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Abstract

Academic preparation and career programs pro_vided through British Columbia
schools support the transition from high school to post-secondary education, training and
work. While a large portion of students pursue a ﬁniversity education, many more enrol in
various other pqst—secbndary institutions, tmining programs or engage in various forms of
school to work programs. Career preparation programs provide students with alternative
pathways to life after school and thousands take advantage of these opportunities while a

‘much smaller number engage in s.pecialis.ed technical career avenues such as Secondary
School Apprenticeships or attend Career Technical Centre (CTC) programs. Rcséarchem
have overlooked CTC programs and we know little about the nature of the experiences they
provide.

To address this research area, observations. and interviews were conducted With
students, teachers, éollege instructors, staff and administration in the Caxjeqr Technical
Centre in Abbotsford, BC dunng the 2004/2005 school yeaf. Formal interviews were
conducted with two teachers and two (.:ollege'instructors. The objective of the s_tudy was to |
document the experiences of the participants and the nature of education the programs |
provide. - Theoretical issues drawn from discourses on the “new vocationalism” along with
edﬁcational and career choice were used for interpretation of the findings. A number of
characteristics were identified.

Students complete the requirements for a high school diploma in addition to
receiving Um'vefsity College of the Fraser Valley credentials and relevant work experience 1n .
their chosen career fields. During the 2004/2005 school year, there were 364 students
enrolled in Computef Informétion Systems, Drafting Technician, Electrical, Electronics,

Health and Human Services, Automotive Service Technician, Carpentry, Welder/Fitter,
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Applied Business Technology and the newly introduced Grade 10 programs. Specialised
programs offer a unique opportunity for students to gain dual credit and gemﬁnely explore
“technical careers while still in high school. An in-depth study of the form and function of
the CTC has presented an important illustration of one educational choice students and
parents are offered in British Columbia.

Four main themes emérged' from the research data collected from the teacher and
instructor interQiews, iﬁformal interviews and questionnaires. First, all of the participants .
considered the CTC to be a very effective opportunity for career exploration. Second, many
recognised the scope of the programs.to be focused upon job training and preparation for
work while the minimum graduation requireménts were met. Third, the CTC provided
facilitated access to poét-secondafy education institutions. Finally, the high schoél and
college partnership structure functioned relatively Welll as academic education and vocational

" education were merged into the collaborative programs. A reasonable balance appears to

have been achieved within this CTC.
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CHAPTERI1
inhoducﬁon
This research is geﬁemlly focused on the transitions of British Columbia (BC) high
school students to post-secondary education, trairﬁng and work. This research explores the
options open to studeﬁts for school/work transitions in BC. Specifically, I am interested in
Career Technical Centers (CTGCs). | |
Specialized programs in conventional high schools and technology magnet _schoblé
are intended to apply considerable influence upon the choices and opportunities of students
who intend to enter technical careers. The relatively recent evolution of CTC (dual credit
program) initiatives in BC s a case in point and worthy of further study. Little is known
about these centres, the structure of their programs and the concrete successes they are
having. There is limited literature regarding this type of school and the education they
provide as the first program was Vestabljshed only ten years ago. My research involves an
ethnographic, illustrative caée study of the relatively well established Career Technical Centre

in Abbotsford‘, BC (opened Septembef, 1994).

Problem

~There were two central questions that framed my research. The first was, “What role
do CTGs play in secondary and post secondary education choices and transitions of BC high
school students?” These programsb provide specialized schooling for secondary school
students who make choices to pursue routes to various technical careers by grade 11.
Students who graduate from CICs leave with a specialized and unique education while
gbntirluixlg to study, train or work in their chosen career. More choices are being made

available to British Columbian public school students and some students (and parents) are

taking full advantage of them.




My second question addressed the case of one CTC: “What are the impressions and -
the nature of experiences the students and teachers hgve in the Abbotsford CTC?”  This
question was targeted at learning about the functional, structural, social and educational
~ aspects of this particular CTC. It was important to learn how the school functioned as a
partnership between the Abbotsford school district and the University Coﬂege of the Fraser
Valley (UCFV) and how the re;spective teachers and college instructors worked together as a
team énd independently within their particular programs. Exploring the expedenées of
students in the CTC provided an insider’s view of what it was like to attend the school and>
in what ways it provided the education students were looking for. A number of
comparisons could be made with a conventional high school but many aspects were unique
to this CTC. First-hand interaction with the membeﬁ of the CTC was not only essential for
finding some answers to the research quéstion but the process was engaging and rewarding

for everyone involved.

Purpose -

The fundamental purpose of conducting research in this area is to clarify the role of
technology careers in student school-work transitions as well as establish how student
educational choice can be informed and beneficial to young peoples’ lives after high échool.
- Expanding choice within public schooling cdupled with increasing uncertainty facing
students leaving school place greater demands upon our education system. Well publicized

skill and worker shortages are contrasted by considerable unemployment statistics
(BCMOoAE, 20.01, Renshaw, 2002).’ Assisting students with the challenges of school-work

transition through informed decision making is a solid preparation approach.

As a technology educator, I recognize the potential for supporting students in

making post-secondary decisions. A high school education is intended to prepare students




for their lives once they leave, whether for work, study, travel, famﬂy or some cbmbination
of these. Technology courses and programs have numerous direct and indirect applica‘fions
in each and every facet of young peoplés’ lives. Skills and knowledge gained in high school
are transferable to othel; technical careers and areas of stﬁdy while still being valuable in
academic pursuits, and personél life challenges. Positive experiences with technology in high
school are essential in preparing young péople for life in our technological séciety.

‘The knowledge and understanding I expect to gain from this research will provide a
basis for finding innovative ways to improve and develop transition programs in
conventional schools in the province. Drawingvon the trials and successes of é unique
program enables others to explore ways of improving their own practice. Individual
teachers, schools and school districts may find aspects of the research findings thaﬁ could be
adapted to their own programs in order to better support student transitions to post-

secondary education and into various careers.

Transition Programs

There a number of school-work transition prograrhs in Canada. Some programs .are
very effective in assistihg students in making the transition from high school to further post-
seco;ldary study or Qork. Some carry higher levels of esteem by students, parents, téachers,
councillors and administrators than others do so they receive varying degrees of support and
participation. Each have there own merits and are worthy of interest and sfudy. School-
work transition programs are easily identified in the British Columbian public school system.

The British Columbia Ministry of Education (BCMoE) ha; introdu.ced’a number of
career programs and initiatives in order to improve the transitions of secondary school
students. Flexible career pfograms enable students to gain valuable work expeniences in

various areas of interest before leaving high school. Some of these programs give students a
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~ head start once they leave school and continue in post secondary.education or enter the
workforce. It is important to understand what such programs offer to students and to what
“degree they are utilized.

Thére are four specific career programs created by the BCMoE and with support |
from the BC Industry Training Authority (BCITA). Co- operati_vé Educatioﬁ and Career
Preparation provide students with opportunities to gain valuable work experience directly
related to a field of study, careér preparation requirements and job skills while expion'ng a
variety of career pathways (BCMoE, 2003a). Secondary .Sc.hooltApprenti.ceship (SSA)
programs enable students as young as 15 years old to begin an accredited apprenticeship in
an area of interest where they get paid while learmng and earn high school credits (BCITA,
2004b). CTCs are dual credit programs that enable students to gain valuable college
credentials and access toward technical careers while completing the requirements for a high
school diploma (BCMoE., 2004b). Enrolment in the four career programs are presented in
Table 1. Co—op and Caree.r Prepamtion.progmms continue to shrink as funding structures
change and support wanes for career programs in general. 'SSAs have experienced a sharp
increase for 2004/2005 after a stegdy decline over the féw years pﬁor. CTC enrolment
continues to rise even though the tofal numbers remain relatively small as compared to fhe
other programs. These career programs “are designed to address the goal of transition to the
.Workplace or further education and training” (BCMoE, 2003a). The four Ministry progfams

each combine some variation of work experience activity into the general high school

education.




Table 1

Student Enrolment Figures in Career Programs in BC

Co-operative Career  SecondarySchool  Career Technical

Year ~ Education Preparation . Apprenticeships Centres
2000/2001 2551 | 48744 468 : n/a
>2001/ 2002 2303 43176 | 769 | 775
2002/2003 2614 36228 625 79
2003/2004 2336 31347 520 - 859
2004/ 2@05 2128 29668 727 | 1009

Source: BCMoE Reports & Publications website.
(BCMOE, 2003e, p. 6)

“Co-operative Education programs are educational program§ designed locally to |
provide students with opportunities to e;(plore one or more careers. These programs can
offer a mixture of: career exploration, pre-employment training, skills enhancemcn;, and
work experience placements” (BCMOE, 20033). Students develop generic employment skills
while making connections between school curriculum and a career. The extended length of
time I(ZOO hours) committed to these work placements allows for deeper understanding of a
particular occupation or the possibility to try a variety of careers. Co-operative programs are
intended for all students who have interest in any type of career be it technical, social or

professional in nature.

There are various school district coordinated Co-operative Education programs in
many high schools. These types of programs can involve “job shadowing, mentorship, peer

counselling, exposure to workplace technology, regular work-site visits, exposure to career

fairs, exploratory progfams, volunteer work, and other forms” (Schuetze, 2003, p. 74).




Increasing amounts of business-education interaction contributes to the variety and

effectiveness of school/work programs and student experiences (Schuetze, 2003). Various

federal government initiatives have provided support for co-op education programs with the

 most recent Youth Employment Strategy introduced in 1999 which also includes the Youth

Internship program and a summer job program for students (Schﬁetze, 2003). Evenwith a
range of co-op programs and ?nitiativgs in place, student participation in these programs
continues to be relatively low.

On the other hand, Co-op Education is well established in a variety of university and
professional programs where theoretical learing and knowledge are applied within actual
work settingg Applied academic fields such as engineering have extensively adopted this
type of education as part of the program of study. Sfudents get the opportunity to transfér
what they have learned in the classroom to practical af)plications. As IOpposed to other high
school transition programs, post seéondary co-0p edﬁcation programs are “eagerly
anticipated by graduates” (Schuetze and Sweet, 2003, p. 16). |

| Secondly, Career Preparation (CP) programs in BC high schools are “locally
deveioped educational programs 'phét prepare students for entry iﬁtd the workplace or for
further education and training in a spécific career pathway” (BCMoE, 2002). The goals of
Career Preparation include enhancing career development, provide entry level employment
skills, improve the transition between secondary school and work and enhancing the
transition between second.ar}zf.school and post-secondary education (BCMoE, 2002). CP
programs require students to commit to 100 hours of work, which is half the time required
for the more involved Co-op programs.

Thirdly, SSA programs provide an opportunity for students to begin training in a

desired trade while still in high school. Typically, a student would begin their apprenticeship
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in grade 11 or 12 once they had found an employer who would agfee to hire them as an

apprentice and support their training. These agreements usually follow some sort of work

experience arranged by a school career preparation teacher or, in some cases, through some
personal contact of the student. The student is employed on a part-time basis on weekends
or summer breaks while earning a wage during their apprenticeship. An SSA requires
vstudents to gain 400 hours of trade related work experience to qualify and receive credit.

Ideally, apprentices continue to complete the compulsory courses in high school and

_coﬁtinue technical trade training once leéving high school (BCITA, 2004b, Schuetze, 2003).

Those students Who maintain a C+ average in the last two years of high school aﬁd continue
in their chosen trade can qualify for a $1000 SSA scholarship.

BCMOoE initiated its SSA program in 1995. Despite the development and sﬁpbort of
the SSA program, the levels and growth of enrolment had been relatively low Whﬂe recent
reports reveal that the nuniber of students enrolled in this program is actually decreasing.
Enrolment figures were estimated at approximately 500 students in 1999/2000 (Schuetze;
2003) while BC Ministry of Education reports document the last four years (see Table 1) as
being 468 in 2006/ 2001, 769 in 2001/ 2002, 625 in 2002/2003, 52Q in 2003/2004 aﬁd an
increase to 727 in 2004/2005 (BCMoE, 2003a). Continued support of these programs by
students, teachers, counsellors, administrators and school distriéts could b¢ in question.

The newly formed BC Industry Training Authority manages the apprentlceshlp

programs in BC, including SSAs. They have also introduced the Accelerated Credit

Enrolmient in Industry Training (ACE IT) programs that enable students to gain dual credits

towards both graduation and an Industry Training Program. ACE IT programs are similar

to programs offered at CTCs. Theyare a partnership between the school district and a local

college; involve work experience that provides credit toward graduation and the on-the-job




component of the apprenticeship training; and course work that gains dual credit toward
graduation and the first level apprenticeship technical training (BCITA, 20045). Aftera
number of successful ﬁilot projects, ACE IT programs are being offered in a growing
 number of BC secondary schools. '

The fourth career program is the CTC, which is an emerging type of dual credit
program in BC. Currently, th(?re are only a few small programs Vin the province but they ére
gaininé in popularity. “Career Technical Centres (CTCs) are partnerships between school »
districts and public post-secondary institutions, in consultation with their communities. |
CTGs are designed to maximize student achievement in trades and technology programs”
(BCMOoE, 2004b). Students who enrol in these progréms pursue their interests in various
technical careers while completing their high school requirements aﬁd receiving their
diploma upon graduation. “All of the college courses faken by CTC students are dual credit
courses - ie. they carry full credit toward secondary school graduation in addition to their full
credit toward a post—seconaary centificate” (CTC, 2004). Studen;cs who know early on in
their schooling that they want to pursue a technical career have the bpportunity to get a head
start 6n £heir chosen' career in an ¢rivironment that is relevant to their lives.

Relevance is a key aspect of these pr_(‘)grams.- Not only do students study within a chosen
career field but also the other core academic courses are designed to enhance the technical
| .cum'culurn. Subjects that may have had little meaning before in the mainstream high school
are now applied to practical applications. The question of, “How am I going to use this in
the ‘real’ world?” can be answered much more convincingly. |

The government maintains that CTCs are designed to maximize student achievement

as part of their plan to promote choice in order to improve achievement. It is reasonable to

expect student achievement to improve in this type of program. Students are choosing their
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own educational path in a technical area of interest that can demonstrate real aﬁd achievable
outcomes while in school, during summer breaks and in the immediate future following
school. Structured work experience opportunities provide authentic leamiﬁg situations and
are also credited towarci apprenticeship .training time. Thé accom?anying core academic
courses hold a strongef relevance to the student’s training so it can be assumed that effort
énd understanding §vould be increased from more straightforward application of the content.
It should be noted that there is little research or literature at this point to indicate ifthesé
assertions are legitimate but it is clear that parents and students have been given another
schooling choice. |

The edupation provided by CTCs is somewhat removed from the general, liberal
education that rhany advocate. Some of the broad education is replaced by job specific
training, which contradicts some philosophies toward public schooling'. At the same time,
students who enrol in these: programs are choosing to get something specific and more
relevant out of their educatiéri while still satisfying the provincial curriculum .requirements.
This choice has become another option for young people to direct their own edt_ication in
public schools.

In particular, the CTC in Abbotsford has experienced rapid growth in enrolment and
prégrams offered. Table 2 shows the steadily increasing official enrolment figures for the
past four years. The first intake of grade ten students was introduced in SeptemBer 2004 as
50 students fulfil the new graduation requiremeﬁts in this unique school. Correspondence
with CTC administration provided a further breakdown of the student enrolment as of
February, 2005. The total number of students had stabilised at 346 (260 male and 86 female)
as a number had withdrawn from the program and a few new ones had enrolled after the |

figures had been submitted to the Ministry in September of 2004. Of these students, 17 (13
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male and 4 female) have no funding which includes 13 who are high school graduates over
the age of 19 50 are 1o longer eligible for funding. The remaining students receive Ministry
funding, including 67 hlgh school graduates under the age of 19. Enrolment figures for
previous yéars are skewed since the programs were loﬁger (approximately one and one-half
years) the students were declared inactive when they had finished making it éppear as if they

had withdrawn even though they had actually completed their programs.

Table 2

Student Enrolment Figures in the CT' C Abbotsford

 Year Enrolment

2001/2002 246 -
2002/2003 309
2003/2004 352
© 2004/2005 364

Source: BCMoE K-12 Standard Reports: Career Programs Reports website.
(BCMOoE, 2003c) : .

Nine programs are currently offered at CTC Abbotsford. There are four in the
Technology Programs including Computer Information Systems, Drafting Technician,
Electrical and Electrom'cs.. Héalth and Human Services is the single health related program
currently being offered. Trades Programs includes Automotive Seﬁice Technician,
_Carpentry and Welder/Fitter. Business Related Programs consist of Applied Business
Technology only as the Adventure Tourism Training is not being offered for the 2004/2005

school year. Each program is comprised of distinctive core course requirements in English,
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mathematics, sciences, social studies, physical education, fine arts and employmént
counselling. In addition to the core courses, students take a number of specialized college
courses in the chosen specialty along with a substantial work experience component.
Students then have the opportunity to continue their studies after graduation at the affiliated
UCFV. |

There are three notable CT Cs in other school districts in BC that provide a variety of
programs in partnership with a local éollege. Central Interior CTC s in Prince George |
which is a partnership between.School District No. 57 (Prince George) and .theA College of
New Caledonia. The Central Vancouver Island CTC is in Nanaimo and is a partnership
between School District No. 68 (Nanaimo-Ladysmith) and Malaspina University College.
The third is the Cariboo CTC in Kamloops and it partners School District No. 73
(Kamloops/ Thompson) and School District No. 27 (Cariboo-Chilcotin) with the University

College of the Canboo.

CIGs are similar to the Technical Preparation (Tech Prep) progmﬁm that have
emerged in the United States and more recently in Alberta (Lewss, Stone I11, Shipley, & |
Madzar, 1998, Taylor, 2_003).‘ Students choose a career path that is supported by
collaBoratioﬁ between the high school and a 2-year post-secondary institution. Senior
courses are aligned with college or technical school programs and students move directly
into their further studies after graduation. The creation and success of Tech Prep programs
in the United States have been made possible by national legislation such as the Carl D.
Perkins Vocational and Applied Technology Act of 1990 and the School-to-Work
Opportunities Act of 1994 (Lewis et al., 1998). The first Tech Prép credential on the Alberta
high school diploma matenalize in 2002 but the programs were first introduced in 1995

(Taylor, 2003). In 2001 there were about 160 Tech Prep graduates who received certificates
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along with high school diplomas from Alberta programs. Vocational and technical educators -

applaud these programs as a valuable part of career education.

Personal Narrative

As a technology education teacher, I am fully a§vare and knowledgeable of the
benefits of technical education, experiential learning and career programs. Many technology
subjects provide felevant skill development and knowledge that is readily transferable to
work applications.  Students benefit from both classroom and on-site learning and, as a
result, learn fo make informed decisions for what they might like to do aftef leaving high
school. Not every student discovers exactly the career they want to pursue but many benefit
a great deal from the explo’ration of the possibilities. There are a number of successfﬁl
caréer programs in various schools and school districts in the province but I believe more
can be done for students. Improved implementation of career programs will only serve
students better in their education and further support their transition from high school to
post-seéondary education, training and work of all types.

My belief is that pubﬁc schooling has traditionally been designed to serve those
students who conform to the existing educational structure by playing the role of the
receptive student, accepting the education provided and regurgitating information to. prove
‘they have internalized the conformity. Successful students are typically directed to university

- education as the first or best choice of options once leaving school. The fall-out or
consequences to this rather narrow focus of schools is that some students end up in an
environment they are not suitably matched for, others miss out on career opportunities they
Wou-ld flourish in and many aré left to feel a sense of failuré or being second-rate. Technical,
trades and vocational courses and careers (non-university) carry a significantly lower status

than academic courses and university based careers within schools and in society. These
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types of courses and programs in schools are then stigmatized as unimportant énd inherently
hold less value. Students need to know and feel that ar_ly informed choice they make is of
value and respected as the best for them. There is a significant responsibilify for schools to
ensure students make informed decisions while pfoviding the necessary and éppropriate
support for doing so. | |
My own education and career i:)éth had an influence upon how I framed my research.
In high school I took technical courses that provided me with valuable practical kn_owledge
and skills. I also took many ac_adérnic courses that enabled me to graduate with a diploma
that made it possible to enter university. I'recau having little idea what I might want to do
 after leaving high school besides wanting to be finished and find a job. I had no immediate
~ plans for post-secondary education of any sort and it was a few years before I ended up
trying and quitting college a couple times. Over the years I Worked in a few trades and
attended a few colleges before I became'a jourﬁeyman carpenter ten years after graduating
from high school. I then became serious about university inv1998, completed my BEd in
, ZOOO, returned for my MA in 2003 and intend to continue into a PhD program soon after. I
undoubtedly value a fange of career and education opportunities and my career path reflects
this. ‘I never would héve predicted in high school where I am today but I believe thé_t the
vaﬁety of courses I took in high school have helped to some degree. I can’t help but wonder
though that if I had the opportunity to be involved in some type of career program in high
school that I may have made some informed education and career choices earlier and spent
considerably less time “floundering”. If so, would I be where I am today? Or, would I have
just gotten here sooner? Would I have chosen a much different career path altogether?

What influence does my working/trades/academic career path have on my philosophy,
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attitude and opinion toward schooling? These are questions I ponder when I consider the

education, choices and futures of high school students.

Organization of the Thesis

Although my reseérch is generally concerned with career preparation and
school/work.programs, I specifiéally focus on CTIGs. I conducted and ethnogfaphic,
illustrative case sfudy of the Abbotsford CTC during the fall of 2004 and report the methods
and results of this research in this thesis. The thesis is organized in five chapters.

Chapfer One includes an introduction, statement of the problem and the purpose of
the study. An overview of transition programs in BC is provided in order to establish a
éontext for discussion. I also present a personal narrative that establishes my perspective
within the greater scope of the study. |

Chapter Two is the literature review that begins with an historical account of
technical education in BC." Vocational education in public schools is discussed followed by.
an explanation of the proposed New Vocationalism. The next section outlines the economic
factors that involve occupatioh projections and youth employment opportunities. An
overview of the changing demographics of students in BC follows. The matter of choice in
schools is discussed and the reality of school boundaries, speciélized programs and Iﬁagnet
~ schools. The chapter is concluded with an outlook of life after high school for young

- people.

In Chapter Three, the research design and methodology are explained starting with
an in depth look at the research questions. The site selection is identified and justified. The
next sections provide an explaﬁation of ethnography and case study methods utilized in the

study. Population selection is described in the next section followed by a description of the
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data collection and data analysis techniques used. A section on research ethics foﬂows and
the chapter ends with a timeliné of the research study.

Chapter Four is a summary of the research findings. The results include data from
field notes, teacher and instructor interviews and questionnaires completed by teachers,
instructors and students.

Chapter Five is a summary of the research study with a discussion of conclusions

drawn from the findings and recommendations for further inquiry.




CHAPTERII

Literature Review

Numerous scholars from Britain, Europe, Australia, 'Ihe United States and Canada
 provide insight and multiple perspectives of vocational ‘education,.schooling for Work? liberal

versus technical education and career programs. The literature provides valuable evidence of
what has developed historicall‘y n tochnical education and school/ work transitions. Authors
have addressed questions pertaining to role, responsibility, choice and opportunity in public -
schooling with reference to post-secondary education and training, careers and economic
factors.

In this chapter; I provide a brief history of technical education in BC. I outline the
key arguments related to vocational education and the proposed New Voationalism. 1T -
indicate some of the economic factors that affect youth employment and careers. The

changing demographics in BC are also addressed. I discuss the notion of choice in BC

schools. I then look at life after high school for students.

History

In order to better understand technoiogy education and transition issues today, it is
important to examine the development of technical education in its early yeam. In the early
1900s, technical education involved curriculum and courses for broadening a traditional
| liberal elementary education as well as providing opportunity for students to develop
practical skills useful for home, farm or work. Courses in Woodworking and drafting were
offered to boyo who had interest in these areas and for those who aimed to pursue
agricultural, trades or technical occupations, while girls attended courses in domestic science

or home economics (Petrina & Dalley, 2003). One of the goals of technical education
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courses was to keep boys in school longer for a general education as well as »equvip them with
skills appropﬁate for attaining work after leaving school (Dunn, 1978, 1979; Robertson,
1913; Tomkins, 1986). “The ultimate aim of mass public education was to prepare youth for
socially efficient citizenship” (Dunn, 1979, p.23 8).. Social efficiency was important to
establish and maintain and manual training was aﬁ effective way of ensuring this (Dunn,
1979, 19‘78; Kyle, 1915-1928). Preparing young men for the changing needs éf industry and
the segmentation of skills Was another motivation. “Manual training did not make boys.
carpenters, ship-buil&rs or metal workers” (Dunn, 1979, p. 241) but rather provided a basis
for them to be suitably trained by employers in industrial work situations. 'The Putman-Weir’
Commission of 1925 prompted the name ;:hange to industrial arts as it spread.into junior
and high schools. A greater selection of courses in electricity, home mechanics,
metalworking and printing began to establish a foundation for ﬁreparing and training
students as skilled workers for industry. ‘Technical education had adopted a strong
vocational quality in its first .few decades as a school subject. | | |

Increased student enrélment in industrial arts courses during the 1930s t0 1960s
prompted numerous workshops to be _construcfed and instructors to be hired to teach. In
1960, the Royal C_orhmission on Education’s (Chant Commission) report recommeﬁded
changes that included a name change to Industrial Education (IE) and for schools to reflect
the economic developments of the times. Closely following the Chant report was the
Federal Technical and Vocational Training Assistance Act, which provided $243 million to
the provinces in ordet to esmbﬁsh industrial and vocational educafion programs. Substantiél
funding increases outpaced the enrolment increases during the next two decades. School

funding in BC rose by 78% between 1960 and 1970 with enrolment climbing by 40% and |

funding continued to rise another 38% between 1970 and 1975 while enrolment growth




slowed to only 5%. A large proportion of these new funds wére directed toward IE and
vocational education programs as new facilities were qonstructed and equippéd at significant
expense. The number of new IE teachers being trained each year at UBC had increased
- from 15 in the early 1960s to 75 by the 1970s. A considerable investment had been infused
into IE programs, facilities and teachers over a rather short pen'_od of time (Petn'na & Dalley,
2003). |

Vocational and liberal educational qualities céntinued 10 transpire as technical
education matured through the decades and through various titles including Industrial M,
Industrial Education and Technology Education of today. Curriculum has evolved over the
years along with various technologies and the associated courses. Choice and availability of
programs have continﬁed to increase, allowing students to experience new and different
areas of study. Work experience, apprenticeship programs, technology specializations for
students in schools, female participation in these traditionally male dominated courses and a
significant connection bet&een schools éndpost—secondary institutions have all been

complimentary to the education and experience of students in Technology Education.

Vocationalism

The umbrella term ‘Vocational Education’ holds many meanings and is.used ina
‘variety of ways to describe an assortment of technical, work-related and skills based training.
Broadly, this can refer to any kind of training for work. Many educators and scholars are
moving away from using this term in order to escape the typically negative stigma it carries
while using términology that bettef describes the specific education and training being
discussed. The American Vocational Association (AMA) has dis;anced itself from the term
and 1s now called the Association of Career and Technical Educators (ACTE). This new

name and terminology more clearly describes what and whom the association represents.
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Vocational education also tends to appear in the literature as job-specific skills and task
training.

Vocational education continues to be held in low esteem in Canada in comparison to
academic studies (Schuetze & Sweet, 2003). Historically, vocational programs were aimed at
low achievers, at-risk groups and hon—acadernically inclined students. Job-specific skills and
~ work training are considered to be limiting and restrictive in some ways and debate

surrounds this type of education as gender, class and race based while only remforcmg
-inequality (Lewis et al,, 1998)

Employers do the majority of job-specific training directly with their employees on
the job. Specialized skills are learned within the context of the specific work and are
~ delivered in structured and unstructured ways that best suit the needs of the employer
(Schuetze, 2003). General employability skills can be instilled in young people through
school based activities but these only go so far as to make someone more trainable in a more
specialized setting. Problem solving, decision making, critical thinking and logical process
skills can be adapted to providing solutions within the workplace. This type of training is
given on an as needed basis.

Schuetze articulates a rather critical but revealing appraisal of what he terms
alternation education (education for work and career preparation) in Canada:

In summary, alteration education and training in Canada exist in various forms, but

- while the concept’s potential is clear, it is not flourishing. This low status is, in part,
due to deep-seated social values and attitudes that favour academic education over
vocational-technical education and industrial training. There are also structural
reasons: the lack of investment in coordinated school-work pathways and the lack of
employer interest in and commitment to employee training. Recent attempts by
some provincial governments to link schools more closely to the workplace by
prescnblng work experience as part of the school curriculum and by promoting

cooperative education and school apprenticeships have so far yielded only modest
results. (2003, p. 87)
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Although he depicts a system of good intentions and relatively poor results, he also suggests -

there is optimism “for an active public-private partnership and a new definition of the

respective roles of the state, the economy, and the workers and their representatives” -

" (Schuetze, 2003, p. 88). Theoretical support is strong for school transition programs so

effective application and acceptance within our social value systems need to be actively

addressed and remedied.

In BC, there is 2 minimum 30-hour work experience component of the grﬁduation

‘requirements where students develop employment skills with a local employer (BCMOE,

2003a, 2004c). The BCMoE defines work experience as “that part of an educational
program which provides a student with an opportunity to participate in, observe or leam
about the performancé of tasks and responsibilities related to an occupation or career and
includes work experience as part of a Career and Perséneil Planning course” (BCMOoE,
2004Kk). High school students have the opportunity to gain work experience through
placements arranged by stﬁdents and/ or teachers with local employers. These rather
informal activities are “mainly aimed at familiarizing students with the routines and rituals of
the Worl;place” (Schuetze & Swee-t,"2003, p- 6). The workplace setting allows students to
apply some of theirAc.lassroom or life‘ knowlédge to practical applications. Awareness of

working life, constraints and authority within organizations and opportunity for personal

~ growth are other benefits imbedded in these cursory encounters. The rather short and

| superficial nature tends to reduce the efforts schools, students and émployers put behind

these programs and inhibits informed choice by students related 1o work and careers

(Schuetze, 2003). Student benefit is then limited as a result of nsufficient time and resources

~ applied to high school work experience.
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The New Voc}ationalism

The new global, knowledge-based economy has placed new demands on workers
and the training they need to remain competitive or survive in the changing. workforce.
Some argue that stude.nts need to be adéquately pfepared in order to successfully make the
transition from high school to thev world of work Orhers note that existing vocational
education strategies need to adjust to the changing world students face as shey leave school.
“Because the character of work and jobs has changed, it is felt that traditional job-specific
vocational education must be superseded by a rewwationalisni’ (Lewis, 1998b, Ps 286).
Lewis angues that work- based skills are best learned within a school environment:

There cannot be any argument that the principles and practices of occupations can.

be taught more ngorously under school-like conditions than by imitation in the

workplace. Thus it would seem that vocational education can be defended purely on
the count that it throws further light on occupations than would be the case if the

allcc:)%;usmon of skllls were left to the contingencies of the heat of production (1991, p.
Rather than leaving students to learn by fire in a real work setting, careflilly selected work
experience placements and Wosk-oﬁented programs would produce.better results and
practical benefit for the students than leaving this type of education to emplbyers.

Lewis suggests “one feels that what vocationalism really needs is a liberal view of its
p0551b111t1es” (1991, p. 105). “What is needed is a vocationalism which admits to the value of
liberal education and which forever seeks to purvey its own traditions in a liberal way’ ’
(Lewss, 1991, p. 106). The traditional form and function of vocational edusation cannot and
will not provide what students need to be successful in today’s economy.

Lewis et al. (1998) suggest the need for a new vocationalism to emsrgé in schools in

the United States. Workplaces that provide satisfactory transitions for students could be

studied to better understand what makes the experiences effective. These work placements

could then be used as exemplar models in developing other student work experience




locations. This innovative approach to school-work transition “is a new role in which a.

deliberate effort is made to teach 4/l students the basic principles of working in contexts that

authentically represent the real world of work” (Lew1s et al., 1998, p. 287). The transition

- would be forall in a just and equitable society that would not assume that some will continue
on to college and others will not.

Lewis” work has continued to push the idea of a new vocationalism forward with an
argument for vocational education as general education (Lewis, 1998b). Job trainihg
continues to be held in low esteem in schools and does not even provide the skills and
knowledge that is actually required of workers.

It has been further argued that instead of being trained for particular jobs, workers

now need to be educated for job flexibility. Because the character of work and jobs

has changed, it is felt that traditional job-specific vocational education must be

superseded by a new vocationalism (Lewis, 1998b, p. 286).

A major hurdle that lies ahead of this new approach is that vocational knowledge is treated
as low-status knowledge unlike academic knowledge and is kept to the fringe of general
education.

Michael Young (1993';1) contends that ‘academic/ vocational divisions are inescapably

embedded in other social divisions... . Because it is largely academic routes which

provide progression into higher education and thus to jobs with higher status and

prestige, academic/ vocational divisions represent a social or status hierarchy’” (p. 213,

- quoted in Lewis, 1998b, p. 285).
‘Until we break free from this polarized treatment of academic and vocational knowledge, we
are destined to continue this struggle.

Lewis suggests an alternative to the “liberal/vocational divide” as a “conception of
vocational education that can be dispensed within the framework of a unitary curriculum”
(1998b, p. 305). He suggests three directions the new vocational curriculum should take.
The mearing of work argurrent that would teach students about work, what is good and bad

work and to be critical of work in relation to gender, race and class. Beyond pay, the kinds
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of jobs people hold - how much autonomy they have,‘hox;v much fesponsibility they have -
tend to influence their job satisfaction, their work values, their work commitment, and,
ultimately, their sense of worth” (Lewis, 1998b, p 302). Praaiml—knozdedge-a‘?-knbzda(ge isa
valid school curriculum as academic and vocational conteﬁt depends upon tile intent of the
teacher and the learner. Many academic subjects ére rather vocational in nature, especially
when applied to real situations. Job skﬂls'would extend to technical skills th%tt can be applied
to skills for work, work related skills - such as job application writing or understanding |
workplace legislation - and other forms of knowledge the curriculum might assume.
Situated-cognition would facilitate contextualized l¢aming within a variety of curﬁcuium areas.
* “Vocational subjects facilitate leamning by making otherwise difficult concepts reachable to
students” (Lewis, 1998b, p. 302). Involved and integrated vocational classes could teach
about the world of work while addressing the breadth of supplementary knowledge usmg an
enterprise approach. “For example a building construction class that actually builds a house
from start to finish can learn about the hiring process, the neved for safety practices and laws,
the minimum wage, zoning iaws, borrowing money, the role of unions, project management,.
and working as a team” (Lews, 1998b, p. 303). Vocational education provides for
contextual leaming in a more natural way than other parts of the curriculum (Lewis, 1998b).

| Lewis outlines five components of the vocational curriculum that could facilitate |
learning through facets of work. Work experience in real jobs where they could spend time
working, job shadowing, talking with other workers, managefnent and union representatives
and journaling and/ or reflecting upon the various experiences. Learning in school and out |
of school is different hence séhool knowledge can be applied to real world situations.

Contrived experiences could be simulated work experiences within the school vocational

labs, school programs (cafeteria, newspaper, store, etc.) or other areas of school life.




organized (Apple, 1998). Although he expresses agreement with many of the points Lewis

Students would have a greater opportunity to learn about the whole organization of a

workplace, benefit from simulated experiences without the pressures of an actual worl site

and be taught real sklls within an organized and productive tea@ this approach closely

- reflects the vocational education favoured by John Dewey. Employment trends, including

labour-force data and regional occupational trends, could be studied by students to help
them understand job outlooks and make decisions for their own education based on this
knowledge. Community projects “that shift the focus from economic work to social work”
(Lewis, 1998b, p. 304-305) including volunteerism, environmental projects and the like.
Entrepreneurship could take the form of providing students with the information required
to-develop simulated businesses and ascertain the feasibility and possibility of considering
such a route themselves (Lewis, 1998b).
The curricular components set forth here are a suggested sample only, intended to
convey the possibilities. They show that vocational education does not have to be
narrowly constricted, that is, premised on specific preparation for a single job. It can
“be conceived in ways that allow for the fullest development of students, in keeping
with democratic principles. It can be education for citizenship (Lews, 1998b).
Michael Apple comes forward in agreement with many of Lewis’s arguments as they
have “the potential to push many communities in both vocational education and general
education in new directions” (Apple, 1998, p. 339).
In fact, an honest assessment of the current situation demonstrates why we should
reword Herbert Spencer’s original curriculum question of “ What knowledge is of
most worth?” into the more pointed one of “Whae knowledge is of most worth?”

Theodore Lewis’s analysis is grounded in a recognition of this truth (Apple, 1998, p.
339).

‘Tracking and differentiated curricula are dangerous, education b work not for work

should be the focus, practical knowledge from the world of work should be recognized as

real knowledge and education about work must be critical of how work is currently
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makes, his position is that this new vocationalism actually needs to be rejected énd anew
focus be established.

There are some points that he expresses reservation toward Lewis’s position and
where some arguments éould go further than they have béen taken. Apple cautions us of
the motives of the neo;libeml ecbhomy that justifies many school-work programs. Market
driven education policies threaten to hﬁpOSe “postmodemn consumption” (Apple, 1998, p.
343) and the “markets are the best possible mechanism to ensure a better future for all |
citizens (consumers)” (p. 345). “Closer linkages between education and fhe economy or
placing schools themselves in the market” - such as school-work, education fof employment
and choice programs - “... sgbjec’t schools, like workers, to the discipline of market
competition” (Apple, 1998, p. 343). Schooling for work may include the skills, knowledge
and values needed to perform in our competitivev economy but thlS only reinforces economic
influence and retreats the Hne between public and private. “Tech-prep” and similar non-
university programs make aﬁ attempt at addressing integmtioﬁ between acadénﬁc and
technical knowledge but, alas, school counsellors’ ever mounting workloads hnnt their
capacity to adeqﬁately advise students of their options and appropriate choices. The mere
use of the word “work”, in Lewis’s and volumes’of other literature, implies “paid Wbrk” and
undermines the vast and more exploitive unpaid domestic work mostly done by women;
“the separation of public and private that lies at the heart of gender hierarchies in our
societies” (1998, Apple, p. 353). A negotiated common curriculum which integrates the
academic and the vocational has merit but who and what defines “common” and under what

auspice is this then “negotiated” is of notable concern. Apple quotes Nancy Fraser:

~ In general, there is no way to know on advance whether the outcome of a
deliberative process will be the discovery of a common good in which conflicts of
interest evaporate as merely apparent or, rather, the discovery that conflicts of




~ interest are real and the common good is chimerical... . [The] existence of a common - |

good cannot be presumed in advance (1998, p. 354).

Rather than attempting to make vocational education more academic, much can be
learned from the integrated methods developed in vocational education familiar in schools
today. It would be useful to combine real-world situations with social and academic -
knowledge to inform “curricular, pedagogic, and evaluative policies and practices in critically
oriented vocational education” (Apple, 1998, p. 357).
| Part of the task in this regard is a simple one: to make the stories of these successes

public, to provide a sense of possibility that real schools with real students and

teachers, in real communities with real problems, can actually succeed in providing
an education that comes close to the progressive parts of what [Lewis] is proposing,

one that is expressly counterhegemonic (Apple, 1998, p. 358).

At the risk of over simplifying both Lewis’s and Apple’s theses, a few of the most
pertinent points have been raised here. Extensive thought provoking literature has been
pr_oducéd on the premise of a newwationalismwith degrees of agreement and divergence of |
opinion and a significant portion of it have been penned by these two authors. Apple aptly

maintains “both that the struggle over educational institutions is a collective one and that it

is important to build on each other’s arguments in respectful ways” (Apple, 1998, p. 339).

E conomic Factors

Various economic factors affect the experiences of youth as they pursue career
options. Post-secondary education, career aspirations, full and part-time employment and
the demands of the glo_balized, knowledge-based economy combine to make the transition
frorﬁ high school a very challenging time for young people. Most of these factors are

beyond their control but they are expected to wade through it all just the same.
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A recent study, The Third Option: A First Choice - Rézeamﬁ'ng Carears ua Noﬁ- Unzwrsity
Pathuzys (BCBC, 2003) written by the BC Business Council, has made a thorough
examination of non-university post—secbndéry education and training optiohs for young
people leaving high school. The report‘focuses on the Vaﬁety of real opportunities, the
multitude of educatioﬁ and training alternatives, ehuployment projections, new career
developments, new (2004) graduation lreq'uirements and the choices availaBle to students and
parents at the secondary school phase. This report provides an overview of an extensive
range of career opportunities available to students that they may not otherwise be aware of..
Awareness and information made available té schools, teachers, parents and stﬁdents can be

 particularly helpful when providing career choices to school leavers who are not interested in
attending university.
| Non-university bound students have been aescﬁbed as ‘;the forgotten half” as in the
William T. Grant Comm1551on 1988 (Heinz, 1999, Kantor, H., 1994, Schuetze & Sweet,
2003), the “bottom half” (LeW1s et al,, 1998) or as “the neglected majority” in Pamell’s book |
The Negled‘ed Majonity (Lewis et al., 1998). Some attention has been given to this other half of
- students in recognition of the relative numbers, needs and pathway§ in school and once they
leave. Many are confronted with a floﬁndering_ period” (Heinz, 1999) after leaving high
_school while they search aﬁd wander through various temporary full and part-time jobs,
unemployment and haphazard tfaining experiences. This ¢ floundén'ng” (Heinz, 1999,
Schuetze & Sweet, 2003) or “milling around” (Schuetze & Sweet, 2003) tends to take place
for a number of years until the young people find more secure employment (Krahn & Lowe,
1999), enter structured training or education programs or a few even give up all together.
Difficulties lic ahead for many youth that attempt to find adequate employment aftér

high séhool. Some find work in the secondary labour market while still in school and the
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jobs do not tend to get better once they have left school and join the labour force full-time. -
They are forced to piece together various low-level fu]l and part-time jobs that do not hold
much promise for advancement. Employers prefer to wait until workers reach the age of 20
" or 22 years old before considering them for career jobs (Lewis et al., 1998). The transition
~ from school to being valid members of the work force is not a disfinct moﬁent in ones life
but rather a tumultuous endeavour that can take years. “Even members of the business
community that actively advocate school—&ork pannershipé postpone the hiring of
‘g'raduates until it is fel that they had matured and settled down” (Lewis et al,, 1998, p. 266). |
Youth unemployment and part-time employment is invariably greater than other
older workers in Canada (Krahn & Lowe, 1999). Pax‘f—time employment is on the rise in all |
age categories but is rri_ore common for young men and women aged 15-24 (Krahn & Lo§ve,
1999). A university degree is little protection against these two trends as graduates are
confronted with high competition for employment and the emergence of contract labour
and temporary full-time positions (Krahn & Lowe, 1999). Receﬁt information from
Statistics Canada even suggests that a university degree doés not help someone to get a jqb
as rnﬁch as it once did (Liftle, 2004); Supply of university graduatés may have started to
outweigh the demand for such credeﬁtials. Additional and higher levels. of post-secondary
education continue to benefit young people in the labour market but changing economic
.conditions stand to challenge this fundamental viewpoint. |
Employment projections in British Columbia are influential factors when young
people are faced with making important educational and occupatiorial choices. The Third
Optwn (BCBC, 2003) report indicates a number of occupations that are expected to undergo

substantial growth over the next decade and the majority are accessible through non-

university education and training. Figure 1 shows a few examples of high opportunity




occupations and the number of jobs that are expected to materialize. It should be noted that
most of the projected opportunities would be for low-level and low-wage occupations in the

hospitality and retail service industries.

High Oppportunity Occupation Groups from 2001-2011

Graphic Arts & Broadcasting

Graphic & Digital Design

Social Workers/Social Service

Workers ; British Columbia |

Professional Engineers

Registered Nurses

Occupation

Chefs & Cooks

Technical Sales & Sales Reps.
Computer Analysts &
Programmers

Managers in
Accom./Food/Retail

0 5000 10000 15000 20000 25000 30000 35000 40000

Number of Employment Openings

Figwre 1. High Opportunity Occupation Groups from 2001-2011.
Source: COPS BC Unique Scenario, February 2003;

BC Ministry of Advanced Education & HRDC

(BCBG, 2003)

Retirement and attrition are expected to be the greatest contributors to increased
employment opportunities over the next decade (BCBC, 2003). Figure 2 exhibits the
projection of more than half of opportunities will arise due to worker replacement. As our
population continues to age it requires a younger workforce to fill the increasing number of

positions being vacated.
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Increased Employment Opportunities Due to Retirement

B New 296,536 (43%)
l Replacement 399,086 (57%)

Figure 2. Increased Employment Opportunities Due to Retirement
Source: COPS BC Unique Scenario, February 2003;

BC Ministry of Advanced Education & HRDC

(BCBC, 2003)

Some occupations are expected to experience greater replacement worker demands
due to attrition than others. Population growth will require increased number of new
positions in many areas but replacing retiring workers will inadvertently provide the majority
of opportunities for young people. A projected number of new and retirement openings are
given for a selection of industries in Figure 3. Hospitality, retail and service occupations will
see the greatest demands with education, public administration and primary goods industries

showing little growth at all. Health services, transportation, manufacturing and construction

occupations are expected to maintain their steady growth.
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Projected Number of New and Retirement Openings by Industry, 2001-2011

Primary Goods

Public Adminstration

Personal & Household Services
Other Service Industries

Finance, Insurance & Real Estate
Wholesale

Education

Construction

Occupation

Manufacturing

Transportation, Comm. & Utilities
Health Services

Business Services

Accom., Food & Recr. Serv.
Retail Trade

0 10000 20000 30000 40000 50000 60000 70000 80000 90000 100000

Number of Openings

Figure 3. Projected Number of New and Retirement Openings by Industry, 2001-2011
Source: COPS BC Unique Scenario, February 2003; BC Ministry of Advanced Education & HRDC
(BCBC, 2003)

Changing Demographics

The population increase recorded in Canada and BC between 1996 and 2001 has
been primarily within the visible minority groups. Canada’s overall population increased by
1,110,910 people with 786,365 (71%) being visible minorities. British Columbia’s population
increased by 179,110 and 175,895 (98%) were visible minorities (Statistics Canada, 2004b,
2004j). Figure 4 displays a comparison of the visible minority groups and their relative
population numbers in Canada for 1996 & 2001. Chinese, South Asian and Black
populations show the greatest numbers as well as increases over the five years between
censuses. Figure 5 provides a similar comparison for BC for the same years. Chinese and
South Asian populations represent an even greater proportion of the visible minority
population with considerable increases over the five years. Significant shifts in population
growth indicate a transformation of the demographics within the country and the province.
Changing demographics are reflected by the students who attend BC schools.
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Visible Minority Populations in Canada, 1996 & 2001

Multiple visible minority 2
Visible minority 1
Latin American
Arab/West Asian : '
» Canada 1996
Filipino Canada 2001

Southeast Asian

Minority

Japanese
Korean
Chinese

South Asian

Black
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Figure 4. Visible Minority Populations in Canada: 1996, 2001 Census
(Statistics Canada, 2004a, 2004b)

Visible Minority Poulations in British Columbia, 1996 & 2001

Multiple visible minority 2
Visible minority 1
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Figure 5. Visible Minority Populations in BC: 1996, 2001 Census
(Statistics Canada, 2004a, 2004b)
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A wide range of students from different cultures, ﬁumerou$ ethnic backérounds and
who speak a variety of languages attend BC schools. Demogmphjc information gathered by
the BCMoE from school enrolments provides a representation of the student population in
the province. Languages spoken in the home of studentsl'can be used as an indicator of
student derf;ographics; Figure 6 displays the langﬁages spoken, numbers of students and the
percentage of the student enrolment. V"I.'hé languages listed in the Figure 6 are not conclusive
but only include those that composed 0.10% of the total number of students. It should also
be noted that Cantonese, Mandarin and Chinese categories were ,providéd so if the numbers
were combined they would comprise 42,031 students or 7.07% of the total student
enrolment. Some school districts in BC have much greater proportions of students of non-
English speaking backgrounds. For example, forvthe 2004/2005 school year the Vancouver
school district consisted of 30.31% students who speak Chinese, Cantonese or Mandarin in
their home while 44.50% reported English as the home language (BCMOoE, 2004h, P 3). In
Vancouver schools, 55% of the students speak a language otiler than English in their homes.
Similarly, in the Richmond school district 35.97% of students speak Chinese, Cantonese or
Mandarin iil'their home while 45.41% _reportéd English (BCMoE, 2004f, p. 3). The Surrey
school district’s largest non-English speaking group (Punjabi) comprised 16.85% of the total
st:udent population and 62.24% are English speakers at horne (BCMOoE, 2004g, p. 3). Most
of the students in the Abbotsford school district - where the CTC s located - speak English
(75.84%) in the home while Punjabi is spoken by 16.35% of students (BCMoE, 2004e, p. 1).
It should be noted that enrolment of non-English speaking students continues té steadily |
rise in most districts across the province. Figure 6 offgts a clear comparison of the

languages spoken in the home other than English in all BC school districts combined.
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Languages Other Than English Demographics of Students in British Columbia
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Figure 6. Languages Other Than English Demographics of Students in BC
(BCMoE, 2003d)

Changing demographics alter what is required of schools and the education system in
general. Students have varying educational needs and require schools to constantly adapt.
The multicultural makeup - recognizing both the diversity and sheer numbers - of the
communities within the various school districts in the province has a profound influence
upon schools, schooling and public education in general. Supporting all students continues

to be a challenge for BC schools.
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Choice

In the springtime, secondary school students are esked to choose what courses they
want to take in their year of schooling starting the next September. Most sehobls offer quite
a considerable range of elective couxsesbin order te promote student interest in subject areas
and to enable students to customize their education. Courses in technology education,

" music, drama, fine arts, sports, outdoor pilrsuits and intemational baccalaureate programs -
to name a few - enable students to study and participate within their own personal interests.
Even the core academic subjects provide choice as to the level students intend to pursue in
each. For example, a student can select from three levels of mathematics - essential,
foundations and principles - that best suites their abilities aﬁd requirements for further
schooling. Even with the numerous required courses and gradugtion credits each student
must consider, choice of courses in public schools has, and continues to be, quite broad and
accommodating (Ungerleider, 2003).

The BCMoE has been moving toward ensuring more choice in the public school
sysfern. The Ministry has created school catchment areas while removing schooi and district
boundaries. “Opening boundaries for more school choice gives BC students more
opportunities to excel” (BCMoE, 2004d). First of all this retains student access .to their local
school but then allows any student in the province to fill the remaining spaces if they so
choose. Also, schools are more able to develop courses and programs that will attract
students while continuing to provide the necessary curriculum and graduation requirements.
“Students have more choice in the elective area. Graduation Program policies that recognize
other learning oﬁportunities are available for Grade 10 students as well as Grade 11-12
students, and scheol districts have increased flexibility to develop courses and program that

respond to local needs” (BCMoE, 2004c).
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Some schools even offer special programs for students who want their schooling to
be more tailored to their specific educational needs. Mini schools enable some students to
get specific attention such s adapted curriculum and. courses for at risk students or high
achieving academic students. Some internal p_rogmms' might be designed and delivered
around the concept of computer immersion where students recgi\}e, manage and comiplete |
coursework using laptop computers as the central medium along with classroom instruction
}from &e& teachers. Independent dirécted studies could be undertaken 1n conjuncétion with
regular classroom courses. Parents and their children may be looking for something a littlé
different from their schools in order to create the best educational experience possible.
Internal school programs can be adapted in order to provide this kind of choice without
parents and students néeding to look to other schools. | |

Magnet schools are being promoted by the government to schOol boards in orderto
“meet the diverse needs of their students by offering gpecialty programs or developing
'magnet schools' Wheneverl possible” (BCMoE, 2004d). 'These échools offer programs -
around a central theme while still conforming to the proﬁncial curriculum requirements.
‘_‘Sorﬁe districts are already offering specialized programs, such as fine arts, international
baccalaureate, Montessori, online leaming, First Nations studies and Mandarin immersion”
(BCMOE, 2004d). With the removal of school and district boundaries, students can selectl a
vschgol and program that interests them. Already successful programs in schools may bé
bolstered or promofed n orc-l.er}to establish the school as a magnet while othef schools may
seek out other specializing opportunities that could be pﬁrsued as a‘ theme that would best fit
the faci]ities available and the interests of their current students and teachers. It makes
practical and economic sense to fully utilize the facilities a school already has in place in

order to best offer these spécialized programs. 'Qﬁality programs have been established and
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are functioning well while still more are in the planning and develdpment stageé. This is a
significant challenge as it demands commitment from the staff and school board while
maintaining good standing with current parents and students while maintairﬁng high quality
achievement within the provincial curriculum. |

A counter-effe‘ct of attracting students to ﬁpeciaﬁzed programs and magnet schools is
the destfuction of community schools. Students no longer attend their neighbourhood
school and must be bussed or driven outside of the catchment area. A sense of commuhity
does not develép in the séme manner when children leave their local school and others from
different areas fill their place. More of a transiept or consumer-like element erﬁerges.

Occasionally, some high schools go so fa? as marketing themselves in order to attract
~ and retain students. Many schools have websites that provide information about programs,
facilities and student achievement that are of interest to parents .and students. The media
can contribute to the school’s reputation as 1t runs editonals and articles ;hat focus on
individual schools and progiarris of interest. Special interest groups can influénce school
irnége by promoting their agendas within the public sphere. Schools and boards are
conscious of their public reputation and continuously go to great extents in maintaining a
positive image and support Wlthm the local community. Marketing of schools can éven lead
to funds being allocated to advertising campaigns for schools in an attempt to improve or
spread its image within the cominunity and beyond. Ungerleider (2003) suggests that this is
not a healthy situation as competitive marketing consumes valuable school and district
resources that could be much better utilized within schools in order to improve the
education of the students already in attendance. In some cases competition can foster
improvement but also can initiate unhealthy contending forces that begin to work against ghe

good of échools and priorities of education.
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Distance education is another emerging educational choice students have available to -
them. Various correspondence courses have been developed to enable students 1o complete
core academic or elective courses for credit. Increased internet access has promptéd school
districts to provide more on-line courses similar to correspondence courses but can offer
more in the way of resources, information, versatility and suppqxt; These, of course, can be
taken by any student anywherelz in the province or those who may be temporarily out of
province. Directed independent study courses are another option for school credit and they
can be developed using the various paper, library and internet resources available. This type
of course choice offers significant flexibility and freedom for many students who do not
have similar choices in their schools or who prefer an.altemative learning environment.

The level of choice increaées as education options move away from the conventional
schooling model. School courses and programs provide a small degrge of choice as
government control is very centralized. Even as open school and district boundares, mini
schools and magnet schools are established the choice increases But the government controls
remain quite prominent. Distance education and contracted programs afford some choice as
well §vhile being decreashigly govgrhment regulated. Alternative choices are provided by
home schooling, independent and charter schools, vouchers, private and for-profit schools
as -Well as becoming more decentralized as government regulation diminishes (Werner, 2004).
.Although many of these schooling options are not part of the provincial public system, they

indicate the freedom of choice that can be offered by other institutions. Even though these
institutions may appear to provide particular aspects of education thét the public system
| doeé not, it is arguable that most Qf these alternatives do not actually offer greater choice

than the courses and progmﬁm currently established in our public schools (Ungerleider,

2003).




As the levels and varieties of choice increase and spread to more areas of the public
school system, it is inevitable that other curricular values will be affected. Some will be
mutually beneficial while others may begin to work in opposition. It would be prudent to |
recognize some of the ripple effects of choice.

Improved achievement is 6stensibly the primary focus of the government and is
-reflected in the rhetoric. We want our schools to teach our children well in order for them
to be able to perform to the best of their ability. It is suggested that providing parenté,
students, schools and school boafds the opportunity of choice will promote higher levels of
achievement since student; will learn in environments they choose, in subjects théy express a
personal interest and in a style or context that have meaning at the time and for their future.
The increased motivation of choice is expected to support student performance. However,
some students who choose to move schools to improve achievevment only make gains of 3
to 4 percent at the mnst while the students who remain experience significantly lowe;
performance because they cio not have the experience of working with the students that
benefit from more family support outside of school, personal educational resnnrces and
academic confidence (Ungerleider, 2003). As social institutions, the education ministry,
schools and educators need to recognize this lack of significant improvement in acnieverne_nt
as well as the deficiency experienced byothers.

Access for students into various courses and programs raises some concerns. Some
students with special needs (of any type) may discover enhanced access to parts of the
curriculum they previously could not reach and, as a result, can achieve success in these
subjects. On the other hand, some students whn may have previously found success in a

school or program may experience a setback after the new theme or focus has been adopted.

The direction of the school may not fit with the abilities or interests of some students and




end up leaving them behind or reducing their access to education. Fundamentally, choice is
intended to improve accessibility by providing a greater selection of courses and pregrarhs to
‘students which Wﬂl-sat'isfy their interests and educational needs. Choice can improve and
broaden accessibility if it ie implemented in a constructive manner.

Accountability remains a common thread in all courses, programs and schools in the
provincial public school system. Regardless of the theme, style or course of instruction, the
provineial curriculum must be followed. Learning outcomes need te be met and a‘tpprop_riate‘
assessment criteria and documentation need to be made available for accounting purposes.

_ Anytime a new course, customized program or magnet school is developeel the c_ommoﬁ
curriculum must be at the core. Fortunately, there.are' numerous methods, media and
possibilities for deliveﬁng the same curriculum. Teachers and schools have - and continue
to have - the opportunity to develop local, effective a'r-ld innovative approaches for teaching
students for further positive-outcomes. |

Pefent and community involvement can be strengthened with choices in schools:
Parents can take more ownership in the education of their children when they have
opportunities for more séyin what is taught and how it is done. Conimunitieé can become
rﬁore invdved when the schools can offer semething in return such as sharing of facilities,
services or exhibitions of arts, sports and entertainment. Some special interest groups may
attempt w0 gain more access to schools for specific benefit in the same manner. Corporate
influence may also creep»intd schools in search of self-interested gains by offering producté
or services 1n return for access or exposure to su_ldents and teachers. This is a difficult.

| balance that schools and admihistrators need to manage with the best virylterest of the

students, parents and the community in mind.
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Relevance can be significantly increased by offering choices to students .Where there
are opportunities to explore or experience coursework that reflects their personal interests.
Courses may be directly related to hobbies, activities or even career directions they intend to
pursue. Specialized courses or entire pfograms could provide a context that would
encourage participation and leamihg by the studehts. It is expected that if students can
direct their studies and personalize choices that are relevant to their lives, fhey will commit
to learning and increased achievement would inevitably follow. Relevant curriculum and
programs extend valuable meaning to students’ experiences in school and can promote |
effective education.

Choice in the public' school system in BC is undouBtedly vast and continuously
evolving. Ministry initiatives promote choice in schooling in order to improve achievement
~ while removing boundaries that may inhibit educational progress. Parents are given greater
Qpportunities to select the type of schooling that they believe is best for their children.
Students can choose from aﬁ array of courses, programs and schools that can offer thema
more relevant education that fits into their own unique interests and goals. S_chéols have
been given more flexibility to develop specialized programs that offer quality educational |
options and facilitate in maintaining enrolment. ‘Teachers have greater opportunity to
de{relop innovative approaches to delivering the provincial curriculum which benefits
students and can improve the teaching experience. There are numerous benefits availed by
the diversity of choice in our public schools but these are coupled with some tradeoffs. It is
left to educatorﬁ, in conjunction with parents and students, to find a balance among these

values that best provides for the education of BC children.
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Life After High School

A number of transition programs are offered through BC school districts. The

majority of these programs are intended to assist the non-university bound students to make

the transition from high school to other post-secondary education, training or work

situations. Arguably, secondary schools are .structured more towa?d the success of academic
students who intend to make the transition directly to university. Since only approximately
40% of high school leavers go directly to universities or university-colleges and aBout half of.
these graduate with a credential (Andres, 2003), the remaining rﬁajority of students need
serious consideration.

The BCMoE conducted a survey of 1,000 high school graduates from various
regions in 2003 to determine what transitions those young people made within one year of
graduation. The Graduate Transition Surwey Report: Multiple Choice and Opers E nded Questions
(BCMOoE, 2003b) provides pseful data regarding activities the graduates were involved in
within vtheivr first year of completing school as well as how they valued their high school
educatiqn in retrospect. The repbrt indicates that 720 of the 1000 respondents (72%)
attended some sort of post—seconda‘ry education and 394 (39.4%) of those attended a
university or university-college (BCMoE, 20Q3b). Many of the respondents held a positive
view of their high school education and how well it prepared them for life after graduation
but numerous responses indicat¢d disappointment and/ or suggestions for improving
transitions into post—second:;ry education, training or work. Similar surveys were conducted
in 2001 and 2002 with generally similar results. |

| Much can be learned from choices made and directions taken by students once they
have left high school. Lesley Andres has been conducting a significant, province-wide

longitudinal stud?— Paths on Life’s Way (Andres, 2002) - which has documented the
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pathways of the British Columbia graduating class of 1988. Students have madc;' the
transition from high school to various forms of work, edﬁcation, training and combinations

" of each. This research is a valuable resource in understanding what choices young people
make when making the transition from high school and the subsequent years that follow.
The role of the school, teachers, pérents and peefs emerge as graduates reflect upon their
“school transition experiences. It becomes evident how many different choices are made and
how young péoples’ lives develop as a result of these choices.

A number of respondent comments from the Paths on Life’s Way study provide some
insight into young people’s discontent with thei; high school education. One réspondent
claimed, “The education system does not, and I stress does ot prepare you for the outside
world” (Andres, 2003, p. 126). Another suggested that, “High school does not prepare a
person for working in the modern world or for post-secondary éducation. Students should
be able to select courses in .hjgh school that are of more use to them in the fields of work or
study after leaving high sch<.)ol”. (Andres, 2003, p. 126). Some recognized thé-value of post- |
secondary education but not necessarily from a university. “I think you do need some sort |
of post secondafy education now days but it doesn’t have to be university level; a lot of good
paying jobs [that] are'in trades and technical institutes such as BCIT are excellent” (Andrés,
2003, p. 127). Respondents also considered better career and life skills préparation would
have Been useful. “High school unfortunately does not prepare people for post-secondary
schooling nor real life. School should have real career programs rather than structured,
semester systems with grades.” (Andres, 2003, p. 128). “High school students need more
exposure to real world to be given opportunity to find out what the career is really like that
they are thinking about pumﬁng” (Andres, 2003, p. 129). Non-university pathways were |

also mentioned. “It starts in high school. You either are going to college or not and the
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courses in my high school were presented that way. There were no courses for the in- .
between education like a trade or vocational type courses” (Andres, 2003, p. 130). This
sample of the comments found in the research study reflects some of the attitudes young
" people have toward preparation for post secondafy education or training and the world of
work. |
Collaboration betweeq Human Resources Development Canada and Statistics
Canada produced a study called the 2000 Youth in Transition Surwey for 18-20-Year- Olds. The »
.lbngitudinal study was intended to determine the education and career pathways of youth |
over the first year after leaving high school. The first report from this study was, At 4
Crassroads: First Results for the 18 to 20- Year-old Cobort of t/ae Youth in Transition Surwey (Bowlby &
McMullen, 2003). Thé report provides a descriptive overview of the experiences of youth in
transition along with insights of the challenges they face in choices fhey make and
opportunities available to them. A ﬁumber of factors affecting education and career choices
and experiences were analﬁed in this first report. |
Dropouts were less engaged in school socially and acadenﬁéally, on average had
lower gr;des than graduates but npf all had poor grades as about half had a B average.
Graduates were more likely than drobouts to live in two-parent homes while in school with
parents that had completed a post-secondary diploma or degree. Three times as many
vdropouts as graduates had parents who did not complete high school. Dropout rates ac@ﬂy
reduced from 18% in 1991 to 12% in 1999.
Graduates were more often employed than dropouts during high school. Those who
worked a moderate number of hours (10 to 19 per week) were the least likely to leave school

before graduating. Male students worked more long hours (over 20 per week) than female
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students and those male dropouts that worked during high school tended w0 wofk the longer
hours. |

“As of December 1999, just over half of 18-20-year-olds who were no longer in
high school Werevattendring a post—secoridary_eduéational institution; 4.3% had already
graduated from a post;secondary institution; and 5.7% had left a post-secondary program
' Before completing it” (Bowlby&McMullen, 2003, p. 16). Over 60% of 18-20-year-olds who
were no longer in high school had experience with post secondary education. About 70% of
high school graduates between the ages of 18 and 20 had gone on to post-secondary
education (Bowlby & McMullen, 2003, p. 15). The post-secondary participatioﬁ rate was
much higher for females than males. Approximately one third (33.8%) of éost—secondary ‘
~ continuers attended a university and just under one half attended a community college
(48.1%); The remainder attended a university college (6.2%), te;:hnical; trade or vocational
school (6.8%), a private business or training school (4.6%) or another school above high
school (0.8%) (Bowlby & McMullen, 2003, p. 56). Slightly over one quarter of youth
gmduated but had not received #ny poét—secondary education along with about 12% of
youth were dropouts with no post-secondary education. A very large segment of the youth
population was a less educated segmeﬁt of the general workforce. “Youth who go no o
furfher in their education than high school are hampered in two ways when they enter the
labour market: first, they have fewer education credentials than those who do pursue a post- |
secondary education; and second, they enter the labour market with weaker skills on a
number of dimensions” (Bowlby & McMullen, 2003, p. 50). Post—seéondary graduates had
the highest rates of full-time employment (63.1%) with dropouts (59.3%) and post-
secondary leavers (58.2) close behind while, at the same time, dropouts experienced

significant rates of unemployment (22.5%) and post-secondary continuers were most likely
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to be unemployed (34.8%) or be employed part-time (53.8%) (Bowlby & McMullen, 2003, p.- |
54). Canadian youth clearly experienced diverse level‘si of involvement in various educational
and employment activities.

Aspects of the report provided specific information regarding the experiences of
BC'’s youth. BC respondents reb,oxted to have taken career plan_nfng courses (89.5%) and
job/skills experience courses (50.1%) far more than students in all other provinces (66.6%
and 29.4% respectively). Althoﬁgh they were second lowest in volunteering at 42.5% after
Quebec at 35.6% and Alberta was similar at 42.7% while the national average was 49.0%, |
those that had volunteered in some Wéy believed that it had helped develop skills to geta
job. The BC dropout rate for 18-20-year-olds (11.2%) is slightly less than the national
average (11.8%) but thc number of graduates with no post—secondafy education (30.6%) 1s
noticeably higher than most other provinces (Canada 26.0%) along with fewer post-
secondary continuers (Canada 50.5%) (Bowlby & McMullen, 2003, p. 46).

This first report frém the 2000 Youth in Transition Surwey for 18-20-Year-Olds presents
some of the challenges and opportunities for youth in transition. Education and career |
choiées éf young people affect thf;ir participation in today’s knowkdge-based society and the
global economy. Po_sf—secondary edﬁcation is becoming more and more important in the
labour market as requirements continue to increase and, as a result, competition is
.heightened for post-secondary programs and employment opportunities. Many youth |
| struggle to find a balance bet?veen post-secondary education, full and part-time employment,
career aspirations and personal experiences during the transition peﬁod following high
school.

This chapter examiﬁed a number of factors thaf affect student school-work

transitions. Numerous challenges face students as they prepare to make the transition
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from high scho_ol and enter the world of work, post-secondary education or céreer
training. Competition for empldyment and post-secondafy education continues to'
increase the stakes of high school, compelling young people to seek out 'Whatever
advantage possible. Correspondingly; greater demands are being placed on schools and
educators to support the needs of students. |

A broad survey of the pertinent literature provides a solid grounding fo_r the study.
From this knowledge itis poséible to develop an informed and effective research study

that extends from current understanding and explores new ideas. The next chapter

outlines the research study design, methodology and relevant theory.




._ CHAPTER IIi
Research Design and Mothodology

What has been revealed through the review of literature informs the issue of student
transitions from high school to work, post-secondary education and training. Theories
supporting student transition along with recognizing successful programs of different types
provide a foundation for developing new approaches. Documentation of the participation
in .the lvariety of omnsition programs made available to students and the careernpatllls they
pursue after graduation are essential in supporting them in their education. Hlustrating the |
role and effectiveness of the CTC progmm in Abbotsford is one manner of leaming what is
being done in the way of supporting student transitions in BC. This chapter outlines the
‘research design and methodology employed in this study.

This chapter outlines the design of the research studyI conducted at the CTCin
Abbotsford. I review the research questions and expand upon some of the underlying |
queries. I provide an explaoation as to WhyI chose the particular CTC o carry out the -
study. I justify the effectiveness of the research methods chosen for the study and how they
provided the flexibility and validity required. The participant selection, data collection anci
data analysis techniques are described in detail. I conclude the chapter with a discussion of
ethics and ethical sofeguards I utilized to protect the participants and a timeline for

" conducting the research study.

Research Questions

My fieid research involved leaming about the experiences of the students, teachers
- and college instructors at The Career Technical Centre in Abbot_sford, BC. This was where I
planned to answer my two research questions; “What role do Career Technical Centres

(CTGs) play in secondary and post secondary education choices and transitions of British
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Columbsia high school students?” and “What are the impressions and the na‘ture. of
‘exp.en'ences the students and teachers have in the Abbotsford CTC”. CTGCs are one of the
four career programs designated by theNIinistry of Education. This unique'sch'ool provides
an opportunity for studénts in grade eleven and twelve tobcomplete high school and graduate
with a Dogwood certiﬁcate while éompleting the first year of their chosen college program
(dual credit). I intended to explore Whaf it is like as a student to attend this program and
consider how it served their educational and career needs as well as better understand the
perspectives of the classroom teachers and University College of the Fraser Valley (UCFV) :
instructors who work with these students tov&;ard achieving their goals.‘ o
As my research progressed, I began to ponder several sub-questions relating to my
primary research questions. Once I had learned more abéut_this particular program I started
to wonder how the CTC fit in with conventional high schools; How does an edﬁcation at
this CTC compare and differ to that at a conventional high school?; What unique challenges
are presented in running sucvh‘a'progmni that go beyond Whaf I had initially sbeculated
(school structure, college partnership, dual credit)?; Do students receive a lesser Quality :
education at this school?; Does this type of program present a threat to Technology
Education teachers? The UCFV parcnéréhip raised other queries that I wanted to rés_olve§
Héw do the instructors adapt to teaching younger students within a high school context?;
What other advantages do students receive besides dual credit, college entrance and targeted
work experience? Another quéstipn that reoccurred while stﬁdying the program was; What
constitutes a quaﬂity, general, conscientious, principled education? Definitive answers to
these questions were not essential to the success of the study but a degree of resolve

emerged in the results.
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Site Selection

My research study was intended to learn more about one of the Mmlstry of

Education transition prlograms and this CTC in particular. As it is a unique program in BC

“and relatively early in its development, few educators know about it and even fewer know
much about its role, function or utility. It was important to learn §Vhat I could from the
people who are d1rectly involved in the program.

This CTC is situated in a separate facility, housing all of the hlgh school teachers and.
classrooms necessary for the core courses as well as the UCFV instructors, labs and
equipment required to deliver most of the technical components of the programs. Only the
welding and automotive trade programs were delivered on the UCFV canipus. The size and
diverse scope of the CTC presented numerous challenges for operating such a program but
also offered substantial potentlal as a research site.

The adnnmstmnon of the CT C initially expressed genume interest in the research
stﬁdy and was very supportive throughout the process. Their sincerity provided open access
to the séhool, teachers and students and readily accommodated my questions and requests.
Cooperation from all the ﬁqember_s of the CTC facilitated the success of the research study.
The geographic location of the CTC s rathef close to Vancouver so this made making site

visits manageable.

-Ethnography

“In recent years, ethnographic research has also been acknowledged, and to some
extent even welcomed, as an alternative research strategy for inquiring into education”
(Wolcott, 1988, p. 187). “In its most characteristic form it involves the ethnographer

participating; overtly or covertly, in people’s daily lives for an extended period of time,

watching what happens, listening to what is said, asking questions —in fact, collecting




whatever data are available to throw light on the issuestha.t are the focus of the .research”
(Atkinson & Hammersley, 1995, p 1). “Ethnography refers both to the research praﬁs and
to the customary product of that effort  the written ethnographic account” (italics by author,
Wolcott, 1988, p. 188). “Ethnography means, literally, a picture of ‘the way of life’ of some
identifiable group of people” (\X’okott, 1988, p. 187).

Ethnography involves the intenéiVe, first-hand study of a culture or group within
their own natural context (Gall, Gall & Borg, 2003). Typically, a wide range of qualitati\te
and, when appropriate, quantitati{re data-collection techniques are used (Wolcott, 1988).
Ethnographic researchers tond to use their ingenuity in using various techniquos in order to
“gain the emic perspective that is essential in qualitative research” (Gall, Gall & Borg, 2003,
- p.492).

Atkinson and Hammersley offer another doscription of othnography: “The term
ethnography generally refers to research which has one or more of the following features: a
strong emphasis on explon'ng'phenomena within their naturetl sétting; a tendoncy to work
with data which is not pre-coded in terms of its analytic categories; investigation of a small
number of cases; and a form of analysis which emphasizes description and explanation:
rather than quantification and statistical analysis” (quoted in Anderson & Arsenault, 1998, p.
‘ 121). Observing, interacting and interviewing participants within their natural setting: the
flexibility of this method permité the researcher to allow themes and trends to genuinely
emerge from the research making it possible to depict the phenomenon in a much more
realistic fashion. Limitations applied by predetermined coding or predtct_ed salient themes
places restrictions on the validity and accuracy of research data. The intention of this study

was to provide a description of the CTC program in general, the school as an educational

institution and the experiences of the teachers, instructors and students within it.




Two of the foremost ethnography fieldwork techniques used are participant-
observation and interviewing with written field notes to support each mode. “’Observation’
is an empirical techniqﬁe that involves looking for a purpose - one has an analytic interest
- and is prepared to gather ‘relevant’ data, however those terms are defined” (Palys, 2003, p.

222). As a participant-observer, the researcher engages or obser_vés the hm social
behaviour under study (\qucqtt, 1988). Wolcott argues that participant-observation in
schools is rather different as many outsiders enter the school as interested observers.
.“Scho‘ols offer few role options, but one role that is well stn'J,ctu'red is observer-visitor. Most
studies conducted in schools as ‘participant-observer’ research are really ‘observer’ studies
augmented by an occasional chance to talk briefly with students or teachers” (Wolcott, 1988,
p. 193). He makes a distinction among participant-observer styles asr active participant, |
privileged observer and limited observer. School researchers would fall into the caitégory of
pﬁvﬂeged observer. Informal questioning that a reseércher often conducts is part of the
participant observation (Atkinson & Hammersley, 1995). Field ﬁotes are essential to
documenting any observation. “Field notes are normally very personal documents, and they
have é cx;ucial role, partiaﬂarly in less structured observational researéh, because they’re the
raw data on which your analysis will 5e based” (Palys, 2003, p. 223).

Interviewing can take many forms in ethnographic research but a few are relevant to
this study. Interview activity can include “anything that the fieldworker does that intrudes
| upon the natural setting and is done with the conscious intent of obtaining particular
information directly from one’s subjects” (Wolcott, 1988, p. 194). Structured or formal
| intefviews take the form of direct questioning with a prepared format and list of
predetermined questions the researcher intends to attain answers to. Thé informal

interviews tend to be casual conversations between the researcher and a participant. Often,
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the results from the informal interview prove to be more important than that of a formal
interview. A semi-structured or semi-formal interview nﬁght involve using an interview
guide to start of the conversation but would allow for open‘ended responseé and flexibility
in the course the interview would take. Wolcott includes questionnaires as an interview
technique as they provide an oppdrtunity o acces§ data that are “appropriate to
understanding the case at hand” (1988, p 196). In some cases it is more appropriate or
feasible to utilize questionnaires in ethnographic research to collect important datg that

might not otherwise be accessible.

Case Stﬁdy

Case study research is primarily concerned with how and why things happen. Case |
studies are useful for systematically examining a specific phenomenon mtl’un in its natural
context by utilizing a wide variety of qualitati%ze data collection techniques (Anderson &
Arsenaul, 199 8). The techniques utilized do not neéessarily determine whéthér not a form
of research is a case study but “as a form of research, case study is defined by interest in
individual cases, not by the methods of inquiry used” (Sfake, 1996, p. 236 quoted in |
Anderson & Axsenault; 1998, p. 153). Yin offers a rather elaborate definition of case study
research: | | |

1. A case study is an empirical inquiry that

e Investigates a contemporary phenomenon within its real-life context,
especially when ' '

e The boundaries between phenomenon and context are not clearly evident.

- 2. The case study inquiry '

e Copes with the technically distinctive situation in which there will be
many more variables of interest than data points, and as one result

¢ Relies on multiple sources of evidence, with data needing to converge in a
triangulating fashion, and as another result

¢ Benefits from the prior development of theoretical propositions to guide

data collection and analysis (quoted in Anderson & Arsenault, 1998, p.
153). :




In the case of this research study, focusing on a particular phenomenon allowed for an in-
depth understanding of an educational program.

Educational environments tend to require a variety of methods to adequately
understand teaching practices, initiative implementation or student progress. “Education is a
process and, at times, requires a research method which is process-oriented, flexible and
adaptable to changing circumstances and a dynamic context. Given these boundaﬁes, case
.study method is often appropriate” (Anderson & Arsenault, 1998, p. 152). .

“Researchers generally do case studies for one of three purposes: to produce detailed
descriptions of a phenomenon, to develop possible explanations of it, or to evaluate the
phenomenon” (Gall, Gall & Borg, 2003, p. 439). This framework provided a sound
structure for the research study. The CTC was approached as an interesting and unique
program worthy of study and had the potential to provide valuable information which could
facilitate understanding of solutions for technical education and school/ college partnerships.

Instead of beginning with theory and assuming that there’s one theory that will

eventually account for everything, the qualitative approach typically involves

beginning with individual case studies in context, trying to understand each situation
on its own terms, and leaving open, for the moment, the question of whether
generalizable theoretical concepts can ever eventually be drawn together in anything
resembling a grand theory. For qualitative researchers, theory isn’t somethmg you

start with; it’s something you build (Palys, 2003, p. 12).

The findings of this case study have provided a description of the CTC and have established
some explanation and evaluation of the phenomenon.

This particular case study is best described as “dlustratize in character and intended to
add realism and in-depth examples to other information about a program or policy” (The

United States General Accounting Office, 1990, quoted in Anderson & Arsenault, 1998, p.

155). This research benefited from the diversity of data collection techniques of a case study |
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and from the rich description and analysis that has resulted. Combining the benefits of
observations, various interviewing methods and questionnaires to this case achieved -

enhanced results over applying these methods independently.

Population Selection

There were over 350 students, 19 teaching staff and several support staff in the CTC.
A substantial amount of data could have been coﬂecfed if each and every WereA interviewed
or completed a questionnaire. I had initially intended to distribute questionnaires to the
entire student body (or as many as possible) and to each of the teachers and instructors th
taught 1n the CTC or in the affiliated programs on the UCFV campus. This turned out to be
quite ambitious once I had visited the site, spoke with the administrators and got a sense of
 the institution. It was not feasible for me or the school to approach each and every class and
place this rather large request with them.v I séon realized that it would be prudent to find
teachers aﬁd instructors that were interested and supportive of the study and that could also "
afford the time to complete questionndires themselves and distribute them to‘their students. -
The ensuing 24 completed student questionnaires and 4 teacher and instructor
questionnaires only reﬁresented approkimately 10% of the student body and 20% of the
teachling étaff but thé population sample was sufficiently repreSentative of the CTCas a ,
whole.

I used a voluntary approach to obtaining the participants for the teacher and
instructor interviews. The same teachers that offered to complete the questionnaires and
distribute them among theirlstudents, volunteered to conduct the .interviews with me.
Fmdmg willing members to come forward to be participants in the research study made for
easier researcher access, potentially enhanced data and a positive experience fér those who

took part.
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Informal conversations that I had with students, teachers, administration and other
staff during the site visits provided me with a great deal of important data. I gained a
multidimensional persp;ective of the CTC, the programs it offers and the quality of education
it provides. The general atmosphere in the school and attitude I sensed of the people
reinforced my impressions. | |

My initial research plap included conducting a group interview with a cross-section
of students to learn first hand of their experiences and impressions being in the CIC. 1
attempted to solicit volunteers through information posters distributed to the teaching staff
but with no concrete results. I was hdping that students would come forward to participate
in the experience. I was not on-site everyday and this may have been a significant factor for
the group interview nét coming to fruition. My increased visibility vﬁth the teaching staff
and students would have helped the cause but the required amount bf time was nét possible.
Further study of the CT! C would warrant student intefviews and an observation schedule

that would 4span over a much longer peﬁod of time.

Data Collection

I distributed separate questionnaires among the teaching staff and students in the
school in order to establish some demographics as well as attitudes, opinions and

perspectives held by both teachers and students involved in the program. It was useful to

- know what kinds of teachers worked in such a program and how they viewed the education

they provided to their students. Also, knowing how and why students chose to attend such
a focused program and in what ways they believed their educational needs and career goals
were being met was informative for other school contexts. An overall profile of the teachers

and students in the school provided an enhanced understanding of what the educational role
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of the program really is. These questionnaires were compieted and returned by.the
participants during October and November

I also asked, in writing, for teachers and instructors to volunteer to take part in
individual interviews to gain further insight into how the ﬁrogram works for them and their
perception of the educ.ational value to their studeﬁts. A 30 to 40 minute interview with two
teachers enabled me to explore more thbroughly their experiences working in this unique
program. Teaching in this CTC would have its own challenges and benefits compared t
teaching in a conventional school. At the same time, similar interviews with two of the
UCFV instructors was valuable for leaming about the experiénces they have had working
with younger studénts at the CTC than they typically have in the other conventional college
programs. All four interviews provided a valuable understanding of the working relationship
between the teachers, instructors and the school administration.. Individual interviews
provided an opportunity fof the teachers and instructors to share some of their teaching and
working experiences with mé( |

I used a semi-structured interview approach for the individual intervi_ewsllwhich I
also audio taped. I created a written interview guide that contained my introductory
questions to more easily begin the intefview, general questions and probes I used to explore
‘sorlne agpeéts or themes. more deeply by encouraging interviewees to share some of their
personal experiences and finally, some questions and comments that helped bring the
interview to a comfortable and appropriate conclusion. A well planned guide contributed to
covering the essential points in the interview and allowed for simple note taking that -
reinforced what had been said or recorded key poiﬁts to refer to later in the interview. An
interview guide and note taking are effective techniques to use during an interview to be sﬁre

important questions are asked, interesting points or “meta-statements” (Anderson & Jack,
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1991, p. 21) mentioned by the interviewee are explored and the flow of the questioning and
responses continues to be fluid, comfortable and meaningful.
At the end of each interview I confirmed that I could contact the interviewee at a
~ later date in case member checking or a follow-up interview was needed. Some details were
in need of confirming before the final analysis could be comple;ed. Member checking
provided for more valid data While improving clarity of the information initially provided.
| Obseﬁation of classroom and out-of-class activities of the students and teachers in
the school afforded yet another perspective of the prograni. I observed the day-to-day
| activities within the school and documented what I experienced in my written field notes.
Behaviour and responsiveness of the students during lessons, instruction and activities set
oﬁt by the teacher, relévance of céntent to the needs of the students.and interaction of the
group with the teacher or instructor were a few of the key areas I paid close attention to.
The atmosphere outside the classroom in hallways, the cafetenia, the gymnasium during
lunchtime extra-curricular éports activities and outdoors was andther important aspect of
school life to consider as essential to the character of the school and a significant factor of
the prOgﬁm Aclnqowledging the»attitudes of the students toward their schooling was a
fundamental component of this study.
Utilizing a variety of data collection methods enables triangulation (Fontana & Frey,
VZOOO) of the fesults into a more coherent and sound analysis. Triangulation is a term uséd 196)
describe the use of combinétion of data collection methods in order to “capitalize on the
respective strengths of these methods, or to counteract the perceivéd limitations of each”
(Afkinson & Coffey, 2003, p. 114). Atkinson and Coffey suggest that “Denziﬁ’s original
formulation of methodological triangulation also conveys the impression that researchers

could combine methods such as participant observation and interviewing to draw on the
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methods’ complementary strengths and offset their respecﬁve weaknesses” (2063, p. 114).
Some researchers have developed this idea further by applying the metaphor of a crystal and
coining the term “crystallization” (Reid, 2004, p. 80). “According to Richardson, the crystal,
‘combines symmetry and substance with an infinitive vaﬁéty of shapes, substances,
transmutations, multiciimensionalifie;, and angles 'of approach. Crystals grow, change and
élter, but are not amorphous... . Crysfzxiliiation provides us with a deepened, complex,
thoroughly partial, understanding of the topic. Paradoxically, we know more and doubt
what we know” (quoted in Reid, 2004, p. 80). “The strength of fieldwdrk lies in its
‘triangulation,” obtaining information in many ways rather than relying solely oﬁ one”
(Wolcott, 1988, p. 192). My research plan intentionally combined questionnaires, individual
interviews, field notes and participant observations as data collection methods to draw on
the strengths of each and afford more valid analysi§ and subseqﬁent conclusions.

I used a variety of methods to collect the research data in order to i_llustréte the many
facets of the CTC programv A written questionnaire provide.d some valuable general
information and enabled me to acquire responses from more participants than I‘.could
possibly interviev&. I audio recorded and transcribed the individual teacher and instructor
interviews. while taking notes for richef data and insightful analysis. Specific details and
quotations were drawn from the transcripts in order to explore emerging themes in the
responses. My field notes were valuable for recording and reflecting on the context of the
interviewé impressions after the interviews had been completed and observations of
classroom and out-of-class activities. All three data collection procedures acquiréd different
types of information but it was possible to bring these together in the final analysis.
Emerging themes raised b}-f the participants were identified and discussed while individual |

comments and responses provided rich insight toward their experiences.
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Data Analysis

Results from the student questionnaires presented me with a basis of data for initial

analysis. Trends quickly became evident once the responses were collated and preliminary

coding was used to organize some of the data. Salient themes also emerged that facilitated
the representation of the student body in more general terms. A number of the responses to-

questions were readily converted into bar charts to best illustrate the results. Comparison

and quantification was more easily accomplished with this technique. Several anecdotal

comments were taken from a few of the open-ended questions 1n order to add richness to
the remaining results. These commeﬁts added some depth to the data that the multiple
response questions could not achieve on their own. Although there were only 24 student
questionnaires completed, the participants characterize a representative cross-section of the
student body and the data produced a meaningful description of the students.

Each of the four interview participants completed the teacher and instructor
qﬁestiennaires. The data provided some demographic information which was helpful in
discerning the backgrounds of the respondents. Some of the open-ended questions allowed
for more detailed responses which §vere more relevant to the issues concerning the |

individuals. The initial questions allowed the respondents to begin to contemplate their

teaching experiences.

My iﬁterview questions reflected some of the key points discovered from the teacher
and instructor questionnaire data. The respondents had the oppominity to elaborate on
some of the ideas that emerged in the'questionnaires. Divergent issﬁes and topics were then
explored to greater detail and specific examples were shared. My questions were answered

sufficiently while new and distinct issues were discussed. The respondents were given a rare
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opportunity to reflect on their teaching experiences at the CTC - all four comented on
how they had not done so for some time if at all.

AnalySis of the interview data began with coding of responses and thematic
grouping. Themes that emerged from the questionnaire elata facilitated organizing the
interview data into mere developed concepts. Wny of the themes reflected several of the
‘headings in the literature review so this was used as a structure for organizing and
categorizing the data. Certain data were given several codes as they offered credence to
multiple themes. Coded and grouped responses substantiated and deepened the emergent
themes. Thematic coding, grouping, and concepts were then drawn together te form some

 distinct and informative evidence.
~ Ethics

| There are a number of ethical cqnsidemtions when working with students and adults
and these \%ary for the type of research method being used. The questionnaires I used
included a covering letter that contained all the necessary information required by the UBC
Behavioural Ethical Review Board (BREB) and did not fequire any identifiable ihforrnatien
of the subject beyond gender, grade and program of study. Information from the -
queseiomaires was used in reporting results of the study but all subjects remain anoriym_ous.
‘Questionnaires were kept confidential and stored in a locked file cabinet until reporting of
the study was complete and were subsequently destroyed. Non-coercive letters and cover
letters were used to recruit interview participants. Written, informed consent was given
before any‘ interviewing took place. Data from all interviews were vital to the studyand
some of the information or responses were used directly and/or indirectly in reporting the
results. Interviews were not intended to be anonymous and the interviewees were not

informed of this in any way. Notwithstanding, audio cassette tapes ﬁsed for all interviews
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were also kept confidential and stored in a locked file cabinet until after the study reporting
was completed and then propetly destroyed. BREB review and approval was acquired for

the study before any research began in September, 2004.

Timeline of the Research

I began my initial literature search in January, 2004 and Stgrted to formulate the
research questions soon after. The research proposal was submitted to my thesis committee
in August. The BREB application for ethical review was submitted in August and approval
was granted on September 14. I collected the data during the end of Septefnber until the:
end of October. Data analysié and reporting the findings ensued.

This research design and methodology provided a variety of data collection
techniques and analysis methods that offered a constructive research plan. A substantial
amount of quality data was collected duﬁng the course of the study. The following chépter

provides a detailed report of the research findings.
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CHAPTERIV
Findings

The results of my field notes, téacher and instructor interviews, teacher and
instructor questionnaires and the student questiohnaires ére explained in this chapter. Each
of the data collection t.echniquesAv.vas effective in providing resolve to the research questions.
ﬂe methods enabled the various members to have a voice in descnbing the role and
function of the school. The themes used to organise the interview data reflected several
aspects of the literature review while some additional ones emerged. The compilation of the
results presents a descriptive illustration of the CTC by the people involved. |

I had the opportunity to spend approximately two or three days per week for four
weeks in the end of Sepfember to the end of October observing and interviewing people in
the CTC. Each day I would make five to fifteen ciassroom visifs in a variety of programs -
t_hroughout the school. Some classes were observed several times in the same dayas
different activities took plaée. Many of these visits provided opportunities to talk with
students, learn about their experiences and inquire about what they were learning in their
courses. There were some intramural sports activities dunng the lunch break that I watched.
Between classroom visits I found numerous opportunities to talk with several teaclﬁng and
sui)pon staff in their van'oﬁs capacities. Regular contact with the students and staff made 1t
possible to organise interviews with ;rolum:eers and find teachers to complete and distribute
questionnaires.

My numérous' observations, conversations and journal notes begin the description of
the CTC. My role as a participant observer enabled me to illustrate the atmosphere,

structure and function of the program first hand. Each member of the school had their own
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impressions and experiences. My time spent within the CTC enabled me to draw on some
of the human aspects that are valuable characteristics Qf any educational institution;

Only two teachers and two instructors completed the questionnaires and participated
in the interviews but the voluntary contribution of the participants reflected an appropriate
sample of the teaching staff. The teacher and instructor questionhaires and interviews
provided rich insight into the function and educational role of the CTC. The survey
responses offer a comparative understanding of the experiences of both the high échool
teachers and college instructors while the subsequent interviews developed a rich
understanding of the function, evolution and character of the institution. These two groups
of educators come from distinctly different backgrounds to work together within a single
program. 'This partnership is reveéled by the research findings.

The student questionnaires offer a profile of the variety of neg'ds, experiences and
goals of the young peoplé who have chosen such a specialized program. These are ratﬁer
typical students with targeted career goals. Their responses shed light from a different angle

on i:he role of the CTC in their own education.

My Observations and Impressions of the Students, Staff and Facilities.

Having taught in ﬁumerous schools as a substitute teacher or Teacher on Call
(TOQ), I get a sense of the school atmosphere soon after entering the front doors. The
- CTC was no exception. Once I arrived I noticed the building was old and later discovered
that it had been used as a middle school before being closed in 1993 with the students
moving on to éther newly built schools in the area. Entering the school, I found the office
to be like any typical school I had visited or taught in befofe but I soon discovered that

beyond the exterior and first impression, this was no typical school.
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One of the first aspects I noticed on my visits in the fall of 2004 was thét there were
very few, if any, of the 346 students in the hallways during class time. The occasional
student I did see was on their way somewhere, involved in a pertinent discussion and openly
friendly to me as they quickly realized I was a gueét,of théir school. As I wandered the halls
1o gain my bearings I observed students in the vaﬁous classrooms engaged in their work and
only quiet discussion taking place. I sooni had the feeling I was on a collegé'campus rather
than what I had previously experienced in conventional high schools. |

The director and assistant director whom I had met in a prelimiﬁar;i visit introduced
me to a.number of teacher;, instructors and staff.. There were ten teachers whé téught the
five core academic subjects and eleven college instructors who taught the technical courses.
Two counsellors worked with the students to assist their educational and careér needs. A
learning assistance teacher was available to provide extra support for the students who
needed it. A group of eight support staff worked in the main office, library, cafeteria and
custodial areas. |

The teaching staff was very welcoming and seemed genuinely interested m my
research study. Some were curious to know more and offered their suppoxt in whatever
ways they could. The introductions allowed me to access classrooms quite easily to observe
thé students, what was being taught and get some of the impressions of the students in the
various programs. |

The classes I observed tended to be quite relaxed and mature in nature as the
teachers, instructors and students were focused on the task at hand without concern for
behaviour or motivation issues. Talkirig with some of the students, I discovered most of
them had made the career decision to attend the CTC and wanted to get what they could out

of their education and training. Finding related employment after graduation was a common
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theme in the conversations with students and seemed to be the primary motivator for

success in the programs. Getting a job and making money after graduation was very

important to the students. Many expressed intentions of pursuing a career within their

~ chosen programs while a few planned to make some money before going on to further

 studies in related or different areas. |
The students were eager o talk about their programs and the CTC in general. They
were curious to know more about my research and why I was so interested in their school.
This discussion prompted them to more fully recognize the opportunity they had been
presented. One particular grade 11 student commented that they felt lucky to be in such a
unique progr;am We had been discussing the fact that this was the only such dedicated CTC
currently in the Proviﬁce. I learned a great deal from the numerous,.informal conversatioﬁs
with the students during the féll of 2004 and they appeared to find the discussion a positive
experience as well. |
Talking with thevva.rious teaching staff provided abundarit insight into the programs,

the school and the experiences of teaching at the CTC. The teachers and instructors seemed
o gef aléng well as colleagues without any indication of a separatibn'or divide between the
two groups. Friendly discussion about studénts, teaching and personal matters filled the
staffroom during breaks and lunch time. I found the atmosphere in the staff lounge to be
very positive; more so than I often found in other high schools I have worked in. A number

*of teachers shared their exvpe"n'ences with me about working in the school with the students
and other teaching staff. I had many conversations that touched oﬁ the challenges and
benefits of teaching at the school, the numerous benefits afforded to the students by the
program and how this type of program could benefit more students if it was made available

in more schools and districts. One staff member in particular had many positive comments
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toward the program and disclosed that their own child was currently attending fhe; school.
The teaching staff was very supportive of the programs and was devoted to the education
and career preparation of the students.

The various interviews with the teachers and instructors proved to be rewarding for
both the interviewees énd myself. All of the partiéipants commented on how the experience
of being interviewed was a positive expéxience for them and gave them an .dpportunity 0
reflect on their teaching, their particular roles in the CTC and some of the individual
students they had worked with over the years. Recollecting particular stﬁdents and situations
added richness to the interyiews and the resultiqg responses. They were keen fo be a part of
the research study and clearly wanted to contribute in whichever way they could. The |
impressions and experiences of teachers and instructors in the CTC are central to fhe
research study and the interviews provided me With substantial data in this respect. They all

affirmed that they found participating to be a beneficial experience.

Results of the Teacher and Instructor Interviews

Several themes emerged from the four‘intex.'views coﬁducted with the teachers and -
instructors. Many of the themes in the review of literature are revisited. A few others
becal;le abparent as further points of interest or aspects specific to the case under study. A
selection of excerpts has been drawn from the transcripts in order to illustrate the
impressions and experiences of the teachers and instructors who work in the program.

I have used pseudonyms for each of the teachers and instructors. Mr. B. is a
Technology Education teacher and had been teaching in the distn'pt for23 fearg before
r;ioving to the CICto develop the grade 10 program. Mr. T. is a very experienced English
and Drama teacher and has been teaching in the CTC since its beginning. Ms. J. is the

instructor for Applied Business Technology for UCFV and has-workcd for the college for
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“over 20 years. Mr. D. is one of the Electrical instructors who has been at the CTC from its

. creation and after many years experience working and teaching in the electrical trade.

Working with Students
The general make-up of the student body is quite mixed. Students in grades 10, 11 |
and 12 are enrolled in the school in order to complete their graduation requirements along
with receiving related college instruction. Other students are youth who have recently
graduated from another school but are still less than 19 years of age and qualify for
provincial public school funding that is tied to the CTC program for college courses.
Another set of students is fee- -payers and mature students who are pursuing college
education and have been offered an avallable place in 1 the CTC classes. Students in this last
group have entrance waitlists at the UCFV or other college campuses. This broad mixture
leads to diverse class composition in the CIC. Most of the students are high school aged
but the ages of the students in a class can range from 15 to 50. Mr. D. described the varied
composition of the classes:
Like in our class now there are a couple of students who are 15 and that’s pretty
young to be in a college program. I don’t know really what the issue is but maybe it’s
an issue of attitude or lack of life experience. I find that I have to deal with that sort
of exercise a little bit more discipline with those students. But at the same time
we’ve had students who have been 45 and 50, the opposite is true. In that situation,
even the younger students, the maturity level is brought up with the presence of an
older student, or a more mature student. I think they are minor issues in terms of
the age of the student or makeup and that sort of thing.

The diverse classes present their own types of challenges but can also provide positive
experiences for both the students and teachers. Mr. T. reflected on the experience of
working with such an unconventional mix of students in one class:

We've got somewhat of a mix with some older students. But not as apparent
- because it used to be that I could have a couple of 30-year-olds, a couple 20-year- -

olds and the rest 16-year-olds in the same class but that’s even a neat experience for
any high school teacher.
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The teachers and instructors had positive impressions of most of the high school
students they worked with. They found them to be typical studentg who had chosen. the
CTC program for individual reasons. Focussed, motivated and hard working were common
themes that emetged from the res?onses. Mr. D. made this observation:

I think the students enjoy it. They are like any other grade 11 student. You get the
ones that really don’t apply themselves and that sort of thing. For the most part they
are pretty focused. They come to CTCand they come for a reason so I would have
to say, generally, they work pretty hard and take their work seriously.

Ms. J. recognised the motivation in the students:

They're very motivated to succeed. I think for choosing to come here they have
made a pretty big decision because they are willing to leave whatever school they
were at or if they’ve been home schooled this is their first time at school. They
choose the program and everybody comes to an orientation before they start here
Motivation is usually good.

Students choose to attend the program and they do so with purpose toward reaching their
goals. “Most of them, as I say, have been focused, they know what they want, they want to
accomplish.” |

Sometimes a student gets more out of their experience than they originaily expected.
Career goals and employment prospects may be central to first attending the school but
other social and personal benefits may come of ;heir experiences in their chosen program.
M. T. offered this recollecﬁon of one such student:

One student, I think of in particular, came in and I had him in English, drama, and
he said this school basically saved his life. He said he was going to go down the
wrong path, his brother was in trouble with the law and he was going to be stuck
being the big brother looking after him and he wanted to make sure his life was
going to go in the right direction and it did. He gained self-confidence; academically
he was successful in the program that he chose to be in. And the thing that choked
me up the most he got a program award his first year. His parents that had been
divorced for years, since he was 3 years old, came and sat with him together. So like
~ that’s well beyond just offering a career. He got his life back. And not every kid is
like that; kids like that stand out.




As Mr. T. stated, not every student would experience such a turnaround in their personal
lives but the program can provide opportunities for some students that might not have been

otherwise available to them in a conventional school.

Providing a Général Education

Students need to fulfil the Provincial graduation requirements in order 10 receive
their diploma and the te_acheré in the school are expected fo deliver the same curriculum and
- administer thé compulsory tests as they would in a conventional school. Grade tens
complete all bf the conventional courses along with one block of Foundatiéns‘ where they
explore the various programs offered at the CTC. The students continue to receive many
aépects of a general éducation with thevcofe academic courses (English, mathematics, social
studies, science and physical education) constituting half of the instruction over the next two
years. Three of the four terms in grade eleven and one term in grade twelve are devoted to
dompleting the fundamental courses. The education provided in the schéol must meet both
the Ministry requirements along with the needs of the students.

) Both the teachers and instructors have found it necessary to be adaptable in their
teaching in respect to the various needs of their students Fortunately, the unique situation
in the school has facilitated in makmg this possible. Mr. T. revealed how their approach has
been édapted

It goes back to the flexibility. I think I learned a huge lesson being in this school
because I used to go... I taught drama for a long time and drama is very flexible, but
when I taught straight academic courses I used to go straight by the book; kind of
this is how you do a lesson, I can’t waiver. And I learned that’s not me, because I
felt more comfortable teaching drama... I had the ability to run through the

experience with the kids at this school and just kind of spread through. If I don’t get
through my little agenda on the board I am not upset about .
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Teaching style can be modified in order to best reach the students. Mr. D. explained how
the flexibility in the program enabled him to deliver the réquired material in a manner that
best suited the students:

Well, I think here as an instructor, we are really free to guide our courses as we see fit

so long we are within the Provincial curriculum in terms of the electrical program.

Because the students who graduate the program get credit for it so we have to cover

material throughout the program that permits them to get credit for it. So we are

free to do that in any format that we sort of deem as being what we think as being
the best way.
The longer academic year - ten months in high school as opposed to eight months in a
conventional college program - permits the instructors and students to be more creative and
~ open in the ways the courses can be conducted.” Greater success is expected and recognizéd
in this adaptable program. -

Achievement continues to be the central focus of the school. Students enter the
program with a variety of career goals but do not always recognize the value of the academic
~ segment of their education. “[The students] don’t see the academic side of their education
here as important as their technical education. They don’t see that it has to go hand-in-hand.
That’s part of the struggle.” Teachers have to deal with this perspective from the students.
“There’s still an attitude adjustment. I had to adjust my class today and tell them that TJust -
because you are an automotive student doesn’t mean you can’t be an achiever’.” Instilling
the desire for success in academic courses is a significant challenge within a technical and
career centred program. Many of the students come to the school with career goals in mind,
not necessarily general educational goals. Mr. T. noted:

The high school aged students, I think initially they were not as motivated to do well

on exams or pass. I think they don’t like the academics. And they still came around

to enjoying the drama program because I was trying to make it as active and
enjoyable as possible. Unbeknownst to them, they were still developing

‘communication skills, flexibility skills, working skills and all those kinds of things
that they have to have as employees on any kind of work site.
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Skills developed in the academic courses are readily transferred into career situations.
Students may have rather specific career goals when entering their chosen programs but
leave with general empioyabi]ity skills that directly benefit their careers and personal lives.
Conventional schools provide numerous opportunities for students to explore
various subjects and areas of interest. Few students actually exp_lofe specific careers or
employment to any significantl degree such as in a Career Preparation Program. They tend
to daBblc in a number bf areas ﬁthout much focus or direction. “General high school kids _
would take film, a shop course and they’ll bounce around all overand ... when they want |
employment they've done a lot of things but there’s no real, real focus.”(Mr. B.) Left with

the opportunity to choose, many students end up making ill-defined educational choices that

directly and indirectly affect their lives after high school.

Providing E ducational Choice

The high school aged students who choose to go to the CTC elect, first of all, to
leave the school they originally attended and, secondly, to pursue their career goals. They
have varied educational backgrounds that follow them into the programs. Academics are
not lost on some of these students as they do not necessarily enrol in the program to avoid
academic challenges but, rather, as the best educational choice to achieve their goals.‘ Mr. T.
commented on the type of students that are choosing the school. “The ones I have here
today are more adaptable than the ones I initially had 10 years ago because of the shift in the
demographic that we are attracting. They have a broader background in terms of taking
academics ovef the years and they just happen to be opting for the choices that are at this

school.”
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The success of the program is attracting the attention of stﬁdents, parents and
educators alike. Mr. T’s opinion provided a perspective of how making the choice to attend
the program had been justified:

There’s been a real push on the last few yéars because it seems to be pretty

successful. [CTCs] had been mimicked throughout the Province in a variety of

formats. I think primarily parents are turned on to it more than kids are initially.

Parents are concerned that their children aren’t going to university. Then we hear in

the news there is lacking in the trades. Of course, we need well trained, skilled

people and there’s no shame in that. I think that’s changing. People used to say,

“Well, 'm just going to be a mechanic”, and I think that attitude has to change.

Because there’s no shame in doing anyt.hmg like that.

Informed decisions are essential to the productive and successful futures of young people.

Choosing a program such as this is a practical step along the life path of a student.

Supporting Student School/ Work Transitions

The teachers and instructors identified the tmnsitién of students from high school to
work, training and post-secondary education as a central function of the CTC program. The
nature of the student experiericé revolves around work experience, teéhni’c’al training career
devélopment. Not only do they receive on-the-job training but instruction is directed
toward employability skills, work site preparation aﬁd transferable life skills. Focus is
directed toward student career goals and the educational and training experiences required :
achieviﬁg these goals.

Preparation begins with the grade ten students through the technical Foundations
course they complete along with the Planning Ten courses all students are required to take.
Instruction is made relevant to career development and employability skills wherever
possible. Collaboration betvvéen the teacher and various college instructors enables
appropriate developrﬁent of skills and experiences that will better prepare the students for

the programs they intend to pursue in grade eleven and twelve. Mr. B. discovered that:
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What the instructor is saying when that student comes to them as a grade eleven
what do they want them to be better and have experienced. I can design my
activities around maybe too many repetitious things but what activities can they do
to be ready to go into the electrical, the carpentry, the drafting, the, what do you call
the pure technology end, those kind of things. \X/hat can we do for them now to get
them ree\dy'> ,
Students also try to gain access to the CTC programs and post-secondary education by
attending the school for grade ten. “They’re looking at one of the programs here and
hoping to, I guess, have a preferred entry by doing grade ten here.” Enrolling grade ten
students is new for the school for the 2004/2005 school year and there are a number of
challenges ahead but transitional focus is evident in the program.l
Teachers recognize the transition aspect of their students’ education and incorporate
it in their teaching. Mr. T. explained how this comes out in their classroom:
~ Well, I haven’t done personal follow-ups but in theory I would think that they geta
- pretty good glimpse of the world of work because the work experience aspect of it is
a pretty serious focus. They are interviewed, getting resumes out, expected to be on
time and besides that there is a consistency throughout. And it takes a lot to have
that fit in because some of these kids say, “Well, its just school”, but eventually it
gets to them. Especially when they get to their programs because it’s, their
expectations are probably more stringent than at the high school level. So I think
that does help want them really develop employability skills to an extent. I tryto-
incorporate some of those aspects when I teach and what I teach and I do need to
make mention of it.
Finding relevance in academic courses for their own situations enables students to gain more
from their education and carry it forward into their careers. Students can better cope with
the high demands placed upon them in their programs with sufficient preparation. Benefits
are bound to continue as they progress beyond the CTC and further into their training and
education.

High school and college students have different needs to support their school/work

transitions. Instructors have recognized that there are differences with their students and
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have made efforts to accommodate them. This is quite apparent in how the instructors have -
prepared for working with the younger group of students. Ms. J. noted:
The whole idea of this school really was addressing that transition and I've got a
sheet of paper up on the bulletin board that makes me aware of the transition issues.
The difference between typical leaming in a high school and typical leaming in a

college, and I try very hard to be aware of that because it does help when we go to

the college because the students have more flexibility or independence and all of
those things.

Instruction takes place on both the CTC and UCFV campuses so the students have the
opportunity to take the first college courses in a more familiar school setting with the
instructors before moving on to the college for the remainder with a number of different
instructors. Maintaining the college atmosphere at the CTC is a significant challenge for
instructors but is essential for supporting a successful transition from school to college for
the students. Ms. J. continued: |
Probably one of the biggest hurdles is they see me here everyday and its very easy to
fall into patterns of sort of being a typical grade 10 teacher where I would be
watching everything they do rather than making them assume the responsibility. I
guess that’s the biggest challenge, is getting them to assume the responsibility for
their learning, for asking questions, so that they’re prepared, especially when they go
on campus, to function with less supervision and then to make that transition again
to work. That’s a big challenge. :
Students must be able to function well on their own once they reach the college campus
because the support network is not as comprehensive and they are expected to perform like
any other college student.
The CTC program is essentially a “stepping stone” to further training or post-
secondary education. Students gain access to college courses and credentials earlier in their

schooling and then continue within their chosen career, move onto further education in a

related area or change specialisétion altogether. Ms. J. recognized how the program they

teach provided a foundation for progressing in any number of careers:




For me that’s really important with Applied Business Technology because I'm, the
label secretary tends to get stuck on this program but the content of the program is
basic computer skills, word processing, spread sheets, data base management; -
bookkeeping, office procedures including human relations, communications, writing
letters. All of those things can be used no matter what you do. And I've had
students go on to take nursing, general studies, police and corrections and every time
I've seen those people they've said “I use the things that I leamed there all the time
even though I'm not working in an office.” So, the program is a stepping stone, it’s
a really important concept to me, that it opens doors.

Completing any of the programs would provide valuable experience that can then be easily
transferred to a variety of post-secondary institutions. “For someone coming out of a |
regular high school, already their work habits are better tuned to a college system.”

Early access to college education presents an advantage for students over their peers -
who attend conventional schools. Getting a head start on a career while still in high school
~ puts them in a favourable position after graduation. Mr. B. recognized the benefit of time
gained by the students:

Well, I think they see that they have an advantage over any other student that would

be interested to follow a career path that these programs offer. If they don’t get their

leg up now they're going to be half a year, a year behind to get in an apprentice
program. So that gives them the edge in the world of work.
Employment competition is a strong motivator for attaining marketable skdls and
experience. Mr. B. continued:

The serious students coming out of this kind of facility would be first choice on the

job market or if there was selection for a program they would be some of your hot

candidates, for sure. As long as they succeeded here, versus someone coming out of
some general studies or just trying to get in, they would be a better candidate, they
would have to be. If that was still their passion.

Teachers, instructors and students alike recognize the benefits of completing three -
years of schooling in only two. Mr. D. explained the benefit realized by students over the
conventional high school route:

1 think the biggest thing is they complete their high school requirement at the same

time that they complete the college program. Whereas if they chose to go to college
and take a program at college, they would have do their high school and then they

76



would have to apply to the college, there would probably be a time disadvantage to
them of at least a year. They can graduate here at CTC and graduate, as I say, with
their high school diploma and their college certificate in their area of study. So
they've got, basically, one year up on any other high school student who didn’t
attend an institution like this.

Successful student transition from high school to post-secondary education, training

and work is the fundamental role of the CTC program. The design and function of the

program has been developed around this objective. Mr. D. explained how this objective was
achieved:

At CTC, because of the combination high school and college, it happens naturally.
They don’t know its happening but its happening. I don’t know how to describe it
any other way but to say it’s seamless. There’s really no definition for the student.
They are a grade 11 student but they say, they way they sort of label themselves is
“I’m a grade11 student in the electrical program”, or “I'm a grade 11 student in the
carpentry program”, or “I’m an automotive grade11 student”. So, that transition is
sort of there instantly the day they apply and the day that they are accepted. They -
know that it is not a pure high school and it’s really not a pure college atmosphere
but a bit of both is present here. If they were to continue on at say BCIT or a
college or institution that offers a specialty program, it would be a lot easier for
them. If they were to come out of high school and sort of go to a college program
it’s a little bit different because as college instructors, and for lack of a better term,
we don’t sort of baby-sit them. This is the work we have to accomplish, these are
the due dates and assignments. You have to do them, if you don’t they’re not gomg
to be chased down as if they were in high school. Just to sort of clarify that, it’s not
as if we dump the work on them and walk away. We do sort of chase them down a
bit but the end result is well, “You’re an adult, you're in college, if you choose not to
do it that’s your choice, you're responsible for those choices”. In terms of being in
high school, maybe in certain situations parents would be brought in and there
would be a discussion take place with the high school administration, the parents and
the student and this is what you have to do type thing. I guess in that sense there
could be, potentially be a little bumpier transition for students. In schools like this, I
would have to say it is pretty seamless. Come in to grade 11 and sort of go into the
college program, go back to grade 12, come back and finish the college program,
they go out to work and they adjust to the working life extremely well. T have never
had anybody come back and say, “Ooh, I hate this”. Especially for the younger
guys, they leave CTC at 18 or at 19 and they step into a job shortly after they
graduate or within days of graduating making 12, 13 dollars an hour. That’s pretty

exciting for a guy that age. I think the transition is pretty seamless when it comes to
CIC. _ ‘
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Students, parents and educators need to know that there are alternative routes to
positive and productive careers that do not require the traditional university credential. This
“neglected majority” or “forgotten half” is served by the CTC. Mr. D. also made this point:

I just think it would be great if there were other institutions like this. There is
-around the province but they’re rather spotty. But I think the concept works well
and I think it’s important that those students that aren’t intent on heading to
university there has to be a place for them. They’re sort of in the middle. Evenif a
student has dropped out of school and comes back, this is a good place for that
student. They can sort of fit back in and there’s a chance to sort of [second chance].
.[The program] is set-up to accommodate high school students, to try and catch
those who really have no intention of going to university. Coming to CTC they get
prepared for a trades and technology career.

Providing Work Experience Opportunities
All students at the CTC participate in a work experience as part of their program.
~ They have the opportunity to get valuable experience in their chosen trade or specialty while
discovering first-hand if that career choice is best for them. Mr. T. noted:

It gives them a taste of something they think they want to do but they discover that

they are not suitable for that particular career or whatever and they are still young

enough to change their course or career and not be defeated by that. Because they

are getting dual credits so they can still graduate from high school. If a kid is 16

wants to be a mechanic and all of a sudden discovers, “OOH, is this what it’s about?

I don’t want to do this”. It’s no big disaster as opposed to finishing high school,

going out and doing that.

If they find it is not what they had anticipated, they still graduate from high school and go
onto something more suitable.

Students are able to establish connections with employers in the community through
the various placements they have. Time spent working in actual work situations provides the
students with a realistic perspective of the world of work. Ms. J. explained the direct
benefits of work experience for the students:

Our program fequires that the students do 3 weeks of work experience in an office,

so in order to get their certificate they have to have that... Because they're working
through [the CAPP teacher], and because she has connections in the community, the
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first thing is it gives them a local work experience, a job reference and many of them -

do end up staying on and working. So yeah, big connections.
Related experience.and employer references are vital for attaining employment in a
competitive job market. Relevant work placements tie in the classroom teaching to
“workplace applications, w}.ﬁch.translate into marketable skalls, and.noticeablé benefits to

prospective employers.

Deve ldping Employability Skills

Many of the courses have a career preparation or employment focus within the
curriculum or the instruction. Grade ten courses are delivered in this career environment
along with the academic core courses in grades eleven and twelve. Teachers make relevant
connections between the learning for particular curriculum and applications that can be used
in the technical areas. Mr. B. suggested how this was done in the Planning 10 course:

I think my delivery, everything I try and relate back to job readiness. Like getting

ready to enter a field of work and be successful there... Well are they going to carry

you successfully, are they going to help you get a job and keep the job? So I talk

frankly with kids all the time about, you know, “What you’re doing is going to keep

you employed or get you employed”. I try and always relate it to that because I think

that’s where the reality of life is. ‘
Teachers would make these connections for students in order to demonstrate the value of
learning the high school curriculum and how it applied to the lives and careers of the
students while in the program and after graduation.

The education provided in the various programs was quite focused on directly
preparing students for a technical career even with the substantial academic component that
was necessary for high school graduation. This meant that only the minimum academic and

liberal arts credentials were offered to allow room for the multitude of technical courses

required for the college certificates. Mr. B. commented:
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You decide on an area of study and the focus is much more intensely. You’re not
trying to add in a drama class or you’re doing the constants and the rest of your
schedule is focused on a career choice, on getting skills and knowledge that makes
you very employable.
The particular combination of general and technical education the students obtain in the
program readies them for employment and further training. Mr. B. continued:

With what they finish up with at CTC here they are groomed for that as well and

part of it they're all classed as Career Prep students, so they will get out with an

employer in a field of their studies and get a little hands on and meet people in the
business.

Students enrol in the CTC program in order to gain the education, skills and
experience necessary to prepare them for entry into a technical career. Informed decisions
are made that affect and support their career goals. Students investigate the options available
to them and make choices based on information they discover through their own inquiry
with educators, employers, trades people and the hke Mr. D. explained how students in -

their program researched their career decisions:

I think lately, in the last couple of years there has been a demand for electricians and |

when I quiz the students what I find is that they usually, not so much the grade 11s,
but a certain percent of the grade 11s but more so the gradded students and the fee
payers, they have done some research and they have usually looked at carpentry, or
plumbing and electrical and they have talked to different, maybe a carpenter, an
electrician and a plumber and they have seen the electrical trade has appealed w0
them more than carpentry or plumbing. So that’s kind of what I get in terms of
feedback of why they come in the program. And they look at, I think, the job
opportunities. The electrical field is pretty broad, so they have a very high degree of
latitude in terms of where they want to go and what they want to do. I'd say most of
our students go and end up in apprenticeships. We’ve had a couple who have gone
on to study engineering and a couple of guys who have actually gone into their
apprenticeship with BC Hydro’s line.

Informed choices carry a great deal of credence once a student embarks on a career path.
Students are more committed to their goals if they pursue them based on knowledge and

understanding of what is in store for them.
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The commitment and experience obtained by students in the program are recognized -
by prospective employers. Not only do they have the benefits of a completed general
“education and worthy employability skills but, in addition, valuable technical skills that are of
* immediately applicable on a work site and beneficial to an employer. Mr. D. offered their
perspective that reinforces this reality:
The other thing is the fact they are work ready. When these guys graduate from
CTC out of the electrical program, they are immediately productive to their
employer, their employer recognizes that. That offers some, obviously, some
» advantage in terms of getting hired, it offers, usually a hire starting rate of pay. The
‘ fact that they are immediately productive and they understand more than the basics
of the trade. They understand what’s required of them on the construction site or in
. that work environment. So, I think that is a big advantage to students that they
wouldn’t necessarily get from the college.

Students who go through the CTC appreciate the particular career preparation
benefits they gain from the program. Employment in a desirable technical career is what is
o hoped for by completing the various programs. Mr. D. remarked:

'The end result is everybody is happy. They get training, they get jobs and they get |
their careers established. When they come back to do their technical training they

always come back and say hi and we chat. The feedback I get from them is that
CTC was a big help and they are glad they completed the program and they are

happy. o

Working within the Unique School Structure

Although CTC students acquire a predominantly technical education, the essential
aspects of a geneml education are a significant component of the programs. Teachers stress
the relevance and effectiveness of academic studies toward their students’ career goals.
Technical training is brﬂy one element of the education the students seek alohg their chosen
career path as many students use the programs as spring boards to various other education

and career opportunities. For those who do not intend to pursue a university education -

“the forgotten half” - there must be other options. One instructor asserted, “I think the




concept works well and I think it’s imporcant that those sfudents that aren’t intént on
heading to university there has to be a place for them. 'ITxey’ re sort of in the middle”.
General knowledge and transferable employabi]ity skills are devéloped along with specific
technical skills and experience to establish a marketable education ina corﬁpetitive
knowledge-based ecoﬁomy.

The new Grade 10 program includes a foundations course which is intended to
provide students with work-related experiences in a range of areas without being too specific
or “vocational” in nature. Students will have the opportunity to learn about the various
programs thrduéh the course and by interactions with the various coﬂege instructors. Mr. B.
explained the challenge presented by creating the new course:

The Foundations 10 will be a mixture and we will have to find activities that cross -

over between the different specialties and that some are specific. I will separate kids

out for those but that’s my big challenge for February to virtually design that course,
decide what I’'m going to do to beneﬁt the students and I have spoken with a lot of
the colleagues.

“Students learn about the arréy of careers and experience some of what is involved in each.

The school timetable and structure present numerous advantages and ch_éllenges to
offering the assorted programs. Certain aspects of the high school and cbllege structures
differ causing some disparities. Using a four-term timetable with two classes per day enables
administrators to schedule classes with fewer conflicts between teachers, instructors and
room allocations. Larger blocks of instruction time allow for more involved activities and
projects to be carried out. Other limitations arise as courses have to be completed within a
ten-week term. Both'teach¢rs and instructors pointed out the pros and cons of the school |
timetable and structure.

~ Two, two-and-one-half hour classes each day presented a number of challenges for

the Grade 10 students and teachers. Most, if not all, of the students had never experienced

82



such a long period of time in one class before and clearly found it difficult to focus for that
length of time. A teacher described their situation as they were required to teach two classes
of the new Planning 10 course every day. “Right now they have Social Studies for half the
- dayand this Planning 10 for half the day and it’s just too long a day sitting with the same |
kind of delivery and style and material to massage.” It was clearly.difficult for both the
students and the teacher to perform in the time schedule. Since it was the first year for grade
ten students in the system, a number of new challenges arose while some possible‘sovlutions ,
for the following terms and year emerged. Mr. B. stated:
I know with my one group, I wished I thought of it a month ago, I have the same
students for PE next term and I really should have done some Planning 10 with
them for the first half of the class and started my PE a month ago and then just kept
going with it next term and finished with the Planning 10 next term. Because they
. just can’t, they can’t sit and focus that long not after doing Social Studies all moming.
So I mean, again, that’s something that next year I would sit down with the
administration, look at the timetable and different students... ‘Adults or young
adults I think can handle the longer class time more easily than these kids can, that’s
for sure.
The timetable constraints raised numerous concemns for teachers and students alike.
Working with the older students in the long classes presented similar challenges. Mr.
T. noted some of the difficulties they encountered in their classes. “I mean we have to put
up with it for two and one half hours at a time. It's tough for a kid who is 15 or 16 years
old. It’s tough for an older pers'on 100, but you just have to plan for a variety.” The length
of classes was a concern for many teachers but they found ways to cope with the situation.
The time between courses was another significant factor that affected teaching and
learning in the high school classes. A grade eleven course could be téught in the first term

while the grade twelve component could be taught in the third or fourth term the next year.

The great span of time between courses would make it more difficult for students to

remember and relate what they had learned in the course prior. When the two courses are




delivered only one or two terms apart it becomes less of a problerh for both the teacher and
the students. Mr. T. commented on how the timetable ‘affected the students:

I don’t think it is as beneficial for some of them when they concentrate on English

then they have almost a year between. If you take it at the beginning in the first

quarter and then the next year taking it in the last quarter and that would keep up
those skills. And this is why we have this literacy project going which is not just
school focus, its district and it’s becoming an issue across the country.
Extra support for students is required to ensure their success in these courses.. Teachers and
students need to work harder at times to be successful.

Completing both high school and college courses in two years places greater
demands on the time and effort of students. Mr. D. noted:

They have to work a little harder because they are domg grade 12 and the college

program, SO the work load is a little bit heavier than just being in high school or just

being in coﬂege They have two things they have to complete. It’s sort of woven
together that it’s almost seamless. They don’t realize that they are doing it but they
are doing it, so that’s a big advantage.
Three years worth of courses and credits required by the various programs must be squeezed
into just two years so there is little room for anything else. Mr. D. continued:
When we first started where we delivered over two and one half years, the trade off
was an extra half year in high school to finish the college program and that’s evolved
from that so that they finish the college program and the high school program at the
same time.
There is little room for making up failed or inco'm‘pleté courses in the tight school schedule.
Expectations and achievement levels are high for students in the CTC programs.

Students at the CTC are expecfed to reach the same standards as their peers at the
college and instructors are required to maintain these same standards. A credential from
either institution must retain an equal value in order for it to be valid among other
institutions and employers. Ms. J. explained how the standards are upheld:

~ The requirements for me through UCFV for the standards and I have to keep

reminding myself that its my job to reach the same standards as if they were at
campus... I do have to be really conscious of that but I can’t do any modified
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programs because that wouldn’t do the program any service. Employers need to
know that student coming from CTC is every bit reliable and have met the same
standards as the students coming from campus... When the students go, the
students are very successful completing the high school electives and their
requirements because in order to pass their program they have to have 70%. If they
didn’t pass one of their courses but got 65%, they would still get credit for their high
school elective which is really important. I think they come out Way better even if
they don’t pass one of our courses,

Students benefit from the instruction and achievement standards maintained in the
programs. Earning the equivalent credentials is vital to their educational experience.
Students experience noticeable transformations as they progress through their
programs. Teachers and instructors recognize some of the changes during and between
courses. Mr. T. explained:
The thing is right now like I’ve got the 12s I have I had in 11 last spring so there is
not a huge difference because it is so close because first quarter and the last quarter
are so close together. They are changing, that is just the normal pace of maturation
in high school education... .I think the program instructors would probably see a
difference because of the intensity of what they have to do and they really have to
rely upon somethmg very, very specific to connect to what they are doing in their full
three quarters... .
Changes occur when young people take on situations that challenge them. The students
evolve as they encounter the Variety_ of educational and work experiences designed into their
respective programs.-
Sometimes, younger students in college programs come across certain freedoms and
responsibilities that they are not normally accustomed to. Although they find greater
flexibility in rules and guidelines of college courses and the instructors who teach them, the
higher workload and other demands of the programs place a greater burden of responsibility
on the students. Ms. J. made this point:
One of the challenges for families who are sending their kids here is that as a college
instructor my relationship is solely with the student. So I can talk to the student
about their progress but I can’t phone the parents and say, “Suzy isn’t doing her

homework”. If there are issues that are coming up I can talk to the high school
counsellors and then they can call the parents. And then if Suzy chooses to bring
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her mom in and I ask Suzy’s permission to have the mom there while I talk to her
and she’s ok with it great but I can’t, so, it is different. And most the time it works
out just fine. I think the students like that part of it. We don’t let things slide but
we still, can’t call parents. -
Once the students move onto the UCFV campus they are required to be self-reliant just as
any other student at the college. Students are expected to take responsibi]ity for their own

education and do what is necessary to be successful. Most seem to rise to the challenge and

flourish.

Teacher and College Instructor Working Partnership

The CICis a direct partnership between the Abbotsford School‘Distn'ét and the
University College of the Fraser Valley (UCFV) which, togefher, provide students with
courses and experiences for credit toward a BC Dogwood diploma and college certificates in
numerous trades and technical specialties. BCTF teachers and UCFV instructors work
closely within the program to provide the essentials of a general education along with
effective technical career trainirig. Two educational institutions are required to deliver the
same instruction any of their other students would expect to receive and to the same
standards. This is done primarily on the same campus with shared resoﬁrces. Certain
challenges are expected‘ to arise from this partnership. |

| Two different groups of educators work together toward a common goal of
providing a quality education for their students. Initial trepidation toward merging the two
factions did not appear to materialize into anything of concem. Mr. D. recognized this issue:

I think onginally there was maybe a fear that the college teachers and the. school

district teachers, there would be a definite separation or division between them but

that hasn’t happened here. We work as close with the high school faculty as with our
own college faculty. We don’t see each other as high school teacher/ college teacher.

W are all teachers and we all have a common goal and that is to prepare students
for a good and rewarding career.
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It is the responsibility of the school administration to make the partnership function
effectively. They have to keep the roles of both institutions clear in order to provide the

‘quality of education promised to the students and their parents. Mr. D. recognized the task
of the administration:

We do have good cooperation with the administration here and working with us and
having them offer their expertise and that sort of thing, dealing with various issues.
We also have our own direct administration from the college that we will call upon

- but it seems it is just as easy m—house and it works out well. That’s kind of how we

like to handle 1t
The on-site, day-to-day management is crucial to the success of the entire program. How
| situations are managed sets the tone for the school.
Many challenges are expected to surface as a unique program such as this is created.
Mr. T. reflected upon é recent change of administration that had a significant effect upon the

staff and the program in general:

Well, we’ve gone through some difficult times. I've been here since they basically
started. Mutate and change and grow. A difficult changeover in administration
because of political concerns outside of what we actually do. It caused a lot of stress.
Last year was a transitional year for us as a staff. I am only just beginning to see that
we are coming out of that transition.

Because all of the instructors have been here pretty well since day one. You kind of
know them, the personality, joke with them. You know essentially what they do,
what their focus is and what their expectations are. Now that we have the newer
high school staff coming in and new administration, that’s part of the transitioning I
mentioned earlier. I think it’s taking the administration a bit of time to figure out
how integral they are to the function of this place because they are used to running a
high school schedule, high school perspectives. They are just going right through,
doing their thing. ‘They are very efficient as administrators but it’s like, “Whoa, wait
a minute; this is not a regular high school.”- You get these people with sort of
different expectations, work under a different umbrella of regulations so you have
got that into account. So last year they were almost excluded from any kind of
meetings and so forth and we had to make a few waves. Voices are important here.

No, it wasn’t polarized. We as a matter of fact came together very closely but it’s just
the tension. Not knowing what the future was supposed to be, all of a sudden they
pull the rug out from under what this place is all about... The success of this and
(inaudible) achieving for the district and then the threat was they were going to
destroy the place by changing the configuration of the (inaudible) but luckily it didn’t
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work because the parents banded together. So, 1t had a stronger support system than
the district recognized.

I think it is [stronger now]. Again it’s waiting for these new people, whether they

click in or not because they don’t have the same perspective and they have their

experience teaching but they don’t have the perspective we have in terms of teachmg

in this place or what the time lines are, etc. That’s what remains to be seen..
Difficulties that have arisen in the .past appear to have been acknowledged, discussed and

 appropriate solutions have eventually been implemented. The consequences of the situation

are reflected by the resilience of the staff and how they continue to work toward the goéls of
the school and their students.

The teachers and instructors find opportunities for collaboration i their teaching.
Relevance was a common theme that emerged from the teacher and instructor responses.
Mr. B. revealed how input from the instructors had helped him develop the curriculum for
the grade ten courses:

When I go to the college people and say, “Do you want to come in and visit with

them, and talk about the program for fifteen minutes”, or, you know, I need to sit

down and buy you a coffee and say “What should I work these kids through with
activities and things so that they’re better prepared for your program?”

I guess it is again based a lot on my experience and then hopefully I have the college

people that will, well already a couple of departments have given me resources that I

can start to work with now and prepare my materials so that I will have something

for the students in the new year ready to go. But it’s exciting for me because I'm

going to learn a lot too. What are the beginnings of the college level courses?

‘Co-operating with each other can only benefit the students and support their transition into

their chosen programs the following year.

Need for Adequate and Modem Facilities

The quality of the facilities within the school was referred to on numerous occasions

by the instructors. The amenities, equipment and resources available were not to the same
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standard as would be found on the UCFV campus. This was considered to be one of the

drawbacks to working at the CTC. Mr. D. explained: |
If there is any down side or challenges, it might be, the school is an older school and
possibly the facility needs to be upgraded and sort of brought up to standard with
the new schools that are being built. And that’s happening slowly but surely. There
is the challenge with funding for capital equipment. That’s always a struggle. In
order to keep the program current, and do a good job and attract students I think it
is important to have the look of a successful institution and that comes through
facilities, equipment, teachmg aids and that sort of thing. We try and we do our best,

- persevere and each year it gets better and better. I guess it’s like anything else; there

are challenges on a daily basis, nothing that we can’t overcome or deal with.

The condition of the school and quality of the equipment was a concem for the image of the

program but progress had been made for improving upon what had been previously put in

place.

Results from the Teacher and Instructor Questionnaires

Many of the questions prompted responses that coincided with the results of the
teacher and instructor interviews. Agreement between the two groups was evident on many
points while some notable distinctions emerged. The remaining questions provided other
interesting responses worthy of discussion.

Instructors found teaching at the CTC more difficult than at their previous college
teaching positions. Student motivation and inadequate facilities were noted as specific
difficulties. The teachers found teaching at the CTC similar to what they had found Working
- at other conventional high schools citing that the students have similar needs and present
expected challenges. The type and age of students would primarily be high school students
with less life aﬁd educational expen’enée than typical college students.

The respondents all recognized that the lack of extracurricular activities might detract
from the education of the students. The teachers went on to indicate that academics, sports,

arts, university preparation and a general variety of experiences all placed limits on the
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education. These are all aspects that constitute a general éducatiori availabk to .most
students at conventional high schools. Facilities were once again specified by the instructors
as a detraéting factor to the education of their students.

Combined agreement and deviation arose when asked about the quality of education
provided by the CT C‘ Empowefihg and advantaged were unanimously stated descriptors by
the group but the instructors both included a diverse and well-rounded education while the
teachers regarded it as technical and adequate. The discrepancy between the latter ‘resp(.)nses
suggested an interesting point; from a college standpoint the students get a wide range of
experiences but a rather narrow one froma high school perspective. |

Curriculum and lessons were made more relevant to the students. Evidently, there
was attention placed on the practical and work experience facets. The teachers tended to be
more adaptive with their lessons. There were indications that the types of students and the
educational goals they hand in mind prompted the teachers to adapt to their needs. The
instructors found they could be more focused in their instruction as they had greater student
contact time than they typically did in regular college courses.

Structural aspects of the program regularly surfaced as being sigriificant to the

function of the program. Transitioning from high school was noted as the greatest benefit

to the education of the students along with focus and choice. Specific learning toward -

chosen career goals was central to this type of program and appeared to be beneficial to
these students. |

There was a recurring suggestion for adapting the successes of the CTC program tov
conventional schools. Three of the respondents suggested some type of specific technical

training provided to students through existing technical courses along with some type of |

college collaboration. This would appear to be similar to other CTC programs already




established in schools or very much like the ACEIT initiative recently presented by the

Industry Training Authority.

Results from the Student Questionnaires

Twenty four students completed the questionnaire for this study. The students
embodied a broad range of ages and programs of study with the number of males and
females being reflective of the student body. The student questionnaire respondents are
displayed in Figure 7. Although the number of participants was less than 10% of the entire
school enrolment and does not provide conclusive or generalizable evidence regarding the
entire student body, the resulting sample was quite representative. A number of interesting

and insightful themes emerged from the responses.

Questionnaire Respondents According to Gender, Grade and Program

Not Sure

Computer [§

Automotive

Welding

Program

H&H

Drafting

Carpentry

Electrical

Figure 7. Questionnaire Respondents According to Gender, Grade and Program.
(CTC Student Questionnaires, 2004)
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The students held a variety of educational goals they wanted to achieve while at the
CTC and after leaving their respective programs. Some intended to complete a trade
certification while others planned to continue toward college diplomas, degrees and
university degrees. Whichever plans that were set did not end at this first step but rather
were a “stepping stone” toward further education and career goals. Many of the students
intended to continue their studies in other post-secondary institutions.

Career goals appeared to be the central influence upon the choice to enrol in the
CTC. The students had decided upon a career path and this program could provide what

they wanted to achieve. A number of the students gained access to their specific college

program through this school and benefited by avoiding wait lists elsewhere, cost savings due

to the public school funding and expedience of entering the program while still in school

and not waiting until after graduation. Parents were the only significant external influence
upon the decision to attend the program as friend, counsellor and teacher influences were
not indicated by many respondents. Figure 8 portrays the influences students identified as

affecting their choice of the school.

What infl d you to ch to enrol in this CTC?

Other (location, faster, cost, wait
list, presentation)

College Education f{

Career Choice [{

Change of School

Response

Counsellor

Friend

Parent i

Teacher

Number

Figure 8. What influenced you to choose to enrol in this CTC?
(CTC Student Questionnaires, 2004)
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The large majority of respondents noted that the program had changed their attitude
toward high school in a combination of ways. Several claimed they were more focused while
many found it more relevant and they worked harder. About half found the program more
challenging than their previous schooling with many respondents stating time management
as the primary aspect and harder classes, challenging activities and more homework as also
contributing to the difficulties. Despite the difficulties, most of their grades improved or
improved a great deal since attending the program. A few experienced no noticeable change
in grades while just two students found their grades had become worse. The targeted
learning of the college courses would demand greater focus and improve engagement of the
students. Positive improvements would produce better students and challenge them to
realize greater goals.

Several respondents indicated some aspects they missed out on that they could get at
a conventional high school. A significant portion missed Supplementary and elective
courses that are typically part of a general education. Fine arts courses were not available at
the CTC and were noted by some but these were not identified as terribly important or “no
big deal”. Some of the other electives may not have been part of the programs these
students were enrolled in. University preparation was another concern of students which
can be understood as the primary focus of the programs is technical and college centered. A
number of the male students noted there was a lack of “girls” in the school. This is an
important aspect of adolescent social development that was clearly lacking in this school
with a majority of male students. Very few extra curricular activities are offered at the
school so students are expected to pursue these on their own time. Figure 9 displays the

range of responses the students selected as what they found they were missing by attending

the CIC.



Is there anything you miss at this CTC that you would get in another high school?

Other (Girls, Activities)

Nothing

University Preparation

Response

Extra-Curricular

Programs

Courses (Physics, Electrical, Art,
Foods, Band, Choir, Woodwork)

Number

Figure 9. Ts there anything you miss at this CTC that you would get in another high school?
(CTC Student Questionnaires, 2004)

The majority of respondents stated that the program had changed their outlook
toward life after high school and many of them cited more than one aspect. Employment,

career opportunities and job satisfaction were the most significant factors along with

improved income and post-secondary education. The array of responses is shown in figure

10. Career goals and employment are central to the changed points of view. The CTC

program would appear to be an important transitional means or stepping-stone to the goals

held by the students.
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Has this program changed your outlook toward life after high school?

Other
$ Job Satisfaction (Scared)
s
a
H
(3 Employability

Improved Income

Career Opportunities

Post-Secondary Education

Number

Figure 10. Has this program changed your outlook toward life after high school?
(CTC Student Questionnaires, 2004)

The levels of education of parents reported by the respondents did not reveal any
clear trends. Variations between parents of female and male students were not noticeably
unbalanced. The results indicate that the respondents of the questionnaires came from
parents who have experienced a wide range of educational endeavours. The results are
displayed in Figure 11.

Level of Education for Parents

Other (Don't Know)
University Degree f
Tech Institute Diploma

Trade Certificate

Education

College Diploma f&

Some College

High School Diploma

Some HighSchool [

Figure 11. Level of Education of Parents.
(CTC Student Questionnaires, 2004)
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Two of the questions allowed students to comment on hox;v they perceived the
program would benefit them in the near future and long term. A number of different
responses were offered, including many indicating employment and monetafy reasons;

“Because you can use it to get a job”; “It will put me straight into the work world”; “I think

it will benefit because as soon as I graduate I will be likely to have a job”; “Might set me up

for summer/ continuing employment”; “I think it will give me a lot of employability skills
for the future”; “Saving me time and money. Getting me a better job”; and “Help me make
more money.” Not only did they foresee employment benefits but satisfaction in their

careers as well; “I think I will get established with a well supportive income in the electrical

trade, along with being satisfied with the job”; “Will have provided me with a start to a

~ successful career long term”; and “Will help me to get a job that I like so I can have fun

working.” Several comments referred to preparation for other post-secondary education and
career goals; “Prepaling me to the outside world; jobs and university”; “Get right into
university with my first year. Encouraged me. I know I can do well in university”; “Job out
of high school to save money for college/ university”; “Stepping stone for career in real -

estate”; and “I think the program will in some way help me reach my goal.” The students

clearly recognized a number of advantages of the program to support their various career

‘goals. Many just wanted to get a steady job after graduation that paid well and that they

would enjoy doing as a long term career. Others intended to utilize the education and
training as a springboard to future career goals by attaining paid employment to finance
further education, gain access to post-secondary institutions or gaining valuable experience |
which would enhance their ultimate career goals.

The students were also asked to comment on their parents" opinions of the program;

What do your parents say about the CTC program? Again, a variety of rather supportive
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responses were provided; “They say that it is a very good opportunity. They really like the

» &«
.

program that I have chosen”; “It is a good school, good education and good preparation for

college and outside world (future)”; “They think CTC s a good and useful school”; “They

~ think that it is better than a regular high school”; “Fast paced and condensed format makes

for a quicker way for gaining a trade. It’s good!”; and “They enco.urage me in it and wish
they had the opportunity like thlS when they were in school.” Parents were clearly
supportive of the program and recognized the educational and career benefits reaiized by
their children. |

I concluded the questionnaire with an invitation to the students to add anything
further to their responses; Are there any other comments you can add in regards to being a
student in this CTC? One studenf offered some disapproving point%; “The high school ban
is bad. Not enough students. School needs renovations. PE needS to be gone.” Another
offered a suggestion that the “classés could be compact[ed] to 3 days a week instead of 5
with the amount of materiél learned each day.” For the most pah:, the comments were quite
encouraging; “I really enjoy it and the teachers are really great, they are all really nice. I am
very glaci to come here”; “Excellent idea/ programs”; “Needs to get bigger”; “The teachers

»_ «
.

treat you better”; “Excellent school with exc.eptional staff”; “It is hard but rewarding”; and
“This school is a great opportunity for everyone.” The impressions and experiences of the
students were noticeably optimistic and favourable at the CTC.

The extensive obsérVations, comments and responses recorded from the participants
presented important insight into the experiences and function of th.e' CTC. Agreat deal of
éppreciation can be gained from the research data. Further study opportunities can be

continued from what has been established here. The subsequent final chapter offers a

summary, conclusions and recommendations that have resulted from this research study.
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CHAPTERV
Summary; Conclusions and Recommendations
Academic preparation and career programs provided through BC schools support
the transition from higH school to post-.secondary education, training and work. While a
large portion of students pursue a university educétion, many more enrol in various other
post-secondary institutions, training pfogr‘ams or engage in numerous typeé of work. Several
career preparation programs have been developed by the BCMOE and delivered by schools

in order to assist students in continuing life after high school. Thousands of students take -

advantage of work experience and career preparation opportunities while a much smaller

number engage in specialized technical career avenues such as SSAs or attend CTC™

~ programs. My interest in non-university career paths and technical career education has

prompted me to inquire about CTCs. Not a lot was known about CTC programs and the
character of the education they actually provided. The purpose of my research was to

investigate this CTC to leam about the educational significance and human aspect of the

_program that could not be appreciated from without.

Summary

My research problem onginated from questions I had around the idea of posf— ‘

secondary education and career paths for young people who did not intend to putsué a

university education but wanted to find a fulfilling career doing something f,hey enjoyed.
Much of the focus in secondary schools is whether a student will attend university or college
and the academic preparation required to take that route. Those ;hat do not choose the
university route have other options but they seemed to be more limited and less clear as to
how one would pursﬁe them. A large portion of students do not know what they want to do

after leaving high school and are left to sort out interim employmentv until they make up their
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mind or stumble across something that interests them. These concerns are what prompted
'me to dig deeper into the options and choices available to students while in school and the

‘established support prévided for the alternatives to' a conventional university education.

- Essentially, I wanted to discover the less conventional post-secondary education
opportunities designed to support a laige proportion of BC studehts. |

Through my research,‘I established an understanding of the rolé and function of the

CIC 1n Abbotsford. The first research question was: “What role do CTGs play in secondary
and post secondary education choices and transitions of BC high school students?” The
questionnaires, interviews and various ‘conversations with the different members of the
school combined to create the illustrative description. Students rgceived the core academic
education that is necessary to build further learing upon while déveioping valuable techhical

skills required to be successful in their chosen careers énd acquiringvthe appropriate
experiences of applied knowledge and practical understanding. Real work experiences not
only develop the technical skllls and knéwledge learned in the classroom but also provide the
students with marketable on-the-job training and experience that prospective employers look
for in new workers: The é_ducation provided by the CTC is relevant and valid career
preparation for stud_e.nts pursuing reél careers.

The data I .collected was very useful for providing insight to my second research
.question: “What are the impressions and the nature of experiences the students and teachers
have in the Abbotsford CT > ,Talkirig with a number of students, teachers, administrators

and support staff was invaluable for learning about the lived experiences in the CTCand
speéifically within the various programs. This type of feedback cannot be leamed from any
brochure, presentation or website. It was important to put a human face on the CICin |

order to ascertain its genuiné value. Each paitiéipant from the CTC brought their past
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educational and professional experiences with them and these inteﬁningled With others
around them in this unique setting. Thankfully, the parti’cip'antswere eager and willing to
share their personal impressions and experiencés with me. |

The students reéogrﬁzed the adVanmge and oppoﬁurﬁty for beginning a career
through the CTC. They gain employability skills, .technical skills and real work experience
with a clear focus on a rewarding careef., What they might miss out on in a conventional
high school is far outweighed by the benefits they receive. Personal, social and skilled |
qualities develop through their involvement within the school and out 1n the work
environments. They can actually see how what ;hey learn in school can be appiied in real
situations and they can mtionally’ and independently answer the question: “Why do I need to

know this?” School, teachers and learning starts to make some sense.
| g ;

Conclusions

‘ Thé technical careers the students chodse to engage in are a Worthy pursuit.
Although these careers do not involve a prestigious university degree or are ﬁecessaﬁly held
~ in high esteem within society, they do hold important value within our societal structure énd
are essential to maintaining our standard of living. It is arguable that any career holds o
equitable value to another as each is necessary to our social, economic and cultural béing.
Unfortunately, the public image that any particular job, career or profession might have |

tends to be reinforced with students by educators and parents alike.

Any stigma attached to these inherently less desirable jobs is reinforced by well-
meaning educators and parents who insist students are “toast” and are destined for
unfulfilling “dead-end” jobs if they fail to go to college or university, as well as by
academics who deride the work carried out by the very people they profess to
honour. Stigmatization will be diminished only when educators and parents
acknowledge that all approved work is socially necessary and that fulfilment and
dignity stem more from the worker than from the job (Holmes, 1998, p. 278).




Technical and trades careers are worthy careers and students should be shown and to know

this to be true. Programs like CTCs demonstrate the commitment to students that society

rrecognizes the value of the careers they choose and that publicly funded education is

intcnded to support all students no matter what career path they take.

Students and parents fhaintain that they receive good value for their éducation
dollars from the CTC. They guade a conscious choice to leave their local high school and
give ﬁp what is provided by a conventional general education in order to take advéntage of
what is offered at this particular school. The arts, liberal axfs, academics and sports are
important to many students and pareﬁts and are readily ascribed to in conventional schools
but, realistically, many do not truly engage in much of what schools have to offer - as much
disengagement can be ifound in a typical high school. Students who have chosen to Study at
the CTC put their energy and motivation into an educétion and a career they believe to be
beneficial.

The future of vocafional education lies in the promise of school and college
partnerships that, together, provide balanced programs which incorporate a sound academic
core bf knowledge and leéming that various technical skills and reievant work experience can
be effectively built u_?on. |

There is a stronger chance for the revival of vocational training (for example in -

vocational centers, either in free-standing institutions or attached to colleges or

schools) and the development of school-to-work programs, partly because both
approaches are compatible with the individualization and dlvermty that characterize

plurahst societies (Holmes, 1998, p. 279).

Such environments make it possible to bring academic and vocational knowledge together in

a meaningful and practical way. Both occupational and basic skills are important; basic skills

enable the leérnirig of job specific skills and occupational skills. The core knowledge bestows
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the capacity to acquire ever-changing job-specific skills. “Workers have always had to adjust
to new occupational skills” (Bishop, quoted in Lews, 1991, p. 104). Within this framework,
it is possible to foster learmning in several spheres converging on a central goél or focus.

Notwithstanding the value of a hew vocaﬁonalisnd that has been proposed and
discussed, one should not base too much emphasis on predicted employment scenarios.

Even Grubb (1996) cautioned that certain aspects of the new vocationalism based on

futunst predictions of labor force participation rates are uncertain at this time.

Advocates of school reform may be influenced by heightened business imperatives,

he feared, rather than time-tested and sound educational practices (Lakes, 1997, p.

25). |
False promises for employability may result as r¢al work opportunities are declining,
especially for mino‘rity and disadvantaged students (Lakes, 1997). The danger of market
driven educational policy and programs are abundant and unmistakable. Undeniably,
economic factors influence educational systems as .the various levels of public schooling are
not only intended to foster citizenship, humanism, feminism, liberalism, multiculturalism,
secularism, socialism and uﬁiorﬁsm but also provide new'wofkers to join the workforce in a
global, market economy. Itisa constant challenge for educators to keep these
charactenistically opposing forces in check.

Lakes (1997) offers critical arguments toward the new vocationalism from Marxist,
Fréirean and Dew'eyan perspectives. The Marxists contend capitalist production has been
mirrored in schools by reproducing machinery and tool operation within a workplace
environment, legitimizing the imperatives of industry and perpetuating the oppression of
labour. Many students are prepared for working class jobs and enter the workforce to fill
low-waged jobs under poor conditions. The Freireans, on the dther hand, welcome the

integration of academic and vocational studies as a way of empowering the workers in the

struggle to end labour injustice. Vocational classrooms can be a place where students can
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engage in dialogue and critically examine the world of work, the distribution of power and
class-based identities. Deweyans look to the ideal of ¢1evating the role of work in the eyes of
students and recognizel the value of learning by doing. They aspire to democratic,

~ progressive and experiential learning opportunities with a holistic approach fo both academic
and vocational knowledge. “The Deweyans and Freireans want a.cn’tical vocational -
education, one that gives studgnts a hopeful message for pragmatic, progressive
reconstructions through personal and sociocultural transformations” (Lakes, 1997, p. 23).

The future of vocational education can be described as uncertain at best as many
forces oppose its progress. Conservative interests that aim to retain parental control over
children and limit the prominence of social ideologies within society. “The new
vocationalism might offer endless possibilities for learning and liviné democratically, but |
only if we are serious about social justice, educational improvement, and the production of
good work and smart workers” (Lakes, 1997, p. 30). These greater philosophical arguments
surround vocational education continue to influence the prograrhs that are offeredin
schools and the students who enrol in them.

Possibly the most realistic approach to reforming vocatioﬁal education on a larger
scale may be by enriching vocation;cli prografn offérings through curriculum integration.
“These exponents are dedicated to moving students away from narrower conceptions of job
fraining toward broader choices and flexible options related to sound career planning for
successful occupational fﬁwres (Lakes, 1997, p. 27). Bringing the two camps together with
a common goal might provide fora stronger foundation for attammg a truly progressive and
democratic education. This is relatively easily argued in principle but much more’

problematic in practice as has been illustrated by the literature and aspects of this research
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study. The challenges of establishing a legitimate and relevant new vocationalisfn promise to
be an ongoing issue as do the challenges of public education in general.

Another aspect to consider is that the strﬁggle to gain legitimacy has coincided with
the increase of vocational credentials. More and more programs are attaching a credential to
them in an attempt to .add a marketable value. Tt 1s questionable that the expansion of
.credentialing will result in higher quality high school programs and is little more than
printing pieces of paper for the sake of posturing (Taylor, 2003). “Certainly the liberal
programme of promoting equality through expansion of educational opportunity, has merely
led to an inflationary market for educational credentials, which rearranges the positions of
some individuals but leaves the underlying structure of ineqﬁality the same” (Collins, 1992, p-
87). |

This research study confirmed much of the supporting fheory behind the new
yocationalism but, at the same time, has revealed many of the challenges.ar_ld 1imitatipns that
encumber its success. Curﬁcﬁlum integration continues to pfov’e to be a significant
complexityas comiaeting agendas make

1t difficult to effectively merge academic knowledge and vocational knowledge. ‘.
Institutional structures present their own challenges as the flexibility required for edﬁcational
reform is habitually cumbersome. Despite great efforts from administrators, teachers,
instructors and students alike, tradeoffs %lnd shortcomings are inevitable when something

innovative is to be gained.

Recommendations

The data collection techniques utilized in the research study were effective in
gatheﬁng useful information, allowed for emergent themes to coalesce and established a

three-dimensional understanding of the case from the various perspeictives. The flexibility of
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using a variety of rner;hods was instrumental in gaining the access and results that were
achieved. The findings that were a consequence of applying these techniques created an
informative illustration of the CTC, its function and its educational significance.

Undeniably, individual or group interviews with a selection of students would have
added richness to the data as well as revealed another layer to the irnpressioﬁs and
experiences of the students. 'Il'he‘ students possess a great deal of insight that is invaluable to
understandiﬁg the importance of the CTC and the educational and career oiapoxtuhities Tt
offers. Tapping into this resource would be a wise next step. |

There are a few tributaries for further study that would be worthy of exploration.
One possibility is a long-term ethnographic study that involves a group of teachers,
instructors and studenf_s from grades 10, 11 and 12 overa full schooi year. A longerand |
more in-depth study would provide greater detail and offer é broadér scope of the CTC.
Their high school and college courses, work expen'enée, employment, social experiences and
extra-curricular activities céuld be closely followed. Progress and development during the
course could be monitored and tracked as the students move through the various stages of
their ‘pro.grams. The impréssions and experiences of the students §v01ﬂd continuously evolve
over time and the chénges could be _ciocumented. What is learned from the participants
could be very useful in developing and/ or modifying programs, curriculum and school
‘structure.

Another course of study might involve a longitudinal study that would follow the
student body after graduation as they enter various educational andrc.areer paths (similar to
Lesﬁe Andre’s Paths on Life’s Way study). .The intentions and goals of the CTC could be
assessed as to their relative success and consequence. Employment placement, post-

secondary education continuity, career paths and related experiences would be valid evidence
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as to effectiveness of the CTCand its programs. A long-term analysis of a progmm can
provide valuable data for educators and policy makers.

A third direction could take the form of a comparative study involvihg all of the |
CTC programs in the province along with the new ACEIT initiative that has just recently
been introduced. Each of the programs would héve been created in different regions of the
province and would, understandably, havé varied goals and foci. The function of each might
have comparable aspects yet notable differences may provide further insight into the role of
CTGCs. Learning from each other and sharing knowledge between programs could be

facilitated with a study of this type.

Some Final Words

Not only do students deserve a choice in how they will engage in their education and
pursue career goals but educators have a respbnsibility to provide educational choices that
endorse qu;ality, democratic education. “We need to examine that choice: do'we want our
schools to create a passive, risk-free citizenry, or a politicized citizenry capablé of fighting for
various forms of public life and informed by a concem for equality and social justice?” |
(McLaren, 1989, p. 158). Duplicating the traditional does not necessarily guarantee the
succc;,ssesb of the past to be replicated in the future. Progress merely builds upon the
knowledge of the past and the present while continually evolving into the future. This |
conjures up the question asked by Dewey: Education as a function of sociefy or society as a
function of education?

For the small number of students who actuall.y enrol in a CT C pfogrém, the
education théy receive is not only sound from a general educati'on'standpoint but it offers -
students the knowledge, training and experience that they want out of their high school

years. The CTC programs are not for every student but for the ones its serves, it serves
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them well. Some students just want to finish high school, get a job — hopefullya good
paying and fulfilling job - and become independent and contributing members of society.
“This job may lead into a life-long career or merely be a means to some other post-secondary
education or careér goal but, essentially, it is a valuable component to a young person’s

career. It would be best to define career as a lifetime of' experiences that would include, and
not be limited to,.educational,k employment, familial and personal experiences. The small
group of students who enrol in a CTC have chosen to make this just another steplalong their
career path. :

| I reflect back upon the last quéstion I asked each of the teachers and instructors I
interviewed: Would you send your child to the CTC? Each one said they would and justified
or qualified it in their own way. They recognized the benefits and dfawbacks of the CTC
but also understood what it can offer a student with particular career goals. Would I send
my own child to a CTC? If she or he was interested in a technical career, desired the

education and training that was offered and made the choice to pursue their goals, absolutely

T'would.
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APPENDIX

Questions for Career Technical Centre (CTC) Students

Circle the best answer for each question. You may circle more than one for some questions.
Add details where it may make your answers more clear.

Grade 11 12 Male  Female ngmm of study
" Your Schooling
1. Which school did you attend before coming to this CTC?

2. How would you describe your schoolmg during grades 8, 9& 10>
Excellent - learned a lot, enjoyed it

Good - learned some useful things, enjoyed it somewhat

OK - leamned a little bit, made it through

Poor - learned very little useful things, hardly made it through
Boring - not engaged in learning, did not like 1t at all

Bad - hated it -

R S R

3.. What elective courses did you take inv grades 8,9 & 10?
vGrade 8 |
Grade 9
Grade 10

4. What courses will you take at the CTC? ‘

 Grade 11
Grade 12
5. What post-secondary education do you intend to continue with after this CTC?
a. Trade Centification d. College Degree
b. College Certificate e. University Degree
c. College Diploma f.  Other

6. Do you think you will continue your education beyond that point? ~ Yes No
If yes, in what way?
a. Trade Certfication d. Tech. Institute Diploma
b. College Centificate e. University Degree
c. College Diploma f. Other

114




The CTC Program

7.

10.

11.

12.

13.

14.

15.

What influenced you to choose to enrol in this CT C?

a. Teacher e. Change of school
b. Parent " f. Career choice
c. Friend g. College education
d. Counsellor h. Other
Has this prograrn changed your attltude toward hlgh school? Yes  No How?
a. Work harder - c. Better grades
b. More focused . . d. More relevant

Have you found this p}ogmm more challenging than your previous schooling? Yes
No In what ways?

a. Harder classes - d. More homework
b. Difficult concepts e. 'Time management
c. Challenging activities f. Other

Have your grades changed since attending this program?
a. Improved agreatdeal c. Stayed the same
b. Improved d. Gotten worse

Is there anythmg you miss at this CTC that you would get in another high school?

a. Courses = d. university preparation
b. Programs = e. Nothing
c. extra-curricular = f. Other

Are the teachers and instructors different than your last school? Yes  No
In what ways? .

a. More challengmg d. More practical
b. More relaxed : e. Higher expectations:
c. More knowledgeable f. Other

Has this program changed your outlook toward life after high school? Yes =~ No
In what ways?

a. Post-secondary education d. Employability
b. Career opportunities e. Job satisfaction
c. Improved income f. Other

How do you think thxs program will benefit you in the near future (summer or
1rnmed1ately following graduation)? Explain.

How do you think this program will benefit you in the long term (2, 5, 10, 20 years)?
Explain. :
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Employment

16. Were ybu employed before coming to this CTC? - Yes No If yes, what type
of job? | _

17. Have you found employment since being a student here? Yes No If yes,
what type of job?

18. Is your employment in your chosen career area? Yes No

19. What is your intended career path or goal?
20. When did you know you wanted to do this career?

Your Parents

21. What level of education have your parents completed?

Father Mother
a. Some High School a. Some High School
b. High School Diploma b. High School Diploma
c. Some College c. Some College
d. College Diploma - d. College Diploma
e. Trade Certification e. Trade Certification
f. Tech. Institute Diploma f. Tech. Institute Diploma
g. Unwersity Degree g. University Degree
h. Other h. Other
22. What are your parents’ professions?
a. Father
‘b. Mother

23. What do your parents say about the CTC program?-

Are there any other comments you can add in regards to being a student in this CTC?
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Questions for Career Technical Centre (CTC) Teachers and Instructors

‘Circle the best answer for each question. You may circle more than one for some questions.
Add details where it may make your answers more clear.

- Program | Course(s)
Your Teaching Experience L

1.. Which schools or institutions have you taught at before coming to the CTC?
2. How many years have you been teaching?

3. What certification, diplomas and degrees do you hold?
a. Trade Certificate
b. Diploma
c. Degree
d. Teaching Ceruficate

Teaching at the CTC
4. How do you find teaching at the CTC compared to your previous teaching experiences?
a. Difficult b. Similar c. Easier
In what ways? '

5. What aspects of teaching do you experience at the CTC that you can not get in a
~ conventional school or college program? ,

6. What aspects of teaching do you feel you miss out on at the CTC that you might get ata
conventional school or college program?

7. What are the specific challenges you find teaching at the CTC?

8. How would you describe the students you teach at the CTC?




Student School/ Work Transitions

9. Inwhat ways do you see the CTi C program successful for students?

a. Motivation . e. Career goals -
b. Engagement . f. Employment
c. Self esteem ’ . g. Access to post-secondary
d: Work experlence - h. Other
Explain: _ .

10. What aspects of the CIC might limit or detract from the education of students?

a. Extra-curricular activities c. Variety of expertences
b. University preparation d. Other
Explain:

11. How could the successes of this pfogram be adapted to conventional schools?

* Quality of Educatlon
12. What quality of education do you feel students get from the CT e
a. Adequate e. Diverse
b. Technical | ' f.  Advantaged
c. Limited ' g. Empowernng
d. Well-rounded h. Other
Explain:

13. Do you find the curriculum and lessons are made more relevant to the students?
Yess No  In what ways? '

14, How does the structure of the program benefit the education of the students?

a.  Independence d. Transitioning from school
b.  Empowering , e. Focus
c. ~Choice - f. Other

Explain: "

Are there any other comments you can add in regards to being a teacher/instructor at this
- CIC&




Interview Guide: Teacher/Instructor Interview

1.

9.

Which program do you teach in?

a. What courses?

b. What other responsibilities?
Where and what have you taught before? Other work éxperience?
How have the new students b¢en adapting to the new school?

a. Motivation, effort, interest, attitude?

b. Grade 12s?
How do you find working with the students in this CTC?

a. Student perspectives toward school? Programs?

b. Challenges you are met with? Demands?*
Ho& do you approach your teaching here?

a. Lesson preparation, managing students, projects; homework?

| b. Relevance, depth of instruction, skills?

What can you offer students here that you could not ata conventional school or
college?
Specific benefits for students and teachers?
How does the CTC support student transitions to post-secondary education, training
and work? |

‘What has it been like working with the other teachers/ instructors?

10. Would you have your own children attend this CTC?

11. What else can you add to describe your experiences teaching in this CTC?




CTC Interview with Mr. D - 13/10/04

D My name is Mr. D and I teach the electrical program here at CTC. Basically, my
responsibilities are anything to do with teaching the program, trying to arrange work
experience, possible for the students. I also try and get job placements for them at the end
of the term which has in the past been extremely successful. Our placement ratings are
pretty well 100%. There might be one or two guys that don’t get placed immediately, but I
would say within a couple of months everybody is usually working. More often than not, the
guys are hired prior to taking the course. T look after managing the function of the program.
Keeping updated materials, texts, equipment in the shop, deal with in class student 1ssues. If
there’s some difficulties I try to help them out or find some leaming assistance for them if
that is what the underlying problem is. I do, aside from teaching in the course, a little bit of

everything.

G Do you teach any other courses at the college?

D I have in the past, courses more specifically designed for industry, course I have -
developed. More of a community... They are run out of the commuriity education;
continuing education I guess is what they call it now. So, it would be courses directed at
upgrading electrical journey people. Stuff like motor controls, mdustnal electronics,
programmable logic controls, that sort of thing.

G So, kind of a continued training program?

D Yeah.

G For practicing electricians.

D Yeah.

G What other work experience did you have before you became an instructor?

D Well, I guess my dad was an electrician, my brother is an electrician and I sort of went

‘through high school with the intent of being an electrician. So, I chose the electrical shops

over anything else in high school. When I graduated I went right into my apprenticeship,
and served my time, worked in all sorts of jobs. You know from residential frame
construction right up to robotics and automated control and that sort of thing. I think
shortly after I come out of my time, I started to do contract work where I would just sort of
contract myself out to contractors who needed manpower when, needed for a full-time kind
of thing. And then from there I went into my own business, ran my own business in the

. electrical industry for a number of years. I did all sorts of jobs. Mostly I focused industrial

and heavy industry, instrumentation and again control and automation kind of stuff. From
that I actually branched off into general contracting and real estate development. Buy up
pieces of land and sort of join them all together and get a plan together for land usage, build
the building, become the landlord. From there I went into more residential type of
construction, more of build houses. I did that for a number of years, up until about 1990. 1
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always had a desire to teach. Early, when I came out of my time I was a union electrician.
We used to have to attend these supplementary apprenticeship training classes which were
held Saturday momings, every other Saturday at centennial college in Scarborough, Ontario.
The idea was that we would get extra skills and training that non-union apprentices wouldn’t
get. So I came out of my time, I thought I wouldn’t mind teaching these Saturday morning
classes. I taught the classes for one season which was from September to April. And, I just
- didn’t think I had enough experience. It felt I'could do a better job if I went and spent a bit
more time in the trade. I went back and continued to work in the trade. I guess when I sort
of tapered off on building the houses I went back to college and studied Electrical
Engineering Technology. After that I started I started to pursue, more actively pursue a
career in education and teaching. That was the reason for going back to college, is that I felt
that I could sort of prepare myself with refreshing my theory knowledge and that sort of
thing. As it turned out I actually began teaching for the college I returned to which was Sir
Sanford Fleming College in Peterborough, Ontario. So I started doing small contracts,
teaching for them. More so related to re-skilling individuals that were trying to get back into
the workforce. So it was mixed classes with men and women. We would give them each a
taste of trades and that sort of thing. From there I answered an add for UCC in Kamloops.

I got hired on there as a part-time instructor and I did a number of things. I taught in the
apprenticeship program, electrical apprenticeship. I taught in the technician programs. I did
some contract work for them. I taught some code to a number of engineering clients who
would do electrical drafting but really didn’t have a good grasp of the code. It did that sort
of stuff. It was always part-time in terms short contracts. When this opportunity came up
here in the Fraser Valley I applied for that and at the time they didn’t have an electrical
program. I applied for that, was successful and I basically developed the CTC electrical
program. So, started that and the first class was March 1996. I think we started out with
four students and the rest is history. We do apprenticeship training now and we are running,
this year, two full classes of entry level electrical students. So it’s worked out good.

G So, now looking at the students you have thlS year, how have they adapted to your system
here?

D I think that it’s a combination of... CTC electrical is setup to accommodate high school
students, to try and catch those who really have no intention of going to university. Coming
to CTC they get prepared for a trades and technology career. I think the students enjoy it.
‘They are like any other grade 11 student. You get the ones that really don’t apply themselves
and that sort of thing. For the most they are pretty focused. They come to CTC and they
come for a reason so I would have to say, generally, they work pretty hard and take their

“work seriously. Over the years we’ve taken in students that have graduated from other
schools but still meet the age requirement. They come in and sort of, the program has
evolved to accommodate students that want to take just the electrical program, so we follow
the school year, we start with an intake in September and then we graduate our students in
June. Pnor t0 that it used to take 2 % years and if we wanted to bring what we call “gradded
students” or “rate payers” we would run a summer school. They would take the first level of
the course and that would prepare them to come back to school in November and they
would go from that program to the end of the following year. There seemed to be more and
more gradded students that there was grade 11s coming in. So the program evolved before
it was, with a definitive start and a definitive finish date to accommodate gradded students
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and fee payers.  Reduce the program from the 2 % years to the ten months of the normal
school year.

G The student you have now, what percentage or break down would there be from grade 11
students, gradded students and mature students?

D Its probably 50/50, but that really, that can change drastically. This year it is 50/50, last
year it was probably 80/20, 80% were grade 11s, 20% were already gradded students or fee
payers, mature students. This year it is about 50/50, 50% grade 11s and then another 50%
would probably be made up of half and half of gradded students and mature students but
that mix continually changes. I really don’t know what sort of causes that. I think lately, in
the last couple of years there has been a demand for electricians and when I quiz the
students what I find is that they usually, not so much the grade 11s, but a certain percent of
the grade 11s but more so the gradded students and the fee payers, they have done some
research and they have usually looked at carpentry, or plumbing and electrical and they have
talked to different, maybe a carpenter, an electrician and a plumber and they have seen the
electrical trade has appealed to them more than carpentry or plumbing. So that’s kind of
what I get in terms of feedback of why they come in the program. And they at, I think, the
job opportunities. The electrical field is pretty broad, so they have a lot of very high degree
of latitude in terms of where they want to go and what they want to do. I'd say most of our
 students go and end up in apprenticeships. We’ve had a couple you have gone on to study
engineering and a couple of guys who have actually gone into their apprenticeship wn:h BC
Hydro’s line. So its pretty varied in terms of how the students...

G In terms of their successes when they are complete?
D Oh, yeah, they're definitely happy.

G When you are actually working with the students, what do you find different with working
with students at the college? Do you find it different or just in general how is it workmg
with the students that come here?

D I haven’t found it problematic. I think in every, whether its in a college school setting or
in a high school setting, you run into the odd student that may have some unresolved,
underlying issues that are causing them to not applying themselves, or may not have a
focused sense of what they want to do. So, I think without that focus it does have an effect
on the student, the student comes in. If they don’t really know why they are in the program,
I think it becomes problematic. They will begin to miss time and then they will begin to do
poorly on written work and course work. Eventually, the inevitable happens, they either
dropout or move on to something else. In terms of my experience with them, I don’t think
I have had a really bad experience. Most of them, as I say, have been focused, they know
what they want, they want to accomplish. They work well with me and I seem to work well
with them. The end result is everybody is happy. They get training, they get jobs and they
get their careers established. When they come back to do their technical training they always
come back and say hi and we chat. The feedback I get from them is that CT'C was a big help
and they are glad they completed the program and they are happy.
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G So they feel successful once they have completed their programs. The majority would be,
obviously, quite focused if they choose a school like this. As in a college student they are
choosing to go to college, they are paying to go there. They are making that choice, so they
are more focused. Can you think of any specific challenges that make it more difficult
teaching in the school here compared to where you have before? Maybe involvement in the
school or the students, or other teachers?

D No, 1 thmk originally there was maybe a fear that the college teachers and the school
district teacher, there would be a definite separation or division between them but that hasn’t
here. We work as close with the high school faculty as with our own college faculty. We
don’t see each other as high school teacher - college teacher. We are all teachers and we all
have a common goal and that is to prepare students for a good and rewarding career. If
there is any down side or challenges, it might be, the school is an older school and possibly
the facility needs to be upgraded and sort of brought up to standard with the new school
that are being built. And that’s happening slowly but surely. There is the challenge with
funding for capital equipment. That’s always a struggle. In order to keep the program
current, and do a good job and attract students I think it is important to have the look of a
successful institution and that comes from, through facilities, equipment, teaching aids and
that sort of thing. We tryand we do our best, persevere and each year it gets better and
better. I guess its like anything else, there’s challenges on a daily basis, nothmg that we can’t
overcome or deal with.

G Do you approach your teaching differently here? You mentioned something about the
structure changing over a different time scale, but in any other ways?

D No. I think you have to be, the students are definitely and there is at times maturity

issues. Like in our class now there are a couple of students who are 15 and that’s pretty

young to be in a college program. I don’t know really what the issue is but maybe its an

issue of attitude or lack of life experience. I find that I have to deal with that sort of exercise

a little bit more discipline with those students. But at the same time we’ve had students who
have been 45 and 50, the opposite is true. In that situation, even the younger students, the
maturity level is brought up with the presence of an older student, or a more mature student.

I think they are minor issues in terms of the age of the student or makeup and that sort of
thing.

G It’s just has a slight change of the atmosphere of the class but not necessarily affecting
your teaching or the program?

D I am pretty consistent I think, at least in my mind I am, with the atmosphere I try and
achieve. I like to keep it light, friendly, open but focused. We can have an enjoyable while
we learn and as long we are leaming and we are enjoying what we are doing, I'm happy, the
students seem happy, I respect them, they respect me. It works out well.

G Great. From what you see from the program that’s offered here, what can this program
offer a student different than a conventional college.

D I think the biggest thin g is they complete their high school requirement at the same time .-
- that they complete the college program. Whereas if they chose to go to college and take a

123




program at college, they would have do their high school and then they would have to apply
to the college, there would probably be a time disadvantage to them of at least a year. They
can graduate here at CTC and graduate, as I say, with their high school diploma and their
college centificate in their area of study. So they've got, basically, one year up on any other
high school student who didn’t attend an institution like this. The other thing is the fact
they are work ready. When these guys graduate from CTC out of the electrical program,
they are immediately productive to their employer, their employer recognizes that. That
offers some, obviously, some advantage in terms of getting hired, it offers, usually a hire
starting rate of pay. The fact that they are immediately productive and they understand more
than the basics of the trade. They understand what’s required of them on the construction
site or in that work environment. So, I think that is a big advantage to students that they
wouldn’t necessarily get from the college.

G Because they have more time available here with the structure of the program.

D They have to work a little harder because they are doing grade 12 and the college -
program, so the work load is a little bit heavier than just being in high school or just being in
college. They have two things they have to complete. It’s sort of woven together that it’s
almost seamless. They don’t realize that they are doing it but they are doing it, so that’s a big
advantage

G And they recognize that’s a trade-off they have to make to achieve these goals.

D That’s gotten less and less. When we first started where we delivered over 2 % years, the
trade off was an extra half year in high school to finish the college program and that’s
evolved from that so that they finish the college program and the high school program at the
same time. I am not sure that’s as much of an issue as it would have been in the past.

G What do you think would be a specific benefit to be an instructor or teacher in this
school? Because it is different, you make a choice to be here.

D Well, I think here as an instructor, we are really free to guide our courses as we see fit so
long we are within the Provincial curriculum in terms of the electrical program. Because the
students who graduate the program get credit for it so we have to cover material throughout
‘the program that permits them to get credit for it. So we are free to do that in any format
that we sort of deem as being what we think as being the best way. We get to participate in
both college professional development and high school professional development
opportunities which, if you were just a college instructor, you wouldn’t have that
opportunity. We get to see they're doing and do it with them which I think is a real benefit
of working in an mstitution like this. Unfortunately, the high school teachers aren’t able to
participate in the college PD so we enjoy our own college perks as well as the high school
perks. I don’t think there is any real sort of down side to working here.

G You do recognize the benefits?

D Yeah, oh yeah.

G Style of your teaching or flexibility in delivering the program.
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D We really, I guess, rely on the center’s administrator to assist us in dealing with any real
potential problems. I think I always try and settle them in class, keep everything “in-house”
so to speak, but if there’s something that sort of spills over to or has potential to affect
others outside the class or what ever. We do have good cooperation with the administration
here and working with us and having them offer their expertise and that sort of thing,

- dealing with various issues. We also have our-own direct administration from the college
that we will call upon but it seems it is just as easy in-house and it works out well. That’s

kind of how we like to handle it.
G It seems like a fairly functioning 'system.
D Yeah, it works well.

G And if you have less problems to begin with... We kind of touched on the students’
access to post-secondary education. What I’'m looking at is how do you think their
transition from high school to post-secondary education, or training, or work is facilitated?

D At CTC, because of the combination high school and college, it happens naturally. They
don’t know its happening but its happening. I don’t know how to describe it any other way -
but to say it’s seamless. There’s really no definition for the student. They are a grade 11
student but they say, they way they sort of label themselves is “I'm a grade11 student in the
electrical program”, or “I'm a grade 11 student in the carpentry program”, or “I'man
automotive grade11 student”. So, that transition is sort of there instantly the day they apply
and the day that they are accepted. They know that it is not a pure high school and its really
not a pure college atmosphere but a bit of both is present here. If they were to continue on
at say BCI'T or a college or institution that offers a specialty program, it would be a lot easier
for them. If they were to come out of high school and sort of go to a college program it’s a
little bit different because as college instructors, and for lack of a better term, we don’t sort
of baby-sit them. This is the work we have to accomplish, these are the due dates and
assignments. You have to do them, if you don’t they’re not going to be chased down as if
they were in high school. Just to sort of clarify that, its not as if we dump the work on them
and walk away. ‘We do sort of chase them down a bit but the end result is well, “You're an
adult, you're in college, if you choose not to do it that’s your choice, you're responsible for
‘those choices”. In terms of being in high school, maybe in certain situations parents would
be brought in an there would be a discussion take place with the high school administration,
the parents and the student and this is what you have to do type thing. I guess in that sense
there could be, potentially be a little bumpier transition for students. Inschools like this, I
would have to say it is pretty seamless. Come in to grade 11 and sort of go into the college
program, go back to grade 12, come back and finish the college program, they go out to
work and they adjust to the Workmg life extremely well. I have never had anybody come .
back and say, “Ooh, I hate this”. Especially for the younger guys, they leave CTCat 18 or at
19 and they step into a job shortly after they graduate or within days of graduating making
12, 13 dollars an hour. That’s pretty exciting for a guy that age. I think the transition is
pretty seamless when it comes to CTC,

G Into college or into work. Would you send your own kids here?
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D Yeah. Unfortunately, my kids are older than... There in university, but I would have no
problem sending my kids here. ' o .

G Great. Was there anything else you could add to our discussion that might be important?
DI just think it would be great if there were other institutions like this. There is around the
province but they're rather spotty. But I think the concept works well and I think it’s
important that those students that aren’t intent on heading to university there has to be a
place for them. They’re sort of in the middle. Even if a student has dropped out of school
and comes back, this is a good place for that student. They can sort of fit back in and there’s
a chance to sort of...

G Second chance?

D Yeah. I just think it’s a great place.

G Well great, I really appreciate your time. Thank you very much. I learned a lot.
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