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ABSTRACT

The purpose was to outline how the role of an "assisting

teacher" in curriculum implementation can be defined. The role

of the "assisting teacher" was defined because it is an imple-

mentation strategy used within the British Columbia context.

Four sources were used to define the role of the assisting

teacher
1.
- 2.
3.
4.
Because
sources

in this study.

Research literature on implementation roles,
Evaluation or needs assessment reports,

Current

and proposed curricula, and

A selected school district context.

the purpose of this study was to demonstrate how these

could be used concretely to define a role, the present

(1968) and the proposed (1983) secondary social studies curricu-

~la in British Columbia, the province-wide social studies

assessment (1977), and School District No. 41 (Burnaby) were

analyzed selectively.

The following questions guided the research:

1.

2.

What is

by selected

What is

the role of the assisting teacher as implied

research literature?

the role of the assisting teacher as implied

by the 1977 British Columbia ‘Social Studies Assessment?

What is
teacher
studies

What is

the role of the teacher and the assisting
as implied by the proposed (1983) social
curriculum for British Columbia?

the role of the assisting teacher as perceived

in the Burnaby School District?

What role description do these four sources help

define?
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Selected research literature, social studies assessment
documents, and social studies curricula were analyzed. To
determine the actual and/or ideal role of the assisting teacher
as perceived in the Burnaby School District, interviews were
conducted with five assisting teachers, as well as their
supervisor aud co-ordinator, and with eight secondary social
studies department heads.

The study concluded with‘generalizations and a process for
defining the role of the assiéfing teacher in curriculum

implementation. This process may have generalizability for.

~

defining the role of the assisting teacher in curriculum areas

other than social studies.
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CHAPTER I

" ‘Problem ‘and Method

Reseérch literature highlights the importance of various
roles in implementation. Some 6f,theSe roles include those of
teachers, students, principals, and district support personnel.
In particular, district support personnel are an essential part
of successful implementation (Daft and Becker: 1978, Rand Study:
1975) ; where school districts have provided this support, thé
implementation process has been facilitated. There is, however,
~little research which describes how the role of such personnel
is to be defined.' (Fullan: 1978)

Within the British Columbia context, wvarious kinds of
district support personnel are involved in facilitating the
implementation of curricula. These personnel include directors
of instruction, superintendents, consultants and assisting
teachers. Since implementation of provincial curricula is

primarily a district task, school (Administrative Handbook for

" 'Elementary and Secondary Schools: 1979: 406) districts may need

to develop a strategy for defining implementation roles for these
.suppoft personnel. Fof example, the social studies curriculum
has been in revision since 1978, and has presented many problems
to those people involved. 1In 1980, reaction,to.the third draft
was provided by district and school staff members, and by .various
interest groﬁps.‘ Most of the reactions given by c¢lassroom

teachers indicate a lack of satisfaction with the scope and



sequence of the content, the interrelationship .among goals, and
the emphasis upon. teaching generalizations, issues and skills.

. This process of curriculum revision and reaction suggests that
there may be some difficulty in implementation. This difficulty
will-be'addressed.directlyjbygthose district personnel who have
the role of the assisting teacher in implementing the proposed

social 'studies curriculum.

. The Problem ,

The purpose of the study is to outline a procedure fof
defining.the'role of the "assisting teacher" in implementation.
The "assisting teacher" role is selected because it is usgd
within school districts in British Columbia. The primary purpose
of the assisting teacher in British Columbia is to facilitate
teachers when implementing curriculum. Therefore, the process
for outlining the role of the assisting teacher is worthy of
study. ‘

The ‘major question asked is: How can the role of the
assisfing teacher in implementation be definea?

The sources. selected for defining the role of the aésisting

teacher in implementation are:

1. Selected research literature on implementation roles:
- (Chapter II)

2. Evaluation or needs assessment reports; (Chapter III)
3. Proposed curriculum to be implemented; - (Chapter IV)and
4. School district context' (Chapter. V).

- Because the purpose of ‘this study 'is to outline a process by



which these sources can be used concretely to define the role

of the assisting teacher in'implementationf.thesersources need
to be made very specific for data collection purposes. It is
for this reason that the following have been chosen in this
study: selécted research literature, the present (1968) and the
proposed: (1983) secondary social studies curricula for British
Columbia, the provincial social studies asséssment (1977), and
School District No. 41 (Burnaby).

Certain terms have been used in the following manner through-

out the study:
1. Curriculum - the guide books which are distributed and

mandated by ‘the Ministry of Education (Administrative

Handbook for Elementary and Secondary Schools: 1979:

406)
2. Innovation - something new, in this case, changes
between the o0ld and the new curricula (Fullan and Park:
1981)
3. Implementation - the putting*into practice in the
classroom of a éurriculum (Fullan: 1979) |
4. Assisting Teacher role - the knowledge necessary and
éctions required by a person who is appointed by a
school district to help and support classroom teachers
in implementing an innovation within the school.
(Fullan énd Pomfret: 1977)
According to Fullan and Pomfret,‘twaﬂrole components are know-
ledge and behavior (referred to as "action" in this study);

these two components are used 'in this thesis for defining role.



Methodology .

Questions.

The study uses four sources to outline the process

by which the role of the assisting teacher in implementation can

be defined. The following methodological questions guided the

research of these four sources:

1.0

What is the role of assisting teachers in implementation

as conciuded in the selected research literature?

(Chapﬁer I1)

What is the role of assisting teachers in implementation

as implied by the social studiés assessment reports?

(Chapter III)

2.1 What implementation problems/needs are identified?

2.2 What generalizations are implied for role (know-
ledge,and action) definition by_theée needs?

What is the role of the teacher and the assisting

teacher in.implementation,as‘implied by the social

. studies curricula? - (Chapter IV)

3.1 What changes are there between the current and

proposed. secondary social studies curricula?

3.2 . What generalizations are implied for role (know-

- ledge and action) definition by these changes?
What is the role of the assisting teacher in implementa-

tion as perceived in the Burnaby School District?

- (Chapter. V)

4.1 - What perceptions of the actual and ideal role
. are. stated by selected Burnaby School District

personnel? -



4.2 What generalizations are implied for role
(knowledge and action) .definition by these
perceptions?

5.0 What role description do these sources (1-4) help

define? (Chapter VI)

5.1 What is a process for defining a role
description that is both curriculum and context

specific?

In order to pursue question 1, it was necessary to examine
selected research literature. From the research literature,
a role definition (including knowledge and action) was suggested.
In addition, this role definition provided generalizations and
key questions which could be useful for an assisting teacher.

Question 2 was answered by,examiningvthe'British Columbia

Social Studies Assessment (1977). These assessment documents

provide information on problems and needs of classroom teachers
in relation to implemehtation. These problems and needs, in turn
have been used to describe the implied role\of_the assisting
teacher. Generalizations and key questions are used to focus

the knowledge and actions of the assisting teacher.

To answer:quéstion 3, it was necessary_to.defineja strategy
for clarifyiné change between curricula. To determine what has
been innovative within the proposed social studies curriculum
(1983)., the researcher defined changes in terms of content,

- strategies, goals and assumptions between the old and the new
curricula. These changes imply changes in roles: (knowledge and

action) for téachers, which in turn, imbly‘a role for the



assisting teacher.
Question: 4 was answered by defining the role of the
- assisting teacher as perceived within the Burnaby School
District. " Within this district context three elements were
used: interﬁieWs with assisting teachers, and their super-
. visor and co-ordinator; - interviews with the secondary social
. studies department heads; - and information derived from the
general job description of an assisting teacher. The assisting
- teachers, their supervisor and co-ordinator provided information
on their perceived actual and ideal role in implementation,
reasons for the differences between the actual and ideal role,
and the criteria used to judge the success of their role. The
department heads have beeﬂuinterviewed to determine their view
of full implementation, and their c;iteria/used to judge the
success of implementation. Finally, the analysis of the job
description for the assisting teachers provided the District's
perceived role of the assisting teacher in implementation.
Question. 5 was answered by outlining the process of analysis

which could be used for defining a role description of the assist-

ing teacher in implementation.

The Interview Sample. Five assisting teachers, their supervisor

and co-ordinator were interviewed. These seven people represented
a total population chosen because they were working at the time

of the interviews, either directly or indirectly, as assisting
teachers in the Burnaby School District, and had responsibilities
either completely or partially at the secondary level. Eight

secondary social studies department heads were interviewed.



(There are eleven. social studies department heads in Burnaby, but
one chose not to participate and two failed to return their.
completed interview schedules) .

All interviewees were selected on the basis of the following

criteriar
- 1. They were willing to participate in the study and to
- share their perceptions of the role of the assisting
. teacher;
2. They were working in the area of secondary education;

3. They had responsibility for the implementation of
curriculum.

[

‘Interview Procedure and Instruments. The researcher contacted

the assisting teachers at Schou Education Centre by use of a
letter of introduc¢tion: (Appendix A). Through later phoné contact,
appointments erzinterviéws:were made.

- The researcher contacted the secondary department heads in
. their schools by use of a letter of introduction (Appendix B)
and through personal contact. At the time of the personal contact
they were given a copy of the Group Interview Schedule (Appendix
E) and the researcher discussed the purpose of the study and
. answered any questions.
An. interview (approximately thirty to forty-five minutes)
- was conducted individually with each of,the seven assisting
teachers at Schou Education Centre. &Each person was asked to
. sign a written consent form (Appendix D) which allowed the

researcher. to use data collected. 'AnCIndiVidual'Interview



Schedule (Appendix C) was provided to each interviewee at that
time and was used to guide the responses of each interviewee.
Prior to each interview, the purpose of the study was explained
and any questions regarding clarity and definition were discussed.
Six of the seven interviews were taped and transcribed. One
person preferred not to have the information taped, so the
researcher wrote those responses. Two samples of the seven
transcripts are included iniApéendices F and G, the former
emphasizes the ideal role, and the latter emphasizes the actual
role of the assisting teacher. All names (e.g., teachers,
‘assisting teachers, other personnel, schools) were deleted aﬁd
were indicated by (...... ) in the transcripts. All transcripts
were coded to ensure anonymity and numbered I - VII. Utterances
in each transcript were numbered sequentially. The researcher
- (R) .and interviewee (I) were desiénated before each utterance.
For example:
IIT 250 R: So therefore

251 I: Uh

252 . R: the content area becomes less important

253  I: I think so. I think that uh I think that

you have to have to be a change agent in a
sense.

The nine department heads agreéd to meet jointly at a
district department head meeting. They_asked questions regarding
ghe’purpose of the study and the Group Interview Schedule. After
approximately;ertyffiVe“minutes,<theidepartment heads individually
completedrthe'GroupVInterVieWﬂSchedule; ' Those that wished to
complete the schedule at home did so and then mailed their

responses to the researcher.



The intent of the interwview schedule was to generate
discussion concerning perceived ‘actual and/or ideal role of the
assisting teacher in implementation. Because of that intent, all
the questions were left open-ended. The researcher's role was to
facilitate the discussion by focusing on the role of the assist-
ing teacher in implementation.

It was anticipated by the researcher that her personal
interpretations about the role of the assisting teacher in
implementation could intérfere with the perceptions of the
interviewee. In order to overcome this, two procedures were
followed:

1. The researcher. set down her personal beliefs and
assumptions about implementation. (These are reported
inyAséumptions, pages 10 and 11).

2. The researcher used interviewing techniques that
would check the interviewees' meaning of statements.
During the individual and group interviews, the
researcher asked for elaboration of comments which

'lacked_clarityi and re;phfased comments to ensure
that the researcher understood the interviewee's meaning

. inherent in the comment.

"DatajAﬁaiysié- Analysis.of‘data‘begdn_when,the researcher
tevieWed,thexsevengtranscripts and the eight hand-written
responses from the interview schedules. These were thoroughly
read and re-read to determine commonalities in responses. . The
researchethategorizédﬁthe commenfs from transcripts under. the

following headings:.
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1. actual knowledge, .

2. actual action,

3. ideal knowledge,

4. ideal action,

5. differences between actual and ideal, and
6. criteria to judge success.

The researcher categorized written responses from the group
interview schedule as follows:

1. view of full implementation,

2. ideal knowledge,

S 3. ideai action, and

4. criteria to judge success of implementation.
The researcher noted the frequency of each comment and thus
prioritized the comments by frequency as well as importance
placed upon the comments by_thevinterviewees. Frequency has
been noted in Chapter V by indicating the number of people who
made that particular response (e.g., N=8, N#7). Within each
category, the data have been presehted in Chapter V by frequency
- from that which waS'mentiened by all respondents to that which

was mentioned by the fewest.

" 'Assumptions. The people who.participated in the study were

experientially close~to the researcher. All participants hadc
taught or were teaching. Although none were working with the
researcher at that'time, they could be considered peers because
they had experienced classroom life. The researcher, however,

has never held the position of assisting teacher or department
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head.
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Because the researcher's perceptions could influence

the responses of the interviewees,.she'therefore‘felt.that it

was necessary to make explicit some of her assumptions regarding

implementation. The following assumptions were held by the

researcher prior to beginning the interviews:

1.

2.

Implementation has to do with "adult learning”.
(Bolam: 1980)

One of the important strategies to help adults learn
is people who can,"facilitate" adult learning in

terms of the district and curriculum context.
(Fullan and Pomfret: 1977)

- Implementation should be a co-operative endeavour

between teachers, department heads, administrators,

and district resource staff.
(Berman..and McLaughlin: 1978)

The curriculum and teaching strategies will change

and be adapted during implementation.
 (Fullan and Pomfret: 1977)

Implementation is a slow and continuous process.
{Berman and McLaughlin: 1978)

Implementation roles can be defined with a curriculum
and context specific focus. (Fullan: 1979) To be
curriculum specific requires that one look at content,
étrategies, goals and assumptions. To be context
specific, iu is necessary to examine expectations,
definitions and needs that may have implications for

role definition.

as a school district role. It does not examine the roles of
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the student, classroom teacher, other school staffl"or-the
Ministry of Education in implementation, even though the
researcher recognizes the importance of these roles for
implémentatiOn. )

The researcher is using the notion of role in a limited
sense. This study focuses only on the knowledge and action
aspects of role and does not include personality or political
aspects.

The'applicatién of this thesis to.other school districts
in British Columbia is limited to assisting teachers with

social studies curriculum. Caution should be used in applying

the procedure for curricula in other subject areas.
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CHAPTER IIX

Research as a Source

When defining an implementation role for an assisting
feacher, one needs to examine the research literature concerning
the nature of internal change agents. This literature may pro-
vide some description of the knowledge required and the actions
necessary for such roles.

An implementation strategy which is accepted is that of
using a "change agent to facilitate the implementatiop process”
(Havelock: 1973). The term "change égent" refers to "a person
who facilitates planned change...“ (Havelock: 1973: 5), and who
is "a specialist in the technical processes of facilitating
change, a helper to the client system" (Chin: 1976). Many other
terms are used to describe this person such as: consultant
(Fullan and Parks: 1981; Ferguson: 1969), implementation agent
(Common: 1980), curriculum director (Grieve: 1980), resource
personnel (McLaughlin and Marsh: 1978), supervisor (Sergiovanni:
1975), helping teacher and instructional assistant (Rauh: 1978),
advisor - (Manolakes: 1975; Scheinfeld:li979), linking agent
(Lieberman: 1980) and co-ordinator (Porterfield and Porterfield:
1979). Though these terms are not used in the literature as
equivalent, they do highlight the importance of individuals who
help teachers in the implementation process. For the purpose
' of this study, the term assisting teacher is used to describe

\

the people who help and support teachers in implementation.
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To concretely define the role of the assisting teacher,
the literature defines some characteristics in terms of know-
ledge and action for this person. Berman and McLaughlin
discover that:
A central aspect of implementation is the teachers'
acquisition of new skills, behavior, and attitudes;
this task-specific learning can be greatly facili-
tated by an effective project director. The director's
special skills and knowledge can clarify project goals
and operations, minimize the day-to-day difficulties
encountered by classroom teachers and furnish the
concrete information they need to learn.
(Berman and McLaughlin: 1980: 68)
The knowledge possessed, to a great extent, determines the
actions that is carried out by this person; but for the purpose
of this study, these two aspects of the role of the assisting

teacher are discussed separately.

Knowledge

The knowledge required by the assisting teacher to facili-
tate implementation appears to be fourfold. 'This includes
knowledge derived from classroom experience, an understanding
of_humén relations, knowledge of the curriculum to be implemented
and an understanding of implementation processes.

Knowledge derived from classroom experience may be
advahtageous for the assisting teachers if some of his/her
teaching experiencé had occurred in the district that they are
hired as assisting teachers. »As Rauh points out:

... the notion of the helping‘teacher is consistently
characterized as the local district use of experienced
teachers as resource people and problem solvers for

local district staff-development efforts.
(Rauh: 1978: 159)
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The advantages of having assisting ‘teachers who had previously
taught within the school district seem to be not only that they
know the working of the school district, but also that they know ’
the teachers and vice versa. Havelock summarizes the main advan-
tages of the assignment of the assisting teachers" positions from
within the school district when he states:

1. He knows the system; - he knows where. the power lies,
‘where the strategic leverage points arej - he is better
able to identify the gatekeepers, the opinion leaders,
and the ‘innovators. than a newcomer.

2. . He speaks the language, literally and figuratively:
he knows the special ways in which members discuss
things and refer to things; he has the accent, the
tone, and the style.

3. He understands the norms (the commonly held beliefs
attitudes, behaviors) ‘and, at least in part, he
probably follows. them and believes them himself.

4. He identifies with the system's needs and aspirations.
Because he is a member, the system's need is also his
pain. Thus, he has a personal incentive for helping.

5. He is a familiar figure, a known quality. Most of what
he does is understandable and predictable as "member"
behavior; therefore he doesn't post the threat of
"the new" and "the unfamiliar".

(Havelock:ﬁl973: 50)

The reasons why classroom experience 1is perceived as being
useful to assisting teachers are: they may be sensitive to
classroom teachers needs, they may have the ability to provide
~visible and relevant assistance, and they@may_be‘accepted more
readily by classroom teachers. Also, the suggestions offered by
the ‘assisting teacher may be taken more seriously by classroom
. teachers. Rauh feels that this type of assistance would

“...‘have'more'legitimacy withNthe'classroom,teaChers“ : (Rauh:

1978: 170), while Berman and McLaughlin found that:
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Peers are generally the most effective counsellors
when it came to advising the implementers-to-be about
problems they could expect, suggesting ways to remedy
them, and encouraging new project staff that "they can
do it too". (Berman and McLaughlin: 1980: 65)

If assisting teachers are working within the school district,

but not visibly available to offer assistance, their value is

diminished. Assisting teachers need to be visible so that

teachers will seek them out and know that the assisting teacher

will offer assistance (Leithwood: 1979: 46). They "... must be
viewed as interested in helping, and able to help..." ‘(Manolakes:
1975: 55).

The assistance is perceived as relevant if it meets the
needs of the teacher. As Leithwood points out:
Teachers will not be loyal to projects unless assist-
ance is perceived as being capable of meeting their
needs as they see them. (Leithwood: 1979: 48) .
It is suggested that the assisting teacher should be a person
to whom staff could turn for support, ideas, and suggestions
when trying out something new in the classroom setting. This
assistance, however, is considered to be of greater relevance
when it is provided upon request by the classroom teacher. As
Rauh claims:
The helping teachers were to work with teachers who
requested their assistance, responding to the expressed
needs of the teachers in terms of curriculum.imple-
“mentation, the development of teaching strategies, and
the improvement of teaching skills.
(Rauh: 1978: 161)
In order for the assistance to be relevant, it is suggested

that it be available when a problem occurs, on an on-call basis.

As. Berman and McLaughlin state, if "... local resource personnel
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were able to furnish frequent though short, onftherspot,assist—
ance, they were less likely than outside consultants to preclude
important learning opportunities for the staff; - consequently,
projects providing effective classroom assistance'Were more -
likely to be .continued by_teachers"‘(Bermah and McLaughlin: 1980:
65) .

Classroom experience 1is also considered to be uSéful for the
assisting teachers because they may be more readily accepted by
classroom teachers and therefore.the usefulness of the assisting
teachers may be increased. Rauh mentions a reason why classroom
experience seems to be an advantage. She'statesithat, "o
helping teachers who were"expérienced,'practicing teachers within
the\district:seemed;to enjoy the greatest degree of early
acceptance" : (Rauh: 1978: 163).

The. second type of knowledge which may be required by the
assisting teachers is an understanding of human relations. The
concept of assisting teachers seems to be based on helping and
supporting classroom teachers. In order to prdvide this, it may
be beneficial f§r~the assisting teacher to develop positive human
relatidns with classroom teachers so as to facilitate implementa-
tion. As”Scheinfe;dfwrites:

... the personal relationship between advisor and
teacher was an essential ingredient... we found that
the most effective method for teacher growth was one
in which the teacher-advisor worked side by side with
the teacher in the classroom, engaging with the
children. and sharlng in the time-consuming work...
'(Scheinfeld: 1979: 118)

If an assisting teacher. is to provide. the help and support

that seems to be required, it may be necessary. for this person
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to be able to develop-agrelationshiphwhibh:allows,for‘providing
the kind of help-without-threat that is not construed as super-
visory. That person should be seen as a'peér-rather than an
administrator. (Havelock: 1973). Rauh also contends that:
A helping teaéher is a professional staff member
( whose primary function is to assist other teachers
in a peer-support role....(Rauh: 1978:1158)

The relationships which deVelop between the assisting
teacher and the classroom teachers are seen as assets in imple-
mentation. If teachers are aware that "somegne out there really
cares" (Havelock: 1973: 134), then they may be "more predisposed
to change and innovate,than those who afe_not conscious of such
. support" - (Leithwood: 1979: 48) -

The third type of knowledge which seems to be required by
the‘assisting teacher is knowledge of the curriculum to be
implemented. This knowledge“may_entail an understanding of what
- is innovative between the present and proposed curricula and
hence what the classroom teacher méy»have to learn- (Havelock:

: 1973:f78); Specifically, knowledge of the curriculum entails
. content éxpertise of the present curriculum, as well as of the
proposed curriculum.

The classroom teachers may also have to know the aims of
.objectives of the curriculum. . This knowledge may heighten their
understanding of the philosophy upon which the new curriculum is
based. The classroom teachers may then be better equipped to
teach the content. As Fullan recognizes:

... implementation concerns the knowledge and

understanding which users would have to possess
. in order to use the change. It relates to the-
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cognitive aspect of ‘implementation such as. the
knowledge and understanding about the philosophy,
assumptions, goals and means of the ‘innovation.
necessary in order to utilize it.
*(Fullan: 1979: 43)
Havelock and Havelock also point out:
They should have an understanding of the contents of
these guidelines and a recognition of the rationale
for the programme. they are about to enter.
(Havelock and Havelock: 1973. 175)
Assisting teachers may provide assistance to classroom
teachers by helping to familiarize and make available the needed
materials and resources.

Resources come in many forms: 'they_may,be available
as print materials, people, or products. Knowing
when, where, and how to acquire them are essential
skills for the change agent to have ...

- (Havelock: 1973: 77) -

A new curriculum may also imply changes in teaching strate-
gies. This aspect of the curriculum may be difficult to implement
(McLaughlin and Marsh: 1978) but can be facilitated by an
assisting teacher who has knowledge of methodology and can help
the classroom teacher acquire the skills necessary to teach the
curriculum using a specific approach or strategy.

Another aspect of curriculum knowledge involves programme
planning and development. Classroom teachers may require assist-
ance with developing programmes which complement the new
curriculum and with planning their programmes to facilitate
implementatibn of the innovation. This point is emphasized by
Miles and FullanHwhen;they;claim}

ODf(organizationaludevelopment)'Specialists played
- important roles. in overall program planning,  development

of specific program packages, training of others... as
needed. ' (Miles and Fullan: '1980: 87) -
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Even though the assisting teacher may take a leadership :.
“role in these activities, it.is necessary to remember that their
role mainly entails a helping relationship. Therefore, they
should be working co—operativelijith teachers to acquire the
necessary knowledge. As Fullan.and Parks state:
Care should be taken to counteract the tendency of
a one-way emphasis in the relationship between
consultants and school: staff in which consultants
acquire or produce curriculum for teachers.
- (Fullan. and Parks: 1981: 44)
Finally, it has been suggested that the assisting teachers
could proVide'assistance to classroon teachers if they have a
clear understanding-of_implementation.processes. This knowledge
may be as important as curriculum knowledge. It would be
advantageous if the assisting teacher has knowledge of both.
‘Fullan.and Parks reinforce this point when they state:
We suggest that consultants would have to become
knowledgeable about and balance two distinct aspects
of implementation, one concerning the curriculum, and
.the other relating to the change process.
(Fullan and Parks: 1981: 43)
Knowledge of implementation processes consists of having a clear
idea of the meaning of,implementation such as the definition
used by Fullan which is "the actual use or putting into practice
of ‘a particular change". (Fullan: 1979: 41). 1In addition, the
assisting teacher may_need‘to know the approaches to implementa-
tion which could be used such as "mutual adaptation"” or
"fidelity" (Fullan: 1979: 44). Finally the factors
related to 1mplementatlon, which. Fullan lists as “pre—hlstory,

distinction between content and role change, clarlty of goals/

means, in-serwvice training llnked to implementation problems,
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meetings,'local'materials&adaptatiohxandJavailability,.administra—

tive support, overload of changes expected to be implemented and

time-line for implementation": (Fullan: 1979: 45) :are also

important.

Lieberman summarizes the types of knowledge required by the

assisting teacher when she writes:.
Their role is to open school people to fresh ideas,
link them to knowledge, and help them use this know-
ledge. They need to know how to work with individuals
and groups, be sensitive to individual differences,
and understand the power relations that affect the
people involved. They need to move the ideas through
a process of awarehess to actual use, being always

aware of the concerns that stand'in'the way of
" movement. - (Lieberman: 1980: 238)

Actioh

In conjuﬁction.with.theuknowledge required, the assisting
teacher'may also carry out certain actions which are necessary
to provide assistance to classroom teachers. Generally, the
research indicates that in order for the assisting teacher to be
effective, he/she'may_provide and co—ordihate whatever type of
assistance is required. This assistance may be in whatever form
is most useful to the specific teacher.

The ‘actions required by the assisting teacher.to facilitate
.implementationyCan‘be summarized as those abtions which are
undertaken within the cléssroom and those which are based outside
the classroom. The classroom-based actions include helping with
.teachér-identified'problems,fdoing demonstrations, observing
claéSroom,activitieS'and'providing.feedback'foriteachers. The

. actions outside the'Classroom“primarily consist'ofgproviding
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in-service activities; it may also include organizing and
attending meetings with teachers.

The major classroom-based action required by the assisting
teacher seems to be helping classroom teachers with whatever
problems they identified, whenever problems occur (Arends, et
al: 1978, Berman. and McLaughlin: 1978, Bolam: 1980, Fullan:
1979, Joyce and Showers: 1980). The Berman and McLaughlin
summary of the Rand Study finds that implementation is facili-
tated and sustained when "local resource personnel"” provide
assistance which is concrete, on-going and teacher specific.
They state:

Local resource personnel promoted mutual adaptation by
offering relevant, practical advice on an on-call basis.
Furthermore, because local resource personnel were able
to furnish frequent, though short, on-the-spot assist-
ance, they were less likely than outside consultants

to preclude important learning opportunities for the
staff; consequently, projects providing effective
classroom assistance were more likely to be continued
by teachers. (Berman and McLaughlin: 1978: 66)

Doing demonstrations, observing classroom activities and
providing feedback to classroom teachers are discussed as being
continuous and simultaneous (Berman and McLaughlin: 1978,
Bolam: 1980, Joyce and Showers: 1980, and Lawrence: 1974).
These authors echo the Rand Study when they emphasize demon=
strations, trials, and feedback as more effective than those
in which classroom teachers only absorb ideas in a workshop
setting and are then expected to apply, them at some future time
in their classrooms.

Joyce and Showers discuss these components of training

which could be partially undertaken outside the classroom

(e.g. demonstrations and practice) and partially inside the
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classroom (e.g. practice, feedback and coaching):

If the theory of a new approach is well presented,
the approach is demonstrated, practice is provided
under simulated conditions with careful and consistent
feedback, and that practice is followed by application
in the classroom with coaching and further feedback,
it is likely that the vast majority of teachers will
be able to expand their repertoire to the point where
they can utilize a wide variety of approaches to
teaching and curriculum.

(Joyce and Showers: 1980: 384)

These classroom-based actions of the assisting teacher are
as important to facilitate implementation as actions based out-
side the classroom. However, actions outside the classroom seenm
to be required as complements and supplements to classroom-based
actions. This point is reinforced by Scheinfeld when he notes
that:

Workshops provided an excellent entree for working with
teachers and for helping teachersto begin collaborative
relationships with one another, but were no substitute
for an intensive, classroom-based, one-to-one relation-
ship between teacher and advisor. None of the teachers
who made significant strides did so primarily through

a workshop experience alone. In general, we found that
a combination of workshop and one-to-one work with
teachers and children in classrooms proved to be the
optimal strategy. (Scheinfeld: 1979: 118)

The most commonly mentioned action which is undertaken.
outside of the classroom is in-service activities or workshops.
These words seem.to be used interchangeably. In-service
activities may be of greater value if they are on-going (McLaughlin
and Marsh: 1978). The value of wbrkshOps is enhanced if they
begin prior to implementation and continue throughout the
implementation process (Fullan: 1979). Research shows that the
purpose of in-service activities prior to implementation is to

introduce the innovation to the classroom teachers and help them

define and plan for implementation (Berman and McLaughlin: 1978).
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In-service activities which are undertaken during implementation
appear to be for the purpose of solving problems which teachers
are experiencing in their classroom. As Fullan states:

More important is to work out follow-up in-service,

periodic workshops with teachers as they experience

implementation problems. These workshops can. be more

specifically related to what the problems are.

(Fullan: 1979: 47)

Whatever the purpose of in-service activities, it seems to
be of»greater value to. classroom teachers if they are co-opera-
tively involved with the assisting teacher in deciding the content
of the workshop in order to satisfy their specific needs. Teacher
involvement is emphasized by Bolam when he states:

... the majority of teachers desire more in-service
activities, if they can participate in identifying
the objectives, and in planning and choosing in-service
activities; if the program focus is practical and
classroom/school specific; 1if fellow teachers and
local consultants are used as resource people; if the
conditions (e.g. time) are conducive to learning; and
if there is some direct follow-up and support for
facilitating the application of what is learned.

' (Rolam: 1980: 47)

Anderson and Sconzo also write:
... in-service programs which teachers are actively
involved in planning and carrying on_the activities
are generally more successful than those conducted
by outside personnel without teacher assistance.
(Anderson and Sconzo: 1978: 84)

In conjunction with in-service activities, meetings may be
useful. These meetings seem to be less formally structured
where teachers can discuss and work on problems as well as share
and exchange ideas. These meetings are also.considered to be
useful in developing interpersonal relations with other teachers

who are working toward implementing an innovation. McLaughlin

and Marsh emphasize this point when they state:
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. Frequent project meetings were another..support

. strategy that aided ‘teacher efforts to adapt project
precepts to their classrooms and assimilate new
strategies. Project meetings provided 'a forum whereby
teachers could learn from one another's experience.
Project meetings also. supported the affective needs of
teachers as they attempted to implement change. As
one teacher commented, regular monthly meetings are
absolutely critical for reinforcement and building
interpersonal relationships for co-workers.

i (McLaughlin and Marsh: 1978: 79)

The types.of‘acﬁions discussed are not prioritized. They
are ‘all important and necessary for successful implementation.
It is, however, wvital to.the role of the ‘assisting teacher that
he/she be able to successfully carry out the actions that may be
requiréd byqthe*classroom téacher; Rauh.summarizeé these actions

when she writes:

'She;Visits,the'classroom observing the children and

the teacher at work; - she brings new materials,
resources, methods and ideas to the attention of the
teachers; - she confers with the teacher and helps her

plan effective ways to improve the educational program;
. she becomes a trusted co-worker and friend to whom the
teacher can go with any problem. All her efforts are
aimed at providing conditions which encourage teachers
to develop their best potentialities and increase their
competency. - (Rauh: 1978: 59)

‘Implied Role

The research emphasizes the importance of individuals who
help teachers in the implementation proéess, and is a useful
. source for defining the;rolé of the assisting: teacher. From the
research(.Specific-generalizations concerning the implied role
of the assisting teacher can be made. These generalizations are
~listed bélOw. 'Inﬁaddition;.kéyjquestions accompany. the general-

izations. These key questions are not knowledge or action
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specific, but emphasize the interrelation of both.

'Genéraiizéﬁiéﬁji; A range ° of ‘teaching experience'within the

. school district is considered'to be useful for assisting teachers
becaﬁSe they may then be more sensitive to the needs of the class-
room'teachers.. |

iv What are the classroom teachers identified needs
in,implementation?

ii How can assisting teachers use their classroom
experience:to help classroom teachers in planning
and imblementing classroom programmes?

iii How can assisting teachers use their classroom
experience.to.provide.relevant assistancé to

teachers when a problem occurs?

‘Generalization 2. Knowledge of the curriculum to be implemented

and of the implementation process also seems to be useful for
. the assisting teacher to facilitate implementation.
i What is innovative regarding the curriculum?
S ii What does the innovatidnbimply regarding learning

for the classroom teacher?

iii What approach to implémentation,seems to prevail
within,therschobl district?

iv How can the assisting teacher use the knowledge
of the curriculum and of the implementation
process. to help classroom teachers with planning

- and 'implementing classroom programmes?
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L
. knowledge be used in planning and

conducting in-service activities?

" ‘Generalization 3. Assistance to classroom teachers should be

based within indiwvidual classrooms. as well as outside the class-

room in order to facilitate implementation. ’ (

i What type of assistance is:identified by classroom

teachers as

most worthwhile in meeting their needs

in implementation?

ii How can the
teachers in

iii How can the
teachers in
cactivities?

iv How can the

teachers by

assisting teachers meet the needs of
their classrooms?
assisting teachers work with classroom

planning and conducting in-service

assisting teacher help classroom

providing assistance throughdut the

implementation process?

In summary, the knowledge and action that define the role

of the assisting teacher are interrelated. The assisting

teacher should have a clear understanding of the curriculum to

be'implemented'as well as of the implementation process. This

person would be of greatest value to classroom teachers if the

actions of the assisting teacher are directed to.meeting the

needs of the classroom teachers.
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CHAPTER III

Assessment as a Source

One important source for defining an implementation role
is needs assessment or evaluation reports related to the subject
to be implemented. These reports may identify implementation

problems and needs that help define an implementation role.

/ The British Columbia Social Studies Assessment was under-
taken in 1977 by the Ministry of Education. The purpose of the
assessment was to "...assist curriculum personnel at provincial
and local levels in revising curriculum and providing direction
for profeséioqal development." (Aoki.et al: 1977: Volume 1:
Part 1: 1). As these documents provide a description and suggest
improvements for social studies in the province, they provide
information which may be useful for implementation planning, and
for defining the role of the. assisting teacher in implementation.

This chapter first examines the problems of implementation
as found in the Assessment Report of 1977. From these stated
implementation problems, the chapter then discusses the implied

role of the assisting teacher to facilitate implementation.

‘Stated Implementation Problems

. The assessment identified some teacher characteristics
which may influence implementation. Seventy-one percent of the
secondary teachers have seven or more years teaching experience;

these teachers are familiar with the 1968 curriculum and,
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therefore, may not-be in favour of implementing a revised
curriculum. Only forty-six percent of the teachers had an
academic background in history, geoéraphy‘or another social
science, and almost one-half of the teachers had taken only
one social studies methods course. The Report, therefore,
recommended that: |

Since Social Studies is a difficult subject to

teach and since the academic and methodological

background of many teachers is limited, provision

of adequate, readily available consultative and

support services should be regarded as a necessity.

(Aoki et al: 1977: Summary Report: 20)

Because teachers' knowledge of social studies was acquired
mainly through classroom experience, this indicates that many
teachers may encounter problems. in planning and implementing
their classroom proérammes and may require special assistance.
(Acki et al: 1977: Summary Report: 17) .

Secondary teachers generally are subject specialists and
often have taught only their specialty. As enrollments decline,
however, secondarygteéchers may need to teach outside their area
of specialty. The Report indicates that "fifty-five percent of
the teachers received their\training in English or another
acé&emic_area.“ (Aocki et al: 1977: Summary Report: 17) For
teachers who do not have a social science background, implementa-
- tion may be a problem. Besides these differences in academic
backgrounds and teaching experience; there are also differences
in the ways curriculum is interpreted by the teachers themselves.
The Report discovers that: "...teachers do not appear to be
implementing.therséope and sequence prescribed in the guidebooks."

(Aoki et al: 1977: Volume 1l: Part 2: 14) It also feels that it is

{
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unlikely "... that a single Social Studies'érogramme exists in
British Columbia schools. Instead, there are probably a variety
of programmes resulting, at least in part, from the various inter-
pretations teachers have made of the presently prescribed
programme." (Aoki et al: 1977: Volume 3: 25) These various
interpretations are, in fact, a part of implementation.

In the Report, teachers identify a need for greater pro- .
fessional and programme development opportunities, in particular,
in-service workshops. It states: "Administrators and teachers
interviewed overwhelmingly express the need for greater professional
development...". (Aoki et al: 1977: Summary Report: 31) The Report
further statés: "... teachers want the Ministry of Education to
provide curriculum workshops and consultative services to assist
them in developing local programmes...". (Aoki et al: 1977: Summary
Report: 39)

In short, teachers express a need for the Ministry of
Education to be:

1. encouraging school districts to provide adequate
time for teachers to participate in curriculum
planning,

2. providing funds for curriculum development,

3.  sponsoring extended curriculum workshops,

4. encouraging school districts to co-ordinate
development of local courses, and

5. providing consultative services.
(Aoki et al: 1977: Summary Report:40)

Therefore, to reach a higher level of professional development,
the Report recommends:

That the Ministry of Education, together with District
Superintendents of schools, ensure involvement of class-
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room teachers directly in the development and evalua-
tion of Social Studies programmes through.provision
of adequate time for the following activities:
professional development workshops, staff committees
and consultations with community organizations. An
expansion of the roles of Social Studies department
heads and district consultants in teachers in-service
is envisaged. Such efforts should not become just an
'after school' undertaking, but should be part of the
ongoing professionalism of teachers.

(Aoki et al: 1977: Summary Report: 44)

In-service education is also an integral part of teachers'
professional growth as well as curriculum implementation. The
Report states that:
One change which teachers would like to see put into
practice is the introduction of new programmes through
comprehensive in-service.' (Aoki et al: 1977: Summary
Report: 20)

And to this end, the following recommendation was made:
That the Ministry of Education and district staffs
view curriculum implementation as an important part
of teacher in-service education (i.e., issuing of new
curriculum guides, new teaching material adoptions,
etc.). Financial support for these programmes should
be regarded as a priority need. (Aoki et al: 1977:
Summary Report: 44)

Not only do teachers see the need for in-service, they also
believe that it must be both relevant and useful. Of the teachers
questioned.: . sixty-six percent rated the workshops that they had
attended in the previous three years as only moderately useful.
It is not surprising, therefore, that teachers may be reluctant
to devote more time to in-service activities.. (Aoki et al: 1977:
Volume 3: Part 1l: 56)

Teachers, however, do identify aspects of in-service
activities as beneficial. These Are: the identification of

skills and methodology for teaching these skills, the opportunity

to practise new methods, and the exchange of ideas and experiences
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with fellow teachers. (Aoki et al: 1977: Volume 3: Part 1: 52)
In particular, the teachers perceive these as beneficial because
they improve their teaching.

Teachers identify fellow teachers as the most helpful
in-service group. (Aoki et al: 1977: Volume 3: Part 1l: 52) This
is not surprising, considering many teachers found workshops as
moderately useful. A contributing factor may be that fellow
teachers experience similar problems, and thus can share these
experiences. Teachers are colleagues and are aware of the needs
of other teachers. They work with the same materials, teach the
same grade level and experience the same problems. They are
more aware of day-to-day experiences of the classroom. Aoki
reports:

Fellow teachers are regarded as more capable of
providing worthwhile in-service than other groups
of people. This finding may reflect the fact that

- teachers are readily available to consult with one
another, or it may suggest that other types of in-

. service groups are not as sensitive to the professional
development needs of teachers as they might be, or that
the groups are not credible to teachers because they
are perceived by them as being 'out-of-touch' with
classroom realities. (Aoki et al: 1977: Volume 3:

Part 1: 57) '
The Report identifies the need for support personnel so as to
help alleviate specific problems. For example, the limited
academic and methodological background of some teachers is
identified as a problem which could affect implementation.
Therefore, the Report suggests that support personnel could
help alleviate this problem. It states:

The magnitude of the teachers' task in the realm

of Social Studies education cannot be underestimated.

The nature of the subject itself demands that the
teacher possess knowledge of the disciplines as well
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as a broad range of instructional competencies. For
this reason it is necessary that teachers at all grade
levels be provided with considerable assistance from
the Ministry of Education, teacher education institu-
tions, the B.C.T.F. Professional Development Diwvision,
district staff personnel, and other interested groups.
It is only by full co-operation among all concerned
that teachers can become successful catalysts of
learning in the Social Studies classroom.

(Aoki et al: 1977: Summary Report: 22)

Support personnel also may help familiarize teachers with
the social studies guidelines and materials; this may allow for
more consistent interpretation of the curriculum.

Not only do teachers see the need for support personnel,
but they feel that this support should be on-going. To this
end, the Document recommends:

That the Ministry of Education provide on-going
consultative support to local districts in, for
example,

(a) the training of personnel in the field of
resource material selection,

(b) local resource assessment,

(c) the co-ordination and dissemination to other
school districts of the results of such assess-
ments, together with assessments of provincially
prescribed resources,

(d) - the distribution of resources within schools and
districts, and

(e) the intended use of provincially prescribed
materials.
(Aoki et al: 1977: Summary Report: 46)

The Report also recommends:

That the Ministry of Education,.universities, B.C.T.F.,
and local school authorities recognize professional
development as a major commitment for the improvement
of Social Studies education in British Columbia. To
this end, the Ministry and these other institutions
should investigate means of providing and substantially
improving financial support and encouragement for
enhancing and co-ordinating Social Studies professional
development. This should be seen as an attempt to
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develop not just new teaching resources, but a new

sense of teacher resourcefulness, involving confidence

in making decisions for Social Studies programmes.
(Aoki et al: 1977: Summary Report: 43-44)

Implied Role

The Social Studies Assessment defines some areas of diffi-
culty for implementation and suggests that support personnel may
be needed to alleviate some of these problems. The Document also
recognizes that district support personnel are particularly use-
ful. For the purpose of this thesis they are called assisting.
teachers. The assessment of British Columbia social studies
provides/information on the problem of implementation and the
needs of the classroom teachers. These problems and needs have
implication for role definition. \

Within this frame, some generalizations may be useful when
defining an implementation role. oThese generalizations generate
key questions which may be useful in helping the assisting
teacher facilitate implementation. The key questions are not
knowledge or action specific, but'emphasize the interrelation
of both.

Below are the generalizations which are implied by the

Report and the key questions which, when answered, may help to

define the role of the assisting. teacher.

Generalization 1. Teaching experience is considered to be a

valuable prerequisite for assisting teachers so that they will
be sensitive to the needs of the classroom teachers in

implementation.
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i What classroom experience would be most worth-
while for the assisting teacher?

ii How can the assisting teachers use their class-
room experience to help classroom teachers with
planning and implementing classroom programmes?

iii How can the assisting teachers use their
classroom experience in planning and conducting
useful and relevant in-service activities?

iv How can the assisting teachers use their
classroom experience to provide useful and
relevant assistance to teachers in their
classroom? .

v How can the assisting teachers work with
classroom teachers on reviewing and revising

the curriculum to satisfy teachers' needs?

" Generalization 2. Academic background in the social sciences

as well as curriculum development and implementation is considered
to be an appropriate background to help classroom teachers with
implementation.
i How can this knowledge be used to help implement
the new curriculum on a district basis?
ii How can this knowledge be used in planning and
conducting in-service activities?
iii How can this knowledge be used to help classroom
teachers with planning and implementing classroom

programmes?
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Generalization

How can this knowledge be used by the assisting
teacher to help classroom teachers develop a

clear and consistent notion of implementation?

3. Knowledge of the curricula is considered to

be important.

i

ii

iii

iv

. vi

Generalization

What is innovative between the present and
proposed curricula? )

What does the innovation imply for teacher
learning?

What can the aséisting teacher do to facilitate
teacher learning? .

How can the knowledge of the proposed curriculum
be used to help teachers expand the guidelines
so that they are more useful to teachers?

How can the knowledge of the proposed curriculum

be used by the assisting teacher to help classroom

teachers become familiar and be able to use the
new prescribed and authorized materials?

How can the assisting teacher use the knowledge
of the curriculum in planning and conducting

in-service activities?

4. Teachers' notions of curriculum are content

and materials-based;

therefore, implementation hinges on teacher

knowledge of content and the availability of useful materials.

i

What knowledge of content and materials is

required by the assisting teacher?
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ii What materials which complement the content are
available within the school district?

iii What new materials are required to implement
the, new curriculum?

iv How can the assisting teacher facilitate the
introduction and familiarization of the new
materials and contenf for the classroom teacher?

v How can the assisting teacher use materials and
content in planning and conducting in-service
activities?

" ‘Generalization 5. Professional development activities are

considered to be a co-operative endeavour and essential as a

focus to facilitate implementation.

i

ii

iii

iv

What kinds of professional development activities
are identified by classroom teachers as being
most appropriate for meeting their needs?.

How can the assisting teacher help classroom
teachers in the provision of relevant and useful
in-service activities?

How can the assisting teacher encourage classF
room teachers' involvement in planning and
conducting in-service activities?

How can the assisting teacher use the knowledge
of teacher characteristics (experienced teachers,
teachers new to subject area, etc.) in planning

and conducting professional development activities?
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In summary, the knowledge and actions that define the
role of the assisting teacher are interrelated. The assisting
teacher should be able to assess the coﬁtext into which a
curriculum is to be implemented. The actions should take into
account the problems associated with implementation as well as
the needs of the classroom teachers. This knowledge and sub-

sequent action may alleviate problems, satisfy needs and hence

facilitate implementation.
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CHAPTER IV

Curriculum as a Source

Another important source for defining an implementatién
role is the curriculum to be implemented. A comparison of the
present and proposed curricula will help to determine what is
innovative, and therefore what new knowledge and action may be
required by the classroom teacher and the assisting teacher to
facilitate implementation.

The curricula specifically chosen are the present (1968)
and the proposed (1983) social studies curricula in British
Columbia. These curricula are analyzed according to content,
strategies, goals and assumptions. This analysis comprises the
first section of this chapter. The second section presents the
role of the classroom teacher and the assisting teacher as implied
by the innovation. This implied role is discussed in terms of
generalizations and key questions which may be used to guide the
assisting teacher in facilitating implementation.

\

" Comparisorn of Curricula -

The'comparisop,of’the curricula is from the concreté to the
abstract. The aspect ofjthe curricula which seems to be most
concrete is content which involves the scope and sequence,
themes and skills. This is compared using the grade eight
course. Strategies are'compared in terms ofAteaching,'learniné

and evaluating required by teachers and students. A comparison
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of goals involves the aims of the programme.and.the.intended
learning outcomes of the secondary curricula. Finally, the stated
and implied assumptions are compared.

Content. The scope and sequence for grade eight has changed

quite drastically. The only unit related té scope and sequence
which remains in the proposed curriculum is the Renaissance.

Below is a topic ‘list of the units prescribed by the present and

proposed social studies curricula.

Present Curriculum ' .Proposed Curriculum
Developing Tropical World (Asia, People and Cultures (World
Africa, Latin America) Renaissance, past: Graco-Roman to Reform-
Evolution and Revolution' (Renaissance ation; Canada past: Immigra-
British or French Revolution) tion, 1604-1867; Canada

present: B.C. or local,
Canada; World, present:
U.S.A.

(Proposed Curriculum Guide
Social Studies K-11l: 1980: 18)

The thematic approach is also different at this grade. The
bfééént curriculum organizes the scope and sequence around history
and geography. The proposed curriculum however, uses a grade
theme (e.g., grade_.eicht - People and Cultures) as an organizer
around which all units evolve. There are consistently four units
from Grade Seven to Grade Eleven - Canada Past, Canada Present,
World Past and World Present. These units are not history or
geography specific but attempt to emphasize social sciences.

The proposed curriculum emphasizes more than content, but also
generalizations, issues and skills.

The presentation of skills to teach at each grade is also
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quite different. Both curricula indicate that skills should be
taught in conjunction with the°’ scope and sequence in social
studies, but oniy;the propdsed*curriculum'provides teachers with

a list of skills. These skills are listed within each grade level
and in an appendix to the curriculum. They are categorized as
those which should be introduced, developed, or maintained. The
following list proﬁides a sumﬁary_of the types of skills presented
in the proposed curriculum.

©

The skills incorporated into this curriculum include:

" Primary Responsibility:

I Inquiry Processes

IT Interpreting Maps and Globes

ITII Understanding Time and Chronology

‘Shared Responsibility:

I  Locating Information

IT Organizing Information

IIT ‘Evaluating Information

- IV Acquiring Information Through Reading

Y Acquiring Information Through Listening and Observing
VI  Communicating Orally and in Writing:

- VII Interpreting Pictures, Charts, Graphs, Tables

. VIII Interpersonal Skills

- (Proposed Curriculum Guide Social Studies K-11% .1980: 11)

"Strafeqies. Teaching strategies are not prescribed in either
curricula. However, indication as to éppropriate teaching

. strategies are implied by outlining what should be accomplished.

. Both curricula.éeem"to imply teaching strategies which encourage
problem-solving and'inductive reasoning and this has implications
for teaching strategies. . The present curriculum specifies an

effectivefteaching.stratngfbyfstatingi
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The view has been taken that understanding in each
discipline is most effectively secured through the
inductive method, through a study 'in depth of repre-
sentative areas and periods in history, rather than
through a rapid and hence sketchy, sufvey of tremend-
ously. broad areas . and perlods..

1968: 1)

The proposed curriculum is less specific since it indicates

how information should not be learned. It declares:

It must be stressed that the students should learn to
develop the generalizations and concepts with the
assistance of the teacher, not learn them by role.
(Proposed Curriculum Guide Social Studies K-11: 1980:10)

Even though teaching strategies are not prescribed in either
curricula, both indicate that the teacher should instruct according
to the competencies of the students. This suggests that teachers
may have to adjust or modify not only their teaching strategies,
but also the curriculum in order to meet the needs of students.

The present curriculum implied this in the following statement:

No less a thoughtful consideration has been given to

the interests and maturity of the pupils. It is

perhaps a tragedy that a programme which has so much

to contribute to their general education has failed

to achieve its objectives by attempting to contribute

too much detailed knowledge. Fundamental to the new
programme is the principle of selection and the provision
of a wide variety of resources and a broad framework of
content to facilitate this selection. Hopefully, these
features will make possible the development of appropriate
and significant courses for all pupils in all secondary
“schools. . :
‘(Secondary School Currlculum'Gulde ‘Social Studies: 1968: 1)

The proposed curriculum is more prescriptive as demonstrated
by: the following paragraphz:

It is recognized ‘that a certain proportion of. students,
for particular reasons, may not be able to achieve the
basic programme.identified for a specific grade. These
. students will require some modification of the grade
- level sequence. ' The purpose of such modification, however,
should be remedial and designed to allow the student to
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achieve the appropriate grade level competencies.

These modifications should also be consistent with

the rationale and goals of this curriculum. The
establishment of discrete streams or courses from

which no return to the basic programme is intended

is not consistent with Ministry policy.. .

(Proposed Curriculum Guide ‘Social Studies K- ll 1980: 7)

Teaching strategies to a large extent determine 1earning
strategies. The curricula recommend problem-solving and inductive\
reasoning as a teaching strategy; therefore, learning strategies
should complement £his by allowing students to learn to develop
competencies in problem-solving and inductive reasoning. Learning
- strategies thus seem to be similar in that both curricula suggest
students should learn by developing "... some facility in using
methods of inquiry...", "the capacity for the sorts of speculative

and creative thought which enables one to think hypothetically...™

and by being provided with "... a forum in which students may learn

- to deal with value questions..." (Secondary Schooel Curriculum

" Guide Social Studies: 1968: 3). The proposed curriculum implies

. similar processes when it states that students should learn

... through’ the exeréise of critical thinking and problem-solving

vskills..."‘(PropOSed‘Curricﬁlum‘Guide'SOcial'Studies K-11: 1980: 3)

Teaching and.learning strategies at least partially are
determined by the amount of prescribed content and the time
allotment. Both curricula prescribe a considerable amount of
content as well as recommend that other units can be included.

The present curriculum recommends that students should be involved-

. with independent.studyﬁ(SecondarYTSchool’Curriculum'Gdide”Social

'Studies: 1968: 15) ‘but no time allotment is indicated. The proposed
curriculum prescribes twenty to twenty-five percent for "extension"

and indicates the purpose of this in the following passage:


http://should.be
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The prescribed content for the grade is designed to
require. 75-80%-0f the class time available ‘for Social
Studies for the vast majority of students. The
remaining time may be used to explore the prescribed
components in greater depth or to study district,

school or teacher developed units. The ‘latter must

be consistent with the intents of the proposed Social
Studies curriculum.as a whole.. .

"(Proposed Curriculum Guide Social Studies K-11l: 1980:88)

Related to teaching and learning strategies are evaluation
.strategies. Evaluation strategies are not prescribed in either
curricula. The proposed curriculum indicates that evaluation
can be undertaken in ways other than the traditiohal written-

form'(Pfdposedﬁcurriculum'Guide‘Soaial Studies K=11: 1980: 12).

However, this is not mentioned in the present curriculum. The
present social studies curriculum outlines the criteria for

evaluation. These.criteria are:

1. "~ Evaluation must facilitate self-evaluation

2. '~ Evaluation must encompass every objective valued by
" the ‘school '

3. "Evaluatlonfmust produce. records approprlate to the

“purposes for which records are essentlal

5. "Evaluatlonfmust'provlde'contlnulng feedback into
‘“the'larger‘questions of curriculum development and

The proposed curriculum specifies the purposes of evaluation
as being threefold: pre-test evaluation to determine entry
point, formative evaluation for diagnosis, and summative evalua-

tion to determine level of achievement (Proposed Curriculum Guide

social Studies K=11: 1980: 12). ' Both curricula believe that the

objective of_eValuation is to protide feedback to students, teachers

and parents.
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NeitheT curricula prescribe teaching, learning or evaluation
strategies. However, the format of the proposed curriculum with
four columns (content, generalizations, issues and skills), all
prescribed and considered interrelated, implies teachiﬁg and
learning strategies which may differ from what is presently
taking place. This format implies ‘that the lecture method, for
example, may_be inappropriate to achieve the necessary inter-
relation. Learning strategies may have to adjust accordingly
if students are ‘accustomed to a pafticular teaching strategy.
Evaluation strategies may also have to alter in order to evaluate
students' understanding of the interrelation of the four columns.
'Goals; A comparison of the goals of the present and proposed
. social studies curricula includes a comparison of the aims and
intended student outcomes of the programmes.

The "global aim" of social studies seems to be to help
prepare students to become citizens. To this‘end, goals are

listed in the present and proposed curricula as follows:

" PRESENT " 'PROPOSED
Secondary, grades 8 - 1l Goal I - Know..and understand
' factors which shape
1. Knowledge .Canada and Canadians
2. Methods of Acquiring
- Knowledge Goal II - Know and understand
3. Use of Knowledge and diverse patterns of
Spirit of Inquiry human activity in
4. Values Questions world
5. Discipline Approach
Goal III - Know and understand
roles, rights and
responsibilities of
individual as member
of society
Goal IV = Develop willingness and

capacity to use knowledge, -
understanding and inquiry
processes as member of
society



46

 (Proposed Curriculum ‘Guide Social
* Studies K=11: 1980: 17)

!

The proposed curriculum goals are more specifically focused on

preparing students to become citizens, than those outlined in

- the present curriculum (Proposed Curriculum Guide Social Studies .

- K=11: 1980: 17).  Generally, however, the goals are similar.

The'inténded'learning outcomes follow different orientations
and, therefore, are difficult to compare. The present curriculum
outlines the 'student outcomes by expanding and clarifying the goals
of. the social studies programme; whéreas, the proposed curriculum
orients student outcomes in relation to the four columns (content,
generalizations, issues and skills) of the curriculum guide.
Therefore, the intended learning outcomes of the proposed curricu-
lum become more grade specific and less content-based than the
present curriculum. Because the orientation of the outcomes of
the proposed curriculum seem to be more concrete, the outcomes
may_bé‘more easily assessed or évaluated by classroom teachers.

Assumptions. The assumptions of the social studies curricula

are. stated and implied, and have implication for implementation.
An implied assumption involves the sequencing of content.
Thé'present curriculum is divided according to history and
geography. The history sections are sequenced chronologically,
dealing with the history of the world and then the history of
Canada. Tﬁe geography. sections are arranged to deal with
analysis.of’other countries and:then,a geographical analysis of
Canada. "This implies that students learn by studying that which
is foreign. (the world) ‘and then applying that to what is Canadian.

The proposed curriculum focuses ”onfstudyinglcanada'and the world
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jointly. The historical analysis  (Proposed Curriculum Guide

Social Studies K~ll: 1980: 10).'is chronological through the

secondary grades, but the analysis of Canada Present and World
Present are not necessarily geographical. There is, therefore,
an assumption that student learning is enhanced if presentation
is from the familiar to the unfamiliar.

An assumption which is consistent in both curricula is that
the student materials determine what is taught and learned. The
present curriculum indicates the importance of materials as found
in the following statement:

Fundamental to the new programme is the principle of
selection and provision of a wide variety of resources,

... . (Secondary School Curriculum Guide Social Studies:
1968: 1) :

The proposed curriculum does not include a list of materials but
indicates their importance as seen in the following statement:

The knowledge to be taught and learned is implicit in
the prescribed content in relation to the grade focus
and will be explicitly stated in the learning resources
. selected to support this curriculum.

"(Proposed Curriculum Guide Social Studies K-=11: 1980: 2)

. Both qurricula.seem to indicate that the Ministry of Education's
notion of curriculum is material-based.

Finally, the assumption that the curriculum may have to be
adapted 'is apparent in both curricula. -The present curriculum
identifies the classroom teachers as the people. who should adapt
the curriculum. This isvan.imbortant point because it assumes
teachers to be curriculum planners. However, no indication is
made as to what kinds of changes may be required, hor‘is there

any ‘indication as to whose needs will be met by the changes.
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It states:

No claim is made that this curriculum guide is the
- %last word' in the development of a Social Studies
Programme. Rather it is a beginning - an interim

step in what must be a continuing assessment of
approach, scope and resources. Not all of the
perceived weaknesses of the previous programme can

be remedied by 'a printed document. This curriculum
guide should be of assistance in the development of
improvements. °‘With the printing of this document the
challenge passes from the developer of this programmed
- (sic) -to.the practitioners.- the classroom teachers.
~(Secondary School Curriculum Guide Social Studies: 1968:2)

The present curriculum further states that:

... in the final analysis it is the individual
professional teacher who must interpret printed
statements and. translate. them.into action.
- (Secondary School Curriculum Guide Social Studies:
. 1968: 3)

This is interesting considering the British Columbia Social

‘Studies Assessment  (1977) recognizes that there has been little

consistency of programmes in British Columbia particularily
becaﬁSe of the many interpretations (Aoki et al: 1977: Volume 3:
25). It seems, therefore, that teachers should not be left |
completely with the responsibility of interpreting and adapting
the curriculum. |
The propose@'curriculum also recognizes the need for.
adaptation. However, this curriculum states that the Ministry
of Education should be respbnsible for adapting the curriculum
to meet the needs of students. The teacher is expected to adopt
not‘ggégﬁ the curriculum. The need..for and purpose of.the
adaptations is stated 'in the following way:
The Ministry is accountable for ensuring that
provisions are made for all students to be challenged
~and to achieve their fullest potential. It is the

responsibility of each teacher to ensure that the
provincially adopted resources are used appropriately
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and to ensure that the wvast majority of students
achieve the basic outcomes. Learning outcomes
~listed 'in addition to -the core are ‘intended to
challenge those students who require enrichment.
The Ministry recognizeés that while the vast majority
of students should be capable of mastering the basic
learning outcomes, there are certain students who,
because of physical, emotional or intellectual handi-
caps, are not capable of acquiring these basic skills.
The Ministry is involved in planning how provincial
curriculum can be modified and.adapted to meet the
needs of these children. (Proposed Curriculum Guide

" 'Social Studies K=11: 1980: 3) -

Both curricula are consistent in identifying the need for
adaptation. However, the present curriculum identifies the
teacher and the proposed curriculum identifies the Ministry of
Education as being responsible for adapting the curriculum. The
research literature recommends that curricula are more success-
fully_implemented when adabtation takes place mutually between
the local situation' (teachers, students) and the external
agencies- (Ministry of Education) (Fullan: 1979: 44). Neither
curricula seems to consider this in order to facilitate
implementation.

This comparison of the curricula suggests what is innovative.
Thexihno?ationﬁis substantial when the present and proposed social
studies curricula are compared. This has direct implications for
the knowledge and actions required byvclassrdom teachers and the

assisting teacher in order to implement the proposed curriculum.

Implied Role

The ‘innovation implies changes in. terms of knowledge and
action for teachers. ' The new knowledge and action are mainly in

. terms of content and strategies. . The goals and philosophy as
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stated are not significantly different from those of the ﬁresent
secondary social studies curriculum. ' However, the assumptions
upon which the proposed curriculum is based also have implica-
tions for teachers. -
The difference in content may require the learning of new
knowledge for classroom teachers. Specifically, the classroom
teachers will have to learn the new scope and sequence of the
proposed curriculum in order to teach it. As well, the teachers
will have to learn the interrelation of_ﬁhe‘content, skills,
generalizations and issues. The change in the emphasis from
history/geography to more social sciences may require additional
learning for teachers, especially considering that the Social
Studies Assessment: (1977) found that most teachers do not have
an academic background in history, geography or another social
science. |
The differences in content relate directly to the differences
inwstrategies.and:the implied changes in the actions of the class-
room teacher. Because the Ministry of Education prescribes
that scope and..sequence must be taught in relation to generaliza=
tions, issues and skills, classroom teachers may have to learn
how to actualize this interrelation in their classroom by use of
new teaching strategies. Because the thematic approach to social
- studies has shifted, the teachers also may have to adjust their
teaching strategies to accommodate a thematic approach in order
- to reinforce the theme for a particular grade level. ‘
Teaching strategies may have to be changed further if

. teachers are to proVide‘modified‘programmes_for~students‘who
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require it.

If the new knowledge in terms of content and the subsequent
changes in teaching strategies are to be implemented,.theh'léarnr
ing strategies and evaluating strategies will change as well.
Students will be learning not only different content but also may
be taught in a different way. Teachers may have to change their
evaluation strategies in order to evaluate whether students have
learned the interrelation of the four columns. Teachers may also
have to evaluate more frequently in order to meet the threefold
purpose of evaluation (pre-test, formative and summative evaluation).

The changes in intended learning outcomes may require teachers
to learn not only the new intended learning oﬁtcomes but also to
focﬁs and perhaps adjuSt their teaching so students can achieve
fhese outcomes overall. However, because the proposed curriculum
provides greater specificity_about what should be taught and
" learned, this specificity may enhance the achievement of the
intended learning outcomes by students. '

Finally, the changes in the assumptions between the present
and pfoposed.social studies curricula also have implications for
classroom teachers. The change in sequencing assumes that
- students' understanding is enhanced by presenting knowledge from
the familiar to the unfamiliar. Teachers, therefore, may have
to adjust their teéching.strategies to facilitate student learning
accordingly. Also, teachers may have to present the content in
. such a way that ties the familiar to the unfamiliar within each
grade inSteadyof;across4grade'1eVels-

The‘assumptionjmade.byqthé'Ministrylof;Edudationﬁthat
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curriculum is materials-based assumes that this wview is
consistent with.teachers; notions of curriculum, and this may
not be the case. Teachers should be given an opportunity to
preview and evaluate materials prior to implementation.

The final assumption regarding the necessity of the Ministry
of Education to.adapt the curriculum to meet the needs of some
. students aiso.has implication for teacheré. Because teachers
are no longer involved yith adapting the curriculum, they will
be expected to adopt..it as is. This has very important implica-
. tions for implementation considering that research indicates.
that this approach to implementation is often unsuccessful.

. The changes in terms of knowledge and action for classroom
teachers has implications for assisting teachers. Because the
role of assisting teachers is primarily to help classroom
teachérs4with implementation, assisting teachers may be able to
facilitate implementation if they fully understand the changes
required by classroom teachers as implied by the proposed
curriculum. To this end, the knowledge and actions of the assist-
ing teacher should be such so as to ease the transition from the
present curriculum to the proposed curriculum and,. therefore,
facilitate implementation. |

Below are.'a list of generalizations which are implied by
the innovation and may have implications for assisting teachers.
From these generalizations, key questions develop which may be
used by assisting teachers to guide their knowledge{and action

and hence facilitate implementation.
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Generalization 1. The proposed curriculum implies changes in

terms of knowledge and action for the classroom teachers and the

assisting teachers.

i

ii

iii

iv

What is innovative between the present and
proposed curricula and what does this imply in
terms of knowle&ge and action required by the
classroom teachers and the assisting teachers?
How can assisting teachers help classroom teachers
acquire the required knowledge?

How can the assisting teachers help classroom
teachers actualize the- new actions in their
classrooms?

How can assisting teachers use their knowledge

of the innovation to help classroom teachers with
planning and implementing classroom programmes?
How can assisting teachers use their knowledge

of the innovation in planning and conducting

in-service activities?

Generalization 2. The proposed social studies curriculum focuses

on the social sciences in general, including the traditional

historical and geographical focus.

i

ii

What is the academic background of the classroom
teachers in the district?
How can assisting teachers help classroom teachers

to orient their teaching around the social sciences

- 1f their academic background is not in that area?
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How can the assisting teachers use classroom
teachers who have an academic background in the
social sciences to facilitate acquisition of a

social science orientation?

‘Generalization 3. The Ministry of Education's notion of curricu-

lum is materials-based.

i

ii

iii

iv

What new materials are prescribed in the proposed
curriculum?

What do the new materials imply in terms of know-
ledge and action for. the classroom teacher?

How can assisting teachers facilitate acquisition,
familiarization and evaluation of these materials
prior to implementation?

How can assisting teachers use this notion of
curriculum in planning and conducting in-service
activities?

How can.assisfing teachers use the knowledge of
the materials to help classroom teachers with

planning and implementing classroom programmes?

" Generalization. 4. Knowledge of;implementation processes and

programmé planning seems to be uéeful for assisting teachers to

facilitate ‘implementation.

i

What approach to implementation is implied by

. the proposed curriculum?
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ii What approach:tonimplementation,seems to prevail
within the school district?

iii TIs the approach to implementation consistent
between the Ministry of Education and the school
district and what does this imply for the assist-
ing teachers?

iv How can assisting teachers use this knowledge to
help classroom teachers with planning and imple-
menting classroom programmes?

Y How can assisting teachers use this knowledge in

planning and conducting in-service activities?

In summary, the context of the curriculum is an important

. source for defining the role of the assisting teacher in
implementation. This source provides information regarding

what is innovative and, therefore, what ﬁay_be required in terms

of new knowledge and actions for classroom teachers. The assisting
teacher should consider the innovation and its impiication for
classroom teachers when defining their role, in orderﬂto.faéilitate

implementation of the proposed curriculum.
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CHAPTER. V

" Context as 'a Source

One important source in defining an implementation role is
the school district. Within Burnaby School District No. 41, the
five secondary assisting teachers, Eheir co-ordinator and super-
visor, and the secondary social studies department heads provide
their perceptions of the actual and ideal role of the assisting
teacher. The job description of the assisting teacher also
provides a description of the district expectation of the ideal
role. )

In order to clarify the defining of an implementation role
there are four. sources in this chapter. The first section
discusses the actual and ideal role pérceptions of the assisting
teachers; it also includes,the differences between the actual
and ideal,. and fheir criteria for judging the success of
implementation. The second section is a description of the
department heads' view of full implementation, perceptions of
the assisting teacher's ideal role, and the criteria used to
judge the success of implementation. A Jjob description provides
the school district's perception of the role of the assisting
teacher in the third section. Based upon these descriptions of

the context, the fourth section summarizes the implied role of

the assisting teacher in terms of knowledge and actions.
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Assisting Teachers

Role Perception. The actual and primary role of the assisting

teacher is perceived to be one of support and helping the class-
room teachers in whatever ways the classroom teachers identify.

VI 25 R: How would you describe your role as an
assisting teacher in that respect

26 I: Support

27 R: Uh hum

28 I: period, support there is no change you can
even you.can't even start talking about change
before you have the teachers uh trust

I 48 I: Everybody really does their own thing and I'm

' really a support role just to (Pause) show them
materials, consult with materials, and give
them ideas and its not I don't say well here's
a program and this is what we should be doing

It was stressed by the interviewees (N=7) that their role is not
evaluative.

IT 46 I: But an assisting teacher is in the support
role and therefore you know its not an
evaluative role.

To show that the role of the assisting teacher is one of
support, a detailed definition of perceived role is outlined in
the following discussion of knowledge and action.

- Knowledge which characterizes their role includes teaching
experience, academic background, human relation skills, know-
ledge of. the curriculum, knowledge of how the school board
functions, and familiarity with current information and public-
ations. These types of knowledge are prioritized from greatest

to least according to frequency, as well as by the level of

importance placed upon each by the assisting teachers.
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The knowledge to. which all interviewees (N=7) ‘gave greatest

priority is that derived from their teaching experience.

Iv 109

I:

that but um just as important if not more so
is the experience, the ‘experience you've had
at various grade levels, I'"ve ‘taught all
grade levels from K to 12 and I think that's
the more important thing

Reasons given for its importance include practicality of suggest-

ions given to teachers, sensitivity to classroom situations and

most importantly, credibility with classroom teachers.

I 291

292 .

293

294

295

296

297

298

299

300 -

.V 160"

R:

Um (Pause) of all thé things you of all these
resources you draw on you drew upon to help
you in your job what knowledge was most useful
for you to have to do your job

(Pause) natural classroom experience
it was |
Ya, ya

Why?

Because you're dealing with people in the
classroom that have to have a practical

So you have more of a sensitivity to them as
teachers because you've been

oh ya definitely
a teacher

oh ya you couldn't have an assisting teacher
that hasn't been a teacher that hasn*t been
in the classroom

because I don't care how much university
you've got and how much training and how
wonderful you are, there's a lot of things
that happen 'in that classroom that you have
to be very sensitive to as a learning assist-
ance teacher, I could develop the most
incredible programme for anyone of your
students, but if I'm not aware that you've
got twenty-nine others ‘
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162

163

164

165

166

167

168

169

170

171

172

R:

59

Um hmm

that programme is useless, it has to be
something that I know from experience, a
teacher with a reasonable amount of interest
and dedication, can implement with the other
three, four reading groups that they are
already, I'm assuming, trying to handle

Um hmm

and I don't think you get that by watching
people or whatever

or a three week practicum

no, no you really you really have to spend
that time and that's where you develop your
teaching strategies too, that's where you
develop all those different ways of trying
to teach a certain skill

Um hmm

is through the five years you've taught you
play with it, as every treacher does and
eventually come to a strategy that works for
you with certain kids, then you've got other
ones that you've also tried that you can |
modify, that's the basic is the theory, you've
got to have that, and you've got to have the
classroom experience and at more grade levels

Um hmm

than just one or two, that was the hardest
thing that I found going into learning
assistance was that my experience was pre-
dominantly primary, I had never taught grade
six or seven, I had taught up to five and
that I felt was really difficult at the
beginning of doing learning assistance,- you
lose a lot of credibility if you haven't been
in the classroom too

Um hmm

if you've been there and the teachers know
you've been there, the questions never come
up if you say they ought to be able to handle-
it, they say, oh well okay I'll give it a
shot, if you've never been in the classroom
and you say they ought to be able to handle
it, they go away saying who's she
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V. 173 R: What does she know?

174 I: Ya, ya she doesn't know that I've got Johnny
climbing on the walls and so and so, you know

175 R: Um hmm

176 I: so you, youf credibility stands and falls on
classroom experience

Knowledge identified as second most important (N=6) is that
knowledge acquired while at university or what the interviewees
described as academic background. The people feel that this is
a preredquisite to teaching and that this theoretical knowledge
can be applied in the classroom.

v 158 I: Well, I think first of all you've got to have
the university training, you've got to have
the theoretical background in assessment and
reading instruction, so that's basically your
university courses uh but they don't do you a
heck of a lot of good if you haven't taught
and if I was in power in in any sense,
deciding who would get into  learning assist-
ance.you wouldn't get into it unless until
you've taught five years in the classroom

Also, it is suggested that courses in curriculum were essential
because this can support and enhance your subject area knowledge

aﬁd provide knowledge which many teachers do not have.

Iv 96 R: Okay, um any other types of knowledge, for
example uh university course work or

97 I: Oh, I think that's that's crucial, I think
you have to have a background in the area

98 R: Um hmm
99 I: A university background in the area
100 R: specifically to do this job

101 T: I think you have to have a background in
curriculum -

102 R: Um hmm
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103

104

105

106

107

I:

For example you could take a degree, you
could have a masters in art education it
doesn't mean you can do this job because
a lot of people have no curriculum back-
ground whatsoever

Um hmm

No concept of what it means to plan an art
curriculum so

So you find that what you tapped most often
was your masters in curriculum

Um hmm (Pause) ...

The interviewees (N=6) then cite human relation skills as

important because these are considered necessary for working

and getting along with classroom teachers.

IIT

IT

124

125

126

127

128

126

127

I:

R:

I think that the other thing that we would"
look for uh would be uh human relations
skills ability to work with people, to
develop relationships with people, to work
with small groups, process groups, process
kinds of skills and to me um actually one is
not more important than the o6ther. TI think
all of those things are equally important uh
because there are people in the system who
are very good uh in their content area

Uh huh

excellent uh and may even be exceptionally
competent teachers as well but if you still
have you still have to be able to work with
your colleagues and you know you still have
to be able to develop non-threatening
relationships with your colleagues.

Uh huh

uh an excepting kind of relationship and if
you can't do that then its unlikely that
people are going to disclose their areas,
their perceived areas of weakness.

would be all prerequisites (Pause) ‘and a
person who can you know has good human
relationship skills that they can build on

- Um hmm |

61
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VI 56

57

58

59
60 .
61
62
63

64

65

R:

62

Some credibility amongst uh the peers in
other words you have to have a person who
basically is known by teachers that she's
working with, or he's working with is is
much superior to having an unknown come in
because the unknown's going to be tested
(Pause)

to work as an assisting teacher you need a
lot of people skills, social skills

Uh hum

which are more important certain times than
your curriculum knowledge because uh first

if you know uh that something is suppose to
be taught at one level and you know very well
that it's not, well that's not going to help

Uh hum

What you need is a lot of more social skills
Uh hum

and ah then academic skills

Uh hum

definitely and that you can have you can

have something very intuitive before you
start but you develop those skills extremely

- fast

Do you?

The interviewees (N=4) then list knowledge of the curriculum

as important.-

This knowledge includes content, materials and

teaching strategies which apply to the particular subject area.

It is considered important because often the assisting teacher

is working with teachers in a particular subject area and

therefore, the assisting teacher should know the curriculuml

IIT 124

I:

... I think obviously they would know their
content area very well and uh most of the
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VI

124

30

31

32

33

34

35
36
37

38
39
40

48

49

50

51
52

53

.54 .

63

people we bring in tend to be for a
particular contect area or grade level ...

the use of the materials, there is no
curriculum

Um hmm

in learning assistance so there I haven't

been involved in curriculum implementation
except for the fact that with the reading

programme being implemented last year

Uh hmm

umm the learning assistant has to be aware of
the regular curriculum in order to implement
their own to supplement it.

Right, the Ginn 720, is that what you're
ya
referring to?

Ya, uh hmm, so I've been involved also as as
a teacher done a lot of work on ah in using
new materials

Uh hmm
and piloting programmes and things like that

Uh hum you have to have uh well uh you can
have pre-requisite skills like the knowledge
of the, like in my case linguisitic content

Uh hum

has to be taught and definitely different
areas that have to be taught

Uh hum
those are what I call pre-requisite knowledge
Uh hum

that you have to have at one point you have
to know the curriculum in whatever province
you are here or whatever and uh but the
linguist the curriculum content is one pre-
requisite, but that is not the only skill or
knowledge you have to have
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Knowledge of the curriculum . is considered to be less

important to implementation for two reasons. First, people are

able to learn the content. Second, the major difficulty of

implementation relates not to learning the content but to

applying this knowledge to actual use in the classroom."

ITT 249
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So therefore
uh
the content area becomes less important

I think so. I think that uh I think that you
have to be a change agent in a sense

Uh hum

that when people are trying to implement
curriculum or develop professionally they're
really talking about change in one form or
another and uh I think that uh we're really
talking about helping relationships here,
developing relationships with with people
which are designed to help them adapt

Uh hum
and change,
Uh hum

modify um in light of whatever it is they're
trying to deal with and if you can't create
relationships with people which is going to
make that happen um then it doesn't matter
how much you know (Giggle)

right

vou know its irrelevant ‘I think that the
content can be learned

Uh hum

I think that most people can you can pick up
a Ginn programme and you can learn what the
content, we're all, we're all intelligent
people you know that's a given um I think and

. We can we can um you Know we're very good in

terms of theoretical knowledge.
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Uh hum

We know we know a lot. Where we have to
develop our skills um I think um is in the
area of applied knowledge

Three people mention knowledge of how the school board

functions as important, since it will = help in acquiring

necessary resources (money and materials) for classroom teachers.

\ 200
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I:

Ya ya, and just being aware of the processes
that are in existence as far as what is avail-
able in the district and where it is and how
to get it, a lot of teachers are not aware

of the functionings and who has what, they'll
phone me and say hey I really need this kind
of a test and I know that they can get it

from student services, so I can refer them to
the right people.

Um hmm

Just that general knowledge of what happens
in the district, resources that are available,
programmes that are available for kids.

Um hmm

Just advice in things that are available
through the district and materials that are
here in the building because I don't think
even those of us who work here were aware,
until we actually sat down and catalogued
all the materials, how much was here.

What other knowledge do I find important
besides the social skills? Oh, that is so
crucial and academic skills, the knowledge
of the curriculum, the knowledge of how a
board function (pause) some, well I find in
my my case what's important to know it is uh
how to get money from where, grants from
where :

- Uh hum

because we have different types of grants and
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I:

R:

I:

two

66
how to um and how do you say that now
Uh hum

they budget differently

people state that they should be aware of

current information in their subject area as well as in education

in general.

This includes materials recently published which may

be used as a supplementary classroom resource and education

literature which may provide insight into current trends in

education overall.

This knowledge is considered to be important

because classroom teachers often do not have the time to review

recent publications and therefore, this would be within the role

of the assisting teacher to provide this kind of information.to

the classroom teacher.

Iv 163
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171

Y . 148 -

I:

Oh well, like I said before, the experience
in the district and also the master's program
uh also just keeping up with current trends

Ya

Ya that's very important, you know the pro-
fessional associations that I belong to, the
literature, um the people I meet um that,
especially university contacts, I think thats
important

Uh hum and that's kept you up-to-date

Ya

So you can handle

Right

being at. this job

I, I, I, make a point of keeping myself well
informed as to what's going on

... it's crucial to know as much about as

"many different things as you possibly can,

to be as current because the people in the
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v 148 1I: classroom don't have time to be dealing with
publishers and to stay current on what's new
and, well both the girl in E.S.L. have just
kind of kept a running thing all year with
the publishers as as soon as you get something
new I want to see it, everything new you get
I want to see because that's what we see as
part of our job

When interviewees were asked to describe the types of know-
ledge that would be ideal for successfully fulfilling their roles,
all stated that they would need to know basically the same types
of things as they did in their actual role. This is not surpris-
ing because the assisting teachers; primarily work with and
provide support for the classroom teachers. Therefore the
knowledge tapped most often by the assisting teacher is that

. /
derived from their teaching experience.

It 151 R: Um hmm okay um so I think you also again
answered the knowledge and action basically
that is um what types of knowledge and action -
would be necessary to fulfill this ideal role,
I think you've covered that

152 I: Yes cause I was saying that I think
153 R: It shouldn't change

154 I: Ya I think we've talked about that because
that's that's a great need

155 R: Um hmm

156 I: I think that if we change that role, then
we're going to change um change the direction

157 R: Um hmm

158 I: of what we're doing because if you give that
person uh and the only thing I can see is is
more authority and that

159 . R: Do you think that would be an asset so that
the assisting teachers could be more could
be given a little more uh freedom in being
able to go into a classroom and and just.work
with the teacher without the teacher asking
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Well in some cases a good assisting.teacher
can do that '

Um hmm

A lot, because you have um developed strate-
gies where because of your personality
because of the things you say uh you can
casually say well I'll just drop in and give
that, and the person will not feel threatened
what so ever

Um hmm
and say or.sure come any time you want
Um hmm

And um its just the manner in which that
person presented themselves if on the other
hand the assisting .teacher has free license
and. the teachers in the district know this
then they realize there is some authority
there and I think. there is always a big
problem with evaluation and there's always a
big problem of anxiety and threat

Um hmm

And uh that's why I say the level at which
we're at now uh there still is a threat by
some people and there still is anxiety when
we're in um in a school situation

Um hmm

But I think that that is less so that it
would be if a particular person had more
reign

Um hmm

Or at least the uh was viewed by teachers in
our district as having a lot more

Um hmm

reign

Some ‘assisting teachers did mention however, certain modi-

fications in the ideal types of knowledge necessary for their

role. For example, three assisting teachers ' are responsible
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for helping teachers who teach ' kindergarten to grade twelve

in a particular subject area. These assisting teachers agree

that if they are responsible for that grade-span then they

should have comparable teaching experience. This is considered

to be an advantage because the assisting teacher would know not

only what the students are like but also the curriculum at

that grade level.

I 399 R:

400 TI:
401 R:
402 1I:
403 . R:
- 404 I:

.V 289 . R:

290 . I:

291 R:

- Um hmm

Super, okay the last one, I think basically
we've covered the knowledge, its basically
what knowledge would you need to fulfill
that role, and and you said that there would
be no new knowledge basically

Ya I think probably um an ideal background
would be a whole variety of teaching positions
you know teaching at the primary if you're
dealing with the whole spectrum having taught
at the different levels.

Um hmm

So that you have an idea what the teachers
are doing at each 1level

~

and also. so that you have an idea of regular
curriculum too

~Um hmm um, if you had um, if you could draw

on other types of knowledge for this ideal
role that happens to be from two or three
yvears and full time, etc. what types of know-
ledge, other than those that you've described
in in the things that you think are useful
now, are those the types of uh knowledge that
you think would be useful without the
restrictions?

um everyone has things that they're they know
more about than other areas than they know

"more about than others I know that there are

certain things that I, I am now investigating

- Um hmm
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because I haven't taught a lot of it and I
need the background for this job, things like
uh well secondary uh I think ideally for a
person in this position if they're going to,
if they want you to do a spectrum K to 12

it's almost unrealistic um that's a lot to
expect one person to have the knowledge, not
only of the oral language that a kindergarten
child needs but the reference and study skills
that a grade twelve student needs

Um hmm

and how to build both ends uh but I think

that classroom teaching experience at both
levels would be really valuable because I

don't have it

Um hmm
and I can see a problem for myself in dealing

at the secondary level, I've never taught
there

Also, one person mentions that ideally it would be helpful

if assisting teachers have a more general background in’' curriculum

development, implementation and evaluation. This is considered

to.be an advantage because rather than concentrating on content

specialists: 1if the assisting teacher is to help the classroom

teachers in implementation, the assisting teacher can be of

greater assistance if they have knowledge of what implementation

entails.

IITI 330 1I:

Ya, I think so and as I'm looking at that as
well I'm thinking about knowledge versus
behavior and you've asked me a few questions
about knowledge, um one of the things that

I think uh would be very helpful for the
people coming into. these roles, is the kind

of background that I see some people like
yourself and uh some others getting at the
universities now which has to do with curricu-

“lum 'in a general kind of sense. I think that

um first off the assisting teachers that come
here don't always have specific courses on
curriculum development and implementation,
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uh most of them have courses in their
content area and have methods courses,
that sort of thing

Uh hum

but they haven't taken in a generalist
courses in this area of curriculum develop--
ment and uh I think that I see more and more
people getting courses in those areas and
taking taking programmes along that line and
I think that's really useful

Uh hum

that's going to be very useful in the next
five years to ten years, that people are
going to be coming into into the system and
into these roles with a pretty good notion
of what professional development is about,
what in-service education is about,

Uh hum

what uh curriculum development is about, and
what curriculum implementation is about as
well and uh some of the problems in bridging
the gap between one and the other

Uh huh

. uh and those people I think are going to be
. much more priviledged uh much better off than

a lot of the ones who have come in with a
good understanding of their of their curricu-
lum, '

Uh hum

their content area but who haven't had the
time or the experiences of really grappling
with what does this really mean, you know
what are the implications for people uh what
happens to people when they go through a
change process -

In summary, the knowledge pérceived by the assisting . ... . ¢

teachers to be necessary for their role consists of teaching

experience, at the grade levels for which they are responsible,

academic background including general knowledge of curriculum
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development, human relation skills, knowledge of the curriculum
and how the school board functions, and currency of knowledge in
the field.

‘Action is also identified as characterizing the role of the
assisting teacher. 1In particular eight types of action are
identified. These include? working with teachers, doing
demonstration lessons, locating and supplying resources, visiting
classrooms, providing in-service workshops, attending meetings
with teachers, developing human relations skills and keeping up-
to-date. These actions are prioritized according to frequency
and importance as indicated by assisting teachers. According

to the interviewees (N=7) the major task of the assisting teacher
is in helping teachers with the needs the classroom teachers
identify. Because the ﬁrimary function of the assisting teacher
is to provide support for the classroom teachers, this action is
seen as one of prime importance.

I 286 I: Ya mostly with teachers, success in dealing
with the teachers. I think well just being
very sensitive to what they want, listening
to what they want and not trying to tell them
what I think they should do

287 R: Um hmm

288 1I: Listening to what they are saying and what I
think trying to perceive their needs and
trying to help fill that need

v 218 I: and just the.fact that I'm here, they can
draw, they can’call on me and they know that
although it may not be perfect, because they
haven't had a chance to come in and check it
out themselves, at 'least they'll have some-
thing to start with in two or three days.

219 R: Um hmm

220 . I: So that,
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the immediacy

Ya, ya

of being able to phone you and get the stuff
and not because fact it, 99% of the classroom
teachers just don't have the time to do that
kind

No

of running around.

No and it's very difficult as a classroom
teacher to get the time to come down here
and wade through all the stuff on the shelf
when you're hunting for something fairly
specific on math word problems or something
Um hmm

and those of us that are here can virtually:
pull it off the shelf blind folded, because
we know where it is

Um hmm

and exactly what it looks like.

Um hmm

So that kind of thing has been really helpful,
I think I've had a lot of good feedback on
people saying it's so nice to have somebody
down there

Uh hmm

to phone

Uh hmm, that can help

Ya, ya

Originally the primary function of the assisting teacher

was to help new teachers, but because of declining enrollments

few new teachers

~are- hired. 1Instead, teachers are now placed

into situations which are new to them; for example, a teacher

may be asked to teach a different subject or.grade.
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But we do have a lot of teachers in new kinds
of teaching situations, teaching at grade
levels they've never taught at before, um
teaching content they haven't taught before

so there's still the same kind of need, I
think, it . just has taken a slightly different
form. So I think that the first um role if
you like, first expectations uh is that these
people who are assigned to these positions
work uh very closely with those teachers who
are in new situations who are trying to cope
with something that's different or that they're
not feeling comfortable with or even if its
something they have been teaching for quite

a while but still don't feel like they've got
the kind of a handle on it that they'd like to

Uh hum

um I guess my at least my expectation is that
they would work very directly with.those
people in the classroom on a one to one uh
basis showing them, demonstrating, giving

them feedback, going through supervisory kinds
of uh processes with them

Uh hum

um but really a hands on, practical, roll up
your sleeves kind of approach to working with
teachers and that's the one that's been hard
I think to establish in the district because
uh uh it really entails being out in schools
with people on site, uh in an open sort of
relationship and if people aren't really aware
of who those people are and can disassociate
them from the evaluative, inspectoral kind of
concept, its very hard for them to say hey I
would like you to come into my classroom.

Related to working with teachers are three other actions:

doing demonstration lessons (N=6), locating and supplying

resources (N=5), and visiting classrooms (N=5). The assisting

teachers discuss these actions as inter-related. Because these

actions are primarily classroom-based, the knowledge derived

from teaching experience would. be wvaluable for the assisting

teacher to successfully accomplish these tasks.
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Working with teachers sometimes entails @ doing demonstra-
tion lessons and classroom visitations. The purpose of
demonstration lessons  is primarily to demonstrate the use of\
materials. Classroom visitations are done to provide teachers
with assistance in areas identified by teachers.

IT 25 R: What do you see as the current, as what they
do a you know day-to-day basis type of thing

26 I: Okay,‘they spend a lot of time in the class-
room, working directly with teachers

27 R: Um hmm

28 1I: and this means assisting the teachers in
: preparing lessons

29 R: Um hmm

30 I: Demonstrating, planning units, providing
materials, observing, and trying to offer
suggestions if there happens to be a problem
in terms of student behavior

N\ IIT 186 I: Uh hum, ya I think so, um that has changed
over the years as well, um in the sense that
uh (Pause) uh I think now as I said most of
the I think more time is being spent now with
the teachers in the schools in the classrooms
than was in the past, uh so I think that would
characterize, that kind of direct .contact that.
demonstrating uh how to do certain kinds of
things, giving teachers feedback on things,
taking materials to them, and showing them and
demonstrating the use of them, um help in
taking the.part the class I think that there's
more of that ‘

187 R: Uh hum
188 I: happening now than uh than in the past, where
in the past I think more time was spent
consulting with materials at the centre, uh
working on curriculum projects, um developing
resource units
Locating and supplying resources includes ordering,

advising, evaluating and even developing materials (N=4). These
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actions require knowledge of the classroom situation but also

knowledge of the materials presScribed or authorized in the

curriculum, as well as.knowledge of curriculum development,

implementation and evaluation.

\Y 26

27
28
29

30

31

32

33

34

35
36
37

38

39
40

41

I:

Well, uh as an assisting teacher I've been
involved in uh (Pause) bringing in new
materials, advising people on new materials
Uh humm

demonstrating

Um humm

the use of the materials, there is no
curriculum

Um hmm

in learning assisténce so there I haven't been
involved in curriculum development except for
the fact that with the reading programme being
implemented last year

Uh hmm

umm the learning assistant has to be aware of
the regular curriculum in order to implement
their own to supplement it.

Right, the Ginn 720, is that what you're

ya

referring to?

Ya, uh hmm, so I've been involved also as as a
teacher done a lot of work on ah in using new

"materials

Uh hmm
and piloting programmes and things like that

Um hmm Uh hmm You've almost completely answer-
ed the first questions which is a nice tie in
between one, from one to the other um the
current role of the assisting teacher uh could
you describe what it is that you do, it doesn't



41

42

43

44

45

46

47

48

49

50

51
52
53
54
55

56

. 57

.58

59 .

77

neceésarily;have'to be an implementation of

a new programme but some of the things you do
which assist the L.A.C. teachers in implementa-
tion.

Okay, well uh my, L.A.C. is a little different
than the regular class because by definition
they're supplementing

Um hmm

a programme that a child has in the regular
class, in reading generally math sometimes

Um hmm

content areas less frequentlyluh and as a
result of that, there is no standard material
and there is no standard curriculum

Um hmm

so I do a lot of work with teachers in assess-
ing where the student is in the standard
curriculum

Um hmm

and then finding material.and programmes that
would be suitable and interesting to the
student

Um hmm

depending on interest areas

Um hmm

uh to supplement

Um hmm

what he's doing in the regular programme, so
there's a a large component of my work as an
assisting is is with dealing with materials

Um hmm

choice of materials, advice to teachers on on
what kind of materials to use, supplying the

"materials,

- Um hmm
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and then doing demonstration lessons using
them
Um hmm
for recommendations regarding choice of one

versus another depending on the students, a
lot of programme advice

The other types of actions are identified as in-service/

workshops, meetings with teachers, human relations processes,

and helping teachers keep current. These actions take a slightly

different slant,

in that they may entail working with more than

one teacher and may not be conducted in the classroom.

In-service and/or workshop. activities are mentioned by

five and four people respectively. These two words are used

interchangeably,
centre or in the
IIT 189 R:

190 I:

191 R:

192 T:

and take place at the professional development
schools.
Uh hum

and doing workshops so I think that there's
been a slight shift of emphasis over the last
few years

Right, instead of it taking place here, its
taking place in a classroom more so

That's:that's right. I think that uh probably
more is taking place in the classroom uh
(Pause) I was thinking about in-service in the
schools as well I think that there is a reason-
able amount of in-service taking place in the
schools uh and of course there's still a fair
amount of in-service going on right here

The purpose of the in-service activities varies, depending on

the need perceived by the classroom teachers and assisting

teachers. The perceived role of the assisting teacher is to

help classroom teachers in whatever ways they identify. There-

fore, the classroom teachers should help -identify the purpose
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of the in-service activities as it relates to their needs.

One‘purpose'of_in~service,isj‘to presént new materials to
the teachers or familiarize teachers with available resources.
Another reason . is- to help teachers adjust to a new teaching
situation if they had recently changed their subject area or
grade level. Finally, in-service activities are available for
teachers to expand their knowledge of the subject area. What-
ever the purpose, in-service participation is greatest if it is
in conjunction with release time.

Iv 69 I: First of all it doesn't have any pretty
pictures, they aren't interested in reading
all this print, so you really have to have
workshops in conjunction with it.

70 R: Okay, and do you find that you have been
almost in almost every sec, elementary school
working with this or they've been here, or how
have you contacted these people

71 I: Okay, um mainly through district wide workshops
that have taken place here at Schou

72 R: Um hmm

73 I: and that's been on a voluntary basis, if they
want to come that's they're option, also I've
had professional uh day workshops in the
schools and again that's been at their request

II 368 I: I don't think so, we've had some people who
have transferred from secondary to um
elementary and that's part of our in-service
program right now and that's part of the role
of the assisting teacher to help these people

v 82 R: Um, Do you find there is a greater amount of
participation with those programs, I mean I
mean in conjunction with release time

83 I: Oh absolutely um hmmm

84 R: So if you had extra funding for that, that
would help
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v 85 - I: District professional day had a fantastic
turn out but when four o'clock .comes around
especially elementary teachers, they have so
many areas that they have to be concerned with
and really not that interested in in coming to
a workshop ‘in art and I think art is very very
important, I mean let's face it, well 85 per-
cent of our knowledge is absorbed visually

The sixth actiQn mentioned by four assisting teachers is
meeting with teachers on a more informal basis than through
in-service. Its purpose is to provide teachers with a forum for
exchanging and sharing ideas, and providing an opportunity for
teachers to know other teachers in the district or other districts
who work on similar projects. These informal meetings may take
place at thé professional development centre, or at various

schools throughout the district.
7 . .

\Y 74 I: uh there have been in-services provided or
developed by people within the district and
learning assistance people came or went or
whatever just like everyone else and I've
moved towards more developing of association
of teachers and and getting people together
as a group

75 R: Um hmm

76 I: regularly so that they could have -an opportun-
ity to share with each other on an informal a
basis as possible

VI 241 R: Uh, the things that you have done, um that
have been useful or successful uh for example,
a particular format for a workshop or um
developing uh a forum so that people could
communicate with each other and exchange ideas
or skills or

242 TI: alright the um, what I found that was an
indicator of success was an action also, it is
in that point when I came in Burnaby, there
was no, teachers do not know each other

243 R: Uh hum
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at all, they don't know who was teaching what,
who was teaching who or whatever in each
school so um the first year what we did it is
more or less trying to get to know each other,
so each time we met to know who was from where
and the format we used was immersion weekends

other than, other than we it is uh we had a
bulletin coming running for awhile then the
bulletin died out because of time that's all
but we have to replace the bulletin we have
the what we call the sharing sessions which
everybody brings something that worked a game
or a stencil whatever, every month we go from
one school to another and we have

Concentration on the secondary schools or
both

four to twelve
.D

both va what other things worked also uh we
have a lot of ah dinners

work successfully with classroom teachers, .

interviewees (N=3) highlight the necessity of positive working

relationships.

ITI

269

270
271

272

273

274

275

R:

Okay, which also relates to the next one which
is the actions so uh the actions that are most
useful is basically your abilities or your
skills to deal with people

I think so

prove your competency

Uh hum, Uh hum ya I think that um‘being able

to interact with people, interface with people
in a way which makes them feel comfortable with
you

Um hum

uh in a way which instills confidence uh in
them for. you -

Uh hum



IITI 276 I:

Iv 196 R:

-197 T

198 R:

199 I:

200 R:

201 I:
202 R:

203 I:

82

uh um and then once you get beyond that, then
I think you can demonstrate your competence in
other areas as well, work with them in other
ways by demonstrating, by showing, by giving
them feedback

okay um when you're carrying through this job
as an assisting teacher, is there one type of
action or is there one thing that you do uh
that was more successful with your as an
assisting teacher for example um did you find
that providing in-service was most useful or
providing a particular type of booklet was

most useful or your classroom visitations were
most useful or perhaps you can't narrow it down
to one specific thing

I can't narrow it down to one specific thing

I think its a combination of all of those
things but I think the most important thing is
personal contact

Um hmm

so the teachers have confidence in you that
they want your services again, that they like
you so on, I think thats really important, one
to one contact

Um hmm, so your interpersonal skills are really
important

Um
have to be developed

Um hmm

Finally, two assisting teachers state that part of their

actions entailed providing teachers with current materials .and

literature, as well as information regarding trends and confer-

ences in their field. The assisting teacher acts as a resource

person.

VI 144 TI:

well what other actions besides observing,
giving demonstrations lesson, training work-
shop uh also not only that what else that I
found very ‘interesting in.in that they they

*like ‘it is keep keeping them aware of what's

happening
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153 R:
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Ummm -

throughout the province and in Canada and in
the world um in franch for example and send

them every now and then little bulletins say
listen that's what's happening, you can get

money if you go there

Uh hum

and ah you can get this workshop give them a
list of activities sign them on workshops,
conferences, books articles and whatever

A resource person

uh hum and tell them well that's available it's
for you sending them a pile of before summer
time like you can have a bursuary if you take
such and such a course, you can have this if -
you can take such and such, helping in their
exchange with students there's so many things

Uh hum
action, phoning

It all takes time

In short, the actions required by the assisting teacher

consist of working with teachers, doing demonstration lessons,

locating and supplying resources, visiting classrooms, doing

in-service activities, meeting with teachers, developing human

relations and keeping teachers current.

To describe the ideal role of the assisting teacher, these

people were asked to describe the actions which may characterize

this role.

All agree that the ideal actions. include what they

are doing at present.

IT

135 . R:

If the assisting teachers had absolutely no
restrictions on them whatsoever as far as a

~job.description, what would you see as the

ideal role of the assisting teacher
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Well, I think that if we're going to call this
person an assisting teacher,. I think that as
the role is defined right now, I think it is
it is a good one

Um hmm

Because, you need someone in the classroom who
um can work with'with their peers

Um hmm

And we're looking at some teachers who require
um someone in there for a variety of reasons,
perhaps they've changed grades

Um hmmi

Perhaps they're coming back to the district
after a long period.of absences, perhaps
they're a person who just haven't been for

a long period of time, too effective and
perhaps their anxiety has been raised by the
principal and the fact that now that they have
to seek some changes

Um hmm

and improvement uh in their in their profess-
ional development, their own professional
development and therefore we have to have a
person that is fairly low key and I think that
to set up these dynamics of working with those:
kinds of people who are out there you know by
uh in many instances that this is the kind of
function that those people are going to do
work in the school

Um hmm

Support the school, uh you know help the
principal, help the teacher and uh, if you
change that then I think you're going to change
authority line and then it becones a different
position all together

Most of the people interviewed (N=6) did suggest a modification

in terms of time.

with more time.

They would do the same kinds of things, but
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ITTI 280 I: ... to the 'ideal um there's never enough time
of course you know and the uh reason that we
don't reach ideal is largely because uh the.:
limitations of time and the people and that's
a_ reality that we just have to deal with that's
all and except that, um but in my concept of :
the ideal would be that these people are work-
ing um face to face, hand to hand with people
and trying to do the kinds of things they're
trying to do in the schools, ...

At present, assisting teacher positions are one year appoint-
ments. The assisting teachers agree however, that a two to three
year appointment would be more advantageous for the assisting
teacher and classroom teachers because it would provide better
continuity of programmes over the years.

I 156 I: Ya, ya, I believe so, I think they're going

to have the position next year but uh I think
it should be so that you have some uh idea of
continuity it should be at least two years so
that you can set up ideas for next year,
there's got to be continuity.
In one year, the assisting teachers could set the groundwork;
classroom teachers could come to know and trust the assisting
teachers. 1In addition, programmes or activities introduced
during the first year are only in their béginning stages of
implementation. = Therefore, if the programmes are to have any
continuity, it is important that the appointments should be

longer than one year.

v 215 I: ... but there should be one person so that
there's continuity established

216 R: Um hmm

217 1I: so you can establish these personal contacts,
. 80 you can carry them over, so some significant
change can come about, that would be the first
- thing I'd do

218 "R: No one on.a year appointment
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I think a one year appointment is um (giggle)
I think you know, it takes one year to
establish the personal contacts, to get
programmes. started and um you need, you need
a longer period of time

One assisting teacher summarizes the value of an appoint-

ment being longer than one year in the following way:

\'
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238

239

240

241

242

243

244

245

246

R:

Um hmm, Okay, you've described a lot about

what you see your role is currently, the actual
day-to-day, week-to-week type things you do,
the uh resources you draw upon and what not and
obviously you're restricted by a job descrip-
tion and. things like that, take away all the
restrictions, what would you see your ideal
role, if you could do whatever you wanted uh
without any restrictions, what would you do

if you could define your uh assisting teacher
role or is it what you do?

Uh, a lot of it would be what I do with a lot
more time to do it in.

Um hmm

I think there's a crying need for in-servicing
and awareness building at the secondary level
o

Um hmm

that somebody needs to do and I can see it
being within the realm of a learning assistance
assisting teacher um I would like to maybe
change the title because learning assistance,
if they don't have it in their school, they
don't think it's relevant

Um hmm

and if you did something with people teaching
modified programmes, there's hundreds of them
out there,

Um hmm

and then they would see it as relevant um and
it it is, I think that basically it's a time
constraint, a lot of the things that are
happening now, the materials advice and the-
in-servicing are really good and I think
valuable to the district
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- Um hmm

um the time to do it at a broader..spectrum
is just not there.

So you would like to see your position full
time for one thing,

Uh hum um hmm

and longer than a year?

Yes, definitely um

Do you find that

a one year posting for virtually any of the
assisting teachers, you've just begun to
develop the trust of the teachers and your own

knowledge of thermaterials and and the workings
of the system

¢ Um hmm

at the end of one year you can see the
direction you need to go

~ Um hmm

you can see where the weaknesses are and what
needs to be filled and after just one year

" (Pause) it's kind of a waste to throw that

finger on things that you've finally developed
that's taken all year and give it to somebody
else to fight the same battle.
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Role as Specified by

Assisting Teachers
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ACTUAL KNOWLEDGE DERIVED FROM:

ACTUAL ACTION INCLUDED:

Teaching experience
(kindergarten to grade
twelve)

(N=2)

Teaching experience (N=7) Working with teachers (N=7)
Academic background (N=6) Doing demonstration

lessons (N=6)
Human Relations (N=6)
' Locating and supplying
Curriculum (N=4) resources (N=5)
Functioning of School Classroom visitations (N=5)
Board (N=3)

In-service (N=5)
Currency in field (N=2)

Meeting with teachers (N=4)

Supervisbry/human

relations processes (N=3)

Keeping current (N=2)
IDEAL KNOWLEDGE DERIVED FROM: IDEAL ACTION INCLUDED:
Same as actual (N=6) Same as actual (N=7)
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Differences between actual and ideal. The differences between

the actual and ideal are slight. .As previously mentioned, the
suggested changes in knowledge are two-fold. First, if the
assisting teacher is expected to work with teachers from kinder-
garten to grade twelve, then ideally the assisting teacher

should have taught that spectrum. Second, more university

course work in the general area of curriculum development,_
implementation and evaluation would provide ideal background
knowledge for the assisting teacher. There are no reasons

given as to why this has not been actualized. 1In terms of action,
there are no suggested changes except that some assisting teachers
would like to have more than one year to do these actions. The
reasons given relate to the school board and will discussed in
detail later in this section.

Assisting teachers, when describing their perceptions of the
ideal role, identify three major differences from their descrip-
tion of their actual role: supportive versus leadership;
assistant versus consultant; and permanent versus temporary.

One person mentions that ideally the role should be less of
a.support»role and more of a leadership role. She feels this is
necessary for two reasons. First, some teachers see the need
for more leadership. Second, as a leader the assisting teacher
would feel more comfortable going into the teacher's classroom. ~

. Two assisting teachers mention that the ﬁame "assisting
teacher" should be changed to consultant, supervisor or
co-ordinator. . They feel that a change in name would again

denote a position which carries more authority.
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303 R: . Okay 'super um' (Pause). -say just say there were
no job description and there was no one telling
you what you had what you should or should not
do - your job is without restrictions

304 I: Humm Humm

305 R: What would be the ideal role of the assisting
teacher?

306 I: (Pause) oh that's a difficult question

307 R: If you didn't have anybody telling you that this
is the way normally assisting teachers in E.S.L.
work,

308 I: Um hmm

309 R: if you could just do what you had gut reactions
or experience or whatever work the best or 4
you do that '

310 I: I think I would probably be less of a support-
ive role and more of uh a leader role

311 R: Um hmm

312 I: I think I find that a bit of a disadvantage a-
conflict and people may be looking to you as
a bit of a leader but then adminsitration's
saying well you're really not, you're support-
ive and you shouldn't be focussing on yourself

313 R: Um hmm
314 I: Which I sort of get from here and there
315 R: Um hmm Um hmm

316 I: You're completely supportive, you're on the
same level as the teachers and you're not
paid anymore

317 R: Um hmm

318 I: Whereas teachers are looking for you as a bit

' of a leadership so I see a bit of a conflict
I think I would rather be um in other districts
they're called supervisors, or consultants or
co-ordinators or whatever

319 R: . Um hmm

320 I: . and you've got.a bit more of a handle on things
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I 321 R:  Um and a bit more cloat
322 I: Yes, to, to, a bit more power

323 R: to implement some of the things or to do some
of the things you want

324 I: Yes, yes and be able to.go and say you know
to be able to feel more comfortable going into
classrooms and say I'm here because I want to
see what you're doing

One person believes that the position should be permanent,
but reviewed each Ygaf. The reason given is that the value of
the position would be enhanced %f teachers knew that the position
was to continue from one year to the next. It is felt, therefore,
that more significant change could come about.

v 242 R: Okay um so basically you're saying that if you
could change it you'd expand the appointment
to up to three years, do you think that should
be the maximum

243 I: I, I a continuing appointment with reviewed
: every three years, like right now uh the policy

is its a one year appointment, two years, well
you know definitely after two years let's get
some fresh people, I would change that whole
concept and make it uh a continuing appointment
but review it all the time, put your reports in
make sure that you have the support, make sure
you're being effective, in other words you know,
you can um um be removed of that position if
you're not effective '

244 R: Um hmm, if you feel you need a change
245 I: Exactly or whatever, ya right
These perceptions of the ideal role, however, are in
opboéition to the actual role. If the suggested changes are
actualized then the role of the assisting teacher would no.longer
be supportive and would become more evaluative.
The assisting teachers have been asked to account for the

differences between the actual and ideal role. Even though

—~
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three emphasize that the actual is ideal, all gave reasons
for the differences. The impediments to actualization, as
listed by the assisting teachers, relate to the school board,
the teachers and the public.

The school board is most often cited as the reason for
the differences between the ideal and actual. The éssisting
teacherS'list'monitary_constraints, declining enrollment,
assignmént of positions, and length of‘assignment as the main
reasons for the differences.

Monitary constraints relate to declining enroliments.

This affects the number of assisting teacher positions as well
as the fact that.the positions are appointed for one year.
Because Burnaby has a limitea budget and has a declining enroll-
ment, there has been some decrease in the scope of programmes
offered. The assisting teachers (N=6) state that the reason
why their positions are one:year appointments is because the
School Board must allocate the funds in order to keep as many
programmes as possible.

When a need exists for an assisting teacher in a parficular‘
subject area, a position is formed for one year t6 meet that
need. If the assisting teacher positions are more than one year
appointments, then fewer subject areas can be represented by an
assisting teacher. Basically, if Burnaby is not restricted by
declining enrollment and a limited budget, there would be more
assisting teachers and. for longer periods of time. But because
.these facts do exist, the assisting teacher positions must be

t

developed according to the perceived needs of the district.
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there are sometimes and I think .everybody
understands in our district how assisting-
teachers are I don'"t know are assigned is
really based on priorities and needs

Um hmm

and I think some people realize yes math was
a particular need in 1977 or whatever

Um hmm

When they had a new curriculum in math and we
had a math person for a couple of years and um
things were done in terms of in-service and
materials, all those kinds of things that we
work on for uh successful implementation

Um hmm

and then following that one realizes well yes
there's now coming on board there's language
arts so obviously there has to be a new focus

Um hmm
or- there's English coming on in secondary
Um hmm

or whatever and so people I think understand
that that's how we operate in our district

that there are some roles that seem to continue
because there are a real need base.there, but
there are other roles uh where it seems to be
at a time where and we have to look at what uh
curriculum is new, you know being adopted from
the Ministry of Education and address those
kind of needs

~ Um hmm

And um it would be ridiculous to carry on in
math if we have a new programme in socials
and english and not addressing those kinds of
needs

Um hmm, so its mainly uh assignment. by need

These factors interplay and result in one year appointments

for the assisting teacher positions. . One assisting teacher
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summarizes this point when she states:

Iv

316

317

318

319

320

321

327

328

329

330°

331

332

333

334

R:

Um Hmm okay um basically the difference
between your actual and your ideal is time
spent :

Um hmm

as far as not having one year appointments
Ya, continuity ya that's right

Um hmm so how do you account for this, is it
mainly the fact that that the money isn't
available to to carry these positions through
or that everybody wants a little piece of the
pie and art can't have it every year or

there isn't the money, everybody wants a
piece of the pie that's right and just the
politics of the situation

Uh.Coquitlam has been reviewing the situation,
the same person's going in for the third year
um (Pause) I you know I guess probably the
most important thing is the declining enroll-
ment here and uh that has a large bearing

Um hmm

and uh, just the shear politics, I guess
people don't feel that its you know its that
important

Um Hmm okay any other reasons why, perhaps,
there are differences that you can think of
between your view of the actual and your view"
of the ideal, basically it it can be summar-
ized as politics

Uh, not it can't be summarized as politics
Okay

it can be summarized as declining enrollment,
it can be summarized as politics, budgeting,
uh um uh other people feeling that they should
have you know the same type of representation,
all those factors

: Um hmm, they all come into consideration

g
g .
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It also has been suggested that some teachers are reluctant
to change (N=1) and therefore are.not motivated to seek out
assistance to help them actualize the change (Nﬁl); If people
are more willing to accept change and new ideas, including the
assisting teachers, more change could come about and at a faster
pace. One interviewee mentions that many people are more com-
fortable with keeping things as they are and therefore new things
are not tried. This interviewee states:

IIT 420 I: and it has to do with the whole business of

' change as well that, um um I don't think we
are by nature, we don't seem to be by nature
let's put it that way

421 R: Uh hum
- 422 . I: 1risk takers
423 R: Uh hum

424 TI: um we tend to we we have developed a compet-
ence and an expertise in a particular area
and we derive a lot of self-satisfaction um
we derive a lot of positive feedback from our
expertise in that particular area and I think
there's a hesitancy on the part of many
people to venture out

- 425 R: Uh hum

426 I: from that to try new kinds of things, for
fear that I'm going to be giving up the
basis of satisfaction for one which might
result in a lot of negative feedback

427 R: Uh hum

428 I: and um that's a that's a tough one to deal
with in education, to get people to take
those kinds of risks uh the leaps of faith

429 - R:  Uh hum

430 . I: as a friend of mine refers to them, uh to
~just try on your behaviors and try and give
up. that old traditional role and try on some
new kinds of things
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ITII 431 R: Uh hum

432 I: and experiment with them, but uh that's one
of the hurdles and the other hurdle is to
have people 'in the system or outside of the
system recognize that that other role that
your experimenting with or trying to take on,
is a legitimate and wvalid one

433 R: Uh hum

434 I: and you have to deal with that so on the one
hand your dealing with your own self-esteem
and on the other you're.dealing with uh
other people's perceptions of, you know,
what is that, what are you doing and you know
and how does that fit into the context of
education, I don't understand how that fits
in the context of education and teaching

435 R: Uh hum

436 I: and therefore its not valid and how do you
deal with that as well

. It has also been mentioned (N=2) that the public's percep-
. tions of education have impeded the actualization_of the ideal
role of the assisting teacher. One person stat§s.that the public
is "tradition-bound" and therefore "... is as big a constraint
on the differences between the actual and the ideal as um as
some of the monitary kinds of constraints" (III: 406).

- It seems that the assisting teachers accounted for the
differences between the actual and ideal by identifying
impediments. such as the school board, the teachers, and the
public. . These impediments are external to their position and
beyond their control. It is interesting to note that none of
- the interviewees accounted for the differences between their
actual and ideal role by identifying a lack on their_part in

terms of knowledge and action.
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Criteria to judge success. = In order to determine how assisting

teachers judge the success of their rdle, they- have been asked
to describe the criteria that they use. Assisting teachers
mention five devices that they use to evaluate their success.
These devices include request for materials and assistance,
teacher feedback, evidence of visible change, degree of teacher
openness and the extent to which objectives are met.

The assisting teachers mainly judge their success by the
number of requests from teachers for materials and assistance
(N=5). That is, if teachers request more materials or more
assistance, and the services of the assisting teacher are in
demand,. then that. indicates to the assisting teachers that
they have been helpful or successful.

IIT 234 1I: and what they're saying to me and um uh that
kind of feedback, um I guess its also deter-
mined with an assisting teacher, its deter-
mined to a large extent by uh how much in
demand I am (Giggle)

235 R: (Giggle)

236 I: and if I'm busy

237 R: then you know you're doing a good job

238 I: then I must be doing something right if a .
lot of people are calling for my service or
contacting me about whatever, then uh that's
probably an indicator of

239 R: Uh hum

240 I: of success.

The number of requests for the assisting teacher's services
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relates directly to another criterion used in: judging success.

This is teacher feedback (N=5). If teachers request further

’

assistance by the assisting teacher, then the assisting teacher
has an indication that the type of assistance given was in fact

appropriate and relevant. Feedback and requests by teachers
\

interrelate.

v 172 R: Um hmm so uh okay um the next one uh, how do
you judge the success of your role, by that
I mean is there some criteria that you use
to know or to judge whether you have been
successful either uh teacher feedback for
example would be one aspect

173 I: Uh hmm

174 R: that would tell you whether in fact what you
did was positively received or you know is
there some criteria that you use to judge
your success

175 1I: Ya I think teacher feedback is really
important whether it's verbal or in letters,
I have a lot of letters, a lot of verbal
feedback also I think requesting my services
again um how many times am I asked to go back
into that classroom

176 R: Um hmm

177 1I: are they requesting more literature, um do
they seem to uh feel that its important to
you know a meaningful programme, um the
professional association, the Burnaby Art
Teachers association how supportive have they
been and um and all that is important in
evaluating a successful programme, what's
‘happening

Three assisting teachers said that they judge their
success if there is visible evidence in the classroom that the
teacher is attempting to actualize the suggestions made by the

assisting teacher. The fact that there is a visible change in

the classroom indicates to the assisting teacher that they have
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been of wvalue.

v 179 " I: and also going back into. the classroom and
saw something happening and yes there are
changes coming about

180 R: Um hmm, when you visit the next time you can
see

181 I: Ya right

182 R: what you have suggested is in fact in effect

183 I: exactly va

Two assisting teachers mention that they can judge their

success by the attitudes of the teachers. As the assisting
teacher develops a positive rapport with the teachers, the
teachers become more open and honest and begin to discuss their
problems and areas of weakness. This is perceived as being an
indicator of success. |

VI 203 R: Okay, now obviously there are things that you
do that are really successful and things you
do that sometimes thought': would catch and
light up people and they don't, what criteria
do you use to judge whether you are or not
successful with what you're doing? /

204 TI: The success right, how do I judge the success?
Um

205 R: What criteria do you use for example do teacher
give you feedback on what they found success-
ful or

206 TI: yes they do yes uh that's one of the first
indicator is that teachers do get in touch
with you

207 R: Uh hum

208 TI: and do eventually talk about their real
problems and where are the weaknesses and
their strength and everything cause I guess
at the beginning their just telling low
superficial stuff

209 ° R: Uh hmm
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.VI 210 . I: and as you get to know them more and more
and they know the way you behave whatever,
well then they can dome to you and say well
listen um I don't really do that in my-class
so that's the first sign of the that they
would like you there

These above four criteria are summarized by one assisting
teacher in the following segment. The summary indicates how
closely the criteria interrelate.

\Y 177 R: Um hmm, Okay, the next question is, basically
you've described a lot of things that you do,
how do you judge, by what criteria do you
judge whether their successful or. not, for
example, do teachers phone up and say that
worked, it was great, thanks a lot, do you
get feedback from people, do you get rein-
forcement that you're going along the right
vein or is there some mechanism or something
you've developed with the teachers you work
with, in order to be able to judge the success
of what you're doing?

178 I: Um I think basically informally
179 R: Um hmm

180 TI: people will phone and ask for more of some-
thing

181 R: Um hmm

182 1I: partially it's, um you see people opening
more and more to you as you provide something
and they feel comfortable with it and it works
for them and they ask for two more things and

. then you get so you're in the school once a
week

183 R: Um hmm

184 1I: bringing them something, so just that growth
from the very first thing was a hesitant
phone call, to them not being surprised when
you're dropping in once a week

185. R: Um hmm

. 186 © I: saying you know bringing something, delivering
something, just that openness
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Um hmm

. to ask for help and to accept help when it

comes, is is one thing that you can see that
you are having an influence

Um hmm

um I get redgular feedback at learning assist-
ance meetings from teachers, we do evaluations
of the in-service and I'm in the process of
developing an evaluation thing for the end of
the year for our last meeting that I.'m going

to ask them to, a combination, how did you

like the topics, how did you like the struc-
ture, how did you like what you were asked to.
do, because a lot of them were asked to ..
contribute a piece of an in-service um and
where do we go from here, some needs assessment
as to what direction to take next year assuming
there's someone in the position that's able to
carry through, I would like to leave them some
d%;ection

Um hmm

that:the association would like to go
Um

so those, that one sort of formal way,

basically informal, teachers responding to
you

One interviewee feels that some assisting teachers judge

their success by the extent to which their objectives are met.

When an assisting teacher reflects back on their years work,

he/she feels that he/she judges success by determining whether

or not he/she has achieved the objectives that were set for

that year.

ITIT 224 I:

When you're working with people on a one to
one basis or a small group basis, its its

"more difficult to do that and I think that

um I guess we all judge our success by the
kind of feedback that we do get from people
um by the extent of which that the objectives
we. set for ourself are in fact achieved and
uh I think that everybody has some kinds of
objectives in mind
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Uh hum
of what they would like to accomplish
Uh hum

for their year, um with some those are fairly
clearly articulated objectives and with others
there kinds of, they carry them around in.their
head ‘ .

so I think that um (Pause) its a, its a sub-
jective assessment of success I think um and
its based pretty much on feedback from other
people, um its based on internal feedback
that I give myself as to whether or not I have
met my objectives or, if I've fallen short of
my objectives or I've exceeded them um and
it's based on feedback from my colleagues as
well, not the ones that I'm working with out
in the system, but the ones that I'm working
with, you know, uh in the centre here

In summary, the assisting teachers seem to judge their

. success mostly on.a subjective basis. The criteria they use

includes the number of teacher requests, teacher feedback,

- visible change, development of teacher openness and the extent

to which objectives have been met. However, these criteria

seem to relate to day-to-day situational occurrences. The

assisting teachers, however, did not indicate how these criteria

relate to judging the success of their role in helping the

classroom teachers with implementation.

' Department Heads

To obtain the teachers' perceptions of the ideal role of

the ‘assisting teacher, eight secondary social studies department

heads have been interviewed. This took place ‘at a department

head meeting, where they were asked to complete a group
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interview schedule. They outlined their. view of full
implementation, perceptions of the assisting teacherﬁs.ideal
role and the criteria uSed to judge the success of implementa-
tion.

View of Full Implementation. The secondary department heads

have been asked to give their perception of what "full"
implementation of the proposed social studies curriculum whould
mean. This has been done to elicit their definition of imple-
mentation and therefore to determine the implied role of the
assisting teacher in impleméntation:

Generally, the responses of the department heads can be
grouped into three categories. These are the implementation
of the éurriculum as it relates to 1) the classroom teacher,
2) the school board, and 3) the Ministry of Education.

In regard .to the classroomvteacher, all eight department
heads agree that full implementation will take place when the
classroom teachers are 'in compliaﬁée with the curriculum guide.
Specifically this involVes the scope and sequence of the
content (N=4). For full impiementation, teachers also may have
to modify their teaching style to fit the new curriculum (N=3).
One department head feels:

I I guess it really means that there are more changes
than just the "content" that is being taught but also
that teaching styles change. If that doesn't happen,
kids will continue to be turned of S.S. as well as
being uninformed.

Another aspect of full implementation is the curriculum's
philosophy, objectives/goals and skills (N=2). It has been

suggested that these should be "evident" in teachers!. teaching

/
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and students' results.

It also has been suggested that full implementation means
that teachers follow the time parameters that have been suggested
in the curriculum guide (N=2). TFor example, if the course outline
for a particular grade includes four sections, each encompassing
twenty-five per cent of the course, then the teachers should be
fulfilling the requirements for that section within twenty-five
per cent of the hours allotted.for in their course. If this does
not take place it is reasonable to assume that parts of the content
may not be covered.

Two people mention that full implementation means the
classroom teacher feels comfortable in using the new materials.

It is suggested that this would indicate "acceptance of the new
curriculum by use of materials".

Two department heads mention that full implementation is
not solely the responsibility of the classroom teacher, but also
the responsibility.of.the school board. This responsibility is-
seen in terms of financial support and co-ordination of programmes.
Financial support would assist implementation because the required
materials can then be purcﬁased and made available in sufficient
guantities. Co-ordination of programmes by the school board is
seen as necessary So that elementary, junior\and senior secondary
teachers are provided with a programme which is consistent through-
out the district, both within grade levels and among grade levels.
Full implementation would mean involvement on the part of the
Ministry of Education as well:(Nﬁl); The curriculum may require

review and revision in order to facilitate fuil implementation
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and therefore the Ministry of Education should require
continuous feedback from assisting teachers concerning the
successes and failures of the new curriculum.

The department heads seem to use a variety of meanings
for the term full implementatiog, This seems to indicate that
they are not clear nor consistent in their concept of imple-
mentation. This has definite implications for the role of the
assisting teacher because implementation is difficult to
facilitate on a district-wide basis unless a clear and consistent
. view of implementation is identified.

In summary, department heads seem to agree that full
implementation means that the new curriculum is taught at all"-
grade levels. Though mainly the responsibility of classroom
teachers, full implementation requires involvement by the school

board and the Ministry of Education.

‘'Ideal Role of ‘Assisting Teachers. Department heads suggest

that ideally the primary role of the assisting teacher should

be as a resource person for the classroom teacher. More

. specifically, this ideal role can be described by_outlining the
department heads' perception of the knowledge and actions
required by assisting teachers; Knowledge of the curriculum,
all department heads agree, would be the most crucial (N=8).

. New or modified teaching strategies.suggested in the curriculum
f(N#8)iappear'to be the most impértant;for.the department heads.
A knowledge of the materials' (print and audio-visual) “prescribed

by ‘the curriculum is also deemed‘necessaryg(N#G); This
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includes. a familiaritygwitthOWHto‘get.the“materiels,
Knowledge is also seen as an understanding Of,the'seope and
sequence of the curriculum content'(N¥4); In addition, one
department head sees knowledge of the curriculum as including
an ability to plen teaching units which compliment or supple-
ment the curriculum, as well as-an understanding of the
philosophy, goals, skills and evaluation methods of the
curriculum.

Besides knowledge of the curriculum, the department heads
see knowledge acquired from clasroom experience as important.
This includes experience in teaching social studies as well as
other subject areas and experience at a variety of grade levels
(N=8). Two department heads feel that a minimum number of years
of successful teaching experience (five or ten years) be re-. . :
quired.

An academic background in the social sciences is seen as
preferable over a background in history or geography (N=6) .
Knowledge obtained from other academic ceurse work such as
curriculum development or leerning theory is also seen as
beneficial. Experience in curriculum development, curriculum
design and implementation’(N=4) is also seen as important for
the assisting teacher.

Knowledge of and the ability to conduct in-service
programmes is further mentioned as useful (N=8).

An understanding of political processes of the school
board is seen as helpful because it facilitates the acquiring

of the resources necessary to ‘implement the curriculum (N=3).
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This knowledge would help the assisting teacher to lobby for

funds required to bring in new curriculum.

Finally, the assisting teacher may have to have knowledge
of human relation,ékills-(N=2): This would help the assisting
teacher to work, not only with classroom teachers, but also with
school board officials.

In summary, the department heads state five types of
knowledge which should characterize the fole of the assisting
teacher. These include knowledge of the curriculum, claséroom
experience, academié background, an understanding of local
political processes, and human relation skills.

’ACtibﬁ.is considered to be as important as knowledge by the
department heads for the assisting teacher to facilitate
implementation. The secondary. social studies department heads
have identified eight types of ideal actions which should
characterize that role.

The major emphasis suggested by the department heads
relates to working with teachers. (N=8). Départment heads see
this action as visiting schools to provide visible teacher
supportf(N#S)i Eight see another action as related to dealing
with the materials required by the curricu;um for implementation.
The actions that relate to materials for the assisting teacher
are familiarizing themselves with the materials, introducing-

- the materials to department heads and classroom teachers, making
the materials available prior-to'implementation, detefmining
which materials presently in use are still appropriate, finding

supplementaryjmaterials,‘deVeloping materials which may not be
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availablexbut.are‘required; pro&iding.an:appropniaterbiblio—
graphy of materials and prowiding locally developed materials.
Because of the emphasis placed on materials, it seems that the
department héads perceived the curriculum as primarily being
in terms of materials.

Six department heads identify actions required by the
assisting teacher as related to modifying teaching strategies.
In particular, it is suggested that the assisting teacher may
need to help classroom teachers modify their teaching strategies
in order to be able to implement the new curriculum. Although
there is consensus that teachers may have to modify their
strategies, there is no consensus as to the degree of change
that may be required.

The assisting teacher may be involved in familiarizing
the teachers with the various parts of the curriculum document
such as the philosophy, goals, content, skills and evaluation
(N=4) . I£ seems that the department heads expect this to take
place prior to implementation and to be given less emphasis
than familiarizing teachers with new materials and teaching
strategies.

To famiiiarize the classroom.teachers with the proposed
curriculum, the department heads all agree that the most useful
forum would:be "workshops". Workshops, in-service activities
and professional development opportunities have been used inter-
changeably by the department heads. These workshops should
begin prior to implementation. ' One department head emphasizes

this in the following passage:
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IT When,thejneW'curricu1um,arrives,teachers_willvbe,in
receptive mood for workshops, etc. It is absolutely

crucial for the workshops, heWLteaching materials,
etc. to be prepared:ahead.of,time,"Afteam_onassist—
ing teachers should be given at least six months to
prepare for the new curriculum.

The purpose for workshops is made less clear. It is
interesting to note that all the department heads emphasize the
need for workshops but only two peéple give any indication as
to what the workshops are intended to accomplish. One persén
mentions that they may be used to change teaching methods and
another suggests that the workshops could be held to assist
teachers with new content areas.

Another suggested forum is meetings with department heads
and»the social study staff (N¥3). The purpose is to co-ordinate
the junior and senior secondéry teachers so as to bring greater
consistency between the two levels. One person has indicated
that the most useful action of the assisting teacher would be
to strike a committee to develop a curriculum which is consider-
ed to be implementable. This "mutual adaptation" (Fullan: 1979),
approach is thought to be the only possible method for implement-

ation to take place.

v Being serious but facetious - a new curriculum
committee struck with majority representation of
current. social studies teachers that could come up
with a curriculum that is new and progressive but
something that most teachers ¢an live with. I fear
the present proposal is going to be bastardized
severely throughout the province and little conformity
from school to school or district to district will
occur for the first few years after implimentation

" (sic) ‘occurs.

Four department heads have expressed a concern for

insufficient funds. - Therefore,' the assisting teacher may be
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involved in lobbying the 'school. board formfunds for materials,
for social studies markers, and for. teacher release time.

The assisting teacher may also be involved with other school
districts to share and exchange ideas and persoﬁhel éo facilitate
implementation~(N¥2);

In summary, the department heads suggest several actions
for assisting teachers which are oriented around working with
teachers to familiarize them with the curriculum. These include
working with new materials, introducing new teaching strategies,
providing appropriate forums, lobbying the school board for
funds, and visiting other school boards for additional ideas.

Department heads expect the assisting teacher to be active in

implementation.



TABLE 2

Ideal Role as Specified by

Department Heads

IDEAL KNOWLEDGE INCLUDES:

IDEAL ACTIONS INCLUDES:

Knowledge of curriculum
Classroom experience
Academic background

Functioning of School .
Board

Human relations

(N=8)
(N=8)
(N=6)

(N=3)

(N=2)

Working with

teachers (N=8)
Familiarizing

teachers with new
curriculum (N=8)

Providing workshops (N=8)

Organizing and attend

meetings (N=8)
Lobbying for funds (N=3)
Visiting other

school districts (N=2)

111
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Criteria to Judge Success of Implementation. The department

heads have been asked to describe criteria that they would use
to judge whether or not the new .curriculum has been implemented.
This question also suggests their perceptions of an appropriate
implementation strategy for Burnaby.

The most common criterion (N=4) is tests. Diagnostic tests
'may be given to students as they enter secondary school (N=2).
This would determine whether students have acquired the knowledge
and whether teachers have been teaching what is specified in the
curriculum. Also, it is suggested .(N=1) that tests should be
cross—grade and/or cross-district.

One person mentions that student/teacher feedback could be
used to judge the success of implementation. However, no indica-
tion is given_as to how or why this would be done.

Success of implementation can be judged if teachers make
use of the suggestions in the curriculum guide. This indicates
that teachers have truly accepted the new curriculum as being
~valid (N=3). Teachers may have to modify their teaching strate-
gies to those suggested in the curriculum in order to impiement
the curriculum.

IV. Whether or not the curriculum was accepted by the
overwhelming majority of teachers in B.C., and taught
in a method that could achieve the goals and learning
outcomes desired, i.e. the new curriculum would be . seen
by most as an improvement, as logical and not just a
change that has to be dealt with - one in which, a

teacher just does the same 0ld things in a slightly
different arrangement or sequence.

Further, implementation may be facilitated if teachers are

not only using the materials prescribed but also using them in

the suggested manner.:
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II The new curriculum materials must be used by teachers
and each teacher's. teaching should. shift in the direc-
tion of the new curriculum teaching methodology (note:

- shift not move completely; there are many excellent
teachers in the district who have adopted a teaching
style that suits them personally; there is no evidence
that the "new" methodology is betther than what they
are doing now).

- One person mentions»that,suCCess of implementation could be
judged by examining course outlines which have been developed
at the school and then the district leVel. If consensus is
reached among the teachers as to the outlines, and these outlines
in turn complied with the curriculum guide, then that would en-..
hance implementation.

Finally, one person mentions that implementation could be
judged by "observation". However, no indication is given as to
what would be observed or by whom.

The information derived from the department heads indicates |

J ’ ,

a lack of consistency in the criteria that would be used to judge
the success of implementation. By examining their responses, it
seems that they lacked clarity in their definition of implementation
strategy. This has direct implication for the assisting teacher in
terms of knowledge and action. It would be advantageous if the
assisting teacher had a clear view of implementation as well as
understood the school district's philosophy in relation to an
implementation strategy, and therefore, criteria to judge success.

This knowledge'mayihelp the assisting teacher in planning in-service

activities for the teachers in the school district.
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Job Description

Assisting teachers do not always have a public job
description. In September, 1980, a job specification for the
assisting teacher was drafted by some of the personnel at the
professional development centre (Schou Education Centre), but
is has not been revised or become an official document.

The purpose of including this job description in the
district context is to determine the'district'e perception of
the ideal role of the assisting teacher.

" Role ‘Perception. The role is'primarily_to assist classroom

teachers in two ways: to provide instructional assistance, and

to implement in-service education.

" Knowledge and Action. The. minimum qualifications for assisting
teachers relates closely to that described by the assisting
teachers themselves. The knowledge specified in the job

description includes teaching experience, knowlédge of curriculum,

)

skill in human relations and educational background.

The assisting teacher is expected to possess knowledge of
curriculum, but it is not clear whether this relates to a
particular grade level or subject area, or curriculum in a
general. sense. Both types of knowledge may be an asset to an
assisting teacher.

Human relation skills are valuable when working with
classroom teachers, principals, and. school board officials.

Knowledge derived from educational background is also
expected. . There is no indication as to the minimum'requirements,
but only ‘that the edudationyshould be appropriate to the assisting

Y
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teacher position.

The actions inc¢lude being a resource person in relation to
materials, explaining and demonstrating instructional methods,
working with localiy_developed programmes, informing staff of
curriculum revisions, conducting and assistiﬁg with professional
development activities, retraining of teachers, keeping current
in terms of new materials and instructional methods, and attend-
ing and assisting with committees which relate to the assisting
teacher.

Some classroom teachers may wish to implement locally
developed programmes. The assisting teacher may provide assist-
ance in designing, developing and implementing these programmes.

The assisting teacher may be requested to provide professional
development activities. The purpose of the activities is .
identified by the classroom teachers and may include orientation
to curricular changes, presentation of new materials, demonstration
of different instructional methods or presentation of current
literature.

If teachers change their teaching assignment either by
grade level or subject area,. these teachers may require some
retraining in order to adapt to this new situation. The assisting
teacher, may be requested to provide assistance to thése teachers
to facilitate an easier transition.

In conclusion, the ‘actions required by the assisting
teacher are generally oriented around providing assistance to
the classroom teacher. " It ieﬁéuggeSted.howeVer,.that the actions

of the assisting teacher should be ‘identified and requested by
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the classroom teacher.

The assisting teacher positions have been developed to
aid classroom teachers and the“assiqnment of ‘an assisting
teacher to a particular subject area seems to parallel the
implementation of new curriculum. Therefore, the district

perceives the assisting teacher as being a facilitator of

implementation. -
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TABLE 3

Ideal Role as Specified by ‘the

Job Description

. IDEAL KNOWLEDGE INCLUDES: . IDEAL .ACTION. INCLUDES:

Teaching experience Working with materials
Knowledge of curriculum Explaining/demonstrating

instructional methods
Human relations
: Working with locally developed
Educational background programmes

Informing staff of curriculum
revisions

Conducting and assisting with
professional development
activities

Retraining teachers
Keeping current on new

‘materials and instructional
methods
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Implied Role

.The context of the school district provides information on
expectations of the role 6f_the“assisting teacher in implementa—
tion, definitions of implementation, and perceived needs of
various groups. ‘These expectations, definitions, and perceived
needs have implications for role definition. Extrapolated from
the district context are some generalizations which can be used
when defining an implementation role. From these generalizations,
key questions arise around which the assisting teachers' know-
ledge and action can be focused for facilitating implementation.
The key questions are not knowledge or action specific but

interrelate.

‘Generalization 1. People perceive teaching experience as an

essential prerequisite to the assisting teacher position because

their focus of_implementation is on the classroom teacher and

. their notion of,implementation,is classroom based.

i How can the assisting teacher use the knowledge
derived.from teaching experience to plan and
conduct relevant in-service activities?

ii How can the assisting teacher use the knowledge

Y=

derived from teaching experience to help teachers
in the classroom?

iii What actions of the ‘assisting teacher would best
displaygtheir sensitivityjto the classroom

- situation?
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iv How can the assisting teacher work with classroom
teachers on reviewing and revising curriculum to

satisfy their needs?

‘Generalization 2. People perceive the knowledge of the curriculum

as important.

i What is innovative between the present and pro-
posed curricula?

ii What does the innovation imply for student
learning?

iii What does the innovation imply for teacher
learning?

iv ~ What can the assisting teacher do to facilitate
adult'leafning?

v What forum would best facilitate adult learning?

vi What are the identified.needs:of the teachers
in relation to the implementation of the innova-
tion?

'vii How can the assisting teacher use the knowledge
of the curriculum in planning and implementing
in-service activities?

viii How do teachers define full implementation and
what does this imply for the knowledge nééessary

and actions required by the ‘assisting teacher?

" Generalization 3. Peoples' perception of curriculum is materials

based and therefore, their notion of implementation hinges on the

o
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availability and usefulness of'méterials.

i

ii

iii

iv

vi

Cvii

Sviii

‘Generalization.

What knowledge of materials is required by the
assisting teacher?

What materials are presently available within the
school district?

How is distribution of materials handled within
the school district and how can the assisting
teacher facilitate distribution?

How can supplementary materials be acQuired?

What new materials are required to implement the
curriculﬁm?

How can the assisting teacher facilitate intro-
duction and familiarization with the new materials
for the classroom teacher?

How can the assisting teacher use materials in
planning and implementing in;service activities?
How can materials be modified in order.to fit the

district context?

4. People perceive human relation skills as

integral to implementation.

i

What does the assisting teacher need to know about
the teaching staff in the district and how can this
knowledge enable the assisting teacher to work
better with teachers?

What human relation. skills are required by the

" assisting teacher to work with school board

personnel?
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Generalization 5. Academic background in curriculum development,

evaluation and implementation is perceived as an attribute to
facilitate implementation.
| i How can this knowledge be used to facilitate the
development of materials and course outlines?
ii How can theoretical knowledge be used in planning

and conducting in-service programmes?

" ‘Generalization 6. Definitions of implementation are vague, and

notions of implementation strategies are inconsistent and varied.

i How can the assisting teacher facilitate imple-
"mentation by clarifying meanings of implementation?

ii How can a consistent notion of implementation
- strategies facilitate implementation on a district
basis?

iii What implementation strategies are consistent with
the curriculum and the school district?

iv How can knowledge of people's perceptions regarding
the'meaning.of;implementatioﬁ be used to define

the actions of the assisting teacher?

' ‘Generalization 7. Criteria used to judge success in implementation

are situational and lack consistency.
. i How can the knowledge of -the school district help
the assisting teacher establish criteria to judge

- implementation?
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ii What types of'knowledge\wouldsthe assisting
teacher need to know to judge the success of
.implementation? -
iii How can the assisting teacher use this knowledge
in planning and conducting in-service activities?
iv How can the assisting teachers! actions clarify
the classroom teachers' view of implementation?
A How can the actions o©f the assisting teacher help

the classroom teachers establish consistent o

criteria to judge the success of implementation?

‘Generalization 8. Implementation is viewed as a co-operative

undertaking among teachers (including department heads), assist-
ing teachers,'loéal schooi board personnel;, and other school
district personnel.
i How can the assisting teacher's knowledge of the
" local school board and other school boards be used
to facilitate implementation?
ii How can the awareness of resources in other school
districts be used in planning in=service activities?
iii What actions of the assisting teacher may promote
co-operation among various groups?
iv In what ways can the assisting teacher promote
involvement of the local gchool board in imple-

mentation?

In summary, the knowleddge and actions that define the role
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of the assisting teacher are contextually related. To.implement
a curriculum the assisting feachers' action can take into account'
the expectations and perceptions of the various groups that com-
prise a school district. They may experience fewer problems if
assisted in defining the meaning of implementation, as well as

clarifying the processes of implementation.
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CHAPTER VI

‘Cornicludion.

Because implementation roles are not always clearly defined,
the purpose of this thesis was to outline how a role of the
assisting teacher in implementation may be defined in curriculum
and context specific terms. Four data sources were used:
selected research literature on implementation roles; the present
(1968) ‘and the proposed (1983). secondary social studies curricula
for British Columbia; the province-wide social studies assessment
(1977) ; and School District No. 41 (Burnaby). These four data
sources were analyzed to determine what each may imply for the
role of the assisting teacher. Research literature provided
information regarding some knowledge and action characteristics
of individuals who help teachers with implementation. The social
studies assessment reports provided information on implementation
problems and needs in the context of British Columbia that have
implications for the role of the assisting teacher. The curricu-
lum to be implemented was compared with the present curriculum .
to determine what was innovative, and therefore what changes may
be required of classroom teachers; the innovation also had
'implications for the knowledge and action required of the assist-
ing teacher when helping classroom teachers with the curriculum.
Perceptions of the role of the assisting teacher in implementation
were provided by the Burnaby School District: secondary school

- assisting teachers providethheir'perCeptions of the actual and
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ideal role of the assisting teacher, secondarygsocial,studies
department heads gave perceptions of what the ideal role of
the assisting teacher should be in order to facilitate imple-
mentation, and the job description for the assisting teachers
exemplified the district's general perception of the role of
the assisting teacher.

The -most obvious commonalities among-. the four data sources
“are stated here as generalizations for defining an implementation

role for the assisting teacher.

- ‘Generalization 1. A range of grade level teaching experience

within the school district may allow the assisting teacher to
be sensitive to a greater variety of needs of different class-
room teachers, and to provide help which classroom teachers
consider to be useful and relevant.

" ‘Generalization 2. The assisting teacher needs curriculum

. specific knowledge (present curriculum and proposed curriculum),
as well as knowledge of implementation processes in order to be
able to provide assistance to élassroom teachers.

- ‘Generalization 3. As an entry point for planning in-service

activities, the assisting teacher may need:to consider that
curriculum is primarily materials-based and that implementation

is classroom-based.

- Generalization 4. The assisting teacher may need to help school

and school district staff in defining and understanding a notion
of implementation processes and criteria for judging the success

of ‘implementation.
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The process for defining the role of,the'assisting'teacher
in the'implementation,of,the proposed.socialqstudies curriculum
in the Burnaby School District may be used for curricula in
other school districts. The curriculum and context specific
- data defined in this thesis are not transferable to other
situations but the process of collecting curriculum and context
specific information may be useful for defining implementation
roles of assisting teachers in other contexts. For example,

a school district may choose to use an assisting teacher to
facilitate the implementation of a new physical education
curriculum. In defining the kinds of knowledge and action that
may be necessary, the assisting teacher needs to understand the
present and proposed curricula so that the nature of the inno-
vation is clarified, and how this innovation relates to the
contextual needs and perceptions. of classroom teachers. The
contextual needs and perceptions. may be found through -
assessment and evaluation documents as well as interviews and
questionnaires. This process of gathering information which is
curriculum and context specific may be used to facilitate
implementation of a new curriculum within a specific context.

- By undertaking this process, a specific role can be defined for

- the assisting teacher in implementation.
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APPENDIX A

LETTER OF INTRODUCTION
Assisting Teachers

May, 1981

Dear

I am on leave of absence from Burnaby and am completing an
M.A. in Education. For a thesis topic I have chosen to define
the role of the "assisting teacher" in implementation. I am
using four sources to define this role:

1. Research literature on implementation roles,

2. Social Studies needs assessment,

3. Present (1969) and proposed (1983) social studies
curricula,

4. School district context (Burnaby School District, No. 41).

Because assisting teachers have responsibilities for curriculum
implementation, I would like to interview you to determine your
perceived actual .and ideal roles in implementation. The
interview will be tape recorded.

Please contact me if you want more information or are willing
to participate in this study. I would like to collect the
data between May 19th and May 29th.

Yours truly,

Brenda D. Krutow
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APPENDIX B

LETTER OF INTRODUCTION
Secondary Social Studies Department Heads

May, 1981

Dear

I am on leave of absence from Burnaby and am completing an
M.A. in Education. For a thesis topic I have chosen to define
the role of the "assisting teacher" in implementation. I am
using four sources to define this role:

1. Research literature on implementation roles,

2. Social Studies needs assessment,

3.  Present (1969) and proposed (1983) social studies
curricula,

4. School district context (Burnaby School District No. 41).

Because secondary social studies department heads have
responsibilities in curriculum implementation, I would like
your opinion on the ideal role of the assisting teacher in
implementing the Social Studies curriculum. The interview
will be handwritten on a group interview schedule; if this
is completed it will be assumed that consent has been given.

Please contact me if you want more information or are willing
to participate in this study. I would like to collect data
at the department head meeting scheduled in May, 1981.

Yours truly,

Brenda D. Krutow
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APPENDIX C

INDIVIDUAL INTERVIEW SCHEDULE
Secondary Assisting Teachers and Supervisor

N

PURPOSE: These questions solicit your opinions regarding
the role of the assisting teacher. The focus
is on the actual and ideal knowledge and actions
required by an assisting teacher. This interview
takes approximately one hour. The interview will
be tape recorded.

BACKGROUND : The study demonstrates how an implementation role .
can be defined (in this case the role of the
assisting teacher) from four sources of infor-
mation:

1. Research literature on implementation roles,

2. Social Studies needs assessment,

3. Present (1969) and proposed (1983) social
studies curricula,

4. School district context (Burnaby School
District, No. 41).

Because assisting teachers have responsibilities
for curriculum implementation, the results of
this study may be beneficial for planning the
implementation of new curriculum.

PARTICIPATION IN THE INTERVIEW IS VOLUNTARY.

YOU MAY WITHDRAW AT ANY TIME AND/OR REFUSE TO ANSWER ANY
QUESTIONS.

YOU WILL NOT BE IDENTIFIED AND THE TAPE RECORDING WILL BE
ERASED UPON COMPLETION OF THE STUDY.
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INDIVIDUAL INTERVIEW SCHEDULE
Secondary Assisting Teachers and Supervisor

What is the current role of the assisting

teacher in helping teachers implement curriculum?

What knowledge characterizes your role?

What actions characterize your role?

Where and how do you get the knowledge and
actions that were required to help teachers?

el
L]
WN

How do you judge the success of your role?

2.1 What knowledge was most useful? Why?
2.2 What actions were most useful? Why?

What would be an ideal role for the assisting

teacher in helping téachers implement curricula?

3.1 What knowledge should characterize this ideal
role?

3.2 What actions should characterize this ideal
role?

What are the differences between your actual role

and your ideal role of an assisting teacher?

4.1 How do you account for the differences
between the actual and ideal role?
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APPENDIX D

WRITTEN CONSENT FORM
Secondary Assisting Teachers and Supervisor

PURPOSE: These questions solicit your opinions regarding
the role of the assisting teacher. The focus is
on the actual and ideal knowledge and actions
required by an assisting teacher. This interview
takes approximately one hour and it will be tape

.:recorded.

BACKGROUND: The study demonstrates how an implementation role
. can be defined (in this case the role of the
assisting teacher) from four sources of information:

1. Research literature on implementation roles,

2. Social studies needs assessment;

3. Present (1969) and proposed (1983) social
studies curricula,

4. School district context (Burnaby School

‘ District, No. 41).

Because assisting teachers have responsibilities
for curriculum implementation, the results of this

study may be beneficial for planning the implemen-
tation of new curriculum.

PARTICIPATION IN THE INTERVIEW IS VOLUNTARY.

YOU MAY WITHDRAW AT ANY TIME AND/OR.REFUSE TO ANSWER ANY
QUESTIONS.

YOU WILL NOT BE IDENTIFIED AND THE TAPE RECORDING WILL BE
ERASED UPON COMPLETION OF THE STUDY.

PARTICIPATION IN THIS STUDY WILL NOT PREJUDICE YOUR EMPLOYMENT
NOW OR AT ANY TIME IN THE FUTURE.

Signature of Interviewee:

Signature of Interviewer:

Date:
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APPENDIX E

GROUP INTERVIEW SCHEDULE
Secondary Social Studies Department Heads

PURPOSE: These questions solicit your opinions regarding
what should be the role of an assisting teacher
for implementing the proposed (1983) social
studies curriculum. The focus is on the know-
ledge and actions that may be required by an
assisting teacher. The interview requires
approximately one hour. The interview will be
handwritten on a group interview schedule.

BACKGROUND: The study demonstrates how an implementation
role can be defined (in this case the role of
the assisting teacher) from. four. sources of
information:

1. Research literature on implementation roles,

2. Social Studies needs assessment,

3. Present (1969) and proposed (1983) social
studies curricula, -

4. School district context (Burnaby School
District, No. 41).

Because secondary social studies department
heads have responsibilities in curriculum
implementation, the results of this study may"
be beneficial for planning the implementation
of new curriculum.

PARTICIPATION AND COMPLETION OF THE QUESTIONNAIRE IS VOLUNTARY.

YOU MAY WITHDRAW AT ANY TIME AND/OR REFUSE TO ANSWER ANY
QUESTIONS.

YOU AND YOUR SCHOOL ARE NOT IDENTIFIED.

IF THE QUESTIONNAIRE IS COMPLETED IT WILL BE ASSUMED THAT
CONSENT HAS BEEN GIVEN.
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GROUP INTERVIEW SCHEDULE
Secondary Social Studies Department Heads

What should be the role of the assisting teacher in
helping teachers implement the new social studies
curriculum? '

1.1 What types of knowledge should characterize the role of
the assisting teacher?

1.2 What types of action should characterize the role of
the assisting teacher?
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GROUP INTERVIEW SCHEDULE
Secondary Social Studies Department Heads

2.0 By what criteria would you judge whether or not the
new social studies curriculum was implemented?

!

2.1 What knowledge would be most helpful in implementing
the new social studies curriculum?

2.2 What actions would be most helpful in implementing
the new social studies curriculum?



140

GROUP INTERVIEW SCHEDULE
Secondary Social Studies Department Heads

3.0 What does "full" implementation mean?
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APPENDIX F

SAMPLE INTERVIEW TRANSCRIPT A*1l

(*Total number of transcripts was seven)

INTERVIEWEE (I): - Mr. F.

INTERVIEWER (R): Brenda Krutow

LOCATION : Schou Education Centre

DATE : May 22, 1981

1 'R: I think it's on. First of all, just a few introductory
questions. How long uh you already said you were
involved in, been involved with professional develop-
ment uh

2 I: Four years, I think it's four years.

~R: Four years. Were you involved in any other capa01ty

before that in the Burnaby school system?

4 I: Uh hum yup, I was the supervisor of pupil personnel
services for two years prior to that.

5 R: Uh hum

6 I: Which involved uh. (Pause) Mainly it involved working
with uh counsellors, special counsellors, secondary
school counsellors, elementary school counsellors and
ah programmes which had to do with ah transfer and
placement of students in the district.

7 R: Uhmm

8 I: So that's what I was initially

9 R: Uh hum

10 I: brought into the district for

11 R: Uhm

12 I: and uh there were a number of auxiliary things . =~ - : ..
connected to that as well but that was kinda the core.

13 R: Right. In your ah role as um coordinator is it, of
the professional development?

14 I: Supervisor of staff development.

15 R: Supervisor of staff development, that's the title is

it?

1 This transcript emphasizes the ideal role of the assisting
teacher.
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Actually that's not the whole title, the whole title
is supervisor of staff development and programme
inservice.

Oh my goodness, sounds very uh (Pause) outstanding.
Yes

Anyway in that role have you ever been involved in
implementation?

Uh
either directly or indirectly?

I suppose indirectly um, not not directly, I wouldn't
say directly, indirectly in the sense that uh I think
it is kind of a co-ordinating role, and a supervising
and. monitoring role and which from time to time entails
bringing people, together

Uh hum

who have a vested interest in a particular content area
and ah bringing them together and getting them working
together ah and playing a kind of co-ordinating
facilitating tattle (inaudible) role

Uh hum

with that group of people so that my involvement tends
not to be content specific but process oriented

Uh hum

uhm and so the involvement uh in whatever tends to be
of that nature as opposed to the actual direct uh uh
responsibility of implementating a ‘particular (pause)
piece of curriculum, programme whatever.

Do you think that is, again this is this is another
introductory question, do you think that's a route um
or a way that assisting teachers are eventually going
to go, to be process oriented instead of programme um,
to look at uh applying skills rather than to a
particular content area to um secondary teachers for
example in having three or four assisting teachers
that could possibly deal with secondary

Uh hum, ya I I think so uh I think that um assisting
teachers probably will um have to be both. I think
that they're kind of at that level of of school
operation, where you have to have skills in both areas.
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Uh hum

I think that most of them probably will uh have some
defined expertise in their area and will and by virtue
of that will have some uh specific responsibilities

in working in that particular area but at the same time
I think that uh I think that we would probably look for
people who have some process skills

Uh hum

uh who have some human relations skills and are able
to work with small groups of people or large groups of
people um and because of the relatively few a551st1ng
teachers that we have

Uh hum

I think that those become particularly important um in
implementation

Uh hum

because you just can't assume all of the responsibility
for it, you have to work through it with other people

Uh hum

uh

Where the department heads in that response
That's right, that's right, ya

would be very important

ya ya that's right. So I think that there will
certainly be instances where uh an assisting teacher
will be specific ah specifically responsible for
working with another teacher or ah participating in
some kind of programme which is designed to implemen-
tate specific uh innovation but for the most part I
think they would be working through it with other
people.

Uh hum

ah and ah kind of directing them co-ordinating them,
uh consulting with them, answering questions,
demonstrating, that sort of thing.

Uh hum, uvuh I'm just going to stop just for a sec

Sure
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Otherwise I will end up with (...... .) voice on two
tapes. (Pause) Basically you've started to answer
the first question um the role of the assisting
teacher what basically, for example, do they have a
job description?

uh we have a general job description for assisting
teachers

Uh hum _ -

which actually is still in its draft form. Um I guess
I've put one together just last fall for consideration
if, that's about as far as it's gone.

Uh hum

So we do have a general uh draft uh description of of
all assisting teachers.

Uh hum

Uh its not uh its not specific to primary or inter-
mediate or E.S.L. or anything else.

Right

It's we've deliberately kept it general enough
Uh hum |
to cover all of them.

So in that you've you described uh the board's, or
Pro D, Schou Centre's expectations of the role of the
assisting teacher.

In general terms, ya, I'd say so.
Uh hum

I don't know um how much validity I would put on that
statement because as I'd say at this point uh I wrote
the job description, I submitted it to some other
people and they said yes this looks pretty good

Uh hum

Um you know lets just kind of keep this uh on record
for the time being um but we've never refined it and

I think that if it ever came a point where we have to
write a policy or something like that we probably would
refine it.

(Giggle)
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(Giggle)
Just a bit
And tighten it up ya ya
Uh uh

But we do have a general kind of job description for
you, these people, which I could give you a copy of,
if you'd like

I would, yes thank-you.

recognizing it as draft

Okay, I'll put it in big bold letters

and not widely circulated it at this point (Giggle)

(Giégle) Fine, no problem, in that what do you
describe as the current role of the assisting teacher,
what is it that you expect them to do?

Um (Pause) we kind of look for bionic people (Giggle)
in an assisting teacher. They do a lot of things I
guess the ah its probably changes over the years as
well like originally the assisting teachers were.'in the
system to help new teachers

Uh hum
who were cdming in
just new teachers

primarily ya um they would have done some other things
as well, but that was the primary role of the assisting
teacher now obviously they're not getting a whole lot
of new teachers into the system.

Uh hum

But we do have are a lot of teachers in new kinds of
teaching situations, teaching at grade levels they've
never taught at before, um teaching content they
haven't taught before, so there's still the same kind
of need, I think, its just has taken a slightly
different form. So I think that the first um role if
you like, first expectations uh is that these people
who are assigned to these positions work uh very
closely with those teachers who are in new situations
who are trying to cope with something that's different
or that they're not feeling comfortable with or even if
its something they have been teaching for guite a while
but still don't feel like they've got the kind of a
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handle on it that they'd like to

Uh hum

um I guess my at least my expectation is that they
would work very directly with those people in the
classroom on-a one to one uh basis showing them,
demonstrating, giving them feedback, going through
supervisory kinds of uh processes with them

Uh hum

um but really a hands on, practical, roll up your
sleeves kind of approach to working with teachers and
that's the one that's been hard I think to establish

in the district because uh uh it really entails being
out in schools with people on site, uh in an open sort
of relationship and if people aren't really aware of
who those people are and can disassociate them from the
evaluative, inspectoral kind of concept, its very hard
for them to say hey I would like you to come into my
classroom.

Uh hum It's threatening.
It's very threatening.
Uh hum

Yup, I think that we've made considerable progress over
the last few years in trying in getting that that kind
of a role accepted by teachers in the system, more soO
in elementary than in secondary, that's largely because
we haven't had that many people as assisting teachers
in secondary in the past.

Un hum

that that's changing and has changed (Rause) so that's
certainly one of the big biggies uh in terms of role
expectation.

Uh hum

I guess um they do a variety of other things as well

uh including consulting with materials, a lot of people
come in here and they talk about materials, what can
they use for this situation and they have this situation
etc. can can you help, and I think that that's a major
activity of the assisting teacher.

Uh hum
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They plan... conduct inservice um (Pause) here as well
as in the schools, do a variety of workshops as you are
aware, and um (Pause) uh lets see what else there's
something else that occurred to me, the consultative
role,

cough, cough, excuse me.

the workshop role, the assisting role, uh sitting in

on meetings and uh decisions making meeting regarding
materials that kind of thing, uh there's something else
that I'm forgetting here, it popped into my mind, I've
slipped it, but I'll come back to it.

Okay

But anyway, those are I think those are the key, the
key kind of things that these people do, the one thing
that I'd like to emphasize is working directly with
teachers um ah as much as possible on a face to face
um basis in the combat zone (Giggle)

(Giggle) in the classroom?

va, in the classroom, ya. The other thing, T _ know
what the other one was they also get involved in
developing and modifying curriculum

Uh hum

and doing that kind of a thing and I think that one of
the things that we all have difficulty with is how much
time do we spend doing that versus how time do we spend
with teachers as they try to do what they're trying to
do

Uhm

in the classroom. Its very easy to get drawn into the
development of curriculum and the modification of it
to the materials, uh developing resource units, kits
and that sort of thing and get .working behind a desk
with paper ‘

Uh hum

and T think that in some systems, I have a feeling
that we're a little bit different from some of the
other school districts in that in some of them there
is a lot of energy expended on that kind of thing.

Uh hum
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There is a lot of emphasis on developing products,
you know paper products which can be used in the
classroom and we do some of. that as well and I think
that the things we do are pretty good um, but I don't
think we do as much as other school districts because
of the other emphasis on working with people-.

Uh hum

You don't end up with a product you know a tangible
product with that um but I think that you develop
people

Uh hum
before that way than you do the other way.

Okay, um what types of things do the assisting teachers
need to have, need to know, the the knowledge I have
here but basically what types of things do they have

to know, do they have to have a certain education level
uh take courses, ref-refresher type course, um (Pause)
We haven't heen very um demanding in terms of that, ah
I think that um I'm not sure what kinds of courses at
university of specific training uh makes for a person
to be particularly expert at being uh an assisting
teacher.

Uh hum
I guess uh we expect them to be teachers.
Uh huh

To know something about teaching, ah and to have some
demonstrated competence as a classroom teacher. I
guess that's one of the things we first look for in
people who have credibility in the system and they
usually have credibility because they are recognized
as being uh particularly good at their profession.

Uh hum

In the classroom, and uh that's a number one

criteria, I think. Obviously they would know their
content area very well and uh most of the people that
we bring in tend to be for a particular content area
or grade level and I think that the other thing that
we would look for uh would be uh human relationships
with people, to work with small groups, process group,
process kinds of skills and to me um actually one is
not more important than the other. I think all of
those things are equally important uh because there
are people in the system who are very good uh in their
content area
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Uh huh

excellent uh and may even be exceptionally competent
teachers as well, but if you still have, you still
have to be able to work with your colleagues and you
know you still have to be able to develop non-
threatening relationships with your colleagues

Uh huh

uh an ‘excepting kind of relationship énd if you can't
do that then its unlikely that people are going to
disclose their areas their perceived areas of weakness.

Uh huh. When you're talking about this is it, do you
consider the role of the assisting teacher as an
evolutionary one, you seem to (Pause) have on a number
of occasions mentioned going into the classroom and the
fact that its not a threatening role but this isn't
something that, alright there's an assisting teacher,
he or she is not threatening therefore she, he or she.
can go into the classroom. Does this take place right
away or does it take the first half of the year or the
first year to develop into that?

I think that uh hum ya I think it is an evolutionary
kind of thing actually, um. It's my impression I
haven't any data to substantiate this, but I,to my
impression that the assisting teachers that we have
now are spending a lot more time in classrooms than
the assisting teachers that we had uh when I first
started this

Uh hum

uh in this business, and ah I think that uh that the
reason for that is that uh uh over a period of time
people have been increasingly successful in establish-
ing relationships with people in the system and that
has transferred over, there has actually been transfer

‘from one year to the other uh in the sense that uh well

in a variety of sense, in one, in one respect, uh we
will have an assisting teacher one year who will be
saying, well next year you know this person or that
person or somebody else will be doing this and I think
it would be a good idea if vou know contacted them and
got to know them and so there's that kind of transfer
ability and also the fact that the people are in the
schools becoming more visible

Uh hum

and recognized uh as being there for a particular
purpose. There are more people uh feeling comfortable
and saying uh well why don't you come over to my class-—
room as well I'd like you to see this or that or the
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other thing and so its kind of spreading out like a
binomial expansion.-

3

Uh hum

(Giggle) You know uh that way and a lot of the
teachers here will come back and say, well gee, I'd
like to see so and so and while I was there somebody
else talked to me about this or that or the other
thing

Uh hum

and so they get, they get more uh involvement that way
but, that is the time I think its taken a few years for
that to happen and I think that probably your your idea
that uh uh it takes a few months before you get there
is correct, but I think that time is decreasing

Uh hum

its getting smaller and smaller because people are
recognizing that the people who are attached to
professional development or Schou Education Centre or
whatever and basically pretty humanitarian people,
non-threatening people, they are teachers, they are
teachers like us. They aren't uh uh administrators
or authoritarian figures who are going to be here and
reporting on us.

Right. They don't carry the inspectors stick.
That's right, ya exactly.

Okay, I just, you mentioned that a uh a number of times
in talking with the people some of them mentioned that
the first half of the year or the first portion of o
their assignment was really hard to get into the class-
room

Uh hum ya

because people didn't know them, I was just wondering
what your perception of that
ya

so I kind of stuck another little question that
wasn't suppose to be.

§

ya

but, anyway,
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va, I think that they would probably still experience
it that way um uh and its my but its kind of an out-
sider looking at the people who -are here now and how
they're working, its my impression that they have been
able to get in more quickly and more easily than some
others have
Uh hum
in the past and that is because of the pre-history
right
that has occurred uh um (Pause) and so um well I think
they still experience it, its frustrating not being
able to get in there as quickly as they'd 1like
Uh hum

uh its happening more, more easily

If it takes them three or four months to get in, just
think what it was like for the assisting teachers.

that's right
four years ago
that's right, ya that's right

Well (...... ) has been, she said this is her fourth

yes

and she said that now she can go into any classroom
anywhere in the district

ves, right yes.

without a problem you know just pop her head in the
door and people are saying, come on in

ya

she said when she first started it was really a
problem '

yes
so just in that in that one individual
That's right

you can see
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that's right
how the process is
and if (...... ) was to exit this year and uh somebody
picked up her responsibility, I don't think that you
personally would have nearly the problem that she
had four years ago

Uh hum

I think that she, whoever it was, would fall into that
uh

because of the reputation
that's right
that ah developed

there'd be some because it is a new person

right

and people would have to get to know who he or she was
but uh not nearly what (...... ) had to deal with

Uh hum

when she begun

Uh hum, Okay, um you've talked about a number of things
that the people do uh going into the classroom, conduct-
ing workshops is that basically what actions you would
say or behaviors that would characterize the role of
the assisting teacher .

Uh hum, ya I think so, um that has changed over the
years as well, um in the sense that uh (Pause) uh I
think now as I said most of the I think more time is
being spent now with the teachers in the schools in
the classrooms than was in the past, uh so I think
that would characterize, that kind of direct contact
that demonstrating uh how to do certain kinds of
things, giving teachers feedback on things, taking
materials to them, and showing them and demonstrating
the use of them, um help in taking the part the class
I think that there's more of that

Uh hum

happening now than uh than in the past, where in the
past I think more time was spent consulting with
materials at the centre, uh working on curriculum
projects, um developing resource units
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Uh hum

and doing workshops so I think that there's been a
slight shift of emphasis over the last few years

Right, instead of it taking place here, its taking
place in a classroom more so

That's that's right. I think that uh probably more
is taking place in the classroom um (Pause) I was

- thinking about inservice in the schools as well I think

that there is a reasonable amount of inservice taking
place in the schools uh and of course there's still a
fair amount of inservice going on right here

Uh hum
as well
Uh hum

but I think that uh all of those, the the behaviors
and the actions of the assisting teachers are probably
reflected in all of those things, its just a matter of
emphasis, the emphasis has changed

Uh hum

over the years

Uh hum

I think, I think that's what's has happened

Okay, um where do they get and how do they get this
knowledge uh assuming obviously when they are assigned
an assisting teacher position they have proven their
competency

Uh hum

in the classroom, um so they get that from day to day
life 'in the classroom and that can be transferred to
an assisting teacher role because they have to have
certain knowledge, obviously which can be derived some
of which can be derived from the classroom

Uh hum
and cértain skills at their uh fingertips in order

to use, but is there some sort of professional develop-
ment that actually goes on for the assisting teachers?
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206 I: not uh not uh extensively, one of the things that we

do like uh is to have the assisting teachers who are
coming into the role to either have gone through the
supervisory skills process or to go through it when
they are coming in. We often have a programme in
August, if we have some new people coming in in
September we really encourage them to to take part in
that, and I think that's useful because one of the
distinct differences between being a classroom teacher
and being an assisting teacher is that you're now
working with your colleagues and uh your with adults

as opposed to working with students and uh I think that
there probably are some skills which uh are required in
working with one group which may not be as important
with the other

207 R: Uh hum

208 I: wum most of what they learn in that way is probably on
the job, uh by going out and having experiences and
coming back and talking to one another or talking to
(eeeeen ) or talking to me or talking to whomever, has
has done a fair amount of that and what its like to
work with another teacher who may be behaving or doing
certain kinds of things.

209 R: Uh hum

210 I: and how to deal with that um (Pause) there isn't a
whole lot of uh professional development or workshops
that we, that we implement specifically to gear them up
for that, um aside from giving them an orientation to
the centre and talking a bit about their role and giving
them giving people a few ideas as to how you approach
people and how you get in schools and and some some
content and beyond that its kind of direct experience

211 R: What about uh workshops or conferences through out
the vyear?

212 I: Um, we don't um well that's not true. I was going to
say we don't send people to workshops, if something
comes up that's seems to make sense and seems to fit
in with the role, then we may identify people and say,
why don't you take part in this we think this might be
a really good thing to to go to experience, uh it will
help you in this role and it might help you as a class-
room teacher as well, uh sometimes the assisting teacher
themselves identify things that they would like to
participate in and uh they'll be either encouraged or
supported to take part in that um so the same options
are there as exists for other teachers in the system.

I. think that one of the things that might happen
however, is that their .choice of workshops professional
development activities for themselves might be different
while they're in the role of an assisting teacher versus
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while they're in the role of a teacher

Uh hum

They, they may choose different kinds of things
Uh hum, but its nqt discouraged

It's not discouraged at all, oh no it would definitely
be encouraged um

Okay, good, uh how do they judge the success of their
role for example they go out into the classroom, they
do their thing with a uh a demonstration or ah working
with a small group of teachers or one teacher what-
ever, um how do they know whether in fact they have
been successful? Do they have a lot of teacher ,
feedback um does it it take place that it's kind of a
wrippling effect that when their effective in one,
word of mouth ‘

Uh hum

causes them to get into other classrooms, or how
exactly by what criteria

Well, that's uh that's really hard because uh you
know whenever your developing a product you have that-
thing at the end and

Uh hum
you can look at it and uh we can, we can uh apply

certain criteria to it to determine whether or not
its good or not.

. Uh hum-

When you're working with people on a one to one basis
or a small group basis, its its more difficult to do
that and I think that um I guess we all judge our
success by the kind of feedback that we do get from
people um by the extent of which that the objectives
we set for ourself are in fact achieved and uh I think
that everybody has some kinds of objectives in mind

Uh hum

of what they would like to accomplish

Uh hum

for their year, um with some those are fairly clearly

articulated objectives and with others there kind of,
they carry them around in their head
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Uh hum

you know the things they want to accomplish
Uh hum

so I think that um (Pause) its a, its a subjective
assessment of success I think um and its based pretty
much on feedback from other people, um its based on
internal feedback that I give myself as to whether or-
not I have met my objectives or, if I've fallen short
of my objectives or I've exceeded them um and it's
based on feedback from my colleagues as well, not the
ones that I'm working with out in the system but the
ones that I'm working with, you know uh in the centre
here

Uh hum

and what they're saying to me and um uh that kind of
feedback, um I guess its also determined with an
assisting teacher, its determined to a large extent by
uh how much in demand I am (Giggle)

(Giggle)

and if I'm busy

then you know you're doing a good job

then I must be doing something right if a lot of

‘people are calling for my service or contacting me

about whatever, then uh that's probably an indicator
of

Uh hum
of success,.

What uh types of knowledge do you think is most useful,
the one it says what knowledge was uh most useful uh
by that I mean in the role of an assisting teacher not
judging the success but what is the one thing that is
crucial or most successful to know, would it be and I
know you: said you have previously said, you can't
prioritize.

ya okay
Is there one thing you could draw on or is it the

combination of interpersonal skills and teaching
experience?
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I think its um, I I have to say its the human
relationship skills that are most important because
I don't think if those don't exist, nothing else is
going to happen

Uh hum

um I think that uh I think that the role if its going
to change over a period of time might be towards more
of a generalist, than a, than a content

Uh hum

specialists

So therefore

uh

the content area becomes less important

I think so. I think that uh I think that you have
to be a change agent is a sense

Uh hum

that when people are trying to implement curriculum

or develop professionally they're really talking about
change in one form or another and uh I think that uh
we're really talking about helping relationships here,
developing relationships with with people which are
designed to help them adapt

Uh hum
and change,
Uh hum

modify um in light of whatever it is they're trying
to deal with and if you can't create relationships
with people which is going to make that happen um
then it doesn't matter how much you know (Giggle)

right

you know its irrelevant I think that the content can
be learned

Uh hum

I think that most people can you can pick up a Ginn
programme and you can learn what the content, we're
all, we're all intelligent people you know that's a
given um I think and we can we can um you know we're
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262 1I: very good in terms of theoretical knowledge.

263 R: Uh hum

264 I: We know we know a lot. Where we have to develop our
skills um I think um is in the area of applied know-
ledge

265 R: Uh hum

266 I: T think that that's probably in terms of our teacher
education where we may have fallen down to some extent
as well as we know a lot but its taking that knowledge
and applying it, in dealing with people the behavioral
science component

267 R: Uh hum
268 I: I think its its its of major importance

269 R: Okay, which also relates to the next one which is the
actions so uh the actions that are most useful is
basically your abilities or your skills to deal with
people

270 TI: I think so
271 R: prove your competency

272 I: Uh hum, Uh hum ya I think that um being able to interact
with people, interface with people in a way which makes
them feel comfortable with you

273 R: Uh hum

274 I: uh in a way which instills confidence uh in them for
you

275 R: Uh hum

276 . I: uh um and then once you get beyond that, then I think
you can demonstrate your competence in other areas as
well, work with them in other ways by demonstratlng,
by show1ng, by giving them feedback

277 R: Uh hum
278 TI: You know other kinds of competencies come into play

then, uh the supervisory kinds of competencies, I think
are become important
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Uh hum (Pause) You've discussed in one and two
basically the role of the assisting teacher as it
relates to the job description, that granted is in
draft form, but is nonetheless and ya dictates to a
certain extent the types of things the assisting
teachers do, if there were no restrictions, no job
description uh no Burnaby School Board saying we expect
an assisting to do A, B, or C. Do you think there is
any difference between what they do in actual form
and what they would do ideally or what you would like
to see them do ideally?

Uh hum Uh hum (Pause) I think that uh I think we're
getting close to the ideal um there's never enough .
time of course you know and the uh reason that we don't
reach ideal is largely because uh the llmltatlons of
of time and the people and that's a reallty that

we just have to deal with that's all and except that,
um but in my concept of the ideal would be that these
people are working um face to face, hand to hand with
people and trying to do the kinds of things they're
trying to do in the school's, teachers are trying to
do in the schools, you know the old um 1ts not the
old the new (...... ) concept

Uh hum

that um professional development is probably not very
successful unless you build in that coaching component

- that last component and that's where I see people like

assisting teachers playing the critical role in
actually having the change and all that has gone before
actually being successful

Uh hum

um and if there was an ideal uh or if we were to
strive more towards that ideal that's that's what
they'd be spending more time on than than some of the
other kinds of things

Uh hum

so I think uh (Pause) but I recognize the constraints
there as well, there are other things that need to be
done you can't you know I don't think you can at this
point spend all of our time doing that

Uh hum

um and if we move more to the ideal I think that we
would probably have a few more people uh spending
more time with people in a coaching capacity doing
that last level of the (...... ) paradigm

right
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um and uh maybe less time dealing specifically with
developing curriculum maybe uh somebody else can do
that

Uh hum

you know maybe we can have other people doing that
kind of thing

if you had an unlimited budget

yes, not a limited budget but we don't you know and
I accept that

Uh huh

I just accept that and so that where their uh other
skills of working with people and through people
become a part as well

Uh hum, so the uh types of things that those people
would be doing would be more uh a little bit away

from an assisting teacher almost to ah ah a consultant
type role in working one to one with that final uh
stage of development

va, va I'm a little hesitant to use the word consultant
um I'm not sure why exactly except it kind of conveys
the expert to me and uh and uh I would like to see

the expert model in education kind of die gradually

Uh hum

because I don't think that there are experts and I
think its more disfunctional than functional um
(Pause) I guess um spending more time with people,
interfacing with people um in schools, giving them
feedback, showing, demonstrating, working with,
listening to their concerns, encouraging, supporting,

Uh hum

you know, all of those sorts of things uh which
takes a lot of time

Uh hum

which in the end you don't always have a tangible
thing to show people but

ya .
that's uh
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other than the effect that those people would have
again again on on the wrippling effect

ya that's right

they would have effect on maybe other staff members
within the school

Uh hum

who would be able to see the effect

that's right

in their classroom

that's right

as it goes along

that's right, that's right ya. And I guess when we're
talking about ideal versus actual I guess what I'm
saying is I think we've moved a long way towards that,
um I don't think we've gotten to the point where we
could

Uh hum

and if, excuse me, if we were to um realize that ideal
um um a bit more, there would simply be more time
spent on that

Uh hum

and less time to accept the other kinds of things

Uh hum okay, I think you've basically covered three-
one and three-two uh the knowledge that would
characterize the role is not is not that different from
what they have

Uh hum

it's more the allocation of time

Uh hum

that would be different and the action I think is

that, the allocation of time to spend more time in
the classroom '

ya

with the teachers and less time in development and
materials and that sort of thing
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ya
Would that summarize what you were saying?

Ya, I think so and as I'm looking at that as well

I'm thinking about knowledge versus behavior and
you've asked me a few questions about knowledge,

um one of the things that I think uh would be very
helpful for the people coming into these roles, is
the kind of background that I see some people like
yourself and uh some others getting at the universities
now which has to do with curriculum in a general kind
of sense. I think that um first off the assisting
teachers that come here don't always have specific
courses on curriculum development and implementation,
uh most of them have courses in their content area
and have methods courses, that sort of thing

Uh hum

but they haven't taken in a generalist courses in
this area of curriculum development and uh I think
that I see more and more people getting courses in
those areas and taking taking programmes along that
line and I think that's really useful

Uh hum

that's going to be very useful in the next five

years to ten years, that people are going to be
coming into into the system and into these roles with
a pretty good notion of what professional development
is about, what inservice education is about,

Uh hum

what uh curriculum development is about, and what
curriculum implementation is about as well and uh
some of the problems in bridging the gap between one
and the other

Uh huh

uh and those people I think are going to be much more
priviledged uh much better off than a lot of the ones
who have come in with a good understanding of their
of their curriculum,

Uh hum

their content area but who haven't had the time or the
experiences of really grappling with what does this
really mean, you know what are the implications for
people uh what happens to people when they go through
a change process
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341 R: Uh huh

342 1I: what happens whenever you're confronted with
experientially '

343 R: Uh hum

344 I: phenomenogically, so I'm not sure exactly what's
happening right now out out in the universities
right now but it's my impression that these people
are dealing with these these questions and trying to
uh uh clarify for themselves just what does happen
to people, what kinds of stresses,

345 R: Uh hum

346 TI: you know are people trying to deal with

347 R: that's part of it ya there's still a lot of ivory
tower

348 1I: sure

349 R: things that go on out there
350 I: it's still applied knowledge
351 R: that's getting to them

352 I: or it's, I'm sorry, its its theoretical knowledge,
its still at the level of theoretical knowledge-

353 R: but its becoming more and more practical
354 I: yes uh hum sure

}

355 R: you can see that evenvfIfstarted this”degree-uh four
years ago :

356 I: vya
357 R: night school, summer school
358 I: vya ya

359 R: before I took this year off and you can see the
change even from then to now

360 I: sure exactly
361 R: In such a short period of time
362 I: vya

363 R: people are going out on to campus not for the theory,
they can spend hours sitting at home reading that
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364 I: Uh hum
365 R: they want some information on how to make it practical
366 I: Uh hum right

367 R: and how does this process of implementation, how does
this process of evaluation, or whatever you happen to
be looking at, how is it actualized

368 I: Uh hum right

369 R: rather than, this is suppose to happen A, B, C, and
D well get it out into the field that doesn't happen.
Why?

370 I: yes right ya ya

371 R: so this sort of practicality that's becoming tied to
it I think is really

372 I: vya
373  R: more important

'374 I: ya well even even there there's a uh uh we're talking
about kind of theoretical knowledge regarding the
practical application of something

375 R: Uh hum

376 I: and.in the final analysis somebody'still has to take
that theoretical knowledge about how you do it

377 R: Uh hum

378 I: and do it and that's where the actual inter-personal
skill the the human component enters into it

379 R: Uh hum

380 I: um and being able to make modifications in your
- behavior, adaptations in your behavior in the process
of working with people as you implement that thing

381 R: Uh hum

1382 I: but um the fact that that's happening I think is a
. very healthy

383 R: huuum

384 I: process right now, very healthy development in
education uh which is going to uh uh be an advantage
for people who are coming into roles like this in the
future
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Umm yes I'm not really very much aware on what they're
doing on S.F.U. campus, a friend of mine took the
implementation course from just a moment, uh what's her
name, its right on the tip of my tongue and I can't
think of her, a (...... ) this year and um said that I
looked over the reading course and some of the readings
were very much the same as I did in the course

Uh hum

cause I have taken only one course in implementation
and uh then the orientation of my thesis toward it
but some of the readings seemed very much the same

Uh hum

um their assignments were a little bit different than
ours, ours were uh more uh taking all that uh you've
uh seen or been exposed to in implementation, what are
the most crucial questions that in your perception the
most crucial questions that have to be answered as you
go along the process

Uh hum

like, what are the things you have to look for and why
um our luckily I had a professor that was very much in
tune with, now you know all this theory

yup

make it practical

yes

go out and talk to people and find out what they do
Uh hum, yep

so I'm I'm not sure that the S.F.U. programme is the
same as ours but I think its very close

Uh hum

I think everybody is to the point that, what they
get they want to be of practical use

yes right va

Okay, the differences between the actual and the ideal
for number four is very minimal um mainly the reasons
why are money, I think in four one the difference
between the actual and the ideal that you've_ talked
about is the allocation of time and the reasons for
it, just to capsulize what you've said is that you
don't have enough funding to be able to have as many
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people you know so that you can allocate some.person
to spend full time

va I wouldn't like to emphasize that too much though
at the same time I don't I wouldn't like it to go
away (Giggle) I guess I don't want you going away
saying oh (...... ) says I don't get enough money
(Giggle)

No, no, I'm not saying that, that's the only thing
you've said

I think that.-um I think but but I guess if you boiled
it down to that common denominator that's that's
probably a part of it, I think that um you could
probably say this of any organization it would be nice
to have more people doing some of these kinds of things
and of course that has an implication for dollars and
cents and I think that is that is definitely part of
it. I think another part of it, there's a psychological
uh thing here as well um um I'm trying to answer this
question how do you account for the differences between
the actual and the ideal, I think that uh that we have
a concept I think we have concepts, our self-concepts
and our concept of of what education is about, what
teaching is about, uh um and uh our assumptions about .
how people change and one of the differences between
the actual and ideal I think is embodied in that you
know the kind of thing that people carry around with
them um their notions about themselves, their notions
about other people, um their concept of what education
is, what teaching is and I think that most of our
constructs our structures our mental structures about
that, uh tend to be traditional, uh um conservative um
um I'1ll leave it at those kinds of words but there are
a lot of other words that could come to mind but they
have really negative associations and I think its hard
to break people out of that you know to to look at
education and at teaching and at the profession in a
broader sense

Uh hum

and if you can kind of burst out that that mental
constraint, that conceptional constraint, then you
start seeing a whole lot of other possibilities um

in terms of role and function and ways of dealing with
people and the kinds of things that people can do in
the context of education in a school system but we're
still very tradition bound and the community is
tradition bound and we're reacting we're dealing with
the community as well um and so I think that that
probably is as big a constraint on the differences
between the actual and the ideal as um as some of the
monitary staffing kinds of constraints
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Uh hum, the expectations they carry with them
that's right ya the expectations, the self-concepts,
the concepts of teaching and uh schooling and uh all
of those kinds of things

Uh hum

- self-concepts I think probably have as much to do with

it as anything

Uh hum, yes its definitely we carry a whole uh a huge
amount of uh preconceived notions and ideas with them
with us,”: and I remember school being such and such
and therefore when I teach school will be

that's right

I enjoy doing this so therefore

ya

the kids that I teach are going to enjoy doing this
that's right

or I didn't like this aspect so I'm going to avoid
that in my teaching

right ya
so its very difficult to remove yourself from what

and it has to do with the whole business of of change
as well that, um um I don't think we are by nature,
we don't seem to be by nature let's put it that way

Uh hum
risk takers
Uh hum

um we tend to we we have developed a competence and an
expertise in a particular. and we derive a lot of self-
satisfaction um we derive a lot of positive feedback
from our expertise in that particular area and I think
there's a hesitancy on the part of many people to
venture out

Uh hum
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Gee, we've wrambled all over the place here, at least

I feel like I've wrambled all over, you haven't I have,
um I can't think of anything right now
Super

I think we've covered a lot of points

I think so too. 1I'm getting such a huge amount of
data.

Uh hum
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APPENDIX G

'SAMPLE‘INTERVIEWMTRANSCRIPT.B*l
- (*Total number of transcripts was seven)

INTERVIEWEE -(I)} Ms. B., Assisting Teacher
INTERVIEWER - (R): Brenda Krutow

LOCATION : Schou Education Centre

DATE - : May 25, 1981

1 R: Um I have a couple of introductory gquestions before

the first one on the questionnaire. How long have
you been an assisting teacher? l

2 I: This year.

3 R: Just this year?

4 I: yup

5 R: Were you part of the Burnaby School Board previous
to that?

6 I: Did I teach in Burnaby?

7 R: Yes.

8 I: Uh huh, three years in Burnaby.

9 R: At secondary or elementary?

10 I: Elementary.

11 R: Uh hum, but your realm is K to 12 with
12 I: vyes

13 R: your L.A.C. right

14 I: vyes

15 R: Uh hum, so you do have exposure to um part, different
aspects between

16 I: Uh hum, uh hum °
17 R: K, elementary and secondary.
18 I: ya

1 This transcript emphasizes the actual role of the assisting
teacher. '
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- Okay,. Have you ever been involved in implementation,

not necessarily of a ccurriculum but implementing a new

- teaching strategy, a new package that has been .

developed for L.A. "L.A.C. or uh some other types
of new materials or uh

yves
either as a classroom teacher or an assisting teacher,
Uh hum

or both?

Uh hum

Super, was it in your position as an assisting teacher
or as a classroom teacher?

Well, uh as an assisting teacher I've been involved
in uh (Pause) bringing in new materials, advising .
people on new materials

Uh humm

demonstrating

Um humm

the use of the materials, there is no curriculum

Um hmm

in learning assistance so there I haven't been
involved in curriculum implementation except for the
fact that with the reading programme being implemented
last year

Uh hmm

umm the learning assistant has to be aware of the
regular curriculum in order to implement their own
to supplement it. '

Right, the Ginn 720, is that what you're

va

referring to?

Ya, uh hmm, so I've been involved also as as a teacher
done a lot of work on ah in using new materials

. Uh hmm

and piloting programmes and things like that
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. Um hmm Uh hmm * You've almost completely answered the

first questions which 'is a nice tie in between one,

from one to the other um the current role of the

assisting teacher uh could you describe what it is
that you do, it doesn't necessarily have to be an
implementation of a new programme but some of the
things you do which assist the L.A.C. teachers in
implementation.

Okay, well uh my, L.A.C. is a little different than
the regular class because by definition they're

. supplementing

Um hmm

a programme that a child has in the regqular class, in
reading generally math sometimes

- Um hmm

content areas less frequently uh and as a result of
that, there is no standard material and there is no
standard curriculum

- Um hmm

:  so I do a lot of work with teachers in assessing

where the. student is in the standard curriculum
Um hmm

and then finding material and programmes that would
be suitable and interesting to the student

Um hmm

depending on interest areas

Um hmm

uh to supplement

Um hmm

what he's doing in the regular programme, so there's

a a large component of my work as an assisting is is
with dealing with materials

- Um hmm

choice of materials, advice to teachers on on what
kind of materials to use, supplying the materials,

- Um hmm
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and .then doing demonstration .lessons using them
Um hmm

for recommendations regarding choice of one. versus
another depending on the students, a lot of programme
advice

Um hmm

um teachers come, I do some training in assessment,
some advice for assessment

Um hmm

I am involved in some (Pause) programming from an
assessment that a learning assistance teacher has
done, I will sit down with them afterwards and then
draw some conclusiop from that and move from there
into where, where are we going to go from here

Um hmm

and sort of there a liason between something between
the L.A. teacher and the classroom teacher

Um hmm

uh between what's happening in the class and what
the L.A. teacher is doing, sometimes do not support
one another

umm

then I can kind of function as a modifier of behavior
in both directions, uh been involved in a lot of
organizational kinds of things this year at the
elementary level um learning assistance teachers have
not over the last couple of years been organized

as a group

Um hmm

uh there have been inservices provided or developed

by people within the district and learning assistance
people came or went or whatever just like everyone-else
and I've moved towards more developing of association
of teachers and and getting people together as a group

Um hmm
regularly so that they could have an opportunity to

share with each other on an informal a basis as
possible
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Um hmm

and ‘ah in that I co-ordinated groups of learning
assistant teachers developing an inservice package
to present to their peers

Um hmm

and I supplied the materials and the typing and and
all the rest of the background stuff, the letters that
went out to everybody saying that this was happening,
um its a large co-ordinating function, putting on
inservices in some cases I was involved as generally,
I was involved but I didn't always actually do any

of the talking during the inservice, in some cases

I did, in some cases I was one of the participants in
presenting a chunk

Um hmm

of an inservice, the secondary level um I've been
involved in materials, choosing materials, advising
materials, developing a supply here, there hasn't been
a lot

Um hmm

in the past in secondary available, so we're attempting
to build that component of the pool, a lot of that is
just an education process, the secondary people are not
used to having a resource and so I've done a lot of
public relations

Um hmm

in going around and saying look here's these materials
and you can get them from Schou, here's these kinds of
things, have you looked at this or this or this

Um hmm

and do you know they're around, haven't done a lot

of inservicing at the secondary level we don't have

a lot of people identified as learning assistance
teachers at the secondary level, there is a learning
assistance component but in a lot of schools they
have chosen to build it right into the school and you

- don't have a person identified, you may have half a

dozen people
umm
dealing with learning assistance types of students,

modified programmes whatever but there's no one you
can go to and say, you're co-ordinating all this for
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90 I: vyour school because they don't have that kind.of thing
which creates a difficulty for me

91 R: Um hmm

92 I: ah because I can't deal with that many people and get
the information to that many many people so I've
kind of selected out, worked with some of the depart-
ment heads, the English department heads to sort of
use as a base

93 R: Um hmm

94 I: uh and basically other than that, I haven't done a
lot at secondary because I'm half time here and I'm
teaching half time and there just is not time

95 R: You're teaching half time as well?

96 I: Ya

97 R: Is there not another learning assistance assisting
teacher? '

98 I:- No

99 R: You're it for the district?

100.: I: I'm it, ya

101 R: Half time

102 TI: vya-

103 R: Uh hmm, interesting

104 TI: Yes, so as a result probably because of my own
- strengths and interests, I know the materials on the
programme and everything at the elementary and feel
that I can be a valuable resource to those people

105" R: Um hmm

106 - I: so I've concentrated in that area

107 R: Um hmm

108 I: and I've done a lot at the secondary level in
materials and contact with people

109 R: Um hmm

110 I: to sort of form a base, if someone continues in this
position but haven't done. a lot
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Is this going to carry on in September? .
I have no idea..
Um hmm, so it was Jjust kind of a half time ten month
Ya
block
Ya
would you mind

No, no I don't um and I, I don't think the staffing
positions have been made ‘as of yet

Really for September '81

they don't even have their principal decisions made yet
oh as far as.

yes

they'll know whether this position is available or

not next year through because it has to of been in the
budget, no

no

you're kidding

they don't budget for that kind of time, they would
budget maybe for ten staff people for this centre but
they don't designate where the emphasis will be and

the emphasis shifts from year to year, for example this
year we have half time L.A. half time E.S.L. well she
is, was put full time half way through the year,
english, secondary english and art next year they may
go science, social studies, art and E.S.L. like there
are a certain number of staff positions decided and
then they refine as to what areas they're going to hit

Uh so as it stands right now, you will in the district
next year in some capacity, in some area, at someplace

Yep (Giggle)

Uh that's about as specific as I've got it, cause I'm
on Ed leave this year, I think you've, pardon

go ahead

oh I was just going to carry on
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YEp -

Um ‘I, I think you've pretty well answered knowledge
and actions uh knowledge what I mean by that is that
is what types.of things did you have to know to do the
job of the assisting teacher, the actions you've
covered :

Um hmm

Uh but was there some sort of knowledge you had, be

it um your ability to work with people, um your
university training, uh education that you have had
through course work since you've got out of Ed. school
you know, that sort of thing

Okay um first thing I have a very strong bias as far
as the knowledge required by learning assistance
teachers in general and I don't really consider myself
as an assisting teacher any different than the people
in the classroom

Right

Um, I think we need to have a very strong reading
background, very strong reading because that's basically
what we teach, we do some math but predominantly,
probably 70% of the people that we see are referred to
us for reading

Um hmm Um hmm

because that's the prime concern because if they can't
read the math question it doesn't matter whether they
can add and subtract

Um hmm

because they don't know where to put the numbers, um
so I think that's that's the prime concern is a know-
ledge of the theoretical background of reading
instruction, um methodology, very strong methodology
of course a lot of implications that other factors
that have have influence on reading like language and
uh cultural background

Um hmm

those kinds of things

Um hmm

we need to know about, we need to be able to assess
students, that's very often as far as a learning
assistant needs to go because the classroom teacher
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in a lot of cases knows exactly what.the problem is
and where she has to go with it, the support provided
the learning assistant is the assessment that confirms
what the classroom teacher could have told them

Um hmm

but that support is very often very valuable to the
teacher and to the parent, so that's an important role
and programming from that assessment to say not just

to be able to get a bunch of numbers out but to be able
to take those numbers.and draw some conclusions about
where to start in the programme and materials, it's
crucial to know as much about as many different things
as you possibly can, to be as current because the people
in the classroom don't have time to be dealing with
publishers and to stay current on what's new and, well
both the girl in E.S.L. have just kind of kept a
running thing all year with the publishers as as soon
as you get something new I want to see it, everything
new you get I want to see because that's what we see as
part of our job

Um hmm

um and dealing with people, being able to approach
people with advice as to modifying their own behavior
regarding materials or teaching strategies and not be
seen as evaluative or threatening

Um hmm

to be able to approach them informally on, I'm here to
help basis

- Um hmm

is really crucial and not to be seen as district staff
because that immediately

has a certain connotation
has a connotation ya ya that's about it

Super, um the third one under number one, where and how
did 'you get the knowledge and action that was required
to help, is it partially on the job training,

partially having been the classroom as a classroom
teacher in L.A.C. in the in learning assistance, your
university training, where did you get this um
reservior of information that you can tap at any time in
order for you to be able to successfully do your job?
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Well, T think first of all you've got to have the
university training, you've got to have the
theoretical background in assessment and reading
instruction, so that's basically your university
courses uh but they ‘don't do you a heck of a lot of
good if you haven't taught and if I was in power in
in any sense, deciding who would get into learning
assistance you wouldn't get into it unless until
you've taught five years in the classroom

umm

because I don't care how much university you've got

and how much training and how wonderful you are, there's
a lot of things that happen in that classroom that you
have to very sensitive to as a learning assistance
teacher, I could develop the most incredible programme
for any one of your students but if I'm not aware that
you've got twenty nine others

Um hmm

that programme is useless, it has to be something that
I know from experience, a teacher with a reasonable
amount of interest and dedication, can implement with
the other three, four reading groups that they are
already, I'm assuming, trylng to handle

- Um hmm

and I don't think you get that by watching people
or whatever

or a three week practicum

no, no you really you really have to spend that time
and that's where you develop your teaching strategies
too, that's where you develop all those different
ways of trying to teach a certain skill

Um hmm

is through the five years you've taught you play with
it, as every teacher does and eventually come to a
strategy that works for you with certain kids, then
you've got other ones that you've also tried that you
can modify, that's the basic is the theory, you've got
to have that, and you've got to have the classroom
experience and at more grade levels

Um hmm
than just one or two, that was the hardest thing that

I found going into learning assistance was that my
experience was predominantly primary, I had never
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: . taught grade six or. 'seven, I had taught up to five and
- that I felt was really difficult at the beginning of

doing learning assistance, you lose ‘a lot of credibility

- if you haven't been in' the classroom too
. Um hmm
 if you've been there and the teachers know you've

- been there, the questions never come up if you say
. they ought to be able to handle it, they say, oh well

okay I'll give it a shot, if you've never been in the
classroom and you say they ought to be able to handle

- it, they go away saying who's she

What does. she know? -

Ya, ya she doesn't know that I've got Johnny climbing
on the walls and so and 'so, you know

~Um hmm

: . s0 you, your credibility stands and falls on classroom

experlence

. Um hmm,. Okay, the next question is, basically you've’

described a lot of things that you do, how do you

- Judge, by what criteria do you judge whether their
.-successful or not, for example, do teachers phone up

and say that worked, it was great, thanks a lot, do

you get feedback from people, do you get reinforcement
that you're going along the right vein or is there some
mechanism or something you've developed with the

. teachers you work with, in order to be able to judge

the success of what you're doing?

~Um, I think basically informally

- Um hmm \

people will phone and ask for more of something

. Um hmm

partially it's, um you ‘'see people opening more and
more to you as you provide something and they feel
comfortable with it and it works for them and they
ask for two more things and then you get so you're

~in the school once a week

. Um hmm

bringing them something,.éo just that growth from the

~very first thing was a hesitant phone call, to them

not being surprised when you're dropping in once a
week
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Um hmm

- saying you know bringing something, delivering
- something, just that openness

- Um hmm

to ask for help -and to accept help when it comes, is is
one thing that you can see that you are having an
influence

- Um hmm

um: I get regular feedback at learning assistance

"meetings from teachers, we do evaluations of the

inservice and I'm in the process of developing an
evaluation thing for the end of the year for our last
meeting that I'm going to ask them to, a combination,
how did you like the topics, how did you like the

. structure, how did you like what you were asked to do,

because a lot of them were asked to contribute a piece
of an inservice um and where do we go from here, some
needs assessment as to what direction to take next
year assuming there's someone in the position that's

~able to carry through, I would like to leave them some

direction
Um hmm

that the association would like to go

~Um

so those, that one sort of formal way, basically
1nformal teachers responding to you

Uh hmm,what types of knowledge did you find to be most
useful in your role uh you've talked about uh the fact
that it's necessary to have the strong reading back-
ground and that obviously is very useful, and uh your
uh ability to deal with people that's obviously some-
thing that's very useful, is there any other knowledge
uh anything that you knew or learned throughout this
year that you found to be really useful in fulfilling
your position -as an assisting teacher?

The knowledge of the materials that were available in
the district and how to go about getting them

- Um

I think

So your contact with publishers and things like that.
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Ya ya, and just being aware of the processes that are

in existence as far as what is available in the district
and where it is' and how to get it, a lot of teachers are
not aware of the functionings and who has what, they'll
phone me and say hey I really need this kind of a test
and I know that they can get it from student services,
so I can refer them to the right people.

Um hmm

Just that general knowledge of what happens in the
district, resources that are available, programmes

‘that are available for kids.

Um hmm -

Teachers think, you know, this, I just can't cope with
this kid, he's in grade six he's driving me crazy and

I can say to them, six blocks down the street is a
school that has a protective class at a grade six level,
talk to the learning assistant from that school and sort
of co-ordinate, maybe this child would be better off
walking six blocks the other direction and attending
that other school.

Um hmm

Just advice in things that are available through the
district and materials that are here in the building
because I don't think even those of us who work here
were aware,until we actually sat down and catalogued
all the materials, how much was here.

Um hmm and it's available to them.

Um hmm, Um hmm

Uh hmm

Yep

What actions did you find to be most useful?

(Pause) Materials supply, materials advice, the phone
call

Um hmm

uh saying quick help,

Um hmm

I have a grade six boy reading at a grade two level,

just moved into my area, he likes this and this and
this, send me something quick
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- Um hmm

and just the fact that I'm here, they can draw, they
can call on me and they know that although it may not
be perfect, because they,haven t had a chance to come
in and check it out themselves, at least they'll have
something to start with in two or three days.

. Um hmm

So that,

the immediacy

Ya, ya

of being able to phone you and get the stuff and not
because face it, 99% of the classroom teachers just
don't have the time to do that kind

No

of running around.

No and it's very difficult as a classroom teacher to
get the time to come down here and wade through all the

- stuff on the shelf when you're hunting for something

falrly specific on math word problems or something
Um hmm

and those of us.that are here can virtually pull it
off the shelf blind folded, because we know where it is

~Um hmm

and exactly what it looks 1like.
Um hmm
So that kind of thing has been really helpful, I think

I've had a lot of good feedback on people saying it's
soO nice to have somebody down there

- Uh hmm

to phone

- Uh hmm,. that can help

Ya, ya

Um hmm, Okay, you've described a lot about what you see
your role is currently, the actual day-to-day, week-to-
week type things you do,. the uh resources you draw
upon and what not and obviously you're restricted by a



237

238

239 .

240

241

242

243

244

245

246

247

248

249 .

250

251

252

253

254

183

~Jjob description and things like that, take away all
- the restrictions, what would you see your ideal role,
- if you could do whatever you wanted uh without any

restrictions, what would you do if you could define
your uh assisting teacher role or is it what you do?

:  Uh, a lot of it would be what I do with a lot more
- time to do it in.

- Um hmm

I think there's a crying need for inservicing and
awareness building at the secondary level

. Um hmm

that. somebody needs to do and I can see it being within
the realm of a learning assistance assisting teacher
um I would like to maybe change the title because

" learning assistance, if they don't have it in their
- school, they don't think it's relevant

- Um hmm

and if you did something with people teaching modified
programmes, there's hundreds of them out there,

- Um hmm

. and then they would see it as relevant um and it it is,

I think that basically it's a time constraint, a lot
of the things that are happening now, thé materials
advice and the inservicing are really good and I think
valuable to the district

Um hmm

um the time to do it at a broader spectrum is just
not there.

So you would like to see your position full time for
one thing,

. Uh hum um hmm

and longer than a year?

Yes, definitely um

Do you find that

a one year posting for virtually any of the assisting
teachers, you've just bequn to develop the trust of the

teachers and your own knowledge of the materials and
and the workings of the system
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- Um hmm

at the end of one year you can. see the direction you
need to go

Um hmm

you can see where the weaknesses are and what needs

to be filled and after just one year (Pause) it's kind
of a waste to throw that finger on things that you've
finally developed that's taken all year and give it to
somebody else to fight the same battle

Um hmm, reinventing the wheel

yva ya but I don't think it's the kind of position that
I would like to see appointed like a a district super-
intendent is appointed, for God knows when

Um hmm

he could be eighty, I don't think that's right because
there's a variety of people around the district that
have an incredibile wealth of 'skills and it's an asset
to the district to rotate the position

Um hmm

because you, then you could take advantage of a wide
spectrum

Um hmm

of peoples skills, so I would see it on like a two to
three year appointment

Um hmm

and then a a rotation
Um hmm

somebody else coming in

But the option left open for that person to uh carry
on if

Well, oh
or you may think that after three years that's it, the
person should go onto. something else and somebody and

fresh blood should come in

I think I would lean more to having it a three year
maximum thing,
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Um hmm

but there are so many people that are in classrooms and
we all need a change

Um hmm

from time to time, and it's a good mechanism in the
district to provide our own teachers with a change of
outlook

Um hmm

and a breather and build that enthusiasm back again
because after you'be been teaching for ten years, it
starts to wain

Um hmm

you get that break to do something different for a
couple of years and you're ready to go again for another
ten

Um hmm

so it it's a good release:valve léoking-at a district
prospective

Ya, instead of the thirty kids in front of you at the
present

Ya, ya I think it could probably_prevent a lot of
burnout

Um hmm
of people, if they had that kind of release

Um hmm um, if you had um, if you could draw on other
types of knowledge for this ideal role that happens

to be from two or three years and full time, etc.

what types of knowledge, other than those that you've
described in in the things that you think are useful
now, are those the types of uh knowledge that you think
would be useful without the restrictions

um everyone has things that they're they know more about
than other areas than they know more about than others

I know that there are certain things that I, I am now
investigating

Um hmm

because I haven't taught a lot of it -and I need the
background for this job, things like uh well secondary
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uh I think ideally for. .a person in this position if
they're going to, if: they want you to do a spectrum
K to ‘12 it's almost unrealistic um that's a lot to
expect one person to have the knowledge, not only of
the oral language that a kindergarten child needs but
the reference and study skills that a grade twelve
student needs '

Um hmm

and how to build both end uh but I think that classroom
teaching experience at both levels would be really
valuable because I don't have it

Um hmm

and I can see a problem for myself in dealing at the
secondary level, I've never taught there

Um hmm
Uh

that is if would you describe I mean would your ideal
situation be someone from K to 12 or would

- Um

you ideally like to see that in two separate people
perhaps

depending on the scope of the role, if the the role of
the person doing the secondary was to deal with all the
teachers teaching modified we only have eight people
that are designated learning assistants at the
secondary

Humm

and by inservicing those eight people, it's a drop in
the bucket and they can't possibly spread themselves
thinly enough through their whole school, if you were
trying to be more involved with everybody teaching
modified programmes or children with learning problems
then you need someone. Virtually fulltime at the .
secondary level

Um hmm

and someone at the elementary level because at the
elementary level you have your learning assistance
teachers that you're counting on spreading into the
classroom teachers

Um hmm
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but if you're full time you could do a lot more of that
and I have done. some this year in conjunction with the

other assisting teachers as they're 'in a classroom and

seeing two kids not fitting into any reading groups and
not being anything done with them, I can go in and work
with them

Um hmm

the other, the intermediate assisting teacher and the
classroom teacher and the L.A. and develop a programme
for those two leftovers

Um hmm

I think probably (Pause) by intensifying your area of
specialty you would probably get more from the
programme g

Um hmm

by limiting to a grade level unless you get somebody
who's absolutely fantastic and had taught that spread
but there aren't very many of those people around that
have taught right from kindergarten grade one, where
your emphasis is very different, to senior secondary

Umm, Well I know I had modified classes and I remember
one of the first was English which is outside of my
area, I uh did my training and originally taught in the
area of Social Studies and all of a. sudden I was given
a modified English class with really, really low
reading levels, it was a grade nine class and some of
the kids

two

Ya some of them that were reading that low and I had,
I mean we've got a prescription of A,B, and C novel
andyplays ant this and that and the other things,
these kids can't read it much less understand it um
and I was just uh what do I do, first thing is work
on reading skills so I called (...... ) who happened
to be at uh (...... ) at the time and out she came,
because I had talked to our learning assistance
teacher at at (......) we have one, had one, I'm not
at (...... ) anymore, the learning assistance teacher
still is, oh well it's a new person, well anyways, the
position is still there and she didn't have the
material, she couldn't provide me enough

Um hmm

‘materials for two classes to work on a reading programme

soum (...... ) 'had the materials and she came out and
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helped me deal with thirty kids working on. thirty,

well not exactly, about twenty-four kids working on .
twenty=-four different programmes and it was sensational
but I didn't even know that existed

Um hmm

until you get in a panic situation, I'm teaching
outside of my area, I've got to get some help, I

don't know what to do with these kids .to make it a
worthwhile experience for five months and I found that
after we did a three week reading programme most of the
kids increased at least one grade level on the testing
Um hmm

because we pre and post tested, it was sensational
and the kids could actually see that they had

grown'which which is your first battle

Um hmm

is is generally at the secondary. level kids that are
having trouble in reading or have ifailed for so long
that that's their self expectation

That's right

They don't expect to be able to read anything you give
them, they don't expect to be able to do anything

Um  hmmn

and if you can just get them over that step to where
they maybe, I will be able to do it this time

Um hmm

that's 50% of your problem

Um hmm

because they'll at least give it a shot
right being able to read the newspaper

Um hmm

which is written at about a grade six level

ya

that was a big step upward for those kids
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ya

- so it was really really worthwhile slight diversion,

just a bit

but I think that that's. something that

I mean for the assisting teacher position

that that they seem to be putting all this time and
effort in the district into dropout prevention and

all this student screening and all the rest of this

Um hmm

and they're still not getting any help do those people

- teach you in the modified classes, the kids that are

really out of it like really, really out of.it are,
there are some special programmes happening at the
secondary level for them

Um hmm

which is great because there wasn't before

but even

: and it's coming

L.A.C. once a day for one semester is hardly enough

to have those kids develop positive reading skills and
to be able to to cope with the regular school system,
one hour is not enough

and L.A.C. by definition is suppose to be in support
of the classroom system not instead of the classroom
programme

Um hmm
but if if you not giving the classroom teacher anything

to do at the kids levels, how can she do anything with
them at all

. Um hmm

so there's there's a real need at the secondary level
that I really haven't been able to meet simply because,
a combination of well mostly lack of time, but also
having not taught at the level it's very difficult to
develop the trust and the skills

~Um hmm

because you don't have all those people that you
already know
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Um Hmm

so there's there's a ‘lot of ‘it there and I've been

working sort of in conjunction with' (...... ) and
getting to know some of the people in English, it
seems like a logical place to start but even that is
it takes a long time

Ya, I imagine it would, uh hum I think we've covered
the actual and the ideal now you've listed differences
between the actual and the ideal um such as the fact
that in actuality you're half time for one year,
ideally you'd like to be full time for two to three
years, those sorts of differences, how do you account
for them, why don't they have your position full time
for two or three years?

because
This is anonymous by the way.

Ya, in a crunch I think that maybe, it's my
prospective of things, special ed. is the first to go

Umm
in a crunch because it's very expensive
Um hmm

the teachers they have to hire are generally fairly
highly qualified and expensive, the teacher student
ratio is low

Um hmm

which doubles the price and parents generally of special
education students are not the bulk of tax payers, so
it's the easiest to sweep under the carpet and in tough
times, something has to get swept under the carpet

Um. hmm

and I think that's kind of a sympton of of why they
don't have more staff possibly, my my position was
definitely experimental this year, it was the first
time they've ever had it and in this kind of job
description, actually I've never seen a job description,
but first time there's been anyone and I don't tHink
they really knew how it would work, it was a shot in
the dark

Um hmm
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I don't know what their decision is going to be, it
seems. that because of staffing cuts they're going to

do away with it again, but I don't know, I think that
administratively 'it's difficult to account for a person
who doesn't have direct responsibility to students and
the teachers association as well pressures, let's get
more of these people back into the classroom routine

so that would kine of be money basically, what comes

Um hmm

there would be more time if there was more money, there
would be more staff if there was more money

Um hmm

that's what it comes down to and of all the education
programmes in the district, special education is
probably the most expensive because of the staff you
need and the staff student ratio

Um hrnm

so I think it's because of the staff student ratio, I

. suppose the tax payers are are concerned about the

the rate of increase, naturally
sure, it hits their pocket
Ya

but, ah by the same token, you know there's also a
cry by the public that we get people out of gkade
twelve who can't read, well if they can't read they
need some sort of programme which would assist them
in being able to read

Um hmm

they may have special reading problems, I went through
twelve years of school of regular public school

Um hmm

and three years, two or three years of university
before I realized or had any um notion that I-was
dyslectic, so I, I transpose numbers I'm not, I don't
have a reading problem but when I see things and write
things, there is quire often the two things aren't the
same and I had no idea and I was a Math major for my
first two years of university you know, not not
realizing that I was switching numbers all the way
along, not consistently, but it did happen um you know
that sort of thing you would think would be caught when
I was small and taught to deal with it, I learned to
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387 R: deal with it but I certainly wasn't taught to deal
with it

388 I: Um hmm

389 R: so those sorts of problems are not um few and far.
between, there are a number of kids out there with
reading problems and um the classroom teacher doesn't
have the time uh and also doesn't a lot of times
doesn't have the knowledge that a that a learning
assistance teacher would have to deal with specific
problems

390 I: Um hmm and as societies emphasis on education decreases
which is seems to be -

391 R: Um hmm

392 I: the value of education is no longer what it was when
you and I were going to school, there was just
absolutely no question about whether you went and did
well

393 R: Um hmm
394 I: that that was what we are strived for.
395 R: Um hmm

396 I: the kids that couldn't make it left, where as now
they're staying in school and everybody's saying well
they're coming out of grade twelve unable to read,

well they're coming out of grade twelve that's certainly
something that they didn't do in 1950

397 R: Um hmm

398 I: Dback then, they were, they quit when they were
thirteen, so we're keeping them a lot longer but
keeping them isn't really the whole answer, it's ‘an
expensive babysitting service, if that's all we're
doing '

" 399 R: Um hmm

400 I: we're also getting some really strange kids that we
didn't ever get when we started school, we all had
two parents, we all lived in our own homes, we all had
big back yards

401 R: Um hmm

402 I: there wasn't the traffic to deal with on the streets,
we had..very nice comfortable secure lives basically
in general when you looked at the whole population,
we're now dealing with an ‘incredible amount of kids who
have gone through a divorce in their family
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. Um hmm

had. 'some. some. very difficult emotional things to
handle as children and an incredible amount of kids
whose, for whom English is not their first language

. Um hmm

they're dealing with another problem, the socio-
economic background of a ‘lot of our kids is shifting
as the population shifts

. Um hmm

énd people become

Um ‘hmm

" less well off, so kids are dealing with a lot more

Um hmm

and they're a lot different in terms of their
expectations of school, they have T.V.'s now, so
they know a whole lot of stuff and expect to be
entertained -

" (Giggle)

which puts
isn't that the truth

puts a complexion on, they expect the teacher to
compete with Sesame Street, so if you can't do your

. song and dance number

. What good are you!

Ya.
I can learn the alphabet sitting in front of the tube
and they practise from a very young age in clicking it

off, they I feel, I don't know, I don't know whether
anyone's ever proven it but I know as a kid if my

"mother called me I heard her, I may not have responded

on the first time but generally on the second time I
did because I knew by the third time I'd be in trouble

. that kind of thing

. the tone of voice -

ya

with the second
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424 I: you can you know .

425" R: and third call

426 I: how how far you can go.but I'm really wonder with
especially with young kids now because I'm becoming
more and more convinced that they don't here it
because they they are so tuned and so trained by T.V.
to shut out all the extraneous noises and to focus on
one thing but they they do they can literally lock out
whatever that teachers saying or parent

427 R: Um hmm

428 I: and not even know you're there

429 R: Um hmm

430 I: and have to be touched to be brought back into touch
: with whats happening

431 R: Um hmm

432 I: that maybe it was there when we were kids and I was a
kid so I didn't know but it doesn't seem to be

433 R: I can remember hearing my mother's voice anywhere in
the neighbourhood

434 I: Um hmm

435 R: Anyway, do you have any other further questions or is
there anything you'd like to know?

436 I: No, I hope I've given you enough information.

437 R: Yes, thanks very much for your time.



