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ABSTRACT

After immigrants haul bags from the luggage carousel, hail a cab and sally forth
to temporary accommodation in Vancouver, they find life here is not the same as at their
recently departed home. There have been many attempts to study “culture shock,”
“identity-in- transition,” or other changes experienced by immigrants. In many studies
the person-in-transition is interviewed or completes questionnaires. Whilst useful, these
studies often mask deeper structures, dilemmas and other conflicts lying beneath words

used to describe identity conflicts.

This study was designed to remedy this limitation. The problem and
methodology was informed by theory derived from art therapy, cross-cultural
psychology, adult education and the psychology of identity. Art therapy was central to
the analysis performed on data provided by three participants. The other theories helped

shépe the conceptual framework.

*The goal of the study was to better understand internal conflicts experienced by
people in transition. It was not a study of immigrant settlement. Rather, the purpose was
to explore meanings, blocked by language. The methodology was an artistic process
which unmasked relevant emotion and provided a visual record of change. The purpose
was achieved by chronicling the experience of two immigrant women and myself as a

gay man. The stories of these people became fundamentally and profoundly related.

Paintings were produced over an eight week period. Each artist’s statement about
their own creative projects was included as a second source of data. The paintings were
interpreted in accord with models and procedures derived from art therapy. The results of
this study stem from a thematic interpretation of the symbolic images and words

incorporated by each of the participants.

All participants experienced a sense of social invisibility or “strangeness.”
Dufing the eight week period each participant appeared to (and confirmed that they)
developed a more inclusive world view. They spoke of their ability to accept change, to
embrace others, to attempt new projects. The concept of “home™ as source of grounding
was critical. However, they also spoke about “colliding” with others. Numerous minor
themes were also disclosed. As well, the author showed the strengths and limitations of
using artwork as “data.” In general, the decision to have people paint their lives was

amply rewarded by the richness of the data derived.



This was a study of two recently arrived immigrants and one gay man. However,
in the future both the conceptual approach and methodology could be applied to other
forms of identity “discontinuity” or upheaval experienced by people crossing boundaries,
For example, there are issues pertaining to sexuality, class, race, gender and other

matters that beg for this kind of attention.

Art can inform, teach and record. Other artistic processes need to be explored,
such as theatre, music, dance, sculpture, and still art forms. When people move among
cultures they rarely study their experiences. Rather, they learn in nonformal and informal
settings. It would be instructive to use art to study these learning processes. In the
postmodern state numerous borders are collapsing. People are expected to cross them

with minimal fuss and few casualties. Learning helps the border crossing process.

Adult educators are probably less wedded to words (such as in lectures) than
other branches of education. Hence, using art should not pose an enormous challenge.
The notion of the complete learner takes 611 a profound significance when art is used. At
the dawn of the 21* century it would be useful to determine the extent to which art brings
into consciousness dimensions of the adult learner usually concealed in more traditional
class settings. The use of art challenges the hegemony of talk therapy or talking heads as
teachers. It embraces emotional and intuitive learning. Both, potentially, are powerful

and key future areas of adult education research.
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PREFACE

Welcome to a highly personal document involving a small group of disparate
people journeying together along different paths. Paths that intersect for a brief period of
time during a community painting/paint therapy program. Among this group you - yes -
you looking down upon these pages - these words - will journey with us. We will
experience laughter, tears, frustrations, successes, failures. These experiences may be
limited to what has been described within this thesis, but, hopefully it will spark
reflection upon your own experiences and tap into emotional expériences you see as
being similar to those described by the study participants. This sounds ominously like,
you guessed it - life.

This Master’s thesis, and the study it recounts, involves cross-cultural transitions
and identities navigating cultural borders. These journeys are between Australia and
Canada, as well as Taiwan and Canada. I also explore my identity through reflecting
back while navigating among four themes which have profoundly shaped my sense of
self. While travelling back and fdrth across these margins of difference, you, the reader,
will experience and reflect, while turning the kaleidoscopic tumbler of your identity. In
order to best illustrate this process you and I will be embarking upon this journey
together.

You have already found the Table of Contents, which will help when following
my description. The paper is divided into ten chapters. Each of these sections stand on its
own, in large part. Yet, the chapters also “speak” to one another as well. As seems to

have become a habit within the world or reading books, one may feel that it is best to
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read each chapter sequentially. This is not the case. With the exception of reading the
first chapter before the others, the rest of this thesis can be read in any order you wish,
depending upon your interests.

The issue this thesis explored was the internalization or meaning attributed to the
experience of culture shock by two women recently arrived in Canada. The relevance of
this transitional period upon the two participants was “mapped” through a trail of
paintings-as-footprints they produced over time. The intention was also to bring to light
experiences of the originator of this study as he experienced the newness of a same-sex
relationship which began over the Internet. The two gay men (author and partner) were
4000 miles apart; painting was used to better understand how they came together and
began a committed relationship.

Because of the use of creative and artistic processes, the actions of the
participants within this study were a mixture of conscious and unconscious thought and
feeling; both beihg required in order to give the image placed upon their paper depth and
significance. You, the reader, rather than being a passive onlooker standing among the
shadows of the pages, will become a “mirror” through which the different parts of this
thesis will become reflected - your mind becoming the “paper” upon which var_ious
etchings, hopefully, will appear. You have walked into the central position within our
unfolding investigation! Exciting isn’t it? Perhaps a picture would help here. It would

look something like Figure one.
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Figure 1: How this study and thesis can work in relationship with you

L&A V')
% @
Study Images -’ Thesis Words -’ Your Reflections

Interconnectedness of Three Components

Because of the way this thesis has been structured, all tables, figures, samples of
study materials, and diagrams will be included directly into the text, eliminating the need

for appendices. A reference list (Chapter 10) appears at the end of the thesis.
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I dedicate this to my mother, “Miss G.”, who emigrated, with her twelve
brothers and sisters, from Jamaica forty years ago and with much good fortune married
my father in a time when attitudes in Canada were somewhat harsher toward
intermarrying. [ dedicate this to your courage, your grace, your love and to your deep,
enduring friendship.

And, lastly, I dedicate this to “Orchid”, Vin, the love of my life who emigrated
from Cape Breton to Vancouver in order to begin our lives together, forever.

“If you knew how much this moment means to me, and how long I have waited
for your touch. If you knew how happy you are making me, I have never thought I would

love anyone so much. Feels like home to me. Feels like I am on the way back to where 1

came from. Feels like home to me.”




CHAPTER ONE
WISHING FOR A GARDEN

Overarching Question

How do “social strangers” come to understand the meaning of their
“identities- in-transition” during the experience of reflection during an eight week

painting workshop?

What has prompted my study of the phenomenon described above was sparked by the
transitions and socialization of my mother (and her 12 siblings) during her move from Jamaica in
the early 1950’s. Canada was a member of the British Commonwealth, just like the emerging
nations in the Caribbean and Africa. Canada had decided to becomé a ‘big sister’ to the English-

and French-speaking Caribbean, so this country, Canada, was seen as non-threatening:

....it had no colonial designs, unlike Britain, and it was not a military power seeking to
dominate the region, unlike the United States, with its military bases scattered all over
the region. And Canada was seemingly, a virgin country, with none of the violence we

heard about in New York, Detroit, and other major U.S. centres (Foster, 1996, p.46).

There were minimal offerings of cross-cultural programs available, then, to help adjust to
Canadian society and culture. It was assumed that all immigrants would become assimilated into
mainstream “Canadian” (here meaning white, North and Western European, male, straight,
middle class) culture. To hold up a distinctive Canadian culture remains problematic because this
country is made up of scores of different immigrant populations, each with their own response to
'their adopted homeland. My mother, along with her brothers and sisters were sent, by her
parents, to Canada to get away from social, economic, and political instability in Jamaica. What

many immigrants of the time faced has been described through a volume of narratives collected

by Canadian historian/ethnographer/author, David Broadfoot in his book, The Immigrant Years.




Most newcomers knew very little about Canada, and what they had been told by harassed
Canadian immigration officials in the refugee camps of Europe was largely inadequate.
But they dug in to learn Canadian ways, realizing it was the o‘nInyay to survive the first
few years and prosper in the later ones....It was all a matter of attitudes and adjustments;
often the children of newcomersjleamed quickly and became the teachers of their elders.
Loneliness was a major problem. Not only were there no friendly faces to be seen but
there was the frustration of not being able to talk with others in one’s own language.
....Immigrants had come to Canada with the highest hopes and long-held dreams, but
found themselves in an alien land. They learned that Canadians did not much care what
happened to them, and this probably was a major aspect of culture shock. By their
indifference, Canadians indicated to immigrants that they were on their own (Broadfoot,

1986, p. 57-58).

By 1998, times had changed and; cross-cultural acculturation programs help immigrants
“integrate”/”assimilate” into Canadian society. Without acculturation programs my maternal
relatives have publicly assimilated into Canadian society. Yet in private, at home, many
traditional Jamaican traditions have been sustained, in combination with our paternal Irish
heritage. Growing up, I was fortunate to be imbued with a dual heritage as captured within our
unique “home culture”. Because my mother was such a central figure in my development, 1

identify more profoundly with her Jamaican ethnicity than with my father’s Irish background.

Newcomers thought that Canadians did not work hard enough and cited themselves as
examples of good workers. They did not think that Canadians loved their country.

enough, either, and said they loved it more. Canada suited them just fine, and they made

the most of it (Broadfoot, 1986, p. 203).




There were many immigrants who arrived at about the same time as my mother and her
family who also continue to hold similar sentiments. My mother remains one of the most strident
supporters of Canada and believes there should be a single culture. She is extremely proud of the
English heritage which imbues the histories of Jamaica and Canada, becoming extremely well
read on how her new home country came to be, particularly around the time of World War II.

She could have written this passage:

So, on Remembrance Day, every November eleventh, no matter where [ am , what [ am
doing, I go down to the Cenotaph for the memorial service. I do it for the hundreds and
hundreds of Canadian boys who died freeing [and defending Europe] and for the way
they were so good to us, helping us whenever they could [there is, also, a very strong tie
between Jamaica and Nova Scotia). I stand there with the people and I think of those
days, and I say thank God for the Canadians, thank God for this country, thank God for

deciding that T would come to Canada (Broadfoot, 1986, p.255).

The book I have drawn these quotes from, The Immigrant Years, sums up the link

between the time of my mother’s arrival to the present day. The final passage is, ideally, how 1

feel Canada can move in the future:

I know one thing now. The hundreds of thousands of immigrants who came to Canada
[specifically during the 1945 -67 time period] love this country. In fact, some of them
think that those of us who are native-born do not love it enough. True, many immigrants
still keep hold of a few ties to their homeland, such as the languages some speak at
home, the special foods they eat and the celebration of their national days and festivals.
It is their way of keeping alive the memory of other times and places: their roots. But

Canada is their home. It has become all they had hoped it would when they were crossing

the Atlantic, dreaming and wondering about the unknown land ahead. Deep in their




hearts, there is the sure knowledge and strong feeling that Canada has been good to them,
so very good. They also know how hard they worked, the hardships they faced, the
despair they knew at times; and they know they have earned the right to be Canadians. I
understand a lot more about Canada now than I did when I started this [collecting stories
of immigration from Europe to Canada in the 1945-67 time period]. I should. I had some

very good teachers (Broadfoot, 1986, p.237).

This finding of European immigrants who have lived in Canada for a long time showing
a greater life satisfaction than more recent immigrants and many native born Canadians is
reflected in the cross-cultural literature as well (Berry, Kim, & Boski, 1988). What do these
shifts from one cultural milieu to another mean for people’s identities? There are proponents who
would suggest acculturation programs are a form of social injustice because many programs are
implemented by mainstream society and their particular world views, thereby, imbuing the
education with a sense of “indoctrination” or system of oppression (Berry, Kim, & Boski, 1988;
Yoshikawa, 1988). This can place immigrants within the margins of society. This “forcible”
movement to the cultural perimeters can sefve to invalidate the identities of immigrants. If this

happens, what does this mean for immigrants and the broader society?

Opposing views may counter with the idea that acculturation programs help prepare
immigrants for new, societal norms; it is an issue of integration, surviving, adapting, and living
within new surroundings (Pedersen, 1994; Ishiyama, 1995). Do these programs intensify this loss
or marginalization of identity or do they help in harmonizing their cultural identity within their
new home and society? Do Canadian cultural socialization programs help or hinder in cross-

cultural socialization as perceived by learners who are recent immigrants? What effects do these

programs have upon immigrant cultural identities?




Research Purpose

The purpose of this study was to explore and chronicle the experiences “social strangers™
- in this instance recent immigrants and a gay man - had of culture shock as uncovered through
the creative process. Central to the narrative was that concerning one’s cultural identity as it
found itself, suddenly and traumatically, in flux. It is important to note that although I rely upon
recent immigrants as an important part of my study, I am not exploring any aspects of immigrant
settlement. I have assumed that the process of settling in Vancouver has already occurred by the

time I had met the immigrants contained in this thesis - and indeed this was the case.

The focus, with regard to newcomers to Canada, is in how they view their identities and
not the process of their settling, directly. The people, here from Australia and Taiwan, have
found places to live, found employment and have established, in a limited degree, their social
circles. It is their identities, as they reorient themselves in the new environment, I am most
interested in. This study is somewhat autobiographical with myself telling the story of how my
life has changed culturally. As a type of backdrop to the relating of these experiences I
established an art/art therapy group for a group of recent immigrants to Vancouver. As [ was
exploring the shifts to my identity, the group was exploring their own. The three sets of
descriptions involved the perceptions, interpretations, meanings, and themes surrounding cultural
identities in transition as they passed through a, relatively, intermediate length (8 weeks) painting

workshop with a two month post workshop meeting/celebration.

Method of Study

The exploration, which this study reflects, was carried out through a canvassing of the
Lower Mainland for research participants. Each prospective participant went through an initial

meeting with me to answer any questions they may have and to determine “fit” with the general

purpose of the study. This initial meeting was followed by a group meeting in order for me to




describe my objectives and canvas the group for personal objectives they wanted to realize.
Within this meeting, an initial “body painting” (see Chapter Four for a full description) was
completed as a way to establish a base line to the study and to allow the participants to become
acquainted with the painting process. Over an eight week period there were two painting
workshops per week, each four hours in length. Within each of these painting sessions the time
was carved up into three sections. The first period was for general discussion and to determine
possible themes to be explored that particular day through the creative process. The second time
span was initiated by having the group go through a visualization exercise to bring their focus
directly into the room prior to the exercise of painting. Once the visualization was completed the
group carried out art making for about two hours. This resulted in one or more paintings
concerning the theme the group had earlier identified. The final part of each meeting was a
debriefing together of what each person painted and what their picture meant for them. After
each session each participant would take their paintings home to reflect upon them and record
their thoughts to tape. Each was asked to think of two general areas while they reflected: 1) What
thoughts were they thinking while they created, and/or what was the process that they
experienced to create?, and 2) What did the painting mean to them upon reflection? Finally, two
months after the workshops were finished the group came together in a form of celebration and
as a way to bring forward any additional ideas they may have come up with as a result of the
group’s time together. Also, at that time a second “body image” was painted as a way to
delineate the end of our time together. The participants, then, reflected on any movement
between the first and second body image to determine what, if any, change in perspective had

occurred to their senses of self over that time period.

Importance/Significance For Praxis

This study explored a specific cross-cultural educational process (painting) and the

attribution of meanings uncovered through art to the learners’ broader lives. Using these




revelations, as an entry point, there was a gentle “teasing apart” of these intersecting cultural-

identities-in-flux.

The program incorporated many of the principles of art therapy. The more “universal”
aspects of identities described within these pages may resonate for you, the reader, or others
known to you, or have experienced within your own life world. Studies have been done, and
books written from educators’ points of view, to the exclusion of learner reactions with regard to
the appropriateness of the content or process dynamic (Acton, 1997; Bell, 1990; Cervero &
Wilson, 1994). These programs often are designed with the learner holding a central position.
Studies were rare which explored learners, themselves, crossing cultures (Berry, Kim, Boski,
1988; Church & Lonner, 1998; Furnham, 1989) - into their identities and their world views - to
see what is happening on a cognitive and/or affective level. If an intervention was constructed to
explore a person’s identity aﬁd its unique kaleidoscope of attributes, would this validate the
learner, allowing them to “integrate” into a new society and culture? What is their world view as
a result of this intervention? Do learners adapt or resist? What aspects of an arts-based
mediation, from the learners’ point of view, had positive/negative affects upon their identities?
Should the focus of a program be upon directively showing how to enter, accept and be an
integral part of a new society? Should the focus be upon validating the learners’ identities and
their intersections of cultures which support these identities, thereby allowing the learner to gain
entrance and purchase of the new culture in their own terms? Or should the focus contain a
combination of the prior two points? As a result of this program do learners keep their identities

intact? Do learners move to more inclusive world views?

Delimitations/Limitations Of The Study

Because this was a phenomenologically descriptive study, the results may have

resonance for individuals in similar situations. However, they cannot be projected to a larger,




specific or general population. The perceptions, interpretations, and meanings are most relevant
to participants within this study. The focus of this journey was not to generalize. Rather, the
prime concern was to maintain the highest level of authentic description and interpretation by
relying on participants’ voices. Because, both, interpretations and descriptions were restricted by
the participants’ personal histories and world views, the research process was limited by this

social situatedness.

The journey I took with the study participants, using this particular research process as
the mode of transportation, allowed the raising of voices often forced to the margins of discourse.
The attached meanings supporting these personal experiences were, also, articulated by these
people. These perceptions may resonate a reminiscent chord for some readers who may share
comparable experiences and who have attributed significance to these histories. Cross-cultural
experiences of readers may have resulted from moving from one country to another, moving from
one region to another within one country, the result of the “coming out” process ( the public
and/or self acknowledgment of one’s self as being homosexual), the result of recently retiring, or
the result of having become disabled, among many other “cultural” transitions. The uniqueness
of each of these transitions provides different sets of circumstances because of contexts and the
personalities and cultures of the person involved. To view these transitions in a similar manner
can potentially serve to essentialize the transitions as one form of change. The danger being that
if these shifts are viewed the same, it may be considered that the programming established to
address these needs will not fit appropriately and cause more harm than instill good. As a result
these educational interventions can become oppressive in their own right, despite the adult

educator wishing to assist the learner.

Another key limitation to this study was the reliance upon participants being fluent in
spoken English. This fluency could have come from either English as a first or second language.

If English was their second language, as was the case with Jasmine, there was a need, at times, to



have words and/or phrases translated from her first language because of a difficulty to translate
into English. Translations can never be exact and so those provided were an approximation of
Jasmine’s Taiwan equivalent. Because of this restriction in language, I believe that the nuance of
language has been lost. Each language relies upon a unique set of referents stemming from its
specific cultural heritage, socialization, and symbolism which often cannot be translated between
or among languages. In part, the use of art and art therapy has been used to counter some -of the
effects of this potential loss as people from dissimilar cultures endeavour to communicate among

one another.

Terms and Definitions

The defined terms, which follow, were the key concepts I found needed to be clarified.
As the study progressed additional words and definitions were included for clarification. The

following, has become the final list of terms and their definitions:

Culture: Communicable sum of inherited (meaning the experience of receiving

something from a predecessor, biologically or socially) ideas, beliefs, values and

knowledge which constitute the shared bases of social action in order for the group of

people to survive the environment within which it finds itself (Collier & Thomas, 1988;

McLeod, 1987; Pedersen, 1997; Ting-Toomey & Chung, 1996). This definition was used

to broadly encompass, not only race, colour, ethnicity, but includes, also, gender, age,

religion, sexuality, socio-economic class, type of disability someone may have, or any .
group that has a common, unique structure of communication for the purposes of social

action and survival.

Identity: A combination of ideas about “being” and norms for “acting” in the world

(Collier & Thomas, 1988). It can, also, be synonymous with “self-concept”. Self-concept
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is that construction of aspects of the self, whether determined from information received
from outside one’s self (Belenky, Clinchy, Goldberger, & Tarule, 1997) or the
imaginings one conceives for one’s own image. This perception continues over time -
and others recognize this same image continually over time as well (Erikson, 1980). The
understanding of one’s self requires that one’s entity be understood by another
(Westwood & Ishiyama, 1990). This is different from a social identity defined as “that
part of an individual self-concept which stems from their knowledge of their membership
in a social group together with the values and emotional significance attached to that

membership” (Gudykunst & Schmidt, 1988, p. 5).

Language: The communicable medium by which social information is relayed (either
through symbols, social interaction, or behaviour) from one person to another or from
one social group to another group. This medium may contain symbols, such as images or
pictures, letters or words, intonations, behaviours which hold a shared meaning for a
defined group of people and this shared meaning has been inherited or passed on. The
meaning may be unique to one or more groups of people. Language provides cues that
allow others to determine if the speaker is a member of an in-group or an out-group.
Language is the system of symbols and behaviours used to inform and construct one’s
identity within the broader culture (Gudykunst & Schmidt, 1988; Westwood & Ishiyama,
1990). Language and culture reciprocally influence each other. For example, culture
influences, or provides the lens through which communication takes place (Gudykunst,

Ting-Toomey, & Nishida, 1996).

Metaphor: The figurative conceptualization of one thing (primarily abstract) or person

communicable in terms of another more concrete form which, in turn, constitutes a




11

learning device for organizing shared dialogue and/or social interaction in cultural

communication (Anderson, 1989;Lubart & Getz, 1997)

Intersecting Identities: This is the “overlapping” of two or more “cultures” (broadly

defined earlier) or systems of privilege and/or oppression which organize a multi-faceted
composite of one’s self. Another way of saying this is describing ;omeone’s positionality
of identity. All of us have multiple components to our identities which contain
machinations which repress our abilities and potentials, i.e. gay, person who identifies
themselves as being someone of colour, or poor, single, Hispanic mother, or senior,
female, wealthy, someone who is paraplegic, or other component of overall intersection
of identity. In some of the literature there appears to be an assumption that all people
experience oppression in similar ways, because of similar sources; these similar
oppressions result in similar outcomes (Tisdell, 1993). While this postulate may be true,
because of the uniqueness of each person’s individuality and life circumstancé, 1 would
conjecture that each “cultural” group and individual would experience oppression in
substantively different ways as well. Interlocking systems of sources of identity can
magnify or mitigate one’s oppression dependirig upon the context being experienced at
the time. Working within interlocking systems of oppression does not allow for one
source of oppression to be given greater or lesser importance. As you, the reader, take
this in think about your own positionality and reflect upon which influences or personal
cultures have greaterst personal significance. Of added interest to me were the
“intersections” of “cultural” identities. By intersections | mean how the dynamics of

one’s “race”, colour, ethnicity, gender, age, religion, and class combine to raise and

lower one’s position of privilege given a specific context. Intriguing are how these
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overlay the traditional notions of culture to form a provisional identity which can provide
contradictions and tensions through experiencing an overlapping private “self” in

conjunction with the more public and social world views.

Cross Cultural: Refers to the experiencing of the process of aligning with or
moving/attempting to move from one’s own value system, ideation, way of knowing, or
belief system into another individual’s or group’s system. This movement does not have
to be a success, but does have to involve two differing world views and some form of
“language” (defined earlier) and/or mediation of understanding which allows movement

from one culture to another (or more than one culture) (Pedersen, 1997; Zapf, 1991).

Acculturation/Diversity Programs: Refers to some form of offering an educational

intervention (formal, informal, or non-formal) which allows learners to better understand
another group’s world view so that the learners, upon completion of the intervention, can
better incorporate the new world view or culture into their existing one. When this
incorporation is successful, the learner can adapt themselves more easily, as required,
into another group’s environment/world view. This, in turn, allows for greater coherency
so that most communication is better understood by members of the new cultural milieu

(Berry, Kim, Boski, 1988; Yoshikawa, 1988).

Home Culture: During cross-cultural movement the culture which was the main source
of a person’s socialization. (generally speaking where the person grew up) is generally
referred to as the person’s home culture. This could include any of the categories found

within the broad definition of culture.
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Host Culture: During any cross-cultural movement the culture which was not the main
source of socialization. Rather, this is the culture which the person has entered at a later
point in his/her life. This new world view being examined, communicated with, or
directly experienced, with the idea of learning about it, is the host culture regardless of

the permanence of the association.

Table 1: Example of cross cultural process

Home Culture - o - Host Culture

Working woman Retired Pensioner

Married Man with Children Single Gay Male with Children
Young Female Athlete ‘ Young Female Paraplegic
Professional Man in Egypt Unemployed Egyptian in Canada

This movement may be reversed, in some instances, should a person move back to their
home culture (in some instances this is not possible). There can also be re-entry adjustments if
the period of absence has been long enough or for the person who “comes out” as being gay .
Once removed from the environment as in the former case, or once publicly declaring one’s self
as gay or lesbian, the context is shifted so that any attempt to re-establish one’s self in the former

milieu in precisely the same way is lost.

Study Outline

The outline of this thesis has traversed the following path. There is, in the next chapter, a

detailed narrative of my life history. This has been done for you to get a better understanding of

some of the experiences which have shaped who I have become and how I continue to develop.




14

My life story has been included as a focal point from which the study participants are used as a

counterpoint. The study, itself, likewise has been shaped by these experiences.

The literature review contained within chapter three discusses aspects of identity,
language issues, art therapy, and cross-cultural counselling, as they pertain to the immigration
experience. Also examined are looked at will be issues surrounding cultural identity formation

and the concept of intersecting identities.

The fourth chapter explores the research methodology used within this study; in this
instance, art therapy. A detailed description of how the study was carried out is delineated.
Considerations I contemplated in constructing the study such as timeline, number of participants

and the format of the workshops from which the study results emanate have all been described.

The fifth chapter explores some of my “on the ground” reflections of what occurred
while organizing and setting up this study. Contained within this chapter are my reflections of
my experiences connected to carrying out the academy’s ethics review process, how 1 found my

participants, and the initial meetings with the people who informed this study.

The sixth chapter contains the stories and experiences, in the participants’ own words, as
uncovered through the procedures outlined in Chapter Four and as they relate to the central focus
of the study. The raw data in the form of pictures, participant interpretations, synopsis of field

notes, and any extra notes the participants provided constitute this section.

The seventh chapter captures the “analytical” discussion. This evaluation begins with a
discourse of some of the broad themes each participant revealed, as I saw them, through their
paintings, and words. Following this there is an incorporation of the literature as described in

Chapter Three and how it relates to my impressions of the themes discussed. I will not be

comparing the output of the participants. Each will be discussed, separately, because each was an
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experience unto themselves in how each participant interacted with another. The chapter
concludes with a brief recapitulation of the themes I saw as being raised through the experiences

of the participants.

The eighth chapter contains reflections with regard to the study itself. Reflecting back
upon the painting process, the interactions within each session, and about how I approached the
writing process. This served as a way of tying up final thoughts before moving into the final

summary chapter.

The closing chapter covers three areas: implications with regard to theory, implications
with regard to practice, and, finally, implications for potential areas for further study as a result
of this study. As a means to engage you, the reader, with this study and the road travelled, the
study outline serves as a rough map of things to come. The idea is to show you, the reader, that

nothing is completely fixed or necessarily as it first seems.

You, the reader, can now relive with this study’s group what was experienced and,
perhaps, will find yourself thinking and pondering your own life and culture as you discover
those within this study. If you, the reader, find yourself peeling back a few layers of your own
cultural positionality and thinking “Ah ha!” then the trip will have been well worth it and in
some small measure [ will feel that I have succeeded in what I set out to do in reporting my study

back to you in this way.....
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CHAPTER TWO
MARY, MARY QUITE CONTRARY

Autobiographical Introduction

What follows is one description of my life up to the present (38 years old). For
the purposes of maintaining some privacy, I will be introducing you to my partner, code-
named “Orchid.” My “code-name” for the purposes of this study, generally, is
“Sunflower”. While the mere fact of placing words on paper indicates a level of
interpretation, I will endeavour to keep “explicit” interpretation to a minimum. As
Foucault (1980) indicates, when reading the writing of another we must not only read the
words, but, also why specific vocabulary was chosen and why others remain invisible.
As you, the reader, continue exploring this study you will, undoubtedly, do the same. My
intent is simple; to describe my life. 1 have placed my review in a separate, and early,
chapter of this study instead of attempting to weave it throughout the main body of my
thesis text, because 1 believe who I am and how my voice has been shaped over the years,
is important, but not central. You, the reader, need to understand, to some degree, who [

perceive myself as being and where I come from. So I draw upon memory.

Most of the activity in your brain relies upon memory. That takes energy. Have
you ever noticed that when you’re tired and there’s silence in your brain, you
begin to sing? That’s good health taking over. The tensions of serious thought
are being released through play....They say that loss of memory is not to know
who you are. Then, I suppose, it has to follow that we are what we remember. I
can believe that. I mean, it’s very easy for me to imagine forgetting my

name.....it would worry the hell out of me if I couldn’t remember the smell of the

house where I grew up, or the sound of my father playing the piano, or the tune
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of his favourite song....People are the landscape of memory. Without the benefit
of time and place, they are forced to play the scenery themselves. All the
information they can give you is there in their faces and in their names. (Findley,

1990, p 4-11).

By placing my story within a distinct chapter, the narrative serves as a
foundation without “becoming” the research. And you, the reader, will also be able to see

how my memory shapes who I am and how I shape my memory in turn.

The way I have chosen to structure this story is by outlining major transitions
within my life (albeit there are many minor ones as well). Within each transition I will

describe vignettes of my life from within each period.

Earliest Memories

I was born in 1960 in North Vancouver. At this point in Vancouver’s history
North Vancouver was a small town .outside the main city surrounded by forest; the town
connected by the, then, relatively new Lion’s Gate Bridge. My parents were a Jamaican
immigrant, of partly English descent (who left Jamaica in her early 20’s) and a Canadian
(sixth generation Canadian and third generation Vancouverite) of Irish, Scottish and

French descent.

My father was somewhat typical of his generation, ethnicity, class, and religious
background. He was emotionally distant and a very strict disciplinarian. He had a very
small repertoire of public emotionalism. At his funeral, a few years ago, a person who
had, at that time, recently become his friend stated that my father was a very private,
closed person. He was, even to his own family. Through most of my growing up years

while living on a farm (a little later within this narrative), I saw my father most

weekends, but not through the week. He lived and worked in the city some 70 miles
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away; my mother and my three brothers lived in the country, while my father’s life was
more urban. My mother was and remains the strength within our family. When I look

back at what she must have gone through raising four boys on a farm, very much on her
own, was a remarkable feat. I will speak about this more in a little bit, but to get back to

my earliest childhood memory.

My earliest memory of this time was when T was about 4 years old. There was a
little creek that flowed through North Vancouver, Lynn Creek. All the boys in the
neighbourhood would go down there and look for fish, explored through adventures only
they could imagine. One day we were all crossing the creek by stepping on stones and
jumping across. I watched from the sidelines and knew my turn was coming up. My
brothers (I have three - my little brother, now 6°4” and 35 years old - my middle brother,
now 6°2” and 40 years old - and my oldest brother, now 6°3” and 41 years old), making
me the third born of four, called me to follow. My little brother, at this time, was only
one year old and was not with us. As I stepped from stone to stone 1 realized my legs
were not as long as my brothers’. Halfway across the stream my footing slipped and I fell
in. To me, at the time I thought the water was over my head. In reality, it was only about
a foot deep. I thought 1 was drowning and my brothers were not helping me. Instead, they
were on the far bank of the creek laughing at me and calling me “Baby”. That would,
hauntingly, be a theme that would carry with me through my life - that suffocating sense
of my aloneness in the world. I floundered like that for some milnutes before one of my
brothers’ friends finally pulled me out. Although the whole incident probably lasted no
more than ten or fifteen minuteé, the experience was imprinted upon me. When we all
returned home, our mother saw the state I was in. She rounded up my two older brothers

and demanded what had happened. She asked me why I was crying. I had told her about

not being helped out of the water. She became quite angry and meted out the punishment
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of the time. They had, each, received the “wooden spoon” before being sent off to their
room. Somehow the hurt my brothers felt from their punishment didn’t seem to hurt as

much as that memory of being left out in the water and being laughed at.

The other memory of this time was that, then, large malls were very much in
their infancy. A new “super” mall had been built called the Park Royal Shopping Centre.
Around the same time as the e);perience I have just described, I remember several times
getting lost in the department store. My mother, invariably, would tell me to stand in one
spot while she went off to look at something. I was fascinated and explored around,
looking at all the things in the store before I realized I no longer knew where I was; every
thing looked less and less familiar. Then, strangers would come up to me and ask me
who [ was and asked “where is your mommy™. Tears streamed down my shuddering,
puffy cheeks; before I knew it I had been whisked up to the “office” by someone. Soon to
follow would be the eventual, and ever-familiar announcement “Would the mother of
Steven Noble please come collect him in the Manager’s office” echoing through the store
- and more loudly in my ears. This would be repeated several times. Once I was lost with
my little brother (then almost 2 years old). He was in his stroller at the time. The scene
played itself out once again: mom would tell me to stand by the stroller and look after my
brother as she went shopping around the floor, I would push the stroller away as the
dazzling array of merchandise caught my eye - especially the toy department - and 1
would wander away with my little brother a victim of circumstance. The manager’s
office was on the top floor which meant navigating four floors of escalators. By now,
when I got lost I seemed to know I had an escape route to the manager’s office. The

thought of a four or five year old navigating a stroller on the escalators, up several floors,

was a feat which has marvelled my mother ever since.
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My father was a travelling salesperson with a territory throughout British
Columbia. As a result he was not home a great deal. My mother remained behind to
raised her four boys, while living in North Vancouver. The memories are relatively few

in the first years of my life while living in British Columbia.

i

First Life Transition

In 1965, my father was promoted to Sales Manager and was relocated to
Toronto. I saw this move as a new adventure and could not wait. The full effect of never
seeing friends again did not hit me in the way it had with my oldest two brothers. They
were in school and had a great many friends; I had a few neighbourhood boys with whom

I played.

My father flew ahead to settie us in and organize his life before we followed a
couple of months later. We lived in a small cul de sac neighbourhood in the very
northern fringes of Toronto, at a point where farmland was across the road and the
Toronto International Airport was barely ten minutes away by car. We shopped at the,
then, new shopping centres of Sheridan Centre and Cloverdale Shopping Centre - and |
was always getting lost and niy name would resound over various department store

public address systems. Old habits.

Memories are more numerous during this time. A new product was being tried
and we could get as many free samples as we wanted on the way to the movies every
weekend (then movies were fifty cents). The new product was a soft drink called
“Wink”. We would go fill up at the “Wink” truck to the point of our tummies aching

before heading off to the movies.....funny...we seemed to spend so much time in the

bathroom at the movie theatre....
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One of the neighbours had an older son who was, at the time, eighteen years old.
This son was someone who was severely mentally disabled so that his cognitive age was
around eight to ten years old. He was about at 6’3 and was a real softy. We were forever
playing a game called “British Bull Dog” whereby everyone would form two lines
holding hands. One line at either end of the yard facing each other. The object was that
one person from one line had to run trying to break through the line of the other. If the
person succeeded they could take back someone from the broken line back to add to their
own. If they failed they had to join the unbroken line. Bruce always loved playing with
us and we loved having him with us. He would “accidentally-on-purpose” fall down so
that we could ail “tackie” him and pile on top of him. He was always very protective of
us, and we never let anyone tease him. He was one of my first great friends. We did not

see him as being big or different; he was one of us.

This was also a period we discovered my middle brother had a terrible allergic
reaction to pollen; one summer his head blew up (not literally! - his fage puffed out to a
very distended degree). He was thereafter always on drugs to ward off hay fever. My
oldest brother was always being rushed to the hospital because he had fallen out of trees,
or stepped on a rusty nail, or was hit in the head by a toboggan as he flew down one of
the local ski hills. This last episode resulted in losing his front tooth. To this day he still
wears a plate. My two older brothers were always playing soccer in the summer and road

hockey in the winter.

1 was different. 1 never played sports. I read books. I loved being able to escape
and experience a freedom away from everything through reading about fantastic piaces
and people. L, also, played with doiis with some of the girls in the neighbourhood. Most

of my friends were girls. We would sing and dance and put on “performances” for one

another. We read stories to each other and acted them out. Somehow I even managed to
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“have” a girlfriend. This was when | was first exposed to “being different”. This would
come from my brothers. I was told “you walk like a girl - everybody says so.” My asking
for an “Easy-Bake oven” for Christmas one year would raise eyebrows of concern from
my parents. I just thought that was what I would like because I thought cooking was
fun...not that that was something “only girls should ask for”. “Boys are supposed to ask
for skates, sports equipment...rugged stuff.” How was I to know - no one had given me

the book of “shoulds”.

I was forever playing “host” to the neighbourhood kids by inviting them over for
cheese (slices) and crackers. One day my mother came home to find me at the height of
one of these front step “parties” - and did I get it after that - my turn for the wooden

spoon. No more parties after the age of seven!

1 don’t remember a lot of my father being around during the three years we lived
in Toronto, although I do remember visiting his office one day and thinking that he must
be a very important man with the title on his door of “Regional Sales Manager” and
people dropping by and calling him “Sir” and me trying to convince them that “no - he’s

not sir - he’s my dad”.

These years woulid spin past. We would trick or treat at Halloween and get
pillowcases and pillowcases full ot candy. We would eat candy tfrom Halloween to
Christmas. This of course was before the time when parents worried about pins in apples,
or razor blades in treats or kids being stolen from the street. We, invariably, went as

ghosts or pirates each year. As my mother would say, both costumes were practical and

could be recycled each year. I liked being a pirate because my mother would burn a cork
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and rub the black soot all over my eye in place of a patch. I remember the warmth and
the smell of that cork to this day. She would also tell us stories of times she would dress

up as a little girl while growing up in Jamaica.

These years marked my entrance into the school system. In kindergarten [ was
described in front of the class as being a “rabbit” when I learned things. Other kids were
turtles. Rabbits learned quickly I was told but they tended to make a lot of mistakes if
they weren’t careful; turtles were slow and thoughtful. I remember hearing “Steven is a
rabbit, he needs to learn to slow down. We need to help him.” It became a tug of war
between myself and the others; I wanted to move ahead at my own pace but others would
tell me that I was moving to fast. Grades One and Two awakened within, my love of
“play-acting” or theatre. I loved being on the stage. I could be who I wanted to be “up
there” and that was okay. People thought I was pretending, and I thought I was being
“real”. Between reading about imaginary and far off worlds and being able to construct
those worlds as I saw them were powerful times for me - and places that were strangely
very comforting to me, particularly, in the years to come when the teasing and name-

calling would intense and become more and more cruel.

The other thing 1 would do is bring home my homework each day and do it. My
little brother, who was then three years old watched me. To let him “play” at schoel with
me | developed homework for him, helping him with numbers and letters and sentences
and simple addition. I wouldn’t know this at the time but later I would find out that my

pRppy

brothei’s “homework assignments” would accelerate liim through the earliest years of his

198

schooling through to high school and beyond. My “pretend school™ wouid prove to give

him a love of school that we share to this day.
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Farm Life

The early part of 1968 my parents decided to move the family to a farm, away
from the city (the feeling was the city was no place to raise four boys). After many sad
good-byes we packed up and moved to our farm; a place we would call home for the next
twenty years. We moved to a 110 piece of land in southern Ontario. Our closest
neighbour was a quarter of a mile away. We lived in the unique situation, also, of having
two good sized airports on either side of us, Downwinds Airport and Burbank
International. These two air strips, each about haif a mile away, were the sites of a great
many air shows and private airpiane and glider rides for the “neighbourhood” ( a
“neighbourhood” being a section of land - or 4 square miles) kids. The closest town,
Shelburne (population 1200), was five miles away. Our house was a three bedroom (the
upstairs) house and, on the main floor, a kitchen, dining room, family/living room, back
kitchen and front and side porch. In the winters we could hear the wind whistle through
the walls as the temperatures often fell to below minus 45 degrees C. The snow would
pile to ten feet or more. In the rooms snow could be seen to fall and pile into some of the
corners; frost was thick on the inside of the window panes. The house was “heated” by
an old oil furnace which would leave a very fine residue on the contents of the house - in
addition to “vintage” woodstove in the kitchen. Our farm was something called “mixed
farming”. We raised a herd of 100 Charolais (beef) cows, flocks of chickens, ducks and
geese, goats and a pen of pigs. We had a huge vegetable garden which was my mother’s
pride. Our lawn was an acre of grass. Our water was our own private well on the

property. If it sounds we were self-sufficient regarding food we were.

My first school while living on the farm was a large brick structure where the

first five grades all gathered ( a new school was being built and we moved there the

following year - for my third grade). We learned together. My deskmate ate blue crayons
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and the glue that was created by blending powder and water together. We were bussed in
by the yellow school buses which would take us all over the countryside picking up kids
scattered for miles. A typical route for gathering children often covered 30 miles or more
over gravel roads which, by the time we reached home, dropped us off covered with a

fine dust.

In public school my “difference” would be relayed publicly and relentlessly to
me. In fourth grade my teacher ( a somewhat “masculine” teacher who was the school’s
gym teacher) was picking teams for a class baseball game. In her efforts to keep the
teams even with respect to numbers of boys and girls on each side ran into a problem
when it became apparent there were fewer girls on one team than on the other. She
remarked to the class that we could “just put Steven in a skirt and make him a girl since
he is almost one anyway”. This resulted in the class laughing while I turned red (not
quite knowing why) but I “knew” I should feel ashamed because 1 had done something to

cause this to happen. How was I to know any differently?

I was one of the kids picked on by the bullies in the school. I was being punched
and kicked by the rougher kids. I was told all sorts of very ugly things that they said I
was. [ would go to the edge of the large playground to be by myself and hide away with
one of my closest friends at the time...the current book I was reading....something to
escape the tears and shame. I was always getting good grades and was heavily involved
in school activities - another escape route - if I was surrounded by a lot of people I could
not be picked on by the bullies. It was in this school, once again I found my love of
performing on stage. We had regular assembiies where we wouid put on skits; I was

always there doing whatever had to be done. We presented an historical play of Theseus

and the Minotaur - | played the title character. I was generally found in the school’s

library reading books. My favourite classes were English, and art, although I somehow
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managed to excel in math class. In this school, we were introduced to the New School of
open classes, student-paced learning, etc. We could move at our own pace in
mathematics, reading, and writing. | completed the year’s mathematics curriculum in
March or April most years. There was a real competition to see who could be finished
first by putting up wall charts of who was where in the curriculum.

My public school years were relatively routine - being beaten up by school
bullies, acting in plays, and being teased as “sissy”, “girl”, “queer”, and “pansy”. Marks
remained high. I continued to read my books and work on the farm. Where much of the
“drama” occurred, during these years, was at home on the farm. The school year was
punctuated by “no-school” days because of snowstorms. Some years we would get
blizzards that would last as long as 3-4 days on end. Inevitably there would be power
outages - which meant no heat save the woodstove. We also had a radio with batteries,
which we relied heavily upon for news and entertainment (CBC or CFRB radio) during
those long spells of powerlessness. When the power went out the water pipes in the
house would at times freeze; spraying water when the power came back on, thawing the
pipes. But blackouts were special times, because we had to live in the kitchen where the
woodstove was and close off the rest of the house. We had sleeping bags, candles, the
woodstove and radio dramas like “The Shadow” encouraging the development of our
rich imaginations. My mother encouraged us to let go and imagine anything we wanted.
Those radio shows were some of the best - as we were scared and huddled closely

together listening to the crackling coming from the stove, strangely accentuating the

stories from the radio.

The house had mice which would get into our food stores, particularly during the

fall and winter. Our house was mined with mousetraps all over. We could hear them
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scurry through the walls of the house in the winter. We knew a mouse had died by the

ever-familiar pungent odour of something dying.

In the summer things were different. We would be hit with the familiar biast of
heat and humidity when temperatures climbed well into the 30’s C. The humidity, at
times, pushed what it felt like well into the 40s C. Then it was not mice but flies and

mosquitoes.

There was the ever-present threat of our cows - or the neighbours’ cows -
breaking through a fence and streaming on to the road or into our yard. We would dash
out - often in mid meal to herd them back in through their escape route and repair the
breach(es). This could happen first thing in the morning while getting ready for school,
mid day and my mother had to do this on her own, or in the late evening. The farm was
not a 9 to 5 job; the land controlled us. Disaster often struck at any time, without
warning,.

As mentioned earlier, my father worked and stayed in Toronto through the week.
He would appear Friday nights and stay through until Sunday night/Monday morning.
With some regularity he would not make it home weekends because of business or
weather. My impression of my father, while living on the farm, was one of a very strict
disciplinarian. He was not an emotional man to any degree. He did not touch us in any
physical way; that was not the way he was raised. His primary focus, I believe, was to
bring home the money and support us financially. My mother and her four sons lived
together on the farm. It was interesting every Friday evening. I would watch for his car

coming down the road toward the house. This meant we had to change the family

environment from the easier, fun, laid back, and active household to something more

controlled, respectful, serious, and austere. Every weekend my father made it home this
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change within the family occurred; mini shocks that I dreaded and would, in part, force
me to reach out to a network of friends who would distract me away from our home

many weekends.

We had chores to do twice a day (from 6-7:00 a.m. and 5-6:00 p.m.). These
chores involved feeding and watering various animals while checking them for any
animal problems. Some years we would be almost ruined by one disease or another
running through the animals. Rabies was a constant threat because of the routine peaking
of its incidence within wild animals. At times this disease would not only affect the farm
animals but also our wide assortment of pets and strays. One particular winter, during
calving season, our new born calves were dying during the first weeks of their lives. This
particular year we were losing a couple of dozen or more during the two month calving
season. | can remember my 16" birthday, in February, my mother and I up to our knees
in manure pulling frozen, dead calves out of various pens and stacking them like cord‘
wood for inspection by the veterinarian and their eventual burial or burning before

heading back to the house for my birthday dinner and cake.

From about the age of ten, every summer I would join my older brothers out on
the fields for the haying and harvesting seasons. We would help bring in our neighbour’s
crops. In exchange he and his family would help us bring in ours. A typical day started at
7 a.m. for chores. Following this we met at one of the barns at 9:00 a.m. for haying. We
would work until 6:00 or 7:00 in the evening. Haying was constant work baling and
loading the wagons, driviig the hay in to unload and stack the bales in various lofts.
Most summers we would bring in a total of 10,000 bales of hay. The best job was driving

the tractor in the fields (which my middle brother inevitably was given because of his

hayfever); the sun’s rays were constant but we were outside. 1 was always in the loft

under the steel roof of the barn. As we worked closer to the metal ceiling, the
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temperature would soar. There would be no breeze. The bales would weigh 40-50
pounds each and we were expected to throw these to other people for eventual stacking

within the mow.

There were usually two to three weeks between haying and harvesting which we
whiled away by building forts out of old fence rails on the shores of large ponds on our
neighbour’s property. We also used old fence rails to build rafts and we would have
“wars” on the ponds. The object was trying to sink the other’s raft. We also spent a lot of
nights camping out of doors. This past time was my favourite. I remember bringing glass
jars to catch fire flies. Once enough were in a jar we would pretend to use it like a
lantern, watching the flying, flickering of light as my older brothers and our neighbours
told horror stories to scared me. I never found myself asleep very much. I was not one for
playing on the rafts because I seemed to have a fear of the water. It was a few more years
before I worked at overcoming this. My little brother has a very strong sense of fear of

the water, though 1 am not quite sure how this developed.

Harvesting time was horrible. This was marked by the dust. No one was spared.
The process had two steps. The first was extracting the grain from the straw. These loads
of grain would be then sent, via augur, into the granaries. We needed people in the
granaries to keep moving the grain back in order to keep the augur from clogging. This
was the worst place to be. The dust was absolutely unbearable. Inevitably, this was also

where I was sent. We had to wear air masks to keep us from blocking up from the dust.

The heat was, again, very high and as the grain spewed forth from the augur, ail manner
of animals in various forms of being mangied tumbled. Out would come various insects,

garter snakes, frogs, toads, rats, etc. There was aiways the ever-present mice. The other

process was the straw which would be blown into the straw lofts. Not much had to be

done, here, other then to periodically change the direction of the straw being blown into
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the loft. The straw caused everyone to be itchy. The dust, especially for those in the
granaries, would cover us so that we resembled pictures of coal miners emerging from

the depths of the earth.

On the farm I was a very overweight kid. At the age of 16 I was 220 pounds.
Growing up my nickname was “Chops™ because of my weight and the jowls that people
said I possessed. It was a name that stayed on the farm and within the family for the most
part (although our closest neighbours used the name as well) all the while I lived there. It
was at this age I also developed sleeping problems. I took to sleep walking. 1 would walk
about the house and go back to bed. Once, I was told, I came down while my parents had
friends over one weekend, and emptied the refrigerator of all the food, placed it on the
counters and went back to bed. I had no knowledge of this the next morning. The other
thing I did a few times was fall fast asleep without warning. One morning I woke up with
scratches, bruises, and cuts all over my body and could not remember how all this
happened. 1 dreamt the previous night that I was riding my bike. When I went downstairs
1 discovered that | was riding home the night before and had literally fallen asleep on my
bike along the way and crashed into the ditch. I then, slept walked my bike home and
went to sleep. A couple of years later | would fall asleep driving a car and careen into the
ditch one very snowing and blowing night. When I crashed I “woke up” not realizing
what had happened. The blowing snow flying into the windshield had apparently
mesmerized me into a sleep.

~--11

Snow was a constant battle on the farm. After a blizzard we would have up to a
six foot drift crossing our driveway (lane - in rural terms). When the snowplows went
through, the “bank” at the end of our drive would be as high as ten feet. This would

require hours of plowing the snow out of the lane/driveway so that we could get our cars

out. While attending public school, after a blizzard the night before, we would while
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away the time waiting for the school bus to pick us up by pushing huge “boulders” of
snow off the banks into the road in vain attempts of blocking our ability in getting to

school. We never succeeded.

When my father was home weekends, and we had experienced a blizzard on the
Sunday, we were usually awakened at 5:00 am to wrap ourselves in our coats and sit on
the tailgate of my parents’ stationwagon or truck as dead weight or be asked to push the
car/truck out of the drive/lane to get dad out and on to work. We would then go back
inside the house, change out of our pyjamas, warm up, and head off to the barn to do our

chores.

One early morning we came down for breakfast to find my mother out in the
middle of a raging blizzard in her nightclothes and a large winter jacket. She was out by
the power pole and circuit breaker, that diverted electricity to our house and blocked
power surges, reaching up with a hockey stick trying to kick the power back on to the
house. Upon succeeding she, then, had to crawl back over the six foot drifts to get back
to the warming kitchen. At one point she was crawling downhill to get to our front door

as the wind and snow whirled around.

When I graduated to high school, I entered a world full of activity outside of the
home (yet my mother would always be the anchor to my tarm lite). [ was heavily
involved in theatre and. the music programs in high school. I would drop physical
education, French, maths, and sciences after grade nine focusing, primarily, on the arts,
and to a minor degree, business programs. Next to theatre and music, in order of my

preference, would be history and Canadian literature.

A key influence, for me, from this point onward would be found within the high

school theatre program (drama class and the Drama Club). It is hefe, we eiplored anew
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style of theatre called docu-drama (documentary theatre), whereby we would research a
social issue and present our findings, through vignettes, on stage. We would study people
such as Sartre, Artaud, Brook, Grotowski and the experiments of Augusto Boal. We were
the first high school in Canada (1974) to perform an original docu-drama. This was
around the time of the famous Theatre Passe Muraille’s Farm Show in 1973/74. For the
next five years I would be in several docu-dramas portraying everything from the history
of the town of Shelburne, to Canadian nationalism and the issues facing teenagers at the
time. We would travel with our various productions to Toronto and the surrounding high
schoolis. It was during these years T was slowiy uncovering who I was; using theatre as a
type of “foil”. However, because of the omnipresent hateful attitudes and loathing
descriptions of homosexuals, at the time within society, and living in a small town the
last thing [ wanted to do was admit anything other than heterosexuality. At the time,
homosexuality was still considered a treatable mental illness by the psychological and

psychiatric communities. I could not admit to myself that this “horrid mental illness” was

my “problem”.

For years, during high school, 1 was involved in the Scouting movement. This
culminated in my being selected, with three of my friends, to attend the world jamboree
in Oslo, Norway in 1975. Part of the process of getting us there was raising money
(about $6,000) to finance the four of us. This little village of 1200 worked for a year
putting on dances, fafﬂes, bake sales, car washes, and other events to raise the required
funds. We were always in the local papers leading up to the summer in Europe. When we

returned from Scandinavia (the trip included spending the summer with families in the

various Nordic countries as well as the jamboree itself) the village invited us to various
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group get-togethers like ladies’ teas, the Rotary Club, and church get-togethers, until
every group had seen the “horse and pony” show we had prepared including slide shows,

displaying souvenirs, and retelling stories of our travels.

Also, with the Scouts, and later Venturers, we did a lot of canoeing, hiking, and
wilderness camping. We camped in the winter, during blizzards and sub-zero
temperatures. We camped in the summer. Each year the main event was a one week to
ten day canoe trip in northern Ontario. We would canoe and portage (carry everything
over land) every day. Our longest portage, including six round trips, was ten miles. It was
on the first of these trips that I discovered an allergy to mosquito and black fly bites. We
tried all our insect repellents and none would stave off the insect attack that befell me.
When I returned home my mother could not believe the sight before her. The scout
leader was extremely apologetic. My mother just smiled and said not to worry. She said
that it was nothing that a few days of an island (Jamaican) remedy of aloe and other
medicinal herbs could not salve. In our later teen years the four of us (who had gone to
Norway) decided to try out the Coeur de Bois adventure route and navigated the

Nottawasaga River from its source in southern Ontario to its mouth on Georgian Bay.

While on the farm our family would travel each summer to Toronto to the huge
Caribana Festival and Parade held on Toronto Island. We watched the steel bands from
the Caribbean, ate Jamaican patty, roti, curried goat, rice and peas, sweet potato pie and
drank ginger beer. This festival was a real treat for us - especially the music, sights, .
sounds, smell, and colour of it all. We would catch up with some of my maternal
relatives and listen to their stories of growing up in Jamaica, finding out which one of my

brothers resembied which of my mother’s siblings. I was told that when I was young I

looked like my father, but as | grew older | looked much more like my mother. I found
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the women on my mother’s side of the family had the greatest characters and joy of life
in comparison to many of my mother’s brothers. My aunts always had wonderful stories

and would let me help cook and join in their activities.

My mother ensured that we shared in her culture through telling us of her
growing up in Jamaica with all her brothers and sisters (12 brothers and sisters) and the
adventures they experienced. We also ate, quite regularly, much of the Jamaican and
West Indian food that she was raised on. Most of my mother’s siblings had also settled in

Canada, but in Calgary.

In the 1970’s there was a move by the Jamaican government to nationalize much
of the revenue-generating property in Jamaica. This included property my maternal
relatives, remaining in Jamaica, held (hotel, and farms) there. From a relatively early age
1 was introduced to my mother’s family in a large and profound way. They would visit
and stay with us for long periods of time. They were/are people of colour, but I did not
see them that way. They were my mother’s brothers and sisters and my aunts, uncles,
nephews, and nieceé. The differences we dealt with were not so much culturally or
racially based, but ones of personality. We listened to a great many stories and jokes

about one another around the farm kitchen table.

Central to every farm was the kitchen table. This is where news - both good and
bad was relayed and discussed. Meals were shared here, friends and neighbours dropped
by for coffee, tea, or something stronger. Hours and hours of board games and euchre
were played here during the long winters. My parents would talk privately well into the

night, after we had all gone to bed, at the kitchen table. If there was news we thought we

should hear we would go to the upstairs bathroom grate which was directly above the
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kitchen table below and listened intently to the news. The kitchen table was a microcosm
of what the farming community was about. Central to the larger community was the

church, the school, and the hockey arena.

My mother did not have a daughter and she needed someone to be her “back up”
- to wait by the phone if my father should call while she was out birthing calves, or to
call the vet to say that there was something wrong and could he come down right away,
to cook or watch dinner while she helped with chores, met with church women or spoke
with the vet (the vet was as important as the family doctor). This responsibility in large
part rested with me. I visited with my aunts more than with my uncles. My uncles spoke
of sports, my aunts spoke of stories, family, gossip, and things that appealed to me more.
When battles broke out among my brothers, [ was the peacekeeper - to a point, and

would join in the fray when my own patience had been worn down.

Another organization I belonged to, during my high scholol years, was the Air
Cadets. With the two airports (owned by Air Canada captains) we were always marching
in parades, going to boot camp, participating in “war” games, flying airplanes - or being
flown in them. I worked toward my glider pilot’s license. I learned how to shoot a high
powered, automatic gun during many target practices, and generally learned about

discipline (both the good and bad aspects of the military variety).

Theatre School

My dream throughout high school was to get into the world I felt I belonged in -
theatre. Throughout everything I did, this was my aim. I auditioned at the various theatre
schools across Canada; finally geiting accepted at the University of Windsor in 1979. 1
thought this would be the entrance into the world I could finally feel a sense of

belonging. I studied movement (ballet, jazz, modern dance, and period), fencing, make-
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up, costume design, voice, prop design, acting theory, and charac_terization. I'had an
acting coach who was assigned to me for my time there. It was through him I learned
about the power of humour, and the work behind serious drama in classical theatre. The
central learning turned around the notion of character development. We were expected to
spend hours “researching” characterizations (in the 1970°s, New York “Method” écting
was hugely in vogue). | remember getting costumed and made up to look like an-ancient
man (I was preparing for a piece about George Bernard Shaw after he had died and had
found himself in heaven) and walking the streets of Windsor trying to - and passing - as
an eiderly man. On another occasion I found myself going to seedy, rough bars to listen
to the language and idioms of the clientele, while watching their actions for another role
1 had where I was on stage for two hours. In this role I was expected to convey a story
without speaking - only through the use, or physicality, of my body. For this two hour
stage appearance I also had to chain smoke cigarettes (I had smoked before this - but
never a package of cigarettes in two hours!) for the duration. We worked for hours until 1
was able to handle my cigarette just like those I had observed within the bars I had
visited. It also, unfortunately, left me addicted to cigarettes for several years (I have not
smoked for almost five years). Our shining piece was the researching of a pivotal
dramatic person (real or imaginary). My choice was Noel Coward- being in my mind the
quintessential urbane character and one of the greatest composers of the English
language. He is up there with another of my favourite English authors, Somerset

Maugham. Interestingly, both were gay.

It was during these few years at Windsor that I met another male theatre student
and became sexually involved with him. He was two years ahead of me in the same

program. After my first sexual encounter with him (my first same sex sexual encounter in

my life) my whole identity I had created for myself melted and became unglued. For the
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several months that fqllowed, my emotional life was filled with fear, anger, dread, and
sadness - to name only a few emotional storms that passed through me. This would be
the initial phase of my forming of and “coming out” to my gay identity. This process
would continually evolve in a major way for the next, approximately, four years (it

continues in more subtle ways through to the present).

Thé first semester I lived on campus with another theatre student, who was also
gay, (we spoke about this during our first days together - but even, then, I was denying
that I was or could be gay). He became involved with a ballet instructor on campus and
continued this relationship for several years. After my first semester I was “driven” out
of residence. One night my roommate and I arrived home, late, after several hours of
rehearsals for a production, being performed a month hence. As we approached our room
we saw something sticking out of our dormitory room door. As we drew nearer we found
it was a knife stuck into it with a note attached. The message was telling us in no
uncertain terms that gays were not welcome on the dormitory’s floor any longer. This
shook us, both, quite badly. Feeling our lives were being threatened we decided to leave.
 called my boyfriend, who lived off campus, and told him what had happened. Later that
night, under cover of darkness I packed up my clothes and other belongings and sneaked
out of the dorm into an awaiting taxi and the safety of my, then, partner’s apartment. My
dormitdry roommate followed suit a few days later to live with other theatre students off
campus. When I felt safe enough to do so, I lodged a complaint with the director of
residences, producing the note and knife. What followed was apparently a fairly in-depth
investigation into the dormitory proctors (people who watched over the student residents,
on each of the respective residence’s separate floors) and the expelling of our floor’s

proctor from the institution.
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A few months later, while walking home from university along the park that runs
along the St. Clair River (which separates Detroit from Windsor) late one winter’s
afternoon I came across one of the harsh realities of being gay. A group of young men
(students?) passed by me and asked me the time. I told them and continued on, not
thinking of anything particular, except the ubiquitous lines and overall technical script of
the current theatre production. A few minutes later I heard yelling and running feet
coming my way from behind. It would appear to be the same group of people who had

just passed by. Rather than running past they ran straight at me.

About half an hour or an hour later, 1 will never remember, I was laying on the
ground battered, bruised and in a lot of agonizing pain. The group saw me as an easy
target and yelled gay-related epithets at me as they punched and kicked and laughed (a
vaguely and hauntingly similar resonance to my earliest memories). This was a "sport™ 1
would later know as “gay-bashing”. I never told a soul because of the shame I felt as I
experienced this, and because I was still in the throes of dealing with my own identity of
being gay. Life went on and T had to too. One of the things I learned, as a young gay man,
was that [ was expected to suffer in silence. This was a mark of weakness in me. Rather,
it was a sense of the depth of strength from which I found I could draw. Against all odds,
through all this violence and hate, I found someone I could love profoundly, no matter

what. Me.

This was also a period of extreme poverty for, both, me and my partner. We had
little money, barely covering rent. Our food consisted mainly of rice, beef bouillon/
boiled onions and the added luxury of cheap red wine. We drank tea like water - it was

ever-present. This was also my first heavy experience of living with cockroaches.
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At the end of my partner’s program he had applied to teach at various
universities. He would eventually accept a posting at a western Canadian university. We
parted as friends, knowing what we had was over. Tremained behind to continue in my

theatre schooling.

Defeat and Retrenchment

Leaving theatre school and returning home to the farm. After two years I left
theatre school. Largely because of a lack of ﬁn%mcing. My parents had stopped
supporting me in my theatre education, telling me that they did not approve of “that
lifestyle” (theatre not - not my being gay - my homosexuality was not known to them)
and they did not want me to become dependent upon them all through my adult years
because of the stereotype of poor, struggling actor. I had no choice but to return home -
in my eyes my world, once again, had crumbled up like a dust ball being fizzled by fire.
This phase would also “drive” my gay identity processing “underground” as I could not

tell my family.

For several months I worked at managing a fast food restaurant in Shelburne
over the winter months. In Shelburne there was a gang of young men (led by three
brothers) who would go around and cause trouble. They knew of our family - and
specifically of me. One night very late, after closing, while I was balancing the cash,
working on schedules, etc., there came a terrific banging on the back door and then
banging on the front windows. This was followed by laughter and jeering and the words
“Faggot”, “Faggot”, “We know you are in there”...”We just want to have some fun with

2

you.....

What iights were on I turned off. I turned on the big vats of fat - just in case I had

to throw something at them - something I had learned from one of my maternal aunts.
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Our family was well liked and well known by the police (both the town police and the
Ontario Provincial Police) through our connections with the church. I phoned the police
and told them what the matter was. They appeared in a few minutes and took them all
down to the station. Six of them and one officer - even the town thugs respected the law -
then - to large degree. This gang continued to harass me and scare me, trying to get me
alone somewhere on a deserted rural road and...... (the thought disturbs me and scares
me to this day). Luckily, my time on the farm, after returning from university was short -
about a year. I had to find some way to leave the ongoing threat of this gang. T imagined
them breaking into my parents’ home and I wanted none of that responsibility. So I felt

like I had to leave in order to protect them.

Ryerson Polvtechnical Institute

A year later, 1982, I would apply, be accepted, and attend Ryerson Polytechnical
Institute (now a University) to attend their Hospitality Management Degree Program.
This was a very intensive program, with eight courses per semester for four years,
including three years of cooking and four years of business practice and
design/management. Ryerson, having a pre-eminence as an art school, I knew that arts,
not business, would be the real focus. The focus, indeed, was cooking, interior design,
and business practice. We were told that we had to sample the offerings of at least two

new restaurants a week to review menus, food, design, pricing, and staffing.

As part of the program we were to get into “study groups” of our choosing. Over
a few months we gathered ourselves into both “loose” groups and smaller more “task”
study groups. I was part of a group of four students (two very pragmatic, logical people,

and myself and another with a more artistic, intuitive bent) who would stay glued

together for four years. We lived and breathed this way through those years. We shared
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our coursework, read each others’ papers, shopped together, found jobs together,
comforted each other and celebrated with one another. We would also have some terrific
fights but we knew we would mend our ways and grow stronger. | have not seen them for
a few years but we still call each other on the phone a couple of times a year despite

circumstantial winds dispersing us across the United States and Canada.

Ryerson, being an arts school, was very liberal in its outlook toward people. It,
therefore, came as a shock in 1983/84 when posters began appearing on campus with big
black circles, with pink triangles inside of these and a thick black line through the
triangle. These were the infamous “anti-gay” posters that covered the institution for
several months. In a school with faculties such as interior design, theatre, dance, music,
journalism, fine arts, fashion design, and culinary arts, there was, seemingly, a higher
percentage of gay students evident - as reflected through the large membership of the gay
society on campus. An internal investigation followed, directed by the Dean of the
Institute. It was uncovered that students from the engineering and architecture faculties
had initiated this protest of hate. The whole thing died down as quickly as it began; for

me, it shuddered back to some of the days I faced while at Windsor.

One of the bigger assignments in the Ryerson program is the running of the
“IDR” (International Dining Room). Each student had to take turns designing, preparing
the menu, purchasing ingredients, cooking the menu, designing the room decor, selecting
wines, drumming up clientele, pricing, etc. - and hopefully turning a profit. The person 1
had assigned to be my “chef” was a very homophobic male who was telling his buddies
that he was'dreading working for this “faggot™. I, too, harboured my own dread.
However, we met and discussed the menu. The interplay of our first meeting was enacted

wonderfully well in a scene of the movie “Philadelphia” where Tom Hanks’ character
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first approaches his, eventual, lawyer in the firm’s office. The attorney tries to keep his
distance from Tom without trying to show that that is what he was doing. It was a

coupling of revulsion with fear. So it was with this student.

After meeting and ironing out the menu we had to shop together for all the
ingredients. We went to a favourite haunt of mine in Toronto to do this - Kensington
Market. My chef had never been there before. It is a true microcosm of multiple cultures
crunched together in a small space of open air market stalls. Through the day we went
from store to store, stall to stall, buying and dickering on ingredients. At first, the two of
us were quite stilted with one another - neither one of us wanting to be there with the
other. As the day progressed and I got into the dickering and role-playing of the feisty
bargainer; my colleague participated too. Through the afternoon we started talking to one
another, laughing, sharing jokes, gossiping about students at school and even having
lunch together. The following day the two of us worked for hours preparing food with
our assigned staff - putting together two different four course menu offerings. We had a

near disaster but we pulled it through to even the instructor’s amazement.

My parents had promised that théy would come down from the farm and dine
during my evening in marking the spotlight of my program, and sharing in this very
pivotal experience with me. They had also promised that an aunt and uncle would come
so that they would be a foursome. This was terrific! A shining moment and my parents
would be there to celebrate with me. This palled for special measures. I reserved a table
central to the dining room, put the best waiter we liad in the class on their table. I even
had extra money left over to buy two piccolo botties of French champagne for my mom
and aunt and very old Rye Whiskey for my father and uncie. I was given the time that

they would be there. Everything was set. | had piped in some Harry Belafonte

music....... three hours later there was no sign of my parents. That table in the middle of
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the room remained empty the whole evening. That emptiness, that hole in the room,
mirrored how I felt - knowing that they had let me down on such a special evening. And
then I had to tell my instructor that my parents were the only no-shows. Because I had
not officially “sold out™ I lost marks. 1 never told my parents how I felt with regard to
this. But this experience helped to, further, place them in “proper perspective” in that I

could not count on them any longer, to the same degree.

In all other aspects of that night, my chef and I received rave reviews and had
become much wiser about one another (and ourselves). Later that week, I stopped him in
a hall and told him how I felt about him going into the process and how I had changed
my attitude toward him and that I hoped we could be good friends going forward. He
smiled and agreed. He told me that he hated the idea of working with me but that he had

had a lot of fun and that I was “all right.” We have remained friends since.

A friend of mine (also gay) lived in a large dormitory/rooming house complex in
Toronto. He was also in the program with me. As part of our social lives together we
would cook and have large monthly dinner parties for members of the “house” and
selected outside guests. These dinner parties would be for groups of between 30-40 with
lots of wine and a terrific assortment of people from all around the world passing
through. The discussions would be always exciting, liberal, irreverent, and at timgs ribald
and raunchy. These would be focal points which punctuated our social life for us. We
were still in the same poverty stricken state but we shared in that poverty through larger
numbers of people. We happened to be wealthy, beyond measure, in friendship during

these times.
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Beginning Work Life

Graduated from Ryerson to begin work. Once graduated, I began working at a
major downtown Toronto hotel (750 rooms) as a night auditor at the front desk. This was
a period of several months where I did not see much in the way of daylight; time flew by
without my quite knowing how. Normally, there were four auditors in order to facilitate
everyone having days off on a rotated basis. However, two people were moved off the
audit to work elsewhere in the hotel, leaving two of us to work every night. This
continued for 42 consecutive nights without a day off. I phoned the employment
standards department to find out our rights. In Ontario there was no “day of rest” ruie as
in other provinces. [ was told that we were being compensated thfough our payment of
overtime. We talked to the tront desk manager and he said that there were no other
people coming on the audit and if we did not like it we could leave the job. One thing I

have learned to detest and rise to - is a dare.

This managerial sentiment came shortly after I had a “talk” with one of the front
desk supervisors. He called me in for a private meeting. This supervisor (who was also
gay) told me that they were getting complaints from guests about me being “too gay” and
could I “calm it down.” I did not know what that meant. What does “too gay” mean?
How could I “calm it - whatever that was - down”? So not knowing what to do, I thought
perhaps others were reading some meaning into me that I was not aware of, so I made a
point of standing rigid at the desk, and rather than look at the guests, looked at the

terminal avoiding all eye contact, withdrawing but not knowing from what.

The two of us who were left on the audit took up the manager’s suggestion. A
week later we both resigned, effective immediately, and walked out. I could have walked

out at any point, however, my partner on the audit was from Korea, was married with a

family and for me to leave him like that would not have been at all fair. He said as soon
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as he found a job to replace this hotel position, then we would walk out together. We
forwarded a letter to the Property Manager and told him what we thought had transpired
and why our actions, we felt, were necessary. We understood the fall-out to be
immediate, The front office supervisors v;/ere assigned to the audit, the Front Desk
Manager was fired and the Property Manager ended up being moved. All of this was
completely unnecessary if, only, people had dealt with us with some humanity, fairness,

and sensitivity.

Corporate Life

After the above experience I moved on to a multinational foreign currency
trading house. In 1986 I moved on to an intefnationai business environment in the heart
of Toronto’s financial district. After several months as an accounting clerk (a job I
loathed every day) I was invited to look after payroll and personnel concerns for the
company. This took me back to university to study personnel and training and

development at the University of Toronto over the next five years.

I was, increasingly, coming to terms with my sexuality at this place of work
because of its attitude toward homosexuality. There were executives who were gay; the
organization had accepted them as other employees. This was extended to me. For the
first time, within the heterosexual world, 1 felt welcomed as fully human and as a gay

person. This, I found, was as unnerving as coming out for the first time, in some respects.

Over the first few years employees, increasingly, would depend upon me as
somconc to whom they could voice personal and professional concerns. I worked Vcry
hard to maintain the highest level of confidence among everyone. This was
acknowledged by an executive who, regularly, stopped by to hear, in general terms, what

1 knew was happening in the field of the Canadian and American office networks,

O
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because he felt I had the “puise” of the organization going through my office. This was
accentuated by my delivering to all employees, both, my home and work telephone
numbers in order for them to reach me anytime. Phone calls to my home were kept to a

minimum; presumably respecting my privacy except in the most dire of circumstances.

I was still living in the apartment I had taken upon my acceptance and entry into
Ryerson several years before. However, the owners had changed and the house (I had an
upstairs suite of rooms) had fallen on to harder times. This also resulted in an onslaught
in the form of a flurry of cockroaches - with a vengeance. | lived like this for two more
years, until I could afford to move out. During this time I also became sexually active
once again with men. I developed a new relationship with an acting student who I had
become friends with. The year was 1984. AIDS had just become big news in North
America. My boyfriend was coming down with these very strange symptoms, which
scared us both. He was having tests and blood work done to find out the cause of these
strange symptoms. We waited for sxx months before the answer came back conclusively:
Mononucleosis. There was a hﬁge sigh of relief. We continued on for another year before

breaking off because his acting was taking him away from Toronto for extended periods.

At work, we had hired an extremely well-built and handsome young man to work
in accounting. Anyone who went by his desk wanted to know who he was. It was soon
uncovered that he was married but had been getting a divorce because he was revealing
to himself that he was gay. He would go through the same emotional trauma ! had gone
through several years before, however, with a twist. He would exaggerate his new found'
freedom in his realization of his gayness, against societal dictates - becoming who he
was naturaily, but through wild clothes, raunchy, “campy” speech, and mannerisms - as

though to convince himself and others that he was really gay. His divorce was going

smoothly, but his transition from being married to a single gay male was not. He
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developed violent streaks that came and went like sudden summer thunderstorms. I got
caught in the eye of one those storms at work. He was being verbally abusive to one of
his co-workers as I passed by. I stopped him and asked what was going on. He grabbed
me and slammed my head into a bank of filing cabinets. The result was two chipped front
teeth for me. I called him into my office and said he would have to seek help with his
personal issues or if help was not sought he would have to leave. If he wanted help the
company would provide it and I would make myself available to talk things over
whenever he wanted. Over the next year he and I talked, extensively, about a lot of issues
relating to “coming out™ and “identity™ and about bringing the splintered fragments of

one’s self back together again after the shattering revelation of one’s “true” sexual

identity.

The company I worked for was sold andb merged into another multinational travel
organization. I remained on in the Human Resource Department for the next four years.
This new organization was very proactive and liberal, once again. I became heavily
involved in employment equity concerns and was pushing for sexuality to be covered by
our company’s employment equity plan. In the early 1990°s an Ontario Human Rights
case (Michael Leschner) made the headlines when same-sex pension benefits made the
news. A male couple had made a complaint against the Ontario government saying it
discriminated in their provision of spousal benefits with regard to pensions, based on
sexual orientation. The complaint was upheld and benefits extended. This had direct
consequences upon other employers with gay employees in Ontario. Unfortunately, for
our organization the Human Resources function was going through a leadership purge.
The new vanguard was very conservative, rational, and homophobic. The attitude was “If

gay couples want same sex benefits they will have to sue or complain first”. The

philosophy behind this statement was that if homosexuals actually dared to make




48

themselves known and complain, they would be fired. My eighteen months’ work on
employment equity planning and training was completely dismantled (as was about to
happen when Premier Mike Harris did the same with the Employment Equity

Commission) as a terrible waste of corporate resources.

One day in late June, 1993 I was summoned into my boss’s office (the Executive
Vice-President of Human Resources for North America) and was told my services were
no longer needed. I was laid off after seven years of service. That same day, several gay
men were laid off in the same office as were a few women and one straight man. We
were given severance packages and “outplacement” counselling services. During this
counselling we compared severance packages and discovered a paﬁem. The straight
male, who had the shortest tenure, was given the most pay (in terms of weeks’ pay per
year of service), the women (all of whom were straight), were next most generously paid,
and lastly, the group of gay men. Several Ontario Human Rights complaints were made;
none were successful because there was “nothing in writing” - despite the actions taken

by the company.

Around this time, there were a few gay men off with long term disability benefits
because of full-blown AIDS. There was one other man I knew of who had just been
diagnosed with AIDS and was still working. He phoned me at home, shortly after my

own lay off, to determine what he should do. I told him, above all, make sure the

This would provide some protection in that the company is aware of his situation so to
mysteriously lay him off whiie actively working wouid certainly provide a strong basis to
sue for wrongful dismissai. The corporation was in deep flux, with many lay offs

happening, people moving around the organization, and job descriptions exploding ever-

wider. The threat was looming large for this man. On another occasion I told him to walk
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into the Human Resources office with your doctor and your lawyer and lay things on the
line; that he would go on long term disability when he felt it appropriate. I believe this
had been done, as this person phoned in very excited tones to inform me that the
company had completely backed down from dealing with him in a discriminatory
manner. Pressure was put to bear on this employee by the people he reported to, but in
much more subtle and persistent ways. He would eventually leave - but with full benefits
{or so he thought). Because of so-called “administrative glitches” he - and another male
in the United States, in the same situation, would have benefits cut off for months. It
was only after many legal threats they would eventually be reinstated. This was a
hardship at a time when these people’s energies would be better served fending off the
syndrome. This whole period was a rude awakening into how corporations can be
incredibly brutal toward people; employees who had given everything to making the
organization productive. This time of downsizings, restructuring, outplacement, and
other euphemisms has only taught thousands of people that remaining loyal to an
organization is dead. It seems to be, now, every person for themselves. It is, in part,
because of these experiences that I have turned toward contract work and self
employment. And it is, I, who can “fire” a client who does not live up to my expectations

with regard to principles.

The group laid off on the day I was, called one another and decided we would
forward letters of corporate wrongdoings and improprieties, we had experienced and
observed (with proof), to the world headquarters, in Europe. At this point I had closed
my apartment in Toronto and, with all the money left over from the severance, had
moved everything | owned to Vancouver to begin the diploma program in Adult

Education at the University of British Columbia. While I was writing term papers I was

involved with corporate letters threatening legal action against me from executives in
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Toronto and the world headquarters, because of the letter I had written. Unfortunately,
for them, I had a large roster of witnesses who would come to my defense and were
waiting for their day in court. This, I freely told them - that all their “dirty laundry”
would be aired publicly in court and that | would be sure to invite the media to watch.
Phone calls from Europe followed, threatening and harassing me with legal action. This
response had told the group of laid off employees that their letters had put company up
against a wall and the corporation was responding through these threats. It became a
game of "chess”. Whoever blinked lost the game. The threatening letters stopped
suddeniy. I was later toid that virtually ail of the executives based in Toronto were either
recalied back to the country they had come from or were “laid off”. The letters had
created quite an effect in the executive suites on both sides of the Atlantic Ocean because
the wrongdoings covered personnel, security and money improprieties over extended
periods of time. I finally felt vindicated for an injustice a group of people had
experienced at the hands of “authorities”. Money was not the issue; it was the calling to
account the people who were responsible. This closed a chapter on my first brush with

defending who I was in the corporate sector. I had won to a certain extent.

Moving to Vancouver

Moving to Vancouver I was riding high on the “honeymoon” of moving into a
new culture and city. This soon plummeted into fits of depression over the upcoming
months. 1 joined the Human Resources Management Association of British Columbia’s
job hunting group for unemployed personnel people. Over the next twelve or so months
(September 1993 to about October, 1994) I forwarded over 1300 resumes to employers

who had active openings for human resources professionals, at all levels of experience

and expertise. | went to a few interviews but was utterly unsuccessful. I was “liviﬂg” on
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the remnants of my severance package and the avails of the Unemployment Insurance
Commission during this time. Food banks and welfare were very close. I did attempt to
sign on to welfare, however, being a full-time student, by this time, foreclosed that
option. I could - and would eventually augment my food from a local foodbank
pericdically, however, the devastation to my self-esteem of accepting hand outs was
taking its toll. I did not complain about money to my parents, knowing how they felt

about me being a burden on them during my years in theatre school.

In order to find some sense of connection with my identity, | joined a gays only
outdoors club (hiking, camping, canoeing, skiing) to understand the shadings of the gay
culture in Vancouver. In Toronto, my friends and my employers found “me” too
“feminine” or “flamboyant” whereas, here in Vancouver, the outdoors club considered
me as someone who was too “butch,” or someone who was “latently homosexual”. I can
draw from this, an understanding that in Toronto there seems to be a conformity around
“hiding” one’s emotionalism, “femininity”, and part of one’s identity to “fit” into the
corporate sphere. In Vancouver, there appeared to be a conformity around a more
“feminine”, up-front, noticeable homosexuality; hiding was not considered appropriate.
The meanings attached to who people saw me as being, had changed causing me to
struggle with these oppésing views. This conflict was, in large part, because my initial
“coming out” to my gay identity was done within the Toronto milieu, not within the
Vancouver environment. In addition to this, I was raised on a farm, in very tough
circumstances, with three brothers, and where masculinity was adhered to strenuously.
Moving to Vancouver I have, since, discovered that anytime I move to where people do

not know me I will continue to have to experience the “coming out” process - with a less

emotionally intense colouring, as compared with the original.
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One day while visiting my parents, during some of my darker days, my mother
pulled me aside and asked if I was eating because my father was worried to death that I
was not eating and not being able to bring myself to ask for help (which was largely
true). I said that I was doing everything | could but did not want to bother them with my
problems. “Mysteriously” cheques would appear periodically - and newspaper clippings
from my father encouraging me to keep trying, asking us talk out our differences. I
bawled like a baby reading these. A few times on the phone, with my parents, 1 would
totally break down and have to end the conversation abruptly. They knew. When 1 visited
them my father would “slip a few bills” to do something “special” for myseif. I knew
what they meant, however, necessity played a larger role and a box of laundry soap

would win out over a treat for myself.

I would continue to go to the job hunting club for a total of two years before
giving up in vain. I discovered a couple of, for me, “truisms” about the west coast. The
first bis that the anti-East[ern] Canadian bias is pervas‘ive and strong. The irony, for me,
was that T am one of the rare people born here. I was not gaining employment because of
where I migrated from. The other is that the concept of human resources out here was
something of a misnomer. What was meant was labour relations (union-management)
relations. This field was peopled, predominantly, by men. The more true version of
human resources, or employment relations (in non-unionized work places) was generally
held by women. The appearance being something rather stereotypical, in that women
were seen as being more nurturing as required in the non-union workplaces while men
were needed in the more adversarial unionized workplaces. With my coming from a non-
unionized workplace the odds of my finding employment in human resources in British

Yyl

Columbia were minimal. This was why I made the switch in focus to training and adult

education.
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I graduated from the Diploma in Adult Education program and applied for the
Master’s of Arts in Adult Education and was accepted. I met a female student in one of
our classes who ran a training organization in Vancouver which designed training
programs and interventions for clients. I was asked to join. ] immediately telephoned my
parents, long distance, with the terrific news. The three of us were laughing and shouting

exclamations of relief mixed with pride and joyous exuberance for hours; my phone bill
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he next weekend I visited my pareiits and we all went out to dinner to
celebrate. T was working for large local organizations as a consultant - for a total of three
months. I was laid off once again with minimal notice. Devastation. I was so
embarrassed about this that I could not bear to verbally tell my parents. I knew I would
break out in tears. I wrote them a letter and mailed it as I wiped away tears of failure. I
switched my focus back to my education and did my best to put the latest failure behind

me.

In November 1995 my family all got together to celebrate my father’s 65"
birthday. T was not told that presents were required; I was told simply it was a dinner to
celebrate. My brothers, all very successful in their own right, presented exquisite and
expensive presents - almost as though they were out bidding one another. Once this ritual
was done my brothers departed to go into the kitchen. My parents remained behind. I
turned with what must have been an incredibly tortured look on my face, red with tears I
had to tell my father that I had absolutely nothing to give. Rent was due after all and
food. My father came over to where I was and did one of the rarest things he had ever
done - he gave me the biggest hug without words passing between us. I, then, knew

everything was going to he okay - somehow.

Six weeks later, my father was to pass away suddenly a few days before

Christmas because of a chronic health condition. Between 1993 and 1995 my father and 1
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had grown considerably closer together than all the years previously. My father had
allowed himself to stop being the strict disciplinarian and become a warmer, more
human, and accessible person who, with my mother became two of my closest friends.
My father remained a person of few words and a very private individual - even to his
family. The way we became close was the time we spent on drives during my visits and
on his boat. We could both get lost together without saying anything and somehbw, I
never knew exactly how, we bonded closer together. Adversity does have a positive side

t00.

I write this almost, to the day, a year after my father’s passing away. As my
mother (who, in my eyes, remains the strength within our family) said that night when
the whole family was around my father’s deathbed in the hospital, “we must not
remember your father dying this way; we must remember the wonderful lifetime of
memories we shared and draw from that strength.” For me, the lifetime of fond memories
consisted of only the most recent past two years. I must live with the fact that I never told

my father that I am gay.... his gay son. In my heart I suspect he knew.

Provincial Royal Commission on Workers’ Compensation Issues

In the spring of 1997 I was hired to work at a four to five month summer job
with a recently struck Provincial Royal Commission on Workers’ Compensation
investigating workers’ compensation issues in the province of British Columbia. My role
was to interview people (predominantly injured workers) unable to send in written

submissions because of illiteracy, injury, disease - or amputation.

1 interviewed people, often several hours per person, and listened to their

gruesome, horrible and frighteningly personal and intimate stories of being injured on the

job and their perceptions of what they saw as gross inadequacies and unfairness within
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the system. As people sent in written statements and papers [ summarized these as well.
It unsettled me that I was to put into my words, the words of others, however, throughout

all of this work I kept the speaker’s words in the forefront.

I noticed others doing the same sort of work were wiping out the authors’ words,
replacing the presenters’ words with the summarizer’s own. I saw this as an act of
extreme arrogance. The people who appeared before the Royal Commission or
forwarded statements to it had, for the largest part, been “beaten up” by the system. Their
homes, livelihoods and life’s pleasures were described as being in the distant past - for
some presenters they thought that these aspects of their past lives may have only been
dreamed about. To take away their voices because someone else may have believed that
their words were more articulate or held a richer meaning, I felt, would have been wrong.
These people had words, they had voices; but all too often people who may have a little
more education, or a little more “sophistication”, or a little more of life’s experiences

may feel that they should take it upon themselves to speak for others.

I knew that these people have had lots of people speak “for them”, have had
others shout them down or have told them they were not valued. Echoes of diminished
self-worth resonated within my own, transient identity. I thought it best to create
verbatims for these people - in their words. There remained the problem of knowing what
words to cut out, in order to create a summary; censoring is a tough thing to do when one
has to do it on behalf of another. For many, they just wanted to be heard - finally. I was

simply the medium for carrying their message.
ply g g

1 must have been adequate because shortly after starting | was asked to travel

with the Commissioners as they zig-zagged across the province listening to the stories of

the people. My role was to record the words of presenters who spoke before the
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Commission - without interpretation. What began emerging was that many of these
people perceived being abused by the system, and the process was shaping their
identities to such a degree. For whatever reason the system was not helping them regain

their livelihoods; these people - these injured workers - had learned to see the colours of

o
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their identities in one omnipotent hue - that of learning to tint themselves “as victim”.
The system was the teacher and shaper of values and beliefs. The injured workers
learned their lesson all too well, as represented by the identities they revealed to

themselves and others.

From the example of the injured workers I bent their experiences back on to my
own life experiences to determine that I had, for various reasons and in many ways,
learned to be a victim as well. Somehow I could never hope to measure up to others.
Over the summer of working with the Royal Commission realized that I had learned a
lesson these embittered people had inadvertently learned as well. Marginalized people
were, and are, harshly, judged in their personhood by others who have, at times, no
concept of their lifeworld - and yet, because of power, politics, and managing public
perceptions, beliefs, and morality had been able to label other humans as something
“less” than themselves. I grew increasingly fascinated by how these people’s lives
twisted and turned - how some would succeed despite the system - and all too often

others succumbed to the treatment and labels.

Over four months we visited over forty towns and villages, staying from one to
three days at a time. Throughout the whole experience I couldn’t help but notice, at
times, how dissimilar and removed the worlds of the Commissioners were from those of

the people they were listening to. [ was also struck by their colliective abilities to reach

out and listen in order to understand. But for their efforts there seemed to remain an
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amorphous void they couldn’t quite navigate because of this dissimilarity. This space of
emptiness I, too, worked at crossing in order to understand their perspectives while

broadening my own.

My work involved, on average, listening to one story for between one and four
hours asking probing questions; carrying on a conversation as though we were friends
but having never met. While these social strangers honoured me with their trust and
openness I, too, felt a sense of legitimacy. Strangely, as 1 felt I was helping to validate
people who had been severely injured, and their lives, the people I was speaking with

were doing that with me and mine.

Meeting Orchid on the Internet

For some particular reason I had put a personal advertisement, anonymously, on
the Internet with a Canadian bulletin board for the gay community. For over a year |
would get various replies. Sometimes I would reply; sometimes I would just delete what
1 received. Over several months I exchanged email with people all over Canada; others
seeking relationships. What I found most startling was that well over half of the many
responses were from men in heterosexual marriages; men prepared to divorce their
spouses to enter into a homosexual relationship with me; something I just could not

believe in, in my head, or carry in my heart.

After about a year of reading endless replies interested predominantly in
something sexual first and foremost, I was losing faith in this process and was getting to

the point of giving up when in the early summer of 1997 I received a reply from someone

chat on the computer, and phone cails. Every day and night we talked for hours and

hours, writing letters and postcards back and forth to one another. Having only
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exchanged photographs, and hours of conversation and correspondence, we were
bonding with the person, internally, and not the physicality or sexuality of the other. The
“noise” of beauty was removed and we could explore each other from the inside out.
Appearances played a minimal role for us; we were learning a lot of intimacies about one
another in a very short and intense period. We were working with substance; I suppose

what could be termed a postmodern romance.

What we were doing reminded me of the movie, 84 Charing Cross Road, where

two people develop a relationship and fell in love through the writing of letters, one
never having met the other - nor the luxury of photographs as we had. The thoughts,
emotions, and stories these two people shared - their lives on paper - resonated for

Orchid and me.

Two months later I found myself waiting at the airport waiting for Orchid to
arrive in the city and my life - having never personally met him before. I knew both of us
were incredibly nervous and tense, having no time to grow physically comfortable with
the other - that would have to take place as we continued to grow from being two

individuals into one relationship.

There was so much that remained for each of us to learn about the other. As
would become evident, Orchid loved going dancing, the whole culture of bars and
nightclubs and having a very active social life. This was in contrast to my preferring to
staying at home, reading, taking long walks in the early evening, hiking outdoors, and
more intimate socializing with very few, close friends. We were very different in some
fundamental ways and remarkably similar in others. For both of us, home - a time and
space just for us to be completely, normally ourselves unmasked - was important.

Education remains a very important motivator for both of us.
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Figure 2: Painting by Sunflower entitled, Couple

Couple

I attended a one day art therapy seminar at a local college just prior to my field
work beginning. During this workshop the class was asked to think about a personal

issue to work through. The result was the painting entitled, Couple.

Here, I was reflecting back on the issue of blending my life with Orchid’s.
Orchid, who was also going through a “culture shock™ of his own, having arrived only
several weeks’ before. As much as my identity of who I was, was shifting - Orchid was
going through a more profound adjustment. And as I was painting, this was drawn into

the process of adjusting as reflected within “the face”.

The painting drew attention to the eyes, or awareness, and of the mouth. The

hair, brown was to depict me and the long golden hair was the Orchid who arrived (now

is hair is very short). The-green markings cross the “boundary” between us created the
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balance between the senses of loss and gain we were striving for, as well as
experiencing. Perhaps on some deeper level, my sense of grieving was more intense
because of the intense grey (this colour being a symbol of grief) eye. Orchid’s sense of
mourning was, somehow, more grounded because of the brown (representing
earthiness)/grey of his eye. I suspect there was a lot of thought that went into Orchid’s

move across the country.

The orange hands, believed to represent feminine energy, reached out and
embraced the red, vitality of the masculine lips. It was a unique blending of the feminine
and masculine. The colour orange, as feminine energy, gives freedom to thought and
feeling while opening up to love and happiness - the gain we achieved while

compensating for any sense of loss we may have, continue to, or will experience.

Becoming a couple involved some substantial letting go in order to grow
together. This did not mean that one of us needed the other to make themselves feel
complete; it was because they wanted another person in their lives to share things with.
My feeling was that if a person could not stand completely alone, feeling happy and
healthy about themselves, then I did not feel that that same person would be able to

flourish - not just survive - within a happy, healthy relationship (I feel this sentiment

holds true for heterosexual, homosexual, bisexual, or transsexual relationships).

The painting showed the tears - both of letting go and of joy and happiness. The
deep redness of the mouth illustrated the masculine sensual energy and the orange hands

of femininity that bound the two of us together.

At one point, we had both spoken about the Danish experience of allowing state
sanctioned same sex marriages and the success rate of that. This law, the first of its kind

in the world, was passed in 1989. Of the 791 same sex couples who registered their
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marriages with the state since that year only nine couples have filed for divorce
(Jennings, 1994, p. 242). Because the focus with our relationship was to grow together
we try very hard to talk things out without judging and in a quiet measured manner. |
cannot think of an actual “fight” that we have had. From our first day together, Orchid
has said “this was forever”. And I know he meant it. That reassured me that he would not

bail out when the times got tough.

A professor asked me once what does love and devotion mean to you? Well, that
is when the person closest in my life is close by and 1 am “falling.” l cannot see where 1
will land...I just know that even through my blindness, my partner will be there to catch
me - no matter what. And vice versa for him. It is not a taking for granted, but a quiet,
unconditional confidence, trust, and love. Within a few weeks Orchid had a job doing
what he had done in an earlier time; hairdressing. As he developed his clientele he was/is
going to school to develop skills in desktop publishing, computer graphics and

animation.

When Orchid first arrived here he was still, in his mind, back in eastern Canada,
wanting a large social life, loads of friends wanting to create his life from there, here.
Also, he was bringing up his extensive social network, here, back to life (he had lived for

a few years here previously).

As tough as it was for him it was tough also on me. I wanted to say all sorts of
things but I kept silent and close by because I knew Orchid had to sort things out for

himself through this transition of space, people, and context for being. As he was

adjusting and clarifying, so was 1. It was difficult on both of us for very different reasons.
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Figure 3: Painting by Sunflower entitled, Journey Home

Journey Home

This painting was one I finished a few months before my Master’s fieldwork was
beginning. This piece of work was part of a special reading course offered by the
University of British Columbia’s Theatre Department. The course explored the concept
of home through “performance”. Performance meant theatre, readings - and in this
particular session - painting.

A group of graduate students from Mexico, Finland, Estonia, Canada and
Venezuela, listened to music and painted their concept of “home” as of that moment. The
result, for me, was the painting, entitled Journey Home. What struck me with this
painting was the exclusive use of primary colours - an indication that the emotions were
quite intense. The thickness of the lines and brush strokes were very heavy showing a
further grounding in the moment. As I was painting I saw home as something, in that
moment, containing two people. A couple working toward building something that didn’t
exist before - a home for two - for us - Sunflower and Orchid. Sunflower in the yellow
which seemed to depict my energy; the red that of Orchid’s. The self- contained drawing
of me shows an energy of inward thought and detachment - a habit or stance I have lived

with most of my life, as a sort of self-protection from environments around me.
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The red of Orchid was open, and not self-contained, showing a very strong other
- focus. The deep red illustrates Orchid’s strength, life and masculine energy. This colour

was also a grounding and energizing colour.

The blue which surrounded us and linked the two of us together symbolized the
devotion, peace, and tranquillity we found as we created and built our home - the journey
we continued to take together. The colour of blue also tended to show a slower pace of
movement because of the coolness of colour. Interestingly, the framing of our creation of
a unified, harmonious home was framed by a deep green - which was the unification of

body, mind, and spirit to encourage a balance within our lifeworld.

The brown which seemed to be more present around Orchid was a further
elaboration of an earthy, groundedness. Although, there was brown shown around me
there seemed to be a scatteredness about it. The scattered orange which I surrounded was
a symbolism of feminine energy. This energy, appeared by Orchid as well - but like the

brown by Orchid was a more unified and grounded energy.

The overall painting showed movement, activity and life that was fulfilling as
evidenced by the full coverage of the page. Interestingly, this painting was done about a
month after Orchid arrived here to begin living together and showed our beginning of our
home-building process. This was a pictorial backdrop of where I was just prior to

beginning this study’s field elements. The journey home had just begun.

The first few months were difficult because Orchid arrived to live with me in my
apartment; my space. I knew for this to work we had to move from what was my space to
something we could truly build together, so we moved two months after his arrival into
our present home. We found a space which reflected who we were, and who we wanted

to be; a couple - a family. There were a lot of people interested in this apartment and we
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had to leave our name, among many, hoping we would be selected. Because we were two
men and the other interested people were heterosexual couples, we felt we should just
keep looking. The next evening we received a phone call stating the apartment was ours.
We couldn’t believe our luck. The manager said we had to move fast or he would give it
to someone else. Through some negotiation with the current building management we
broke our lease - without penalty - and prepared for our move. A few weeks after our
move it became obvious why we had been given the apartment. The new building
manager and his same sex partner arrived at our door one day; the mystery was instantly
solved. Then the guiit set in, with the notion, that perhaps, we had been selected because
of who we were not because we would, necessarily, make good tenants. I thought about
the day I was laid off with a number of other gay men and thought - well - perhaps in

some small way the wrong, then, had been redressed here.

Over the proceeding several months I have watched Orchid “re-invent” himself,
as though he knew who he was would have to change - or he wanted to change. This
brought back thoughts of Zinnia wanting to change those things about herself she was
not comfortable with any longer. School became a focus as did his work. Our primary

focus remained one another.

I, too, knew I was changing. Prior to this I was hugely introspective,
independent, and focused on my self and improving my self-concept. With Orchid 1
became very focused and aware of another within my life. The longer we spent together
our sights moved increasingly to not only the present, but also toward our future. With
both our backgrounds rooted in rural/small town histories we yearned for a house in the

country again - living a rustic, simpler life. And so that has become a focus for us.
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Orchid fascinates and thrills me. Although he likes to remind me that he does not
have a university education as I do (and I see couples around me who seem to need to
match their educational levels with one another) I find myself learning about aspects of
life long forgotten - or not considered - how to live committedly within a community in a

natural, down to earth way.

Near the beginning of living together, Orchid called one day to say that he would
be late coming home from work. When he eventually arrived home he told me he had
met a woman - a foreign exchange student from the “university” on the bus. This student,
from Japan, was lost and trying to find a school downtown. Orchid, without skipping a
beat, got off the bus with her, walked her to the school - blocks out of his way - gave her
directions of how to find the bus stop again, and gave her enough change for the return

~ bus fare - so that she would not find herself stranded downtown in an unfamiliar city.

At times; while we walked down the street, he would disappear to tell people
their headlights were on, helped people struggling with packages and children get to their
cars. He would engage in conversations with people unknown to him on the bus,
neigﬁbours, and on the street. He was habitually going on the Internet for his clients to
find information they were seeking for. Whenever we passed a panhandler on the street
he would either give money or explain to the person why he could not or did not have
any money to give. This was a person intimately in touch with his environment in a

concrete - in the moment - kind of manner.

Everyday we continue to shape one another and who we are separately - and as a
couple. Yet, what we learned has been, generally, stifled once we slide our masks over
ourselves with our coats and shoes heading off outside as two “individuals”. When we

are at home we become very much one. When we go grocery or clothing shopping we
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see the suspiciously sly side-glances - as the person may know or fear if they
acknowledge us - they are somehow approving of something that society still sees as
private, not belonging in the public domain. Society continues to relegate homosexuality
to the private, “unseen” realm. Yet, the all-pervasive public inscriptions of
heterosexuality (the socially sanctioned opposite sex couplings without any
“modifications”. Any sexual “aberrations,” from the norm, found within heterosexuality
also are hidden as social taboos) is celebrated as the “norm”, the “natural”, and “neutral”
- whether some of us want to or would prefer living our own sense of “the everyday”,

“ordinary”, and “usual” seems to have become forgotten, discounted, or harshly judged.

But, for now, Orchid and I prefer our space in the home we have created,
knowing we are happiest there. But as much as we create this space for ourselves (home
becomes all-important for this space of unmasking) and are able to lock “others” out; we
can, effectively, seal ourselves in. A similar sentiment can be illustrated around the issue
of how some people wish to deal with immigration. Some prefer to lock the “other” out,
but they block themselves in. Both these instances fuel the creation of hatred of the
“other” who, in turn, internalize that animosity of themselves and create poor senses of

identity. And my sense is that nobody wins; we all lose.



67

CHAPTER THREE
GLEANED FROM THE GARDEN CATALOGUES

Introduction

As more people move across their national borders, in order to participate within
the global labour market, motivated by steadily decreasing levels of labour restrictions an
increased intercultural attention has the potential of developing. The perceived differences
- both large and small - among people will create the potential for ever-increasing
interpersonal tension and conflict. The borders to which 1 refer could be geographically
national/regional boundaries or those involving separations of different forms of
socialization, cognition, or affectation. The tension and conflict I allude to can often result
in a sense of “victors” versus “the vanquished”. In other words, those who have the power
within their particular cultural milieu are able to influence cultural identities so that these
culturally encapsulated self-concepts can change and fluctuate over time. When this
happens some members of one group within a particular culture may find themselves
moved from within what they thought was the in-group to what later becomes the out-
group or vice versa. It is not only the person, themselves, who has changed, but the
meaning social authorities, within a culture, have ascribed to a specific group within that

particular culture as well (Louw-Potgieter & Giles, 1988).

To alleviate some of the transitional or cultural stress, a variety of
programs have come into being. There have been many studies to “objectively” measure
items such as success in acculturation/assimilation, stress, coping mechanisms, and the
types of programming prescribed to meet specific needs (Atkinson, Waimpold, Lowe, &
Ahn, 1998; Ishiyama, 1995; Nesdale, Rooney, & Smith, 1997; Sue, 1996; Kwan &

Sodowsky, 1997; Churchman & Mitrani, 1997; Habke & Sept, 1997). However, through all

of these studies there appears to be a dearth of exploration from the participants’ view. As
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will be shown in the literature review, which follows, these identities are central, and as a
result their world views contain deep personal meanings. What do these meanings look
like? How do they feel? Do they change? How do they change? This area of study seems to

remain untapped territory for qualitative (phenomenological) study and exploration.

So that you, the reader, can better understand the structure of this thesis has been
organized in the following manner. This context of the current discussion of this literature
review will be framed by way of a brief character sketch of who I am, currently. A detailed
character sketch can be found in the previous chapter. The thematic outline, which
immediately follows, was done so that you can better understand from which voice(s) I am
speaking, with which particular “tensions” my discourse contains, and my perceived

proximity to cultural issues.

Following the short autobiography within this chapter, the analysis will examine,
briefly, five aspects involved within transcultural movement of identities, brief discussions
on postmodernism, art therapy, Gestalt therapy, feminism (the participants recruited were
women), birth order (because I feel that “fit” within a family constellation affects how one
interacts within the larger world), Queer theory (because | happen to be gay), some of Jack
Mezirow’s work, and culture shock. Specific to this study, other dynamics explored will be
culture, language, identity, intersecting identities, and the crossing of cultural borders.
Following the separate discussions centring upon each of these features, in turn, the
summary will draw together key ideas through foreshadowing questions which will

illuminate the overarching question this study is based upon.

Personal Thematic and “Tension” Outline

My voice serves as a link throughout this review and, later, the field study.

However, you need to understand from where my voice is emanating. On the surface | am a
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white male; what follows will not be my claim to some “victimhood”. Rather, it serves to

| in.fbrm honestly, simply, and, hopefully, clearly.

Four themes in my life give rise to a certain voicelessness, and diminished personal
agency. My parents are an interethnic couple; my mother a person of Jamaican birth, my
father a white Canadian of Irish descent. From the very beginning of my life I have always
known two very distinct, yet, compatible families - and have known, through the maternal
side of my family, various types of harassment, and have been directly chastised for being

“a person of “mixed” colour, “race”, or blood. This was particularly acute in my earlier
years through to my late teens; a period when children criticize difference overtly and

strive to conform to peer pressures.

During my late teens I left home for my first experience within the university
milieu - and my realization (not choice) that I was, and am, gay. That was twenty years
~ ago. “Coming out” (the process of, both, publicly, and to one’s self, admitting one’s
homosexuality), then, was particularly difficult because gays had few rights and had just
been de-listed, in 1974, from the Ame}ican Psychiatric Association’s (Vgcc, Wittmer,

DeVaney, 1988) list of psychiatric disorders.

Moving back to British Columbia, my home province, after twenty eight years of
absence, I was struck with the reality that I would have to “come out” all over again to new
people I met. Also, moving back to Vancouver I discovered my third theme; the power of
strong, regional discrimination directed toward one part of the country by another region.
Having lived in a number of places across Canada I have found Vancouver’s “anti-East”
(Toronto-Ottawa-Montreal) sentiment particularly strong. I have also found myself subject

to this repressive force during my first three years of living within this province, in my

failure to obtain employment deépite my having applied for 1300 active job openings.
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The fourth and final theme that was particularly strong during my youth, and is
le;s overtly evident now, was growing up on a farm in Ontario. Throughout my high school
years was an annual exchange program involving my high school’s theatre department with
one from Toronto. We were put down as being simple “country bumpkins,”. The message
being that we really did not know anything about “real” life. Raising cows, pigs, sheep, and
watching the “grain grow” was boring and did not hold any meaning in the world. Our
opinions, therefore, were considered naive and simple - and so were often discounted. Our
theatre group experienced this “big city” arrogance for many years. To this day [ am very
sensitive when I am travelling to small towns and rural areas knowing the inhabitants have
a very rich life which is often invisible to those who have only known city lifestyles. There
are aspects of the city I like. However, I miss the simplicity and very strong sense of
community the rural life very often relies upon in order to get through each year. It is a
“tension” I contain within my sense of who I am. Yet, I consider myself very lucky to have

known two very distinctive ways of being in the world.

I have been challenged on being “qualified” to write about cross-cultural
experiences and their meanings because of the perception of my being a white male. |,
strangely, remained silent finding no voice with which to speak. The questioner, in her
challenge and implicit assumptions about me, had suppressed my ability to articulate my
perspective. Yet, this experience illustrated, once again, that people look at the surface to
- judge what is hidden within another. It is often easier, but my experience has shown me

that it is, generally, very inaccurate.

“Black! How can you say you’re Black? You’re not Black! You’re barely darker
than me!” “My mouth dropped, but I said nothing. The words made me burn with

anger. They rang in my ears for weeks to come. I wanted to wrench out [their] hair

and yell: “Yes Iam! Yes I am Black!” I wanted to scream that Blacks had been
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defined for centuries on the basis of their racial origin - sbmething not necessarily
emphasized by skin colour. I never did speak about it. But by challenging my racial

identity, they helped drive me to a more insistent self-image”(Hill, 1994, p.45).

How often, in our daily roles and as educators, do we intentionally or
unintentionally deny people the ability and/or “right” to speak? I am reminded of a class I
recently took, where a female student declared that White men need to learn to shut up to
allow others to speak. I am not sure how shutting down others increases a sense of power
and freedom for all. What we need to be doing is encouraging others to find their voices,
and give them space to speak - to join in with the other voices and increase the space for all
discourse. But what does this mean for the relationship between the cultural identity of
immigrants and the larger society? Should “we” demand that the larger society shut up? Of
course not. But as Broadfoot (1986) found out the best way to explore what Canada is
about is to listen to those who have arrived as immigrants. We need to dialogue, not shut

down.

4

The following sections will examine aspects surrounding this, and other
related questions to support the over-arching question, How do “social
strangers” come to understand the meaning of their “identities- in-transition”

during the experience of reflection during an eight week painting workshop?

Of particular importance will be how many attributes of self work together to

construct one’s identity. These dynamics can combine to oppress and/or empower one’s

self as they find themselves between or among cultural boundaries.
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Culture

Culture is the communicable sum of inherited (meaning the experience of
recéiving something from a predecessor, biologically or socially) ideas, beliefs, values and
knowledge which constitute the shared bases of social action in order for the group of
péople to survive the environment within which it finds itself (McLeod, 1987; Ting-
Toomey & Chung, 1996; Pedersen, 1997; Collier & Thomas, 1988). This definition was
used to broadly encompass, not only race, colour, ethnicity, but to include, gender, age,
religion, sexuality, socio-economic class, type of disability someone may have, or any
group that has a common, unique structure of communication for the purposes of social

action and survival.

A further definition of culture, provided by Fitzgerald (1993), is that
“communicable knowledge,” by way of processes such as identity, helps people to survive
within a specific context and, must be passed on from one generation to the next. The
change within culture is usually slow, being cumulative and conservative (Kim &
Gudykunst, 1988). There is an interrelationship between culture and society. The two can
and do exist separately. People become different when treated differently, not because they

are different (Taft, 1977).

Much of one’s culture is made up of how the individuals within a group,
collectively “construct” the world around them. This is referred to as a worldview (Sue &
Sue, 1990). These perceptions are seen as someone’s conceptual framework or belief on
how the world works. Four sets of values are outlined which are said to cover most

cultures through some combination of these world views and dimensions (Sue & Sue,

1990). These four values can be seen in the form of questions:
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a) What is the time orientation of human life? Past? Present? Future?; b) What is
the process of the human activity called living? The process of being? The
process of becoming through our inner self? Working for rewards?; ¢) How are
human relationships defined? Linear- leaders/followers? Referent group
consultation? Individual autonomy?; d) What is the relationship of humans to
nature/environment? Nature over humans? Nature in harmony with humans?

Humans over nature? (Sue & Sue, 1990, p.139).

Coupled with the above two key ideas are also put forward. These include where
the locus of control is seen to exist within peoples’ lives (internal or external), and where
the locus of responsibility resides for peoples’ actions (internal or external) (Sue & Sue,

1990).

All these aspects of peoples’ lives, in some combination, are thought to be brought
together to form “core” values for different cultures or different ways of seeing the world
(worldview). The cross-cultural counselling literature illustrates these dynamics by
drawing upon those found within the Western cultures. Western cultural values are
believed to be those which construct these societal identities as being future focused,
needing to working hard for rewards, “rugged” individualism, and being able to control the
environment (Sue & Sue, 1990; Vacc et al, 1988). These people perceive internal control
of their lives, therefore, see themselves as being ultimately responsible for their individual

actions (Sue & Sue, 1990; Vacc et al, 1988).

Literature also points to four additional aspects relating to underlying cultural
value dimensions. These are; power distance (the closeness individuals or groups are to the

power mechanisms in society); uncertainty avoidance (the ability to work in or avoid

highly ambiguous environments); individualism/collectivism (the relationship
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characteristics of the individual to the group); and masculine/feminine (For eXample, the
constructed Western male role of defending versus the constructed female role of

nurturer.)(Hofstede, 1994).

A broader view of culture includes social attributes such as age, gender, the type of
disability a person may have, religion, class and sexual orientation. Some of these
dynamics may have a genetic component (gender very definitely, some forms of disability
and sexual orientation may have) or may not (as in class or religion). What is more
important, for the purposes of this study, is the non-genetic, social component of this more
inclusive vision. In all categories contained within this conceptual variation of culture are
the ideas, beliefs, values, and knowledge (the socialization) that are inherited, or passed
from one member of a group to another through language, action, or social interaction. If I
remained with the narrower version of culture, the result would be a reductionistic and
over-generalized view of people within cultural groups. No one ethnic or national group
has a membership which is similar throughout. That would lend itself to stereotyping.
Within one group are several currents of difference. For example, “there are three main

groups of Blacks in Canada:

Caribbean immigrants, African immigrants, and those who have lived in North
America for several generations. But even here | am over-generalizing. For even

within the Caribbean community, there are inter-island rivalries” (Foster, 1996,
p.21).
Just as there are variations, there are also marked differences within groups.

Relying upon one set of cultural attributes for a group such as women (where there are

those who are radically feminist to those who wish to retain the more societally traditional

female gender role) is creating an injustice for the group as a whole. This can occur for any
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of the previously mentioned groups. Some, like the different disabilities people may have

are more discernible (i.e. paraplegia, blindness) while others like gay men ( within the
bipolar continuums of feminine vérsus masculine and of heterosexual versus homosexual),
or lesbians (the bipolar c’ontinuum of feminine versus masculine) may not be sb apparent -
depending on the “traditional” ro]és set out for each gender within a particular society. All
of this becomes increasingly haéy when one considers the following description, with

regard to “race”:

Our experience suggests that America is not what it presents itself to be. Some
geneticists have said that 95 percent of “White” Americans have widely varying
degrees of black heritage. According to The Source: A Guidebook to American
Genealogy, 75% of all African-Americas have at least one White ancestor and
15% have predominantly White blood lines....the longer a person’s family has
lived in this coﬁntry [United States] the higher the probable percehtage of African

ancestry (Haizlip; 1994, p.15).

What the above quote also points out is that the category of “race” is losing
support as a scientific or genetic notion within some quarters. It is not something called
“race” that sets people apart. It is the meaning associated with the colour of one’s skin
(Boyd, 1997). The belief is becoming that, genetically, there is little difference between

people, regardless of where they live.

Of all the genes in human beings, about 75% are identical in every person; only
25% vary from person to person. And of that variable amount, Professor Lewntin
demonstrated, 85% of the difference would be present even if the two people were

fairly closely related; that is an ethnic subgroup...another nine percent of the
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genetic variation will result from individuals being members of separate nations or
tribes within a “race”....only six percent is the result of the two people being from

what we call separate “races” (Gardner, 1997, p.1).

It is not the genetic difference people respond to. It is the mcaning with which one
person or group imbues another. This meaning is largely constructed through the particular
society its citizens live. Cultural members, within a specific society, learn the message
from those who are most powerful and are able to transmit their world view to others who
do not have the same control and power. Race, as a concept, does not exist, however,
racism and the meaning ascribed to skin colour is. The notions of “Black”, “White”, and so
on I consider ethnic groups as opposed to racial groups. This is what my challenger was

responding to, as described in the earlier autobiographical sketch.

Language

When the trfmsmission of culture is discussed, language becomes central to the
discourse. Languagc and culture work to shape one another. A rough analogy could be
considering a woman standing before us in army fatigues in an empty white room, saying
“I do” . Next, if we have the same empty room but this time the same woman wcaring a
clown suit saying “I do”, the way she utters these two words will, to a degree, depend on
the clothes she wears and how these clothes constrcct meaning for that woman as the
context shifts. Yet, in both cases the language used is, in part, shaped by the clothes and
how people outside of the cultural norms view these superficialities. Interestingly, it is not
the person but the covering which connote meaning. In a rough way this is how culture and

language operate as well.

The concept of “publics” or groups of people beyond ourselves being addressed

must also be considered (Giroux, 1993). These “publics” are listeners, who are the
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receivers of communication. They have more than one relationship to the speaker, who in
turn, through the speech act, creates agency with others. Language is used as a key method

for dividing or bringing people together (Fitzgerald, 1993; Giroux, 1993).

Language becomes the medium by which information is relayed (Sue & Sue, 1990) ;
and through which there must be a sender and receiver. Contained within this medium are
symbols. These symbols, including letters and words being read, in turn, connote meaning
intended by the sender and received by the public (Giroux, 1993). All communication
involves the use of these symbols. These markers are culturally define and are imbued with
meaning. Much of our communicative behaviour is outside our awareness because
communication is a cultural phenomenon; language flows from culture (Westwood &
Ishiyama, 1990). It is from these generally shared meanings that knowledge, values,
beliefs, and attitudes (in short, culture) are created and perpetuated. Knowledge is not
something received, but through reception is-created within an individual and/or group
(Fitzgerald, 1993; Giroux, 1993; Kim, 1986; Schoem, Frankel, Zuniga, & Lewis, 1993).
What we are doing is sending, via language, information. Data information is the
concretized form of knowledge of the world we have created for ourselves. We are always
“converting” knowledge to the symbols of language and reconstituting it back into
knowledge for ourselves. Knowledge is the meaning making people use to construct their
individual worlds as they experience it. The knowledge we create for ourselves can, to a
dégree, be “translated” into symbols of language, however, because of the rigidity of

language the translation is never identical to our internal knowledge creation.

Language reflects the era within which it is used. As times change so does
language. Because of this, expressions work to shape cultural ethos. Bissoondath (1994)
shows, graphically, how temporally fragile communication can be, in his book, Selling

Illusions;
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Within three generations, then, the language of my greét-grandparents had all but
disappeared, and along with it had gone a way of life: dépéndence on the land,
religious belief. We felt no sense of loss, no tincture of regret, no romantic
attachment to a language that no longer served the purposes of our circumstance.
And those of my parents’ generation who still clung té the distant past - the few
women who wore only saris, the few men who went to India in search of wives

came to be viewed as eccentric and foolish (p.79).

Ethnicity and language refer to commonalities which tie together members of a
group. Language contributes to an overall sense of belonging for individuals within the
referent group (Sue & Sue, 1990). Members of a particular ethnic group identify more
closely with those who share their language as opposed to peoﬁle sharing their cultural
background (Gudykunst & Kim, 1988). Language of-a particular group structures meaning,
determines how members define fhings, perpetuates culture by allowing language to be the

- conveyor of meaning, traditi»ons, and reference points, all of which profoundly affects

world views, or perspectives (Sue & Sue, 1990).

Because of this specificity of attachment to a particular culture, various groups will
uée different symbols to communicate (dissimilar languages). The enclave could have
embedded in their symbols, meanings similar to, or different from, the meanings
constructed and accepted within those different cultures. The styles or methods of
communicating reflect the overall values of a culture (Dias—Guerrero. & Diaz-Loving, 1994
: Kim 1986). Just as Kim (1986) describes ethnic differences between the styles of
Japanese and American speakers (i.e. the former values group conformity, silence,
formality and reserve while the latter values individuality, assertiveness, familiarity, and

“small talk”), I believe differences of language and speech differs, also, for cultures more

broadly defined.
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The importance of cross-cultural communication cbmpetency is a key factor in
sun(;cessfully adjusting to a new cultural and linguistic context (Gudykunst & Schmidt,
1988;Ishiyama, 1994; Louw-Potgieter & Giles, 1988). Not being able to make the
adj ﬁstment because of language dysfluency has a variety of psychological effects -
including social invalidation of the self. The focus seems to remain upon ethnicity, and, to
some degree, colour and “race”. The broader concept of culture is not included. As
Ishiyama (1994) states, an immigrant’s concept of self-validation has direct affect upon

culture generally;

Self - validation is regarded as a phenomenologically composite experience [my
empbhasis] of the affirmation or restoration of five interrelated areas; a) security,
comfort, and support; b) self-worth/self-acceptance; c) love, fulfillment, and |
meaning in life; d) competence and autonomy; €) identity and belonging. This
delineation also approximates Maslow’s hierarchy of needs (Zimbardo & Ruch,

1976, p.115).

Meanings. constructed and perpetuated within the language of a particular public

| are those of the predominant, or most powerful, culture within that society (Giroux, 1993).
Minority cultures are not iﬁcluded. In order to communicate, marginalized groups must
vadopt the language of the majority (For example, English as the international business
‘language establishes the Euro/North American culture as the pre-eminent business power -

all other cultures must conform to the American influence.).

Language tends to exclude minority cultures regardless of the society. Not being
able to communicate through the language of the predominant culture or having a

communication style not of the societal norm (i.e. older people may speak more slowly,

gays/lesbians may be perceived to have speaking styles of the opposite gender, some
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disabilities reduce speaking ability for some people) can therefore preclude groups from
the “norm” (Ficarroto, 1990; Shor, 1993). What does this exclusion mean for those

negatively affected?

Identity

This study draws from the definition of identity constructed within Chapter One in
which identity is considered synonymous with self-concept. A person’s sense of self
includes both how s/he uniquely experiences and imagines her/himself interacting and
appearing within the world. A significant point to consider is that each person is
profoundly shaped by others interacted with as well. Sartre discusses this, at length, in
relation to how one’s identity includes the consciousness of a person existing within the
larger world (1943). However, the notion of context remains an illusive concept because a
specific environment contains elements which allow people to ascribe certain meanings
which “outsiders” may not comprehend or identify with. To add to the complexity is the
idea that our self identity is dependent upon how a person interprets his/her interactions
within the larger world (Fitzgerald, 1974; Smith, 1996). My concept of identity is closely
tied to the context of recent immigrants (in Canada between six to nine months) as they
experience an opportunity to define themselves through automatic f)ainting and reflection.
Within the language of identity, metaphor takes an important place. Metaphor is the
figurative conceptualization of one thing in terms of another, usually moving from an
abstract to a concrete form, although the reverse can happen. This symbolism can refer to a
person as a thing, objectifying them, in order to diminish the personal. This was the
language often used in terms of slavery (Haizlip, 1994), or the language used to describe
gays and lesbians by others (Ficarotto, 1990). It is interesting to note that this sort of

objectifying through metaphoric language is usually used by the hegemonic mainstream

toward marginalized groups.
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Some “scientific” studies have made sense of identity through.key terms of
“person”, “self”, “self-concept”, “ego”, among others (Davies, 1996;Fitzgerald, 1993;
Millikan, 1997). There appear to be few, if any, attempts of direct phenomenological or
subjective studies carried out to date involving multicultural or cross-cultural research.
This is echoed by Pedersen (1997) and Ross-Gordon (1991). Theﬁ méjority of current
intercultural communication research remains contradictory, leaving much room for a
study into the phenomenon of cultural identity in transition (Fitzgerald, 1993). This type of

work is considered a novel approach to create a link between communication and identity

(Fitzgerald, 1993).

Within this study a specific form of communication, cross-cultural acculturation
programs, and the “meaning” of identity was explored. Fitzgerald (1993) continued by
saying that there remains a “lack of agreement™ (p.20) with relation to identity’s various
levels and meanings. This thesis examined a specific context, using the words of the
~ participants to construct, at least, one definitive meaning, out of a myriad of possibilities,

for contextualized identity.

Self-concept, or identity, is believed to help reinforce and affirm the core values of
a society (Fitzgerald, 1993). As the basic beliefs of society change, over time,
communicative competencies can become challenged. Identities are not static entities; they
change in response to the broad environment, as well as to speciﬁc,‘ fleeting contexts.
Because there are multiple aspects to each identity, each dimension recedes or is brought
forward depending on what is considered most important in conjunction to the
environment in which a person finds themselves. For example, a person who may exist in
some sort of natural disaster will respond differently than if they are in a circus or at the
bedside of a dying loved one. Each context calls up certain aspects of the self which the

person feels is most appropriate, backgrounding those aspects not considered needed in the
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context. Over timg:, people modify their behaviours and sense of self because of aging
processes. There is a whole science, demographics, built upon this presumption. Most
people in their twenties behave in similar ways. When these same individuals are in their
forties they behave as their predecessors did. When people retire they, in turn, behave as

those who came before (Foot, 1996).

According to Kim (1986) there is much confusion concerning identity and culture.
This study, in part, proposes to explore this ambiguity. My belief is that these two concepts
are not synonymous but are interconnected. When describing a person’s or group’s identity
there are two pe;ceptions which should be taken into account (Giroux, 1993). The first is
that of the outsider looking in while the second is the person’s or group’s own perception
of who they believe themselves to be. Models of identity formation look at different

aspects of this.

There is a model of Black identity formation with stages of pre-encounter (before
entering a new cultural environment), encounter (experiencing a novel cultural
environment), immersion-emersion (resisting what a person is encountering), and
internalization (taking on the attributes of the new, host culture as part of who a person
perceives themselves to be) (Sue and Sue, 1990). This approximates the Atkinson, Morten,
and Sue model (cited in Sue & Sue, 1990. P.97) for racial and cultural identity formation
(Table 1). The Helms (cited in Bollin & Finkel, 1995, p. 26) model for White identity
formation of conformity (being like every one else), dissonance (experiencing a stress with
the differing, new culture and the more ingrained way of being through one’s home
culture), resistance and immersion (trying to block the novel context from affecting an
immigrant’s sense of self), introspection (beginning to examine ways of how to include

some aspects of a new culture in with older, more established behaviour and meaning

making patterns), and integrative awareness (achieving a larger, more inclusive sense of
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identity which encompasses aspects of the home and host culture into an identity that is
neither completely one or other of the cultures experienced by someone). The major
differences between these two (Black and White) “racial” identity models are the pre-
encounter stage for Blacks - or before a person of colour enters a new culture; this seems to
approximate the conformity stage for White identity development. The notion of a White
identity model has arisen only recently (Suzuki, Meller & Ponterotto, 1996). The first
stage, and apparently a rather “radical” notion is the concept of White as a racial identity.
This is the idea of breaking out of the encapsulation of one’s Whiteness, or uﬁderstanding
that White is not the given or neutral concept previous believed for generations (Suzuki,
Meller & Ponterotto, 1996). The encountering stage for Black populations is similar to
“White dissonance”. This is where the presupposition of their racial beliefs (Blacks being
undervalued, Whites believing in their superiority) begins to be questioned. Both White
and Black racial identity models have an immersion/emersion (resistance and then
integration) aspect which involves withdrawing from predominant cultural values; for
Whites this seems to involve critical questioning of their beliefs while for Blacks the
adoption of their own cultural beliefs comes under review. The second difference between
the models is that the Black identity model stops at the stage of internalization where inner

conflicts between the old and the new identities are worked through.

The focus or ideal is to become more multicultural, or inclusive in one’s
interactions with others i1‘1 the world.. The White identity model has two stages at this
point; internalization and integrative awareness. The former is the critical reflective stage
of working through cultural presuppositions; the second is the active seeking out of new

and diverse cultural experiences in order to continue the act of becoming more culturally

conversant and competent. The cultural identity model of Atkinson, Morten, and Sue has

one stage for integrative awarenss.




Table 2 - Racial/cultural identity development
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The limitations with these models are their decontextuality, ahistoricity, linearity,
and the neat compartmentalization, of something very individual, into ordered stages.
These dynamics, in their combination, seem to preclude variation and minimize the

differences among, and within, subgroups existing in a larger ethnic grouping.

With these limitations in mind I would like to add a third linear model of cultural
development; the Cass model of homosexual identity formation (1979). The first two
models rely upon the more narrowly defined concepts of “culture”. The model by Cass
raises how identities are developed through a mores, broadly defined. These six stages
include: identity confusion (between the favoured, societally predominant norm of being
heterosexual versus the socially perceived stigmatized identity of being homosexual);
identity comparison (looking at the potential of “becoming” identified as homosexual -
what is lost and what is gained as a result); identity tolerance (the seeking out of the gay
culture to see if this “lifestyle” can be “livéd with”); identity acceptance (taking from the
gay culture those attributes which are felt to be relevant and validating being humanly
homosexual); and identity pride (the “devaluing” of heterosexual norms as the only
acceptable way of being versus accepting homosexual cultural values as a legitimate
alternative integrating these new beliefs into their overall identity structure - the ascension
of homosexuality over perceived oppressive, “normative” heterosexual behaviour so that

both can be integrated into a bi-cultural or multicultural identity) (Cass, 1979).

The final stage is the synthesis stage where homosexuality becomes an aspect of
the person’s total sense of self. Homosexuality no longer is considered the whole identity
of the person. There is a gre‘ater balance of being able to incorporate dimensions of
homosexuality and heterosexuality into the overall self-concept of Fhe individual (Cass,

1979).



86

Synthesis
DEGREE OF

INTEGRATION

Identity Pride

Identity Tolerance
Identity Comparison I

Identity Confusion |

[PASSAGE OF TIME

Figure 4: The Cass homosexual identity development model

In discussing these three models of identity formation there has been a minimal
amount of focus on intra-group differences. Not all blacks, whites, gays/lesbians, etc.
behave in the same way, nor do all group members have the same identity characteristics.
This seems to hold for virtually all cultural groupings. Neither have I explored the dynamic
involving the intersection of two or more cultural aspects and their potential influence
upon one’s cultural identity. This will be briefly discussed in the next section of the

literature review.

Intersecting Identities

In the preceding discussion there was a somewhat reductionistic aspect to the
pulling apart and separation of culture, identity, and language as though this were possible
in reality. These are all woven together in a tight weave, which is hard to tease apart. There
is, in much of the cross-cultural literature, a tendency to look at identity, culture, and
language in a type of “purity,” or singular form, as can be found within some literature
(“all” women behave in certain ways as do “all” men, or “all” homosexuals behave in one

way - which “must” be opposite to heterosexuals and so on (Belenky et al, 1997;

Bissoondath, 1994; Cass, 1979; Bollin & Finkel, 1995; Ficarotto, 1990; hooks, 1984;
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Louw-Potgieter & Giles, 1988; Sue & Sue, 1990; Taft, 1977; Vacc et all, 1988) in isolation
of every other world view or perspective dimension. Within some current societies, there
are many opportunities for a number of cultures to intermingle, resulting in much greater

multi-faceted self concepts or identities. However, issues such as the following arise:

I want to call myself Canadian, but I'm not allowed. My name is Hungarian by
origin so therefore I am Hungarian. It doesn’t matter that on my mother’s side I'm
seventh generation Canadian and before that our family came from Great Britain. It
doesn’t matter that I can’t speak Hungarian and have only a marginal
understanding of the culture. It doesn’t matter that I was born and raised in
Canada. It doesn’t even matter that | am white....My husband could have been
born and raised in another country, but if he had an Anglo name then I would get

my status (Szepesi, K., 1994. p. 29).

Nobody has only one aspect to their identity. People are, instead, a composite of
many mediating cultures working in concert with one another. An example of this is my
facets of personhood include being a Canadian, bi-ethnic, gay, “late baby
boomer/generation Xer” male. All of these aspects, and others not mentioned, work
together to create an identity. This positionality also includes dimensions of culture such as
being Canadian, bi-racial, gay, and male. It is debatable‘whether being of a certain age is
cultural versus generational. But what does all of this mean? What is the “fixedness”, or

the point of intersection, of my identity?

Cultural literature seems not to explore these intersecting identities and the
mitigating influences that may result. However, some writers do indicate that research is
greatly needed in this area relating to the meaning of identity (Sue and Sue, 1990). An

extensive search of the primary research literature (both quantitative and qualitative) was
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done by one writer to examine the extent of studies done within cultural issues and adult
education. The result was that this is an area that seems to be ignored Ross-Gordon (1991).
She reported the majority of the small number of studies found examined race, culture,
ethnicity or colour in isolation, while keeping all other identity dynamics “neutral”. A
fuller inclusion of identity and the dynamics which shape one’s self concept seems to be, in

order to better understand the multi-layering of meaning attached to cultural identity.

Culture Shock

Picture in your mind the last time you, the reader, travelled to another country, or
another part of this country or the city you live within. You, the reader, probably had a lot
of fun learning how the local people lived their lives. ] am wondering whether you came
across anything that annoyed you - either something large or tiny. Perhaps you observed
what others were doing at the time, around you and thought to yourself that they were
doing something wrong, or you would not do something or think in - or “they have it
wrong” or some other point where you compare others within their own culture and you
find that it is they who have it wrong? Were you wrong? Were they wrong? These feelings
are also encountered as we experience culture shock. These experiences come from a
“mismatch” of our sense of place within the world through our system of customs,
environmental cues, and cultural norms. When we are in a new environment where the
taken-for-granted is no longer there to keep one’s balance, it becomes very disorienting.
There is a feeling that having not changed so it must be something else external. This, in
turn, sparks an increased sense of lack of control on your part conjuring up feelings of fear,
loss, sadness, frustration, anger, and ultimately stress. (Berry, Kim, & Boski, 1988,

Furnham, 1989; Oberg, 1997; Pedersen, 1994). However, culture shock is not limited to the

experience of crossing from one country (national culture) into another. Have you, the
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reader, experienced unemployment? Think back to the first few weeks of not working.
What were the emotions? Any major life event has some of or all the aspects of culture

shock (Zapf, 1991).

A pivotal life event for me, was “coming out” to myself and eventually to others
around me, as being gay. My whole world was turned upside down and inside out for a few
years. Feeling this way I needed to come out to theirs in order find help and support>
(Chapter Two). Interestingly, in the case of “coming out” it is not the world that has
changed as much as the meaning the social environment has inscribed upon me as a result
of my disclosure. The struggle becomes how much has changed as opposed to how much
the world changes its interpretation and meaning (and value) as a result of the new
information. The greafer the perceived difference between the taken-for-granted and the

novel, the greater the shock (Pedersen, 1994).

What is “culture shock™? It seems to be described as either an adjustment process
(Yoshikawa, 1988) or as a malady/illness (Oberg, 1997). Both definitions seem to illustrate
that the stress of crossing cultures is “curable”. Time being the most important factor.
Oberg introduced the term in 1958 in order to descr-ibé the anxiety resulting from the loss
of one’s sense of how to behave when social cues are either missing or changed (Pedersen,
1997). The reason for this sense of difference and shock is that people are not having their
identity validated; they are being negated, wholly or in part, by the new culture. People
become motivated to seek out self-validation, or having who they are affirmed by others
(Ishiyama, 1995). Self-validation, here is meant to include both one’s internal world as

well as how their external world relates to them.

There were many models of culture shock described and explored by Zapf (1991).

The models all follow a similar pattern. I have included a recent model here in the form of
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Table 2. The table shows five stages; honeymoon, disintegration, reintegration, autonomy,
and interdependence (Pedersen, 1995). Although this is a stage or linear model there are
times when a person experiencing culture shock can regress, fall back to earlier stages,
become stuck at one stage, or be in flux between two stages. The model is more dynamic

than the “U” shape suggests (Pedersen, 1995).

The “U” model is so named because the model traces the emotional bearing of a
person as they adapt to a new culture. The person starts én a high, or in a “tourist” mode.
This is where everything in the new culture or environment is new, exciting and different.
There is no perceived attachment or recognition that this person is actually part of the new
environment they find themselves travelling within. Then, as the person acknowledges this
is an environment they have to actively seek membership as opposed to simply observing
the activity as it is experienced, they sense an increased notion of sinking while becoming
emotionally depressed. This is represented by sliding down toward the bottom of the U in
the curve. As the person begins to incorporate novel learning, taking on the meanings of
the new cues their sense of identity becomes “re-integrated” once again. The emotional
make-up of the person begins to improve. This is represented by movement up the right
hand side of the U curve. The final stage is an increased assimilation of other world views
so that a person moves closer toward becoming a more “multicultural” person (Berry, Kim,

& Boski, 1988; Oberg, 1997; Pedersen, 1994, 1997; Yoshikawa, 1988; Zapf, 1991).

It is also a state of mind experienced during specific life events. It is an adjustment
with the aim of reducing conflict, or dissonance, between new environments and taken-for-
granted behaviour within more accustomed surroundings (Berry, Kim & Boski, 1988).
Cultural adjustments have a persistent existence over time. This is as the result of people,

new to the environment, have with others who have become a part of the social context. If



91

the behaviours between the person from another home culture is different from or in

opposition to someone of the host culture may learn to develop a complementary world

view (Yoshikawa, 1988).

In describing culture, defined earlier, I see it as being a system of beliefs,
transmitted in some way to other members of a group. When studying mores, as in this
study, there are two “positions” a person can take with relation to society and the
participants who will be introduced a little later. These positions, or approaches, are “etic”

or “emic” ones.

Briefly, an “etic™ approach is the study of behaviour from a position outside the
cultural system being explored (this thesis has been placed on the border, weaving in and
out) while examiningvmany cultures comparing them with one another (this will be done to
limited degree). A “structure” is usually created (this study will be more one of drawing
themes as a result of exploration rather than a structure per se), and criteria developed to
evaluate these cultures are absolute or universal (this will not be; everything will be
provisional. No criteria will be preconceived). An emic approach in studying culture, on
the other hand, is through exploring the system of mores from an internal perspective. Only
one culture is examined at a time. Rather than create a structure with evaluative criteria,

these are discovered by the researcher. (Gudykunst, Ting-Toomey, & Nishida, 1996).

As immigrants move from one context to another, or from one situation to another,
their overall identities shift or are transformed in response to their new context. At least
one researcher believes there remains a small “core” of identity inside of us (Collier &
Thomas, 1988). This seems to be rather difficult to maintain because it implies a tension

within a person as they pass through various environments. Even as the outer “layers” of

- meaning are moulded and affected, there has to be also, to some degree, change to the deep
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 inner self or identity - including my experience of a “core”. Because most situations
involve other people, social interactions are key in shaping our identities through our
negotiations with other people as they challenge our identities - confirming, or negating
senses of selveswho we are (Collier & Thomas, 1988). Identity is a combination of ideas

about “being” and “acting”.

People who experience cross-cultural transitions are said to have deficits in the
host culture where their home language, nuances of behaving, and social competencies are
not communicating effectively or clearly in their new environment (Westwood & Ishiyama,
1990). How long does this process last? Duration of individual stages vary from person to .
person but the overall process of adjustment into a new culture can be expected to last
about a year or perhaps longer (see Table 3)(Foster, cited in Zapf, 1991 ). This is why, as
will be described in Chapter Four, 1 was looking for people who had arrived between six
and nine months prior to the study beginning. This period of time would, theoretically,
place the participants approximately at the bottom end of the U curve. The emotions
experienced by these people, as a result, would be quite intense making the painting

process and outcomes more dynamic and intense.

To sum up, the immigrants you will be meeting a little latler will be experiencing
culture shock at various levels of intensity and at differenf stages. Common reactions that
experienced can include culture fatigue (Pedersen, 1997), as evidenced by psychosomatic
(the brain, under stress, tells the body there is something wrong when physiologically there
is not, except, perhaps, at a superficial level) disorders. Culture shock is described as a
sense of loss, of letting go of things familiar, as an initial rejection of the new environment,
and a general feeling of being lost and helpless (Kim & Ruben, 1988). There is an
additional element only recently being explored; culture shock as period of intense learning

and growth. It has, traditionally, been treated like an illness (Oberg, 1997, Zapf, 1991), or
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as a problem to be corrected rather than as learning. This latter aspect I shall explore
further. Culture shock is now seen as a period of 'intemal change, where a person’s
thinking, as well as emotional, and behavioural processes are thought to uhdergo their
initial, cultural socialization. This includes the “moving away” from what has been
considered “normal” within their previous cultural environment (Kim & Ruben, 1988;
Pedersen, 1995; Pedersen; 1994). As the paintings of the participants in this study are

explored patterns should become evident as the art unfolds over time.
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n
identify with seen as exotic; seen as wonderment,
home, distant, naive externally thrill, fun, positive
insulated by dissociation, 1-3 controlled i.e. outlook,
prior child like, first mos. Fate, adventure
socialization learning, accident,

spectator, chance

tourist,

outsider
shattering of disorientation; internal; confusion;
aspects (or withdrawal; them versus  clumsiness;
total) identity helplessness; 3-6 me; not tension; stress;
as established alien; foreigner mos. allowed to frustration; self-
norms participate; blame; failure,
irrelevant, not don’t know sense of loss;
valued how; loss of  depression;

_ control pain; inadequacy

= initial hostility; sees external; shift anger; hostility;

. loosening from  host culture in*™ blame back defensiveness;
home; letting stereotypical to others sense of feeling
go/loss; yet -ways; 6-9 “stuck”;
still strong condescension mos. resentment
identity with ; beginning
home - good recognition of
as opposed to  new culture;
the bad host still bad,
culture negative
focus is begins relating self-assurance;
lessened here to host culture; internal; more confidence;
more as sees legitimate fully autonomy;
distance is differences 9-12 functioning relaxed; empathy;
created between mos. person tolerance

home/host;

more positive
positive transcends to internal; fully  sense of
aspects include functioning; belonging; trust;
carried aspects of 12+ incorporating  authenticity,
forward,; host/home to mos. aspects of sense of
blended with form new new with transcending one
host culture; personal aspects of culture to
look at culture  culture or old cuiture become bi-
as a relativity positionality : cultural; identity

broadens

becomes more
inclusive; sense
of reconnection;
coming full circle

Source: Pedersen, P. (1994)
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Cross-Cultural Programming,

As Freire suggests (cited in Shor, 1993), teac;hing and learning are human
experiences with profound social consequences. Education and programs are seen as sites
Where the individual and society are constructed (Giroux, 1993; Shor, 1993). Empowering
edﬁcation is that which is democratic and transformative with regafd to the re]a?ionship
between learner and teacher, learner and learning, and learners and society (Jarvis, 1987;
Shor, 1993). Since it is through education that culture is, in large part, constructed and
perpetuated within a society; it may, also, be that pedagogy provides the potential for
culture and identity to be transformed. However, this would require education to occur,
predominantly, outside state institutions of “schools”, which tends toward maintaining the
status quo, to.other environments of learning and teaching, such as community settings
and/or alternative schools. This is particularly true, when one observes the intrusion of
large corporate entities investing directly into colleges and universities so that we have
things like the “Royal Bank” Library. These financial influences will also be able to shape
education in schools to suit narrow corporate needs. It does seem to shudder back to the
notion that the most powerful within a culture are able to shape the idea of “normalcy”

within a particular society.

In traditional liberal education, culture and social identities are invented through
meanings and language from the top down with the educational structural hierarchy
(Freire, as cited in Shor, 1993). Culture becomes something objectified, and commodified
(Dicker, 1994; Giroux, 1993) through “official knowledge™ such as classical Western
literature, art, theatre, etc. The learner becomes a passive recipient of this “constructed”
knowledge. This relationship may be accentuated in the éituation of new immigrants
wanting to “fit in” to the predominant culture. In the process, their own culture, and

identity may become misplaced or lost (Pedersen & Pedersen, 1984). The models of
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| identity development, described earlier, would support this. It can be seen that should an

individual get “stuck” at one of these developmental stages within the cultural identity

models the skewing of their world view would also result in distorted perceptions (Cass,

1979; Sue & Sue, 1990).

According to Westwood and Borgen (1988) there is “an apparent lack of programs
that translate this understanding [intercultural communication] into effective practice”

(p.115). Communication competence has been defined as;

...the ability to function in a manner that is perceived to be relatively consistent
with the needs, capacities, goals, and expectations of the individuals in one’s
environment while satisfying one’s own needs, capacities, goals, and expectations

(Ruben, cited in Westwood & Borgen, 1988, p.117).

This definition seems to fit Ishiyama’s (1995b) dimensions for facilitating cross-

cultural communication, which include

...affiliation/support, social relaxation, interaction management, interaction
posture, empathy, tolerance for ambiguity, orientation to knowledge, knowledge of
the culture of the other, tolerance for difference and awareness of personal

boundaries (p.264).

Cross-cultural and diversity education seem to take learners as the educator finds
them (Acton, 1997). There is limited attempt at going back in the learner’s history before
moving forward. How does this make the learner feel? What does this mean for the
student? There seems to be little attempt at incorporating the immigrant’s home culture

with the new host culture to create a cultural “bridge” between the two.

In the process of learning cross-cultural competency, or acculturation, there is a

stage of unlearning before re-learning can occur. In some literature there seems to be only
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) baésing mention of this (Christensen, 1992; Taft, 1977). It seems unclear what role, if any,
unlearning plays in the process of cross-cultural learning and the effect upon identity

transformation.

Davidson (1995) and Sork (1988) claim that in planning programs there may not
be opportunity to involve the potential learners in the planning of programming, however,
with cross-cultural interventions [ would consider the panicipanté’ input of paramount
importance for inclusion in order to be sure that the needs (both, personally, historically
and culturally rooted and the more current ascribed and felt requirements) are accurately
addressed prior to the learning intervention taking place. This is an ethical dimension that
seems to be addressed in the literature from a Western, white, straight, male perspective (or
the predominant cultural view) which may or may not be accurate. In the programming
literature it appears to be that education is something done to someone else by another

(Adams, 1991; Davidson, 1955; Jarvis, 1987; Sork, 1988; Sork & Caffarella, 1989).

The constructivist view of meaning is considered to be a social process rather than
an individual one. This creates a need for the learning environment to be collegial, and
cooperative, as opposed to a more “expert-driven” and hierarchical one (Todd, 1994). New
learners, who are also immigrants to this country, may become overwhelmed during the
learning intervention, having expecfations raised and left unrealized, while at the same
time having meanings distorted as a result of a mainstream representqtive directing the
process of acculturation. This may come through in the participants’ wishes to “please” the
instructor so as not to dishonour him/her or the instructor’s teaching efforts. Some of this
was felt when Jasmine, from Taiwan, would ask how she should answer in order to assist
me and my study. Any identity changes, as a result of an “expert-driven” or “autocratic”
program, and the resultant meaning of the transformed identity may only be superficial.

Immigrants’ identities could wind up being something more shallow in order to appease
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and meet the approval of the educator, therefore, not fully incorporated into their view of

themselves in the world. The “good immigrant” identity would be worn like a mask as
though it remained something outside of the newcomers, themselves, and worn when

required. As Todd (1994) states,

We change a culture by generating a new one: by entering into new forms of
interaction; by engaging in new activities; and by using new tools and instruments
to develop different practices. The recognition - better, affirmation - of difference
is intrinsic to this process. We need to hear different viewpoints from different
voices if we are to undertake even the first step of entering into new forms of
interaction; and this is a process leading in directions which we cannot fully
predict, for the process of participating in such interactions [cross-cultural

programs] and activities also changes us” (p.114).

Westwood and Borgen (1988) say that communication breaks down when the
transmission of meaning from sender to receiver is distorted as a result of the decoding
system which is synonymous with, and mediated by, the perceptual system. In cross
cultural programming it is readily apparent, through differing world views, that there will
be potential, if not a reality, for much distortion between the program facilitators and the
learners. When there is loss of meaning occurring, as a result of communication distortion,
tl;e-re is created a level of defensiveness for both the receiver and sender (Dornyei, 1995;
Westwood & Borgen, 1988). This becomes particularly acute when people from widely
diverse cultures try to learn within one educational environment. With distortion so
potentially prevalent it would seem prudent to ensure that meanings are made as clear as
possible and discussed fully among all learners. In this way learners have better

opportunities for formulating authentic cultural identities that suits their individual or

group purposes.
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It is not so much the teacher who teaches, but the learner who learns (Taft, 1977).
However, it is also the teacher who can stifle the process of learning from taking place.

Divergent cultures working upon one another are a source of interference as well.

A method described by Mezirow (1978) by which perspectives, or world views,

~ could be transformed relies upon the concept of “disorienting dilemmas” (p.106). These
dilemmas are socio-cultural, epistemic, or psychological events which serve to bring to our
consciousness cognitive dissonance. The source of this distortion is through the way we
perceive the world. In order for the perspective or world view to be changed, reflective or
communicative action must take place. A central theme in Mezirow’s (1978) writing and
his “learning theory” is the concept of internalized meaning for the learner. Perspective
transformation “theory” has much to offer in providing a way of informing how cultural
boundaries become crossed effectively, with identities intact. This will be explored later in

this chapter.

Cross-Cultural Counselling

The uniqueness of the cross-cultural counseling dynamic provides many challenges
and wonderful opportunities for progress. You, the reader, should remember, from earlier
in this thesis, that ‘culture’ was broadly defined to include, not only colour and ethnicity,
but also personal aspects such as religion, birth order, gender, and sexuality. The
broadening of the definition of ‘culture’ serves to take into consideration the whole person
who is seeking re-integration of the aspects of their identity. The re-integration is to bring
back into focus the person’s sense of who they are, after the shock of having their identity
jarred out of synch as a result of becoming caught between the grind of two shifting

cultures.
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Within the counseling relationship, between therapist and one who is sorting
th?eniselves out during a periodwof culture shock, the dynamic benomes challenging
because the counsellee will draw from one or other or combination of parts of their cultural
background while addressing particular culture shock issues (Pedersen, 1997). When more
than one cross-cultural counsellee meets with a counselor this dynamic becomes

compounded dramatically (Dillard, 1983).

To begin with, in establishing the cross-cultural counseling relationship, the
counsellor’s background has to be taken into account. The literature highlights the notion
of counselor bias or ‘encapsulation’ (Pedersen, 1997). In very simple terms, encapsulation,
is when one person observes and evaluates the world, including other people, using, only,
the observer’s own cultural perspective (Pedersen, 1997, p.14). Someone who has a
background from within a specific culture’s mainstream perspective and who observes
someone not of the mainstream, but of some marginalized, minority culture within the
same specific culture, and who evaluates the latter culture through only the mainstream
cultural lens--as though that was the only culture that mattered -this is encapsulation. A
particular person, is therefore, defining the world according to one defining set of cultural
assumptions and stereotypes that have become highly entrenched and more important than

any other set of cultural assumptions.

With culture shock it is the undermining of someone’s world view or cultural
assumptions--once solidly defined--being forced to crack and crumble in order to grow and
expand (Zapf, 1991). Mezirow (1981) describes how encapsulation can become shaken to

allow growth and a more inclusive, of other worldviews, perspective.

Encapsulation is when we become fixed within our own particular cultural lens to

the exclusion of others’ specific views. There is no responsibility to try to interpret others’
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experiences from others’ experiences. There remains an impasse which the therapist or
counsellor cannot traverse the cultural bridge to understand the experience and perspective
of the counsellee. The person going through culture shock becomes an “object” being

observed and something to which the therapist applies their therapy (Trevino, 1996).

To help alleviate the automatic and exclusive reliance upon our own worldview,
there are processes that can be done. The counsellor can work on their notion of
‘knowledge’ to enlarge the boundary of this concept to go beyond relying on rationality to
including affectivity, emotion, intuition, spirituality, story-telling, and personal experiencé
(Ponterotto, 1996). Within Western society creation of knowledge can often become
synonymous with ‘rational’; ‘objective’ fact. There are many more ways of knowing as
well as forms of knowledge which are not so easily measured (Belenky et al, 1997). These
other forms can be more powerful and relevant, yet, are often made to appear irrelevant

and deemed without value.

Another aspect to breaking encapsulation is through other cultures, not of a
western philosophy, placing a greater importance upon relationships than upon the
individualistic self (Dillard, 1983; Pedersen, 1997; Sue & Sue, 1990). Coupled with this is
the almost exclusive reliance upon Western mental health theories to ‘fix’ people of a non-
Westernized worldview (Sue, 1996). ‘Westernized’ theories also are equated with a
heterosexual, masculinist encapsulated lens with which many counselors seem to rely
(M;:Lellan, 1995). This seems fo presuppose a ‘neutrality’ and a misleading ‘objectivity’
which the ‘other-cultured’, confused person experiencing culture shocked person must
navigate to ¢ reach’ the counselor, at a time when the counselor needs to not only reach out

to the counsellee but work to understand--and show to the counsellee that they are being

understood and not the other way around (Trevino, 1996).
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Pedersen (1997) identifies some notions which contribute to a racist therapeutic
practice. However I would broaden these concepts to oppressive therapéutic practices.
These include: counselors often assuming that simply their good intentions makes them
helpful; some counselors believe that they can counsel people from any background--they
have made no effort to experience, address and name their biases because they feel they
have few or no preconceptions; many counselors are not only ineffective but can be very
harmful while working with minority clients because they overlook or discount special
circumstances that influence both the behavior and adjustment of clients experiencing the
crossing of cultures; and lastly the tendency of some counselors to rely almost exclusively
upon ‘either/or’ or ‘if/then’ thinking which is deeply embedded within Western, ration
thought (Mezirow, 1981). This sort of cognition lends itself to racism. This sort of thinking
reduces the broader world into very linear, and black/white thinking. To my way of being--

and being the focus of many oppressive homophobic attacks, I am sensitive to the world of

_grey we all live within. That is not to say that I am capable of working with all people,

regardless of the population a person may come from. For example, I would find it very

difficult to work with someone who was busy discounting me as simply a ‘faggot’. I find it

- difficult to work with people who contain a deep hatred of others not like themselves. I

prefer working with people who may be confused or wish to work on some aspect of
themselves, either alone or within a group. | inform people that I do not mysteriously hold
the answers but that each person holds the key to the issues they face. My role is to help
with the process of uncovering the answer. This may not suit people who prefer to be told
whiat the ‘right answer’ is and so what I do may not be of great benefit to them. That does
not mean that they may not receive any benefit, but that it could be greatly reduced. This
would be discussed up front with the person--as it was in this study. Jasmine was looking

for answers that I was to direct her way. Shewanted to know how she could best answer or
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tell her story in order to get ‘the right answer from me’. When I told her that I did not hold
the answer but that if she turned her own eyes inward and did not blink or keep her eyes
closed while being honest with herself, she would find what she was seeking. This, as was

described earlier, is also in keeping with both Gestalt and feminist therapies.

Encapsulation occurs, also, when we assume that only a ‘pure’ discipline of
psychology is best when working with people. Just as people are multi-faceted, with one or
more sources of oppression working against them, so it is important to engage as many
sources of discipline, or interdisciplinarity to deal with the various oppressions working
upon the kaleidoscope of one’s identity (Pedersen, 1997). The use of psychology,
discussion, art, reflection, music, and visualization allowed each person, within this study,
to explore themselves through a variety of ways and perspectives—even though our

presence to one another remained somewhat constant.

The relationships we had with one another were not filled with scientific and
rational ‘jargon’. They were filled with stories and experiences embraced by feelings and
emotions. If we relied upon jargon--which is the invention of a particular occupational

culture - then the relationships would have been marked by distance and not cohesion.

[ feel that I contain a lot of sensitivity and compassion for those found in highly
emotional and challenging circumstances. I also contain homophobia. I contain racism. I
contain bias. I contain hatred. So does everyone. Often people are afraid to admit it. Why is
that? Because many people are afraid to show weakness. People feel shame. And shame is
a tool for control. However, to be as effective a counselor and/or teacher as can be, there
must be recognition that we feel these things (Corey, 1991). To deny these things only
illustrates encapsulation. It does not mean a simple recognition and acceptance of them--

the biggest process for a counselor or teacher is to continually work upon broadening their
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own inclusivity (Corey, 199 1). Encapsulated teachers and therapists tend to believe
strongly that they do not contain biases; that they believe in a ‘colour-blind” world--with

themselves free of racism (Sue & Sue, 1991).

Pedersen (1997, p. 34) highlights ‘devaluing’ of alternative therapeutic/educational
intervention through the example of visualization. He shows that visualization and a more
holistic approach to mental health, though very beneficial, appear generally as ‘footnotes in

the more traditional counseling literature’.

And for many non-Western cultures, it is this internal visualization which people
of these cultures draw upon (Dillard, 1983). There are cultures where there are few
professional counselors to help with identity issues so people of these cultures have been
culturally taught to seek help by going inside themselves, or exploring their life history
(which is a series of stories passed from one generation to another), as well as the
experiences that they have gone through, which they have turned into stories, ‘listening’ to
their ancestors, or remembering lessons conveyed by their elders. (Dillard, 1983; Sue &

Sue, 1990)

Because cult;ire contains the communication needed to perpetuate a system of
knowing and interpreting the world, meaning-making is key. Culture allows the
participants within a specific context to not only understand the behaviours of others but
also the expectations that they anticipate lie behind those behaviors (Pedersen, 1997). This
is in keeping with a social constructivist or interpretivist view of the world (Boshier,
1994). Both are needed to create meaning. The social contructivist view allows a group of
people to create ‘structures’ of discourses which create commonly-held meanings among

people. However, the interpretivist view, exemplified by Mezirow, proposes that each
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individual creates meaning of their unique worlds for themselves (Boshier, 1994; Mezirow,

1981). It is both that are needed for meaning. [ don’t see combining the two as conflicting

but complementary.

In order to reduce conflict between counselor/educator and the members of a
group, from different cultural backgrounds there are several key dynamicé that should be
evident. As with our group, the status of each group member and facilitator was relatively
equal (recognizing my more evident power as a function of being facilitator); the social
climate we created within each session was positive, supportive, and safe; the contact
among ourselves was deep, meaningful, and profound as opposed to something casual and
fleeting; and our time together was rewarding for each of us with everyone having the
opportunity to give and take in order to foster personal understanding and growth

(Pedersen, 1997, p. 51).

For Asian cultures, there is both duty and honour to each person’s existence
(Dillard, 1983). When there is a birth, that infant carries all the previous lives of its
ancestors within its body, mind, and spirit (Dalton, 1994). Each person is, therefore, duty
bound to honour the memories of its predecessors and to ensure the memories and honour

of their forbears does not become tarnished so

Art Therapy

In deciding what method 1 would rely upon L, initially, fell back to what I knew
best and what I was most comfortable with. [n my case it was art, generally, and theatre,
more specifically. However, theatre, is far more involved - including movement, voice,

space, time, character, scene development, and so on. In my mind something more in line

with doctoral work.
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I wanted to remain within the aesthetic, and through the literature settled upon
pa"inting; in this case watercolour. Through an art therapy workshop I took part in I found
that sculpture was a more deliberate, conscious medium rémaining more ;)n the surface,
dealing with the texture of things. The use of sandplay (making patterns in the sand) was
used for control and soothing reasons. Other forms such as cooking, sewing, needlework
were meditative, therapeutic and relaxing. These all made some moves toward the
subconscious but not focusing in upon the area of exploration of this study. I was looking

for something more.

Exploring clay, I found it’s tactile qualities had me thinking of childhood and
earlier times. I was told it waé a medium used for working through anger and aggression.
As such, it has a tie to releasing physical feelings. Drawing with pencils, markers, or
pastels were used for people who needed a lot of control in their lives because of fears and

anxieties they faced.

As 1 explored painting, I found the colours immediately drew me to different
feeiings and emotions. As was mentioned, in the workshop the liquidity of the paints and
the use of water generally were seen as being signs of sadness, letting go and grieving.
With the experience of crossing cultures, and the attached shock of living within the
unfamiliar much of what faces people was a letting go of things familiar and grieving for
the loss of their ethnic and cultural home country and, as such, large sources of identity
validation. Colours tended to have a very universal language of their own as well, in that a
particular colour would symbolize similar emotions, things or events within people’s lives,
regardless of culture (Chevalier & Gheerbrant, 1994; Hupka, Zaleski, Otto, Reidl, &
Tarabrina, 1997; Wills, 1993). Some quick examples included red éymbolizing blood, war,
masculinity; green symbolizing growth as in plants; blue symbolized the sky and space;

and black symbolized death and mourning (Chevalier & Gheerbrant, 1994).1 chose




107

watercolours because of the above reasons, in particular, but also for practical reasons as
well. Acrylic or oil paints were harder to clean, maintain, and work with. They were also

more expensive than watercolours.

Looking at the history of art therapy, and its relatively recent development, I found
that it had been used from its earliest time in medical settings. In its earliest days, art
therapy Was used during and after World War Two when artists visited hospitals to help
long-term care war veterans alleviate the boredom of recuperating (Case & Dalley, 1992).
Docto?s began analyzing patients’ artworks to understand the patients’ states of mind. “Art
therapy”, the term, was coined in 1942 by artist Adrian Hill, to describe the work he was
doing at the King Edward II Sanitorium in Sussex, England (Waller, 1993). He found that
painting not only helped to pass the time, but the painting process allowed for the
expressing of feelings and emotions associated with loss, trauma and grieving. This history

helped shape the traditional uses to which art therapy has been put - that of a medical one.

The history of art therapy continued from these first days through to the present
within the medical milieu, in that the art was a way to analyze or diagnose someone, then

fix someone because of some identified deficiency or problem, whether because of illness,

death, or injury (Case & Dalley, 1992). Within this study, art “therapy” was moved out of

the medical setting and placed within a community education setting in order to give
people an opportunity to clarify their identities as a result of the shuffling experience of

culture shock.

The art therapists of the 1950°s through to the 1970’s were criticized for thrusting
themes upon their clients or groups, rather than allowing the group to raise their own topics
for exploration (Waller, 1993). The small group I worked with would generally raise their

own topics in later meetings. In the early sessions I would raise topics until the group
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‘members naturally took over the process and used the space and time to explore for
themselves, in their own terms, issues most relevant to them. The use of themes within art
therapy was considered a way of containing the angiety of what topaint; it gave the
opportunity to focus the projection found within their minds, as representations, on to

paper (Case & Dalley, 1992).

Within art therapy, as in Gestalt, and some feminist therapies, there was a strong
anti-verbal tradition in that art therapy regarded explanation and/or interpretation with
extreme suspicion (Case & Dalley, 1992; Hogan, 1997; Zinker, 1978; McLellan, 1995). .
The suspicion was that once something was named, those in authority were then able to
manipulate and control it while censoring out possible competing knowledges. However,
the use of colour, space, shapes and lines could be incorporated to give general impressions
of art without turning interpretations into prescriptive exercises. These findings could not,
then, be used for any predictive power in order to control people’s lives. Instead, the
facilitator’s role was added to the participants as one with them (Case & Dalley, 1992;
Zinker, 1978). While there may have been an expectation of the facilitator’s voice taking
precedent, ideally, that was not the case here. The literature showed that with few
exceptions, colours, the use of lines and space held similar meanings (Chevalier &

" Gheerbrant, 1994). With the study I provided these universal symbolic meanings for

illustration purposes only - and only after the artist had interpreted their own work.

A basic assumption supporting art therapy was that it was a kind of “safety net” for
projections and that these images held meaning and value not only for the person but for
the group (Zinker, 1978). I would extend this assumption - that images and the result of art
making conjured meaning for any one who observed it beingicareful that “the eye that has
looked on an object in the light of certain assumptions became a biased witness when that

object presented in a different light for a different purpose” (Barzun, 1974).
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People who participated in art therapy were relieved to know that the facilitator’s
expectations was not for the participants to please the group leader on some level but the
efforts of the group were focused upon the participants recognizing their own needs and

emotions - and resolve some of their own inner questions or conflicts (Case & Dalley,

- 1992).

Another fundamental assumption was that each person constructed their own,
individual inner world and because of their self and their unique perception created their
own version of “reality” and “truth”. Perception was reality within this interpretivist
paradigm of being in the world (Boshier, 1994; Zinker, 1978). Because of the inner world
and one’s unique views and actions out into the outside world, the inner self is continually
being reconstructed in reaction to the experiences with others “out there” (Hogan, 1997).
This, in turn, determined the individual’s view of themselves and of others - thereby
affecting the expectations and selves of other people. This was congruent with Sartre’s
notion of the “gaze” and Foucault’s “panopticon”, discussed earlier. Within art therapy, the
participant gradually realized how inner assumptions, such as those identified through
Gestalt therapy, determined how one’s interaction patterns develop (Fryrear & Corbit,

1989).

Art therapy, like Gestalt, was a counselling technique based upon humanistic and
existential/phenomenological philosophies (Waller, 1993). Five concepts were identified
as being central to this style of therapy of aesthetics: human actions were not
predetermined - freedom was part of the human condition; there was an importance of
choice within human life; it is essential to take responsibility for one’s actions; death was
inevitable and the fact that everyone died could give meaning to their lives and how we
lived them; people would be engaged in a creative search for individual patterns that would

give meaning to our existence and our continually emerging and changing identities
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(Fischer, 1973; Hogan, 1997; Lindauer, 1998; Zinker, 1978). As in Gestalt, art therapy
took place in the present; dwelling on the past, in the past tense, or planning for the future
were not encouraged; being drawn from only sparingly (Zinker, 1978). Both these temporal

considerations were only relevant in terms of how they inform the present.

The element of “play” or fun within art making would lighten the seriousness,
intensity, and intentionality of reflection (Fryrear & Corbit, 1989) The more people let go,
the more fun occured and the greater the receptivity to creativity and learning
(Csikszentmihalyi, 1996, 1997). The art process also allowed the group process to develop
more quickly. The art itself provided a more concrete visibility, availability, and tangibility
for all group members. The imagery left behind after the painting sessions (in my instance,
I took pictures of the art and returned the originals back to the respective artists) provided
value for the group members to reflect back upon the work (Case & Dalley, 1992; Waller,
1993; Zinker, 1978). The art acted as a reminder of the process, like footprints showing the
group where they had come from all the while, not knowing where they were headed. And
that was okay; the group could concentrate more on the series of steps, or the path than
where the journey led. The art pieces also acted as a catalyst for change for the group or its
individual members (Waller, 1993). The catalyst served to avoid placing the focus upon an

individual or on any specific content of a particular session (Fryrear & Corbit, 1989).

As the art group developed and grew it became marked by a high degree of
autonomy (this is discussed more fully in Chapter Four). With the group I invited to
participated, I was fairly directive at the beginning to help establish the rough process, and
structure. As the group became more comfortable with, both, my role as a “hands off”
facilitator or “leader” was challenged - as it should have been - these art groups became

autonomous not requiring a so-called leader for the workshop sessions (Waller, 1993).

Near the end of the group workshops, suggestions I may have made were challenged or
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ignored in favour of the participant’s own ideas. Rather than assume that I was an

- ineffective “leader” or facilitator this highlighted for the group that the art process and any
initial guidance 1 offered provided the foundation for members to take control for all
aspAects of their art, their creative process, and for the group. As they became more and
more independent as members of a group. This independence déveloped within each
other’s broader life as well. Multicultural counselling also looks toward art, or what this
literature refers to as “projective” methods. Three potential ways of exploring culture
shock are alluded to as potentials; the Rorschach test, Thematic Apperceptions (pictures
are presented to the client and they construct a story based upon the picture), and early
childhood memories (Dana, 1998). The latter, muiticultural counsellors believe, holds the
greatest possibilities. My study draws from participants their histories to tap into what
Dana (1998) believes will allow me to better understand the participants’ general
interpretation of the world, their world views and attitudes toward relationships, their sense
of self, their emotional expressiveness, and general coping strategies (Pedersen, Draguns,
& Lonner, 1989). Rather than present pictures to the women to have them describe stories
which may or may not be directly related to their experience of immigration, I feel that
having them draw their own pictures and tell their own stories will have 2 much stronger

effect upon their making sense of the world.

For Zinnia, she had made a decision that she was going to find a job before the
series of sessions ended - and did it with two weeks tb spare. She found herself what she
considered a perfect job for her and was thrilled - as the whole group was - celebrating
with her. Jasmine decided, as part of the Epilogue, in Chapter Six, to move out on her own
and find her own apartment, not relying upon others. It would be interesting to see if she

stayed within her own Chinese community or ventured out into another area of the city - as

she had suggested she would in an early art session.
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For most people, born in Canada, neither of these decisions may appear very bold
or Ip.l;ofdund - yet for two people new to this country, knowin-ngno one from their home
culfure, and still learning about the broader society, here, these were life-shifting events.
Both signs of autonomy - in part, as reflected through their wofk, during their paintings and

group discussions and the later reflections upon their art.

To reflect to the members any change in identity that might have occurred during
the time spent in the group I looked for something that could be compared over time. The
exercise chosen was the “Body Image” paintings. This was a life sized painting of the
member’s own bodies (Waller, 1993). Brown parcel paper, approximately three feet wide
and eight feet long, was provided for each group member and the facilitator. Each person,
in turn, laid upon their parcel paper in a position they felt best represented how they saw
themselves at that moment in time. The other two took a large tip felt marker and drew
around the person on the paper in a body outline. We each took turns until we each had our
own body outline. The group members, then, painted in the body outline how they saw
themselves at that moment in time. This was done in the first and last painting sessions
with the paintings done in the intervening workshops plotting the path navigated from the
first body painting to the second. All the body paintings hung together formed the group
portrait of individuals. The art remained as a concrete record of movement in time and

space which could not be forgotten.

The most important aspect of images was that they conjured up many meanings at
different levels as time and space change. While reflecting the culture within which each
participant was encapsulated - in this case Australia, Taiwan, and Canada - all the art was
created within Canada, specifically a classroom within a community centre within a

neighbourhood called Kitsilano, within a city on the West coast of Canada called

Vancouver - we were able to “converse” on such a deep and profound level through art. As
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”such, images had a particular association for the artist while they were being made. This
could change over time as the image took on a new and different significance through the
passage of time, increased insights, and the gaining of further understanding (Anderson,
1989). From a psychoanalytic perspective the encouragement of the process of pictorial
expre\ssion of inner bex;;erience was seen as a process of spontaneous imagery released
from the unconscious (Lyddiatt, 1971) - or the releasing of a picture from the private,

oftentimes hidden self, to the public self and beyond.

The issues of transference and counter-transference were central within art
therapy. Transference was when a person transferred strong, raw feelings that originated
from childhood experiences on to the facilitator or therapist (Corey, 1991; Case & Dalley,
1992). Even though we were exploring childhood stories ! did not feel that this would be
an issue, yet I would remain open to the possibility of that happcning. | belicved that the

transference would be on to the paper through the paint and not oii to me.

Counter-transference was similar to transference. The image was the catalyst for
the relationship. Counter-transference was when the facilitator’s own feelings were placed
upon the image to form meaning (Case & Dalley, 1992). A caution with regard to counter-
transference was that the therapist’s feelings might result in a defensively evasive reaction
back to the group member’s own feelings, destroying the efficacy of the painting sessions
(Case & Dalley, 1992). A large part of the process that had to be negqtiated was the
understanding of how this process of communication involving mys.elf and the group

~ members and the image was going to occur.

The value of using art as an experiential way of teaching was that aesthetics
allowed the group members to overcome the difficulty in speaking because of illiteracy,

language dysfluency, or biological inabilities. The use of concrete imagery and pictures as
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a language was more universal than abstract letters and words. Across cultdres, symbols
cbnvey similar messages (Chevalier & Gheerbrant, 1994). Pictures provided far more
péteﬁtial and:‘freedoms than the limiting, delimiting and exclusionary nature of words,
which were necessarily bounded by culture. The use of art could speed up the progress of
what was achieved over more traditional “talking heads” because art was so evocati.ve,
feelings and emotions could be gotten in touch with in a more intense, meaningful way
(Csikszentmihalyi, 1996; Lubart & Getz, 1997). Through painting and discovering as
perceptions unfold, the artist and participant developed a trust in what they observed
around them. Aesthetics encouraged creativity, imagination while promoting a healthier,

more fully developed sense of self (Csikszentmihalyi, 1996, 1997).

In our society we lived as one of many categories of things and people, constantly
trying to make room for and conform to labels (Camus, 1982). Even if thc group perceived
they were rebelling against a category, the participants were still reliant upon labels. By
being opposite something the women were still labeling themselves (Cooke, 1997). Then
we entered a mode of being that did not rely upon words - and therefore categories and
" labels held a lesser importance - and this could be extremely uncomfortable and
" disorienting (Caputi, 1996; Cooke, 1997; Jolley, Zhi, & Thomas, 1998). Names for things
and words delineated, and therefore allowed, for the controlling of people, objects, and
people as objects. Not having access to this could feel very threatening and destabilizing.
The converse may be true - that we may actually ignore feelings we experienced, because
we did not have the words for them. However, that did not make the feeling, or the effects

of these emotions any less real (Jolley, Zhi, & Thomas, 1998; Lubart & Getz, 1997).

In addition to painting I also incorporated the use of music (world music, jazz,
classical, and soundscapes) because this encouraged all of us to remain focused in the

present moment of painting and less on what the painting “should” look like (Gawain,
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1995; McNiff, 1998; Zinker, 1978). Music played upon our creative, intuitive, emotive

) brain while minimizing our logical, verbal, censuring brain (Csikszentmihalyi, 1996;
Gawain, 1995). This provided, for the study group, a much more active, whole-body
approach to what we did and how we did it. We would stand, squat, kneel, sit, pace all the
while with the music urging us on in our journey and our selves floating along for the ride.
“Creative visualization is especially good when used by a group, because the group energy
tends to support the others, and in this case the whole becomes more than the sum of the

parts” (Gawain, 1995).

Most people experience blocks to their creativity. 1 think of it as the two sides; the
logical and creative, battling it out for control. Some of the experiences that were
encountered navigated as “blocks” included: fear of failure; reluctance to “play” because
someone felt or feared they looked foolish or silly (after all adults have outgrown “all of
that” when they reach puberty...right??!!); a fear of failure to see one’s own strength or
weakness; held an over-certainty and reliance upon established formulaic problem solving
strategies; or wanted to avoid frustration because of existing intensive ambiguity (Zinker,
1978). People, often, find ourselves bound by the custom of the way things are “always
done”; having the ability to fantasize and/or imagine “schooled” out, because of the over-
emphasis upon rationality, empiricism, and logic as well as the over-valuing of the
“objective”, “real world”, or “common-sensical” while ignoring or demeaning the inner
images and visualizations we experience of ourselves (Mezirow, 1981). Many people seem
to hold a deep fear of the unknown, needing to bring balance and avoid chaos. For some
they can encounter a reluctance to exert influence over another or be seen as pushy because
“polite” sensibilities may this as being “oppressive”,. The group practiced this very thing
on a daily basis in subtle ways, being comfortable with the knowledge while having a

reluctance to “let go” (if there was a lot of investment of time, and energy;
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psychologically, emotionally, and cognitively people will retain Beliefs, almost blindly at
times) (Mezirow, 1995). Some people in the group preferred to let the passage of time
direct the process perhaps because of an under-developed emotional life or an unintegrated
yin/yang in that there was no examination of opposites which might have been taken as the
only options available (male/female, young/old, native/immigrant, as examples); or not
using or relying upon our own primary senses as a way of knowing (Fenner, 1996). What,
at times, Jasmine was looking for was permission to be granted by another “authority,”
allowing them to be fully creative and expressive. Art making and art therapy did this
while providing the space and time to do so (Fenner, 1996; Fryrear & Corbit, 1989;
McNiff, 1998; Zinker, 1978). As a way to bridge disciplines, while “healing”, was the
relatively recent development within feminist art therapies.(Hogan, 1997). Today ért
therapists, working with specific groups, (specific racial groups, for example, or single-sex
groups) attempt to integrate their practice with social theory. This has been done in a
number of ways, with themes in art therapy to address specific issues (blackness, single
parenthood, AIDS and so on). The client was not seen as an individual neurotic, butasa
person negatively affected by social norms which may not have been rational, constructive

or positive. (Hogan, 1997, p.27-28).

Some feminists have evaluated the work of some politically minded art therapists
and have now developed and adopted strategies to politicize their cause through art,
because many women understood the power imbuing political message with emotion. “We
must ensure that art therapy practice continues to challenge those social and cultural
conditions which pathologise women and cause distress” (Hogan, 1997, p.19). This made

political power an equal outcome in conjunction to the force of clarification or “healing”

for, not only women, but other marginalized groups. I fear that used in this way the
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political overpowers everything else. [ do feel that art therapy does have a wonderful
empowering effect for those who turn to it for energy, clarification, and even healing.
Politics raised a noise that could, simply, replace one source of oppression with another.
People could only become free on their own terms - not on the terms of another force -
political or otherwise. When art therapy became a “rallying cry” it grew scarier to me in
that the walk toward indoctrination could not be that great a distance. In this study, I did
my best to withdraw and take a back seat during the latter half of the workshop sessions to
allow the participants free reign over their work, the process, and the outcomes. I admit it
did become a tension that had to be examined; to allow total free reign could be just as

destructive as guiding the process through a political lens.

Summary

This literature review has been done to examine some of the dynamics surrounding
the overarching issue of, “How do “social strangers” come to understand the meaning of
their “identities- in-transition” during the experience of reflection during an eight week
painting workshop? . To place this discourse in some form of context, I provided a brief
character sketch, through “tensions” that I contain, of myself so that you, the reader, could
understand some of the facets of my “identity” behind the words. These dynamics were in
the form of “tensions” I brought to the study. A detailed biography is captured in Chapter
TWo of this study. Some of the dynamics explored were the concepts of culture, language,
identity, intersecting identities, cross-cultural programming and counselling,. With regard
to methodological literature I reviewed, to some degree, areas of Gestalt therapy, art
therapy, and cross-cultural therapy. Each of these components contribute to the

overarching question, restated above, in that these elements need to be explored on their

own within the literature and then together within the dynamic of a field study.
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As a result of the preceding discussion and the rhetorical questions posed in the
earlier sections some foreshadowing questions, for me to keep in mind, were raised which

were explored during the field research and literature searches.

Questions which foreshadowed this study, remaining in my mind throughout,

were:

1) How are objective and subjective aspects of home and host cultures seen by

the learners?

2) How are the course dynamics (materials, facilitator, environment) seen as

contributing to the meaning of cultural identity?
3) What feelings are attached to their cultural identity during transition?

4) How are metaphors, art forms and/or language used to delineate meaning?

5) How is meaning attached to the private and public cultural selves?




CHAPTER FOUR
HOW TO GROW A VIBRANT GARDEN

Overarching Question

How do “social strangers” come to understand the meaning of their
“identities- in-transition” during the experience of reflection during an eight week

painting workshop?

Introduction

The purpose of this study was to describe my experience of entering into a long-term
same sex relationship which began on the internet between myself and another man who was
4000 miles away when we first met. This is described as a backdrop to the experiences of two
people who had recently immigrated to Canada and their efforts to clarify their cultural identities.
These two women had identities which were somewhat in flux because of changes they were
experiencing as they moved from their home to their host culture. Helping participants with this
process of transition was the use of the creative process as the group worked together defining
themselves and projecting these interim images through paper and paint into pictures. This art
work involved the perceptions, interpretations, meanings, and themes surrounding the
participants’ experiences. In terms of a concrete focus, the illustrations also allowed for a
pathway of sketches to “fall behind” as the participants made there way through their culture
shock. The portraits aided in creating a cultural “mapping” for the participants’ movements as

their identities evolved.

Once new, and presumably more encompassing world views or perspectives were
developed, the women could put into action the new learning and knowledge they had created for

themselves. This project is unique in that the study created a specific space and time to

meaningfully listen to the, often, silenced voices of marginalized learners. Reaching out for help.
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These voices could aid in enriching theory and future programs, alike, while assisting these

learners in an embracing relationship often overlooked, or completely discounted.

The following discussion will describe concrete aspects of the study process. The
literature review supporting the more abstract aspects can be found in Chapter Three while the
field notes and personal reflections supporting the decisions I made can be found within Chapters
Five and Eight. I raised some of the tensions brought with me on this trip and how these would
be unpacked as we proceeded. My role was, then, described so that both you, the reader, and the
women were clear on how I fit into the study. This allowed you to visualize how you can

insinuate through these words, into the study.

The final discussion outlined the overall process, both graphically, and textually. As the
words unfold you, 1, and the participants know where we are, where we have travelled, and what
can be expected, in general terms. It is from this point we move into Chapter Four. More about

that at the appropriate time. Let’s pick up the discussion at this point.

My Biases/Tensions and Their “Bracketing”

The biases that framed this study were many. My parents’ backgrounds have created for
me an extensive background in learning about more than one culture. This created, for me, a

significant level of comfort while interacting with people from dissimilar backgrounds.

My being raised on a farm and being socialized in a small town (my first year of school
was in a one room schoolhouse)/rural environment has imbued my personality, values, beliefs
and ideation with a heightened sense of community and family (albeit it from a rather
mainstream perspective as well). Having gone through identity transitions within my own life

(Chapter Two) and currently being a person in the midst of a shift, again, I believed I would be

sensitive to issues of other people experiencing dramatic changes in their lives.
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My socialization had been somewhat mainstream growing up, however, for the past two
years I find myself becoming increasingly marginalized because of my sexual minority status and
economic position (Chapter Two). I do not identify or “fit in” with the gay culture nor am [
accepted as a full member of the social and cultural “norm”. I am caught between borders in a
kind of “no man’s land”. Experiencing this prejudice had instilled in me a high level of self-
reliance and discipline; often demythologizing much of what I had been told about “how the

world worked,” or my socialization, by those around me.

This, also, placed me in close proximity (spatially and temporally) to the participants.
The danger was one of identifying too closely (being sympathetic as opposed to empathetic) with
them, rather than maintaining some distance before, during and after the study. This was
constantly checked through journalizing and having drafts read by an outside “disinterested”

writing group ( my comprehensive exam study group).

As some participants could have, potentially, come from extreme conditions in their
home country or family life, 1 was concerned with my being able to fully comprehend these
circumstances. There was some concern that there was a problem with a researcher’s personal
values interacting with what the research project accomplishes (Boshier, 1994). However, I felt
that research could not be value free because of its necessarily involving people. In this instance I
had decided to acknowledge my own biases, personal background so that you, the reader, can
understand more about me, and through my voice understand what 1 perceived. It was also for
this reason that the “data” collected appeared verbatim within Chapter Six. The voices within
that chapter are the voices, directly, of the participants. In Chapter Seven, I made some
rudimentary observations - as opposed to evaluations with regard to what is found in Chapter
Four. However, as was pointed out, I did not presume to offer “the truth” about what I have
experienced (Hammond, 1989). Truth was multi-faceted and not fixed, as well as very

perishable. As circumstances changed so did the nature of what we thought of as truth.
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Central to my life were “tensions” that constantly tugged at me as [ experienced people,
events, and situations. Describing these, with reference to my life review in Chapter Two, should
clarify who I am and where some potential “blind spots™ existed as I carried out this study. My
place in society, has put me in a position where my existence has been shunned by many in this
society has instilled within me a strong sense of self reliance and individuality. I have learned to
love who 1 am for all my faults and strengths. I am somewhat reticent in new situations until I felt
a level of safety and comfort. Some new situations have been easier than others. At the same time
I have worked and learned best in groups because of my strong expectation that “the community”
had to work together to live and thrive just as it has had to do in most rural settings. There can be
a balance struck between being a strong individual within a collective or community setting. As
the group changed so did the potential for throwing this balance off. I had experienced both and

believed that I was able to strike this balance in my study group.

I am more of an intuitive, subjective learner as opposed to an objective, rational one. I
could work in an objective environment yet am most comfortable in a subjective, intuitive
context. There were times when both were called upon - presumably with a much greater
emphasis on the intuitive processing. However, this was a preconception I had. I needed to
reflect on whether I was allowing objectivity in where appropriate or allowing subjectivity to

take over completely in the research process within this study.

Having been raised in a predominantly mainstream environment through to my teen
years, yet living as an adult within a more marginalized position within society, I experienced
both sides of the cultural gap. Also, with my intersecting aspects of identity positionality
bridging cultural rifts (rural/urban, Eastern Canadian/West Coast Canadian, gay/straight, West
Indian/White) I am faced with discrepancies between my “public” and “private” self. My public

self, as perceived and reinforced by “others”, I feel, see, and identify myself as the former in each

of the foregoing pairs of attributes. My life, thus far, has been navigating back and forth across
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this gap pleasing “others” on one side and maintaining my semblance of who I am, on the other. 1
had to be diligent in recognizing which perspective I found myself relying upon, and why, as I

worked with the participants within this study.

I had noticed in much of the research literature that sexuality was absent; heterosexuality
was considered the only norm. Gays and lesbians fell somewhere in the data. Like Hunnisett
(1990), I believe sexuality, gender, and sensuality had a place within research. Researchers
seemed to strive to de-sex findings or interchange one sexuality with another, assuming there
were only two sexual identities in the world. An heterosexual bias that has persisted. This study
was somewhat unique in that it was authored by someone who acknowledges their homosexuality
- and any attached biases reflected. I explored issues of sexuality among other aspects of cultural
identity. If phenomenology was about intentionality and motivation why has the research
literature been almost silent on one of the most powerful sources of motivation for humans?
Sexuality was not about the sexual act in and of itself, but transcends the act to a world view; a
perspective which was ever-present and was used throughout this study. My bias was the
assumption of asexuality, or equating heterosexuélity as “asexuality;” are both artificial and
unnecessarily limit the richness of any results. This is a tension you, the reader, and I will be

experiencing as we both proceed through this study together.

The social concepts of masculinity and femininity would be at play with one another.
Sometimes they would be in harmony, most times not. At the root of this tension would be what
defines these social constructs of masculinity and femininity. As I moved from one version of the
gay culture in Toronto to that of Vancouver, the concepts of masculinity underpinning
homosexuality in each of these milieus varied (Chapter Two). Coupled with this tension were
various attempts I had made at “passing” as straight in order to lessen troubles within my own

life. This had, I am sure, caused me to internalize aspects of heterosexism which may become

highlighted as we passed through this study.
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Along with a de-sexing found within research, generally, there seemed to be a dearth of
emotionalism, another source of motivation or foundation of intention for people in social
situations. | embraced emotioﬁalism as human, this defines who I am. Despite the upbringing of
my rather stoic, emotionally unavailable and disciplinarian father, my extensive experience in
theatre had allowed me to free myself from that restraint and allowed me to rejoin myself back
with my emotions in a more holistic manner. The process of cultural transitioning, as I have
experienced it was wrought with emotion. To divorce emotion from this process and this study
could be equated to flattening a finely etched crystal into a flat piece of glass. It can still be pretty
but does it have the same substance, sparkle, and richness to it? The other stereotype was that
emotionalism must be intense, up-front, and overwhelming. Much emotionalism can be very
understated, just as strong, and yet subtle at the same time. A wonderful movie which epitomized
emotionalism on a very understated scale, yet was overwhelming in its intensity, was “Babette’s
Feast.” There was minimal dialogue (when there was it was in subtitles and was generally
ignored by the viewer anyway) yet the virtuosity of emotion through the look [which Sartre
(1943) had described at length], body language, and actions of the performers told a truly heart-
warming story of gratitude. As you read these words before you I have tried to convey the same
breadth and depth of emotion in a way that heightened and informed, more deeply, the story of

the process which has unfolded before you (Heshusius, 1994).

Throughout this research there was a tension between the abstract and the concrete. The
type written words (abstractions) on paper describing concrete experience, as evidenced through
paintings (which are concrete). The physical works of art aimed to capture abstract thought
processes, feelings, and experiences. Borrowing from a contemporary of Sartre and Merleau-

Ponty, Antonin Artaud described as this,

The formula ‘I am cold’ which abstracts all the body sensation, all the actual and

complex feelings connected with one’s individual experience of such a physical state,
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exemplified for Artaud the manner in which too glib a use of language desiccates experience and
eventually makes people who rely on such modes of communication and thought lose contact
with life itself. They seemed to him to substitute the mathematical formula , the abstract
blueprint of experience for the complex fullness of the surging flood of existence in all its

richness and complexity. (Esslin, 1976, p.69-70)

Throughout this thesis you may have noticed a struggle to keep things simple, and as
concrete as possible. This required me to translate abstractions, where possible, to exactly what I
meant in more concrete terms. I live comfortably in abstraction yet do need to continually ground

myself in concrete experience.

As you, the reader, may have noticed, this thesis has unfolded as an extremely personal
document in its tone and contents. This is intentional. My tension had become how much do I
disclose to you, the reader, and how should it be done (Rosenau, 1992). Because I was learning
as I carried out this study there were mistakes made, hopefully calculated ones. To not disclose
relevant and significant information would not be fair to you, the reader, or to the women found
among these pages. Yet, there was a level of confidentiality and, therefore, nondisclosure that
had to be maintained as well. When the participants were discussed, 1 erred on the side of their
protection and privacy; when it was regarding myself I erred on the side of you, the reader, and
disclosed as much as I was comfortable revealing - and a tiny bit more. As I stated, I learned as I
proceeded. 1 hope you, the reader, disclosed things to yourself perhaps you might not have
thought of before. If that happened I have been partly successful. If I informed you about cultural
identity transition as a result of my exploration in addition to your “self-disclosure” I consider

myself wholly successful. The issue of disclosure, or not to, remained problematic (Peshkin,

1998) throughout this paper.




126

Coupled with disclosure and nondisclosure was the issue of writing explicitly/implicitly.
Everything could not be made explicit (Hargreaves, 1996). What remained implicit? In order to
clarify this dilemma I had been part of a thesis/major paper writing group who had helped me
check for what I am assuming and perhaps should not be or, indicating where things may be able

to be left unsaid.

The last tension I wanted to raise was the one around the whole issue of meaning. In
phenomenology, generally, there was a tremendous importance placed upon having a specific
meaning placed upon key words used throughout this study. Yet abstract concepts, words
represent, are open to wide interpretation. For example, the concept of “Black race”. Perhaps I
could have used the “precise” definition of the “one drop rule” whereby one drop of Black (a
problematic concept in itself) blood in a person’s background would immediately “name” that
person as being Black. What do I mean by Black? Is it African Black, Caribbean Black, South
American Black, North American Black? How big is the drop of blood? This may seem absurd -
and it is. The problem was we were dealing with perception and meaning. With regard to “race”,
I had discounted it as a concept, simply because it was now generally understood biologically as
having no foundation (Boyd, 1996; Gardner, 1996). As discussed a little earlier, there was a
discussion of multiple meanings for concepts, words, and experience versus having only one
meaning. The problem became evident when definitions I chose to use were seen as irrelevant, at
times, or not applicable to the women - who in turn might have many meanings for concepts
being explored. Where possible I had written all of these down and mapped them for us to refer
back to as we proceeded. Rather than have me predetermine the limits through imposed

definitions, I looked toward the participants to supply these where I could.

What I have outlined, here, were the major biases and tensions that faced me as I entered

into the research phase of this study. I used reflective journals and the insights of my writing

group to help me navigate around the above mentioned blind spots.
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The Place of Study

The site selected was the Kitsilano Community Centre. This location was selected for a
number of reasons; most of them based upon practicality. The centre itself had a number of
rooms available for the study period. The price for four hours of time was $17 (Figure 6) and for
approximately 16 sessions this kept the most expensive component of the study to a minimum
amount. Another consideration was the access through public transit. There were a number of
buses which passed by the centre because the building was located a block off the main east/west
bus route within the city. Located at the centre was ample parking should participants have
chosen to drive to the sessions. The Kitsilano location was also centrally located within the city
with about half an hour in each direction covering the area containing the areas of downtown,
Kitsilano, the University of British Columbia, Commercial Drive (a large ethnic area),

Chinatown, Richmond, and Surrey (also where there are large communities of people with

various ethnic backgrounds).
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Figure 6: Page one of Call For Participant Handout/Advertisement
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Figure 7: Page two of Call for Participants - Participant Background Inventory

The information regarding the study and the attempts to glean from the broadest
population base as possible included the use of the Handout and Advertisement (Figures 6 and 7)
which described the study, contact information, and a demographic checklist. These were
distributed to immigration intake organizations, settlement houses, multicultural media

organizations and newspapers ( a full detail of this search for participants has been described in

Chapter Five).
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Finally, conditions also included the participants being interested in creating and/or able
to create as many original paintings as they wanted, and that they were at least orally fluent in
English (either as a first or second language). Once a study cohort of three (including myself)
was arranged, some time was spent with the participants at the research site to help the research
group and myself become accustomed to one another and reduce “performance anxiety” and

develop a good collegial relationship before proceeding.

The Study Participants

The small group of people found within these pages, where possible, were drawn from
the general population through the process of a few targeted special interest/cultural community
newspapers (see Figure 9). Key attributes were those people who had immigrated to Canada
within the last six to nine months and who were at least 21 years old at the time of their
permanent entry into Canada. The reason for the six to nine month spread in time was, according
to the literature, culture shock stages from beginning to end generally ran approximately one year
for most people moving from one culture to another. The most intense period of time,
emotionally, runs approximately from six to nine months (Zapf, 1991). There were social and
personality variables which shortened or lengthened this seemingly normative time span. I
wanted to focus on the time when the person experienced the most upheaval and uncertainty
surrounding their identity. The number of people targeted for the group was ten. This seemed to
be a little on the large side, however, if fewer joined the study that would fine as well because it
would allow for the potential of a more in-depth study. Also, if ten had joined the group at the
beginning, 1 thought that perhaps two or three would drop out early and this would have dropped

the number down to a manageable cohort size. If participants had dropped out it would have been

interesting to get an understanding as to why they had. However, this was not to be the case.
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Reading Chapter Five, you, the reader, will better understand the efforts that I had made to get
this group up and running. In the end, two participants were recruited in addition to my

participation.

The people for the group were selected in the following manner. All had colour or
ethnicity as an aspect of their cultural identity, however, other cultural attributes were searched
for inclusion as well; religion (i.e. Jewish, Islamic, Hindu), age (young adult - 25/40, middle aged
40/60, and older 60+ were all be represented), various forms of disability, sexual identity (gay,
lesbian, and bi-sexual), class (refugee/poor, professional, wealthy), and marital status (single,

married, divorced/separated) (Figure 7).

Study Timeline

The timeline for this study was to carry out the literature review over a four month
period (December to March 1997/98). This served the purpose of developing a solid
understanding of issues surrounding culture, identity, and the movement of one’s self concept
between or among cultures. In addition, this was a period for me to become acquainted with what
was needed to carry out the field elements. During this time period I héd prepared and finalized
my ethics review documentation, submitting it for approval, and receiving a request for
amendments to my initial documentation. This was forwarded through a memo which resulted in

my receiving final Ethics Approval in November, 1997.

The field research took place during the period February to June, 1998. Both the
availability of participants and community centre rooms were easier to schedule during this time.
Starting in late January, 1998 some time was made to allow me and the participants some
opportunity to familiarize ourselves with one another, allowing for reflection prior to the
program beginning, experimenting with the painting process, and the initial meetings. A way of

reflecting was to invite each partieipant to create, through the painting process, a work of art
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which, for them, best illustrated how they perceived their cultural identity. Each, then, wrote or

orally taped a descriptive interpretation of how this art related to how they saw themselves.

At some point in June initial analysis began and continued until some point in late July,
1998. As dialogue was recorded and brought in, it was transcribed and some initial analysis done.
This first treatment sparked further exploration and changes in the methodology (hence the

emergent design concept).

The writing up of results, comparison with the literature, and implications began in early
August and continued through to the beginning of September, 1998. The oral defense was carried

out the beginning of November, 1998 to complete the study process.

My Role As Researcher/Participant

The relationship among and between participants and myself was that of co-discoverer,
where the roles of observer/observed moved back and forth (Clandinin & Connelly, 1994). The
approach behind my role was that of “first learning” whereby I named my biases, background
and history (Moustakas, 1995). Once done, these biases were, as much as possible, suspended or
minimized so as to allow the total experience of the field and the participants to “wash” over me
and become “unconditionally” taken in, observed, analyzed, reflected upon, and interpreted as
though this was an unknown and novel event (to a significant degree it is) (Van Manen, 1994).
There was as little judging/censoring taking piace as possible. Rather, it was, as much as
possible, a verbatim participating, recording, and experiencing exercise; one with the participants
(Smith, 1988). There was the ideal of equality among myself and the participants, mindful of my

responsibilities, and subject confidentiality.

To ensure confidentiality, private names, addresses, and phone numbers of the

participants were codified. The names for the participants were jointly decided upont and agreed

to everyore in the group. Only I had this code/participant information list. Any written materials
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from the participants, i.e. written interpretations of paintings, were photocopied, coded and the
originals returned to the participant. Tapes were coded and transcribed, and returned to the
participants so that they could continue interpreting pieces of art as they were created through the
upcoming workshop sessions. None of the original tapes were kept by me after the field work
was completed. The pieces of art created and used within this study were photographed; the
pictures were scanned into my thesis and appear, together, in Chapter Six. A select few pieces of
art, namely the first and last body images and pivotal painting for each participant, were used in
my defense, and then returned to the participants. I retained the pictures and the negatives for my

personal archives. These were also coded and cross-referenced with other information gathered.

I was a colleague within a cross-cultural program as a co-learner, with the participants
themselves. I set up the meeting spaces and times and supplied the materials. Much of what was
discussed within the sessions were guided by the participants’ needs at the time of the session.
Some of the earlier sessions were “led” by me through particular subject areas I was intrigued to
learn about, through their perspectives. Because the situation was new for all of us, there were
varying levels of unfamiliarity with regard to the freedom the participants found they had. I had
some~advantage over the participants being from Canada, but shared in any feelings they had of
“not belonging” or feeling “marginalized”. I recorded my reflections and observations in my own
journal as I proceeded along this journey and shared them with you, the reader, while continuing
(Chapters Five and Eight). The participants received a typed transcript of all their interviews for
verification. A copy of my thesis, in its entirety, was provided to the participants for their review

and comment prior to the final thesis being turned in.

The relationship between myself and the participants was, as much as is possible, equal -

'recognizing the limitations of this with regard to field research (McPhail, 1995). Rather than

" considering the relationship as co-researchers, it was one of co-discoverers (Eisener, 1988). All
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group members were working at recording impressions and thoughts on what they found, or
discovered about themselves through the process of painting and through dialogue. Beyond that,

the research was carried out by me.

The Painting Process and Aspects of Art

Imagine yourself being asked by someone you have never met before, possibly even from
a background completely unfamiliar from yours, ask you to paint something deeply and
emotionally part of who you are. This is precisely what I had asked of my respondents. I asked
them to paint the deeper aspects of who they were at various points within the timeline described

above.

But, why use art? This is what this brief section will help to illuminate for you - why did
I choose this process? Why did I choose painting, specifically? Through reading the literature
connected to art therapy, and the process involved in engaging creativity for those who are not
considered artistic, I have found the use of art as a way of bringing péople together from very
dissimilar backgrounds while helping to connect the group through a common language (Fenner,

1996; Hogan, 1997; McNiff, 1998).

The c;)upling of phenomenology with the use of the painting process worked to deepen
the exploration into the unconsciousness of the people of the group (Zinker, 1978). There were
three common points of contact; joining the philosophy of phenomenology with the action,
thinking and emotionalism of the painting process (Quail & Peavy, 1994; Rhyne, 1970; Roje,
1994; Wadeson, 1980; Wilson, 1994). These three dynamics; beginning with everyday lived
experience of the participant, directing the participants to renew their contact with that world.

Phenomenology, like the painting process, was in large part, a process of relearning to see the

world in a new, and more encompassing way (QuaiL& Peavy, 1994).
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Phenomenology did not have as its aim to represent the world in an “accurate” way so
much as to renew the contact of a person within their world (Roje, 1994). Both painting and
phenomenology involved practices of description and interpretation of the lived world (Wadeson,
1980). This was done, in both instances, from the subjective view of, respectively, the artist and
the researcher. Painting was an organized expression of how it felt to live in life; so it was with
phenomenology. Because both were creative endeavours there was a tension continuing
throughout the study of process versus product (Montgomery-Whicher, in press). The processes
of learning and discovery were extremely important, however, as the study drew to a close, it
became equally important to be able to present this new learning and discovery in a way that best

portrayed the evolution contained within the study.

The tension between process versus product was eased somewhat knowing that art and
phenomenology allow for a large degree of flexibility within their concepts (Quail & Peavy,
1994). Both allowed for creating new forms, the facilitation of the process, and product to

become more aligned with one another (Montgomery-Whicher, in press).

Living as a human being means creating meaning, not the discovery of it (Wadeson,
1980). Meaning is not an implicit attribute of relationships or physical objects. We create
meaning based on our past living experience (Robbins, 1980), socialization, and culture.
Meanings were created from experience and carried, to a degree, within the medium of language
(Roje, 1994). In this study, the medium used was that of images created through paints and paper.
How do people most often communicate meaning? Usually this was done through words found
within verbal/written language. However, before words are formed, thoughts are often of images
(Wadeson, 1980). It was those images that were translated into words. How often has the
statement been made, “I know what I mean but I don’t know how to say it,” or “words can’t

describe it.” Images were created in the right hemisphere of the brain, where intuition, emotions,

nonverbal pfocessing, and imagination were found (prBinS, 1980). This was the part of the
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brain where logic and reason were not. When participants picked up their brushes and daubed
them with paint they, as time progressed, became more engaged (Cameron, 1992). They gave
themselves over to the art materials and let their body, and mind work with those materials with
much reduced conscious effort (Cassai & Cubley, 1995). The block that affected people in the
beginning stages was the “censor” that exists inside the mind (Roje, 1994). The censor tried to
hide and edit what the women were showing the world through their paintings. Once the censor
was pushed away, intuition and the subconscious were allowed to take over and “speak” through

the brush, paint and paper (Cassai & Cubley, 1995).

Result of logical thinking and reasoning comes from the left side of the brain, where
language also emanates (Robbins, 1980). Images were what we stored in our memories as we
perceived our external environment, and the meaning attached to these (Wadeson, 1980). A fear
of mine was that I would have to find people who knew how to paint or who were artistic. The
reverse was true; art therapists writing about their clients have shown that those people who had
no art background were the most open to intuition (Wadeson, 1980). Artists had a certain “logic,”
through technique, rehearsed into their repertoire of actions. Before people with a painting
background can truly let go, they must first “unlearn” the “logic” and discipline they have been

taught in art schools (Cameron, 1992; Cassai & Cubley, 1995; Robbins, 1980).

Before going on to describe the expression of images, 1 wanted to touch upon creativity. |
It had been simply defined as the “ability to bring something new into existence ( Luongo &
Robbins, 1980, p. 191)”. Coupled with this was the concept of imagination. Without imagination
the desire to create would remain unexpréssed (Roje, 1994). When the study group created, in
this case pa_i'ntings,»we did this to have our work seen - to be “witnessed”. Each of the -

participants, through their art, created a separate “reality” or illusion that could be shared with

others (Cassai & Cubley, 1995). Creativity was not the same as art. Throughout our lives we
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were constantly engaged in an ongoing creative project (Csikszentmihalyi, 1996). I used the
process of art to advance the “larger” creativity of the participants’ lives and attribute deeper

meaning to their identity (Cameron, 1992; Csikszentmihalyi, 1997).

The painting process also fit within the postmodern paradigm in two key ways. Painting
allowed for a depiction of multiple realities to come together in one portrayal. Because
postmodernism did not ascribe to the views of either a universal inner “truth” nor a fixed external
world, art could portray a plurality of viewpoints and perspectives within one piece of work,
recognizing that it too was not the one “right” version (Byrne, 1995). However, showing one
version allowed a whole range of meanings to be interpreted from one phenomenon of art work
(Quail & Peavy, 1994). The artwork did not and usually was not a neat integrated whole. It was
more often a fragmented or splintering of many images, sometimes not related. This, too was in

keeping with the postmodern view (Byrne, 1995).

The expression of images, in this case painting, was the bringing together of the
participants’ inner and outer realities (Cassai & Cubley, 1995). It was also the synthesis of
exploring one’s inner drives and placing one’s self within one’s outside world (Wadeson, 1980).
How this bringing together, or synthesis, was realized was through reflection. Reflection occured
within the sub-cdnsciousness and consciousness of the individual (Roje, 1994). In order to
concretize this reflection, the participants used the painting process as a physical extension of

what their mind was processing (Cassai & Cubley, 1995).

A characteristic of verbal/written language, that by its very nature it linear. We write in
sentences using one thought at a time. With images we can paint many simultaneous thoughts at
the same time (Cameron, 1992). Painting also allows for the use of a Var‘iety of dimensions such
as colour, shapes, space, time, size, dimensions of lines, shapes, brush strokes, and other painting

attributes (Cassai & Cubley, 1995). A person generally sits to write their record of experience.



139

Painting invariably requires one to stand so that kinetics, touch, smell (of the paint), in addition
to the personal subject of the painting increases the likelihood of active engagement with the
project (Wadeson, 1980). Painting often increases the level of energy and concentration of the
participants, because of the novelty of using this medium to communicate, becoming more
focused upon their lives (Csikszentmihalyi, 1996; Roje, 1994). It can be shown that this also
increases the level of openness, revelation of one’s self and receptivity toward the overall project
of living (Csikszentmihalyi, 1997; Robbins, 1980). In turn, this allowed for a deepened, richer
level of information that resulted from both the subject of the paintings as well as the content
within the interpretations. Because art does not get caught up in the objectified intellectualization
of language use, there was opportunity for exploring the emotional aspects of the cultural

transitions within which these people found themselves (Quail & Peavy, 1994).

For the purposes of this study, various pieces of art formed a visual record of our journey
together. The series of paintings provided a map of where we had come from like footprints in
shifting snows. Where we were going was not as crucial as where we had come from. We
discovered the importance of the trail behind us by turning around and reflecting on the path(s)
we had taken through our art. These reflections can be discovered in later sections of within
Chapters Seven and Eight. As we progressed through the educational program and the later
interviews we referred back to earlier paintings and the interpretations to discuss more fully and
deeply the shifting of the participants’ identities. Because of this permanence, coupled with the
written/oral interpretations dpne at the time of the painting, forgetting how participants were
perceiving was minimized when these were revisited later as the study unfolded (Wadeson,
1980). These individual maps of the participants’ journey were solitary paths with group
influences. At the end of each of our workshops these paintipgs were shared by one another.

Seeing all the paintings together, with interpretations sparked further reflection by participants,

including myself. This deeper reflection sparked a communal and deeper exploration into
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unknown territory as evidenced by the transitions we had journeyed together (Robbins, 1980). In
a way, we shared how we made sense of our meaning as it related to the study process and the

process of reflection through painting.

When I examined the paintings, [ reviewed the interpretations provided by the women as
well, using three areas borrowed from art therapy. These three areas were; semantics (or the use
of the signs, symbols, images, and what these specifically mean); syntactics (or the overall
structure of the painting or message); and pragmatics (or the relationship of the signs and
symbols to their meanings - semantics - and the relationship of the signs to the artist) (Wadeson,
1980). These concepts will be more fully described in later sections of this thesis as “analysis”
activities are narrated. Other dynamics of the paintings were the timelines (one frozen moment,
or a time period) depicted; the use of space within the paintings; whether the painting is
heightened to a more “universal” theme, or is specifically contextualized; whether the painting
appeared to move or whether it seemed frozen in space; the vitality of the paint strokes (light,
and quick, or bold and heavy, for example); the variability of sizes of objects within the picture
and whether they show a realistic proportionality or not; and the use. of colour (what colours are
used, and for what are they used) (Cassai & Cubley, 1995; Wadeson, 1980). This will be outlined

in the analysis and reflections I carry out later within this thesis.

The Journey of the Study’s Path

This process, which was initially tentative, became more developed and evolved as the
phenomenon progressed as is typical of an emergent research design. What was most important
was the trip, outlined by my footsteps and the journey from the beginning to where I found

myself at the end.

Other techniques were incorporated as time passed and, if appropriate, were included.

The research process included the following: -
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1) Initial contact with research site to determine availability, and costs.

2) If not available or too expensive at the first research site another community
organization was going to be contacted; if interested a draft “contract” describing the relationship

and the study was drawn up and agreed to by all parties (see Figure 9).

3) Posted advertisements in community newspapers for participants, distributed flyers
to all the immigrant settlement houses, multicultural organizations, and ethnic media

organizations and drew from these responses for final cohort.

4) Met with each participant “informally” (kept notes after each meeting; these journal

entries and reflections appear in summary form within Chapters Five and Seven) and then with

all participants as a group. These meetings were not recorded but were described within my
journal. Determined access into each person’s private lives. Spent some time with them to
dismantle some of the barriers (mine and theirs) that have been in place. As part of this
familiarization of the participants with me and vice versa I carried out an informal, casual, half
day painting workshop. This was done to get everyone (including myself) accustomed to holding
a paintbrush and painting a picture; anything. This helped to drop some of the self-consciousness
we all felt as we painted. We also brought in tapes of instrumental music from our various

cultures to listen to. We took a couple of informal snack breaks.

5) Each participant was invited to use the painting process to create illustrations,
initially, of how they perceived their current cultural identity. Attached to this art was a brief .
written/oral interpretation, by the creator, of how this painting reflected how the group of three

saw themselves. The outcome of this exercise was a life-size “body image™ painting which

reflected how they saw themselves in the current moment.
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6) A week before the study I met with each participant individually.

7) The field study. After each workshop session, I took the paintings home to be
photographed to be returned to the respective artist at the next workshop. After the second
workshop each person took their original painting from the session before and tape recorded their
interpretation of the work with two key thoughts in mind: what was going on in their minds while
they were painting (process), and what does the painting as it was at the end mean to them
(product). This process was repeated through the eight weeks of meeting twice a week for four

hours or a total of about 64 hours of discussion, painting, eating, and reflection.

8) One month after the final of workshop session the study group (including partners)
held an evening of celebration and discussion with regard to our lives and future plans. The
postscript found within Chapter Six is as a result of this celebration and of the emails the

participants forwarded to me after the series of workshop sessions.

9) Throughout this process I reflected upon my experiences and participated in the
painting process as well with my personal interpretations. These can be found in Chapters Four
to Six and Eight along with the detailed voices of all the participants. My code name was
“Sunflower”, my life-partner’s code name was “orchid” and Zinnia’s life-partner’s code name

was “Aster”.

By taking in a variety of perceptions the end result of the field study was substantially
deeper and fuller than if | had used only one method of having the participants describe who they
felt they were. In total, about sixty paintings were completed within the eight week period. All

have been reproduced as part of Chapter Six. An outside reader group reviewed drafts and

checked for implicit/explicit researcher bias.
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Summary

At this point I would like to catch my breath, allowing time to take in what has just been
described and experienced settle a little. Over the past three chapters the road travelled through
the introduction of the first chapter, followed by the autobiography of me in the second chapter
and the concepts that will be used in the study described in Chapter Three. These will all weave

this study into a tight fabric through the methodology in this chapter

As we progress, I remind you that Chapters Two, Five, and Eight will be drawn upon so
that both the images and reflections come together to form the whole. The “data” from Chapter
Six combine with the reflections from Chapters Five and Eight_and the "analysis” found within

Chapter Seven

The threads used to tie this study together included the ideas contained within
phenomenology, art, art therapy, to some degree, postmodernism. The main strand represented
the process by which we would be able to see what this transition, in part, looked like. This focus
was the painting process coupled with elements from art therapy. These strands would weave in,
around, and through the study as we proceeded. All the while there will be the words and seeing
the paintings of the participants as they discover, explore, and reflect upon their broad cultural

identities.

Just to remind you of the question which underpinned this study was “How
do “social strangers”’ come to understand the meaning of their “identities- in-
transition” during the experience of reflection during an eight week painting

workshop?

The purpose of this study was to explore and chronicle the experiences recent

immigrants had of culture shock as uncovered through the creative process. Central to the

narrative was that concemihg one’s cultural identity as it found itself, suddenly and
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traumatically, in flux. As a type of backdrop to the relating of these experiences I underwent
participation within the study to make sense of my own sudden shift as:a-result of the sudden and

unique change in my own circumstances.

Now that we have just reminded ourselves of where we have been I would like to
proceed further. The next section will explore the process of discovery as the study progressed
overthe months leading up to the study. 1 will narrate my story of putting this research together

before carrying out the study. These reflections make up the chapter which follows this one.
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CHAPTER FIVE
THE WORK INVOLVED IN THE PLANTING OF SEEDS

Ethics Review Process

In order to prepare for the ethics review process - the exercise of having the
Academy approve of what | was doing - | must be sure of what it is I wanted to
accomplish and how I thought I should proceed. In order to set something for the
Academy, [ initially met with my faculty advisor to discuss early versions of the first few
thesis chapters. The central discussion seemed to be surrounding the imposition of

structure into my study.

Preferring to enter my study with a more phenomenological, or “stand back and
see” demeanour in order to be unobtrusive, during the time of the study, I preferred to
have the structure, like much of the research, to emerge fluidly depending upon the
participants and what their foci might be. My advisor had suggested that there was
nothing called a phenomenological methodology and that to go-into a study without a set

structure would make the research more difficult.

In order to meet the needs set before me, T acquiesced to establishing structure
within the study, before the field research began. With my idea of phenomenological
structure per se nullified, I was forced into sitting down and outlining what I had hoped

to accomplish.

In further discussions with my faculty advisory he had also suggested that,
instead of observing and participating within a group of recent immigrants going through
an established acculturation program, that I do away with using the outside program

offering. He suggested that I lead a program myself and not evaluate - but describe the

dynamics as they unfolded before me.
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To me, this was a sudden shift in focus and research dynamic. This would create
a much different composition than what I had set out to undertake. In the proceedings of
the field work I had planned to participate and observe within a regular course offering
of an acculturation program as provided within a community development setting. In this
scenario, I felt I would be able to be more on par and operating from the “inside” of the
group dynamic with the study participants; the power differential would not be quite so
explicit. I felt I could achieve a higher level of trust with the participants, coming from
cultures, potentially, where people seen as being in positions of authority or power may
be suspect, and because of this, shape their participant responses. Moving from the
position of participant-observer would have allowed me to become an “inside” member

of the group, working with them conversing with them.

However, delivering a program placed me, squarely, within an authority,
facilitator, leader position - a role outside the “inside” dynamic of the group. This move
in focus would shift, substantially, from being participant to being observer - and not
being able to invest much time on being on the “inside”, to sense the group dynamics

from that side of the program relationship.

This created within me a high level of frustration, sense of loss (in that my.
original idea had been undervalued) - but, also, because of this a much higher level of
energy to navigate this hurdle. I had envisioned exploring the eXperiences of people new
to Canada within a relatively well-known, and reputed acculturation program. It was the
experience of the program upon which the immigrant identified that I was most

interested in. This new change in direction, externally imposed, seemed to negate what I

had planned.
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It also had me thinking about how [ could negotiate some semblance of equity
(knowing true equity could never be realized) with the potential participants, while
establishing and running a program, continue as a participant and, observe the dynamics
of a group (albeit as the outsider to the group dynamic). The new exercise, this study
would involve, would prove to be much more engaging for me as, both, the designer and
the participant. This opportunity would also allow me to see, immediately, the effects of
designing something like this in a way I felt would provide the participants with the most

valuable learning experience possible.

Data Collection

What I was hoping was that the study would be a straight forward setting for
collecting data. After meetings with my writing group to talk over my feelings regarding
this turn of events and pondering which approach may be best I settled upon my
modeling of behaviour despite the new role I found myself in. While I was drafting a
relatively structured model for the overall study, including how each session would

operate, I kept in mind opportunities to deviate from the established course within a

particular session.

| believed in order to establish some open rapport with Jasmine and Zinnia I
would run the first two to three sessions in a similar fashion and then slowly move the
majority of control and responsibility for the sessions over to these two women. This
also seemed to be in keeping with the arts therapy literature (Case & Dalley, 1992;
Wadeson, 1980; Zinker, 1978 ). I believed the participants knew intuitively, those areas

they wanted to explore, to work on, and share with the group.

The model of art therapy I decided to work with was educational; one which

emphasized communication with others and the creation of self-knowledge for
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themselves within their own terms (Stevens, 1971; Waller, 1993). This was instead of the
psychological/medical one, which seemed to espouse a belief of deficiency, whereby
there was a problem or a lack of something that had caused a malfunction and needed to
be fixed. From my way of seeing things, people carried the answers to most of the issues
they faced within their lives but, at times, might need some help with developing a
process which allowed them to work through issues and teach themselves ways of being
different to become a changed, more effective person. A way of implementing change
was through communication and allowing people the space, time, and means of teaching
themselves on the awareness of what they are experiencing, the significance of this, and

how they may want to change some aspect of that - all within their terms.

Self-Disclosures Within the Study

My role, as the catalyst to having the group learn in their own terms, while
opening myself up to Zinnia and Jasmine in a way they were able to see who I was and
vice versa so that everyone knew with whom we were communicating, in addition to
teaching each other about one another’s respective perspective. It was important that we
each taught to inform, but not persuade, or cajole, or manipulate. Once the learning
dynamic had been described, walked through, and was being practiced by the group, then
my role became one of sitting and listening. My role was not to interpret their stories but
to place mine alongside theirs. Not to place any one story in a position of privilege but to
allow ourselves to listen and internalize the stories we heard along with the stories of

ourselves we knew. The listener would, undoubtedly, take what they heard and

incorporated it - or not - with their previous knowledge, experiences, and identity.
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I had to prepare to open myself up to Zinnia and Jasmine so that they might feel
more relaxed to open themselves up in return in a form of mutual sharing. If this was not

done with sensitivity there was a real potential for manipulation.

One of my caveats throughout anything I was involved with, was that each
person only needed to say or divulge what they felt most comfortable revealing. With my
own self-disclosures 1 was - or would be helping to establish a level of trust. The key
self-disclosure I pondered prior to the study was in what way should I communicate my
being gay. What I would have to work through in my own mind before the group began
was how - or should I - reveal my being gay. This issue was central because it was an

aspect of what makes me interact and react within the larger world.

Because I would struggle with this for some time I suspected I would strike upon
the appropriate path. 1 felt, in a way, the authenticity of the study would rest on how this
entire issue was addressed. After deliberating through long walks and reflecting upon my
past it soon became apparent the question became not whether, but how I should best
handle, yet, another process of “coming out” while retaining the integrity and reality of

the relationship.

To announce my sexuality would have the effect of setting me up as my
sexuality; that [ was my sexuality. This, in turn, had the potential of creating me as a
“flat”, characterized entity - and may only serve to put a distance between my self and

the group.

I felt this would have to be raised because it was a significant part of who I was.
For me, the question became was - do 1 tell each potential participant prior to the study

that I am gay or wait until the study has commenced and allow this to flow through

naturally as one of many self-disclosures I would make as a part of the process?
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To allow the revelation to arise naturally would not set the issue up as something
“special” or what defined me but was one of many aspects of who I was. The perception,
however, may be one of concealing or withholding information, thereby manipulating the
process. But I wondered if this was any different than withholding what religion one
observed, or what age someone was, or whether one of the group grew up in a northern
wilderness or poor, downtown area. If being gay, straight, bisexual, or trans-gendered
should be treated differently - I wondered why should it be? In fact, why did I have to
actually give this aspect of myself special consideration. Why could not I think of my

sexuality in the same way many of us think of our age?

To place my sexuality within the initial meeting of potential group members did
ndt sit comfortably with me. Some may argue, that I should be up front with regard to
this so that potential members could make an informed decision as to whether to
participate or not. However, at the initial meeting I did not feel that this was relevant.
The study itself was what mattered: how were meetings planned; what did each
workshop entail; who was covering the costs, and so on. To come out with - “Do you
have a problem working with gays - because I am one?” or “I am gay is that an issue for
you?” or even just “I am gay.” To me, this bracketing of one aspect of who I wasin such
a way placed homosexuality as an issue, a problem, something separate that must be
dealt with separately. I did not ask each potential participant if they were gay or lesbian.
The Participant Background Inventory form was not returned to me until after they had
begun the workshops. So if I do not ask them what their sexuality was prior to the study,
and if someone turned out to be gay or lesbian, they may feel more comfortable knowing
that I did get specific about the issue and therefore, they might have seen this as not an

issue for me. I knew that in the Academy - and within society generally - most people are

assumed to be heterosexual until they are “found out” that they are of another sexuality.
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If this should occur this would set them up as “special”, “different”, “not of us” and
separate; a separateness that [ know I have felt much of my life because of a lack of

desire by others to understand.

I left this whole matter until the study had begun. And it was within one of the
earlier sessions that I raised the matter of my partner, Orchid, and our move that we had
recently experienced - this was in reference to Zinnia’s own search and move into her
own home with her recently married husband. And it was Jasmine who spoke up and said
“Ohhhhh....partner....Ive heard that used in Richmond many times and now I

understand what .....partner...means...yes, yes”.

We began talking about sexuality in general - theirs and mine. You, the reader,
have no idea how enlightening that was for me to have who I was no longer separate but
one of many within a room. I felt natural, accepted, and welcomed because who [ was
came out as part of a conversation and not set up separately like an announcement.
Interestingly, when I did mention my partner, the whole atmosphere of the session and
later meeting times changed. There was a greater lightness and relaxed manner about the
sessions. Perhaps the two women harboured some concern about meeting with a male in
a room for several hours a week, but then when “homosexual” was included in the mix of
dynamics, that concern seemed to evaporate. Still, I felt that I proceeded in the right
manner. My sexuality was not who the women saw after they explored the topic in the
normal, natural workshop...we kept right on going with the other issues they wanted to

explore.

However, for Jasmine, the idea of homosexual was confusing. The session after

we had spoken about my life along side theirs with respect to sexuality, Jasmine said that

she was very interested in the topic of gay because this was new for her. Her first
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question was, “Now, how do I speak to you - as a man or a woman?”. My response was
short and I thought clarified , “Try speaking to me as your friend....as a human
being...not as a gender.” Jasmine responded by saying that was not so complicated as
she had thought and yes that was easy to do and thanked me. I have mentioned this little
exchange to some people, who happened to be gay or lesbian, in passing conversations
and resoundedly the response was that if it had happened to them they would be very

angry and hurt.

How could I be angry and hurt? I feel that kind of response would be made if [
was only looking at the exchange through my eyes and not trying to reach out and
understand the other’s perspective. Jasmine wanted to know, to understand, and I was
not going to close down dialogue because of my taking myself so seriously when here
was someone who wanted to know me. In China, officially, homosexuality does not
“exist” and is something of a tremendous source of shame in that country (Jennings,
1994). Within China being gay or lesbian has been pushed deep into the underground.
Because there is no official acknowledgment of homosexuality, there are no laws
outlawing aspects of homosexuality (Jennings, 1994). The control measure of shame and
humility was what was being used. Here, was someone from Taiwan, China who had
limited, if any experience, within this aspect of life and wanted to understand my
perspective. The first step to acceptance, in my mind, is the willingness to understand -

and to achieve that is dialogue.

With some cultures, notably some Asian cultures there is a tendency to defer to
an authority who is directive and prescriptive (Lum, 1988). Somehow, I had to establish

group norms, whereby we were a group sharing and communicating, ensuring the flows

of interaction stream in all directions, naturally. I felt the key to this was to be sure to
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take a more phenomenological stance of taking a very laid back approach to my

involvement within the discussions as well as painting alongside the others.

Decisions which would be required to ensure smooth operations of the group
would be raised by any member, but would have to be consensually agreed to. So, over
the next few weeks [ was trying to put in my mind a set of ideas and concepts which
would ensure I could explore what 1 had originally set out to understand, while

maintaining a high regard for the group’s integrity and sensitivity toward each member.

An issue I had to sort through was the record-keeping. Based on my experience
of the theatre special-reading course I had decided not to include a tape recorder or video
recorder into the workshop sessions. Within the special reading course, almost every
class session - as we tried out new theatre exercises and experiences, and, later, debriefed
upon the session - was recorded. A significant amount of attention was paid, by the
group, to the recording device. Was the camera aimed properly? Was the camera
working? Who would move around the room with the camera as the group went through
their exercises? Who would make sure there was tape in the camera? Who would get the

camera each session? And so on.

Then, while the session was in play the group would look for the camera and
focus on it. In a way, the group (and I was guilty also) was playing for an audience - the
camera. We were no longer natural, and uninhibited. We became self-conscious and to a
degree, “artificial”. We were performing. We were censoring. We were trying to give our

“best side” as opposed to all sides of ourselves. This dynamic in our workshops would

not allow a freer flow of interactions and, so, preferring something more natural and
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“authentic” I would “become” the “recording device” in each session, alongside the paint
and paper. | would make use of a diagram that I would design for each session where key

points could be plotted (See Figure 8)

When exploring the idea of recording the sessions I reflected back on the
experience, as well as tried to anticipate the group I would be working with in the future,
[ was anticipating new immigrants into Canada, some from countries where there were
oppressive, secretive government regimes in place. To introduce a tape recorder, or video
recorder could have been extremely threatening and, therefore, stifling to some - or all -
of the participants. To keep the recording of sessions from being intrusive I developed a

sort of three-focused approach.

I did want the participants to record their thoughts, but maintain their privacy
and confidentiality as much as possible. Since these workshops wére quickly developing
into a series of reflective exercises I wondered about a type of reflective journal - and
then struck upon the idea of an orally produced reflective journal. Why not have each
participant interpret and reflect upon their experiences and the paintings in the privacy,
comfort, and safety of their homes? They could take their time or stop and start as
reflective thoughts occurred to them. As revealed in the literature review of Chapter
Three, gestalt therapy, feminist psychology, and art therapy all incorporate the aspect of
“homework” into their therapies. I felt that to be able to facilitate this sort of journalizing
being easy to deal with I would need to keep the reflective questions the same throughout
and few in number, but broad in scope- so that it would “feel” less like an onerous,

repetitive study to “pump their brains” and more of a free-floating, open exercise for

them.
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Because much of art therapy literature discussed the therapeutic process instead
of the art product I felt both would be equally important, for different reasons in this
study. To keep the reflective questions few and uncomplicated I focused on two. The
first was “Describe to me the process and what you were thinking about while you were
painting?” And secondly, “When you look at the painting what sorts of feelings and

thoughts come to you; what does the painting mean to you?”

These would be the questions for the participants. If they wanted to add to these
that would be fine but in using the same two questions I hoped é path would develop
over the series of workshops that could be reflected back over as the participants began
to gaze backward to see from where they had come. In addition, others, like you, the
reader, who find themselves walking the path taken by these individuals may have an
easier time of it when the road taken has the same means of transport throughout the

journey.

The way the tape recorded reflections would be handled was through the
participants forwarding their recorded thoughts to me with their paintings. [ would
photograph their paintings and transcribe their tapes; returning both the paintings and the
tapes back to the participants. As paintings were completed and further thoughts
recorded, the process would repeat itself. At the end, the tapes and all paintings would
remain the property of the participants. The pictures of paintings and transcriptions and

field notes would remain mine. This would be stipulated within the Informed Consent

Form.

The second method used was my reflections, after each session was carried out.

Highlights, topics discussed, or interesting issues of the session would be noted in the

form of a “snapshot” or “sketch”. My notebook would remain in plain view of the
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participants but most notes would be done after each session. By doing this I felt the
dynamics would be less inhibited than if I was sitting in the room with a tape recorder
going and my scribbling of notes. The action of information gathering - and not the
phenomenon of watching and participating in a group of recent immigrants making sense
of their life changes, through painting, would have become the focus. When, right before
me, it was the participants, themselves who were gathering the information through their
interpretations and paintings. The people would become lost to the research process; the
participants would become objects under scrutiny and manipulation rather than subjects

living a life experience.

The final method of taking in information would be through an Interactions
Diagram (see Figure 8) modified from the art therapy literature (Waller, 1993, p.123) for
the purposes of this group. The diagram was very simple and quick to use and was not

intrusive. The end result was a thumbnail sketch of what happened within each workshop

session.
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Figure 8: Blank “Diagram of Key Interactions™ diagram

A diagram consisted of three circles, one for each participant and myself. Each
circle was divided into the three key time components of each session. In this case the
circles were divided into an initial discussion period, the painting period itself, and the

time for debriefing.

Arrowed lines of interaction have been drawn among the circles with key words
or ideas expressed attached to each arrowed line. Each session would be structured in the

same away, again, to allow a path of interaction to develop.

With the paintings, themselves, the privately recorded interpretations, the field

notes, and the Interaction Diagrams I felt that [ would get the data I needed, without
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being overly intrusive in my role as observer. I would be able to be, very much, in the

presence of the group as a participant.

Another issue [ pondered was that of coding the identities, for the purposes of
confidentiality, of the participants. [ knew that this was going to be a very personal
journey for all concerned and so wanted to “personalize” the identity code while
retaining confidences. Rather than the James Bondian 007 numbered code I referred each
participant to a flower - as they blossomed forth in their new surroundings. The group
members chose a flower and they, then, decided upon a flower to call me (also a kind of
“temperature check” of their attitude toward me). This would ensure confidentiality

while “personalizing” the study.

In order to contain the study I limited this group to a possibility of ten members.
If, [ was only afforded one person, then, it would become a more in-depth study of
him/her and myself. If there was more than one [ had prepared to encouraged them to
bring a friend. I knew what it was like to feel alone in a new, unfamiliar environment and
having a familiar person nearby would help the people and the group relax more if there
was a sense of familiarity in the room. However, I would dissuade two members of a
family to participate together. My reasoning was that the closeness of family members to
one another could be very inhibiting when exploring one’s identity with others unknown
to them. If the group was different and was designed to work within a family unit then, of
course, family members would be encouraged to work together. Much of our initial and
fundamental identity stems from our initial socialization within our childhoods and our
family units. And as this identity travels across cultures this familial identity becomes
buffeted about. To have a family representative within the group may cause self-

censuring to a much larger degree than if the person was on their own, particularly in

those cultures where maintaining family honour was paramount. The value of the
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painting experience may have become minimized. As it was this did not become an issue
as no family members were mentioned as wanting to attend. In the instance of Zinnia,
she specifically stated that she knew of other Australians who had just arrived but she
did not want to work with them, preferring to understand what other cultures were going

through other people not of her own culture.

In having a friend, instead of a family member, there would be an element of
familiarity but perhaps the personal distance between friends would be, presumably,
greater than between two family members. However, I understand from my own
experience that this may not always be the case. By opening the sessions to friends all
members would, perhaps, be more at ease and more open to explore. There was also
something to be said for a room full of strangers and the anonymity that this allowed for.
In the case of recent immigrants, the workshops would mirror what they faced in their
larger worlds...learning how to be in a room full of total strangers where they had to

learn to reach across cultural boundaries to get to know and understand others.

My experience of participating in AIDS awareness seminars, as an Aids
Vancouver volunteer, (something I would liken this current study to as far as the level of
the personal engagement would be) people tended to be very inhibited as far as self-
disclosure was concerned. These seminars tended to last a day or weekend so were

relatively brief, as opposed to the two month workshop, in this instance.

I felt that friendships would, naturally, develop as time and space permitted the
group members to slowly reveal themselves, on their own terms. I felt the group would
eventually move from a process of a series of simple revelations to one communicating

and teaching each other on how to cope. A side benefit would be the creation of a

network of friends, all in a similar situation to one another, which could, potentially, last
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beyond the structure, space and time of this series of workshops. This was another reason
why I encouraged friends to participate rather than family members - this potential for a

network of friends to develop.

A number of ethical considerations had to be explored before the group could
become a reality. In order to be more explicit about these ethical considerations the
ethical review documentation process for the Academy helped focus how and what 1

wanted to do with this field research.

In a way, the ethical review documentation was an opportunity for me to “walk
through” the workshops from beginning to end and put some initial structure to the
process (See Chapter Four). I knew that when I met with prospective participants they
would need to know what they were getting themselves into. The ethics review would

also help in putting together the Informed Consent Form required by the academy. For

this particular study the Informed Consent Form went a long way to allaying concerns

prospective participants would haye and begin to establish a comfort level right away.
1. Who is sponsoring this work?
2. Who are the target audiences?
3. How will results be reported?

4. Can politics be avoided?

Accessing the Field

In order to draw from the largest number of potential people to find about ten

participants, while maintaining some semblance of cost efficiency 1 decided to draft a
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one page announcement of my study (See Chapter Four) for possible newspaper
insertion, or flyers. With this document in hand I approached some of the largest

immigrant services organizations in the city of Vancouver.

I met, initially, with the organization where I was going to participate in one of
their acculturation programs to observe their acculturation program in process;
M.O.S.A.L.C.. The people, there were very helpful in placing my announcement and
contact information in both their intake locations within the city. Following this I
proceeded to the Multicultural Society of Vancouver, who promised they would spread

the word to their members.

Following this second very positive response I proceeded to the Immigration
Services Society who also promised to distribute my flyers to people who approached
their reception desk. These three organizations represented where the majority of new
immigrants visited when they first arrived in Vancouver from outside Canada for
assistance with language education, job finding assistance, housing and acculturation
education. These seemed to be the best contact points between Canadian culture and new
immigration within which to insert my study notices. There remained one large cultural

community I needed to contact - the large, Asian community within Vancouver.

This community was serviced by the large, well-known Chinese
intake/settlement service called S.U.C.C.E.S.S.. I met with their head of research and,

through my flyer and Informed Consent Form outlined my study. However, the person I

was speaking with refused to take the flyers or help me until the documents were
translated into Chinese; he would accept Chinese-only documents for distribution. I,
humbly, told him that admittedly a limitation of my study was the need to understand and

speak English. He informed me that the vast majority of the people their organization
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dealt with were unilingual in Chinese and did not read or speak English. I suggested that
surely there were some Chinese immigrants who understood and at least spoke English.
He had said that those people were very rare. There was an overwhelming sense that this

person just was not interested.

The language limitation of my study would not be able to reach far into this
organization. I asked if I could leave half a dozen of my flyers for those who did speak or
understand English. Again, I was told no - Chinese only. I wondered if this was actually
the case - this business that they only accepted unilingually Chinese speaking people or

was there something else at play here?

Albeit this was my one and only encounter with S.U.C.C.E.S.S., I wondered just
how well this organization helped Chinese immigrants acculturate or enter the larger
Canadian society? Or perhaps their role was to integrate Chinese immigrants into the
Chinese communities within the Lower Mainland, specifically, and did not focus upon

other aspects of immigration/acculturation?

1 did not get the sense that this was a bridging service into the broader
community so I left a little dejected, and disoriented as to how I could reach the larger
Asian community in a different way maintaining the English language as a bridging
medium. I would wait about a month, phoning the settlement/intake organizations I had
visited to see what kind of interest there was for my study and to see if I needed to

replenish supplies of my study notification/contact forms.

Over the month the interest seemed to be quite low because of two main factors.

One, the institutional-type of study perceived seemed to put some potential people off.

Two, my own lack of tie in to the immigrant community. I was a native-born Canadian




163

exploring the experiences of immigrants and was not a member of any of these

settlement/intake organizations. This seemed to put me at a disadvantage.

My next step was through the media, namely the newspapers. Pulling a list
together of all the community and cultural newspapers in Vancouver I found about two
dozen. I stayed away from the large dailies because of cost and felt recent immigrants
would prefer the local and cultural newspapers in an effort to manage their transition into
the broader community while trying to keep ties with their home land. However,
advertising in most of these newspapers would run a few hundred dollars for one
advertisement, appearing one time, in one newspaper. Being self-financed with limited
funds, this cost alone would have stifled my ability to carry out the study. There had to

be a more cost effective way of using the newspapers.

And then I stumbled upon a possibility. There was a package offering of eight
newspapers for one price of $150.00. The catch was that the advertisement could only be
13 lines. The newspapers covered the greater Lower Mainland with a combined
circulation of about one million people, and was available for either a Wednesday or a

Sunday edition. The newspapers included: The WestEnder; the Courier (west side

Vancouver); The NorthShore News (North Vancouver); The Richmond News; the

Vancouver Echo (East Vancouver, including the Commercial Drive area which is largely

an ethnic minority/immigrant population); Burnaby Now; and the New Westminster
Record. I ran my advertisement for three editions - one edition per week- so would
appear in about 3 million copies, in total. The first week was a Wednesday, then the

second and third weeks would be both on a Sunday (the largest circulation day).

After my initial posting of my advertisement on the Wednesday a reporter from

the Vancouver Echo called to interview me and write a small newspaper story about my
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phoned to see if they had received my letter. They had received it but said they would
have to shorten the message for television. I had said that was fine. I asked how often
they would read my study announcement. They said they would describe the study for

one week during their community bulletin section, four times a day.

From my initial meeting with M.O.S.A I.C. - my first outreach to the
immigrant/multicultural community - until one week following the final day of Roger’s
community announcements, was a time span of about 10 weeks. The response over this

time was sparse.

Shortly after the Roger’s advertisements I received a listing from Roger’s
Multicultural Channel of their “Multicultural Channel - Independent Program Supplier
Contact List”. This list contained 28 contact names who created community
programming for Roger’s Multicultural Channel. With this information I wrote cover
letters and forwarded a supply of my one page study announcements to these media

people.

While I was doing this I decided to, also, forward a similar letter and supply of
flyers to various cultural groups in Vancouver. I would find both addresses and working
telephone numbers for about 19 of these groups. A problem I encountered was a number
of organizations, which had listed addresses, did not have a working telephone. I was left
with the following 18 organizations to contact: the Afghan Association of British
Columbia; the African Canadian Association of British Columbia; Chinese Cultural
Centre of Vancouver; German Canadian Congress - British Columbia region; Hispanic
Community Services Centre; Hungarian Cultural Society; Italian Cultural Centre

Society; Japanese-Canadian Citizens Association of Greater Vancouver; Korean Society

of British Columbia for Fraternity and Culture; Malaysian Singapore Brunei Cultural
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Association; Taiwanese Canadian Society; Ukrainian Canadian Congress - Vancouver;
United Croats of Canada; Vancouver Finlandia Club; Australia/New Zealand
Association; Russian Community Centre of Vancouver; and the India Cultural Centre of
Canada. About a week after, 1 sent the 46 letters and supplies of flyers to the cultural
groups and suppliers of community, cultural programming I followed up with telephone

calls over several days to ensure the letters had arrived.

Many replied that they were not interested or that they could not help me. Others
said that I would not be sensitive to their community’s new members, I felt as they
expected me to carry out some sort of mainstream “brainwashing”. Only members from
within their communities could help in this way I was told, on occasion. “Outsiders”
obviously were not welcomed - even though I thought immigrants and I were all, at least,
living in Canada. The help that would be forthcoming was minimal. I was very
discouraged and disheartened about this time. Without people knowing who I was, I was
being judged and condemned for being perceived in a certain way. Without having met
me or discussed what I was aiming to do, the walls seemed to have gone up blocking my
efforts to reach out into these various communities. I have just found that people,
regardless of their background, find judging such a natural, automatic process of
protecting themselves - judge me for me sexuality; judge me through my “whiteness” I
could not understand or identify with being a person of colour despite half my family
being people of colour; judge me for being male (and being told by a woman that White
males have to learn to shut up) and therefore having no business exploring gender and
femininity, and now, being judged for being Canadian and not being able to help those
who have chosen Canada as their home. I suppose using essentialisms to judge, I had

entered a deep period of frustration because people seem to not want to understand one

another - just to judge the “other”.
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1 had approached the four key immigrant settlement agencies in the city, had paid
for advertisements to reach a combined circulation of about three million newspaper
readers, had an announcement of my study appear for a week on a multicultural channel,
had written and phoned forty-six additional community, immigrant, and multicultural
contacts to inform them, and had a newspaper story written about my research. To the
group of forty-six organizations I had forwarded over 1000 study announcement flyers.

Still, the response was minimal.

I was exhausted. Either the message was not getting out (but I felt that it had to
large measure), or it was getting out but there was no interest. Reaching into the
immigrant communities was proving very difficult. I was reminded of the time when I
was in corporate human resources and trying to reach First Nations communities for the
purposes of targeted recruitment efforts and hiring Aboriginal apprentices for the
organization I was working for. I was told I would not be able to hire too many First
Nations people because I was a “White” man, as well as an outsider. [ was not of the
their communities. The Aboriginal community would only open to me when I was
introduced into the community by an Aboriginal representative of that specific
community. This was in the mid 1980’s so this may have changed, but I am not aware of
that. I began entering First Nations communities with a Native mediator for some time
until the corporate human resources executive cancelled my efforts stating that it was
costing two to three times as much and double the time to attract people - and should I
not just use the mainstream media and headhunter firms because they were more cost-

effective?

My experience was proving the same again with the immigrant communities.

With everyone raising their drawbridges in my search for participants is it any wonder

why there seems to be a difficulty in communicating across cultures? To invest my time
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in all the communities before being accepted was a daunting task to find ten people to
work and study with. However, in groups seemingly isolating themselves, I wondered if
this apparent strategy of insularity was a significant part of why there was so much

misunderstanding across cultural communities?

My final thrust in my recruitment efforts was to turn to the one area I did not
want to resort to - the university community of visiting international student population. I
did not want to draw from this population because many were here for a few years before
returning home - the sojourner. This group tended not to have the same sense of
permanence as someone who immigrated to Canada as a landed immigrant so they
tended to be less committed to making Canada home and the somewhat artificiality of

campus/residence could cause a distancing from the wider cultural community.

Also, the population tended to be better educated than many of the immigrants
who arrived on a permanent basis. Because the population was from within the academy,
there might also bé a tendency to try to “perform” to my expectations, believing that they
would know what a Master’s student would be looking for or needed to complete their
thesis. Within a community setting, some of these concerns would be presumably
lessened. Of course, different concerns and issues would be raised. Some have been
mentioned such as my being not of their community, some “performance anxiety” issues
and the spectre of a “state institution” seen as a possible threat, despite the university

only being maintained in the background.

My way of thinking was that if I kept the workshops as much within a
community setting as possible drawing from as broadly as possible, outside of an

institutional milieu, the concerns to watch for would be somewhat lessened. However, 1

contacted the Resident Manager of Student Housing at the University of British
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Columbia to place a brief advertisement in the Student Housing Newspaper, The
Resident. This paper circulates to all the campus residences, including those of the
foreign students. While I was doing that, I sent over the various graduate student email
networks within the Faculty of Education messages about my “Call for Participants” for
- my study. These final measures in my search for participants would reach a further 1000

people.

In total, my efforts for reaching out to the broader community would include
approximately something easily over three million contact points (or about 1,000,000
people multiple times). Admittedly, some people would be reached more than once - if 1
could get a message repeated so much the better, because an initial and single contact is
less likely to have an effect than a multiple contact over a period of time. What were the
results of these efforts? The next section will describe this and how I gathered my

participants together.

Putting the Call out: Gathering the Participants

In this instance, the title referred to the prospective participants putting the call
out to me. Within the total four month period of looking (beginning in November 1997
through to the end of February 1998) my first telephone call came through the second
week of January 1998. This was from a recent immigrant from Taiwan who had read the

advertisement within the Richmond News and who was interested, wanting to know

when she could start; she really wanted to get going. I outlined in a brief summary form
what the study was about, that I would pay for all the costs, and, most importantly, the
time commitment involved. All of this was fine for her so we agreed to meet the
following week, informally, at the Community Centre where the workshop sessions

would be held. This served two purposes; it would solve the problem for the participants

of finding the centre before the series of workshops began. If a prospective participant
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lost his/her way there, there would be no disruption to the operation of the group once it
was up and running. [ preferred clearing any problems on location during our preliminary

meeting prior to the workshops beginning.

The second purpose of meeting at the centre was to show the prospective
participant the actual meeting space and orient them on the other facilities available,
such as washrooms, snack facilities, parking, and so on. If the basic needs were attended
to, the group could be rﬁore focused and relaxed. Friends from school informed me that
two to three people spoke of being interested. Things were quickly looking up. These
people were from Latin American countries. This would add a wonderfully rich and

diverse cultural mix.

A man had read about my story in the paper and had called from Kelowna,
British Columbia - a few hundred miles away. He was from Australia. He couldn’t
participate in my study but had simply called to tell me how wonderful it was that a
Canadian was finally doing a study of this nature. Because of his frustrations with
“polite” Canadian culture he had turned to sculpture in driftwood to work out his anger

and disillusionment with Canada.

He told me that most immigrants need this help with the transition process
because there was a total lack of understanding on the part of Canadians toward
immigrants. He had mentioned he felt very isolated since coming to Canada. He admitted
that he found a surprising amount of emotion invested in the migration experience. |
asked this doctor how long he had lived in Canada and he had said three years. But he

was tired now and was going back to Australia, and taking his story with him. How

unfortunate! He called to wish me well in my study and that what [ was doing was long
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overdue. We spoke for about forty-five minutes but then we rang off and my search
continued. Even though this person was not able to join, the call of encouragement did

much to buoy my flagging spirits of that time.

Later that week I received a phone call from an art therapist interested in what [
was doing. She said she would be interested in working with me at some point. I spoke of
my plans and, in broad terms, my approach. She gave me her name and told me to
contract her when I was done. Again, although this person did not call to be part of my
group her call had a wonderful, positive effect upon me. To think - to work as an art
therapist! It opened before my eyes some future possibilities. But the present was more

pressing.

I received about a dozen telephone calls to see if these workshops involved
teaching people painting technique. I told these people that, no, it was not to teach
technique, and that painting technique was not actually encouraged in what I was doing;
the sessions were to paint out feelings and to use paint to communicate. All of these
callers were recent immigrants who wanted to learn to paint to use up some of their spare
time. They could not understand what it was I was doing; they believed that painting had
to have a style - an end in a beautiful picture. The process was not as important to them.
If T had said - “Oh, yes, it is a learn-how-to-paint workshop series for new immigrants”
and then focused upon or drew from their immigration experiences, this would not wear
comfortably for me, ethically. I could not pretend it was one thing and carry out my
study. This has some resounding echoes of manipulation and stealth. I had to be honest
and up-front from the beginning. I was curious that there were, however, so many recent
immigrants interested in learning about painting technique. However, these calls were

also telling me that the message was getting out.
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The end of January, 1998 I received a call from an Australian woman keenly
interested. So we spoke briefly about the study, the costs would be covered by me, and
the time commitment 1 was looking for. She remained quite excited ever since she read
the story about my study in the Vancouver Echo. She mentioned that she was currently in
a Life Inquiry Through Art course at another community centre but that this sounded as
though it would more specifically address her particular circumstances of immigration
and having recently also been married to someone who was the son of European

immigrants. We agreed to meet the following week.

At this point I thought I had about four to five people - a number [ would be
happy with. However, the two to three I thought I had from Latin America ended up not
joining the group. After four months of putting the word out, I ended up with two people
- one woman from Taiwan; one woman from Australia. These two, coded Jasmine and

Zinnia, respectively, along with myself would end up being the participant cohort.

I thought about my small number for a while. Is a group of three - myself
included - too small? [ would not be able to draw from a breadth of experience I would
gain from a group of ten. But I could take the time I would have spent with eight other
people to focus upon these two people in attempts at deepening the experience for them

and for myself.

Looking back on my experience with this research, as a whole, and of reaching
out to communities of immigrants, 1 would have done what I ended up doing but I would

have worked harder at getting reporters to write news stories about my work. This, to me,

seemed like shameless self-promotion but people seem to read these stories. I suspected
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if I took much more time and spent weeks around each community and met repeatedly
with the organizations I corresponded with through the mail and telephone my response

rate may have been more positive.

A big limitation was my paltry budget - most reserved for running the workshops
themselves - not for gathering people for the workshops. I have quickly discovered just
how expensive newspaper advertising is in this city (for my efforts about $500). I also
embarked on a word of mouth campaign informing people of what I was up to. But it did
not seem to lead anywhere. I would have to work harder at establishing myself with these

immigration/settlement organizations.

Another recognized limitation was the fairly limited window of time I was
looking for - the six months between January and June in 1997. For example, the most
recent figures from Canada Citizenship and Immigration were for the year, 1996. In that
year there were 44,600 people immigrating into British Columbia (Citizenship and
Immigration Canada, 1998). Approximately 25% of these people were under the age of
16, so were not eligible for my study. Another ten percent were between the ages of 16
and 21, and also would not have been eligible. This left approximately 25,000 people. Of
this number, approximately half were not fluent in English at all, which would drop this
figure now to about 12,500 for the year. And to, then, limit the time period to half of the
year would lower this figure to somewhere between 6,000 and 7,500 people (allowing
for overlap of the different categories described earlier (Citizenship and Immigration,
1998). However, this was in 1996, and I was looking for people who had immigrated
during the first half of 1997. This was a time when immigration to British Columbia was
slowing down, and particularly in the case of the Asian community (particularly

immigrants from Hong Kong wishing to retain their Hong Kong citizenship once this

country reverted back to China’s possession in that year) the flow was reversing.
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Unfortunately, the numbers for 1997 were not released at the time of this writing,
however, generally through 1997 and into 1998 1 believe the flows of immigrants into
British Columbia were much slower, because of the repatriation of Hong Kong back to
China. The economic situation around the Pacific Rim countries had, also, become a dire
emergency for many months. Hong Kong was now in a recession, so money available for
immigrating, I believe, was limited. The economic situation in central Canada was much
brighter than in Vancouver so I suspected immigrants who may have wanted to
immigrate here may have moved to Toronto, Montreal, Ottawa and other places outside
of British Columbia. I believed that if the window of time was wide open the results

would, also, have been dramatically different.

Well, who are the two who formed this group - Jasmine and Zinnia? Next, ’1]
recount my experiences of our initial meetings together and my first impression of both

these unique and remarkable people.

Initial One on One Meetings....Jasmine and Zinnia

January 19, 1998 at 1:00 p.m.
Jasmine.

Before meeting Jasmine I ran to make photocopies of my Ethics Review

Committee Approval Form in order to give a copy to Jasmine. Prepared with the copies;

my two Letters of Informed Consent, a demographic inventory (and extra copies of these
latter documents in the event Jasmine had friends who may want to participate), and a

blank 90 minute tape.

I walked over to the Kitsilano Community Centre, several blocks away. The

reasons for deciding upon this community centre were several. This community centre
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was central within the city. With this was its ease to getting to through using the city
transit being a block away from a bus stop. It also had lots of parking for those people
who preferred to drive. The meeting room rates were the most reasonable I had
uncovered. While it was in the centre of what was predominantly perceived as a “White”
neighbourhood; the area the centre was situated in has a broad mixture of cultures around
it, without being dedicated so much to one particular culture as would be the case in
parts of Richmond, North Vancouver, Surrey or other areas. Rather than being,
culturally, a specific area, it would be more accurately described as a particular area of
class, perhaps. I also knew a lot of students lived in the area because of its access to the
university, so hopefully, I could draw from that population, but from within the

community to some degree.

The day was cloudy, but dry, having rained heavily through the morning. The air
felt lightly damp and cool - but not cold as I walked with my jacket open. The freshness
in the air seemed to mirror the general mood I carried with me about the beginnings of

what T was embarking upon.

The clopping of my sandals against the sidewalk as I walked along to my
appointed time, allowed me to drift my thoughts into eddies of reflection, wondering
what Jasmine would be like. When we spoke on the phone, she asked me if I was
Chinese because she said I sounded like I was from Mainland China - because my voice
was so soft-spoken she had said - something she considered very. Chinese. So, as |
walked along I also wondered what Jasmine thought I may be like before meeting me. I
thought of Orchid as well, when I first spoke to him on the telephone six months prior.
Before I reached Orchid, however, I had reached his brother, who had also asked Orchid

whether I was Chinese because I sounded like I was. I have no idea what attributes of

one’s voice makes one sound like an ethnicity other than an accent. And since I did not
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have a Chinese accent, having never spent time in that country I was very much at a loss.
So I continued to take in the cool air and thinking my thoughts of how first impressions
are formed. Before I knew it, I was heading up the large, flat gravel steps that led toward
the front doors of the Community Centre. Across the street a small knot of teenagers
were stooped in a huddle sharing their “in-group” tales, gossip, and language of identity

maintenance.

The lobby of the Community Centre was empty save a lone, young man writing
with all his powers of physical effort and concentration; truly a person possessed. He
was bowed before several bound altar-like stacks of magazines, although occasionally

would raise his head to observe his surroundings.

1 had arrived five minutes early so sat by the corner windows, overlooking the
football field and running track awaiting Jasmine’s arrival. I suddenly felt like one of the
stock characters in one of those formulaic spy thrillers. How will Jasmine recognize me

or I her?

I pulled out the large, brown envelope containing the documents and cassette and
across the envelope in black marker wrote J-A-S-M-I-N-E and propped this upon my

knees, with her name showing to the front door and open room before me.

About ten minutes later a young, Asian woman entered and headed straight
toward me. She said quietly, “Steve?” as though she knew who I was. I put out my hand
to shake hers in welcome and acknowledgment. Then came that common, perfunctory,

regularly-anticipated, uneasy, tense, and awkward moment which marks the beginning of

the process of getting to know, before this moment, a completely unknown person.
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I asked if she had any problem find the place. She said “no” - that it was not a
problem. Jasmine spoke fluent English, though occasionally there were moments of

pausing while she carefully chose her words.

I produced the envelope and pulied out the two copies of the Informed Consent

Form and we went over every section, step by step, pausing for any questions or
comments. We discussed why the artist should disclose their concept of their own work
before opening it up to the group for their comments and my comments would be given
no more or less weight than the others. I sensed that Jasmine was preferring to have the
group interpret her work and then tell her what to do next and, perhaps to retain group
harmony, agree with the group. However, because her opinion of her experience was
most important I suggested that the group would be interested in her stories and
experiences shining through the light of her words. And that, yes, certainly every one
would be able to comment upon one another’s work. I said to Jasmine that this was not

about evaluating but a group for telling stories and describing personal experiences.

We discussed - what if there is no meaning for the artist toward a particular
painting? A very unlikely scenario - or so I thought - but it was exciting to contemplate. I
could see Jasmine was going to challenge and heighten the group’s general sense of
curiosity. She was very grateful to hear that she could use her Mandarin as well ;s her
English to communicate with the group. Jasmine asked if I was an artist and was quite

shocked (good or bad?) to find out I was not.

As we read through the study outline she was finding herself more and more
interested. Jasmine liked the idea of having fun and meeting others from a variety of

cultures, painting, music, and food (I like to cook and bake and because the sessions

were several hours, I felt it best that I provide food so that we could “break bread” with
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one another as we shared our life stories.). The whole package seemed to work for her. |
showed here the blank tape and we discussed what it would be used for. She felt I was
being over-cautious with confidentiality, however, when we discussed the potential of
someone raising some highly personal, emotive, and private matters she was glad - and

relieved that I had taken the route I had.

I reminded Jasmine that I had no idea of what to expect from the paintings or the
stories the members would provide so was always taking the most cautious path. And
because of this notion of having no set expectations from group members, it was
important for her to relax and just be herself - not trying to be someone she thought I was
looking for. My role was not to judge but participate and describe our experiences using

everyone’s words.

We went over the taping of her story of her immigration and what sorts of things
she may want to consider including - but really, I said, that she was free to speak about
anything she wished. She wanted to know what would happen if she became too
emotional and could not go on. I said, simply, that you do not go on. Period. No
questions. This seemed to relax her mind. As did my going in depth of how I was going

to safeguard her privacy.

With regard to meeting time, Jasmine said any afternoon Monday to Friday
would be fine for her. Jasmine was happy and said it was a good idea about my wanting
to give back to the group - this was good and would show my commitment to the group.
This seemed to resonate for Jasmine’s sense of the world. She said that she wanted to be

sure this advertisement I placed was legitimate and she said she was thrilled it was and

she would do whatever she could to help in the study.
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This was when I gave here extra copies of the Participant Background Inventory

Forms (Chapter Four) for any friends who may have been in a similar situation to her -
explaining this may make the study experience easier for her - she was a little taken
aback by this and said her father who was in his eighties would benefit because he was
having a tough time right now in trying to fit into Canada - but he did not speak English.

So we ended that topic there.

We ended the meeting by walking to the room to be used for the art workshops.
Jasmine liked the community centre saying it was central (even though she lives in
Richmond), there was parking, and it was right on a major transit line - and meeting me
first, on her own, in a relaxed manner was all great, she said, for getting rid of her
concerns and anxieties. The main focus for her in this meeting was determining whether

this study was legitimate and she was thrilled that it was.

We spoke about Eastern and Western philosophies - she believed I needed to
know something of her cultural philosophy. I agreed and said that I had begun a study
into these to help in my understanding of the worldviews represented within the group
(refer to Chapter Three). We ended shortly after our philosophical discussion and we
promised one another we would call - she if she had any questions and I when the study
would start up. Jasmine was a true relief. She was naturally curious, has a wonderful
sense of her self, was fun, and was fluent in English - though at times she haltingly
fought for the English - Taiwanese equivalent. We, both, were uneasy or nervous but by
the end we were quite comfortable with one another. Giving a copy of the Ethics

Approval document also gave the study an overall air of credibility and legitimacy I

thought Jasmine needed - as someone new to this sort of thing and to this country.
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February 4, 1998 1:00 p.m. Zinnia

Walking along the sunny street on my way to meet Zinnia, from Australia, with
my bundle of papers and a blank tape to give to her I was hoping she would be able to
find her way to the community centre. She informed me on the phone that she did not
leave her area of Vancouver very much because she loved where she lived. I assured her
it was one bus straight across Broadway; the number nine would bring her round trip to
the workshops and return her home. Her voice on the telephone sounded quite energetic

and light - full of life.

Zinnia arrived in a wonderful electric teal, fuzzy angora sweater. She had jet
black hair cut short and black slacks. As soon as she looked in my direction she smiled
and said “Steve?” - I knew it was Zinnia. She came right over and sat down - it was

obvious she was looking forward to our meeting and these workshops.

We went through the Informed Consent form together. As we did, I discovered

that Zinnia was taking an art therapy course called, more specifically, “Healing through
Art”. I informed Zinnia that I was drawing, both, from art therapy and art education; my
focus was looking at art media as communicative/educational processes as well as
therapeutic rather than as a process implemented to fix a lack or deficiency of something

that needs to be repaired.

She was quite taken aback by the fact that there were only three in the group -
counting myself. She said she thought she would have to beg and plead to join our group.
Little did she know that it was I that seemed to be placed within that role. I assured
Zinnia that there was lots of space. I said that [ actually hoped that she may be able to

help by inviting others to join us. Zinnia said that she did know of other Australians,

recently arrived, but that she didn’t want to be around them - she didn’t know why but
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that was how she felt. She knew of another woman, however, from Hungary who had
arrived in Canada about the same time as Zinnia had and, like Zinnia, she was also
recently married in the past few months. So, this Hungarian woman may have had some
similar situations to talk about. This possible third to our group would not participate as
it turned out because of personal reasons but did want to join a larger group at a later

point in time.

The idea of having a small group of paintings and having the tape Zinnia makes,
she said, was like creating a time capsule she could continually reflect upon, to hear over
again and served to mark this very transitory period of her life. She spoke of the idea of
framing the pictures and having them remind her of this point in time. Zinnia asked if she
could do the interpretations of her work right after the painting. I suggested that perhaps
she would prefer having some time to ponder the process and the painting was always
there to spur new thoughts over time, but that, yes, she could do the interpretations right
after if she wished. We agreed, however, that interpretations should occur in her own
time whenever she felt it appropriate; she thought allowing some time to reflect would be
a good idea. Zinnia thought she would have to sit down and speak all at one on each
painting. I said that may work for her, however, if she preferred to do a series of shorter
reflections on the same painting(s) that would be okay as well. The importance I said was

to work at her own pace.

I assured Zinnia that I had as an aim to have fun, while - I - we - learned. When
people, generally, laugh, I feel, the learning seems to move to a more profound depth. A
sense of play. And to help take us there, I would be bringing snacks each week. The
concept of “breaking bread” with friends brings back the cohesion which sharing food

seems to encourage - shadows of a farm kitchen table perhaps?
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I let Zinnia know that I thought Monday and Friday afternoons would be our
time because these days seemed to be markers for beginnings and endings (of weekends
and work weeks). She found that that would be fine, and that preparing for, and
reflecting back upon weekends would suit her well. She found that lots tended to happen
on the weekends so the Monday and Friday idea would be great for providing her with a

time and space for calm reflection in an, otherwise, hectic life.

The role of me within the study was also covered - that I would be painting and
disclosing myself along with the rest of the group. The members had the right to
challenge me if I become too directive in the workshops” operations. This seemed to take

Zinnia off guard but she welcomed it, wholeheartedly.

Zinnia loved the idea that the concept of having closure for the group was
already being thought about. We discussed ideas of how we could celebrate our time
together - a potluck dinner, music, setting the room up like a gallery, and a discussion of

how next steps could be carried out after the group closed.

We discussed having mixed nationalities in the room and that was fine for
Zinnia; the more the merrier. She asked if there was going to be a tape recorder in the
room. I said no - our paintings would be the recording devices, as well as their taped
interpretations and my field notes I would make outside each session. It was important
not to feel we had to censor or change how we were because a machine was taking down
our every inflection. It was important just to be in a space and time we created in our
own terms - collectively. Zinnia was relieved to hear this because she said she would not

be able to relax if she knew everything said was being recorded.

I stressed the importance of confidentiality within the study and would err on the

conservative when in doubt - and whenever possible would work consensually. Zinnia
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left as abruptly as she had arrived because she was leaving on her honeymoon later that
day. Marriage as a point of transition on its own was going to be quite in the forefront of
her thoughts. We, again, confirmed the meeting times and these were fine for her - she
agreed that ten people may be too many for a real in-depth experience so a few less
would work to our advantage - and that I shouldn’t worry. Hnmmmm.....I thought - here

is going to be a wonderful person for the group.

And as I was left sitting in the corner by the windows, overlooking the football
field and the running track, thinking - yes - a small group would work just fine. The
people I had met so far were very motivated, creative (Jasmine was a writer for
newspapers and magazines, while Zinnia was an industrial designer), fun, and
extraordinary in their down-to-earthiness. This could allow this group to really dig down
inside itself - find the marvels buried there and communicate this outward - on to paper.

What the group recorded and produced constitutes the following chapter. It is to the

“data” of the study, this thesis, now, turns.




184

CHAPTER SIX
FULL BLOOM OF PARTICIPANTS’ IDENTITIES

Introduction
How do “social strangers” come to understand the meaning of their
“identities- in-transition” during the experience of reflection during an eight

week painting workshop?

What follows were the verbatim words, interpretations and images of the small
group upon which this study was based. The group agreed to the “garden” metaphor to
base our code names. Possible choices of flowers were discussed and selected. The first
two voices, Jasmine and Zinnia, will be relived for you, followed by my own. The code
name the group selected for me was “Sunflower”. The reason begins my own section.
The italics within the voices of Jasmine and Zinnia were mine. These additions were
meant to clarify any potential ambiguities or to include notions relayed verbally but were
not noted by the speaker. This attempt to provide as full a voice as possible was not
intended to take away from the specific voice, but to imbue it with a richness. Jasmine
and Zinnia spoke of and relayed their experiences of their immigration to Vancouver
through the workshop series. |, also a participant in the workshops, relayed my own
social “strangeness,” through the experience of exploring aspects of my gay identity in
transition. I decided to be a participant to “take in” the dynamics of what the group was
sensing. This way [ was able to be an insider and outsider to the group to some degree.

To begin with, Jasmine was about to show herself.
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Jasmine was selected as this participant’s name because, as hopefully will

become apparent, Jasmine, a native plant of Asia, needed a bright light in order to

flower. If all this plant received was shade and shadow then it would not produce its

bright, white flower and pungent, alluring perfume. Jasmine’s background, throughh her

Participant Background Inventory was completed during our first day together, included

the following:

Participant Background Inventory

Please check or circle those items that reflect your background
characteristics:

Gender: Female

Sexual Orientation: Heterosexual

Country Arriving From: Taiwan, Taipei, R.O.C.
Country most lived in from birth to age 20: Taiwan, Tainan
Arrived in Canada as a: Landed Immigrant

Religion: Belief God’s words, but haven’t baptized
Self-described social class: General

Self-described Racial group: Asia - Chinese
Self-Described Ethnic Background: Yellow - Chinese
Disability type(s), if any: None

Marital Status: Single

Age: Early Forty

Lived in which region of country emigrated from: Urban
Birth Order: Middle Child

Occupation: Chinese Newspaper Reporter

Figure 10: Jasmine’s completed Participant Background Inventory
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Figure 11: Jasmine’s First Body Image
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Forest. Stream

Train - BIG PUSHING

Desert - Sand/Wind

People Looking at me to come forward
People standing still.

Blue colour = New Immigrant

Cockroach - Dark, crawling and start to stand and walk
out into space/universe

Robot - strong as time goes on in new home.
OASIS - White house/tent = shelter

Sand in background

Green oasis

Standing on cliff; seeing ocean and sky

Follow music. Calm down. Walk where always green
fields.

Feel train coming - | go opposite way.
Turned; I'm on train; see outside
See a lot of people; look at anyone - see many things.

See house in field - move forward to house; didn’t get
in

Lie on grass; very comfortable; see sky; two people

Figure 12: Flipchart notes from Jasmine’s first body image, February 13, 1998
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Hi Steve:

My name is Jasmine. I think you know it. My Chinese name is Flower. I hope we
can work - work very well and really help for your study. Good luck. It will be right for

you.

I was born in Taiwan, Tainan. For most of my early twenty years life I was in
Taipei. Taiwan is a small country but Taipei is an international city. We can get
information from all over the world. It is a very active city. I been working as a publisher
and printer and editor for TV station in Taipei and now I work for the “Chinese Daily” as
a reporter based in Vancouver. This is some of my general background. I would like you

to know.

Now I am in my early forty. Single. I quite enjoy my single life. I like travelling
and travel around the north and south Asian countries. I been live in England for one
years. | like Europe culture. I never thought I would emigrate to another country.

Immigrate in Canada to me is an accident. And decided by no means.

Canada was no dream to me. Only one reason I came - in my - I wanted to
change something in my life. I never been to North America before. I thought it would

like Europe but it isn’t.

Here was no culture of Europe I like. And I don’t - I do not feel like in a foreign
country. 1 have to make adaptations to let me fit in to. I want to stay long and to have to

find a way to live.

I find my first job in Canada is a sales person in mall. And I feel uneasy. Not

about work. It is people who I work with because they all come from different countries

and they have different character.
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In another part I feel uncomfortable was for who treat immigrant worker -
attitude. Which you have to say “thanks - for give you a job” and they are not concerned
about your ability. They [people of an ethnic minority background - either Canadian
born or immigrants who have come to Canada at an earlier date] take advantage of us.
They ask us to work for one month or more for free. By reason, was giving you Canada

experience. If you need a job you have to accept it.

If T am a young newcomer [into the workforce] might be easily but I had a full
working experience in my own country and earned more. Why? I struggle with the
situation [of people of ethnic minority background, notably some Asian people taking
advantage of her for free labour in order to obtain “Canadian” work experience.] for

quite a long time. Father is seventy.
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Hi Steve Nobel,

Myﬁngimmeis*Cmemeiu I hope we can work
very well and really help for your study. Good Juck.

1 was born in Taiwan Tainan, but most my nearly 20 years life I was in Taipel.
Taiwan is a small country but Taipei is a international city, we can get information
from all over the world. It is very active city. 1 been worked for publisher as a planer
and editor, TV station in Taipei and now I work for Chinese daily newspaper as a
reporter, This is same my general background I would like you to know.

Now, 1 am in my early forty, single. X quite enjoy my single life. I like traveling and
travelled around north and south Asia countries and been lived in English for near one
year. T like Buropean culture. 1 never through I will immigrate to another country.
Immigrated in Canada to me is an accident and decided by no mean. Canada was no
dream to me. Only one reason I came, it might I wondering to change something in my
life.

I never been to north American before, I though it will like Europe, but it is not,

Here waa o culture as Europe I like and I does not feel in a foreign country. I have to
make an adaptation to let me fit in sooner. 1 want to stay long and have to find a way
to live,

I find my first job in Canada is a sale person in mall and feel uneasy not about work,
it is people whom I work with because they all came from different countries and have
different character.  In another part I feel uncomfortable was boss who treats new
immigrate worker attitude, which are you have to say thank for give you a job and
not concern about your ability. They took advantage from us that was asked as work
for one month or more for free by reason was give you Canada experience), If

you need a job you have to accepted.  If I am young new comer might be easy but I
had full working experience in my own country and earn more. Why? I struggle with
this situation for a while. to be continue.

Figure 13: Jasmine’s letter to me

Second time we meet [February 16, 1998] discussing about the thing that makes
me most uncomfortable in Canada? I think people - my own race - in a multicultural
environment. I always thinking how I can be a part of them and how to fit in. I - I live

alone for quite a long time. Maybe in my mind, people always made me feel too

complicate. I like being alone and make life more easily. But life - things can be in your
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control. I have to deal with people all of the time and be cheerful and smile. Even I don’t

feel I want to.

In my painting this time show my mind something out. People, crowd - one
becoming two - not too many colours. Snow white. It might mean [ started to doubt
myself. From on top of the snow mountain. Cold. Alone. Down into the crowd. The

white colour split into the crowd.

Figure 14: Jasmine’s first picture, Ski Hill

It might mean [ try to fit myself into [crowd]. The white colour was mean peace
and simple. In this painting also show out - I don’t want to be alone any more. I find
someone I can hand in hand together. The two person hold together, happy sit on in
snow. Is a picture just like love story. An old movie. It might mean I want a true love.

Love and be loved. Maybe just like that.
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February 20, 1998. In my painting I have a dessert - desert - sorry....Camel?

When? Sunrise or sunset? Horses. A tent with line and men. Crowd. This painting is
might mean I need to work hard in to a really - really like which I face of. It is hard work
but I ride a beautiful camel. From the beginning work one step by one step with the
horse. The horses. The tent with light is somewhere, a man waiting there. The way might
mean - will more quick to fit into the crowd. Could that mean me standing on the end of

- on the end - on the end.

Figure 15: Picture two, On Horse Alone

e From Peace to Complicate Environment

¢ From Alone Become Into Crowd

e Test New Things. From the Dark Ground Into a Space,
Future Path.

e Train and skytrain opposite pass away come out again.

¢ |riding a camel in the desert.

Figure 16: Flipchart notes from Jasmine, February 20, 1998

Might mean my life time is passing....



193

Sunset might be more meaning in this painting. Attain my own, the man with - a

man waiting but the face is not clear. I don’t know who I have to choose - God or Devil?

February 23, 1998. Paintings; first the ship. In the beginning the music made me

more very sad [As part of this day’s visualization Chinese and Taiwanese music was

played softly while they thought about their immigration experience.]. Everything that

came out is white and black. I saw ships and navigate - navigate - my eyes try to break

through - through. The sky is dark. The ship is dark. It might mean that I am in Canada.

The ship tried to break the difficult ice through - difficult through or means something

deep in my heart. I need to break down.

In starting | am in a bad mood.

Dark colour coming out. One ship, slow moved into
snow, ice water.

The smoke is a black colour.

The ship (after) into a harbour.

| saw buildings... lights.

It look like Hong Kong.

In the end, my looking at fireworks spread in the sky.

Figure 17: Flipchart notes from Jasmine, February 23, 1998

Then the ship sailing to a harbour. It look like Hong Kong. Buildings line street.

It is Hong Kong. I walk in the street and the crowd and hand in hand with a friend I never

forget. In the end I saw a big fireworks. Then everything fade out into white.
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Figure 18: Painting three, Fireworks

Painting Two - crowds. This might due to my recent decision. Relig - my

religion decisions.

e | saw the church members.
e They all coming forward to me; hope me be a member
and following God.

Figure 19: Flipchart notes from Jasmine, February 23, 1998

I study bible for a long time. But I haven’t been baptized. This day I started to
think about the baptizing but I still face a lot of my own problems. I get myself too much
in pressure so I saw the church member. They wear long sleeves, walk toward me. I don’t
know what I need to choose. I think my faith is not enough. I can’t see anything. |

question about the church and the church member. I’m not really belong. Just like that.
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Figure 20: Painting, Religious Decisions

I would liketoreada ...... just something....my feeling about myself. So if you
can’t understand or you wanted to know you just find someone to translate for you.

Because I can’t speak this into English.....
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THE GARDENER
(verse 15)

| run as a musk-deer runs in the
shadow of the forest mad with his
own perfume.

The night is the night of mid-May,
the breeze is the breeze of the south.
| lose my way and | wander, |
seek what | cannot get, | get what |
do not seek.

From the heart comes out and
dances the image of my own desire.
The gleaming vision flits on.

I try to clasp it firmly, it eludes me
and leads me astray.
| seek what | cannot get, | get
what | do not seek.

Figure 21: Verse 15 of the Gardener, by Rabindranath Tagore (1881-1941)
First Asian to receive Nobel Prize for Literature (1913); India’s Poet
Laureate.

(Source: http://www.iit.edu/~shartan/tagore/gardener.html)

February 27, 1998. Today we talk about the childhood and our own past life with

any difference with Canada. And thinks - thought something about our childhood.

Basically, I had a good childhood - happy - and most are good memories.

In this time - in the painting I’m standing on a wharf surrounding with the ships
and boats. I smile with someone and a waving man come forward to me. The place look
like Granville Island. In the middle of the painting was one of the memory in my

childhood. When we were young, my mother always sit out in front of the house, a

Japanese style house - in a sunny day.
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Mother let us lie on her leg and pick our ear. It was very comfortable. And the
feel with mother was safety and warm. I think I had a strong influence from my mother.
In one of the paintings [ was on a plane and looked down from the window. I saw a
coastline; looked like Vancouver. In the whole imagine it might mean past was past and

something new was coming. The waiting for the past and the plane for the new I pass on.

Figure 22: Painting, Jasmine’s Arrival

March 6. 1998. We discussed about the working experience in my home country

and what was the difference with Canada. Yes, it was different. Working environment,
people I work with and the boss attitude - the most important part I think is I have the
same ability but I can’t get the same income in here. I feel sad in somehow. Even though

sad, though, I still try to keep going on by hope and belief that things be better and better.

So, in the left side of the left side of the painting the job, pulling our people - it
show I have no chance and already pull out from the job by someone and somehow. It
might mean I come to Canada and I can’t go back again. I have to find a position

into...In the painting I walk around the middle of the bridge - it look like San Francisco.

[ don’t know why - just like the weight of my confidence. Now, I was - I had

already in the middle of the road. I can’t go back any more so have to keep going. I look
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at the urban city and office building in the blue sky weather. It’s very clear. I need to

press on.

Figure 23: Painting, Just Do It

What will happen in my career in the future?

In the right side bottom of the painting I saw myself want to spoke well with the
people at the beautiful seaside in the comfortable weather and around there - have a nice

house and landscaping.

I look very happy and enjoy around it. It might mean what I want in the future. I
hope I will be very successful in the future. The last part I put on my handprint. It mean -
Just Do It! Just Do It! And no doubt about - even I can’t do anything right now but Just

Do It! Trust me have good luck. Bye.

This time the background music, Steve is a Chinese song. So I recorded more -
let you listen some to the Chinese singer [muffled music and singing plays on the tape for

two minutes]. Well? is anything different for you?

March 10, 1998. Today we talk about religion which was a hard part for me to

talk about. My life way I look just lately. I try to change it. Even try to do different way I

have before. Unfortunately, I was too old to change. My belief in God to help me. I
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believe God’s word; he is true but I can’t get into the church organization and the

member behaviours.

Sometime I thought I was treat myself too hard and also easily to treat the people

same as us. What kind I do? [sigh]

This painting was directly show what I think in my life. And meanwhile I
consider about be baptized, so God with me, but Devil also with me. Who is who and

what is what? You are not alone.

Figure 24: Painting, Your Are Not Alone

The way may always find deep inside of my heart. I don’t know. I don’t want to
say. I don’t want to say who is right and who is wrong. When we are young to make a

decision was easy. You like was right and you don’t like was wrong.
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But when we in the middle aged was confuse. But true is true. Isn’t it? I don’t
want to say that they don’t want to be a missionary. I don’t go to church as usual - as

usually.

And this week I talked to the mission - “Don’t come to my place to study bible

with me again. | have to face this inquiry by my own.”

I decided not to be a church member at this moment. But I told him I won’t give
up to be with God. I truly believe God know me very well and my anger [something
Jasmine did not want to speak about] always with me in whole of my life. Let us have

more peace and joy. I think all these paintings talk about my feelings; Devil and God.

Figure 25: Painting, Shadows within Jasmine

March 13, 1998. 1 forgot what we are discussing today but look into my painting.

This one have a strong concept in my heart coming out. Which was man and woman are
equal. We are same. Unique. Unfortunately, girl or woman, must always be teached by

words which was to be like a beautiful flower - loudly, gently, softly to please for men.
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Figure 26: Painting, Femininity

What is it all about? But we all do this way. Seems you can’t be yourself any
way. Maybe no one force you but you just follow this sense. A fighter and a flower -
even devoted my self love and marriage be satisfied by no situation. In spite of the whole

of my life think this way.
Equal and respect, but in the finally I still fail I thought - why I say I fail?

Because you can through my painting show men were bigger and strong - bigger
and strong than woman. What a pity was. In my mind I don’t care about the social point

of view but I care about what I was feeling.
I still was controlled by social standard, didn’t I?

Talked about God’s words; your desire will be all for your husband. And he will
rule over you. This was the fault of the men - human being. Human. So who ruled us like

- I don’t know...maybe.....I know.

March 17, 1998. Talked about the social environment feeling in Canada.

Because, basically, people in here are very nice but we just do not know how to make

friend, I think so.
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Almost everyone was an immigrant. Only who came first and who came late. If

everyone opened their mind and accept each other it would be wonderful.

In my painting was symbolize in this issue. I can paint it. People look each other
on the street are talk some casually but do not really try to know each other. we only

meet and pass through.

The circles are paintings mean here people are cold outside but warm heart.

Warm inside.

Figure 27: Painting, Hard Shell of Interactions

We just do not know to show our love to each other. I try lot of colour - I try lots

of the colour from the outside into the inside.




203

Bl

Figure 28: Painting, Cold Outside, Warm Heart

But it’s not look good - warm? I can feel some cannot see barrier between us.
What can we do? Perhaps it was not the culture barrier. It was because modern life -

people don’t care each other any more.

Another painting talk about the cultural difference. In my age, family, education

was not so open and show off in front of the public.

Figure 29: Painting, My Racial Distance
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Chinese didn’t show from the outside actions, for example, kiss or close hug to
each in front of people believe. Love or you can say they care each other. I am like these
kinds of the Chinese. To hold love but used to show in outside. I do not really like this

characteristic I have.

In my paintings a big man and woman have face to face, very closely and in

between have a small bench for man and a woman sitting closely in front of public.

.

i,

A

Fiure 30: Painting;, Public Park Kiss

It my - was definitely hope I can show my love like that. I do not know what the
jumping frog means. It might - mind us of a little mermaid like the Disney movies. Two

love people need to have from the creation.

March 24, 1998. We talked about our working goal in Canada - or in the future.

Working to me always is very important. Not only living but also for satisfying.

In my age, working goal was very clear. I know what I had - what my ability and
what my work experience. Today two painting with me from the past like I already have

and turn up my ability and the working experience up like a sunflower.




205

Figure 31: Painting, Future of Work

I would like to - I would like to - I would like to do my best to work easily.
Without any unnecessary pressure. More freedom in the end of my life. I won’t give up

any opportunity I will meet.

Figure 32: Painting, Chinese Flowers

Here open and freedom just like I planned and low Chinese character - graphic
on the painting. I say in Chinese [the writing that appears on the painting above appears

translated as:]...
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Journey to Freedom,

Journey to Freedom through
Painting and Writing.

When such an opportunity arrives,
| get very excited,

This opportunity for freedom.

No limits or restrictions;

No boundaries -

Until the end of my life.

Figure 33: Painting, Thoughts From Painting

This is what I think of my painting.....

April 8, 1998.
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Figure 35: Final thoughts on the back of one of Jasmine’s paintings




207

On April 8", on the flip side of the painting, the English translations of the above

inscriptions reads:

APRIL 8, 1998
How to become independent of my earlier life;

How to become integrated and accepted without the
shadow of my early life.

Figure 36: Thoughts from painting: Elements of Self

April 6. 1998.

Figure 37: Painting, Sending Flowers Home

Figure 38: Painting, Looking Back to Move Forward




- April 13, 1998.

Figure 39: Jasmine’s final body image
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Zinnia
Zinnia was selected, as will hopefully will hopefully become apparent, because
this plant is a warm, seasonal plant and is used primarily for cut-flowers. These plants
are easy to grow and provide much love and is a magnet for butterflies. Zinnia’s

background, according to the Participant Background Inventory, as she completed it on

the first day together, was:

Participant Background Inventory
e Gender: Female
e Sexual orientation: Heterosexual
e Country arriving from: Australia
e Country of birth: Australia

e Country most lived in from birth to the age of twenty:
Australia

o Arrived in Canada as a: Visitor/Working Holiday Visa
¢ Religion: Atheist/Agnostic

o Self-described social class: Middle class

e Self-described racial group: Australian, Caucasian

o Self-described ethnic background: Australian

e Disability type(s), if any: None

o Marital status: Married

o Age: 27

e Lived in which region of country emigrated from: Urban
e Birth order: Youngest child

e Occupation: Designer

e Date of permanent residency in Canada: Not received yet.

Figure 40: Zinnia’s Participant Background Inventory Form
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Figure 41: Zinnia’s First Body Image
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BODY IMAGE ONE

¢ Calm, peaceful

e Enjoy nature scenes

¢ Fleshy colour - real me
¢ Neglected Head

e Base - Australia - Jump off something solid; support;
without was in free air.

e Colours for energy and strength.

e Orange - bright colours of Australia; Beach; Vibrant
o Canada is greys

e Lots of trees; look at stream

e Very joyful.

¢ Like during an outstretching of arms on trapeze.

e Move away from that.

e Hands feel different; new - energetic - lot more to
absorb - purple only at fingers - new energy.

e Soothing colour; soft blue - nurturing.

e Fast last thing - is face or back of head? Haven't
changed that much since left Australia.

e No identity. No face.

Figure 42: Flipchart of Zinnia’s thoughts on her first body image

February 13. 1998.

I’m going to answer a few questions for an art therapy investigation into recent
immigrants and culture shock into Canada. The questions I’m going to answer are:
number one - Who am 1?; number two - How I arrived in Canada?; and number three -

How I became a part of this study?

So, first of all - Who am I? Well, my name is Zinnia, that’s Z-I-N-N-I-A, but I've
recently actually changed my name or I’'m in the transition of changing my name to

Zinnia-Aster, as I was recently married on the twenty-fourth of January. I come from
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Australia. I was born in Australia and did my university degree in Industrial Design in
Australia, so I’m a qualified Industrial Designer but I land myself into - into all sorts of
different work involving art and creative - creative side of things. Um, I’'m twenty-seven.
I come from Brisbane, which is on the east coast of Australia. Um, where the weather is,

uh, very uh, warm, and uh, sunny [slight laugh], and blue skies.

Uh, so how I arrived in Canada - well, I ah, finished my university degree and
promptly got work with a manufacturing company - a furniture manufacturer and I soon -
soon realized that I"d like to go overseas and work overseas. So, I applied to the

Canadian Immigration for a Working Holiday Visa, which I received. They gave me

twelve months to get, ah, save my money and get myself a ticket.

And in the process, I thought, “Well, you know, I’m going overseas, maybe Ill
go to South America on the way.” So, I left Australia on December 15" 1996. I went to
South America for two and a half months where I had a great - wonderful, wonderful

experience and I landed in February, 1997 [in Vancouver].

[ knew no one. I knew absolutely no one. It was cold and I set myself up rather
quickly with some contacts - got out of the hostel pretty smart, quite smart and got some

work in one of the design firms downtown.

Ahbh - and not long after that I moved into the house where I am right now which
is 43770 Garden Path Lane, where I met the man I just married. And, ahh, we, we, ahhh,
spent eight or nine months living together and I didn’t want to leave and he didn’t want
me to leave either and my working visa was coming to an end, so we tied the knot and

consequently, here I am.

Ahh, my status actually right now is probably still a visitor. We’ve got the

immigration papers all lined up and ready to go - ahhh - we’ve just found our new
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address which is - ahhh - a lovely little townhouse which was built in the 1930°s which

I’m very, very excited about moving into.

It’s going to be a dream because we are sick of living with other people and
really need our own space. So that’s going to be happening in the next couple of weeks,
which is - very - you know it’s exactly what I need right now and I don’t feel as though I

can get going unless 1 have a place to live in so we’ve solved that part of things.

And, [sigh), I guess the next step is - um - the immigration part of things which is
just a matter of literally filling in the forms which we’ve already done and sending in
some dollars and waiting, I guess, until they [slight laugh] give me my landed immigrant
status so - yep - I’'m still a visitor and probably in about two weeks’ time I’ll be nothing

because I’1l be in the transition between being a visitor and a landed immigrant.

1t’s an uncomfortable situation to be in - it’s - well - yeah - it’s not an easy thing.

It’s not like being at home, that’s for sure. But, um, well, we’ll work it out.

So how did I become a part of this study? Well, I recently put myself into a “self-

inquiry through art course” at the Garden Community Centre, which is just down the

road from where I live. And one of the girls brought along a little newspaper clipping
which was - ah - ah - an article about Steve and what he was doing and that there was -
he was requiring people that were in my situation to do a study. And given my - my
expanse of time right now in that the HYBRID Studio - that I was working at before
Christmas was awfully quiet and my boss can’t afford to pay me. I’m in - ah - a period of
time where I’ve got - ah - extra time. And - ah - I’m definitely happier when I’m busy so

- ah - I got involved with it and - ah - I’'m really looking forward to it.

Today is the first day and - um - I know that - it’s going to be of value to me. I

know that it’s an expanse of time but I know it’s of value to me to document this period -
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ah - of transition in my life, both in a visual - in a visual format - through the art and even
through this cassette. 1 - 1 think in - ah - twenty years’ time it could be a real insight into

some things for me and, or maybe my children.
So, um, I guess that’s all the information I need to - ah - document for now.

So, today, is the 20™ of February, 1998 and I’'m documenting some information
about a painting that I drew on the 17" of February. This painting I titled, The Burning

Bush Fires of Australia, and the growth - root growth in Canada. And, basically, this

only came about as, as, as the painting developed.

Figure 43: Painting, Burning Bush Fires of Australia

It didn’t start that way at all - when we were imagining images I never knew why
but for some reason I came up with this curved - ah - image - ah - with the - with the
segmented sections of it and I - and I - I just started to draw that and it - would - it
became to me in a very dark blue or black colour. So that’s where I started with those

two - round top and bottom curves with all the little segments broken into it.

And, then, as I further developed those in my mind I started to think about those
little segments as areas in my life and that the colour through the middle - the purple -
was me and who I am right now....now....and that I, I needed to infiltrate every little

segment of those sections and that’s where it was but I started with the blue first and I
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worked on each little segment and each little segment was unique because it had its own
shape and it had its own way of entering into it, and its own, its own unique dimension
so I worked on those and T thought about those as areas o family life that I needed to
consolidate. And as I got further along, uh, I then worked on - I think I worked on the
bottom section and they started to become trees, um, which started to look like trees in -
in - in the outback of Australia. And, I, I, kept going with that and as I developed them a
bit further the - the top ones were like roots and they were growing downward and 1
thought - this is kind of like Australia and the growth of Australia, and - and - and the
Australia was already established - they were already full-grown trees and although not
fully grown but there were others - that were certainly a lot closer then the roots just
coming down from the top which was Canada and the purple was just infiltrated through
and you could still see areas where it still hadn’t even got close to developing it and as |
started to think about the roots idea I thought - well - maybe I - I should be drawing some
new growth above the soil there? So I built up a layer like a mulch, green humus - like a
build up to nurture the roots and to nourish them. And I thought I needed to put the new
green shoots up there - but I - I couldn’t put them down yet and I think that’s simply
because I’m not there yet. So, I ah - then go - well - what - what else could they need to
be nurtured and it really is the warmth of the sun and that’s where the orange wash came
through on the top and it was like a warm, glowing sunshine orange. And then that
further entered down into the bottom section where it started to become quite a bush fire
there and they started to be the burning off of those trees in the outback. So, that’s about

where this one goes for me.

So today’s date is the 6™ of March - Friday, 1998. We’re in our new place; we’re

in a mess and I’ve managed to dig out some music and an answering machine and my

paintings. The first one I’m going to talk about is the Viking Invasion and - ah - I look at
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this one today - it - ah - it’s - I guess it - it hasn’t really changed from where I thought it
was. I don’t - 1 don’t feel quite so powerful about it. I - feel as though that green mound

of peace is still maintained intact.

e Numb?

e Aster - Danish

e Strong red Line and Being Divided

e Colours Made Me Feel Right

e Green Mound - Hill/Mountain

e Am with the Mountain

¢ Didn't draw myself - too conscious

¢ Blue - distance - Mum and | - Red Became River
¢ Blue - Australia - Blend into Background

e Purple Viking ship - attempting to land on the green
land so | add roots - make it solid

Figure 44: Flipchart notes from Zinnia on Viking Invasion, February 20, 1998

And that - that - I don’t really have to stress about the Vikings [her brothers in
Australia]. <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>