0f education
and prestige of occupat%on, shown.in previous research reports to

have the greatest influence on whether a person wili participate or



not, were higher for the participants living in the target area than
for the generaf_population of the area. The motivational characteris-
tics of all the participants were simi1ar. From this it Waé concluded -
that the new céntre, though situated ih the midst of a Tow socio-
economic neighbourhood, was not attracting.peop1e 1iving in.the area
who had the socio-economic charécteristics indigenous to the gereral
population of the area. The area participants exhibited elitist
characteristics usually associated with adult 1earne%s. Suggeétions
were made for attracting the majority target population.

Motivétiona] characteristicé‘of all the participants were |
studied by sex, age, place of birth, education level and course enroll-
ment. Statistically significant differences Were noted for sex, age,

education level and course enroliment.
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CHAPTER ONE

INTRODUCTION

Studies investigating the characteristics of clientele enrol-
led in‘voluntary adult education classes are almost unanimous in
reporting that it is those in the higher social, economic and
educated strata of society who are participating. In other words;
institutional adult educéfion is further educating the educated
etite, and iargely faiiing‘to invo]ve'the Tess-educated majority Qho,
presumably, are most in need. N v | - P

| lhen the concept of 1ife long 1earning_becomes a reality, most
of the population will be equipped to deal with the ever-quickening
pace of change in so.many facets of 1life. Until then, adult educators
must concern themselves with finding ways to réach the Tess educated.
For this reason, the Vancouver School Board opened a public night
school centre in a low socio-economic aréa with the intent of reaching
a segment of'the_Vancouver population not usually reached by adult
educators. ~ This study examined the socio-econohic and motivational
characteristics, and attendance and dropout patterns of participanfs
in the new Centfe to enquire into the extent to which the School

Board realized its‘goalp



PROBLEM AND PURPOSE .

Studies on initial enrollment and maintenancé of attendance,
two aspects of participation in adult education, have foéused on
clientele characteristics. They indicate that the amount of fbrma]
schooling ié abprime factor in distinguishing participants from non-
| participants; a positive correlation exists bétweén numbef of years
- of fdrma] schooling and participation in adult education. In other
words, adult education is preéent]y failing to attract people with a

lower level of formal education who could derive, most likely, the
~greatest benefit. How to éttract these people to adult eduéation
endéavours is a pfob]em presently confronting adult eduéators; and
it is the problem to which this s tudy is directed.
This bresent investigation examines the level of educatipn
factor along with other socio-econcmic characteristics of the target

area popu]ation]

for the purpose of finding out if the participants
living 1in the‘target‘area reflected the lower education and socio-
economic levels of the general population of:thé area. An assumption
was made that if the targeti participants did not resemble the target
.popu1ation then they would be simi]ar to_participants coming to the
new centre from all other parts of the city, as regards the character-A

istics studied. Séhematically, the groups compared can be shown as

indicated in Figure 1.

]See Definitions, p[13.
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1 Schematic Presentation of Samp]eé

participants living in the target area, that is,

school boundaries in which the new centre was

B represents the total population of the target area. C

represents the participants living in all other parts of Vancouver,

exclusive of the target area, who attended the new centre.

Specifically, the purpose of this investigation was

to find out

if an adult education centre located in the midst of a low socio-

economic area, offering a non-vocational and non-credit general



.interest programme, would attfact aﬁd maintain the interest of typical
residents of the area (B).

Adults vo]untariTy seek education, hence, a concern of adult
educators is the question of motivation. This study will also enquire
into why the participants under 1nvestigafion vo]Untari]y attended

general interest evening classes.

 HYPOTHESES

In response to the problem presented and to enquire into whether
thé new night school centre was attracting typical residents of the

target'area2 the following hypotheses were stated:

1.. There are differences in the socio-economic characteristics.

of night school pafticipants 1iv1ng within the target area

(A) and the general popu]atidn of the area (B) as revealed

in the 1971 Census Tract data.

"(a) The education level of the targeﬁ-area participants
(A) is higher than that of the target area popula-
tion (B).

(b) The percentage of target area participants (A) born

inside Canada is higher than that of‘thé tarjet

area population (B).

2The socio-economic characteristics of the target area population
are described on p. 14-18. '



(c) The percentagé of target area participantﬁ (A)
speaking English at home is higher than that
of the target area population (B).

(d) The length of occupancy by target area partici-
pants (A) is greate} than that of the target
érea popu]atibn (B8).

(e) The pattern of occupation for the target area
participants (A) is more prestigibus3 than that

" of the target area population (B).

2. There are no statisticél]y significant différences in specified
socio-e;oﬁomic characteristics between night school participants
Tiving within the target afea‘(A) and participants living out-
side the target area (C).

(a) The education {evel of the participants living
within the target.area (A) is simﬁar4 to that of
the participants living outside the area (C).

(b) The percentage of participants 1iv1ng within the
target area (A) who were born in Canada is similar
to that for the participants 1ivin§ outside the
area (C).

(c) The percentage of participants living within the
target area (A) who speak English at home is

similar to that for the participants 1living out-

side the area (C).

35ee Definitions, p. 13.

4'Simi1ar' is used in the subhypotheses to mean 'no statistically
significant difference.' o ; :



(d)

'(e).

(f)

(g)

(h)

(1)

The percentage of participants living within

~the target area (A) who work full time for a salary

is simiiar to that for the participants living

outside the area (C).

The length of occupancy for participants living

within the target area (A) is similar to that for

the participants living outside the area (C).

" The pattern of occupation for participants living

within the target area (A) is similar to that of
theApartfcipants living outside the area (C).

Tﬁe pattern of previous adult education partici-
bation5 for participants living within the target
area (A) is similar to that for pérticipants Tiving
outside the area (C). |

The number of meetings and club activfties atten-
ded per month by pérticipants living withfn the

target area (A) is similar to that for participants

~ 1iving outside the area (C).

The pattern of age, sex and marital status for

'particibants living within the target area (A) is

similar to that for participants living outside

the area (C).

SSee Definitions, p. 13.



3. There is no statistically significant difference in the

percentage:Of.droupoutsb between the night school partici-

pants living within the target area (A) and those living

outsi¢e'the area (C).

4. There is no statistically significant difference in moti-

vation to attend hight classes between the participants

1i91ng_within the target area (A) and those Tiving outside

the aréa (C).

5. There are statistically significant differences in motivation

to attend nignt classes related to specified characteristics.

(a)

(b)

(c)

- (d)

Participanrts in different age categories have
different reasons for attehding night classes.
MaTe pa}ticipants attend night classes for
reasons that are different from those of female
participants.

Participants born in Canada attend night é]asses

for reasons that are different from those of

_participants born outside Canada.

Participants with a higher level of education

attend night classes for reasons that are

different from those of participants with a Tower

1eve1 of education.

6See Definitions p. 13.



(e) Participants enrolled in the various courses
have different reasons for attending night

classes.

METHOD

Sample

The subjects for this study were 127 night school participants
-in an urban pubTic night school centre. This représented 77% of the
total enro]]henf of 165. These subjects were all the participants
present at the third or fdﬁfth sessions who Satisfactori]y completed
the Survey Questionnaire and Education Participétion Scaje. The third
session was chosen to conduct the testing because it afforded the
highest attendance rate; énro]]ment would have been completed and
absenteeism and dropout would be at a minimum due to initial interest.
Those who were absent at the third session, but present at the fourth
_ éession, completed the instruments at that time. |

. The 127 subject; were é]assified according to area of resi-

dence into two groups; 60 participants lived within the target area
and 67 participants Tived outside the target area.

Data concerningvthe socio-economic characteristics of the

target area popu]atidn were taken from the Census Tract Bulletin,

1971, Series B.



Instruments

Survey Questionnéire. A questionnaire (Appendix B) was de-

vised to elicit a description of characteristics relevant to adult
education participation as indicated in’previous studies as wei] as
informatidn relevant to the purpose of this study. The questionnaire
did not ask for the participant's name. It did ask for address so
target érea participants could be identified and all participants
classified according to area of residence. Questions numbers 6, 7
and 8 wefe used to find out if having children attend the regular
school programme wéé related to night school attendance. Question
number 20 concerned the effectiveness ofbthe advertising for the new
centre. Questions 21 and 22 enquired into a possib]e relationship
between 1iving close to tgé"éenfré and attending.- Questions numbers
iO, 11, 12, 14 and 15 enquired into the partic{pant's degree of
acculturation in ah effort to find out if the diVerse ethnic nature
of the target population was reflected in the éomposition of the
targetvparticipants. Questions numbers 2, 3, 4 and 5 enquired into
a possible relationship between the time and nature of previous adult
education participation and present participation. Questions numbers
16 through 19 and 23, 24, 25, sought information relevant to adult
education participation aé described in previous studies.
The_coding_for the computerized ané]ysis of the questionnaire
data (Appendix E) was designed to conform with census tract data,
where relevant, specifically columns 24, 34, 35, 36, 37, 41 and 49,

so that a basis could be established for comparison of the target
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population with the target participants. The rationale for coding the
remaining columns tollowed that described for designing the questions,
thus providing an operational definition for the characteristics

investigated.

Education Participation}ScaWe. The E.P.S. (Appendix C), de-
ve]oped by Boshier (1971}, was used for measuring motive for
participation; This instrument has 48 items which cluster into five
- factors accounting for 50% of the variance (Boshier, 1976). Factors

and loadings for the sample in this study are described in Appendix D.

Data Collection

Permission to‘condutt the study and approval of the instruments
were obtained ffom the Community Educatioh Services of the Vancouver
School Board. Permission to administer the instruments ét the third
session was sought from each teacher as he/she signed in for the
secqnd session. An explanation of the purpose and nature of the study
wasvdiscussed, and a convenient time established with each teacher

for the class to complete the tests.

During the third session, at the prearranged time, the researcher
visited each class. She described herself as aAgraduate sfudent at
the University of British Columbia doing a field placement in adult
education. She declared her excitement over the enthusiastic response
to the new night class centre, and said her reason for conducting

the study was to ask for help in making future plans to expand and
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improve the programming for the centre. She emphasized the anonymity
of the study, gave instructions for completing the two instruments,
and:;nswered questions while handﬁng out the instruments. This intro-
duction took about five minutes. = The researcher left the classroom -
while the pérticipants completed the questionnaires. The teachers
collected the questionnaires and took them to the office after class.
The teachers reported-that it had taken about 30 minutes for the test-
ing. The researcher expressed her appreciation to the teachers for
thefr éooperation.

At the fourth session, with the permission ofvthe teacher, the
researcher visited each class and asked if those participants who
were absent at the previous session would remain after class to help
with her study by comp]etiﬁg the instruments in a deSignated room.
A1l but twe such people remained after class.

The data for computing the attendance and dropout rates we;e

taken from the teachers' attendance record books at the conclusion of

the ten week session.

Data Analysis

For the purpose of finding out if the school was attracting
the population for whom it was intended, comparisons were made between
characteristics of the target participants and target population,
and between characteristics of target participants and outside partici-

pants, in order to establish the extent of differences.
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To test Hypothesfs I, observations were made based'oﬁ the
calculated differences ih percentages betweeﬁ the characteristics of
the target area participants and the target area population. A
discrepancy of 10% or more was set as a difference worthy of note.

- To test Hypothesis 11, differences between the characteristics
of participants 1fving within and outside the tafget aréa:were examined
using Pearson's chi sguare, with the level of ptobabiifty set at .05
for statistical significance. |

To test Hypothesis III, the attendance and dropout rates of
the participants living within énd outside the target'area were compared.
A strike by the maintenance staff of the sﬁhool'fdrced the last two
A seséions in this study to be de]a&ed four Weeks. Hence, the possible
presence of factors such as loss of interest, ignofance about the
resumption of classes, or previous tommitments for the effected nights
invalidated testing for statistically significant differences. How-
ever,‘observations about attendance and dropout rates were noted.

- To test Hypotheses IV and V, the Education Participation
Sca]é was factor analysed and factor scores generated for each re-
spondent. Mean factor scores for éach relevant group were calculated
and compared using the Pearson ﬁroduct Moment Correlation Coefficient
or Analysis of Variance, depending on the ordinal or nominal nature

of the data.
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Definitions

Target Area Pépu]ation was the total population, fifteen years

of age and over, living within census tracts 19, 30, 31, 32, 33,

~ 37 and 38, as reported in the Census Tract Bulletin, 1971,'Series B.

These tracts were chosen after comparing census tract boundaries for
the tafget school. These tracts most closely approximate the secondary

schoo]»disfrict in which.the new night centre is located.

Target Area Participants were the total number of night school

participants living within census tracts 19, 30, 31,'32, 33, 37 and

38 who satisfactorily responded to the testing instruments.

Qutside Target Area Participants were thevtotal number of night
" school participants living in ali parts of metropolitan Vancouver
exclusive of census tracts, 19, 30, 31, 32, 33, 27 and 38 who satis-

factorily responded to the testing instruments.

~ Dropout was a participant who failed to attend the last two

sessions. This definition was taken from Dickinson (1966).

Previous participation was involvement in any kind of adult

education offered by any agency at ahy time since leaving formal
schooling. This was represented by a 'yes' answer to numbers two or
four on the Survey Questionhaire. (See coding schedule columns

~eight through fifteen, Appendix E).

Prestigious Occupations were those in the top three categories

of Blishen's (1961) socio-economic classification, i.e. in the



| .categories of engineering, feéching~or health related octupations.
Blishen derived ranks through inteq-corre]ation of data concerning
education and income.v.ﬁegression wéighfs'were assigned to education
level and incéme, and oh the basis}of these, occupational brestige
levels established.  For example, the socio-economic index score
for "teacher"VWas 70.14, for "truck driver" it was 29.31. Blishen's
p]assification cannot be used directly in this study because of the
generality of the census tract occupation categories. However, the
ordéring of the cénsus tract}categories was based on the closest
possible approximation to Blishen's classification. The occupation
categories and thé designation of particibahts' jobs is described in

Appendix F.

Elitism generally refers to'peop1e with higher levels of

education, occupation and related socio-economic characteristics.

- SETTING

Target Area and Population

The new night centre is in a secondary school located in a

7

dimly 1it hollow three blocks from a transportation line. The

14

7See Appendix A for methods used to bring new centre to attention

of target population.



15
target area is inhabited by a diverse ethnic population of 1ow socio-
economic status. Sixty-three percent of the target area population wés
born ih Canada, compared with 73% of the metrdpo]itan Vancouver
, popu]ation.8 The mean income in 1971 for males ]iVing in the target

area was $5,722 compared with $7,287 for males in metropo]itan'Vancouver;
this represents a 22% Tower income. : The mean income for women living

in the targef area was $2,461 compared with $3,072 for women fn'metro-
-pd]itan Vanccuver; this represents a 20% Tower income. of people fifteen
years of age and older living in the target area, 26% graduated from high
"school and.3% hold university degrees compared with 30% and 6%>respec-
tiveiy, for the metropolitan Vancouver population fifteen years of

age and older.

The target érea has the highest crime rate in metropolitan

9

Vancouver. A map showing the %arget area boUndary and Vancouver

10

Police District boundaries ~ is shown in Figure 2. Police District

number 22, which included most of the target area, had 2,650 reported
charges of armed robbery, theft and breaking and entering in 1974.]]
This.accounts for 8% ofva11 such reported offences in metropolitan
Vancouver.' Police District humber 27, which adjoins number 22 and

includes part of the target area, had the second highest crime rate

for 1974 with 2,434 reported offences. This accounts for 7% of all

8Census Tract Bulletin, 1971, Series B.
9bid.

10 . . .
From personal communications with Department Research,Vancouver

~ Police.

- Mipig.
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such reported offences. Together, these two.ﬁistricts reported 15%
of all armed robbéry; thefts and bféaking and entering chafges in
metropolitan Vancouver during 1974;f Ai1 of the other 32 districts
reported charges ranging in number from 1,313 (4%) down to 217 (1%).
District number 22, with the exception of adjoining distriét numbek
27, reported twice as many charges as did the district with the next

highest rate (Table I).

N TABLE 1
CRIME RATES REPORTED BY POLICE DISTRICTS

Districe Rank = = Number of - % Total
Number Order Charges Charges
22 1 | . 2,650 8

27 ’ 2 2,434 7%

R 3 - 1,313 a3

16 | 15 1,016 -3

31 24 669 2%

2 , 34 217 1%

The Vancouver School Board had anticipated that the'high,
crime rate of the target area might discourage initial enroliment to
the point of having to close the centre. When the initial enrollment 3

pfoved to be viable, the School Board further speculated that the
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~ attendance and dropout rates might be excessively high because partici-
pants might fear thé area. For these reasons, the crime rate of the
target area was included™in the description of the setting for this

study.

Night School Programme

The.decision.to create the new centre was made two months prior
to its opening. There was no time to conduct a needs assessment or
interest survey before planning the programme. The Vancouvei School
Beard's night school programmes comprise mostly noncredit, nonvocational
general interest courses. From these, the specific courses for‘the
new centre were chosen to cover a widé spectrum of interestsv which,
it was hoped, would be relevant td:the interests of the people living
in the area. It was decided to offer a lTimited number of courses (ten)
onAon1y_one eVening a week (Wednesday, 7:00-—9:00) to test the feasi-
bility of establishing a permanent night school centre in the area.

The coﬁrées chosen were Auto Mechanics, Child Development, Cooking
Nutritious Meals on a Budget, French Conversation, Guitar, Income

Tax Planning and Reporting, Spanish Conversation, Stitchery, Woodwork
and nga. There was sufficient enrollment to carry on in all classes
except Cooking.

Teachers were selected from the school's day time staff (Auto
Mechanics, Cookihg and Woodwork), the Vancouver School Board's
roster of night school teachers (French, Guitar, Income Tak and

Yoga), U.B.C. graduate students (Spanish and Stitchery) and the B.C.
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Adlerian Asscciation (Child Deveiopment).

In an attempt fo make participants feel welcome, decorative
postefs, giving djregtions to c]assrooms,'and daytime student guides,
offéring a cheerful he]io and more detailed directions, greeted them
in the front hall. The posters also appeared on the doors of the
designated classrooms coﬁfinning the correct location.

" The classrooms used wefe the school's Auto Mechanics and Wood-
work Shops, the music room for Guitar, open area for Yoga, science |
rbom for Stitchery and regular classrooms with desks for the balance
of courses. The teaching techniques were those conventionally used
for the particular kind of subjeét in a school situation. Audio-
visual equipment, though available, was never requested.

The two'hdur,sessions contained a fifteen minufe break when
coffee and donuts were so]d:by the daytime students ih the main hall.
This was another éttempt to foster a friend]ylfeeling among teenage

students, evening adult participants, teachers and staff.

PLAN OF REPORT

This report began with an introduction describing the reason
for this investigation, followed by a statement of the problem, the
specific purpose of this study and the hypotheses to be tested.

Chapter One éontinued with a description of the method for the investi-

gation, including a description of the sample, the instruments, the
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data co11ection and analysis, aﬁd a definition of terms used in this
report. Chapter One concluded with a description of the setting (the
geographic area and its population) for this study and the adult
education programme introduced into it.

Chapier Two deals witﬁ a review of relevant literature. Chapter
Three describes the results of the data analysis. Chapter Four |
summarizes the findings described in Chapter Three, discusses their
implications and offers suggestions for future studies.

The Appendix includes a‘description of the advertising effort
for the new night school, a copy of the Survey Questionnafre and the
Education Participation Scale, factor loadings for the E.P.S., the
coding schedule for the Survey Questionnaire and a description of

the occupation categories for the pecple in this study.



CRAPTER TWO

REVIEW OF RELATED LITERATURE

People voluntarily participate in adult education for many
reasons related to theif quest for seif-fu1f111ment (Jensen, 1970;
Knowles, 1970; Boshier, 1973). The manner in which adults pursue
this quest is influenced by the extent to which they have satisfied
Mas]ow'é (1954) hierarchy of needs.v For example, the person whose
most pressing need is tb provide food and-c]othing for his family,
will differ in his manner of fulfilling this need from the man whose
physical comforts are assured but feels a need for mental stimulation.
One's 1eve1‘of needs satisfaction emerges from a total life experience.
Since the life experience of each person is unique, the needs of
peoble are diverse. This recognition of the multiplicity of'reasons
for participation'in adult education has brought the univariate approach
to the study of adult learners into disrepute.

Adult educators, to be effective, must be aware of the
particu]ar'characteristits and needs of the clientele they endeavour
to serve. This study is 1imited to é cohcern with eh"cism.]2 Hence,
it is restricted to a consideration of the indices of this socio-

economic phenomenon. = Research literature has shown that adult learners

have certain distinguishing features. Level of education and occupation

12506 Definitions, p. 14.
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have been cited as being the most reliable indices of participation.
These characteristics, a]dng with‘others highlighted in previbus
participation studies, are included in this review.

Participation reseérch indicafes fhat each agency offering
adult education programmes attracts a distinct clientele (Brunner,
1959). For this reason, the literature cited herein will be Timited
to studies fnvestigating participation in urban public night school
centres offering non-credit and non-vocational general 1nferest

courses.

CHARACTERISTICS OF PARTICIPANTS

Level of Education

In reviewing the literature on adult education participation

~ Brunner et al. (1959), Douglah (1970), London (1970) and Vernér and Newberry
(1958) noted that the more formal schooling a person had, the more

Tikely he/she would continue to pursue educational activities. Brunner
noted that "Amount of formal schooling appears to be the most signifi-

cant determinant of participation in all forms of adult education"

(1959, p. 96). Johnstone and Rivera reported adult education partici-
pation rates in a sample of 24,000 people in the Unifed States to be

from 4% among persons with no schooling to 47% among persons with

university education; 53% of participants in non-credit courses had
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completed High school and,37%‘had some univeréity education.: They
stated "By far the most persistent finding in our investigation was
that formal educaﬁion'atfainment plays a highly crucial role in
determinihg whether or not‘one enters the ranks of adult students"
(1965, p. 87). London, et al. (1963) found in their Oakland study
that formal education was statistically the most important fector
influencing the likelihood of particfpation. Hanna's (1965) British
study and Boshier's (1971) New Zealand study revea]ed similar findings
to'Johnsfone‘s (1965) and London et al.'s (1963) American studies.
Dickinson's (1966) stﬁdy of 2,000 parficipants in the Surrey, British
lCo]umbia area revealed that 9% had less than grade nfne, 55% had
completed grades nine to twe1ve and 12% had some or completed university
education. In another study examining educational backgfound, Dickinson
(1971) found that the participant's persdna] formal ‘education experience
-was the -only factor influencing his/her harticibation in adult
education. |

McC]osky (1968) theorized that because formal schooling helps
to develop one's sense of confidence and responsibility, it has the
greatest cdrre]ation'with.soeial'partiCipation. Others have reported
a re1ationshfp between socia]lparticipationvand'adult education(Brunnef,Et al.,
1959; Verner & Newberry, 1958; London, 1963). In this vein, London
stated "The lack of past achievement and Timited opportunities tend to
create a system of values and beliefs which negate efforts to improve

one's social and economic position" (1970, p. 147).
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Occupation

"Brunner et al. (}959) suggested that occupation, forha] education
and aduit‘education participation are inter-corre]atéd. Blishen (1961)
simi]ar]y characterized occupatfon’as haviﬁg variance in common with
education and income. Verner and Newberry {1958) reported that
professioné] white collar workers and housewives participated in adult
education in a 1argek proportion than thefr representation in the
general ﬁopu1ation. Mizruchi and Vanaria (1960) found in their study
of 618 New York subjects that 82% worked full time for a salary and
50% could be classified as middle to upper social c]aés. Dickinson
(1966) reported that housewives constituted 57% and those in managef1a1,
prqfessiona] or technical occupations constituted 11% of all partici-
pants registered in general interest courses; the remaining 32% was
made up of people in seven successively lower status occupations.
Johnstone and Rivera (1965) reported that 62% of participants in their
study worked full time for a salary, and of the 28% not working, 25%
were housewives.  Among those working, 25% wefe engaged in managerial,
'professiona1 or technical occupations which was an overrepresentation
in the samble studied by a ratio of two to one. This is the same
proportion of upper status occupations reported by Holden, as cited
by Brunner (1959). Boshier (1971) also reported a significantly higher
proportion of participants had professional or managerial occupations

compared with the general population.
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Age

Verner and Newberry (1958) stated that participants in public
night school adult education were most likely to be between the ages
of 25 and 45. Dickinson (1966) reported 68% of the participants enrolled
in genéral interest courses were under 45 years. Mizruchi and
Vanaria (1960) found 45% were undef 40 years. Johnstone and Rivera
(1965) réported 57% of the participants in their study were under 40
years with a median age of 36 years, compared with a median age of 43
years for the total sample. Booth (1961) and Boshier {1971) noted

that old people are prominent among non-participants.

Sex

The studies of both Mizruchi and Vanaria (1960) and Johnstone
and Rivera (1965) found that 65% of the participants in general interest
courses were women and 35% were men. Dickinson (1966) and Boshier
(1973) reported that 75% of the participahts in general interest courses

‘were women.

Marital Status

Johnstone and Rivera (1965) found 85% of the participants in
their American study were married while Dickinson (1966) reported 83%

of the participants in his British Columbia study were married.
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Length of Occupancy

A longer period of occupancy séems to be related to adult
education participation. This trend was noted by Houle (1961) and

Verner and Newberry (1958).

Place of Birth

“Verner and Newberry (1958) noted that foreign born and first
generation residents participated in adult education to a lesser extent
than longer estab]ished_residents of a country. fhis contrasts to
Boshier's (1973) Wellington ffnding which showed a significéntly higher

.proportion of foréign born, compared to New Zealand born people
pafticipated in adult education; 15% of the New Zealand population

compared with 30% of the participants were foreign born.

Participation in Other Activities

| Bfunner (1959) assumed thét formal social participation (i.e.
a rélationship wherein the role of the participant is structured and
fmp]ies a purposive effort) is related to adult education participation,
and therefore, studies on social participation are sighificant for
adult educatoré. Verner and Newberry (1958) and London (1963) noted
that participation in adult education was more likely among those'Who
had participated in other activities. Mizruchi and Vanaria (1960)
found 43% of participants ih their study spent five to eight evenings

per month attending meetings or other club activities. Douglah (1970)

v



stated that a strong positive relationship existed between participation
in adult edﬁcation and in community life.‘. London (1964) cited Gallup |
Poll data showingvfhat individuals participating in the largest number
of specified leisure activities had the hfghest rate of participation

in adult education. McClosky (1968) noted that involvement in organiz-
ations helps people develop the skills of participaticn, thus boistering

their confidence for further participation.

Other Considerations

' Jones (1962), enquiring into the validity of using census tract
data as a basis‘for.predicting adult education c]fente]e, found that
participants exhibited a significantly higher level of social and edu-
cational status than that reported for the general population of their
census tract. Jones suggested that it was the socio-economic elite of
a given census tréct population who participated in adult education,
and therefore census tract data could not be used to predetermine the
nature of clientele. |
Lindenberger and Verner (1960) studied participation in Univer-
sity extension courses and suggested that socio-economic factors have
a greater influence on rates of pakticipation than distance travelled.
McKinnon (1966)  studied distances travelled to urban night
school centres and found no evidence that participants of high socio-
economic status attend centres in high socio-economic areas, nor that

participants of lower socio-economic status-attend centres located
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in Tower socio-economic areas. In other words, in McKinnon's study
people who want to participate in a particular adult education.activity

seemed to seek 1t'Quf’hégérd1ess of its location.

ATTENDANCE AND DROPOUT PATTERNS

Attendance and dropout pafterns are related to the participant's
socio-economic characteristics, attitudes, interests and needs as well
és'tc-situational and non institutional factorsire]ated to the educaticn
setting. Since'this study focuses on the participant, this féView

- will not include studies about the situational and non-institutional
aspects of adult education. These environménta] aspects are adminis-
tratively controlled, ideally, they are designed in response to.an
understanding_of the kind of clientele an agency is sefving. In other
words, studfes such as thiélpresent one can suggest direction to
administrators; the results of ménipu]ating fhe envfronmenta] factors
are the subject for another area of participation research. The“
mahipu]ation of environmenta] factors in accordance with clientele
characteristics is the basis for the multivariate approach to a con-

gruent delivery of adult education.

Socio-Economic Characteristics .

Verner and Davis (1964) reviewed 30 studies on completion

and dropout and found that socio-economic factors related to partici-
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pation are also related to persistencé. 'fhey also noted that characteris-
tics related to non-participation were lre]ated to dropout behaviour.
Dickinson (1966) and Dickinson and Verner (1967) reported that a
significantly nigher rate of dropout occurred among young (15 -24 years)
single people working in blue collar occupations. Housewives, in their
study, had the Towest dropout rate. Those with previous adult education
experience were less likely to drop out than those with none. However,
they found no relationship between level of formal educatidn and drop-
out rate. Zahn (1964) found no relationship between low academic ability
and dropout from non-credit courses. Sainty (1971) attempted to develop
a method for predicting dropout by relating it to a 'non-success syndrome'.
This syndrome was.characterized by 17 variab]es_inc]uding lower level
of education, poorer verbal and reading skills and lowerfoccupation
class. | |

Lam and Wong (1974) compared the influence of certain socio-
economic and motivation (based on Boshier's 1971 studies) variables on
attendance rates and reported that the greatest influence on attendance
réte was the degree to which the course met the personal needs of the
participant. Lam and Wong's data generally confirm Boshier's model.
| Boshier (]973) theorized that participation or dropout 1s.re1ated to
the degree of congruence between the participant's internal psycho-

logical environment (needs) and the external educaticnal environment.
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MOTIVATION

Much of the current research into participation and discontinu~

ance is concerned with the study of motivation; this was a direction

called for by, among others, Brunner (1959) and Verner and Davis (1964).

Brunner said "It is ciear that an attempt to understand the intimate
connections between motivation and education is crucial to the achieve-
ment of adult education goals" (1959, p. 46).

Many have recognized the usefulness to adult educators of the
work. of sociologists and psychologists, pérticu]ar]y Lewin's (1935)
field theory, Maslow's (1954) hierarchy of needs, Murray's (1936) need
press model and-Roger's (1961) self concept theory (Boshier, 1973;
Jensen, 1964; Knowles, 19705 London, 1964; McClosky, 1964). However,
until recently, lack of résearch technology has blocked empirical
investigation into motivation. For exampie, Johnstone and Rivera
(1965) used a checklist approach wheh asking participants for their
reasons for taking adult education courses; their findings are re]ated.
to socio-économic, rather than psychological considerations. Further—
more,‘the Johnstone and Rivera motivation data did not flow from any
theoretical formulation. |

Houle (1961) said adult education participants could be cate-'
gorized as goal, activity, and learning-oriented. Several writers
(Boshier, 1971; Burgess, 1971; Sheffield, 1964) operationalized the
Houle typology by constructing Likert-type measures of ‘motive’(s)

“for participation. The motivational orientation literature has



lengthened in.recent years~(Dickinson and Clark, 1975). Bqt of therﬁ
studies published so far, only Boshfer conducted higher-order factor
analyses in pursuit of the three-factor Houle typoTogy.

| The Education Participétioh Scale is a ré]iab]é 48 item measure
of hotive(s) for attendance. It was originally used to examine the
motivational orientations of 233 adult education participants in
Wellington, New Zealand. The measure originally clustered intb
fourteen oblique factors, but.has subsequently been subject to ortho-
gonal rotation which produced the five reasonably 'pure' and jindependent
factors described by Boshier (1971, 1976). These factors are remafkab]y
similar to those produced with orthogonal rotation by Morstain and
Smarf (1974) with a large sample of U.S. adult education participants.
Mofstéin'and Smart produced factor scores for each respondent by
summing item scores in each factor and then dividing by the number of
items:to produce a 'mean factor' score. They then produced mean factor
scores for separate'age,and sex groups and found a noticeable variation
in the mean scores of the groups studied.  "For example, mean scores
én the Social Relationships factor tended to decline with ihcreasing
age. Compéred with other groups, the desire for meeting new people,
engaging in group activities, etc., seemed relatively more'important
to men and women in the youngest age group" (1974, p. 9]). The E.P.S.
is providing a tool required for empirical motivation studies.

A review of the chanacter%stics of participants in public schod]

non-credit, non-vocationa], general interest aduTt education programmes pro- -

duces a picture of a person who has a higher than average level of formal



education; he/she most 1fke1y has attained nigh school graduation, and
likely, some university education. The participant probably works in

a mgnagerigl, profeséionaT or technica] occupation.  She (the majority
are women) is most likely between the ages of 25 and 40 and married. She/he
is most apt to have been born fn Canada and to have lived a longer than
average length of time at his/her present address. The participant
probably is active in community.organizations and ciubs. She/he most
likely has been a cbntinua] adult learner, maintaining a gdod attendance

- pattern.



CHAPTER THREE

RESULTS

This chapter will describe. and compare the characteristics
of the target area participants with the target area population,
followed by a comparison of the characteristics of the target area
participants with the outside area participants. This will be done

in accordance with the hypotheses presented earlier (Ch. 1; pp. 4-7).

SOCIO-ECONOMIC CHARACTERISTICS OF TARGET AREA
PARTICIPANTS AND POPULATION

In Qiew of the huge dfscrepancy in numbers between the target
population and target sample, and because of the nature of the samples,
(that is, neither randomly selected, nor independent)testing for
statistically significant differences between the two groups is invalid.
Therefore, where percents are cdmpared, 10% or greater was established
to represent a difference.

The choice of socio-economic characteristics compared in
Hypothesis I was made on the basis of characteristfcs described in

census tract data.

33



Level of Education

The level of educétionvof'the target participants (A) (Figure
1, p. 3) was cohsidérébiykhigher thanffhat of the target population
(B); only 12% of the farget pérticipants had less than high school
graduation ccmpared with 64% of the target population.

The census tract data reports 40% of the target population had
grade nfne or less. None of the target participants were in this |
cétegory; 24% of the target population had completed grades ten or
'elevgn, compared with 23% of the target'area4participants; 18% of the

targét population had completed grades twelve or thirteen and 8% had
addit}ona1 yocationa] training compared W1th 33% of the targef
participants who had comp]eted}gradeé twelve or thirteen and 24% who
had édditiona] vocational training. Seven percent of the target
popu]ation had some university education and 3% held university degrees
compared with 10% of the participants who reported some university
education and 10% a university degree.(Table 2). ' |

o The large discrepancy in level of education attained by target
area population and participants'becomeé even more evident when con-
sidered in the categories of less than grade twelve (64% compared
‘with 12%) high school graduation (26% compared with 56%), some univer-
sity (7% compared with 10%) and university degree (3% compared with
10%) described in Table 3. | - '

These observations support Hypothesis 1.a which statéd the

level of education of target participants'wou1d be higher than that
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TABLE 2 - |
YEARS OF SCHOOL COMPLETED BY TARGET POPULATION AND TARGET PARTICIPANTS

Years of School Comp]eted Target Population -Target Participants

No. % No. %

~Grade S or less 13,018 40% | 0 - 0
Grades 10, 11 7,872 240 | 13 | 23%
Grades 12, 13 5,775 ey | 19 339

Grades 12, 13 with Additional |
Training 2,815 85 | 13 24
Some University 2,305 7%l 6 0%
University Degree | 1,025 3% 6 10%
Total R 32,815 | 100% | 57+ 100%
TABLE 3

LEVEL OF EDUCATION OF TARGET POPULATION AND TARGET PARTICIPANTS

Level of Education Target Population | Target Participants

| No. % No. %
Less than grade 12 20,895 64% | 13 23%
High School Graduation 8,590. 26% 32 57%
Some University 2,305 7% 6 jO%
University Degree 1,025 3% 6 10%
Total - 32,815 100% | 57 100%

Lk
Three participants did not respond to questions about education.
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for‘the target population. This finding concurs with the results of
studies by Brunner (1959), Verner and Néwberry (1958), London, et al.
>(1963), Johnstone and Rivera (1965), Hanna (1965), Dickinson (1965)

and Boshier (1971) all reporting a positive relationship between formal

schooling and adult education participation.

Place of Birth

The census tract data reported 63% of the target area population
(B) was born in Canada compared with 75% of the target area participants
(A} who were native born (Table 4). This finding supports Hypothesis 1.b
which stated that a Higher propoftion of target participants comparéd
with the target population would have been born in Canada. This result
is similar to that reported by Verner and Newberry (1958), but in con-

trast to Boshier's (1971) finding.

TABLE 4
BIRTHPLACE OF TARGET POPULATION AND TARGET PARTICIPANTS

Place of Birth : “Target Population | Target Participants .
' No. | % No. %
Inside Canada \ 20,786 63% 45 75%

Qutside Canada 12,034 - 37%. 15 25%

Total | | 32,820 | 100% | 60 100%




- 37

Language Spoken at Home

The census tract data reported 80% of the target area pdpu]ation.”
(B) spoke English most often at home, while 90% of the target partici-
pants (A) were in this category (Table 5). This supports Hypothesis l.c

which stated that a larger percentage of target participants compared

TABLE 5
LANGUAGE SPOKEN AT HOME BY TARGET.POPULATION AND TARGET PARTICIPANTS

Language Most Often ‘Target Population Target Participants

| Spoken at Home No. X No. %
English 26,106 - 80% 54 90%
Other 6,709 20% : 6 10%

Total , ‘ 32,815 100% 60 , 100%

.with target population would speak English at home. The larger percen-
tage of target.participants comparéd with target popﬁ]ation who were

born in Canada and spoke English at homé suggests that the more accultur-
| ated segment of the target popu]atfon were attending the new night

class centre.



Working Full-Time for Salary

The census tract data reported 54% of the target area population
(B) worked full time for salary,lwhiéh closely parallels the 56% of
the'target area participants (A) in this éategory. This does not
support Hypothesis 1.d which stated that there would be a hfgher pro-
portion of target participants compared with target population working
full time for salary. This finding contrasts With results of American
Studies reported by Mizruchi and Vanaria (1960) and Johnstone and

Rivera (1965).

Length of Occupancy

The census tract data reported 17% of the térget population (B)
(See Figure 1, p. 3) had lived at their present address for less than
one year compared with 27% of the target participants (A); 16% of the
target-popu1ation had one to two years occupancy compared with 18%
of the target participants; 17% of the target population had three to
five years occupancy compared with 12% of the target participants; 15%
of the target pobu]ation had six to. ten years occupancy compared with
10% of the target participants and 35% of the target-prUTatiOn had
lived at their present address for ten years or more compared‘with33fZ
pf the target participants (Table 6). Hypothesis 1.e, which stated
that the length of occupancy of target participants would‘be greater
than that of tafget population, is rejected, inasmuch as 67% of the

target population compared with 55% of the target participants had



 TABLE 6
LENGTH OF OCCUPANCY OF TARGET POPULATION AND TARGET PARTICIPANTS

Length of Occupancy Target Pdpu]ation .Target Participants
No. . No. | %

Less than 1 year 2,240 17% 16 27%

1 - 2 years 2,160 16% 1 18%

3 - 5 years . 2,250 17% 7 ' 12%

6 - 10 years 2,085 152 | 6 | 0%

Over 10 years 4,630 35% 19 33%

Total | 13,365% | 100% 5g 100%

* . A
This represents heads of households. The assumption was made that
since the participants were adults, they represented heads of households.

*%
One participant did not respond to the question about occupancy.

lived at their present address for three years or longer. These find-
ings contrast with those repofted by Verner and Newberry (1958),

Dickinson (1966) and Boshier (1971) relating longer length of occupancy

to adult education participation.

Pattern of Occupation

This analysis was done by observing differences in the percen-
tages between target area participants and target population in each of .

sic categories ‘described in census tract data and ordered to approximate
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Blishen's classification. See Appendix F for ‘a description of occupa-
tion categories and designation of participants' jobs. The percentages .

‘are based on the numbér.in the labour force, described in the Census

Tract Bulletin as fhe.ﬁumber of people working or Tooking for work. It
excludes housewives. The author assumed that all the participants,
exc]qding the ten who said they were a housewife or Student, were in
the labour force, that is, working or looking for work.

| A larger percentage of target participants compared with target
population had occupations in the three most prestigious fields (see
Definitions,‘p. 13). Seven percent of the target participants compared
with 4% of the target popu]atjon were engaged in engineefing, 7% of
the target participants'compared with 2% of the target population were
engaged in teaching and 7% of the target participants compared with4%
of the target population were engaged in health related occupations.

A larger proportion of target participants compared with target
population worked in two of the three least prestigious fields. Forty-
four percent of the participants compared with 31% of the popd]ation
worked in clerical or sales jobs, and 26% of the participants compared
with 21% of the popu]afion worked in service re]ated jobs.

The greatest difference was in the strictly blue coilar
- category, broduct.fabrication, in which 9% of the participants compared
‘with 38% of the population was engaged (Table 7).

This discrepancy, along with the greater thén 10% difference
between the 21% target participants and 10% popu]ation'emp]oyéd in

the prestigious fields, support Hypothesis 1.f which stated that the
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pattern of occupation for the target-parficipants would be more présti«
gious than that of the target population. This finding concurs with
results reportéd by Brunner (1959), Verner and Newberry (1958), Johnstone

and Rivera (1965), Dickinson (1966) and Boshier (1971) relating higher

status-occupations with adult education participation.

TABLE 7
PATTERN OF OCCUPATION OF TARGET POPULATION AND TARGET PARTICIPANTS

Occupation Target Population Target Participants
‘ ' No. % No. %
Engineering C €80 4% 3 7%
Teaching 265 2% 3 7%
Health Related 680 4% 3 7%
Clerk - Sales 5,355 31% 20 449
Service | 3,590 21% 12 26%
Product Fabrication 6,460 384 4 9%
 Total | 17,455 100% 45 100%
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$OCIO-ECONOMIC CHARACTERISTICS OF PARTICIPANTS
| 8Y AREA OF RESIDENCE .

The geographic distribution of the participants throughout
metropolitan Vancouver is shown in Figure 3. This section will compare
certain characteristics of ‘the participants who lived inside the target

area with those of the participants who lived outside the area.

Level of Education

Nine percent of the target and 5% of the.outside pafticipants
had completed only grades nine or ten, 14% of the target and 7% of -the
outside participants had completed grade 11, 34% of the target and 31%
of the outside participants graduated from high school; 23% of the
tafget compared with 20% of the outside participants had additional
vocational tfaining. Ten percent of both the target and outside
participants had some university education. ‘However, 10% of the
target and 27% of the outside participants held at least one university
degree (Tab]e.8). A nonsignificant chi square value was obtained for
the analysis of participants by area of residence and years of school-
ing completed. This confirms Hypothesis’Z.a which stated that the
education level of participants living withih and outside the target

area would be similar,
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~_TABLE 8 |
YEARS OF SCHOOL COMPLETED BY TARGET AND OUTSIDE PARTICIPANTS

Years of School Completed | Target Participants Outside Participants
No.’ % No. %
Grades 9, 10* 5 - 9% 3 5%
Grade 11 . 8 | 14y | 4 7%
Grade 12 19 - 34% © 18 31%
Grade 12 with training 13 | 23% 12 20%
Some University ' 6 10% 6 10%
‘University degree 6 10% 16 27%
Total** ' 57 . 100% 59 100%

2
X

= 6,41, df = 5, ns

. . _ :

No target participant had less than grade 9, compared with two outside
participants. In order to establish a valid x¢ it was necessary to
eliminate this category.

Three target and six outside part1c1pants did not respond to the-
questions about education.

Place of Birth

Seventy;five percent bf the target compared with 61% of the out-
side participants were born in Canada. Conversely, 25% of the target
and 39% of the outsfde participants were born outside Canada (Tab]e 9).
A non-significant chi square value was obtained for the ana]ysis of

participants by area of residence and place of birth. Hypothesis 2.b,
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which stated that the percentage of participants born in Canada who
lived within and outside the target area would be similar, was

accepted.

TABLE 9
BIRTHPLACE OF TARGET AND OUTSIDE PARTICIPANTS

Place of Birth Target Participants Qutside Participants
' ¢ No. % No. %
Inside Canada 45 75% 41 61%
Outside Canada 15 259 26 39
Total 60 100% 67 100%
2

x" =2.61, df =1, ns

Langdage Spoken at Home

Ninety percent of the target compared with 83% of the outside
participants spoke English at home. Converse]y, 10% of the target
and 17% of the outside participants spoke a language other than English
at home (Tab]e 10). A nonsignificant cai square-value was obtained
for the analysis of participants by area of reaidence and 1anguagé
spoken at home. This confirms Hypothesis 2.c which stated that the
probortion of target and outside participants speaking Eng]ish at home

would be similar.
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TABLE 10
LANGUAGE SPOKEN AT HOME BY TARGET AND OUTSIDE PARTICIPANTS

- Language Spoken - Target Participants - Qutside - Participants
~.at Home : o
No. % No. : %
English 54 90% 55 83%
Other . 6 10% 11 17%
Total 60 100% 66* 100%
2

x = .69, df =1, ns

* .
One outside participant did not respond to the question about language
spoken at home.

Full Time Employment for Salary

Fifty-seven percent of the target area participants compared
with 70% of the outside participants worked full time for a salary,
18% of the target area and 6%‘of.the outside participants worked part-
time, and é]% of the target area compared with 19% of the outside
participants did not work (Table 11). A nonsignificant chi square
value was obtained for the analysis of participaﬁts by area of
residence and degree of employment for sa]ary.. Hypothesis 2.d, which
| stated that the percentage of participants living within and outside
the target area who worked full time for salary would be similar, .

was confirmed.



Fewer target participants worked full time and more worked
part time compared With_outside partibipdnts._ This may be a reflection
- of the greater proportion‘bf housewives attending from the target

area. The proportion of thosa not working is similar for both groups.

TABLE 11
EMPLOYMENT FOR SALARY BY TARGET AND OUTSIDE PARTICIPANTS

Employment for Salary | Target Participants Qutside Participants
No. % No. %
Full Time 34 57% 47 o 70%
Part Time n s | 4 6%
Don't Work 13 21% 13 19%
No Response* 2 4% 3 5%
Total 60 100% 67 100%

x = 5.07, df =2, ns

'*Deleted from x2 analysis.

Length of Occupancy

A significantly larger percentage of target participants (32%)

compared with outside participants (7%) had lived at their present
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address for more than ten years. Twenty-seven percent of the target

compared with 20%-6f the outside participants had livad at their

bpresent address for less than one year, 18% of the target and 43% of

the outside participants had one to two vears occupancy, 12% cf the

. target compared with 21% of the outside participants had three to five

years occupancy, 10% of the target compared with 9% cf the outside

participants had six to ten years occupancy (Table 12).

TABLE 12

LENGTH OF OCCUPANCY BY TARGET AND OUTSIDE PARTICIPANTS

Length of Occupancy

| Target Participants

Qutside Participants

No. % No. %
Less than 1 year ‘16 27% 13 : 20%
1 - 2 years 1 18% 29 43%
3 - 5 years 7 12% 14 21% .
6 - 10 years 6 10% 6 9%
Over 10 years 19 32% . 5 7%
No Response* 1 ‘ 1% 0
Total 60 100% 67 100%
x2 = 18.48, df =4, p < .00]

*Deleted'from x2 analysis.
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A significant chi square va]ue of 18.48 was obtained for the
analysis of participants by area of residence and length of occupancy.
Hence, Hypothesis 2.e, which stated that the length of occupancy for
participants living within and outs{de'the target area would be
similar, is rejected.

The significantly larger percentage of target participants who
had more than ten years occupancy complements the trend for more
~ target participants to have been born in Canada and to have spoken

Ehg1ish at home.

Occugatigg

A smaller proportion of target participénts (15%) compared with
outside participantsv(29%) was engaged in occupations of highest pres-
tige. (See Definitions, p. 13). Five percent ofvthe target compared
with 8% of the outside participants were engaged in engineering, 5%
of the target éompared with 8%v6f the outside partfcipants were engaged
in teaching and 5% of the target compared with 13% of the outside
part1c1pants were engaged in health re]ated occupations.

Similar proport1ons of 34% of the target and 30% of the outside
participants were working in c]erk or sales occupat1ons.- A larger
proportion of target participants (27%) compared with outside partici-
pants (15%) were engaged in the least prestigious fields. Twenty-one
perceht of the target compared with 4% of the outside participants

were engaged in service related jobs, and 6% of the target compared
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with 11% of the outside partfcipants‘weré working_inhproduct fabr;cation
jobs. - A larger proportion of target (17%) compared with cutside
participants (11%) were housewives-ér-students (Tab]eé 13 & 14).

An invalid chi gquare value wéé obtained for the analysis of
participants by area of residence and seven occupation categories.
However, when the three fields of highest preétige were considered to-
gether and the three fields of 10West prestige .considered together,along with
éncategory‘for housewives and students,(Table 14),a nonsignificant chi
square value was obtained for the analysis of participants by area of

residence and prestige of occupation. This confirms Hypothesis 2.f,

TABLE 13
PATTERN OF OCCUPATIOMN OF TARGET AND OUTSIDE PARTICIPANTS

Occupation Target Participants | Outside Participants
No. % “ No. %

Engineering 3 5% 5 8%
Teaching 3 5% 5 8%

. Health - ' 3 - 5% 8 13%
Clerk - Sales 20 34% 19 30%
Service . 12 21% 3 4%
Product Fabrication 4 6% 7 1%
Housewives, Students 10 17% 7 1%
No Response* 4 - 7% 10 15%
Total o 59 160% 64 100%

2

Invalid x=, df = 6

*De]eted from x2 analysis.

| %k v .
One target and three outside participants did not respond to the question
about occupation. S .
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which stated that the occupation pattern of participants living inside
and outside the target area would be similar.

a The simi]aklocCupgtional patterns complement the finding about
similar level of edUcatidn for targé% and outside participants, inasmuch
as occupation has been feTated to edﬁcation. In other wordé, the night_.
school attracted people Tiving in the target area who were similar to |
- participants coming from ail other areas of the city with regard to
key characteristics associated with adﬁit education participation such
as years of formal schooling and occupation. This elitist finding concurs
with those reported by Brunner (1959), Johnstone and Rivera (1965), London
(1963), Hanné (1963), Dickinson (1966), Douglah (1970) and Boshier (1971).

TABLE 14
PRESTIGE OF OCCUPATION OF TARGET AND OUTSIDE PARTICIPANTS

Occupation Target Participants Outside Participants
’ No. % No. %

Engineering, Teaching

Health 9 15% 18 29%
Clerk-Sales, Service

Product Fabrication 36 61% 29 45%
Housewife, Student 10 17% 7 1%
No Response* ' 4 7% 10 15%
Total 59 100% 64 100%

2

x- =427, df =2, ns

*Deleted from x2 analysis.
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Previous Night School Participation |

The pattern of:preVious night school participation (see
Definition, p. 13) is almost identical for both groups. Sixty-eight
percent of target compared with 63% of outside parti;ipants’had attended
night classes befdre. Conversely, 32% of the target-comnaredeith 37%
of fhe outside participants had no preVious‘night school experience
(Table 15). A nonsignificant chi square value was obtained for the
analysis of participants by area of residence and previous night school
attendance. This confirms Hypothesis 2.g, which stated tnat the
pattern of previous adult education participation would be similar for

both groups.

TABLE 15
PREVIOUS NIGHT 'SCHOOL PARTICIPATION BY TARGET AND OUTSIDE PARTICIPANTS

" Previous Participation Target Participants Outside Participants
No. % No. %
Attended Before 41 68% 42 63%
Did Not Attend - | -
Before 19 - 32% 25 - 37%
Total 60 100% . 67 100%
2

.23, df ns .

bod
[}
i
pa
-
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Previous Adult Education Participation in Other Institutions

The identicé]vproportfon.bf 35% of both target and outside
participants had préviodsfy attended adult education classes in othef
institutions. (These fnc1ude University Extension, ‘'Y', church,
community céhtre, private and vocation re]ated). Convérse]y, 65% of
both groups had never attended adult classes in another institution
(Table 16). A nonsignificant chi square va]ue-was obtained for the
ana]ysié of participants by area of residence and previous adult
education participation in other institutions. This confirms Hypothes-

is 2.9, which stated that the pattern of previous adult education

participation would be the same for both groups.

TABLE 16
PREVIOUS ADULT EDUCATION PARTICIPATION IN OTHER INSTITUTIONS BY TARGET
' AND OUTSIDE PARTICIPANTS

Preyioug Target Participants | Outside Participants
Rart1c1pat1on No. 9 No. y
"Attended Before 21 35% 24 35%
Did Not Attend Before 39 65% 43 65%
Total 60 100% 67 100%




Twice as many subjects had previously part1c1pated in adult

education classes at pub11c night schoo]s than at other institutions.

Number of Meetings and Club Activitiee

Most of the participants were rot involved with meetings or elub
activities. This finding contrasts with studies reported by Brunner
(1959), Verner and Newberry (1958) and London (1963).

Sixty-five percent of the target_participants compared with 57%
of the outside participants did not attend meetings or club activities,
8% of the target and 7% of the outside participants attended one meeting
per month, 8% of. the target and 13% of outside participants attended two
- meetings per:month, 19% of the target and 23% of the outside partici-
pants attended three to nine meetings per month. (It was necessary to
create this last category in order to obtain a valid chi square Value).
(Table 17) A nonsignificant chi quare value was obtained for the
analysis of barticipants_by area of residence and number of meetings
attended. | This confirms Hypothesis 2.h, which stated that the nember
of meetings and club activities attended by participants living inside

and outside the target area would be similar.

Age

Most (74% of targef and 66% of outside) participants were under
the age of forty years. This agrees with findings reported by Verner
and Newberry (1958), Booth (1961), Johnstone and Rivera (1965),
Dickinson (1966), London (1963), Hanna (1963) and Boshier (1971).
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TABLE 17
PARTICIPATION IN OTHER ACTIVITIES BY TARGET AND OUTSIDE PARTICIPANTS

: Numbgr_of Target Participants| Outside Participants
Activities No. ' % No. %
None -39 65% 38 57%
One 5 8% 5 7%
Two 5 8% 9 13%
Three - Nine - N 19% 15 23%
Total 60 100% 67 100%

Fifty-two percent of the target and 47% of the outside pértici-
pants were in the age category of 20-29 years, 22% of the target and
19% Qf the outside participants were in the agé category of 30 - 39 years,
16% of the target and 14% of the outside participants were in the age
categorybof 40 - 49 years, 5% of the target and 14% of the participants
were 50 years or over (Table 18). A nonsignificant chi square value
was obtained for the analysis of participants by area of residence and
age. This sUpports Hypothesis 2.k, which stated that the ages of both
groups would be similar. |

It may be noted that the proximity of a night class centre

did not seem to attract the older people in the target neighbourhood;
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more older people travelled to the centre from other parts of the
city. In other words, this suggests that travé]ling a distance did

not‘discourage older people.

" TABLE 18
AGE OF TARGET AND OUTSIDE PARTICIPANTS -

Age : Target Participants | Outside Participants

No. : % No. %

20 - 29 years | 31 52 30 47%
30 - 39 years 13 22% 12 - 19%
40 - 49 years | 9 | 6% 9 14y
50 years and over . 3 5% : 9 - 14%
No Response* 3 5% 4 6%
Total** - 59 100% 64 100%

2

*Deleted from x< analysis.

One Target and three outside participants did not respond to the
question about occupation.

Sex

Most participants were women; 75% of the target and 60% of the

outside participants were female (Table 19). This finding agrees with
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Mizruchi and Vahario (1960), Johnstone and Rivera {1965), Dickinson
(1966) and Boshier (1971)~who all reported a -larger proportion of women
than men participants in their studies. |

A nonsignificant chi square value was obtained for the-analysis
of participants by area of residence and sex. This confimms Hypofhesis
2.1, which Stated there would be no differenée in the proportion cof men

and women in both groups.

TABLE 19
SEX OF TARGET AND OUTSIDE PARTICIPANTS

Sex - Target Participants Outside Partitipants
No. % No. ' %
Men - 15 254 27 | 40w
Women | 45 75% 40 . 60%
Total 60 100% 67 100%

Marita] Status

Fifty-seven percent of the target participants compared with 42%
of the outside participants were‘married. Conversely, 43% of the

target and 58% of the outside participants were single (Table 20). A
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nonsignifjcant chi square value waS"ébtained for the analysis of partici-
pants by area of residence and marital status. This confirms Hypoth-
esis 2.1, which stated that there would be similar proportions of
married and single people in both groups.

The trend for more married women from the target'than outside
area to have attended night classes is consistent with the finding that
more housewives living in the target area attended. The overall pro-
portion of married participants in this study is substantially 16wer
than that reported by Johnstone and Rivera (1965) and Dickinson (1966),
possibly another indication that the night centre was particularly

attractive to housewives living in the area.

TABLE 20 -
MARITAL STATUS OF TARGET AND OQUTSIDE PARTICIPANTS

Marital Status Target Participants | Outside Participants
No. % No. %
Married ‘ 34 57% 28 42%
Single 26 43% 39 58%
Total 60 100% 67 100%
2

i
—
-

X =2.2, df ns

. /"(
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* ATTENDANCE PATTERNS AND DROPOUT RATES OF PARTICIPANTS
~ BY AREA OF RESIDENCE

Research concerned with attendance and dropout rates in adult
education classes has suggested that these are related to the socio-
economic characteristics of the participants, particﬁ1ar1y the Tevel
of formal education. Therefore, it was the intention of this study to
compare the attendance pattern and dropout rates of participants living
in the target area of 1ower socio-economic status and participants
attending from all other parts of the city. This could not be tested
statistfca]]y in accord with the original criterion (Definition, p.13)
due to the postpoﬁement of the last two classes. . A comparison was
made based on the first eight weeks of the ten week term.

Cf the 67 target participants, five (7.5%) failed to attend the
- seventh and eighth sessions compared to seven (7.9%) of the outside
participants. The average nightiy attendance rate for the farget
participants was 88% compared with 82% fof the outside participants
(Table 21). * The similarity in attendance and drOpout rates between
groups 1is consistent with the findings about the similarities in socio-
economic characteristics of the participants living inside and outside
the target area.

The very high attendance rate and low dropout.rate (compared
with Dickfnson's (1966) study) may cast doubt on the reliability of

the teachers' attendance records. However, the author visited each

class nightly and observed the continually high attendance, which
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ATTENDANCE PATTERN AND DROPOUT RATES OF PARTICIPANTS BY COURSE AND AREA OF RESIDENCE

TABLE 21

Course Number Enrolled Dropouts Possible Aggregate - Actual Aggregate
. : Attendance Attendance -
Target Qutside Target Outside Target Outside Target Outside
No. | % | No.| % |~ . No. | % | No. %
Auto Mechanics 1 13 oo | of o 88 104 | 80 | 912 90 | s6%
French 5. 20 0 0 0 0 40 160 37 92% | 145 |. 91%
Guitar - 14 n 3 121% 1 7% 112 . 88 96 86% | 69 78%
Income Tax 0] o0 0 0 32 64 | 26 | 81%| 56 |. 87% -
Spanish 2 128% T 1% 56. | 72 44 | 78% 54 75%
Stitchery 0 0 1| 50% 24 16 24 1 100% 7 1 44%
Hoodwork 9 C 0 0 0 56 72 55 98% | 69 96%
Yoga* 16 16 0 4-1 25% 112 112 95 85% | 76 68%
Total** 67 88 5 |7.5% 717.9% 520 688 |[457 .| 88% { 566 82%
The data for this table was taken from teachers' Atténdance Records.
. *Based on 7 sessions -- no attendance record was kept for the first session.

S okk
No attendance records were kept for a discussion group about children in which 10 women -participated. - -

09



presumably indicated a hfgh degree of partfcipant satisfaction.j The
high attendance and low dropout rate in a centre situated in a fow
socio-economic neighbourhood, along with thé findings (Hypothesis 1
and 2) indicating £hafl£heApartiéipéﬁts fepresent the elite stratum of
the target popu]atiOn,‘suppbrts the conclusions drawn in more récent
studies. Boshier (1973) related dropout rate to the degree of
congruence between the participant's internal psyého]ogical environment
énd the external educational environment. Lam and Weong (1974) found
the greatest inf]uenqe on attendance rates Qas the extent of the
participant's personal needs satisfaction.

| The high attendance and low dropout rates may also indicate
that the high incidence of crime in the target area was not a deterrant

to the centre's operation.

MOTIVATION FOR ATTENDING NIGHT CLASSES BY PARTICIPANTS'
AREA OF RESIDENCE

The E;P,S. data for the study were among the 242 respondents
described by Boshier (1976). The data were'subjéct to a principal
components analysis and orthogonal rotation (varimax). An ortho-
gonal rotation was chosen because'of the desire to pfoduce uncorrelated
and thus independent factors for association with some of the variables

described in the previous section.
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The first factoring produéed'thirteen'factors with eigenvaiues
gfeater,than one, but Cattell's (1966) scree test revealed that the
c]éarest structure for fhe purposé of this study could be obtained by
rotation of the first f{Ve‘factorS, ‘The first five factors were thus
rotated. Their structure, loadings and meaning are described by
Boshier (1976) and thus need not be repeated here. In brief, Escape/
Stimuiation accounted fdr 17.0% of the variance, Professional Advance-
ment accounted for 1].57%; Social Welfare for 4.84%, External Expecta-
tions for 4.13% and Cognitive Interest for 3.98%. The five factors
accounted for_42.]4% of the variance; items and loading for each factor
are shown in Appendix D. .

Factbr scdres were produced for the parent population of 242 by
building regression equations for each factor as the dependent variable.
These regression wéights were used while the drigina] data were read in.
The resultant factor scores thus have regard to the magnitude of the
contribution made by each item to the factor. Five factor scores were
produced for each respondent. Factor scores were normalized so the
mean for each score (for the parent population) was zero and the standard
deviation one. The intercorrelation between each of the orthogonal |
factors was zero. The *FAN factor analysis programme then punched
cards containing the five factor scores for each requndent who was

"identified by the appropriate serial number. The 118 cards for this
study weré then extracted from the parent popu]ation of 242. Factor
scores for respdndents in this study were then correlated with sccial

and demographic variables which met the assumptions for correlation.



There were no statisticé11y significanf differences between
motivational orienfafioﬁs of target afea participants and partfcipants
who Tived to the east, south or west of the target area. ‘(One‘partici—
pant who Tived in the ndfth was included with those in the west for

the purposes of this analysis). (Table 22, Figure 4, p. 64)

| TABLE 22
NORMALIZED MEAN E.P.S. FACTOR SCORES BY AREA OF RESIDENCE

E.P.S. Factor Grand | Target | West | East |South | F Ratio
Escape/Stimulation(-) -.237 -.372 | -.028}-.331 | -.127 .903
Professional - '

Advancement(+) -.490 -.516 | -.411 | -.809 | -.282 1.347
Social Welfare(-) | -.01 .063 | -.162 | -.162 | .487 1.380
External : ,

Expectations(+) 114 .239 | -.012( .143 |-.150 | .810
Cognitive ‘ _

. Interest(-) _ .020 .029 L1031 .075 | -.355 .655

(-) (+) Direction of factor loading.

Readers should havé regard to the sign of the factor loading.
For example, target participants were more Escape/Stimulation motivated
than participants in any other group.

Target participants seemed to have scored highest on the Escape/

Stimulation and External Expectation factors compared with the other
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" groups. This suggests thét the farget participants, 75% cf whom were
women, had a need for a break frdm-the monotony of their routine, and
that possibly someone (mate, friend, physician) recommended attending
night classes for this purpose. 1t is worth noting that the target
and east participants scored most similarly on these two factbrs, inas-
much as the socio-economic characteristics of people living to the
east are most likely to be similar to those of people living in the
target area. All the participants scored lowest on the Professional
Advancement factor, probably because of the general interest rather

than vocational or academic nature of the courses offered.

MOTIVATION OF PARTICIPANTS BY SOCIO-ECONOMIC CHARACTERISTICS

Age

Older peop]e_scored significantly highef on the Cognitive
Interest factor than younger people (r=-.19), indicating greater in-
: férest in participation for gaiﬁing knowledge for its own sake, or in
order to satisfy an enquiring_hind. (The direction of the correlation
coefficient is a function of the (+) or (-) sign in factor Toadings.
For example, oider people had the highest negative’scores on the
~ Cognitive Interest factor, compared with other groups, indicating the

highést motivation to participate for CognitiVe Interest reasons).
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0lder people scored lower on Escapé}Stimulation and Social Welfare
factors; these two factors provided greater motivation for younger

people to participate. (Table 23).

TABLE 23
CORRELATION BETWEEN AGE AND E.P.S. FACTOR SCORES

Escape/(-) Professional(+)| Social(-){ External(+) Cognitive(-)
Stimulation Advancement Welfare | Expectations Interest
.108 . .000 .094 .020 ' 5.186*

*r > 154, df =117, p < .05

Sex

Women were significantly more motivated than men to attend night
c]agses for reasons associated with Escape/Stimu]aﬁion (F=9.916, p < .002),
(Téb]e 24 , Figure 5). | Women were slightly more motivated than men
(nonsignificant F = .559) by External Expectations. On all other

factors, men and women scored similarly.

Place of Birth

Participants born inside and outside Camada: had similar reasons

for attending night classes. At the .05 level ©of probability, there



TABLE 24

NORMALIZED MEAN E.P.S. FACTOR SCORES

67

Escape/ Professional|  Social External Cognitive
Stimulation!| Advancement | Welfare | Expectation | Interest
(=) (+) (-) (+) (-)

Sex
Male 477 -.528 .045 .040 -.017
Female -.425 -.471 -.003 .182. .038
F ratio 9.916** +.188 .064 .559 .088
Place of

Birth
In Can -.281 .87 | 128 .048 -.010
Out Can -.094 ~-.49 -.230 .314 .083
F ratio .860 .005 3.498 1.928 .247
Course
Auto Mech -.423 -.537 .281 -.202 .164
Discussion '

Group -.134 o121 -1.260 .706 .027
French .017 -.435 -.093 .315 -.057
Guitar -.361 -.651 -.069 .078 .108
Income |

Tax 711 -.664 .218 -.143 .575
Spanish .332 -.853 -.332 -.123 -.008
Stitchery -.463 - -.446 .073 -.057 -.293
Woodwork -.059 -.281 J71 -.062. -.508
Yoga -1.072 -.258 -.151 .768 .145
F ratio - 3.689%** 1.629 2.605* 1.846 .990
<.t Tp <002 v < Lom
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Stimulation Advancement = Welfare Expectations Interest

F Ratio 9.916** .188 .064 .559 .088

Figure 5 E.P.S. Factor Scores by Sex

. * Plots are reversed due to direction of factor 1oading.
** Significant at .01 Tevel of probability.

The height of the bars on the graph compare male and female participants'

relative degrees of motivation for each motivational factor described.
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wefe no statistically significant differences in any of the factor scores
between the two grbups (Table 24, Figure 6). . Participants born in
Canada scored slightly higher on the Escape/Stimulation faétof than
participants borﬁ outside Canada. Participants born outside Canada
scored.s1ight1y higher on the Social we1fare'and External Expectation
factors. These findings are in agreement with the results of Boshier's

(1976) study.

Level of Education

Participants with lower levels of education scored significéntly
higher on the Escape/Stimulation (r=.24), Social wé1fare (r=.18) and
E*terna] Expectations (r=-.25) factors (Table 25 p. 71). This signifi-
caht negative association indicates that participanfs with least formal
education‘were responding to suggestions from otheré; to a need to change

monotonous routines and to meet and be with people.

Courses EnroT]ed

The most Escape oriented.participants were in the Yoga class;
the least Escape oriented were in the Income Tax course (F=3.689,
p < .001), (Table 24, Figufe 7).  This fesu]t supports the finding
that women weré significantly more motiVated than men to participate
for reasons associated with Escape/Stimulation, since the yoga class
was comprised mostly of women and the Income Tax cféSs was. comprised

| mostly of men.
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Escape , Professional  Social External Cognitive
Stimulation Advancement Welfare™ Expectations Interestf

F Ratio  .860. .005 . 3.498 ©1.928 .247

Figure 6 E.P.S. Factor Scores by Place of Birth

* . . )
Plots are reversed due to direction of factor loading.

The height of the bars on the graph compare the relative degrees of
motivation of participants born inside and outside Canada for each
motivational factor described.



Peop]e enrolled in the discussion groub about chi]dren:scored
significantiy higher on the Social Welfare factor (F=2.605, p < .012)
than any other gfoup (Table 24 » Figure 6). Item§ loading on this
factor have to do with gaining insights info personal prob]ems.and
improving social relationships; these are the issues dea]t with in this
course. Péop]e enrolled in Woodwork scored lowest on the Social
Welfare factor.

Peop1e in Yoga, who scored highest on the Escape/Stimulation

factor, and people in the discussion group, who ‘scored highest on the

TABLE 25
CORRELATION BETWEEN LEVEL- OF .EDUCATION AND E.P.S. FACTOR SCORES

Escape/(?) Professional(+) | Social(-) External(+) Cognitive(-)
Stimulation{ Advancement Helfare Expectation Interest

.239* -.103 L179* =247 -.021

*r > 154, df =117, p < .05

Social Welfare factor, scored highest on the External Expectation factor
as well. In_other wqrds, these twokgroups were motivated by mixed factorsg
people in Yoga, needing a change from daily routine, and people in the
discussion group, wanting improved social relationships, were partici-

pating in compliance with the recommendations of others.
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CHAPTER FOUR
SUMMARY, DISCUSSION, CCNCLUSIONS
This chapter summarizes the results of the study, discusses the

practical implications of the findings, suggests directions for future

studies and draws conclusions.

SUMMARY

Rationale of Study

Research literature on participation in.general interest public
aduli education classes indicates that people in the higher socio-economic
stratum of society participate to tﬁe greatest extent. Those in the
lower socio-etonomic stratum, who could possibly benefit most from
participating, are not usualTy reached. After successfully opening a
: bub]ic night school centre offering general interest courses, in a low
socio-economic heighbourhood, this study was designad to find out
whether the participants were residents of the area, and if so, to
enquire into the exteht to which they resembled the general population
of the area. Specifically, the problem inveStigated was whether the
new centre was reaching peopie l1iving in the target area whose socio-

~ economic characteristics were similar to those reported in the Census

73
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Tract Bulletin, 1971, Series B. These characteristics are in contrast

to those usually associated with adu]t education part1c1pants The

centre was opened w1uh the hope that most participants wou]d live in the
neighbourhood, would have been born outside Canada, would have less than high
| school graduation,and would have work in the least prestigious jobs on the
Blishen Scale. The resuTts of this invéstigation could have implications

for future attempts to reach the majority of the population who do not

participate in any form of adult education.

Procedure

Data describing the socio-economic and motivational characteris-
tics of 127 of the 165 participantﬁ in the néw centre were collected using
a Survey Questionnaire and Bdshier's (1971) Education Participation
Scale. The sample was divided into two groups according to area of
reéidence; sixty target participants comprised those living within the

secondary school district boundaries in which the centre was located;
s ixty-seven outside participants comprised those living in all other
parts of the city (Figure 8). Data describing target participants were
compared with census tract data describing the gehera] population of

the school district and with data describing the outside participants.

Findings

(a) Socio-Economic Characteristics

- The centre was opened with the hope that it would attract a

majority of participants who lived in the target area and had socio-
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economic characteristics similar to the general population of the

neighbourhood. However, based on previous studies of the socio-

economic characteristics of adult education participants, reported

previously in Chapter'Two,‘it was necessary to hypothesize in this

study that the characteristics of the participants living in the

fargét area would be different from the characteristics of the

general population of the area, and similar to participants coming

Outside Participants

Participants who travelled
to the new night centre
from all parts of metro-
politan Vancouver
exclusive of the target
area.

Target Population

Everyone living within the
secondary schocl boundaries
in which the new night
centre was located.

Target Participants

Participants who Tived
within the secondary school
boundaries in which the
new night centre was
located.

~ Figure 8 Schematic Presentation of Samples
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from all other parts of thevcity. Based onbabreview of the literature,
it was expected that the participanfﬁ‘cdming.from the target area wouid
not reflect the 10W socio-economic characteristics indigenous to fhe
targef population, but, in common with outside participants, manifest
elitist characteristics associatéd with most adult learners. The results

of this paft of the study are summarized in Table 26, p.77.

(i) Formal Education, Occupation. The most marked socio-economic

difference between the'target participanté and’popu]ation conterned
years of forma1 educatibn. Only 36% of the target population had
reached high school graduation compared with 77% of the target partici-
pants and 88% of the outsiae participants. Only 3% of the target
population held a university degree compared with 10% of the target
participants and 27% of the 6utside'participants. This was reflected in
the occupation patterns of the groups. Only 10% of the target popula-
tion, compared with 21% of the target participants and 29%»0f the outside
participants, worked in occupations c]assified in the three highest
categdries on.thé Blishen Scale. A_simi]ar proportioh of target popu-
lation (54%) and target participants (56%) worked full time for salary,
compared with 70% outside participants. This must be considered in

the light of the greater percentage of housewives 1iving in the target
area who attended. There wére no statistically significant differences
at the .05 level of probability betweenvthe percentéges of target

and outside participants by level of education, prestige of occupation

and working full time for salary.



TABLE 26

SUMMARY OF FINDINGS FOR HYPOTHESES i, 2, 3

Hypothesis A Target Target Cutside
Number Characteristics Population| Participants | Participants
la, 2a Level of Education-- '
Grade 12 & higher 36% 77% 88%
Jdniversity Degree 3% 10% 27%
b, 2b Born in Canada 63% 75% 61%
Tc, 2c¢ | Speak English at home 80% 90% 83%
1d, 2d | Work full time for
’ salary 54% 56% 70%
le, 2e Length of Occupancy
2 years or less 33% 45% 62%
Over 10 years 35% 32%* 7%*
1f, 2f | High prestige occupa- |
) tion 10% - 21% 29%
29 Previous Adult Ed. _
Public Night School 68% 63%
Other Institutions 35% 35%
2h - Meetings and Club
Participation 35% 43%
2i Sex: Male 25% 40%
Female 75% 60%
‘Age: Under 40 years 74% 66%
Marital Status:
- Married 57% 42%
Single 43% 58%
3 Average Class 88% 82%
Attendance Rate -
3 Dropout Rate 7.5% 7.9%

* . :
Indicates statistically significant chi square, p < .007.

This was the only statistically significant difference found past .05

level of

significance.



{i1) Length of Occupancy. A simi1arbpr0P0rt10n of the target

population (35%) and target participants. (32%) had lived at their pre—‘
sent address for. ten years or longer,"»There was a statistically
signﬁficant_differeh&e af the .01 1eVe1 of probability on a chi square
test between the 33% of targét participants and 7% of outsidé‘partici-
- pants who had ten years or longer occupancy at theif present address

(Hypothesis 2.e).

(iii) Place of Birth, Language Spoken at Home. A nonsignificantly

larger proportion of target participants were born in Canada and said
they spoke English at home, éomparéd with the target population and
outside participénts. (Table 26, p. 77 ). Along with the finding
about length of occupancy, this gives further indication that the s0Ccio-
economic characteristiés of the targét participanté were more similar

to thebe]itist'characteriéticsvassociated with adult learners than

with the chéracteristics indigenous to the people Tliving in~thé

target area.

~(iv) Age, Marital Status, Sex. A larger proportion of young,

married women attended from the target area compared with outside the
area. These differences were not statistically significant (Table 26).
These findings identify relationships the same as those discussed in

the Titerature review, Chapter Two,p. 25,

{v) Previous Participation in Adult Education and Other Activities.

A similar proportion of target (68%) and outside (63%) participants
had previous adult education experience. In both grdups, twice as many
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had attended public school adult classes fhan any otheé institﬁtioh.
A slightly smaller proportion of target participants (35%) compared
with outside participants (43%) attended méetings or other interest
group activities. The extent of‘involvement in meetings or cutside
activities was smaller for both groups‘than that for adult eduqation ,
participants reported in the Literature Reveiw, Chaptervao, p. 26

of this study.

(b) Dropout and Attendance Rates

| The 88% average class attendance rate for target partiéipants
was slightly higher than the 82% for outside participants. The 7.5%
dropout rate for farget participants was similar to the 7.9% for out-
side participants. The attendance rates werevconsiderab]y higher and
- the dropput rates mafked]y lower than those reported in the Review of
the Literature (p, 29) for this study.

The high attendance and low dropout rates could be interpreted
as an indication of satisfaction with the centre on the part of both
target and outside participants.

bThé high crime rate in the target area did not appear to effect

dropout rates.

(c) Motivation

(i) Area of Residence: Motivation for attending night classes

was similar for all the participants grouped according to area of

residence. There were no satistically significant differences in any
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of the E.P.S. factor S§o%es between the parficipants living in the
target area, in the east, south or west of the area.

It is 1nterest1ng to note tha+ of all the groups’ scores on the
Escape/St1mu1at10n factor, the target part1c1pants scored highest.
This could indicaté their interest in leisure activity, which is usually

associated with the middle to upper classes of society.

(ii) Level of Education. There was a statistically significant

negative correlation between level of education and the Escape/Stimulation,
Social Welfare and External Expectations factor scores. In other words,
people with the least formal education were motivated to participate
because someoﬁe else recommended to them that the hight school classes
might satisfy their need for a break in their routine and/or for imprbVed
social relationships. This confirms Boshier's (1976)'conténtion that ‘
participants from the lower socio-economic groups are “life—chance"

motivated.

(iii) Place of Birth. Participants born in Canada scored higher

on the Escape/Stimulation factor than those born outside Canada. Par-
ticipants born outside Canada scored higher on the Social Welfare and

External Expectations factors than those born in Canada.

(iv) Age, Sex. Age correlated positively with Cognitive Interest,
‘indicating that older participants were more interested in knowledge for its
own sake than were younger participants. . Women scored higher than

men on the Escape/Stimulation factor. These findings are compared with
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those of Morstain and Smart (1974) and Boshier (1976) in their examin-

ations of group differences in expressed reasons for adult education

participation by age and sex in Tables 27 and 28.

TABLE 27

COMPARISON OF FINDINGS CONCERNING RELATIONSHIP BETWEEN

AGE AND E.P.S. FACTOR SCORES

Morstain & Smart

Boshier

This Study .

Younger People

Younger People

Younger People

Escape/ tended to score no relationship scored signifi-
Stimulation | higher than cantly higher
older people than older people
Social scored signifi- no relationship tended to score
Welfare cantly higher higher than older
than older people
- people
Cognitive tended to score tehded_to score scored signifi-
Interest higher than Tower than cantly lower
older people older people ‘than older people
(v)

‘Course Enrollment.

Participants in the Yoga class scored

highest on the Escape/Stimulation factor and participénts in the

“discussion group scored highest on the Social Welfare factor. This

finding

suggests that a relationship exists between course content

and motive for attending, since the Yoga class content was escape
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|  TABLE 28
COMPARISON OF FINDINGS CONCERNING RELATIONSHIP BETWEEN
SEX AND E.P.S. FACTOR SCORES

Morstain & Smart Boshier |  This Study
Women Women Women
Escape/ scored the same as | tended to scored signifi-
Stimulation men ' score higher| cantly higher than
' than men men
Cognitive tended to score tended to scored the same as
Interest higher than men score higher | men
than men

oriented and the discussion group dealt with social ré]ationships.
However, Boshier's (1976) study of E.P.S. factor scores by subjett en-
rolled showed many reasons for enro]1hent unrelated tc the course
content, prompting Boshier to conclude that inferring motives con the

basis of course content is a dubious undertaking.

DISCUSSION AND IMPLICATIONS

Even though a new night centre was cpened in the midst .of a low
socio-economic neighbourhood, and efforts Were made to create a friendly
image, it failed to attract significant numbers of participants who had

the low socio-economic characteristics indigenous to those of the target
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‘population. The new centre failed to attréct the clientele towafd
whom it was directed. The summary of results of this study indicates
that the centre attracted only an elite stratum of thé target poou-
1atibn. The centre atfkécted people 1ivin§ in the neighbourhocd who
most 1ike1y had more fdrma] education, were engaged in a prestigious
job,'had been born in Canada and spoke English ét home..

As has been shown in previous studies, of all the socio-ecoromic
variables, amount of formal schooling holds the gregtest influence on
whether a person will participate in adult education. Therefore, the
dramatic disparity in level of education aéhiéved by the target area
participants compared with the target area popd]ation is particu]af1y
. worthy of note. | While 64% of the target area population fai]ed to
tomp]etebhigh school, only 23% of the taréet participants were in this
category.t Congruent with this finding (for reasons discussed earlier)
is the disparity between the proporféon of target participants (21%)
and target'population (10%) engaged in prestigious occupations. In
Canada, high schoo1 graduatidn_is a prerequisite for most academic and
vocational advancement. People who graduate from high school are better
equipped td make chbices about their life's plans, wthé those who do
not, are more likely to be subject to chance or the whim of opportun-
ity. The ability to make choices and to feel in control of one's
self and environment is related to_seif,concept, which, many suggest,
mediates attitudes and actions (Boshier, 1973, 1976; Farmer, 1972; James
and Jongeward, 1971; Patterson, 1973; Rogers, 1961, 1969). Assumptions

concerning self concept are most prominent in Knowles' (1974) descrip-
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tion of andragogy, a term meaning edﬁcaffbn for adults.

Andragogy iS'predicatéd upon the fact that an adult learner's
self concept is rooted in his/her pasf experiences (Knowles, 1974).
Assumptions underlying andragogy have enabled adult educators to plan
programmes designed to meet needs of "1ffe-space motivated partiéi-
pants " (Boshier, 1976, p. 2) whoée positive-self concept, derived
from years of gratifying experiences, motivates him/her to seek fufther
fulfilment. These people represent a small percentage of sociéty.
Adult educators haVe not dealt with the needs of the great majority
whose negafive self concept is circumscribed "by his own definition of
his situation" (London, 1963, p.4 ). This situation, likely to have
developed out of an unhappy school experience, includes a negative
attitude towards class rooms and schools, (thoﬁgh not necessarily to-
wards education), poor verbal skills, Concern about coping with life's
:demands and a need for peer conformity. | |

Boshier has suggésted this 'distance' between lower socio-
economic participantsvand typical adu]t‘education institutions can be
operationalized using the notion of 'congruehdé‘. Relevant to
present purposes is the notion "Persons manifesting self/institution
congruence are_significantiy more inclined fo participate in adult
education than persons manifesting self/institution incongruence" (Boshier,
1973, bp. 18); It is unlikely that the typical non-participant could
feel self/institution congruence sitting in a class foom, without
support of friends, béing talked at by a teacher Having good verbal

faci]ity, about a subject of general interest.
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Johnstone and Rivera (1965) concluded in their study that the
lower third of the population fn,soéio;economic status have a negative
attitude'towards education. They turn t0'a8u1t education to 1earh
skills required to éopé with neceSs%Efes.of everyday living. As
people ascend the socio-economic ladder, they become more interested in
education for the use of leisure time. |

| Many_adu]t educators have suggested that people in the lower
socio-economic groups do not participate ih adult education because it
is 'incongruent' and poseé a threat by loosening group se;urity and
inducing a fear of failure. Therefore, they propose the development
_of nonthreatening strategies by using estab]ished patterns of interaction
to reach these people (Boggs, 1974; Douglah, 1970; Havighurét, 1964;
Kuhlen, 1963; London, 19705 Miller and Riessman, 1961; Pollard, 12743
Stanley, 1972).
| Incongruence between the manner of advertising the new centre
~and the life style of the typical target resident may have reduced the
effectiveness of the public relations attempt. Most likely the typical
target resident did not read the newspaper advertisements, nor the
flyer, did not hear about the new centre from nonparticipant friends
and co-workers and did not frequent places where posters appeared.

Adult educators now generally recognise they must employ methods,
techniques and programme planning principles congruent with the needs
and expectations of their target clientele.  For examples, Knowles
(1974, p. 371) déscribes planning a university graduate curriculum

based on the notion that, as people develop, their self concept shifts
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from dependent to self directiné, their accumulated personal expériences
and readiness to 1éarn becomes increasingly influenced by developmental
tasks. Similarly, Freire (]972);whovhas devoted efforts to teaching
illiterates, grounded His approach in the assﬂmption that peop]é have the
capacity to recreate their self image by using critical inte]]i-A
gence to think through and éope with.prob]ems (Favrmer, 1972; Londop, 1972,
Stanley, 1972; Griffith, 1972). Knowles (1974, p. 155) recommends
Community Development as‘the vehicle for obtaining educational objectives
through personal and community problem solving. Freire used Comnunity
'Deve1opmént in a process he labeled 'Conscientization', to move students
from illiteracy énd oppression to literacy and freedom through total |
involvement in tﬁeir own situation. Ffeire considers that thévoppressed
c]aés of people is not limited to' the disadvanfagéd, but includes every-
one who feels they have lost meaning in 1ife and control of their own
destfny. Thus, the unemployed aerospace engineer requiring updéted
technical skills, the homebound housewife, the retired pensioner and the
high school dropout couid qualify as 'oppressed’ within Freire's
definition. |

| Ideé]]y, children would develop a need for 1earning at home .
and at school during their first developmental period, in which case,
they would devote much time throughout their lives to satisfying this
need through 1ife long learning. Since this rarely happens, it ié
necessary for adult educators to 'hook' people af what Kuhlen (1963)
terms their "critical period of motivationa]_change", or Havighurst

(]964)'ca115 their "decade of dominant concern". Adult educators today
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seem to be unanimous in supporﬁing some kind of_deVe]opmentaT approach
to design and delivery of adult education. It séems that at present,
experimental projects to test these assumptions are required.

For example, adVertising an adult education programme aimed at
pédp]e in the 1ow socio-economic.class might be more effective if
visible on posters, beer cans, and match folders in neighbourhood
pubs, or on spot commercials of football and hockey telecasts, than
in:newspépers or flyers which people with poor reading skills ignore.
~ Holding an add]t education activity in the neighbourhood bingo hall
(and following the ‘class' with freé bingo), the neighbourhood pub
(and serving one or two free beer) or the home of a relative or close
friend (énd following the 'class' with a party) mighf be’congruent
to those for whom adult education Tooms as a threat. These settings,
besides being 1es$ threatening than a school building, may satisfy
two of the three needs expressed in this study by participants with
the teast formal education, that is, the need for Escape/Stimulation,
a break from the monotony of daily routine, and the need for Social
Welfare, improved social relationships. 4

Beéause people in the lTower strata of society usually have poor
language and reading skills, a negative attitude towards school, and
experience feelings of threat, it would appear that the format and
content of adult education programmes should be based on déve]opmenta]
task and experiential learning concepts. Teachiﬁg néw immigrants
English can be accomplished in partitipants'kitchems where they share

cooking skills. In an area of young.families, courses dealing with
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the changing parent-child, schoo]—chj1d, peer-child relationships éan
be fun using role playing and games. .. Where employable skills need
upgrading; the neighbourhood garage“br factory can be the site for

“demonstrations and practice.

CONCLUSIONS

This study attémpted to evaiuate the effectiveness of a new

" .night school centré opened in the midst of a Tow socio-economié neigh-
bourhoed for the purp0se of invo]ying residents of the area in adult
education. Thé centre was located in a secondary scheol, and cffered
noncredit courses of general interest. In advance of its opening,
aftempts were made to publicize the new centre to a11 living within the
secondary school district; during and following the opening, attempts
were made to create a friend1y atmosphere in the school. Fifty percent
of the participants enrolled in the new centre did live in the
neighbourhood.  However, the results of this study show that they
represeﬁted the socio-economic elite. An examination of their socio- ,
economic and motivational characteristics indicated that these resem-
bled more closely characteristics of the participants coming to the
centre from a]l_other parts of the city than the characteristics of

the general neighbourhood population.
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_ The failure of the centre to attract the clientele for whom it
was intended may héve been due in some measure to lack of time in ’
preparation. Without benefit of.any kind of survey, except census
tract data, it waé impossible to know about the felt needé and concerns
of people living in the area, nor about their attitudinal or language
1imitat16ns} Adult educators attempting to reach thé presently un-
reachable most 1ikely hold basic assumptions about the nature of péop]e
which include an ability to change and solve problems. In order to
act on this assumption it is necessary for the adult educator to find
out what the prospective pérticipant would like to change. .In the case
of the centre studied, it would have.been helpful to'anw if, in fhe
community, theré'was a need for courses 1eadihg to high schoo]‘graduation,
upgfading of particu]ar employable skf]]s, English instruction, ethnic
activitfes, recreational actiQities, or a forum for confronting community
problems.

With knowledge of the prospective clientele's interests and
attitudes, together with an understanding of percepfions common to most
Tow socia]vstratum people, the adult éducator can more effectively plan
a situation'most conducive to involving the participant in his own
~learning process.  This involves bound]esé CreatiVity. Knowles (1974,
pp. 129-132) describes the design of adult education programmes as
- being an art form, with the édu]t educator the artist. 'Hopefu]]y, this
‘view holds more truth than London's accusation that "adult educators

have a trained incapacity to serve the disadvantaged groups in society"
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(1972, p. 27).  Extensive testing of current adult education thedries,
usfng innovative modes, which respond to knowledgeable assessment of a

clientele's éituation, might bring the benefits of adult education to
the majority of the people in our sdciefy who are presently classified

as unreachable.
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98
METHODS OF ADVERTISING

The usual method for announcing Community Education Services
night classes in Vancouver is through a multi page advertisément in
the daily newspaperé. The advertisement Tists the night school centres
with the courses offered at each. Since this centre was new, and
located in an area where the surrounding population was not likely
to be adult education oriented, the author was sceptical about the
chances of people in the target area consulting or even ndticing the
newspaper advertisement. Hence, the author sought ways for creating
in the community awareness of, and hopefully, enthusiasm for the new

night centre through:

1. circulating, using postal walks, an illustrated
_desﬁfiptive flyer to the 1500 residents 1living closest
to the centre; |

2. submitting copy for a feature értic]e to the communfty
bimonthly newspapers; —

3. submitting copy for the daytime school's newsletter to
parents;

4, heeﬁing with the chairpersons of the daytime school's
Community Assistance Club, an extra curricular éctiv-
ity for the students. The students responded enthusias-
tically to Tearning of the night school centre and

initiated plans to advertise the centre on their local



radio time, through their bulletins and on posters in
the community."They further voTunteered to serve as |
guides for the first few nights and to organize a
coffee and do-nut sale at each sessidn;

meeting casually with the school's daytime staff to
talk about the night centre; and

contacting daytime teacher coordinators to advise them
of courses relevant to their teachers and/or parents

of students. .-
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Tupper. We are not asking for your name. The honest information you

. SURVEY QUESTIONNAIRE - ADULT EDUCATION STUDY

10

This questionnaire will help us in making our future plans at

give us will be the most helpful.

W N —~
. - .

10.
11.
12.
13.
14.
15.
16.
17.

What course are you taking at Tupper?
Have you ever attended Night School classes before? Yes  HNo
If so, at what school? in what year? name of course

Have you ever taken adult courses sponsored by other institutions?
 (Example - Church, Community Centre, 'Y', etc.)

Yes No _

If so, at what place? in what year? . name of course?
Do you have children attending»Tupper now? Yes No

Do you have children who attended Tupper before? Yes No

Do you have children who will attend Tupper- in the future?
’ Yes . No

What fs.your address?

How many years have you 1iVed at this address?

How many years have you lived in Vancouver?

How many years have you Tived in Canada?
What is your age?

In what country were you born?

What language do you most often speak at home?

Are you a female? or a male?

Are you married? Yes ' ' No




18.
19,

20,

21.
22.
23.
24.

25.

What was the last grade you completed in school?

Do you'work for a salary full time? part time?

102

don't work?

What is your occupation, that is, what kind of work do you do?

How did you first Tearn about your course at Tupper?

In the advertisement in the SUN or PROVINCE paper?

In THE MOUNT PLEASANT MOUTHPIECE?

The yellow leaflet received throtugh the mail?

The leaflet brought home from school by your child?

On the radio?

Through a friend?

Other ways?

How many minutes does it take you to travel to this class?
How do you travel to class? car ___ bus walk __ other

Have you attended other kinds of schools?
(Example - secretarial, mechanical)

School Year attended

‘Course

How many meetings or club activities do you usually attend in a
month?
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EDUCATION PARTICIPATION SCALE

We're excited by our new Community Education Centre at Tuppef.
We want to make it even better. You can help us do this by answering
this questionnaire. We're not asking for your name so that you canﬁ
feel free to answer truthfully. There are no right or wrong answers.

Only your Honest response can help us.

Like everyone else here, you have a reason for coming, maybe
several reasons. We'd like to know what these influences are. This

will 'help us to make future plans for Tupper night classes.

‘Read each statement carefully and then circle one of the numbers,
-9 if the statement describes 'very much influence' on the reason for
your being here, 7 - much influence, 5 - moderate influence, 3 - little

influence and 1 - very little influence.

Each time you turn a page, look at the top. The 'very much

influence' is sometimes on the 1eft,'sometimes on the right.

If the amount of influence on your reason falls between two

numbers, you may circle the * between them.

There are reasons described on the front and back of each

page.

Please begin. We do appreciate your taking the time to help

us.
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Very much Much Moderate Little Very little
influence: influence influence influence influence

1. To seek knowledge :
for its own sake 9 * 7 * 5 * 3 * 1

2. To share a common
interest with my :
spouse or a friend 9 * 7 * 5 * 3 * 1

3. To secure
professional
advancement 9 - * 7 * 5 * 3 * 1
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Very little Little Moderate Much. . Yery much
influence influence influence influence influence

4, To become more
effective as a
citizen of this :
city 1 * 3 * 5 *x 7 *x 9

5. To get relief :
from boredom ' 1 *x 3 * 5 * 7 * 9

6. To carry out
the  recommen-
dation of some , :
authority 1 * 3 * 5 * 7 * 9
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Very much Mcuh Moderate Little  Very little
. influence influence influence influence intluence

7. To respond to the
fact that I am
surrounded by
people who con-
tinue to learn 9 * 7 * 5 * 3 - *x ]

8. To satisfy an :
enquiring mind -9 * 7 * 5 * 3 * 1

9. To overcome the
frustration of
day to day , _
1iving 9 * 7 * 5 * 3 * 1



108

Very little Little Moderate  Much Very much
inf]uence influence infiuence influence influence

10. To be accepted
by others 1 * 3. * 5 * 7 * 9

11. To give me
higher status o
in my job ' 1 * 3 * 5 * 7 * 9

12. To supplement
a narrow
previous
education ' 1 * 3 ¥ 5 * 7 * 9
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Very much Much Moderate Little Very little
influence influence influence influence influence

13. To stop myself .
becoming a '
"cabbage" 9 * 7 * 5 * 3 * 1

14. To acquire
knowledge that
will help me
with other
educational
courses 9 * 7 * 5 * 3 * 1

15. To fulfil a
need for person-
al associations _
and friendships g * 7 *. 5 * 3 * 1
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Very Tittle Little ~ Moderate  Much Very much
influence 1influence 1influence influence infiuence

16. To keep up with
competition 1 * 3 * 5 * 7 * 9

17. To meet members
of the opposite A
sex 1 * 3 * 5 * 7 * 9

18. To escape the
intellectual
narrowness of :
my occupation 1 * 3 * 5 * 7 * 9



1

- Very much Mdch Moderate Little Very little
influence influence 1influence influence 1influence

19. To participate
in group ' _
activity 9 * 7 * 5 * 3 * ]

29. To increase my
competence in -
my job 9 * 7 * 5 * 3 * 1

21. To gain insight
into myself and
my personal .
problems 9 * 7 * 5 * 3 * 1
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Very little Little Moderate  Much “Very much
influence 1influence influence influence influence

22, To help me earn
a degree, diploma
or certificate 1 * 3 * 5 * 7- - * 9

23.  To escape
television ' 1 * 3 * 5 * 7 * 9

24.. To prepare for’
service to the
community _ 1 * 3 * 5 * 7 % 9
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Very much Much Moderate Little Very little
influence 1influence influence influence influence

25. To gain insight
into human
relations 9

26. To have a few
hours away from
responsibilities

27. To clarify
what I want to
be doing 5
years from now



28.

29.

30.

To become
acquainted
with con-
genial
people

To provide a
contrast to
the rest of
my life

To obtain some
immediate
practical
benefit

Very Tittle Little

influence
1 *x
1 *
] *

infiuence
3 *
3 *
3 *

Moderate
influence

Much
influence
7.
7 *
7 *

114

Very much
influence
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Very much Much Moderate Little Very little
influence influence influence 1influence influence

~31. To get a break
' in the routine
of home or .
work v . 9

32. To improve my
ability to
serve mankind _ 9 * 7 * 5 * 3 * 1

33. To comply with
my employer's
policy 9



34.

35.

36.

To keep up
with others.

To improve my
social relation-
ships

To carry out the
expectations of

- someone with _
formal authority

116

Very little Little Modérate Much Very much
influence influence 1influence influence influence
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Very much Much Moderate Little Very little
influence influence influence influence influence

37. To take part in
an activity
which is customary
in the circles in
which I move 9 * 7 * 5 * 3 x 0 ]

38. To meet some

formal require- ~
ments 9 * 7 * 5 * 3 * 1

39. To maintain or
improve my social :
position ‘ 9 * 7 * 5 * 3 * 1
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Very little Little Moderate  Much Very much
infiuence influence influence influence influence

40. To escape an
unhappy . v ,
relationship 1 * 3 * 5 * 7 @ % 9

41. To provide a
contrast to my
previous o
education 1 * 3 % 5 * 7 * 9

42, To comply with
the suggestions S
of someone else 1 * 3 * 5 * 7 * 9 -
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Very much Much Moderate Little Very little
influence influence 1infiuence 1influence influence

43. To learn just
for the sake
of learning 9 * 7 * 5 * 3 - % 1

44. To make new _
friends 9 * 7 * 5 * 3 * 1]

45. To improve my
ability to
participate
in community :
work 9 * 7 * 5 * 3 * 1
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Very little Little Moderate  Much Very much
influence influence influence influence influence

46. To comply with the
fact that people
with status and
prestige attend
adult educaticn
classes 1 * 3 * 5 * 7 *

(X

47. To comply with
instructions from
someone else 1 * 3 * 5 * 7 * 9

48. To assist me when :
I go overseas 1 * 3 * 5 * 7 * 9
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FACTOR 1

ESCAPE/STIMULATION

Individuals scoring high on this factor have a need to break

away from the tedium of their everyday activities and rasponsibilities.

E.P.S.
Item

18
15

23
29
a4
13

5

28
19
26

9
3

To escape the intellectual narrowness of my
occupation '

To

fulfill a need for personal associations

and friendships

To
To
To
| To
To
To
To
To
To
_ To

escape television

provide a contfast to the rest of my life
make new friends |

stop myself becoming a cabbage

get relief from boredom -

become acquainted with congenial people ,
participate in group activity

have a few hours away from.responsibilities
overcome the frustration of day to day 1iVing

get a break in the routine of home and work

Contribution
“ fo Factor

-42
~42

-49
-55
-57
 -58
-60
-63
-68



professional or vocational competence

FACTOR II

PROFESSIONAL ADVANCEMENT

Individuals scoring high on this factor are seeking greater

advancement.
E.P.S.
Item
3 To secure profesgiona] advancement
20 To increase my competence in my jpb
11 To give me higher status in my job
27 To clarify what I wantvto be doing five
years from now
22 To help me earn a degree, diploma or
certificate
38 To meet some formal requirements
14 To acquire knowledge that will help me
with other courses
16 To keep up with competition
33 To comply with my employer's policy
12 | To supplement a narrow previous education
3 |

To keep up with others

with a veiw to occupational

Contribution
to factor

74
71
70
65

64
57

55
53
49
48
40
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FACTOR III

SOCIAL WELFARE

Individuals scoring high on this factor indicate a need for

improving their social relationships, gaining insights into personal

problems and participating in communal affairs.

E.P.S.
Item

24

21 .

35
25
45

32

To prepare for service to the Community

To gain 1ns1ght into myself and my personal
problems

To become more effective as a citizen of
this city -

To improve my social relationships
To gain insight into human relationships

To improve my ability to part.c1pate in
community work

To improve my ability to serve mankind

Contribution

to factor

-50

=51

-55
-57
-64

- -66
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FACTOR IV

EXTERNAL EXPECTATIONS

Individuals scoring high on this factor indicate a need to

fulfill the expectations of others.

E.P.S. | ~ Contribution
~ Item : ' to factor
47 To comply with instructions from someone else 65
6 To carry out the recommendation of some -
authority 59
36 To carry out the expectations of someone with
formal authority ' 59
42 To comply with the suggestion of someone else 56
40 To escape an unhappy relationship - 48
46 To cemply with the fact that people with status
~and prestige attend adult educaticn classes 46
39 To maintain or improve my social position 40
FACTOR V

COGNITIVE INTEREST

‘Individuals scoring high on this factor are seeking to satisfy
an inquiring mind.
8 To satisfy an inquiring mind : -53
1 To seek knowledge for its own sake -57

43 To learn just for the sake of learning -57
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SURVEY QUESTIONNAIRE - CODING SCHEDULE

ADULT EDUCATION STUDY

Column  Questiom | ‘ ‘ Code

1,2,3 I.D.

7 1 Course in which enrolled: Auto Mechanics
Children-Challenge
French
Guitar
Ihcome Tax
Spanish
Stitchery
Woodwork ‘

O 0O N OGO B W N~

" Yoga

—

8 2 Attended night school before: yes

N

_ no
9 3 When attended night school
for first time: never
Sept. '74
'73-'74
'72-'73
'71-'72
'70-'71
'69-'70
'68-"'69
167-'68
Before '67

O O ~N O & W N - O

10 - 3 When attended night school
- most recently: never

 Sept. '74
'73-'74
'72-'73

W N -~ O



Column

Question

N

12

13

14

'71-'72
'70-'71
'69-'70
'68-'69
'67-'68
before '67

4 Attended other institutions
before: - yes.
no

5 Which institutions: no response
none '
church
IYI
vocation related

private -
interested related

community centre

5 When attended for first time:
never
Sept.'74
'73-'74
'72-'73
M1-72
'70-'71
'69-'70
'68-'69
'67-'68
before '67

5 When attended most recently:

| ' never
Sept. '74
'73-'74
'73-'74
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Code

W 0 ~N O O b

N

W 00 N Oy 0 B W NN~ O

N N - O



Column

Question

15 3&5
16 6

17 7

18 8

19 9

20 9

21

22 10

'72-'73
'71-'72
*70-'71
'69-'70
'68-'69
'67-'68
before '67

Total number of courses taken: as listed
9 and more

Children attending‘Tupper.now: yes
' no

" Children attended Tupper before:

yes

. no
Children will be attending Tupper:
- yes

no

Address - Living in Tupper area - no response

Census Tracts 19,30,32,33,
37,38 Tupper area

. West of T. area
East of T. area
South of T. area
North of T. area

Number of blocks from Tupper school:
no response

99 and over

Length of occupancy in present
home: no response

(01 includes up to 1 year)
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Code

T P Ny =

00

01-98
99

00
01-99



Column Question

24 10

25 1
26

27 1
28 12
29

30 12
31 13
32

33 13

Length of occupancy in present home:

Years 1living in Vancouver:

Years living in Vancouver:

Years in Canada:

Years in Canada:

Age:

Age:

no response
less than 1 year

C1-2 years

3-5 years
6-10 years v
over 10 years -

no response

no response

less than 1 year
1-2 years

3-5 years

6-10 years

over 10 years

no response

no response

less than 1 year

1-2 years
3-5 years
6-10 years

over 10 years

no response
years

no response
20-29 years
30-39 years
40-49 years
50 year & over
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Code

00

Q1 & W N -~

00

01-99

O H_Hw N - O

00
01-99

ST BWw N~

01-99

W N~ O



Column Question
34 14
35 14
36 14
37 15
38 16

Where born:

Immigration:

Place of birth:

Language spoken at home:

Sex:

no response.
inside Canada
outside Canada
no response
didn't immigr.

- immigr. before '45
immigr. after '45

no response
Canada

Br.Isles,U.S.,
N.Z.

' Netherlands (2)

Switzerland (1)
Germany (1)
Italy (1)
Czech. (1)

 Hungary (1)

Yugoslavia (1)
China (6)
Hong Kong (4)

“India (2)
‘Uganda (1)

Phillipines (2)

_ Other-Korea

Venezuala (1)

~ o response

English
Other

no response
male
female

N -~ O

[ASJE oV B e



Column

Question
39 17
40 18
41 19
42 19
43 20

Marital status:

Work for salary:

Occupation:

(as per census
tract categories)

Occupational status:

How learn about Tupper

night school:

no response
married
single.

no response

work full time
work part time
don't work

no response
managerial
teaching
medicine & health

engineering &
math

(includes social sc.,
religion, arts &
recreation)

product fabri-
cation

service

® housewives

clerical & sales
student

no response
prof., tech.
managerial
clerical, sales
unskilled
skilled

housewife,student,
retired

others

Sun or Province

Mt. Pleasant
Mouthpiece

Code

W N == O W NN~ O N~ O

N ~ O W 0 N oY

[ B~ R O )

~N O



Column Question
44 21
45
46 21
47 22
48 23

Travelling time in minutes:

-Travelling time:

Mode of travel

Last grade completed
(Since question asked
about school, information
about university is
ambiguous, hence use
grade 12 as cut off)

yeliow flyer

TCAP flyer

inquiry to school
board

friend

no response

no response

1-9 minutes .
10-19 minutes
20-29 minutes
30—39 minutes

40 minutes &
over

no response
car
bus

walk

no response

,gfade 7

grade 8
grade 9
grade 10
grade 11

grade 12
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Code

0
01-98

99 &
over 99

0
1

o AW N



Column Question

49

50

23

24

25

Level of education

*Due to small number completing
grades 9,10, without or with
additional training, these
categories were put together,
as were grade 11 and grade il

with training

**(training includes courses
taken at licensed secretarial

or vocational schools)

: Number of meetings and club
activities

no response

~less than gr.9

*grades 9,10.
grades 9,10 with
training**

grade 11
grade 11 with
training

grades 12, 13

grades 12,13 with
training

some . univer.

univ. degree

none

one

two -
three-six
seven & over

(Yol

W NN = O
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1

CATEGORIES OF OCCUPATIONS AND DESIGNATION OF PARTICIPANTS

ENGINEERING - includes occupations in Natural Sciences, Mathematics,
Religion, as well as art1st1c and literary related

occupations.
Architect Comnercial Artist .
Clergyman Graphic Artist
- Draftsman Research Analyst
-Engineer Structural Designer
TEACHING - Elementary School Teacher
Professor
Teacher
HEALTH - Dental Assistant Medical ;Receptionist
' Dental Recepticnist Physiotherapist
~ Dietician Practical Nurse
Laboratory Technician Registered Nurse
. CLERK, SALES Accounting Manpower
- Bank Teller Partsman
Bank Clerk - ‘ Purchasing Assistant .
Department Manager Salesman
Data Processing Secretary
Food Checker - Stenographer
Immigration Enforcement Statistics -
Legal Secretary : Store Clerk-
~ Library Clerk Switchboard Operator
Office Worker Typist

PRODUCT

FABRICATION - includes occupations related to Farming, Fishing, Hunting,
‘Forestry, Logging, Mining, Gil and Gas Field Work, Process1ng,
Machining, Repa1r1ng, Construction Trades.

Appliance Repair Cable Splicer

Auto Body Work Construction

Photography Processing Electrical Techn1c1an

Cannery Technician

SERVICE - includes Transportation.

Bus Driver Hospital Worker

Cook Housekeeper

Cook's Helper Janitor

Day Care Worker ' Restaurant

Hair Stylist Truck Driver
Waitress

]C]assified according to Census Tract Data, and ranked in accordance with
Blishen's Scale.



