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ABSTRACT

In 1979, to reduce a rapidly growing population, Chipa ihplemented a one-child
policy restricting new families to one child. Since then, educators, psychologists and
sociologists have studied the social and emotional develoement of Chinese only children. At
.present, controversy exists regarding the positive and negative influences of being an only
child on Chinese adolescents’ development.'Ea?ly research foeused on cognitive and
academic achievement and neglected to examine social and emotional developrhent. While
more recent research is aimed at exploring the .social and emotional development of only
children, this research is largely quantitative and reﬂeets assessment measures. Qualitative
research that elicits the experiences of adolescents is urgently needed.

This research addressed the research gap in the current literaiure in the areas of
social and emotional development and Chinese adolescents as only children by eliciting the »
unique perspective ef édolescents; Their experiences were documented through qualitative
interviews that elicited their perspectives on social relationships with parents and extended
family members, as well as perspectives on pressure and coping strategies. This investigation
identified significant themes for Chinese educators, policy-makers and parents. For example,
adolescents experienced the love and support of their parents and noted that parents played
significant roles; adolescents experienced pressures related to academics, exams and parental
expectations, and; some adolescents adopted an active coping strategy to manage their
pressures, while some used an avoidant coping strategy to dodge their pressures.
Recommendations based en the research findings that are unique to China’s soeial context

are made.
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CHAPTER ONE: INTRODUCTION
Problem Staterﬁent

China’s one-child policy, ai-med ét controlling its booming population, has obtained
the attention of the world as “a hot topic in psychological studies in China since the national
family planning and birth control program wés implemented in the late 1970s” (Wang, 1993,
b. 99). Over time, concerns about the social and emotional health of only childrén have been
voiced since the Chinese government implemented this birth control policy (Wang, Kato, &
Inabat, 2000). In the late 1980s, concerns emerged about the social influence of this policy,
in particular its effect on children’s personality trait development (Poston & Falbo, 1990).
However, previous research neglected to examine only chil;iren’s social and emotion;al
health, which is fundamental to the development of pe;sonality traits. In addition, a recent
increase in cases of adolescent sﬁicide and family violencg—anributed to failure in the
University Entrance Examination or “world-weariness” resulting from anxiety or social
pressure—highlights the urgent need for investigations into the current social and eﬁotional
health of adolescents in China (Wang, 2001).

The context within which Chinese children grow has unique characteristics, for
example, peers and friends of only children are also only children, and as only cﬁildren each
child is likely to be the absolute focus of the family. Whilé a body of literature _reﬂecting the
difficulties only children face exists, it is largely based upon surveys about Chinese
adolescen’fs’ emotional and behavioral problems.(Deng, Liu, & Roosa, 2004; Liu, Tein,i &

Zhao, 2004) and Chinese adolescents’ anxiety and depression (Chen, Chen, Kaspér, & Noh,

2000; Hesketh & Ding, 2005; Lau, Chan, & Lau, 1999). The current study adds to this body
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of literature by reporting the experiences of only children, éathéred through qualitative
interviews that document their experiences in their own words.
The Context: China’s One-Child Policy
- Background Iniroducti.on.

The Chines;: populatic;n increased by 80 percent between 1950 ;lnd 1980 (United
Nations, 2005 as cited iﬁ Nie & Wyman, 2005). The traditional ~notion of “more children,
more affluence” (Liu, Munakata, & Onvuoha, 2005; p. 832);:0ntributed toia~ Chinese “l;aby
boom” (p. 832) since 1949; The population growth has also been attributed‘to conbterr‘lporary
Asocial and economic development, as well as a resulting increase in fertility rates for wo;rle;n,
which reached over six childfén per family in the middle of the 1950s (Nie & Wyman, 2005).
This social phenorﬁenon has led tq a decre’ase‘ in food supply and insufficient family housing
and social welfére, including educational and medical services. Identified aé a social problem
by Chinese society (Liu et al., 2005), the Chinese government implemented a'one-c.hil‘d
policy in 1979, restricting new farﬁilies to one child to decrease the rapidly growing
population. It was estimated that if the average fertility rate remained at three children per
family, then the Chinese population would be 4.26 billion in 2080, which in 1980 was the
population of the whole world (Song, Tian, Li, &.Yu, 1980 as cited in Nie & Wyman, 2005).
Thé goal of the one-child policy is to maintain the Chinesé pépulation at .a “1.2 billion
benchmark” (Jiao, Ji & Jing, .1986.as cited in Liu et al., 2005, p. 832).‘

According to Zhu (2002); the one-child policy was not the first or only effort of the

~government to reduce its rapidly growing population. A policy named late, long, few” (Zhu,

2002, p. 1) was implemented in early 1970 when China was confronted with the sharp




population increase: “from 540 million in 1950 to 850 million in 1970” (Zhu, 2002, p. 1).
The “late, long, few” policy utilized traditional family fertility plahning and emphasized later
child birth, a longer interval between births, and fewer children per family (Zhu, 2002).
Although this measure slowed the population increase, it was not enough. In the 1970s, over
60 percent of the Chinese population was under the age of 30. Baby boomers from the
1950’s and 1960’s had just reached or were very close to their child bearing years. It soon
became evident that the Chinese government needed to do more to control population
growth. Indeed, controlling growth was a critical step in the contempo;ary Chinese economic
reform progrém (Zhu, 2002).

Exceptions to the one-child policy aré permitted for some Chinese families. For
example, a second child is allowed:

Firstly, in the. case of second marriage where one partner has not had a child;

sécondly, if the first child has an abnormality or a condition which will reduce life

expectancy; thirdly, if the father is in a dangerous occupation, such as mining; and

fourthly, where both spouses are only children. In addition, third children were

allowed for some ethnic minority groups. (Zhu, 2002, p. 2)
This allowance for the exceptional birth of the second child, while representing the
flexibility of the one-child policy, also enabled the possibility that some only children living
in urban areas may have peers who have siblings. Unlike in the urban areas, the one-child
policy is not strictly enforced in rural areas, where almost 70 percent of the population live.
In addition, the age when marriage is permitted is regulated. In urban areas, men must wait

until age 25 and women must be at least 23 when marriéd. In rural areas, the age to marry for
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men is 23 and for women is 21. Typically, people living in rural areas get married earlier
than people living in urban areas (Zhu, 2002).

To facilitate the implementation of the one-child policy, for most of the families .
who abide by this regulation, the Chinese government provides them with benefits. For
example, a priority for school entrance and more medical aid are usually provided (Yang,
Ollendick, Dong, Xia, & Lin, 1995). Af the same time, to implement the only-child policy in
urban areas, there are also penalties for people who do not follow the regulations. For
example, in a pregnant mother, who is expecting her second child, decides not to terminate
her pregnancy, then both she and her husband will lose their jobs, and will be highly fined as
well to pay for the “cost to society” of this second child. The required fine is paid annually,
ranging from one-fifth to triple the family annual income for up to five years (Brenman,
1999 as cited in Wang, Du, Liu, Liu, & Wang, 2002). Even privileged parents, who work for
the government or national companies, will lose their jobs if they continue with “illegal”
pregnancies. However, “for the majority the punishment includes fines, loss of benefits for
the first child, and higher charges for obstetric care” (Zhu, 2002, p. -2).

One-Child Policy Family Model

Both the benefits and fines attached to the one-child policy supported the
implementation of one-child per family, and gradually generated the unique developmental
context of Chinese adolescents: almost all the students in the class, school and community
are only children. After the one-child policy was implem'ented, Jiao, Ji, and Jing (1996)
noted that approximately 70 percent of families in urban areas were one-child families with a

fixed “4-2-1” structure: representing four grandparents, two parents and one child (Jiao et al.,
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1996). Since then, the label “spoiled brat” or “little emperor” has been used to describe only
children, in particular, only sons (Liu et al., 2005, p. 832).

Zhu (2002) indicated that there are some obvioug benefits of the one-child policy in
addition to the effective control of population growth. For example, Chinese mothers are
released from the burden of multiple pregnancies, allowing them more time to cultivate and
educate the only child of the family, to work outside the home, and for other pursuits. They
may also have more time to study to obtain skills that enhance the family income. Overall, a
mother’s social position is improved due to the ihcreased financial independénce of the
family and her own increased self-confidence (Zhu, 2002). In addition, Zhu (2002) claimed
that only children themselves benefit from additional and focused family resources including
financial support and parents’ attention in their education. F or example, under this policy
only daughters are released from competing with male siblings for family resources.

The Chinese preference for male children, a long term cultural influence of a feudal
economic structure, and the one-child policy may exacerbate discrimination against girls
(Short, Zhai, Xu, & Yang, 2001). Now that parents can only have one child, some parénts are
disappointed when they have daughters. Indeed, pa&ems of abortion and abandonment
indicate that girls are less welcome family members in some Chinese families (Coale &
Banister, 1994). Therefore, the gender bias occurring in some families contributes to the
reproduction of social gender inequities and may result in negative perceptions of female
children and adolescents, as well as their familiesv.

Research Purpose and Rationale

The purpose of this research was to document the experiences of Chinese adolescents
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who have been developing within a social context that requires families to have only one
child. The one-child policy has been carried out for more than 30 years wifhin the context of
Chinese social, cultural, historical and economic influences. This research sought to elicit
and document the experiences of Chinese only children, using their words to describe what
being an only child meant to them.

The following questions guided this research: How do Chinese adolescents who are
only children experience familial relationships? Specifically, how do they experience their
relationships with their parents? How do they experience their relationships with their
extended family members? How do Chinese adolescents who are only children experience
pressure? How do they cope with the pressures they experience?

This research addressed a gap in the current literature in the areas of social and
emotional development for Chinese adolescents who are only children by providing the
unique perspective of adolescents themselves. In addition, this investigation identified
significant themes for Chinese educators, policy-makers and parents. Recommendations are
made based on the research findings.

Significance of the Research

The significance of this research rests with the uniqueness and social impact of the
one-child policy, which influences the developmental environment of Chinese children. As a
country with nearly one-fifth the population of the’world,' the future of China depends on
current young people, who might have different experiences and, as a result, differ in their

social and emotional development compared with peers in other countries. In addition, this

research contributes both theoretically and methodologically to the burgeoning ~research'




: : A g
literature on the social and emotional development of Chinese only children by addressing

the gap in the literature that reflects the “voices” of the adolescents themselves.




CHAPTER TWO: LITERATURE REVIEW
Introduction

This’ cnapter highlights relevant literature on»social_and emotional learning and
development, .adolescvent development, persnectives on and of only children, and Chinese
adolescents’ development as only children. This litereture nvas addressed to establish a
foundation for the research questions and Fhe themes that emerged from this réséarch.

Social and Emotional Learning and Development

Social and emotional learning is defined as the process‘ of emotion recognition and
management, caring about others, responsible decision making, ethical and-responsible
behaviour, positive relationship development and negative behaviour avoidance (Elias et al., -
1997). The significance of social and emotional learning and healthy development is
emphasized by Zins, Bloodworth, Weissberg, and Walberg (2004) for adolescents to
“become responsible and contributing citizens” (p. 3) and achieve both school and life
success with long lasting influences on their futu're behaviours. According to Elias et al.
(1997) and Zins et al. (2004), schools are settings within which to educate and develop
students’ social and emotional well-being along wi;[h their intellectual development, because
students experience living together es a group 'nvifh peerS and teachers.

In terms of adolescents’ daily interaction with each other in groups, social and
emotional learning is defined by the Collaborative for Academic, Social, and Emotional
Learning as “the process of acquiring the skills to recognize and manage emotions, develop

- caring and concern for others, make responsible decisions, establish positive relationships,

and handle challenging situations effectively” (as cited by Schonert-Reichl, 2005).




Interpersonal relationships among adolescents erhphasize effectiveness, which refers to
whether the behaviour outcomes accord with the original purpose of the person.
Interpersonal effectiveness is important because life quality can be enhanced by numerous
good interpersonal interactions (Johnson & Johnson, 2004). The current research explored
Chinese adolescents’ experiences in terms of their familial relationships, their experience of
daily pressures, and the coping strategies they use to manage their preséures.

The quality of familiél relationships manifest in daily activities is an important
factor for the healthy development of social and emotional well-being. Thompson (1999)
stated that the main characteristic of adolescents’ social context is the close social
relationships that they can rely on for support. Positive and intimate relationships impact
adolescents’ social and emotional development by shaping the environment in which
adolescents experience, comprehend, and express emotion in their daily social interaction.
For instance, Laible and Thompson (2000) found adolescents who developed positive parent
relationships to be well adjusted. They showed the most sympathy and least depression and
aggression. On the contrary, adolescents who scored low on their social relationships with
parents represented more depression and aggression. The importance of parent relationships
to social and emotional health has been concluded in previous research by Wel, Linssen, and
Abma (2000) as well.

Compéred with early childhood, adolescence is regarded as a developmental stage
fraught with stress given the social, emotional and behavioural problems that may arise

during this period, including depression, suicide and delinquency (Powers, Hauser, & Kiner,

1989). Adolescents’ capacity to control and manage emotional problems may benefit them




when dealing with anxiety in school or other social settings, for instance, during tests or
durihg examination periods (Lopes & Salovey, 2004). Moreover, Strauss, Frame, and
Forehand (1987) reported that adolescents who have emotional problems, such as anxiety,
are more likely to have negative peer relationships. The students who are anxious are usually
disliked by peers and teachers. Consequently, both social relétionships and emotional
well-being are important factors of adolescents’ social and'emotiona“l health.

Adolescent Development

First coined by Hall (1904), adolescence is a term derived from the Latin word
adolesceré, originally meaning growing up. According to Hall, the increase of adolescents’
pubertal hormones was usually described as the attribution of disturbance iﬁ adolescence.
“Adolescence is a period of life that is often mentioned aé the time of transition between
childhood and maturity” (Newman & Newman, 1986, p. 2). Ausubel (as cited in Desjarlais
& Rackauskas, 1986) argued that childhood experiences influence the nature of adolescent
development, and that adolescent experiences greatly influence adult maturity. During
adolescence, major physical and reproductive changes occur, which impact the student’s
growth socially, emotionally and psychologically (Desjarlais & Rackauskas, 1986).

A large portion of adolescents §vere unwilling to discuss their feelings about
psychological changes in puberty with their parents (Brooks-Gunn & Reiter, as cited by
Offer & Shonert-Reichl, 1992). However, Offer and Schonert-Reichl (1992) found that the
majority of adolescents go through puberty with both positive and negative experiences,
although research tends to focus on negative experiences. Consequently, Arnett (2001 / 1999)

stated that adolescence is an important stage when “storm and stress is more likely to occur
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than at other ages” (p. 242), although crises and anxiety do occur at other stages. Specifically,

- the notion that .adolescents experience difficulties contains three elements: Conflicts with

their parents, mood disruptions and risk behaviour '(Buchaﬁan, Eccles, Flanagan, Midgley,

Feldlaufer, & Harold, as cited in Arnett, 2001/1999). Of interest, research findings by Boxer,

Levinson, and Petersen (1989) reported that the psychological change and experience of

puberty during adolescence largely depended on cultural definitions of desire and

expectations at that stage.

Adolescent Familial Relationships

Johnson and Johnson (2004) claifned that the quality of adolescents’ social
relationships consists of various factors including social subpon; communication, coherence
and attraction in daily interpersonal interactions. The emotional conﬁections arﬁo‘ng
adolescents have a great influence on their social and emotional leaming.. Healthy and
positive social relationships can benefit adolescents’ school perforingnce, sense of group
responsibility, personality, perseverance and motivation. Thefefore, as one of the most
cruciaj factors in social and emotional well-being; positive and stable social relationships
during adolescence can benefit both intellectual and psychongica_l development.
Parent-Adolescent Relationships

In general, the role‘for parents, in relation to adolescents, tends to be one of
guidance, helping adolescents to take care of themselves, rathér than caring for them directly.
waevgf, adolescents’ parents usually have concerns about their children (Newman &
Newman, 1986). During adolescencé, social and Aemotio»nal learning takes place in bqth

formal and informal settings of school and home. Therefore, parents, in particular as role
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models, guide adolescents in terms of social and emotional development.
Typically, parents attempt to bring their adolescent child’s behaviour into line with
what they perceive as socially accepted norms and values through criticism,
punishment, and praise. In more informal interacﬁons, parents influence children’s
interests and guide their aspirations. (Newman & Newman, 1986, p. 186)
In this way, parents educate adolescents regarding social norms to improve their acceptable
social skills through daily interactions. Meanwhile, parents also shape adolescents’ social
and emotional experience with parents’ own characteristics and interests in m_ind.
Patterns of Parent-Adolescent Interactions
Given independence in and options for extracurricular activities, plus time spent in
school, parents have less time to interact with adolescent children. Sometimes, dinner and
breakfast time provide parents with their only interactions with children throughout the day.
In addition, some adolescents stay at home alone after school because both parents are still
working when school is over (Newman & Newman, 1986). Many parents who have
~adolescent children find it difficult to acknowledge that their child will grow up and move to
another home. Some parents feel sad about the fact tﬁat they are being rejected by their
children (Saraﬁnd & Armstrong, 1980). Laréon (1983) reported that while adolescents spend
30 percent of their time with peers, they only spend 18 percent of their time with parents.
The other 52 percent of their time is spent in school or by themselves. On the other hand,
gdolescents prefer to interact with peers more than with parents. Communication with

parents was found to be more constrained and passive than with their friends

(Czikszentmihalyi, Larson, & Prescott, 1977).




Various patterns of parental relationships between male and female adolescents
were reported by Montemayor (1982) through interviews. In this ;tudy, boys were found to
spend siéniﬁcantly more time with fathers while girls spenf signiﬁcéntly mnre time with
mothers, although girls reported more conflicts (1.21 conﬂic_ts in a three-day period) with
pérents during interaction, while boys only reported 0.85 conflicts. Newman and Newman
- (1986).claimed that' only 2% of adolescents’ interactions with their parents are conflicts.

Both quantity and quality o‘f adolescents’ interactipns with parents influence the
outcorne of thgir social and emotional development. However, research has indicated that
when adolescents spend more time with peers instead of their parents, social and emotional
skills increase while academic performance declines (Newman & Newman, 1986). More
frequent time spent with adole.scents enables narents to help them improve their social a'nd
émotional'skills, so that they can manage their emotions effectively and concentrate more
efféctively on school work (Larson, 1983). Adolescents are sometimes concerned about now
their peers view their intimate rélationshin with parents, and “even though adolescents may
feel good about being nffectionate nnd close with their narents; they are also sensitive to
perceived expectations of peérs thét adolescents and their 'parents should not be too
‘chummy’”’(Newman & Newman, 1986, p. 189).

Regarding ‘parentingvroles and parenting styles, Forehand and Nousiainen (1993)
reported that there are variances between paternal and maternal parenting styles. In terms of
caring for children, mothers usually exhibit more warmth and affection as they play the
dominant role in providing care for their children’s daily lives, including providing kisses,

hugs and smiles (Hossain & Roopnarine, 1994). In various cultures, Engle and Breaux (1998)
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indicated tﬁat a mother’s rolé in pérenting is typically consi&ered to be responsive, in-
particular when taking a care of young children. A father’s role typically increases as when
children grow up. For instance, a father might guide a child’s discipline and gducation.-
Collins and Ruésell (1991) reported that fathers’ interactions with children éhow less
requnsiveness and warmth than mothers’ interactions with children.
Parental Criticism

Along with social development, gapé between every generation are nvoticeable due
to variations in preferences for clothing, music, hobbies and catchwords. It is not strange that
some parents consider their children to be strong-willed, irresponsible and indocile while
adolescents consider their parents to be outdated (Sarafino & Armstrong, 1980). Indeed,
parents may criticize their children on various aspects of their behaviours and ideas, which
they find unsatisfying or uhaéceptable. Too much parental criticism, or criticism in an
inappropriate way, may lead to low self-efficacy in adolescgnts and result in a vicious circle:
more parental criticism leads to lower self-image, which then stifnulates the behaviours that
lead to more criticism again (Newman & Newman, 1986). Adolescents usually regard
frequent parental criticism as a source of thei‘r stress and a manr factor that inhibits their
parental relationship (Harrig & Howard, 1984).

Baumrind (1996) stated that the focus of the socialization process in familieé is
parenting sfylés. In general, there are four different parenting styles that differ in terms of
warmth and control. Here “warmth refers to the parent’s émotionél éxpression of love” (p.

410). Authoritative parenting refers to parents who show their warmth to children while

having full control of the developmental direction of children’s behaviour due to parents’ |




responsilve and highly demanding child-rearing attitude. Authoritative parents criticize their
children’s behaviour with rational explanations and warm guidance within an engaged and
friendly‘parent-child relationship (Baumrind, 1996). While parents who exhibit the second
style of parenting, authoritarian parents, also have strong control of children’s behaviour,
they are more likely to exert power rather than warmth in prohibitive and punishing ways to
demand obedience from children. Hence, children who grow up with authoritarian parents
sometimes suffer from emotional problems of fear, depression or anxiety (Lempers,
Clark-Lempers, & Simons, 1989). The third parenting style is permissive parents defined by
Baumrind (1996) as “parents who are responsive but not demanding” (p. 412), which means
parents who always show warmth to their children, coupled with a lack of control. The
fourth parenting style is unengaged parents, who aré defined as “parents who are neither
demanding nor responsive” (p. 412), referring to parents who show neither warmth nor
control. |

Baumrind (1996) also indicated that various cultural groups differ in parenting
styles and child-rearing goals. Thus, particular curlturalcontex'ts may require different
solutions to issues of child-rearing.

Parents as Role Models

As the most important adult element of adolescents’ social and emotional
development, parents’ interaction with children and with each other at home provides
adolescents with role models for emotions and behaviours in interpersonal relationships
(Balswick & Avertt, as cited in Newman & Newman, 1986). Parents’ ability to express their

emotions and feelings, together with parents’ interactions with relatives, neighbours, friends

15



and colleagﬁes, demonstrate ways for adolescents to express themselves, deal with emotions,
and create and maintain social relationships. Moreover, “high levels of parental
expressiveness may give adolescents some insight into the array of feelings aroused by the
challenges and iachievements of adult life” (Newman & Newman, 1986, p. 190).
Extended F ahzily Relationships

Relationships with all family members are embedded within the whole family
system, and therefore are influenced by relationships with extended family members. For
example, grandparents usually play an important role in children’s growth through frequent
interactions and/or establishing intimate relationships with them (Cox & Paley, 1997).
Mueller and Elder (2003) found that relationships between grandparents and grandchildren
were also influenced by grandparents’ relatiqnships with their children, the parents of their
grandchildren, and also their relationships with their own grandparents. Grandparents who
are supportive of their grandchildren spend more time with them in activities t.()gether, while
providing children with educational guidance énd -emotionél support (Mueller & Elder,
2003). For those grandparents who do not live with their children and grandchildren together,
tﬁey usually show their love and warmth to the grandchildren by spending some time
together with grandchildren weekly or monthly,‘ or they “may provide tangible financial
support for college or travel or may promote a particular life direction through their authority
and experience” (Mueller & Elder, 2003, p. 404).

In some Asian countries, for example, in China, many children grow up together
with their parents and their grandparents under the same roof. Sometimes other extended

family members, such as aunts, uncles and cousins, live with them as well. Living with



extended family members tends to nurture close relation.ships betWeen children and their
- extended family (Arnett, 2006). Researéh found that some children had more daily
interactions with their grandparents than their parents, probably due to the fact that parents
were at work (Storm et al., 1999). In addition, different from parents’ authoritative control of
their children, grandparents may provide a different sort of support and nurturance to
grandchildren. Research showed that some adolescents growing up with grandparents had
closer relationships with them than with tﬂheir.parents (Schlegel & Barry, as cited in Arnett,
2006).

| Regarding relationships between grandparents and grandchildren, culture plays an
important role. Differences are found in these relationships across various cultures; as well
as variations between or among the generations in a same qulture..Large differences exist
between Chinese and American cultufes (Storm et al., 1999). For instance, When compared
with their American counterparts, Chinese grandparents usually have more frequent contacts
with their grandchildren. In addition, grandparents in China generally have similar opinions
with their grandchildren and children; more similar than American grandparents. Compared
with American grandparents, Chinese grandparents are als'ovusually regarded by their own
children as perfect baby-sitters when they go to work (Storm et al., 1999).

Perspectives On and Of Only Children
According to Hall and Smith (1907), “being an only child is a disease itself,” as

cited in Bayrakal & Kope, 1990, p. 1). Since the early 20™ century, researchers have

negatively described only children, arguing that siblings are important for positive social and

emotional development (Rosenberg & Hyde, 1993). Liu et al. (2005) stated that only




' children are likely to be overprotected and spoiled, which may lead to their ﬁegative
perceptioﬁ of themselves psychologically. Only children are described as more egocentric
(Jiao et al., 1986), less cooperative, less affiliated and more maladjusted than children with
siblings (Hall, 1987). While Bayrakal and Kope (1990) mentioned that only children are
often perfectionists, Jiao et al. (1986) also indicated that only children are also found low in
behavior and emotion control and high in frustration proneness. Claudy (1984) claimed that
some only children lack sociAability and friends (Graham-Bermann & Gest, as cited in
Rosenberg & Hyde, 1993), and have rﬂore mental health problems (Howe & Madgett, 1975).
On the contrary, children with siblings are described as more persistent and cooperative, with
higher peer prestige and better peer relationships (Claudy, 1984).

Of interest here, however, positive notions of only children exist as well. For
example, some researchers noted that only children are superior to children with siblings in
some characteristics while possessing fewer positive chara(;teristics in other aspects (Wang et
al., 2000). For example, Poston and Falbo (1990) found that the academic achievemént of
only children is usually higher than children with Siblings while Yang et al. (1995) concluded
that some only children had reduced levels of depression; anxiety, and fear. Compared with
children with siblings, Rqsenberg and Hyde (1993) mentioned that only children tend to
have positive personality development and closer relationships with parents due to attention
from parents.‘ In addition, only children’s higher performance on their intellectual
achievement and school p.erformance .have also been noticed (Falbo & Polit, 1986; Poston &
Falbo, 1990).

While research on the benefits and drawbacks associated with being an only child
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eXists, the res‘eérch remains split at least thr¢e ways. Along with researchers who argue that
only children are negatively influenced by not having peers, and researchers who argue that
only childrén benefit from not having peers, some researphers claim there is no noticeable
difference betw;:en only children and ;:hildren with siblings (Résenberg & Hyde, 1993). -
Chen (1985) also stated that no obvious variations of personality traits between only children
and children with siblings were found.
Chinese Adolescents’ Development as Only Chil&ren
Differences between Only Children and Children with Siblings

Hail (1987) stated that some psychologists in the Uni;[ed States claimed that only
children tended to be self-centered when they grow up. Drawing on this work, Jiao et al.
(1986) conducted .comparative research in Beij ing'with only children aI}d children with
siblings with a total number of 993 participaﬁts. Research outcomes, by peer rating,
supported the hyp;othesized concerns: most of the only children were more self-centered and
uncooperative than children wi.th siblings, regardless of .the age groups and gendér groups. In,i '
addition, significantly more ionly children than their peers with siblings were found to
decli_né another phild’s demar_1d for help, to show less interest for group playing, to have less -
sense of respongibility, and to be reluctant to share their toys.

For cooperation, 14 of the 15 children who obtained the highest scores were sibling

children, and one ;>vas an only cﬁild. For peer prestige, 13 were sibling children and

two were only children. Among the 15 children with the highest scores for .

egocentrism, 11 were only children, and four were sibling children. (Jivao et al., 1986,

p. 361)




- These data represent a gap. between only children and children withi siblings in‘ terms of
cooperation, peer prestige and egocentrism as collected througﬁ the perspectives of peers_'
using the method of peer rating. When confronted with obstacles or problems. during an
assignment, only children were more likely to lose their patience, give up t)r cry for an

“adult’s assistance. However, their peers with siblings appeared to be more independent and |
persistent; they made additional attempts, or observed how others solved the issue (j iao et al.,
1986).

Research findings to support the positive impact of being aﬁ only child, as
mentioned by Hall (1987), stem from teacher rating>s' that only children in Beijing are better
at school academic performance, particularly in language ability. In addition, Hali Claimed
that children in nuclear families are likely to be more inte.lligent than children in large
extended families.

According to Wang et al. (2002), given the one-child poli.cy',’mos‘t Chinese parents
in urban cities are willing to invest more family résources, time and.money, in the education
and the future career of an only child. For instance, it is popl;lar fof parents to eﬁhéﬁée the

' éducational fund for early childhood education and add some private tutoring after SChOOl_ for

an only child in addition to the routine school programs and classes. According to Poston

and Falbo (1990), the higher school perforrﬁance of only children might explain the reason

why most Chinese teachers hold positive views of the family support of only children. Since

only children obtain their parents’ full attention and higher expectations of their deﬁelopment

(Rosenberg & Hyde, 1993), when compared with children with siblings, only ;:hildren score

higher in both intellectual achievement and parent-child relationships (Falbo & Polit, 1986).
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The Context of Chinese Adolescents’ Social and Emotional Devélopment
" Cultural Influences: Collectivism and Confucianism

Clearly, Chinese culture differs from Western culture in many ways that influence
education, as well as adolescents’ social and em_otional development.' Conventional Chinese
cultural values still play an important role in molding adolescents’ learning and
achievements, While also taking a toll on their social and emotional health (Salili, Zhou, &
Hoosain, 2003). Cultural values, social norms and conventions influence pedagogical styles
and parenting models as well. Some cross-cultural studies have found variations between
Chinese and American schools in terms of students’ learning experience and notions of
success and failure (Stevenson & Stigler, 1992). Chinese conventional culture and the
educgtional’context have influenced various aspects of social and emotional development for
Chinese adolescents in ways quite different from North America.

Chinese culture emphasizes collectivism, which positions the benefits and glory of
the group as more important than that of the individual. It is Believed that cooperation;
modesty and courtesy among group merﬁbers, and harmonious, hierarchical relationships can
all contribute to the glory of the group, as well as to Chinese society. Among all these
elements, collectivism focusing on loyalty and obedience toward family and kin is most
advocated by Chinese society. For instance, Chinese students are ;equired to work hard for
both their own future and for the glory of their family (Salili et al., 2003). Salili (1995) also .
rf:ported that Chinese students’ academic achievement is usually motivated by their families.
The notion of filial piety motivates students to achieve school success, which is considered a

great honor for their families. Western culture, however, stresses individualism,
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independence, and equality in social relationships (Liu, Kurita, Uchiyama, Okawa, Liu, &
Ma, 2000).

Collectivism, as the essence of Chinese culture, has been extensively represented
and leveraged in social, cultural, moral and educational areas in China for thousands of years.
It is also reflected in the goals of education and the structure of schools. For example,
Chinese students are required to have a course on moral actions and beliefs t(".) learn
collectivis.tic notions and values, which are regarded as the foundation for students’ social,
emotional, infellectual and physical development (Chen, Rubin, Li, & Li, 1999).

In collectivist cultures like China, family and group goals are usually given more
importance and higher priority than individual goals (Hui, 1988). Therefore, most indiv.idual
goals are closely aligned with group goals. For exami)le, some Chinese students work hard
in school aiming to gain a successful future in society, because this honors the whole family.
Suzuki (1980) indicated that Chinese children’s education is closely associated with the
traditional notion of collectivism, which regards the child’s school success as an important
accomplishment for the family and, conversely, academic failure as shame for the family.

As a collectivist culture, Chinese culture reflects a sharp contrast to the
individualistic Western culture. Variances in the concept of self between groups from

“individualistic and collectivistic cultures were compared by Markus and Kitayama (1991).
The individual was viewed in an individualistic culture as “an independent, self-contained,
autonomous entity that comprises a unique configuration of internal attributes” (Markus &

Kitayama, 1991, p. 226). Based on this notion, an individual’s personality traits characterize

the self-concept. People from collectivistic cultures, however, usually advocate




in_terdeperidence and harmonious relationships within groups, for instance, in the daily
interactions among family members, peers or colleagues. In the context of a collectivistic
culture, the adaptation to others’ requirements and the fulfillment of group obligations are
crucial to social relationships (Markus & Kitayama, 1991). Triandis (1989) also claimed that
compared With North American students in terms of cultural values, Chinese students score
lower on individualism, higher on collectivism, and stronger on group benefits.

Chen et al. (1999) stated that it is crucial in both conventional and contemporary
Chinese society to sustain a collectivistic and harmonious social system. Chinese people are
usually educated to restrain their interests and urges, rather than pursue their individual
deménds. Teachers and parents socialize their students and children to help them “learn how
to control individualistic acts and to reduce unique individual characteristics, to develop
* collectivistic ideology and behaviour, and finally to make contributions to the achievement
and welfare of the collective” (Chen & Kaspar, as cited in Chen et al., 1999, p. 201).
Students leam to be interdependent and cooperate with each other to manifest and leverage
the collectivity. While small group learning and discussion is not the traditional teaching
method in Chinese classrooms, in all extracurricular activities Chinese students are educated
to cooperate in interpersonal relationships with peers (Chen et al., 1999).

Regarding the educational practices in China and the philosophical concepts
embedded in these practices, Hess, Chang, and McDevitt (1987) highlighted the embedded
impact of Confucian doctrines. Both cultural values and moral virtues in Chinese society are
guided by the Confucian doctrine of internal dispositions and external values, which

continue to influence the Chinese educational system and school practices even today
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_(Watkins & Biggs, 1996). Confu;:iﬁé regarded humility as the fundamental attitude in
learning (Li, 2001). This means £hat people always need to improve themselves by learning
and being taught continuously (Li, 2002).

Hess et al. (1987) represented and explained the essence of Confucianism by
providing some Chinese ancient proverbs regarding education such as, “It ié still possible for
a student without talent to achieve success, as long as this student has will. But if a student
only has talent, then it is worthless to talk about study. Because will is the premise of study
and talent is the advantage,” and “Being diligent in study means life-long devotion of
efforts.” Confucian values in education also help to explain the reason why Chinese students
are expec;ted to be highly engaged in leérning and committed in academic achievement. In
addition, Chinese students are also required to have a positive and diligent attitude in school
learning (Lee, '1996). Consistent with Confucian doctrine, Chinese teachers tend to weigh
more importance on students’ moral development compared with North American teachers.
Stérting from primary school through university education, moral coursewérk has been
mandatory in China (Gao & Watkins, 2001).

Cultural Values

Leung, Heimberg, Holt, and Bruch (1994)-indicated that Chinese parents are more
restricted, excessively protective and emotionally unexpressive compared with child-rearing
‘styles in other countries, especially North American parents. Influenced by traditional
notions of Confucianism and intense social competition, Chinese society has increasingly
emphasized children’s education. Parents 'usually set high expectations and demands on their

children’s academic achievement, particularly when most parents have only one child (Salili,
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1995). Stevenson and Stigler (1992) found that Chinese parents pay more attention to
children’s academic achiever;lent and are williﬁg to spend more time than North American
parents in tutoring and monitoring their.child’s schoolwork (Stevenson & Stigler, 1992).
Hence, Chinese students report more pressure and depressioﬁ from their parents’ high
expectations (Grant & Dweck, 1998). Eveﬁ Chinese families with low socioeconomic status
(SES) are education centeredt which means that the main family expenditures are spent on
the education of the child. There‘fore, thf: motivation of many hard-Working stude’ntg from
low SES families has been attributed to both their desire for a better future, and their
intention to fulfill their parents’ expectations and family status.

A well-known Chinese saying of “strict father, kind mother” was noted by Wilson

(1974). This saying was further explained by Ho (1989) as “the father was typically

characterized as a stern disciplinarian, more concerned with the demands of p‘ropriety.and '
necessity than with feelings, who was to be feared by the child; and mother was
characterized as affectionate, kind, protective, lenient, and even indulgenf’_’ (p. 231). In terms
of parenting behaviours, there were also variances reported by Shek (1998) who .pointed out
that Chinese fathers show less response and coﬁcem, less harshness' and de‘mand. However, a
Chinese mother’s parenlting includes more positive and nurturing interactions than a Chinese
father’s.

Hard work is greatly valued in Chinese culture; therefére, the pressure that working
hard brings may lead to anxiety and depression for Chinese students. Effort and perseverance
are considered to be critical causes resulting in academic sﬁccess. Chinese adolescents are

educated to value strong will, effort and perseverance, because these elements may result in
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students’ successful academic performance (Yéng, 1986). Theréfore; Chinese children are
inculcated by both parents and teachers with the no_tion that hard work will gélin them
academic success. According to Li (2002), iri Chinese culture, diligencie, steadfastness, hard
work and c‘oncen'.cration form the elements to define effort. As a virtuous Chinese social .I
norm, diligence refers to the frequent behavior of Working hard with the emphasis on
time-consuming studying. This is illustrated by the traditional Chinese proverb to “always
have a book in hand to read.” Steadfast perseveiance is regarded as a crucial‘quality, bécause
knowledge cannot be obtained dvemight. Instead, it is aiccumulated through step-by-step
léarning over a lorig period of time (Lee, 1996).

There are common beliefs held By many Chinese parents and teachers regarding the
importance of effort in relation to teaching and learning which may differ from Norih
American parents and educators, such as those notions articulated by the traditional Chinese
sayings “laziness results in failure,” and “pain shoiild be paid first before gain” (Watkins &
Biggs, 2001). A study of parental beliefs about children’s academic performance by Hess et
al. (1987) reported that Chinese mothers attributed insufficient effort as the main reason for
their child’s school failure in an examination of mathematics, whereas American mothers

| tended to attribute their child’s poor school performanc‘e to equal factors including lack of
ébility, practice, hard work and luck.. In addition, Stévenson and Lee (1990) reported that
both Chinese students and their paients are more likely than their North American
counterparts to ascribe students’ academic success to effort only. In Hong Kong, Hau and
Salili (1991) also conducted a study and found that Chinese students iended to explain their

successful academic performance in terms of effort, rather than ability or intelligence.
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Because sfudying hard and excelling in academic-work are v‘iAewed as thé primary task of
students, Chinese adolescenfs displayed a comparatively stronger desire to'énhance the
levels Qf théir academic competence in:school (Stigler, Smith, & Mao, 1985). Students also
regarded working hard on academic Work as th_eir‘ basic obligativon. ,Fnr example, Hong and
Lam (1992) stated that students in Hong Ktongr would have feelings nf depression and guilt if
7 they d.id not do well in examinations. Students believed that it was their.fault if their families
lost face and felt responsible to achieve their parents’ expectations. Hess et al. (1987) also
repprted that‘the Chinese educational context éee’rhs t'o}» continuously”encourage hard work
and ﬂpromote effort attributions to séhool succéss.
Chinese Education and Clnssroom Environment

Corhbared with North'Americ'an'education, Chinese education is conducted with
larger’ class si‘ze‘s‘ and rnoré strict discipline at school. To prepare for tests and examinations,
expository teaching emphasizes repetitioué practice and memorization adopted for whole :
class participation, father than the.small group or cooperative group learning more comrhon o
in North American cla;srooms (Salili et Jal., 2003). A |

Chinese Asoci_ety.nét only values continuous learning, but alsb holds the notion that
learning and more knowledge can lead to academic success, bringing benefits to the pérson
and family, for example, thfough_highér social status, honor, and material neneﬁts (Li, 2002).
To encourage academic achievement and collective behaviofé, the experiences of role
models usually appeaf in Chinese textbooks (Blumenthal, 1977). Stevenson and Stigler
(19925 also claimed that Chinese students show signiﬁcaﬂtly highér enthusiasm fof studying

and school work than North American students. In general, Chinese people believe that
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education provides them with more opportunities for better careers, financial benefits and
advancement of social position (Sue & Okazaki, 1990), while for many people in North
America, education is viewed as a necessary social process to obtain knowledge and skills.

The Chinese educational system is famous for its fough, competitive and nationally
unified University Entrance Examination. University has become the learning goal for most
urban adolescents in high schools (Chen et al., 2000). Saiili, Chiu, and Lai (2000) claimed
that Chinese society and educational systems, particularly, place more importance on
performance goals than on learning zt.goals. This finding also explains the fact that students in
China work hard for their competitive academic performance, this final university entrance
examination, from their first day of school. The higher the score, the more likely the student
is to be enrolled in a top university. This situation has led to a highly competitive learning
environment in schools, and has resulted in a performance goal orientation.

In China, the entire educational system is equipped and furnished to prepare
students to pass all kinds of examinations. Under these conditions, it is not surprising to find
most Chinese students are driven by performance goals. The typical instance is in English
class at Chinese schools, both teachers and students are eager to teach and learn English
grammar, rather than oral communication abilities, because grammatical problems in the
form of multiple choice, true or false and reading comprehension are the major parts to be
tested in the examinations. Salili et al. (2000) reported that instead of trying to master the
knowledge taught in classrooms, most Chinese students would rather memorize limited
knowledge that might be tested in order to pass exams. In addition, the proportion of

students to pass the university entrance examination and the ratio of studerits to obtain high
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grades in other monthly and term exams are the key criteria to judge .and rank teachers’
performance. Consequently, Chinese teachers are also motivated by the
performance-oriented goal.

In China, high schools and universities are divided according to a ranking system of
academic quality. A single Entrance Examination for all students is regarded a.s a fair tool to
identify students with good examination grades for entrance to top schools. For example,
before Chinese students graduate from elementary school, they complete the Junior High
School Entrance Examination. The students who receive good scores on this examination are
enrolled in the best public junior high schools. When Chinese students graduate from junior
high schools, they complete the Senior High School Entrance Examination. This entrance
examination ranks them for entry into the best senior high schools.

The most important examination for all Chinese students is the University Entrance
Examination. The students who pérform well on this critical examination and receive top
scores become eligible to be enrolled in several of the best universities in China. For
graduate school, Chinese undergraduates need to score well in the Master’s Program
Entrance Examination.

The.current examination system to identify academic high-achievers originated from
Chinese history. Chen, Rubin, and Li (1995) stated that in ancient China, government
officials were a highly prestigious class with power, social respect and good pay. In ancient
Chiné, academic success was the only criterion by which to choose government officials.
Only those people who excelled in the annual open examinations by achieving the highest

mark obtained an opportunity to be government officials. Chen et al. (1995) also suggested
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that in East Asian countries, such as China, Japan and Korea, the emphasis that the
educational system places on examinations to provide students with a competitive learning
context, stemmed from these ancient nation-vﬁde examinations to select government
officials. This is reflected, as well, in the vChihese school grading syétem and the curriculum.

Stressful learning environments have adverse effects on the development of
adolescents, particularly for social and emotional well-being. Further evidence that Chinese
students are confronted with pressure from school performance is represented in the research
conducted by Crystal and colleagues (Crystal et al., 1994). They reported that Chinese
adolescents showed a higher frequency of anXiefy and frustration and more sleep problems
and eating disordérs than North American students. Chinese students considered the school
environment to be the main source of their depression and pressure, whereas NQrth American
students considered peer relationships as the key reason. Therefore, a focus solély on
performance goals within e; highly competitive learning environment has negative effects not
only from an educational perspective, but also from the .view of adolescents’ development,
particularly in terms of their social and emotional health. Some low academic aéhiévers were
unable to manage the psychological pressure to continue studying in schools and eventually
had to drop out of school.

According to Shi, Wang, Wang, and Zuo (2001), collectivism lends itself to seeking
social approval from others, such as teachers, parents and peers. It is a challenge for Chinese
students to study in such a competitive learning context. For instance, students in Hong
Kong have so much daily homework that they spend most of their time after school simply

completing homework. Even the high academic achievers in class face the intense pressure

30



-of high achievement standards (Salili & Hau, 1994). Due to intense academic competition in

school, Chinese students have to spend almost all their leisure time after school completing
academ.ic work and studying in private and complementary classes in order to be more
competitive. They do not have time to play or relax, and sometimes may not have enough
sleep. The prevalence of this phenomenon in Chinese urban areas has’ ;"esulted in students’
extreme weariness both physically and psychologically (Salili et al., 2003; Wang, 2001).
Wang (2000) found that Chinese adolescents suffer from mental he‘altvh and emotional
problems including anxiety, depressiOn and over-sensitivity in social relationships.
Researchers of teacher-student interactions and cl’aésroom management highlighted |
the norms and climate of the classroom and how the environment may affect adolescents"

motivation to learn and healthy development (Pintrich, 2002). Differences in teaching and

learning practices between North America and China may influence social and emotional

development differently as well. Due to the large population in China, teachers in China

" have to manage the teaching process and control the students’ atte_rition to ensure teaching

and learning quality in spite of large class size. Therefore, Chinese teachers with large
classes tend to focus on classroom management and whole group instruction. Cortazzi and
Jin (2001) described-the whole-class teaching approaches Chinese teachers adopted in

teacher-centered classrooms to keep students actively engaged in large classes through

“listening;focused learning” (Watkins & Biggs, 1996). Given their traditional motivation to

achieve, students continued to be successful academic learners in this context.
Sometimes regarded as passive learning, traditional direct instruction has been

criticized by North American educators who argued that it might bore students (Watkins &
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Biégs, 1996). The classroom size in North America is usually smaller. Although the major
pedagogy in Nortﬁ America remains direct instruction, additional instructional approachgé
are available for teachers to increase both teacher-student interacﬁons and interactions
among stydents, such as cooperative groups, team projects and small group discussion
(Watkins &Biggs, 1996). These approlaches have been found to facilitate students’ social
and emotional development in classrooms (Zins et al., 2004).
Mental Health Status as Only Children |

The mental health status of Chinese adolescents has gained educators’ attention
since the one-child policy took effect several deéades ago. From self-reports, stress relatéd to
academic learning and perfohnance was the main causal factor linked with emotional and
mental problemskof Chinese adolescents and this increased with age (Liu et al., 2000).
. However, few researchers have probed into the mental and efnotional status of Chinese
adolescents within the stressful learning environmAenit in Chinese high schools (Salili et al.,
2003). Turner and Acker (20025 foundChinese adolescents felt lonely and i;olated in their
classroom due to teachers’ strictness. Chinese students were found to have heavy burdens in
their life. These burdens surfaced not only as external burdens from the heavy Qork load of
their courses, but also their internal burden of psychological stress and emotionél pressure.
" As evidence of the intense pressure adolescents fa'cé, the rate of suicide for Chinese
adolescents exceeds that of adolescents in Western countries (Hesketh, Ding, & Je‘nki.ns,
2002). In addition, the data from the Beijing Hﬁilongguan Epidemiology Research Office

(2000, as cited by' Salili et al., 2003) reported that suicide has become the major cause of

death in young people between the ages of 15 to 24. Research further indicated that




academic pressure, Ieading to anxiety and depression, is the dominant factor (Salili et al.,
2003).

Zhao and Zhang (1995) reported that the root cause of the anxiety of both
elementary and high school students came from academic pressure, particularly stress about
frequent tests, examinations and entrance examinations of high §chools and universities. _
During face-to-face interviews, 83, percent of participants referred to their fear of
unsatisfying grades and 82 percent of participants noted concerns about failure in university
entrance examinations. Moreoveg social relationships, as well as seekinéjobs in the future,
were also reported to cause their anxiety (Zhao & Zhang, 1995). Liu and Zhang (2002)
indicated in their investigation that Chinese senior high school students, just prior to
completing the university entrance examination, were found to have noticeably higher levels
of anxiety, depression, fear and loneliness than Chinese students in elementary school or
other grades of high school. As noted by Salili et al. (2003), Chinese adolescents pay for
their academic performance with heavy emétional and psychological burdens, and ultimately,
for some, their social and emotional well-beiﬁg. In addition, in a study by Wang et al. (2002),
Chinese adolescents with siblings were found to have higher levels of anxiety, depression
and fear. Wang et al. (2002) noted that Chinese children who were experiencing mental,
physical and social change simultaneously showed the highest level of anxiety. During this .
research, Wang et al. (2002) adopted the Zucherman-Kuhlman Personality Questionnaire for
assessment of personality traits and the Plutchik-van Praag Depression Inventory and
measured the level of depression among 134 university students with siblings and 126

university students as only children. The results showed that students with siblings had -
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increased neuroticism-anxiety, aggression-hostility, and depfressed mood. Consequently,
Wang et al. (2002) concluded that Chinese students with siblings had an increased tendency
toward depression. This study stated that, different from only children, students with siblings
represented more aggression-hostility and neuroticism-anxiety (Wang et al.,), which might
be due to family competition with their siblings to get parents’ attention and financial
support for higher education, as well as reduced social benefits; usually families with only
one child receive more social benefits, for example, the Only-Child allowance.

In addition, Salili (1995) reported that the quantity of tests and examinations is the
major cause of adolescents’ anxiety and stress. Bourke (as cited by Salili et al.,- 2003) also
found that stressful learni‘ng circumstances bring negative effects on Western adolescents’
intellectual achievement. Moreover, it is widely considered in Chinese culture that
recognition of failure or shame can foster motivation to improve; hence the most successful
and the poorest students’ academic and social performance are sometimes announced in
public, such as on a classroom board, in a school corridor or during student meetings. This
phenomenon leads to a sense of inferiority, low self-efficacy aﬁd a lack of confidence for
those students with intellectual, emotional or behavioural problems (Chen et al., 1999).

Recent research regarding the difficulties faced by Chinese adolescents in general
~ does not reflect a consensus. In previous research on psychological and emotional
differences between only children and children with siblings, Yang et al. (1 995) concluded
that both young children and adolescents with siblings showed more depression, anxiety and
fear than only children.

Opposing research exists, however, in a recent study that explored the mental health
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condition of Chinese only children in both urban and rural areas, Liu et al. (2005) indicated
that Chinese adolescents as only children in urban areas demonstrated higher levels of
depression, anxiety, stress and dependency than children with siblings. Whether only
children or children with siblings are better off remains the subject of heated debate.
Coping Strategies

~ Given the amount of academic and achievement related pressure on Chinese
adolescents, research on coping strategies becomes important. In view of mental health,
Compas, Malcarne and Fondacaro (1988) pointed out that the ability of adolescents to cope
with stress is more important than the issue or. stressor itself. Liu et al. (2000) noted that
Chinese adolescents might be confronted with more unsatisfying events in their daily
rel‘ationsh'i.ps with peers and parents. Furthermore, the developmental stage of adolescence is .
accemp'anied by more changes, both physically and psychologically, which may lead to
behavioural and emotional problems. Nevertheless, few Chinese parents or teachers have
realized the extent of the problem, tending to pay most attention to the intellectual growth
" and improvement of Chinese adolescents as only children. For example, Chan (1995)
mentioned that information is limited about Chinese adolescents’ coping strategies for
tackling social stressors and other mental problems, although some previous research has
been conducted in Taiwan and Hong Kong. However, as an important difference, only
Mainland Chinalhas implemented a “ene-child policy”; therefore, the conclusions of these
researchers may be difﬁcult to generalize to Chinese only children.

According to Lazarus and Folkman (1984), there are two patterns of coping

strategies for adolescents in North America: emotional-focused coping and problem-focused
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coping. While emotional-focused coping represents children’s efforts to control, adjust and
avoid emotional distress, problem-focused coping means children cast their attention to the
prbblém itself to try to resolve it. In China, Liu et al. (2004) found that multiple coping
strategies are adopted by Chinese adolescents. Active coping and avoidant coping are the
two most widely used models of coping strategies.

Active coping style involves positive appraisal and thinking, distancing, problem

solving and help seeking, while avoidant coping style includes behaviours of

avoidance (i.e. keep feeling to self, avoid the situation, and stay away from people).

(Liu et al., 2004, p. 283)

The definition of these two coping styles reflects the importance of adolescents’ social and
emotional development. Children who actively try to solve problems are more socially
competent and usually have positive methods for dealing with pressure. However, according
to Liu et al. (2004), avoidant.coping tends to result in an “increased risk for behavioral
problems” (p. 281). Sandler et al. (1989) reported that avoidant coping can wofsen the
negative influence of pressures such as helpless feelings, loss of emotional control and
negative social relationships.

In addition, some researchers studied ge.ndered influences on adolescents’ coping
strategies. Kurdek (1987) found that there was almost no difference between male and
female adolescents who relied on avoidant coping. In addition, Chan (1995) claimed that no
gender difference was found in a study of Chinese adolescents in Hong Kong regarding
coping strategies. However, Olah (1995) found that fewer male students adopted avoidant

coping strategy in China. Liu et al. (2004) also reported that more ‘female adolescents tended

36




to adopt an avoidant coping strategy than male adolescents, while avoidant coping usually
led to more risks in adolescents’ psychological issues, and active coping could protect
adolescents from suffering from their bressuresl

Noted earlier, Chinese parents in both rural and urban areas traditionally prefer to
have sons (Hall, 1987). However, in Chinese rural areas, gender discrimination towards girls )
is more distinct and notable. Therefore, Chinese girls have lower self-concept and
self-esteem and higher anxiety and stress (Spillaﬁe-Grieco, -1984). Following this cultural
value, according to Shi et al. ,(2001)’ traditional Chinese culture influences academic
motivation differently for boys and giris. Recent research conducted in China found that
male students scored significantly higher than female students in assessments of school
performance, self-efficacy, life and career goals, and the feelings of belonging in class and
school (Shi et al., 2001). Boys not only exhibited a‘more positive attitude towards school and
class, but also had higher self-efficacy (Shi et al., 2001). In addition, Chinese people tend to
be more tolerant toward a giri’s faifure in learning, but always require boys to achieve their
greatest performance level (Shi et al., 2001). In general, there is more pressure placed on
male students to achieve; however, female only children in urban areas were élso reported to
experieﬁce pressure. Pressures on female only children may reflect their future careers due to
the potenti_él of female employment discrimination (Tsui & Rich, 200A2.).

The use of these coping styles appears to reflect some differences between the way
male and female adolescents attempt to cope with stressors. Active coping is adopted by
more male adolescents in China, exemplified by thinking positively, attempting to adjust the

situation, or comparing with the worse case scenario to gain some comfort. Hence,
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employing an active coping strategy may help students decrease social and emotional
p.rleem.s (Liu ét al., 2004). However, female adolescents are more likely to use an avoidant
‘co;.)ing strategy by crying, being alone and becoming upset. As a positive coping strategy,
acti\;e'coping may lessen stress while avoidant coping may rﬁake the situation wdrse by
increasing feelings of desperation and uncontrolled anxiety. Moreover, it was reported .that
“active coping; distraction, and support seeking are generally associated with decreased
psychological symptoms, while avoidant/passive coping is associated with increased
symptoms” (Liu et al., 2004, p. 276).
Summary

Based on the current literature, this study documented Chinese adolescent's
experiences as only children in terms of familial relationships, pressures, and coping
strategies. Their experiences in.social relationships with parents and grandparents were
explored in their own words. In addition, the pressures and the strategies they adopted to
\cbpe with these pressures were do;:umented as well. This research contributes to the current -
literature about Chinese only children, particularly in light of the unique context created by
Fhe one-child policy in China. The interviews provided rich iﬁférmation that complements

and extends the research gathered using quantitative measures. Recommendations for

Chinese educators, policy makers, and parents are made.
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CHAPTER THREE: RESEARCH METHODOLOGY

Despite the significance of this research topic, iitﬂe is known about the experiences
of Chinese only children in relationships with parents and extended family members, and in
terms of their experiences of pressure and their coping strategies. The purpose of this study
\is to partially address that research gap by conducting quaiitative research using open-ended
interviews with Chinese adolescents. For this study, interviews were conducted in Shanghai,
an urban area and the city where the researcher herself was raised as an only child.

Qualitative Interviewing

An interview is a particular form of conversation that conveys knowledge and
‘information about participants’ own lives aqd experiences. Miller and Glassner (2004)
claimed that the interview is not merely'a process to record participants’ narratives, but to
construct social worlds. Interviews establish mutual and symbolic interactions between the
researcher and participant with deep “access to the meanings people attribute to their
experiences and social worlds” (p. 126). Qualitative interviewing is an effective tool to
record and comprehend the experiences and perspectives of the interview participants that
researchers aim to probe. Successful interviews collect the “knowledge of the social world”
through “inter-subjective depth and deep mutual understanding” (p. 127). |

Patton (1990) stated that the purpose of conducting open-ended interviews is to
obtain access to the participant’s own perspective. He defined the standardized open-ended
interview as an “interview that consists of a set of questions carefully worded and arranged
with the intention of taking each respondent thrqugh the same sequence and asking each

respondent the same questions with essentially the same words” (p. 280). Therefore, a fixed
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interviewiprotocol was designed with the same content and sequence of interview questions
for this standardized open-ended interview to “minimize interviewer effects” by asking
exactly same set of questions of each participant (p. 285, see Appendix A). Suggested by
Patton (1990), standardized open-ended interviews can minimize the probability of bias,
which stems from various interviews of various people, by reducing the differentiations in
the interview questions asked of participants. For this research, prompts were identified in
advance and incorporated on an as needed basis.

A pilot study was conducted with two participants in order to both confirm the
interview questions and practice conducting interviews. Participants appeared happy to
discuss their experiences with the researcher and expressed themselves openly, easily filling
the allotted time. However, the interview duration could not exceed one hour, and thérefore
the pilot study conﬂrmed that the interview protocol was too long. It was not feasible to
conduct the interview as originally designed, which included 11 questions about peer
relationships and friendships. Therefore, the final interview protocol excluded the last
section regarding peer relationships and friendships.

Participant Selection

This research involved six senior high séhool students from Senior 2 (around 17
years old) — three male and three female participants — from one of the top high schools in
Shanghai (see Table 1) . In accordance with the reseérch purpose — to explore Chinese
adolescents’ experience of familial relationships, pressure, and coping strategies — several
criteria for purposive sampling were designed and achieved (Patton, 1990). First, each

participant was an only child. Second, participants consented to describe their-experiences
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and express their feelings. Third, male and female participants were included equally. A
research introduction deScribing the purpose of the study was sent to the school principal to
obtain his approval and recommendation for possible classes from which participants could
be sampled. Then the researcher contacted the teacher in charge of the recommended class
and set up a meeting to brief the teacher regarding the research purpose, procedures and
criteria to select the participants. The teacher suggested potential participants and helped
deliver parent consent forms and participant consent forms for the potential participants to
take home to read and decide whether they were going to sign. Both teachér and participants
were informed of the interview duration: up to one hour. Next, the date, time and venue of

the interviews were scheduled.

Table 1: The Six Participants in this kesearch

Pseudonym Age Gender
Hong - 17 female
Wei 17 male
_Fang | 17 ~ female
Lin | 17 male
Yan 17 female
Hua 17 male

Data Collection

An interview protocol was designed with open-ended questions to elicit
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participants’ owﬁ perspectives of their experiences and feelings (Appendix A). The interview
process was conducted in the form of a structured conversation, whicﬁ facilitated participant
description and expression within the structure of the standardized open-ended interview to
enable the researcher to gather the richest data. The interview with each participant was
audio-taped to ensure accuracy during data collection, and to enable the researcher to focus
on the communication with the participant. Recording verbatim field notes may have
reduced the attention of the researcher to make appropriate responses to participants’
comments (Patton, 1990). However, the fesearcher took abbreviated vﬁeld notes duriﬁg the
interviews, recording the key points of what the participant said to “facilitate later analysis as
one of the nonverbal behaviors that helps pace the interview” (p. 349).
" Data Transcription and Translation

Aftef conducting the interview, the raw data on audio tapes was transcribed into-text
in Chinese by the researcher (see Table 2). To ensure accurate trariscription, a cross-check
process with the researcher’s own field notes corroborated the interview transcripts. After a

series of checks for accuracy of the transcripts, the researcher translated the Chinese

" transcripts into English transcripts for data analysis. The descriptions and expressions of the

Chinese students reported here are a translated version of what they said in Chinese. To
ensure both accuracy and cultural releVance, the researcher translated for meaning, rather
than conducting a literal translation.

Translating for meaning was a negotiated process between the researcher and her
thesis supervisor. The researcher is not a native English speaker, so the thesis supervisor read

and compared the translations word by word. This process occurred for each of the six
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English transcripts. The thesis supervisor identified English words that might need
qualiﬁgation or replacement in order for meéning to be maintained. The researcher then
returned to the corresponding parts of the original interview transcripts in Chinese to cross
check the original wording in Chinese with the English words. She worked jointly with the
thesis supervisor to find the best English translation fér the original meaning in Chinese.
Though this method was time-consuming, the meaning lost through the»translation» process
was reduced and the data, transcripts, and translations were checked'several times.

It is important to note that some Chinese words do not have corresponding words in
English. When this occurred, the researcher explained the exact meanings and discussed with
the thesis supervisor ways to paraphrase the original Chinese words in a corresponding
English phrase or sentence to represent the original meaning. This process reduced the loss
of meaning given the difference in Chinese and English lexical options. In addition, for some
Chinese words that needed additional explanations as contextual cues for better
understanding, fhe researcher explained and consulted with the thesis supervisof to add
supplemental information in square brackets after the words were translated into English. To
guarantee confidentiality, the transgription and translation process was conducted by the
researcher herself; the translation draft was read through and checked by the thesis
supervisor to ensure the accuracy of the English translation for the original meaning. Finally,

Chinese pseudonyms were used in the final thesis.
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Table 2: Transcript Conventions in this Research

Transcript Conventions

Symbol Meaning o
. period Termination, whether grammatically complete or not,
marked by falling intonation. Absence indicates
interruption or trailing off.
, comma Speaker parceling of talk.

? question mark
! exclamation mark

(1324

quotation marks
[ 'squar'e brackets

... three dots
-dash

{} squiggle brackets

WOW capitals

Rising intonation to indicate question or uncertainty.

Expression of shock or surprise.

Used to mark a change in voice quality, as when the speaker
uses another person's words.

Used to add additional information by the interviwer to
expfain clearly.

Used to note hesitation or brief pause.

Indicates a false start, or rewording, reorganizing by
the speaker. '

Additional information from the speaker as a supplement

“to clarify the previo‘us sentence

Used to mark a word or part of a word that is stated

emphatically. |

Ideas for this set of transcript conventions were mainly borrowed from Vadeboncoeur and

Luke (2004).

Data Analysis

After confirmation that the data, transcripts, and translations were complete, the

main process of analysis began. Patton (1990) indicated that the first step in qualitative

interview analysis is description. The validity, reliability and rigor of qualitative analysis

rests with “presenting solid descriptive data,” which is often called “thick description” (p.

375). This study relied on a thematic analysis of.the interview transcripts.

Thematic analysis is a process for encoding qualitative information. The encoding
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requires an explicit “code.” This may be a list of themes; a complex model with

themes, indicators, and qualifications that are causally related; or something in

between these two forms. The themes may be initiall'y generated inductively from

the raw information or generated deductively from theory and prior research.

(Boyatzis, 1998, p. 4)

Thematic analysis consists of the process of “pattern recognition” (p. 7), “developing codes”

(p. 9), “sensing themes” (p. 9), and finally interpreting the result of analysis (Boyatzis, 1998).

Aronson (1994) noted that patterns of experience or behaviour, and themes that can be

identified, are the focus of thematic analysis.

Transcript of
Interview
translated from
Chinese to
English.

Identified patterns
of participants’
experience: familial
relationships,
pressures and
coping strategies.

Sorted
patterns of
experience.

Combined
related
patterns
into.sub-
themes.

» Combined

sub-
themes
into a core
theme.

U

The identification of core themes emerged

in established patterns.

Figure 1: Thematic Analysis Process

As suggested by Patton (1990), the researcher read through the English transcript of

each interview, and organized the data by making comments in the margin, classifying the

data into topics or labels. Simplifying the “complexity of reality into some manageable
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classification scheme” (p. 382) was the critical step of qualitative data analysis aiming to
“facilitate the search for patterns and themes” (p. 384). Following Aronson (1994), first, the
transcribed, translated and categorized data from the interviews yielded patterns of
participants’ experience in their familial relationships and their pressures and coping
strategies. Second, the researcher categorized all the data in‘go the already assorted patterns of
eixperiences. Next, the related patterns were combined into sub-themes, because “themes aré
defined as units derived from patterns” (p. 1). Finally, the themes that emerged from these
transcripts of Chinese adolescents’ experience as only children was obtained by combining
sub-themes into themes to “see a pattern emerging” (Aronson, 1994, p. 2).

After the researcher listed the sub-themes of each participant’s experience, she then
re-arranged all the sub-themes in order of representativeness. Themes that emerged across
the participants’ descriptions of their experiences were identified as more representative and
were listed before thosé that emerged from fewer participants’ descriptions. In this way, the
researcher géthered a total of seventy-five sub-themes inductively from the raw data
collected in the interviews, ranked in order of representativeness: emerging from six of six
participants’ experiences (6/6), emerging from five of six participants’ experiences (5/6),
emerging from four of six participants’ experiénces (4/6), emerging from three of six
participants’ experiences (3/6), emerging from two of six participants’ experiences (2/6) and,
emerging from one of six participants’ experiences (1/6). Sub-themes emerging from one
participant’s experience were deemed useful as “outliers,” and though less representative,

still important. Thirty sub-themes are reported and discussed here because they directly

respond to the research questions (Appendix B). The process reduced the loss of some




unusual themes and enhanced the validity of the research.

Then the researcher read through every sub-theme and the related data again, from
which the sub-themes had emerged, with a process of comparison and synthesis. After the
completion of the thematic analysis, seven core themes were identified in established
patterns, to represent the experiences of adolescents as only children in Shénghai. This
process transforme’d the data into a descriptive understanding of participants’ experiences
while the data within various categories and the sub-themes in rank order of
répresentativeness were compared with each other. Comparison and synthesis allowed the

researcher to respond to the research questions given the final core themes.

47




CHAPTER FOUR: FINDII;IGS
Introduction
The purpose of this research was to investigate the experiences of Chinese
adolescents in familial relationships, and their pressures and coping strategies as only
children in Shanghai. Seven core themes, together with related sub-themes, emerged from _
the thematic analysis of structured open-ended interviews with six participants. Each core
theme is identified separate]y and illustrated by various sub-themes with an exemplar that is
most representative. Other important examples of each sub-theme are listed in Appendix B
organized by core theme: Participants’ pseudonyms and transcript line numbers are identified
for ease of cross referencing.

Theme 1: The Significant Roles Played by Mothers

Sub-Theme A o Exemplar

My mother cares about my “My mother cares about my daily life very considerately.
daily life in a considerate Everything, including my clothes, what to wear, shoes, every

and thoughtful way. other respect, including eating and living, she always cares

[Representativeness: 5/6] more” (Lin, In 282-284).

Five of the six participants mentioned that their mothers cared for every aspect of
their day to day life. Mothers shared warmth and tended to fulfill their daily needsina
considerate, detailed and thoughtful way. These participants appreciated their mother’s care

and shared detailed descriptions of examples of the kinds of things their mothers did that
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made them deeply touched. Lin exempliﬁ.ed‘ his mother’s loye for him through eXamplqs,
such as h‘el‘i)ing him decide ‘jWhét to wear” and what to eat. Hong mentioned that alth;)ugh
she did not thi;lk that there Was é clear-difference between her father and mother’s care in her
life, she felt that. her mother’s care about her déily life rﬁattered more. In addition, Fang
noted that she felt her mother’s warmth towéfd her daily life in various detailed and “‘trivia]
things.f’ Fang’s motfler showed Fang the depth of her feelings by watéﬁing clpsely and

-taking care of even the smallest things.

f Sub-Theme Bb ' , : Exemplar
She is willing to ' - “I think except my mother’s caring abbut niy life, more
communicate with me, so importantly, she is willing to communicate with me in a
she knows me well. qalming and corhforting way. 'She has the will to un.derstan‘d
[Representativeness: 5/6] me more, from her ‘.'— [ should say she is:good at this area,
unlike some parents who are \}ery cpmmanding to their child”
(Wei, In 167-170).

Five of éix participants emphasized the fact that their mothers understood them
better than their fathers did. They valued their mothers’ willingness to listen to them. Wei
indicated that it was important to _hirﬁ that his mother was willing to communiCate with him,
listen to him, and understand him in his daily life. »Ho‘ng noted that her mother not only gave

her advice to deal with some issues, but also listened to her and appreciated her opinions.
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Sub-Theme C Exemplar

I buy birthday gifts to show. “However, wihen my parents have their birthday, I think of
my mother that I care for her. | what kind of birthday presents | .buy for them one month ago.
[Representativeness: 4/6] My mother’s birthday present didn’t take me a long time to

| | decide. Although it cost some of my savings, I feel it was very
worthy. She was very happy ét first, then she felt it was too

expensive” (Hong, In 161-165).

Four of six participants showed their love and appreciation toward their mother’s
warmth and care by buying their mothers birthday gifté. In Chineése culture, buying birthday
gifts for others is a traditional way to show' respect, warmth and appreciation. This is
particularly true for family members and senior people. Hong described her mother’s
emotional reaction when receiving a birthday gift from her. She loved receiving it, but was
then concerned that Hong was using her own money for this gift. Wei mention‘ed that he also
prepared a gift for his mother on every Mother’s Day. In terms of his mother’s birthday gifts,

Hua claimed that he was well prepared and never forgot.
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Sub-Theme D Exem‘plar ‘

T have a special relationship | “They are like my friends, especially my mother. My father is

with my mother. also comparatively like my friend. But he is not as intimate
[Representativeness: 4/6 with me as my mother. When I have any problem or pressure,
in all, 3/3 in boys] I first talk to my mother. I feel that in my 3-membered family,

my relationship with my mother is the best. I feel like she is

my friend” (Fang, In 44-48).

Four of six participants stated that they felt closer to their mother than their father.
From this sub-theme, a gender difference emerged when participants described their
relationships with their mother and father. All of the male partic;ipants and one female
participant expressed that they loved their mothers more. Fang indicated that her relationship
with her mother was just like a close relationship with an intimate friend; someone whom
she could talk to about any of her problems and pressures. Lin distinguished the difference
between his relationéhips with his mother and father by precisely using “lqve” for his mother
and “respect” for his father (Lin, In 96). Wei also expressed his feeling that there was no '
generation gap between his mother and him. He noted that her opinions were “closer to

mine” in the areas of his dress, everyday life and academic work (Wei, In 67).
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Theme 2: The Significant Roles Played by Fathers

- Sub-Theme A Exemplar

My father cares about me in | “My father guides me more in my academic learning and
bigger areas. learning methods, and also outlook on life and values. He tells

[Representativeness: 5/6] me more in those respects” (Yan, In 114-116).

Five of the six participants described various areas in their lives to which their
father contributed. Fathers guided their daughters or sons in generél areas, for example,
academic work and philosophy of life, while mothers usually cared about day-to-day life, for
example, food and clothes. Yan emphasized that her father guided her more generally, for
example, in terms of her outlook on life and values. Lin added that his father only cared
about his academic needs and study and did not care about his daily life. Fang felt that his
father talked better about larger issues, such as academic issues and current affairs. .Hua
indicated that he chose different topics when talking to his parents: speaking with his father
about academic study and further jobs. Hong’s father influenced her in terms of “critical and
far-rgaching things” in life, for example, her father used his own experiences to guide

Hong’s study (Hong, In 132).
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Sub-Theme B Exemplar

I like my father more; his “] feel my relationships with my mother and father are slightly
control over me is quite different. Although I have very good relationship with them
acceptable. ‘ both, I feel my father dotes on me more” (Hong, In 71-72).

[Representativeness: 3/6

in all, 3/3 in girls]

Another sub-theme emerged regarding participants’ different responses to gendered
parental roles. When mentioning their relationship with their fathers, each of the female
participants not only totally accep;[ed their fathers’ control of them, but also stated that they
liked their fathers more. When explaining the reasons, Hong stated that it was because “my
father dotes on me more” (Hong, In 72). In terms of relationships with her parents, Yan
claimed that she liked her father more than her mother. Fang reasoned that almost no
conflicts had happened between her and her father..F or each of thé female participants —

Hong, Yan, and Fang — this was a common feeling.
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Sub-Theme C

Exemplar

My relationship with my
father is good, even though
he does not express his
feelings.
[Representativeness: 2/6

|inall, 2/3 in girls]

“My father sets up a very relaxed family circumstance for me.
[ feel I am always happy and laughing when I talk to him. I

never feel any nervous air” (Hong, In 227-228).

Hong and Yan both mentioned that they like and value the way their fathers showed

warmth to them. Hong also emphasized “the relaxed family circumstance” that her father

established for her (Hong, In 227). Similarly, both Fang and Yan felt that although their

fathers’ love for them was very deep, the love from their fathers could be described as closed:

their fathers usually did not express their love to them easily, rather they did things for their

daughters instead of telling them their feelings.

Theme 3: Relationships With Parents

Sub-Theme A

Exemplar

My parents give all their
love to me.

[Représentativeness: 5/6]

“My parents give all their love to me, but their parents had to
take care of many children at the same time. I think this is the

happiest point for us only children. {That is, we get more love

and care}” (Wei, In 7-9).




Five of six participants emphasized their feelings that their parents gave all their

love to them. Wei inade a brief summary that having all of his parents’ love was the happiest

thing for only children. Hong expressed her appreciation toward her parents by descfibing

herself as happy, lucky and very touched. She felt that for everything, her parents always

considered whether it was beneficial for her first. She also believed that parents “are the

people who love you most in this word” (Hong, In 58-59). In addition, Hong used a

" metaphor to describe her parents’ warmth to her: “they are like sunshine” (Hong, In 68).

Both Hong and Hua pointed out that they were the abéolute focus in their families as only

children. Hua added that in his parents’ mind, he was always the only focus of the family. As

an only child, all the attention and resources of Lin’s parents were offered to him alone.

Sub-Theme B

Exemplar

[ have a good relationship

with my parents; it is

democratic and harmonious.

[Representativeness: 3/6]

“I have good relationships with both of them, because my
family is a typical... I mean the relationship between me and
them is very democratic and harmonious. {I used some
political words to describe.} They don’t impose their will on
me forcedly and also don’t force me to do anything that I'm
unwilling to do. I feel that every family will... just like my
family, they also ask for my advice sometimes in terms of

daily life things” (Hua, In 27-32).

Three of six participants stated that their relationship with their parents was very

55




good. When describing their relationships with their parents, both Hua and Hong mentioned
that it could bé characterised by being “harmonious” and “democratic.” Hua added kin detail
that his pareﬁts never forced him to do anything. Instead, they always discussed issugs Witl’.l. ’
him and asked for his opinions. This was how it was done even for small things in his daily
life. Fang also stated that her relationship with her parents was “quite harmonious,” and they

had few conflicts between them.

Sub-Theme C ] Exemplar
Sometimes I‘have conflicts “It is OK. I feel the biggest conflict lieé in the academic
with my parents. | area...... Then this would cause some misundérstanding and
[Representativeness: 5/6] estrangement between us. Their requirements are beyond my
capability” (Wei, In 42,48-49).

Five of the six participants noted that they sometimes had conﬂic;cs with their
parents. Wei em;ﬁhasized that the main reason leading to his conflicts with his parents was
due to écademics;_his parents required that he achieve at a level that he felt wasi too high for
him. The difference between what. he thought he was capable vof, and what his parents
thought he was capable of, caused “misunderstanding” and “estrangement” between Wei and
his parents. Along with conflicfs about his academic work, Wei also néted that he found a
personality gap between him and his father. This gap made him feel that he was unwilling to
share evérything with his father. Different from We'i’s experience, Yan was unsatisfied with

the effectiveness of communication with her mother. She complained that when she was not
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in the mood to talk, her mother worﬁed about the réason why she did not want to talk.

However, when Yan really wanted to speak with her mother, her mother did not seem to pay
enough attention to ‘listen't‘o her. Although Hua did not have any experience quarrelling with
his father, he argued that this waé probably because he worked to avoid conflicts because he

did not want to quarrel.

Sub-Theme D Exemplar
I was spanked when I was “My mother’s control during my childhood was mainly
véry young. spanking me. The last time she spanked me was when I was
[Representativeness: 6/6] Grade 2 in elementary school. She mainly spanked me when I

was very young. Later on, she liked to let me deal with it

myself” (Lin, In 297-299).

All participaﬁts described experiences of being spanked by their parents during their
childhood, but each participant also noted that this stopped when they weré older. Lin’s
mother talked to him instead of spanking him after Lin was in Grade 2 in elementary school.
Wei observed that his father felt embarrassed to spank him when he was getting older. Hong
and Lin mentioned -that their mothers’ main method of control when they were young was
spanking. In China, parents traditionally control children when they are very young by
spanking. The purposé of spanking is to let young children know what is right and what is

wrong, as well as teaching children what they can do safely. Similarly Wei, Fang and Yan

stated that their fathers spanked them during their childhood. Hua explained the reason why
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~ his father had spanked him during his childhood: “because I did not eat and sleep” (Hua, In

183-184).

Sub-Theme E | Exemplar
They expect me to attend a “I think my parents expect me to be enrolled in a top
good university. university, for example, Tong Ji University” (Wei, In
[Representativeness: 5/6] 156-157).

When talking about their parents’ expectations, five participants of six mentioned
that their parents wished that they could be enrolled in a good university. Wei stated that
Tong Ji University, a top university, was the preference of his parents. Both Hong and Fang
claimed that their parents expected them to enrol in a good university. Yan said that besides
going to a top university, her parents ‘also expected that she would “achieve more

accomplishments” in the future than them (Yan, In 205).

Sub-Theme F - Exemplar
They expect me to have a “They wish that I will have a very happy life in the future.
happy life in the future. That means they do not require that T must reach a certain
[Repreéentativeness: 5/6] level in my life, they think the vmost important thing is that I

can be happy. Of course, | must pay with my effort for this

happiness” (Hong, In 191-194).
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In addition to academic expectations, five of six participants added that their parents
expected that they would have a happy life in the future. Hong stated that her parents
expected her life to be happy without é requirement to achieve a certain level. Wei
mentioned that his mother expected him to “have a happy family” in the future (Wei, In
160-161). A bit different from the others, Fang’s parents expected that she would “have a
safe and peaceful life”.(Fang,' In 172-173) and Lin’s mother hoped that his future life could
be “wealthy” and “steady” (Lin, In 272). Compared with their own quality of life, Yan’s

parents would be satisfied if Yan’s future life was better than theirs.

Sub-Theme G Exemplar
I can not share some ideas “But we do not wish to exchange ideas with our parents on
with my parents. some topics. We want to communicate with persons of the
[Representativeness: 5/6] same.age” (Hong, In 12-14).

This sub-theme emerged from five participants’detailed descriptions about sharing
their own ideas with their parents. They emphasized that some ideas or topics, could nof be
shared with their parents. Instead, they needed to talk to friends or péers Qf a similar age. If
they had had a sibling, they may. have been able to speak with him or her. The “topics”
differed across various participants. Hong and Lin.both referred to “topics” in a general

“manner, such as “exchange ideas” (Hong, In 13) and “to communicate” (Lin, In 3). However,
Yan mentioned that she did not want to talk to her parents about “some unhappy things”

(Yan, In 18) or “problems” (Yan, In 104), which were very private to her. Fang indicated that
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she would like to share some of her private thoughts with a sibling if she had one, for the
reason that it would be “much easier” for effective communication between siblings of
similar ages.

Theme 4: Relationships With Grandparents

Sub-Theme A Exemplar
[ have close relationships “My grandparents all like me quite a lot. My grandmother
with my grandparents. raiseq me when I was very young. I have very intimate -
[Representativeness: 5/6] relationships with my grandmother and grandfather” (Wei, In
190-191).

Five of the six participants stated that they had close relationships with their
grandparents. Wei, Hong, Fang and Lin explained that they were raised by their grandparents.
Compared with American grandparents, Chinese grandparents are also usual!y regarded by
their own children as perfect baby-sitters when they go to work (Sto‘rm etal., 1999).
Currently in China, many grandparents help to raise grandchildren when parents both go to
work. Both Lin and Wei emphasized that their relationships with grandparents were
“intimate” (Lin, In 320; Wei, In 191). Fang described that her grandparents treated her
“really very well” (Fang, In 229). Hua added that when he got some free time, he was very

eager to visit his grandparents.
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Sub-Theme B ' Exemplar

There is no difference in my | “No, there isn’t a difference between my relationships with
relationship with ' | my grandmother énd grandfather” (Lin, In 332-333)
grandmother and my |
relationship with my
grandfather.
[Representativeness: 3/6

in all, 3/3 in boys]

When asked about possible differences between relationships yvith graljdfathers and
grandmothers, the three male participants noted that they Adi‘d not feel any obvious difference.
Lin and Hua stated that there was no difference between tﬁeir relationship with theif
grandfathers and grandmothers. Wei said there was a siight difference, becéuse his

grandmother remembered all his preferences. He thought this kind of difference was small.
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Sub-Theme C

Exemplar

There are some differences
in my relationships with
grandmother and
grandfather.
[Representativéness: 2/6

in all, 2/3 in girls]

“There are differences. I have a very intimate relationship with
my grandmother. I act in an intimate and charming manner in
front of her, just as in front of ﬁ1y mother. But I don’t do this
to my grandfather. They make me feel that female is water,
male is mountain. [ feel their differencé is just like the

difference between my mother and father” (Fang, In 237-241).

Two female participants described that there wére some differences in their

relationships with their grand parents. Both Fang and Hong felt that grandmothers doted on

them more, while their grandfathers’ love was less obvious and closed. Fang added that the

difference in her relationships with her grandparents was similar to the difference in her

relationships with her parents. She used the metaphor “female is water, male is mountain” to

describe this type of difference (Fang, In 239-240).

62




Theme 5: The Benefit of Having a Sibling

Sub-Theme A Exemplar

Although my life wouldn’t “But if I had a brother or a sister, I think I would be happy too.
change a lot with a sibling, I | Because I feel it would be a VERY, VERY BIG enjoyment to
think having a sibling would | have a person with the same age to live together with me. It

bring me benefits. would be very convenient for me to exchange ideas with

[Representativeness: 5/6] him/her in lots of areas” (Hong, In 17-20).

As only children, five of six participants claimed that although they did not think
that their lives would be changed substantially if they had a sibling, they believed that having
a sibling would béneﬁt them in some areas. Hong thought a sibling would bring her benefits
and happiness, in terms of adding “enjoyment” (Hong, In 18) in her life, gaining “more
understanding and sharing things” (Hong, In 33-34), and having a “more perfect
psychological status” (Hong, In 42-43).'Differc‘:nt from Hong, Fang described that in her
imagination, she would learn more from “life experiences” (Fang, In 18) and learn how to
“consider others” (Fang, In 30) and “take care of others” from her sibling (Fang, In 19). Lin
placed importance on the notion that he felt himself to be a “separate individual” (Lin, In 22),
who wants to go his own way in life. Hua and Yan both mebntioned that they assumed that

their communication with a sibling of similar age would be better if they had one.
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Sub-Theme B Exemplar

My pressures would be “I think it would be different. It depends on my sibling’s
reduced with a sibling. status. If he/she didn’t do well at academic work, then my
[Representativeness: 5/6] parents would shift their expectation to me and think that I

should be better. If my sibling already did very well at
academic work, then I would not make them care about me
too much. {Yes, the); would put less expectation on me}”

(Fang, In 183-187).

Besides other benefits that participants believed having a sibling would bring, one
important benefit that five of the six participants mentioned was that they felt their pressures
would be reduced if they were not the only child in their families. Fang, Lin, Hua and Yan
stated that if they had a sibling whose academic work was good, then they would not

YL

experience so much pressure from their parents as their parents’ “only hope.” Instead, they
would be able to shift the attention and high expectations to their sibling. According to Yan,
one more child in the family might divert her parents’ attentions away from her. Hua noted
that if he had a sibling, his happiness might be enlarged, while his pressures would be
decreased through effective communication With'his sibling. Hua summarized that with a
sibling, if one child did not do well in school work, then parents would work to ensure that
the other child did not fail. Ideally, there must be at least one child who performs well in

each family. In addition, Hong added that if she had a sibling, there would be one more

person of a similar age to share her pressures, particularly during the examination period.
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Wei mentioned that he would play sports with his sibling to help him cope with his stress.

Sub-Theme C Exemplar

I wish I had an older brother. | “In fact I always want to have a brother. Because I feel that
[Representativeness: 2/6 girls all hope to be protected. If I had an elder brother, I would

in all, 2/3 in girls] go to school and go back home together with him. Then if I

was bullied at school, I would tell him” (Yan, In 14-16).

| During the interview, Yan and Hong stated that if they had the option, they would
like to have an elder brother. Yan described her reason for wanting an elder brother in terms
of a sense of being protected. She stated her wish to have an older brother to guard and
protect her if some students in her school bullied her. Hong emphasized that she wished to
~ have an older brother all the time, and added that she thought girls all liked to have elder
brothers. This seemed to reflect social and cultural influences. Many female only children i_n

China would choose an older brother if they could have a sibling.

Sub-Theme D ' Exemplar
If I had a younger sibling, 1 “If this brother or sister, if I was an elder brother, then I would
would take care of him or take care of my younger brother or sister very much.
her. Particularly if they were much younger than me, I would treat
[Representativeness: 4/6] him/her as my own child” (Lin, In 16-18).
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Four of six participants stated that if they had a younger sibling, they would take

good care of him or her. Lin even mentioned that if his sibling was much younger than him,

~he would treat him or her as his own child. If Fang had a younger sister, she would “contain”

(F ang, In 28) her younger sister’s mistakes because she was younger and “weaker” (Fang, In

38). As the youngest, Fang reasoned that “she might need more love” (Fang, In 38). Yan

stated that she would regard taking care of her younger sibling as “a happy thing” (Yan, In

21). Hua also felt a sense of responsibility and a willingness to take care of a younger sibling

if he had one.

Theme 6: Pressures Related to Academics, Exams, and Expectations

Sub-Theme A

Exemplar

My pressures are from the
academic area.

[Representativeness: 5/6]

“Yes, I’ve experienced pressures. For example, I felt pressure
before the Senior High School vEntranceAExamination, because
the students who can get an offer from the top high school in
my district are few...... In addition, I felt pressure on
examinations. Because I know I can not do poorly on the
examinations, after all, we all have to face the final University
Entrance Examiriatioﬁ in the neér future. This is regarded aé
an important gate in our life. My pressure mainly lies in this

area” (Hong, In 271-277).

Five of six participants described the experience of pressures from academics,
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_ includihg the examinations and most specifically the University Entrance Examination.
Hong s'tatéd that the academic area was the main source of her pressures because she “could
not do poorly” on the examinations, especially the critical milestone of her life: the
University Entrance Examination (Hong, In 274). Wei noted that his peers had common
pressures given the heavy requirement of academic achievement. Fang argued that besides
pressures concentrated on the University Entrance Examination, she felt psychologically
tired. Yan emphasized that her pressures were in her academic study area. Hua described that
his pressures were from the “ranking at school in terms of academic performance” (Hua, In

252).

Sub-Theme B . Exemplér

If the Entrance Examination | “I think the change of current Chinese educational system will
System was changed, my reduce my pressures. I don’t think it’s hecessary for my
pressures would be reduced. | parents to change, because their reaction is a result of this

[Representativeness: 5/6] system” (Wei, In 237-239).

When asked what changes could be made to reduce their pressures, five participants
called for a change in the Entrance Examination System to reduce their pressure. Wei stated
thatvhis parents did not need change to reduce the pressure he experienced, because their
reaction was due to the current Chinese Educational System. Therefore, he thought that if thé

educational system could be changed, the pressure from his parents might decrease. Hong

~added that the Entrance Examination System placed pressure on the entire generation of
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school children. Different from other participants’ opinions, Fang regarded the examination
system as a kind of social competition. She thought her pressure was a result of suffering

from exam preparation and completion, which was actually a form of social competition.

Sub-Theme C Exemplar

My pressures are from my “My father gives me lots of pressures and high requirements,
parents’ expectations of my | all in academic study” (Lin,vln 348-349).

academic achievement.

[Representativeness: 4/6]

Besides pressures from academics,ifour participants stated that they had pressures
from their parents’ requirements and expectations for their academic work. Therefore, they‘
were doubly stressed given academic requirements and their parents’ expectations. Lin stated
his pressures from his father were “all in academic study” (Lin, In 349). He then emphasized
that, as a @éle only child, all his family’s attention was put on him only. HIS parents
expected him to be “outstanding” later, which made him feel preséﬁre. Wei mentioned that
his parents always requ-ired that his acadehic results achieve “a certain level,” which was
regarded by him as “the main pressure.” Fang explained that the reason why her parents
were quite strict in terms of academic work was because they considered her to be their only
hope as the only child. Therefore, parents had high demands and were “very strict” with their

only children in the hope of ensuring their child’s academic success.
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Theme 7: Coping With Pressures

Sub-Theme A Exemplar
My coping with pressure is “When I have pressure, I don’t want to tell my parents,
to distract myself from it. because they might be...might be worried about me. I do
[Representativeness: 4/6] some other things to distract myself from the pressure. For

example, listen to music or watch a movie, or go out for a

walk” (Hong, In 283-285).

" In terms of coping strategies for managing pressure, four of six participants
described methods they used to distract themselves from the pressure. For example, Hong
indicated that she usually “listened to music, watched a movie or went out for a walk” to
make herself feel better, rather than telling her parents about her pressureé (Hong, In
284-285). A male participant, Wei, stated that his coping strategy for dealing with pressure
was to participate in sports. In addition, Fang described her strategies for coping with
pressure as going out for a walk, drinking of her favourite soft drinks, or having some
discussions with her peers to distra'ctAher attention from pressure. Yan added fhat besides
listening to music, she also worked harder in academic areas. She thought this might reduce

her pressure, in particular if it improved her academic performance.
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Sub-Theme B

Exemplar

I conquer my pressures.

[Representativeness: 3/6]

“I think I belong to the group of persons who want to conquer
the pressure. When I’'m confronted with a problem, I will be
quiet to think it over. For example, [ lie in the bed and think
what kind of case this problem puts me in. If I must conquer
it, furthermore, if it is related to my future, so I must conquer.
Then I think of some good ways to conquer it” (Fang, In _

286-291).

Three of the participants stated that they liked to conquer pressures, while Fang

mentioned that she always thought of good methods to conquer her pressures. Hong

expressed that she regarded her pressures as an external factor, while self-control to conquer

her pressures was an internal factor; therefore, she would not “dodge the pressure” (Hong, In

288).

Sub-Theme C

Exemplar

[ dodge my pressures.

[Representativeness: 3/6]

“I think I like to dodge my pressure because I don’t want to

think about it” (Wei, In 220-221).

Another half of participants claimed that they usually dodged their pressures. Wei,

Yan and Hua stated that they liked to dodge their pressures by not thinking about them. Wei

‘mentioned that the reason why he wanted to “dodge” his pressure was “because I don’t want
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to think about it” (Wei, In 220-221). Hua emphasized that he was too busy to have enough

time to “think about pressure” (Hua, In 275).

Sub-Theme D Exemplar

My pressures are reduced by | “There are several of my best friends who know my pressures.

my peers’ encouragement But they just think that I have the capability to conquer the
and advice. pressure. Therefore, they give me much confidence by telling
[Representativeness: 3/6 me that I am able to do these things well” (Lin, In 375-377).

in all, 3/3 in boys]

Regarding whether participants’ pressures could be reduced when they talked to
their peers about their pressures, there emerged a sub-theme with a gender differencé. All the
male participants stated that their pressures were usually reduced by a peer’s encouragement
or suggestions. Lin stated that his confidence to conquer his pressure was also supported by
his best friends. Hua described his friend who was proud of Hua’s good academic
performance, and who would help to solve a problem if Hua needed him. Wei emphasized

that his peers provided him with suggestions about methods to study well.
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Sub-Theme E Exemplar

My parents help to ease my | “Sometimes they will...For example, sometimes when I am
pressures. doing my homework earnestly, my mother will come over and
[Representativeness: 3/6] ask me to take a rest. Then I will go out with her for a walk.
She will help me not think of anything and not think about the
academic work. She says that we can just take a walk for you
to relax. She solves my pressures in this way. Then she will
chat with me about some unrelated things to relax me. We will
buy some snacks to eat or stroll in some small stores” (Fang,

In 300-305).

Regarding parents’ reaction to their pressures, three of six participants described the
ways in which their parents helped them to ease.their pressures. Both Fang and Hua stated
that their mothers usually asked them to go out for a walk together and talked to them when
they were stressed with their academic work. Another two of six participants emphasized the
suggestions from their parents to help them face and deal with their pressures. Hong stated
that her parents required her to treat her pressure in an dbj ective manner and not over-think it.

Instead, her parents advised that pressure could be transferred to motivation. Wei’s parents
suggested that he face his pressure, because in one’s life, there would be all kinds of pressure

or difficulties.
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Sub-Theme F ' Exemplar

My pressures are reduced by | “My peers are just like my brothers and sisters with the same

knowing that my peers have | trouble and tribulations. Sometimes they sigh with emotion,

‘the same pressures. sigh for the current situations. Such as: so much homework,
[Representativeness: 2/6 what a heavy schoolbag, so many quizzes and exams.
in all, 2/3 in girls] | Actually, sighing with emotion fogether with peers relaxes a

lot, although the pressures are not really solved. However, |
feel relaxed psychologically due to a sense of group

identification” (Fang, In 314-319).

Two of the three female participants noted that they felt better when they hcard"that
their peers suffered from fhe same pressures, because this gave them a sense of grouph
_identification. Fang described that her pressures were reduced psychologically when
“sighing with emotion” together with her peers (Fang, In 315). Similarly, Yan added that
_V\)/hen she had the same “illness” as her peers, she felt better because they could share their
hardships together.
Summary
To summarize, seven core themes and thirty sub-themes surfaced from the
- qualitative interviews of six participants as only chil.dren in Shanghai. The them;:s revealed
participants’ experiences in their familial relationéhips, the pressures they encountered and
the kind of strategies they adopted to cope with their pressures. Each core theme was

represented as a separate category and exemplified by different, but related, sub-themes.
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Each sub-theme was represented by an exemplar.

Several sub-themes emerged in this research that appeared to have gendered
features. For example, all the male participants had a closer relationship with their mother,
while all the female participants liked their father more; all the male participants thought
- there was no difference between their relationships with grandmother and grandfather, while
two of three female participants thoughf there were some differences in théir relationships
with grandmother and grandfather. In addition, two female participants wished to have an
elder brother if possible. In terms of reducing pressures, all male participants mentioned that
. their pressures were reduced by their peers’ encouragement and advice, while two female
participants stated that their pressures were reduced by knowing that their peers had the same

pressures.
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CHAPTER FIVE: DISCUSSIOﬁ

The experiences of Chinese adolescents as only children in Shanghai revealed seven
core themes and related sub-themes on the topics of familial relationships; pressures and
their coping strategies. Data were collected through in-depth qualitative interviews and
analyzed through thematic analysis.- The following core themes emergyed from the thematic
analysis: 1) The significant role played by mothers; 2) The significant role played by fathers;
3) Relationships with parents; 4) Relationships with grandparents; 5) The beﬁeﬁt of having a
sibling; 6) Pressures related to academics, exams, and expectations; and 7) Coping with
pressures. In this chapter, these seven core themes are discussed in relation to the literature
réviewed in Chapter Two. Next, the implications of the findings of this study for Chinése
adolescents’ social énd emotional development is addressed, as well as the strengths and
limitations of this research. Finally, in the last section, educationai implications are
highlighted and recommendations to Chiﬁese educators, policy-makers and parents are made‘
to reduce Chinese only children’s pressures, asfwell as to benefit their social and emotional
development. |

Theme 1: The Significant Roles Played by Mothers

A number of studies were conducted in North America regarding mothers’ roles.
Engle and Breaux (1998) found that mothers were usually regarded as the primary person
res_p‘onsible for the daily care of young children. As dominant cére-givers, mothers took care
of children’s daily requirements as well as showed more affection to children. For instance,’
mothers liked to smile, hug and kiss (Hossain & Roopnarine, 1994). McMahon (1995) stated

that mothers established their connectedness with their child by providing daily care to their
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child.

In terms of mothers’ roles within the Chinese context, a good médel of the Chinese
mother was anticipated to be kind and loving to their child, as well as always with main
concern about their child (Wu et al., 2002). Chinese mothers were found to score
significantly higher on total involvement thén North American mothers in terms of daily
interaction with their child (Liu et al., 2605). Ho (1 987) stated: “Mother was ‘characterized ras
- affectionate, kind, protective, lenient, and even indulgent” (p. 231).

The finding of this research regarding mothers’ roles was consistent with current
literature. Five participants described that their mothers cared about almost everything in
their day-to-day life in a detailed, thoughtful and considerate way. Participants expressed
their appreciations of their mothers’ care and love."

Theme 2: The Significant Roles Played by Fathers

‘Regarding research conducted in North America about fat‘hers’ role;‘s, Collins and
Russell (1991) claimed that the interactions between father and child showed less warmth
and responsiveness than interactions between mother and child. As children grow, fathers
tend to become more involved. For example, Engle and Breaux (1998) stated that fathers
may pay more attention to their children’s sense of discipline.

Research on the Chinese fathers’ roles showed that in terms of child-rearing style,
Chinese fathers were reported to be more restrictive than North American fathe'.rs (Chiu,
1989). In gddition, Fu, Wong, Oi, Lam, Ching, and Kwok (2003) found that Chinese fathers
tended to focus more on discipline while exerting more control over their children. Ho (1987)

explained this saying: “The father was typically characterized as a stern disciplinarian, more
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‘concerned with the demands of propriety and necessity than with feelings, who was to be
feared by the child” (p. 23 .

However, findings that emerged from this study were partially consistent with the
literature. In this study, five participants described that their fathers cared about them in
bigger but restrictive areas, for instance, life‘philvosophy and academic work. In addition, two
'l male participants described that their fathers exerted more control over them in terms of

academics and exams. These were consistent with. the literature. However, all the female '
] participants stated that they liked their fathers mo-re and quite accept their fathers’ control
over them. No participant mentioned their father’s attehtion to discipliné.
Leung et al. (19.94) found that compared with parents in other countries, particularly
| parents in North America, Chinese parents, both fathers and mothers, were more restricted
and emotiovnélly unexpressive. The opinion of female p;lrticipants in this research partially
agreed with the literature. Th.ey mentioned in the‘ in;[erviews that although they felt their
‘ fathers’ deep love for them, they also found their fathers’ love was closed, Which fneans
| emotionally concealed. Some participants also felt the same concealed love from their
grandfathers. However, no partici‘pant reported a similar fgeling Poward the lqve from their
mothers or grandm’others. in this study. This phenom’énoﬁ_is prébably rooted in Chinese
culture, which emphasized that mén cannot show‘their erﬁotions easily. For example, usually,
Chinese men cannot cry in public.
‘ Theme 1 and Theme 2: Gender Differences in Fathers’ Roles
. and Mothers’ Roles

Contrasting Theme 1 and Theme 2, there emerged gender differences in parenting’
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roles and styles. Research conducted in North America published by Forehand and
Nousiainen in 1993 reported that maternal parenting styles were different from paternal |
parenting styles. Mothers represented various parenting roles in caring for children and
showed matetnal warmth when compared with fathers, because mothers wefe typically the
dominant care-givers.

When being studied within the Chinese context, gender differences in parenting
roles were claimed by Wilson. (1974), who noted the famous Chinese saying, “strict father,
kind mother,” to represent paternal and maternal parenting differences. Shek (1998) stated as
well that Chinese adolescents reported differences between paternal and maternal parenting
styles. Fathers were reported to show less concern, less response, less demand and more
strictness, while mothers’ parenting styles were rated higher in terms of concern, response
and demand.

This research’s findings were basically consistent with literature that mothers were
reported to be kind to them with high concern and response to participants’ demands in daily
life, and two fathers who had high expectation of participants’ academic performance were
described as being strict. However, there were no obvious negative comments about fathers’
parenting styles and roles found in this research.

Although previous literature regarding parent-adolescent relationships included
patterns of parent-adolescent interactions, parent criticism and parents’ role models, specific
literature examining gender differences in parenting styles and parents’ warmth that is
particular to adolescents’ social ahd emotional development as only children in the

circumstances of Chinese society and culture is rare. In this research, participants noted that
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their mother and father showed warmth in different ways, though both were significant.
Usually mothers cared about issues of daily life, while fathers cared about general areas of
concern and future oriented areas. During the interviews of this research, sometimes even
without being prompted, some participants emphasized the different ways in which their
fathers and mothers showed their warmth to them. All the participants seemed to accept this
gender difference in their parents’ roles and none of the participants showed any
dissatisfaction about this difference. This fact was clearly consistent with literature regarding
various paternal and maternal parenting styles.

Theme 3: Relationships with Parents

Previous research conducted in North America by Rosenberg and Hyde (1993)
stated that only children who have close relationships with their parents have more positive
personality development, given the fact that their parents pay so much attention to them.
Falbo and Polit (1986) compared only children with children who have siblings in terms of
intellectual achievement and parent-child relationships, and found that only children scored
higher in both areas.

In Chinese urban cities, Wang et al. (2002) also found that most parents are willing
to invest more of the family’s financial resources and time to educate their only children,
aiming to gain a better future for them. In this study, participants emphasized that they had a
-close. relationship with their parents. As only children, they were the absolute focus of their
families. Therefore, their parents gave all their love, high expectations, and attention to them.
Participants in this research mentioned that it was popular for parents to register and pay for

some private academic-tutoring classes after school for them, so that they could be more
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competitive in the academic arena.

Collectivism is highly emphasized in Chinese culture. Triandis (1989) found that in
light of cultural values, Chinese students scored higher on colléctivism and group benefits,
and lower on individualism, compared with North American students. Hui (1988) indicated
that éompared with individual goals, family and group goals were addressed with higher
priority in China. Suzuki (1980) also found that Chinesé children’s school failure was
regarded as the shame of the family, and yice versa; Chinese parents treated their children’s
school success as the glory of the family. Salili et al. (2003) stated that Chinese parents
required their children to study for good schoél performance both for a better future and the
honor of family. Therefore, Chinese students’ motivation toward hard work in the academic
arena is also encouraged by their parents given the Chinese traditional notion of filial piety
(Salili, 1995). In addition, Chinese parents were found to set high expectations for children’s
school performance, especially for their only children (Salili, 1995).

The findings of this study were consistent with current literature regarding both
family honor and parents” high expectations. Participants mentioned that they worked hard
not only for their own future, but also for their parents; parents who would feel a loss of face
if their only children failed in their school performance. Participants described their parents’
high expectations, which could be represented as attending a good university, having a good
future and happy life. Some participants emphasized that they had the feeling that they must
study well and obtain a good academic performance, so that their parents would not be
disappointed. Paﬂicularlly Wei and Lin, who had strict parents V;/ith high expéctations of their

academic performance, as well as their future, expressed this feeling. In one of the
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-interviews conducted for this research, a male participant, Lin, expressed his douBt to the
researcher and wondered whether his father required so much from his academic
performance for his son’s future only, or for his own glory, as well as the whole family’é
glory.

According to Baumrind (1996), authoritative parenting refers to parents who show
their warmth to children while having full control of the developmental direction of
children’s behaviour due to parents’ respo.nsive and highly demanding child-rearing attitude.
Baumrind (1996) defined warmth as “parent’s emotional expression of love” (p. 410). From
the findings of this reséarch, the authoritative use of both warmth and control reflects the two
ways Chinese parents were involved with their only children. Regarding the only child of the
family as the only hope, Chinese parents usually gave all their love, thoughtful caring, and
attention to their only children. Most of the family resc;urées were invésted on the education
of the only child. Therefore, the way Chinese parents showed their warmth was highly
related to their exbectations for their child’s academic performance, bright future, and final
SUCCess.

Although Montemayor’s (1982) research in North America reported that boys spent
more'time with fathérs and girls spent more time with their mothers, this research found that
~ female participants liked their fathers more, because they felt their father doted on them
more. Female participants stated as well that they experienced few conflicts in their
‘ relationship‘with their fathers. However, male participants_claimed that they felt closer to
their mothers, because mothers not only cared about their daily life, but also were more

willing to communicate with them and therefore, understood them more. This difference
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might be attributed to cultural differences in 4gendered roles between China and North
America.

Despite this difference, another finding of this research was consistent with previous
literature in that although all six participants stated that they had good relationships with
their parents, five participants mentioned that sometimes they had conflicts with parents due
to differences in ways of thinking or parental expectations for academic achievement. These
conflicts in daily life might be ascribed to the geﬁeration gap between Chinese only children
and their parents as well, which were consistent with an investigation finding that around 2
percent of adolescents’ interactions with their parents were reported as conflicts (Newman &
Newman, 1986).

In previous literature conducted in North America, Larson (1983) mentioned that
adolescents spend more time with peers than with their parents. In addition,
Czikszentmihalyi et al. (1977) stated that some adolescents like »to have more interactions
with friends than with their parents, because they felt that communication with parents was
more passive and constrained. Sarafino and Armstrong (1980) reported that when a child
rejected his or her parents, those rejected parents felt upset. However, findings of this study
showed that participants spent much time at home with their parents as only children.
Consistent with Czikszentmihalyi et al. (1977), most participants in this research did not
want to share some topics with their parents. Instead, they tended to share with peers and
friends about their private topics. However, no participant reported rejecting parents in this

research.
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Theme 4: Relationships with Grandparents

In terms of adolescents’ relationships with_their grandparents, a.number of research
studies conducted in North America have been published. Cox and Paley (1997) found that "
grandparents who had frequent interactions and close relationships with their grandchildren -
played an important role in children’s development. More specifically, Mueller and Elder
(2003) stated that supportive grandparents not only spent more time playing with their
grandchildren, but also supported them both educationally and emotionally. In addition,
supportive grandparents who did not live with their grandchildren were found to show their
love and warmth by meeting grandchildren periodically and providing financial assistance
toward their edgcation as well (Mueller & Elder, 2003). Some adolescents growing up in the’
same home With their grandparents had more intimate relationships with grandparents than
with their own parents (Schlegel & Barry, 1991).

However, there are cultural influences on the relationships between grandparents
and grandchildren. For example, Storm et al. (1999) found that Chinese parents 'regard
grandparents aé good baby-sitters wheﬁ they go to work. In contrast, because American
grandparents frequently live independently, American parents may not Be able to rely on
grandparents’ support for raising grandchildren (Storm et al., 1999).

" This reséarch was consistent vﬁth previous literature regarding.the rélatiohships
between grandchildren and grandparents. Participants claimed to have close relationships
with their grandpafents and five of them were raised by their grandparents. Some
participants did not live in the same home as their grandparents, but no matter how busy they

were in academic study, they visited their grandparents when they couid.
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Theme S: The Beneﬁt of Having a Sibling

Regarding only children’s development, there have been hot debates worldwide
since early last century. Hall and Smith (1907) stated that the status of being an only child
can be compared to a disease. In the early 20" century vi¢w, only children were negatively
described, given the imbortance of siblings to enable a child’s social and emotional
development (Rosenberg & Hyde, 1993). Some current research portrayed only children as
more egoceﬁtric (Jiao et al., 1986), less affiliated and cooperative, and more maladjusted
than children who have siblings (Hall, 1987). Moreover, only children are reported by Jiao et
al. (1986) to be less able to control their behaviors and emotions, and quick to bécome
frustrated. In addition, Howe and Madgett (1975) claimed that only children had more
problems in their mental health, while Claudy (1984) reported that children who had siblings
are more cooperative and persistent, and are prone to have better peer relationships.

Consistent with previous research in terms of the positive influence of siblings,
participants in this research thought having a sibling would bring them benefits. For example,
they noted they would have a family member close in age at home with which to
communicate and discuss topics that were difficult to share with parents. In addition, their
pressures could be reduced through daily interactions with a sibling. Some participants
mentioned that having a younger sibling would let them know more about how to care about
others. |

On the contrary, there also exists some research that portrays benefits of only
childhood. Wang et al. (2000) claimed that only children have more positive characteristics

than children with siblings. In addition, only children were found to have higher school
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achievement (Poston & Falbo, 1990) and more positive development in terms of personality
(Rosenberg & Hyde, 1993).
| In this research, although lacking a comparison group of adolescents who had a
sibling for comparison in terms of characteristics and school achievement, participants
described that they felt happy and benefited from being the only child of the family as well.
They noted that the benefits of being an only child were that they had all their parents’ love
and attention, and were supported by all the family resources for a good material life.
Theme 6: Pressures Related to Academics, Exams, and Expectations
Chen et al. (1995) réported that in some Asian countries, for example, in China,
Korea and Japan, educational systems emphasized examinations that originated from an
ancient system of selecting high-achievers to be government officials by examination. The
use of examinations throughout the process of schooling results in a competitive learning
environment for students. This ancient examination system also influenced the current
Chinese curriculum and the grading system. Crystal et al. (1994) showed that Chinese
students were pressu1;ed to perform academically and reported that Chinese adolescents
experienced not only frustration and anxiety, but also more sleeping and eating problems
than American students. Therefore, a stressful school environment was considered to be the
‘primary source of pressure on Chinese students, along with the concomitant feelings of .
depression. Salili and Hau (1994) stated that in the competitive school environment in China,
even high academic achievers are pressured to maintain good academic performance.
Consequently, to be more competitive, Chinese students in urban cities have to

sacrifice their leisure time to do homework and attend complementary or tutoring classes
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after school. Both Salili et al. (2003) and Wang (2001) reported that this phenomenon
directly led to students’ psychological wearinéss and physical exhaustion. As a result,
Chinese adolescents were found to suffer from emotional and mental health issues such as
anxiety and depression (Wang, 2000).

Regarding parﬁcipants’ pressures, the themes that emerged from this research were
consistent with previous literature. Participants described their pressures as mainly from
academics. Academic study occupied most of their time. When asked about what changes
could be made to reduce their pressures, participants stated that a change in the current
Entrance Examination System would reduce their pressures. This finding surfaced in the
literature review as well, which reported that both elementary school and high school
students in China claimed that their anxiety came from academic pressure (Zhao & Zhang,
1995). Participants in this study felt especially stressed given the frequency of examinations
and the entrance examinations that occurred at each step toward higher education.
Participants were senior high school students in Sﬁanghai, and consequently, the finding of
this research were consistent with the findings of former research conducted by Liu and
Zhang (2002). Chinese senior high school students, who were facing the upcoming
University Entrance Examination reported a noticeably highér level of anxiety and pressure
than Chinese students in elementary school and junior high school.

Previous research conducted in China reported. that some of students’ pressures
were from their parents. Stevenson and Stigler (1992) found that Chinese parents paid more
attention to children’s school performance and spent more time monitoring and guiding their

academic work than American pérents. Grant and Dweck (1998) found that Chinese students
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also attributed their pressures to the high expectations of parents. In addition, Salili (1995)
reported that Chinese parents usually had high expectations for good acadetﬁic performances
from their children, especially from their only 'thldren. In this research, participants also
reported that soﬁ1e of their pressures were from their parents’ high expectations in terms of
their academic performances. Although most participants in this study emphasized that they
understood the reasons why their parents put pressure on them, parents’ high expectations
and criticisms of their child’s academic performance were also a source of pa;rticipants’
pressures. Pressure from parents to achieve was due to the current Entrance Examination
System as well, and this was understood by the participants to be linked.

However, this finding in Shaﬁghai was partially consistent with previous research
findings in North America, where different frorﬁ Chinese adolescents, North American
adolescents tended to attribute their stress to their parents’ frequent criticism (Harris &
Howard, 1984). While Newman and Newman (1986) found that North American adolescents
were stressed by their parents’ crbiticism, participants in this research also stated that frequent
dissatisfaction, negative comments from their parents, and/or high expectations, made them
lose interest in communicating with their parents. This phenomenon formed a vicious cycle
as less communication led to more criticism from parents. In this research, the more
participants were criticized by one of their parents given high expectations for academic
achievement, the less willingness they showed to communicate with this parent. Usually,
those participants liked their other parent more due to the fact that they felt more understood
and less criticized by that parent.

In terms of other Chinese cultural values, findings in this research were consistent
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with the previous literature review. All the participants in this study reported that their
“parents required them to work hard and not to waste time. This parallels another important

. Chinese ciultl.Jral value ;chat‘ effort.is highly treasuredrin Chinese culture and society (Yang,
1986). Confucian values in Chinese education help to explain why Chinese students a;e
expected and required to work hard (Hess et al., 1987). One participant in this re;éarch'
mentionéd that his father required him to have a book in his hand to read all the time,
reflecting the similar Chinese proverb cited in the literature review from Li (2002). |
Consistent with this research, participants expressed their wishes to have a more relaxed life
and some leisure time to be spent doing things other than academic work.

The pressures created by parents of participants in this relsearéh together with their
daily monitoring of paﬁicipants’ performance and efforts in terms of academics could be
regarded as the main form of control u.sed by the parents of these participants. The_refore, the
main parenting style parents adopted With participants in this research was authoritative
parenting, which is positive and effective. According té Baumrind (1996), authéritativé
parents not only criticize their children’s behaviours with rational explanations, but also
provide‘warm guidance within an engaged, friendly and harmonious parent-child
relationship.

From the interviews, althoﬁghvsome participants stated that their parents put
pressure on them in terms of their academics and high expectations, all the participants
expressed their appreciation for their parents’ love. They understood their parents’ good will
to motivate them to achieve due to the curreﬁt entrance examination system in China.

Participants noted that they had good relationshipé with their parents, because they
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understood thé way the examination system affected their opportunities for education and
they knew their parents hoped that their expectétions would help them to achieve.
Theme 7: Coping witﬁ Pressures

In terms of North Américan adolescenfs’ coping strategies to reduce their pressures,
Compas et al. (1988) claimed that the capability for North American adolescents to cope
with their pressures is more critical than the pressure itsel}f in terms of mental healtﬁ.
However in the Chinese context, Chan (1995) stated that there is limited information about
how Chinese adolescents cope with‘their pressures and other mentél issues. Regarding
Chinese adolescents’ c'opirlng strategies, Liu et al. (2004) reported that although adolescents
use multiple coping strategies to deal with their pressures, the main models adopted by
Chinese adolescents are active coping and avoidant coping. Adolescents who activély cope
with their pressures aiming to solve the issues are more positive and competent, while
adolescents who use an avoidant coping strategy tend toward an “increased risk for
behavioral problems” (p. 281). In addition, Sandler et'al, (1989) found that avoidant coping
sometimes led to negative influence from the pressures, which might cause loss of control
both psychologically and emotionally. Regarding possible gender differences in coping
strategies adopted, Chan (1995) stated that there was no obvious gender difference found in
the coping strategies used by Chinese adolescents._HoweVer, Liu et al. (2004) claimed that
compared with male adolescents, Chinese female adolescents tended to adopt an avoidant
coping strategy.

Although participants in this research said that they usually distracted their attention

from the pressures they had, half of the participants mentioned that their coping strategy was
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to conquer them, while the other half noted that they usually dodged their pressures as a
coping strategy. This finding supported previous research in China — that active and
avoidant coping are the two most widely adopted methods in terms of Chinese adolescents’

| coping strategies to their pressures (Liu et al., 2004) — however it diverged in terms of
gender. In this research, a gendered tendency did not emerge in terms of the adoption of
active coping or avoidant coping strategies to deal with pressures.

Regarding parental support to deal with their adolescent’s pressures, Larson (1983)
conducted his research in North America, and indicated that parents who were willing to
spend more time with adolescents helped them enhance their social and emotional skills to
manage their emotional and mental problems. The finding in this research was consistent
with the literature. Participants described how their parents helped to ease their pressures.
For example, most parents suggested things like taking walks together and/or taking a rest to
relax. Some parents talked to participants to provide some advice and suggestions to help
manage their pressures. In addition, one participant mentioned that if he did poorly on his

‘ school performance, his parents would reduce their expectations for his future. In this way,
his pressures would be reduced.

In this research, there emerged a gender difference regarding how talking to peers
about participants’ pressures could reduce their pressures. All the male participants claimed
that a peer’s encouragement or suggestions usually helped to reduce their pressures, while

. two of the female participants mentioned that their pressures were reduced by hearing that
their peers suffered from the same pressures.

As mentioned early, participants in this research described the possible benefits that
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a sibling would bring to them if they had one. Specifically, they stated that their pressures,
which were mainly from academics, exams and expectatioins, would be reduced if they had a
sibling, because in this case, they would not have to fulfill their parents’ expectations alone.
Therefore, if they did not achieve well in school, and their sibling’s academic performance
was better, their parents would shift their expectations to their sibling. Parents hoped that at
least one child would have a good future and earn glory for the family.
Findings of this Study
, The findings of this research provided detailed information on patterns of
participants’ familial relationships with parents and grandparents, as well as their
experiences of pressures and coping strategies as only children in Shanghai. The findings
highlighted areas related to both the development of Chinese only children and their social
and emotional health, which might require further longitudinal i‘nvestigations, for example,
for educational policy adjustments and intervention programs in terms of social and
emotional health to benefit their development by reducing their pressures. To summarize,
this research contributed to the current body of literature in the educational arena of social
and emotional development, reflecting the experience of adolescents in China with a
particular focus on their relationships with parents and grandparents, their experiences of
pressures, and their coping strategies.
As mentioned previously, most of thg current literature includes some previous
research about children’s social and emotional developmenf, only children, and children who
develop in China, respectively. There are limited investigations that combine even two of

these three elements together to explore Chinese only children’s developmental status. In

91




addition, quantitative questionnaires were commonly adopted as the main research
methodology. However, the current study linked th_'ese three elements together to explore
Chinese adolescents’ familial relationships, pressures and coping strategies by collecting
adolescents’ own voices through in-depth qualitative interviews. Therefore, the findings of
this study partially addressed the research gap in the current literature.
Limitations and Strengths of the Reseﬁrch

There were five limitations to this research. Compared with a quantitative survey
With a large sample size, this study included only six participants for qualitative interviews; a
smaller sample size. In addition, the research was conducted in only one high school in
Shanghai; experiences in others may be different. Due to the one hour interview time
limitation as well, the researcher was not able to prompt the participants to elaborate as
deeply as she would have liked. Moreover, in terms participant selection, this study followed
Chinese conventions in schqol: the participating class was recommended by the school
principal according to the researcher’s criteria; then the potential participants were suggested
by the teacher in charge of the participating class to reflect selection criteria. Therefore, as
another limitation, the teacher’s bias may have influenced participant selection. As a native
Chinese speaker, the researcher’s background was used to aid in interpretation of the data.
The inevitable loss of information during the translation process was a limitation as well.

In addition to the limitations, there were three strengths of this research. Firét, little
'previous literature addressed Chinese adolescents’ familial relationships, pressures and
coping strategies, particularly through their own voices via qualitative interviews. The

findings of this research partially contribute to a reduction in this gap. The second strength of
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this research was that it reflected the researcher’s background as an only child schooled in
Shanghai, China, and as a Chinese language speaker. For example, the researcher was able tp
'inter'view participants in their first language, Chinese? so that participants did not have any
communication prdblems in terms of language during the process of the interview. In
addition, the researcher understood what participants meant clearly and deeply when both
sides were talking in Chinese. Shanghai was a familiar setting for the researcher to conduct
her study and she was quite familiar with some of the experiences that the participants had.
Finally, based first on the literature, the researcher’s own reflections also he;lped to define the
area of study and the interview protocol.
Educational Implications and Recommendations
Educational Implications
The findings of this research héve implications for education. The experiences Qf six
participants in this study revealed the signiﬁcaﬁce of their familial relationships with parents
and grandparents. Their voices expressed the difficulties of managing the pressure of the
high stakes examinations that are used by the Chinese school s_ystem. as a gateway for
continuing or términating educational studies. Although they were embraced by loving
parents in well resourced surroundings, ‘Fhese young people experienced the siﬁgular pressure
of academic achievement, which was both mediated and exacerbated by parents’.
expectations under these difficult circumstances. Participants used both avoidant and active
coping strategies to reduce their expérience of pressure. The support of parents and peers
was beneficial, but ultimately did little to remove the real source of their pressure: the.

consequences of academic achievement and examination for junior and senior high school
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entrance, as well as univere.ity and graduate school entrance. Based on these findings,
reeommendations are made for educators, policy-mgkers and parents.
Recommendations for Educators

" The current pressures faced by Chinese only children call for Chinese educators to
design and implement social and emotional programs that teach children how to cope-with
their pressnres. Coping skille may be taught directly, for example, m an after school exam
prepgration end study group. In addition, Chinese only children may be encouraged to foster
se’cial relationships with peers, friends and teachers, to enhance their quality of life, as well
as lessen their pressures.

Aside from the skills and activities used to cope with pressufe, as mentioned,
ultimately Chinese only children need more leisure time for activities unrelated to academic
achievement.ﬁ Educators may design sorne in-class or after-class activities that teach students
leisure skills, such as cooking, viewing and criticizing movies and theatre productione,
and/of studying poetry, creative writing, and art.

At present, most Chinese schools do not have school psychologists screening for the
experience olf anxiety and/or pressure related to academics, exams and expeceations.
Therefore, in the short term, educators need to learn how to care about students" mental and
emotional health, as well as how to help them reduce their pressures. In the long term,
educators may advocate for visits from scnool psychologists for students about whom they
are concerned, as well as for inservice and professional development for themselves and

their colleagues.-
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Recommendations Sfor Policy-Makers

Even if social and emotional programs are iﬁplemented and become successful in the
near future, the current Entrance Examination System still exists as the main source of these
children’s pressure. Parents and teachers contributg to students’ academic préssures not
because they want to harm them, but as a method for motivation. And indeed students are
prepared this way through the whole series of entrance examinations that move them toward
higher education from kindergarten. An educational policy change would be required toA
reduce the current pressures resulting from their heavy academic burden and exams.
Policy-makers would need to reform the current Entrance Examination System, perhaps
providing students a second opportunity to sit for a critical examination, and/or reducing .the
amount of material tested at one time. Although nowadays, students in some cities in China
are allowed to attend the University Entrance Examination more than once, the interval
between each exam is one year, because the University Entrance Examination is held once a
year. It means stpdents, who require taking the exam again, need to spend one extra year to
wait for the exam as well as prepare for the exam. This can be régarded as a penalty for
students who do not achieve a satisfactory performance in the exam for the first time.
Therefore, it is necessary to offer more flexible scheduiing to take the University Entrance
Examination, rather than oncé a year, to provide Chinese students with more opportunities
for higher education and less pressure.

Also the academic criteria used to judge whether a stude‘nt is eligible for the next-
stage of education — and the school or university.in which the student is enrolled —should

be restructured to include other areas for the performance of excellence, alongside of
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academics. For example, the criteria might be more comprehensive and include the quality
and performances of Chinese only cAhildren’s extra-curricular activities, school leadership
programs, and/or their other special talents. Anything less thah changing the Entrance
Examination system will probably not impact Chinese students enough to reduce their
experience of pressure. For example, related social changes outside the educational system,
such as increasing social awareness and attention to academic pressure, alone will not reduce
the pressure.
Recommendations for Parents

Parents nee_d to realize that the effective communication between them and their only
children, together with their deep understanding of their adolescent’s social and emotional
development, is currently sustaining their children during stressful times. Caring about their. .
everyday life, planning their future goals, and providing them with a happy material life, fof
éxample, are behaviors that are inte@reted by Chinese only children as wéys parents care
and attend to their needs. When parents are willing to stand in their only child’s position, so
that they really understand their child’s feelings and pressures, they create ways of enabling .
their child to cope. In addition, however, parents need to realize that their expectations of
academic achievement, as well as expectations of future achievement, serve to exacerbate
pressures as well.

Social and emotional programs for parents to develop their skills, knowledge-base
and ability to take care of their only child’s social and emotional health might be
implemented as well. In this way, parents, as the core members of Chinese only children’s

familial relationships — as well as the people who know their only children perhaps better
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than any one else — might learn how to support healthy development for their adolescent
and help them to cope with their pressures, and perhaps reduce them as well.

In addition, parents need to adjust their understanding of the definition of “life
success” and share with their only children that achieving a good academic performance,
studying in a top university, and getting an impressive job after graduation are not the only
ways to achieve life success. Children are not “losers” if they fail to accomplish any one of
these three. Perhaps redefining life success as feeling happy and satisfied with
accomplisﬁments and following one’s interests may refocus life.success on “fulfillment,”
rather than “achievement.”

These recommendations vary in terms of the extent to which they require a small or
large change in the current educational and examination system. Perhaps it is best to think of
them as both short and long term goals. Additional research on the experiences of young
people in Chinese schools that explores the experiences of parents and teachers concurrently
may provide a next step for research. Raising awareness of the difficult pressures faced by
Chinese adolescents as only children may provide the necessity to call for adjustments or

changes in the real sources which have caused Chinese adolescents’ pressures.

97




References

Aronson, J. (1994). A pragmatic view of thematic analysis. The Qualitative Report, 2, 1-3.
Retrieved March 27, 2006, from http://www.nova.edu/ssss/QR/BackIssues/QR2-1‘/
aronson.html

Arnett, J. J. (2001/ 1999). Adolescent storm and stress, reconsidered. In M. Gauvin & M.
Cole (Ed.), Readings on the development of children (3" ed.) (pp. 241-252). New York,
NY: Worth Publishers.

Arnett, J. J. (2006). Adolescence and emerging adulthood: A cultural approach. Upper
Saddle River, NJ: Pearson.

Baumrind, D. (1996). The discipline controversy revisited. Family Relations, 45, 405-414.

Bayrakal, S., & Kope, T. M. (1990). Dysfunction in the single-parent and only-child family.
Adolescence, 25, 1-7.

Blumenthal, E. P. (1977). Models in Chinese moral education: Perspectives from children’s
books. Dissertation Abstracts International, 37, 6357A-633 8A.

Boxer, A. M., Levinson, R., & Petersen, A. C. (1989). Adolescent sexuality. In J. Worrell & F.
Danner (Ed.), The adolescent as decision-maker: Issues for education (pp. 209-244).
New York, NY: Academic Press.

Boyatzis, R. E. (1998). Transforming qualitative information: Thematic analysis and code
development. Thousand Oaks, CA: Sage Publications, Inc.

Chan, D. W. (1995). Depressive symptoms and coping strategies among Chinese adolescents
in Hong Kong. Journal of Youth and Aa’oles‘cence 24, 267-279.

Chen, X., Chen, H., Kaspar, V., & Noh, S. (2000). Adolescent social, emotional, and school

98


http://www.nova.edu/ssss/QR/BackIssues/QR2-l/

adjustment in mainland China. International Journal of Group Tensions. 29, 51-78.

Chen, K. (1985). A preliminary study of the collective orientation of the only children.
Jouinal of Psychology, 3, 264-269. '

Chen, X., Rubin, K. H., Li, B. S., & Li, D. (1999). Adolescent (‘)utcome; of social
functioning in Chinese children. Interné?ional Journal of Behavioral Development; 23,
199-223.

Chen, X., Rubin, K. H., & Li, Z. (1995). Social functioning and a;ijustment in Chinese.
childré_n: A longitudinal study. Developmental Psychology, 31, 531-539.

Chiu, L. H. (1989, August). Self-esteem ofA)nerican and Chinese children: A cro;s-cultural
comparison. Péper presented at the 97" annual meeting of the Ar_nerican Psychological
Association, New Orleans, LA.

Claudy, J. G. (1984). The only child as a young adult: Results from project talent. In T. Falbo
(Eds.), The single-child family (pp. 211-252). New York, NY: Guilford Press.

Coale, A., & Banister, J. (1994). Five decades of missing fémales in China. Demography, 31,
59-79. | |

Collins, W. A., & Russell, G. (1991). Mother-child and father-child relationships in middle
childhsod ‘and gdolescence: A develbpmental analysis. Developmental Review, 11,
99-136.

Compas, B. E., Malcarne, V. L., & Fondacaro, K. M. (1988).'Coping with stressful events in
older children and young adolescents. Journal of Consulting and Clinical Psychology,
56, 405.-41 1.

Cortazzi, M., & Jin, L. (2001). Large classes in China: “good” teachers and interaction. In D.

99



A. Watkins & J. B. Biggs (Eds.), Teachin;g the Chinese learner: Psycflological and
instructional perspectives (pp. 1134132). Hong Kong/Melbourne: 'Comparative o
Education Research Centre/Australian Council for Educational Research.

Cox, M. J., & Paley, B. (1997)‘. Families as systems. Annual Rgzv)iew of Psychology, 48, |
243-267. |

Crystal, D. S., Chen, C., Fuligni, A. J., Stevenson, H. W., Hsu, C. C., Ko, H. J., Kitamura, S.,
& Kimura, S. (1994). Psychological maladjustment and academic achievement: A |
cross-cultural study of J apanese, Chinese, and American high school students. Child
Development, 65, 738-753;

Czikszentmihalyi, M., Larson, R., & Prescott, S. (1977). The ecology of adolescent activ.ity
and experience. Journal of Youth and Adolescence, 6, 281-294. | |

Deng, S., Liu, X., & Roosa, M W. (2004). Agreement between parent and teacher reports on
Behavioural problems ;clmong Chinese children. Journal of Developrhent and
Behavioural Pediatrics, 235, 407-408.

Desjarlais, L. & Rackauskas, J. (1986). Adolescent development. Toronfo, Ontario: Queen’s
Printer for Ontario.

Elias, M. J., Zins, J. E., Weissberg, R. P, Frey, YK..S., Greenberg, M. T.v', Haynes, N. M.,
Kessler, R., Schwab-Stone, M. E., & Shriver,‘T. P. (1997). Promoting social and
emotional learning: .Guidelines Jor educators. Alexandria, VA: Association for -
Supervision and Curriculum Development.

Engle, P. L., & Breaux, C. (1998). Fathers' involvement with children: Perspéctives from

developing countries. Social Policy Report, 12, 1-21.

100



Félbo, T.,, & Polit, D. (1986). Quantitative rev%ew of the only child literatu.re; Research
evidence and theory develppment. Psybhologfcél Bulietin, 100, 176-189.

‘Forehand, R;, & Nousiainen, S. (1993). Maternal and paternal parenting: Critiéal dimensions
in adolescent functioning. Journal of Family Psychology, 7,213-221.

Fu, D., Wong, K., Oi, D., Lam, B.; Ching, S.Y., & Kwok, L. (2003). Streséés and _mehtal
health of fathers with younger children in Hong Kong:llmplic_ations for social work
practices. International Social Work, 46, 103-119.

Géo, L. B., & Watkins, D. (2001). Towards a model of tqachin'g »con_cepti‘ons of Chinese
secondary school teachers of phyéics. In D. A. Watkins & J. B. Biggs (Eds.), Teachiﬂg
the Chinése learr;er." Psychologjcal and instructional perspectives (pp.' 23-43). Hong
Kong/Melbourne: Comparative Education Research Cen_tre/Australian Council for
Educational Research.

Grant, H., & Dwe;k, C.'S. (1998). Crosé-gultural response to failﬁre: Considering outcome
attributions with different goals. In F.-Salili., C.Y. Chiu, & Y. Y. Hong ( Ed.), Student
motivation: Ti he.cultz‘tre and context of learning (pp. 221-247). New York, NY: Kluwer
Academic/Plenum

Héll, E. (1987). China’g only child. Psychology Toc;'ay, 44-47,

Hall, G. S. (1904). Adolescence: lts psychology and its ﬁelations to psychology, anthropélqu, '

- socfology, sex, crime, relig-ion, and edlvzcation.‘Ne.W York: Abpleton,Century Crofts.
 Hall,G.S., & Sﬁith, T. L. (1907). Aspects of childhood life and education. Boston, MA:

Ginn.

Harris, I. D., & Howard, K. I. (1984). Parental criticism and the adoléscent. experience. . -

101




Journal of Youth and Adolescence, 13, 113-121.

Hau, K. T., & Salili, F. (1991). Structure and semantic differential placement of specific
causes: Academic causal attributions by Chinese Students in Hong Kong. International
Journal of Psychology, 26, 175-193.

~ Hesketh, T., & Ding, Q. J. (2005). Anxiety and depression in adolescents in urban and rural
China. Psychological Reports, 96, 435-444. |

Hesketh, T., Ding, Q. J., & Jenkins, R. (2002). Suicide ideation in Chinese adolescents.
Social Psychiatry and Psychiatric Epidemiology, 37, 230-235.

Hess, R. D., Chang, C. M., & McDevitt, T. M. (1987). Culfu‘ral variations in family beliefs
about children’s performance in mathematics: Comparisons among People’s Republic
of China, Chinese-American, and Caucasian-American Families. Journal of
Educational Psychology, 79, 179-188.

Ho, D. Y. F. (1987). Fatherhood in Chinese culture. In M. E. Lamb (Ed.), The father s role:
Cross-cultural perspectives (pp. 227-245). Hillsdale, NJ: Erlbaum. |

Hong, Y., & Lam, D. J. (1992). Appraisal, coping and guilt as correlates of test aﬁxiety. In K.
A. Hagtvet (Ed.), Advances in test anxiety research (Vol. 7, pp. 277-287). Lisse,

Netherlands: Swets and Zeitlinger.

Hossain, Z., & Roopnarine, J. L. (1994). African-American fathers' involvement with infants:
Relationships to their functioning style, support, éducation, and income. Infant
Behavioral and Development, 17, 175-184.

Howe, M. G, & Madgett, M. E. (1975). M’entalA health probléms associated with the only

child. Psychiatric Association Journal, 20, 189-194.
102



Hui, C.'H. ( 1988 ). Measurement of individualism-collectivism. Journal of Research in

Personality, 22, 17-36.

Jiao, S., Ji, G, & Jing, Q. (1986). Comparative study of behavioral qualities of “onlies” and
sibling children. Child Development, 57, 357-361.

Jiao, S., Ji; G., & Jing, Q. (1996). Cognitive development of Chinese urban only children and
children with siblings. Child Development, 67, 387-395.

Johnson, D. W. & Johnson, R. T. (2004). The three Cs of promoting social and emotional
learning. In J. E. Zins, R. P. Weissberg, M. C. Wang, & H. J. Walberg (Eds.), Building
academic success on social and emotional learning: What does the research say? (pp.
40-58). New York, NY: Teachers College Press.

Kurdek, L. (1987). Gender differences in the psychological symptomatology and coping
strategies of young adolescents. Journal of Early Adolescence, 7, 395-410.

Laible, D. J., & Thompson, R. A. (2000). Mother-child discourse, attachment security,
shared positive affect, and early conscience development. Child Development, 71,
1424-1440.

Larson, R. W. (1983). Adolescents’ daily e;xperience with family and friends: Contrasting
opportunity systems. Journal of Marriage and the Family, 45, 739-750.

" Lau, S., Chan, D. W. K., & Lau, P. S. Y. (1999). Facets of loneliness and depression among
Chinese children and adolescents. Journal of Social Psychology, 139, 713-729.

Lazarus, R. S., & Folkman, S. (1984). Stress, appraisal, and coping. New York, NY:

Springer.

Lee, W. O. (1996). The cultural context for Chinese learners: Conceptions of learning in the
103




Confucian tradition. In D. A. Watkins & J. B. Biggs ( Ed.), The Chinese learner:
Cultural, psychological, and céntextual inﬂuenceg (pp. 25-41). Hong Kong /
Melbourne: Comparative Education Research Centre / Australian Council for
Educational Research.

Lempers, J. D., Clark-Lempers, D., & Simons, R. L. (1989); Economic hardship, parenting,
and distress in adolescence. Child De'velopment,‘60, 138-151.

Leung, A. W., Heimberg, R. G, Holt, C. S., & Bruch, M. A. (1994). Social anxiety and
perception of early parenting among American, Chinese American, and social phobic
samples. Anxiety, 1, 80-89. |

Li, J. (2001). Chinese é.onceptualization of learning. Ethos, 29, 1-28.

Li, J. (2002). Learning models in different cultures. New Directions for Child and Adéle;cent.
Development, 96, Summer 2002. | |

Li, X. (2002). A study on the development of middle school students’ learning motivation.
Shandong Education Research, (1), 41-43.

Liu, C., Munakata, T., & Onuoha, F. N. (2005). Mental health condition of the only-child: A
study of urban and rural high school students in China. Adolescence, 40, 831-845.

Liu, H. J., & Zhang, J. (2002). Characferistics of ill emotion in high school students.
Psychological Development and Education, 2, 60-63.

Liu, M., Chen, X., Rubin, K. H., Zheng, S., Cui, L., Li, D., Chen, H., & Wang, Li. (2005).
Autonomy-vs. connectedness-oriented parenting behaviors in Chinese and Canadian
mothers. International Journal of Behavioral Development, 29, 489-495.

Liu, X., Kurita, H., Uchiyama, M., Okawa, M., Liu, L., & Ma, D. (2000). Life events, locus

104




of control, and behavioral problems among Chinese adolescents. Journal of Clinical
Psychology, 56, 1565-1577.

Liu, X., Tein, J. \.(., &.Zhao, Z. (2004). Coping stfatégies and behavioural/emotional
p‘foblems among Chinese adolescents. Psychiatry Research, 126, 275-285.

Lopes, P. N., & Salovey, P. (2004). Toward a broader education: Social, emotional, and
practical skills. In J. E. Zins, R. P. Weissberg, M. C. Wang, & H. J. >Walberg (Ed.),
Building academic success on social and emotional learnihg: What does (he research
say? (pp.76-93); New York, NY: Teachers College Press.

McMahon, M. (1995). Engendering motherhood: Identity and self-transformation in
women'’s lives. New York, NY: Guilford Press.

Markus, H. R., & Kitayama, S. (1991). Culture and the self: Implications for cognition,
emotion, and motivation. Psychological Review, 98, 224-253.‘ ‘

Miller, J., & Glassner, B. (2004). The “inside” and the “outside”: Finding realities in
interview. In D. Silverman (Eds.), Qualitative research: Theory, method qnd practice.
(pp. 126-138). London: Sage Publlications.

Montemayor, R. (1982). The relationshils between parent-adolescent conflict and the amount
of time adolescents spend alone and with parents and peers. Child Development, 53,
1512-1519.

Mueller, M. M., & Elder, G. H. (2063). Family contingencies across the generations:
Grandparent-grandchild relationships in holistic perspective. Journal of Marriage and

Family, 65, 404-417.

Newman, B. M., & Newman, P. R. (1986). Adolescent development. Columbus, OH: Merrill

105




Publishing Company

Nie, Y., & Wyman; R.J. ‘(2005). The one-child policy in Shanghai: Acceptance and
internalization. Population and Development Review 31, 313-336

Offer, D., & Schonert-Reichl, K. A. (1992). Debunking the myths of adolescence: Findings

_from recent research. Journal of the AAmerz.'can Academy of Child and Adolescencc :

Psychiatry, 31, 1003-1014.

Olah, A. (1995). Coping strategies among adolcscents — a cross-cultural-study. Journal of
Adolescence, 18, 491-512. |

Patton, M. Q. (1990). Qualitative evaluation and research 'methods (2"d ed.). Newbuy Park:
CA: Sage.

Pintrich, P. R. (2002). Motivation in education: Theory, research and applications.
Columbus, OH: Mcrrill Prentice Hcll

Poston, D. L., & Falbo, T. (1990). Academic performance and personality traits of Chinese
children: “Onlies” versus others. American Journal of Sociology, 96, 433-451.

Powers, S. 1., Hauser, S.T., & Kiner, L. A. (1989). Adolescent mental hcalth. Amefican .
Psychologist, 44, 200-208. |

Rosenberg, B. G, & Hyde, J. S. (1993). The only child: Is there only one kind of only?

Journal of Genetic Psychology, 154, 269-283.

Salili, F. (1995). Explaining Chinese students; motivation an(i achievenﬂent: A socio-cultural
analysis. In M. L. Maehr & P. R. Pintrich (Ed.), Advances in motivation and
achievement (Vol. 9, pp. 73-118). Greenwich, CT: JAI ?ress.

Salili, F., Chiu, C., & Léi, S. (2000). The influence of culture and context on students’

106




motivational 0rienfation ahd performance. In F Salili., C. Chiu., & Y. Hong (Ed.),
Student Motivation: the culture and cqntéxt of learﬁing (pp. 221-247). New York, NY: |
Kluwer Academic / Plenum Publishers. |

Salili, F., & Hau, K. T. (1994). The effect of teachers’ evaluative féedback on Chinese
students’ perception of ab.ility: A cultural and situational analysis. Educational Studies,
20, 223-236.

Salili, F., Zhou, H., & Hoosain, R. (2003). Adolesceht educatioﬁ in Hong Kong and
Mainland‘China: Effects of culture and context of learning on Chinese adolescents.

:International Perspectives on Adolescence, 277-302.

Sandler, I. N., Miller, P., Short, J., & Wolchik, S. (1589). Social support as a protective factér _
for childrén in stress.. In D. Belle (Ed.), Children's Social Networks and Social
Supports (pp. 1-55). New York, NY: Wiley. |

Sarafino, E. P. & Armstrong, J : W. (1980). Child and adolescent development. St. Paul, MN:
West Publishing. Co. | |

Schlegel, A., & Barry, H. (1991). Adolesc_vence: An anthropological inquiry. New York: The
Free Press.

Schonert-Reichl, K. A. (2005). Promoting s_ocvial and emotional competence in children and
adolesceﬁts.‘ Contexts, processes, and mechanisms. Unpublished in-class presentation."

Shek, D. T. L. (1998). Ado.lescents’ perceptions of paternal and maternal parenting styles ‘in.a
Chinese context. Journal of Psychology, 132, 527-537.

Shi, K., Wang, P., Wang, W., & Zuo, Y. (2001). Goals and motivation of Chinese students:

Testing the adaptive learning model. China: Chinese Academy of Science.




Short, S. E., Zhai, F., Xu, S., & Yang, M. (2001). China’s one-child policy and the care of
children: An analysis of qualitative and quantitative data. Social Forces, 79, 913-943.

Spillane-Grieco, E. (1984). Characteristics of a helpful relationship: A study of empathic
understanding and positive regard between runaways and their parents. Adolescence,
19, 881-888.

Stevenson, H. W., & Stigler, J. W. (1992). The learning gap: Why our schools are failing and
what we can learn from Japanese and Chinese education. New York, NY: Summit
Books/Simon and Schuster.

Stevenson, H., W. & Lee, S. Y. (1990). Contexté of achievement: A study of American,
Chinese, and Japanese ehildren. Monographs of the Society for Research in Child
Development, 55, 1-116.

Stigler, J. W., Smith, S., & Mao, L. (1985). The self-perception of competence by Chinese
children. Child Development, 56, 1259-1270.

Storm, R. D., Storm, S. K., Wang, C., Shen, Y., Griswold, D., Chan, H., & Yang, C. (1999).
Grandparents in the United States and the Republic of China: A comparison of
generations and cultures. International Aging and Human Development, 49, 279-3‘1 7.

Strauss,. C. C,, Frame, C. L., & Forehand, R. (1987). Psychosocial impairment essociated
with anxiety in children. Journal of Clinical Child Psychology, 16, 235-239.

Sue, S., & Okazaki, S. (1990). Asian American educational achievement: A pheﬁomenon in
search of an explanation. American Psychologist, 45, 913-920.

Suzuki, B. H. (1980). The Asian-American family. In M. D. Fantini & R. Cardenas ( Ed.),

Parenting in a multi-cultural society (pp. 74-102). New York, NY: Longman.




Thompson, R. A. (1999). The individual child:vTemperament, emotion, self and personality.
In M. H. Bornstein & M. E. Lamb (E(i.), Developmental psychology: An advanced
textbook (pp. 377-409). Mahwah, NJ: Lawrence Erlbaum.

Triandis, H. C. (1989). The self and social behavior in different cultural contexts.
Psychological Review, 96, 506-520.

Tsui, M., & Rich, L. (2002). The only child and educational opportunity for girls in urban
China. Gender and Society, 16, 74-92.

Turner, Y., & Acker, A. (2002). Education in the new China: Shaping ideas at work.
Hampshire, UK: Ashgate Publishing.

Vadeboncoeur, J. A., & Luke, A. (2004). Who’s/whose at risk? Answerability and the critical
possibilities of classroom discourse. Critical Discourse Studies, 1, 201-223.

Wang, D., Kato, N., & Inabat, Y. (2000). Physical and personality traits of preschool children
in Fuzhou, China: Only child vs. sibling. Child: Care, Health and Development, 26,
49-60.

Wang, W., Du, W., Liu, P, Liu, J., & Wang, Y. (2002). Five-factor personality measures in
Chinese university students: Effects of one-child policy? Psychiatry Research, 109,
37-44. |

Wang, Y. (2001). Rational reflection and practice in relieving burdens on students.
Curriculum, teaching material and method, 8, 24-27.

Wang, Y. X. (2000). Learning anxiety and its complication. 4dolescent Research, 2, 30-33.

Wang, Z. (1993). Psychology in China: A review dedicated to Li Chen. Annual Review of

Psychology, 44, 87-116.

109




Watkins, D. A., & Biggs, J. B. (1996). The Chinese Learner: Cultural, psychological, and
contextual influences. Hong Kong / Melbourne: Comparative Education Research
Centre / Australian Council for Educational Research.

Watkins, D. A., & Biggs, J. B. (2001). Teaching the Chinese learner: Psychological and
pedagogical perspectives. Hong Kong / Melbourne: Comparative Education Research
Centre / Australian Council for Educational Research.

Wel, F., Linssen, H., & Abma, R. (2000). The parentai bond and the well-being of
adolescents and young adults. Journal of Youth and Adolescence, 29, 307-318.

Wilson, R. W. (1974). The moral state: A study of tﬁe political socialization of Chinese and
American children. New York: Free Press.

Wu, P, Robinson, C. C., Yang, C., Hart, C. H., Olsen, S. F.,, Porter, C. L., Jin, S., Wo, J., &
Wu, X. (2002). Similarities and differences in mothers’ parenting of preschoolers in
China and the United States. International Journal of Behavioral Development, 26(6),
481-491.

- Yang, B., Ollendick, T. H., Dong, Q., Xia, Y., & Lin, L., (1995). Only children and childfen
with siblings in the People’s Republic of China: Levels of fear, anxiety, and depression.
Child Del;elopment, 66, 1301-1311.

Yang, K. S. (1986). Chinese personality and its change. In M.H. Bond (Ed.), The psychology
of the Chinese people (pp. 106-170). Hong Kong: Oxford University Press.

Zhao, S. W., & Zhang, Y. L. (1995). Reflections on a survey on mental health. Journal of
Capital Normal University (Social Science Edition), 6, 81-84.

Zhu, W. X. (2002). The one child family policy. Archives of Disease in Childhood, 88,

110



463-469

Zins, J. E., Bloodworth, M. R., Weissberg, R. P. & Walberg, H. J. (2004). The scientific base
linkiné social and emotional learning to school success. In J. E. Zins, R. P. Weissberg,
M. C. Wang, & H. . Walberg (Ed.), Building academic success on social and
emotional learning: What does the research say? (bp. 3-22). New York, NY: Teachers

Collége Press.

111




Appendix A: Interview Protocol
Background Information
- As Senior 2 students in one of the top high schools in Shanghai‘, the six participants

we‘re around 17 yéars old, and were residents in Shanghai. Among them, three participants
were girls, and the other three were boys. Panicipaﬁts were coded as Participant 1,
Participant 2, Participant 3, Participant 4, Participant 5, and Participant 6 for analysis, and :
given pseudonyms for the thesis. | |
Procedural Information

After the interview protocol was translated into Chinese, it was piloted with two
participants prior to engagement with the research participants. Pilofing was useful as
practice for the researcher,' as well as.a general test for the validity of the interview questions
and prompts. Both interview questions and possible prompts are identified belOW.
Introduction

Hi, it is nice to meet you, I am Qi Wu. I am a Master’s student in the Faculty of | :
Education at the University of Bri;ish Columbia in Canada. My Master’s thesis is about
Chinese adolescents’ experience as only children. I would like to ask you some questions in
four general areas. First, I. wouid like to ask you some questions about your experiences as
only child. Then, I would like to ask you questions about your family relationships. Third,'I
would like to aék about pressures and stress you may be facing. Finally, I would like to ask
about how you éope with your pressures and stress. Our conversation will last up to one hour.
What we talk about here Will be confidential and will not be shared with anyone, including

your teachers, peers, or parents. Your name will not be included, I will use a pse'udonym
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instead. I will record our conversation to avoid missing any important information, so that I

can do an accurate transcription of what you say. If you feel like stopping this conversation

and withdrawing from this study, you can do that at any time. Do you have any questions?'

Okay, lefs begin.

Being an Only‘ Child

1. What is your experience of being an only child?
a. What do you mean by ?
b. Tell me a. bit more about ?

c. What would an example look like?

2. What would your life look like if you had a brother or a sister?

a. What do you mean by _ ?
b. Tell me a bit more about ?
¢. What would an example look like?
3. What sorts of things would be the same?
_a. .What do you mean by ?
b. Tell me a bit more about ?
~ ¢. What would an example look like?
4. What sorts of things would be different?
a. What do you mean by ?
b. Tell me a bit more about ?

c. What would an example look like?
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| Family Relationships

5. In general, how would you describe your relationship with your parents?
a. What do you mean by | ?
b. Tell me a bit more about , ?
¢. What would an example look like?

* 6. What differences are there, if any, in your relationships with your mother and father?

a. What do you mean by ?
b. Tell me a bit more about ?
¢. What would an example look like?

7. What would your relationship with your parents look like if you had a brother or a sister?
a. What do you mean by ‘?4
b. Tell me a bit more about ?
¢. What would an example look like?

8. What sorts of things would be the same?
a. What do you mean by ?

.b. Tell me a bit more about ?

c. What would an example look like?

9. What sorts of things would be different?
a. What do you mean by ?
b. Tell me a bft more about__ ?

- ¢. What would an example look like?

10. How have your parents guided your experiences in school?
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11.

12.

a. Relationships with teachers

b. Homework competition

c. Achiévement

d. Any difference between mother and father
¢. Other:

How have your parents guided your experiences with peers?
a. Relationships

b. Time spent

c. Activities

d. Any difference between mother and father
e. Other:

If you could make suggestions to your parents, what advice would you give them for

. guidance you need?

13

14.

a. What things do they do that help you?
b. Is there anything they might do to help you that they aren’t currently doing?

c. If yes, what are these things?

. Tell me about a recent experience you and you.r mother had that was special?
a. What do you mean by ?
b..Tell me a bit more about ?
Tell me about a recent experience you and your father had that was special?
a. What do you mean by ?
b. Tell me a bit more about _ ?
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15.

16.

17.

18.

19.

20.

Tell me about a recent experience your and your mother had that was difficult?

a. What do you mean by _ ?

b. Tell me a bit more about ?

Teil me about a recent experience your and your father had that was difficult?
a. What do you mean by ?

b. Tell me a bit more about ?

In general, what are your parents’ expectations of you?

a. What do you mean by ?

b. Tell me a bit more about ?

¢. What would an example look like?
d. Do they differ between mother and father?

e. How do their expectations make you feel?

How would their expectations be different, if at all, if yoﬁ had a brother or a sister?
a. What do you mean by _ ?
b. Tell me a bit more about ?

¢. What would an example look like?

How does your mother show you warmth? (Baumrind, 1996)
a. What do you mean by 2
b. Tell me a bit more about ?

¢. What would an example look like?
How does your father show you warmth? (Baumrind, 1996)

a. What do you mean by ?
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b. Tell me a bit more about ?
c. What vwould an example look like?

21. How ddes your mother control you? (Baumrind, 1»996)
a. What do you mean by - ?
b. Tell me a bit more about , ?
¢. What would an example look like?

22. How does your fath;:r control you? (Baumfind, 1996)
a. What do you mean by ?
b. Tell me a bit more about__ _?
¢. What would an example look like?

23. How do you show your mother that you care for her?
a. What do you mean by ?
b. Tell me a bit more about 7
c. What would an example look like?

24. How do you show your father that you care for him?
a. What do you mean by __?
b. Tell me a bit more about ?
¢. What would an example look like?

25. In general, would you describe your relationship with your gfandparents‘?
a. What do you mean by ?
b. Tell me a bit more about ?

¢. What would an example look like?
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26. What differences are there, if any, in your relationships with your grandmother and

grandfathér?
| a. What do you mean by ?

b. Tell me a bit more about ?
C. What \;/oulci an example look like?

2 ’/'. Describe youf rélationship with other extended family members?
a. Aunt
b. Uncle
¢. Cousin
d. Other:

Pressureé

28, Describe the pressures you experience in your life.

a. Parents / Home
b. Peers
¢. Teacher
d. Academic area,
e. Other areas: -

29. How would your pressures be different, if at all, if you had a brother ora sistc_ar?
a. Parents / Home
b. Peers
c. Teacher

d. Academic area
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e. Other areas: .

Coping Strategies

30.

31.

32.

33.

I"d like to ask you to think about each area where you experience pressure (Question 28).

Describe how you cope with the pressure in ?

~a. Conquer the pressure

b. Dédge the pressure

c. What do you mean by ?

d. Tell me a'bit .more about ?

e. What would an example look like?

How would your coping strategies be different, if at all, if you had a brother or a sister?
a. Conquer the pressure |

b. Dodge the pressure

¢. What do you mean by ?

d. Tell me a bit more about ?

€. What would an example look like?

How do your parents respond to the pressures you face?
a. What do you mean by ____ 9
b. Tell me a bit more about ?

¢. What would an example look like?
d. Any difference between mother and father
How would your parents respond to the pressures you face differéntly, if at all, if you had

a brother or a sister?

119




34.

35.

a. What do you mean by , ?
b. Tell me a bit more about ?

¢. What would an example look like?

How do your peers respond to the pressures you face?
a. What do you mean by ?
b. Tell me a bit more about ?

c. What would an example look like?

In your opinion, what changes could be made to reduce your pressure?

a. Academic area

- 36.

b. Parents

c. Teachers

Finally, is there anything else of being an only child you want to share with me about the

topics we talked about today?
a. Peers
b. Parents

c. Something out of school
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Appendix B: Representative Data for Themes Included in the Thesis

Theme 1: Significant Role Played by Mothers

Sub-Theme A

Examples

My mother cares about my
daily life in a considerate
and thoughtful way.

[Representativeness: 5/6]

“My mother cares about my daily life very considerately.
Everything, including my clothes, what to wear, shoes, every
other respect, including eating and living, she all cares more”

(Lin, In 282-284).

“I think she is very considerate and very thoughtful. I feel I can
not say in this way, because the warmth of my father and mother
do not have a clear different line. But my mother probably has
more in this side. I feel she is very careful and considerate”

(Hong, In 217-220).

“My mother is very considerate. [ can see it from many trivial

things” (Fang, In 189).
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Sub-Theme B

Examples

She is willing to
communicate with me, so
she knows me well.

[Representativeness: 5/6]

“I think except my mother’s caring about my life, more
importantly, she is willing to communicate with me in a calming
and comforting way. She has the will to understand me more,
from her — [ should say she is good at this area, unlike some |

parents are very commanding to their child” (Wei, In 167-170).

“Sometimes I will talk about my peers and teachers to her, she
might tell me how to handle it, but more often, she just listens to

my opinions” (Hong, In 220-221).

Sub-Theme C

Examples

[ buy birthday gifts to
show my mother that |
care for her.

[Representativeness: 4/6]

“However, when my parents have their birthday, I think of what
kind of birthday presents I buy for them one month ago. My
mother’s birthday present didn’t take me a long time to decide.
Although it ’cost some of my savings, I feel it was very worthy.

She was very happy at first, then she felt it was too expensive”

| (Hong, In 161-165).

“For example, on her birthday and Mother’s Day, | always
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consider [what kind of gifts I should buy to her] to buy her gifts

(Wei, In 183-184).

“Also, I always get well prepared for her birthday gift” (Hua, In

200-201).

Sub-Theme D

Examples

I have a special relationship
with my mother.
[Representativeness: 4/6

in all, 3/3 in boys]

“They are like my friends, especially my mother. My father is
also comparatively like my friend. But he is not as intimate
with me as my mother. When I have any problem or pressure,
I first talk to my mother. I.feél that in my 3-meml;ered family,
my relationship with my mother is the best. I feel like she is
my friend”

(Fang, In 44-48).
“I love my mother and respect my father” (Lin, In 96).

“I don’t have difficult experiences with my mother. I have

always got along well with my mother” (Lin, In 205-206).




“It seems that my mother doesn’t have generation gap with

me, almost not. Because in terms of dress, daily life and my

academic performance, I feel that she — I should say her

opinions are closer to mine” (Wei, In 64-67).

Theme 2: The Significant Role Played by Fathers

Sub-Theme A

“Examples

My father cares about me in
bigger areas. .

[Representativeness: 5/6]

“My father guides me more in my academic learning and
learning methods, and also outlook on life and values. He tells

me more in those respects” (Yan, In 114-116).

“He doesn’t parti‘cularly care about me in daily life. He only

cares about me in my academic work” (Lin, In 93-94).

“My father, he cares about me more in my academic work. He
doesn’t care about my daily life. He just cares about what I

need in my academic study......” (Lin, In 292-293).

“However, | communicate with my father for some big and

decisive problems, such as academic problems and issues of
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my school work, also some discussions in current affairs and
politics. I talk about these kinds of things with my father,

because I feel he talks better” (Fang, In 61-64).

“I talk to my father about my academic study, future job. The

topics I talk to my father and mother about are different”

‘(Hua, In34-36).

“My father influences me on the critical and far-reaching

things in my life” (Hong, In 131-132).

~ Sub-Theme B

Examples

I like my ‘father more; his
control over me is qu.ite
acceptable.
[Representativeness: 3/6

in all, 3/3 in girls]

“I feel my relationships with my mother and father are slightly
different. Although I have very good relationship with them

both, I feel my father dotes on me more” (Hong, In 71-72).

“In addition, sometimes I feel that her attitude to my father is
not too good, because I like my father more. So I feel that my
current relationship with her is not...as good as the

relationship with my father” (Yan, In 80-82).
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“It seems that I do not have something unpleasant between me

and my father” (Fang, In 161).

Sub-Theme C

Examples

My relationship with my
father is good, even though
he does not express his
feelings.
[Representativeness: 2/6

in all, 2/3 in girls]

“My father sets up a very relaxed family circumstance for me.
I feel I am always happy and laughing when I talk to him. I

never feel any nervous air” (Hong, In 227-228).

...... Sometimes when I recall all these things, I feel that my

father treats me very well” (Yan, In 232-233).

“My father’s love is kind of deep, indeed VERY DEEP,

because he doesn’t expfess it easily” (Fang, In 193-194).

“My father is relatively closed” (Yan, In 223).

Theme 3: Relationship With Parents

Sub-Theme A

Examples

My parents give all their

love to me.

“My parents give all their love to me, but their parents had to

take care of many children at the same time. [ think this is the
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[Representativeness: 5/6]

happiest point for us only children. {That is, we get more loveb_

and care}” (Wei, In 7-9).

“My parents would give all their love to me. I feel that
generally speaking, I exist as the focus of my farﬁily, due to
the one-child policy. My parents consider many things for me,
sometimes I feel my parents 30 lots of things for me. Their
first consideration is whether this thing is good or bad for me.
They always consider me first. This is my whole feeling...”

(Hong, In 2-6).

“Therefore as a boy, my family pays huge attention to me. All

my parents’ energy is spent on me” (Lin, In 8-9).

“I’m the focus of everything at home and there is no

competition in my daily life” (Hua, In 6-7).

“My parents only have me in their minds” (Hua, In 8).
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Sub-Theme B

Examples

I have a good relationship

with my parents; it is

democratic and harmonious.

[Representativeness: 3/6]

“I have good relationships with both of thefn, because my
family is a typical... I mean the relationship between me and
them is very democratic and harmonious. {I used some
political words to describe.} They don’t impose their will on
me forcedly and also don’t force me to do anything that I’'m
unwilling to do. I feel that every family will... just like my
family, they also ask for my advices sometimes in terms of

daily life things” (Hua, In 27-32).

“I have very good relationships with my parents. I feel | am
very lucky, because my parents are very open. They treat me
very well, very caring to me. Sometimes I feel that they make

me very very touched” (Hong, In 51-53).

“| “In fact, I feel that parents are the people who love you most

in this world. My parents make me feel that very often...My
parents are also very democratic. 1 have a very harmonious
relationship with them...... Furthermore, I feel they are like

sunshine, they make me feel very warm and very happy”

(Hong, In 58-69).
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“I feel that my relationship with my parents is quite

harmonious” (Fang, In 44).

Sub-Theme C

Examples

Sometimes [ have conflicts
with my parents.

[Representativeness: 5/6]

“It is OK. I feel the biggest conflict lies in the academic
area...... Then this would cause some misunderstanding and
estrangement between us. Their requirements are beyond my

capability” (Wei, In 42,48-49).

“Because he is my father, he is elder than me, I have to respect

him in some aspects. But for sure, there are some things I can

not talk to him. Because there is big gap between my father’s

personality and mine” (Weli, In 52-55).

“I wish that they sometimes could...I mean...I...When I want
to talk...talk...talk to them very much, they could.. .péy more
attention to listen, instead of keeping asking me when I do not
want to talk, then when I really want to talk to them, they

seem not to hear me by saying “Ah...ah.” I feel very

| disappointed in this way, then I don’t want to talk” (Yan, In
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131-135).

“Difficult? It happens aimost every week. [smile]
Actually...it’s all due to one reason, that is: because she feels
that I don’t talk to her and ignore her, but 1...I don’t know

what I should talk to her about, because | indeed don’t have

much to say. Sometimes she is a little...unhappy, then she says

that I’m this, this, which makes me feel annoyed. So I don’t
want to talk to her. First, I feél I don’t have much to say. In
addition, I feel thaf sometimes what I talk to her...she doesn’t’
listen when I’m talking to her. But I don’t know why she

keeps asking me when I don’t talk to her” (Yan, In 186-192).

“My father? I have never quarrelled with my father. But I feel
that some things related to his decisions are not too good”

(Hua, In 119-120).

Sub-Theme D

Examples

I was spanked when I was
very young.

[Representativeness: 6/6]

“My mother’s control during my childhood was mainly
spanking me. The last time she spanked me was when | was

grade 2 in elementary school. She mainly spanked me when I
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was very young. Later on, she liked to let me deal with it

myself” (Lin, In 297-299).

“My _fnother controlled me more when I was young. Ndw, [
can decide many of my own things. Then when [ was young
she might...in my impression, it seems that she spanked me.
{when I was very young, she didn’t do that since I went to

“elementary school} (Hong, In 232-235).

“My father spanked me, but not recently. When I grew up, he
feels too embarrassed to spank me any more” (Wei, In

180-181).

“He spanked me when | was very young, but he doesn’t any
more. {After [ went to elementary school, he doesn’t spank

me at all.}” (Fang, In 211-213).

“He spanked me when I was very young. Then he hasn’t
spanked me since I attended junior high school” (Yan, In

258-259).
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“He spanked me when I was very young, because I didn’t eat

and sleep.” (Hua, In 183-184).

’ Sub;Theme E

Examples

They expect me to attend a
good university.

[Representativeness: 5/6]

“I think my parents expect me to be enrolled in a top
university, for example, Tong Ji University” (Wei, In

156-157).
“They expect me to enter a good university” (Hong, In 194).

“They wish that I could go to the top university” (Fang, In

169-170).

“My parents require me to go to the university” (Fang, In

176-177).

“Ah...they hope that I will achieve more accoﬁplishments
than them. Yes, they hope I will attend university. That’s all.
Theyjust feel.. first, I should attend university, then they hope
I will have a better life than them. That’s enough” (Yan, In

205-207).

132




Sub-Theme F

Examples

They expect me to have a
happy life in the future.

[Representativeness: 5/6]

“They wish that I will have a very happy life in the future.
That means they do not require that I must reach a certain
level in my life, they think the mosf {mponant thing is that I
can be happy. Of course, I must pay with my effort for this

happinesAs” (Hong, In 191-194).

“The expectations from my father and mother do not differ a
lot. They both wish me to have a happy life in the future.
Happy and then — it will be the best if I am happy, however,
they think it is unnecessary to set up a future goal now for me

to reach by all means later” (Hong, In 200-203).

“...my mother I think she wishes me to have a happy family”

(Wei, In 160-161).

“They also wish me have a safe and peaceful life” (Fang, In

172-173).

“My mother hopes me to have a wealthy and steady life” (Lin,

In 272).
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Sub-Theme G

Examples

I can not share some ideas
with my parents.

[Representativeness: 5/6]

“But we do not wish to exchange ideas with our parents on
some topics. We want to communicate with persons of the

same age” (Hong, In 12-14).

“As a boy, I don’t like to communicate with my parents too
much. I had some previous peers who had some distance with

their parents” (Lin, In 3-5).

“The communication would be easier between siblings” (Lin,

In 20).

“...because some things I don’t want to talk to my parents
about. Of course it’s better now that I can talk to my peers in

school” (Yan, In 3-5).

“Then if I came across some unhappy things, which I didn’t
want to talk about to my parents, I could talk to him” (Yan, In '

17-19).

“I would discuss with my sibling if I had problems.




Sometimes it’s difficult to communicate with parents, then if
there were 2 or 3 persons, it would be better for

communication” (Yan, In 103-106).

“There would be one more person for me to communicate
with. I think it is much easier to communicate with a person of

the same age as me” (Fang,' In 16-17).

“Also in terms of communication, I feel that I would share
more of my private thoughts with my sibling who was at the

similar age of mine” (Fang, In 41-42).

Theme 4: Relationships With Grandparents

Sub-Theme A ' ‘ - Exémples
I have close relationships “My grandparents all like me quite a lot. My grandmother
with my grandparents. raised me when I was very young. I have very intimate
[Representativeness: 5/6] relationship with my grandmlothef and grandfather” (Wei, lﬁ
190-191).
“My relationship with my grandparents is very good. When I
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was very little, because both my parents needed go to work, so ‘
I was raised by my grandmother for a long time” (Hong, In

252-254).

“My grandparents, they had been raising me since I was ver}'f
little until I went to elementary school. I have very good
relationship with them. They treat me very well, really very

well” (Fang, In 227-229).

“I have an intimate relationship with my grandfather and
grandmother on my mother’s side. Because my grandparents -

I grew up with them” (Lin, In 320-321).

“I have more frequent contacts with my grandparents on my
father’s side, because my grandparents on my mother’s side
live very far away in Song Jiang. [a county near .Shanghai.]”

(Hua, In 208-210).

“Regarding my grandparents on my father’s side, previously |
met them everyday. Now when I get some time, I still go back

to meet them” (Hua, In 210-212).
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Sub-Theme B .

Examples

There is no difference in my .

relationship with
grandmother and my

‘ relationship with my
grandfather.
[Representativeness: 3/6

in all, 3/3 in boys]

“No, there isn’t a difference between my relationships with

my grandmother and grandfather” (Lin, In 332-333)

“There are no big differences. My grandmothers remember
my preferences, for example, what kind of foods I like to eat.
My grandfather took me to the elementary school and picked

me up and brought me back home everyday” (Wei, In

194-196).

“I think there is no difference” (Hua, In 215).

Sub-Theme C

Examples

There are some differences
in my relationships with
grandmother and
grandfather.
[Representativeness: 2/6

in all, 2/3 in girls]

“There are differences. I héve a very intimate relationship
with my grandmother. 1 act in an intimate and charming
manner in front of her, just as in front of my mother. Buth
don’t do this to my grandfather. They make me feel that
female is water, male is mountain. I feel their difference i;c,just
like the difference between lbnyvmoth.er and father” (Fang, In

237-241).
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“There are some differences in my rélationships with my
grandmothers and grandfathers. Because my grandmothers
dote on me very much because I am the next next generation. I
can describe it as satisfying me with everything. But my
grandfathers, in my impression, they act like a big parent of

the family” (Hong, In 257-260).

“My grandfather still loves me very much. But he might not
care about a lot of things about me. He may praise me often.

He shows his love more in this way” (Hong, In 262-264).

Theme 5: The Benefit of Having a Sibling

Sub-Theme A

Examples

Although my life wouldn’t
change a lot with a sibling, I
think having a sibling would
bring me benefits.

[Representativeness: 5/6]

“But if I had a brother or a sister, I think I would be happy too.
Because I feel it would be a VERY, VERY BIG enjoyment to
have a persbn with the same age to live together with me. It
would be very convenient for me to exchange ideas with

him/her in lots of areas” (Hong, In 17-20).

“I think if I had a sibling, most of things in my life would still
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be the same. I would still be the same me” (Hong, In 32-33).

“It would be the same as my current life. [ think maybe there
are some things more. [That a sibling would add.] But it
should be the same as usual, no big changes. I don’t think

having a sibling would affect me” (Wei, In 30-32).

“I feel in my situaﬁon, I myself am a separate individual. |
want to go my own way in life. It has nothing to do with
others. Of course it will be related — As long as I go well, of
course it is‘ good to everybody. So this point would not bé
changed. Secondly, I feel my filial piety to my parents, in this
area, should not be less. This is the second point. Then, other
things should not change as well. Of course relationships with
peers, this would not...basically would not change. Material

conditions would not change too much” (Lin, In 22-28).

“But maybe | would have more understanding about sharing
things. Since it is still the same as my current life, I feel |

would still be very happy” (Hong, In 33-34).
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“Also I think I would have a more perfect psychological status
if T had a sibling. All current only children have an issue of
self-centeredness. I think I would be better in this area if I had
a sibling. Although I don’t know, because I have never had
such an experience of having a sibling, my life would be
happier than now in my imagination, if I had a sibling.
Because from the people around, or from the novels, TV
shows, [ always feel that life would be more coiourful with a

sibling...” (Hong, In 42-48).

“In addition, a brother or sister can make me learn more from
life experieiices, for example, I would learn how to take care
of others. That’s the most important. Also [ would learn how
to return an other’s love while I am being loved. I think in this
way: If [ had a younger sister, then I would be.able to care for

her” (Fang, In 17-21).

“In this way, I can learn very well about how to consider
others. Also I feel that if I had a younger sister, my personality
would be fuller, because I would have learned to consider and

care for others” (Fang, In 30-32).
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“Would be different? Just as I said before, | think my

personality would be fuller” (Fang, In 40).

“The reason I think there might be some things more is
because first of all, one more family member would bring
more interesting things, or we can exchange more ideas. Then

family life would be more colourful” (Wei, In 34-36).

“Ah...I might be...I should...be a little better, probably in

communication” (Yan, In 103).

“But | feel that my spiritual life might be better. At least you
have a brother to talk to about your innermost thoughts and
feeiings, and also your own things, because to you, he is a

very close person” (Hu.a, In 11-14).

“I always feel that I’m a person of sensibility. If I had a
brother or sister at home, probably the obstacles in my life
would be reduced by communication with him/her in daily

life. I think annoyance would be reduced by half, happiness

141




would be doubled and increased and pressures would be

reduced in terms of spiritual life” (Hua, In 22-25)_.

Sub-Theme B

Examples

My pressures would be
reduced with a sibling. -

| [Representativeness: 5/6]

“I think it would be different. It depends on my sibling’s
status. If he/she didn’t' do well at academic work, then my
parents would shift their expectation to me and think that I
should bé better. If my sibling alreédy did very well at
academic work, then I would not maké them care about me.
too much. {Yes, they would put less expectation on me}”

(Fang, In 183-187).

“If I had a brother or a sister, I feel that if my brother’s
academic performance was better than mine, then my father’s

requirements of him would be higher” (Lin, In 99-100).

“If I had a brother and his academic performance was better
than mine, then of course my father should emphasize more

on his cultivation. But if my academic work was better than

his, the effect would be the same” (Lin, In 108-111).
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“Probably I would have less pressure, because all their hopes

wouldn’t be placed on me” (Yan, In 217-218).

| “The common status is: if there are two children, and if the
elder brother doesn’t do well, then they would count on the -
younger one. However, I feel that they don’t give me any -

pressure, at least visible pressure” (Hua, In 150-153).

“If my sibling was better than me, then they would give up on
me. | would be on my own. If he/she was not as good as [ was,
then for sure, the other one could pot fail. 1 fgel that they
would pay more attention bn me in this casé” (Hua, In

| 299:301).

“Probably my pressures would be reduced, because my
parents might divert their attention to my sibling” (Yan, In

312-313).

“If I had a brother or sister, then during my examination
period, I definitely would share my stress with hinﬁ/her instead

of passing this tension on to my parents” (Hong, In 27-28).
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“If I had a brother or sister, I think my pressure would be less.
Because he/she could share my pressures together with me”

(Hong, In 279-280).

“If I had a brother or sister, I would share my pressure with
him/her. I feel a sibling might help share my pressures with
me, or cofpmunication and discussion with my sibling might
be quite beneficial to ease my pressures psychologically”

(Hong, In 300-303).

“If I had a sibling, I would play sports together with him / her.

Maybe the effect would be better” (Wei, In 224-225).

Sub-Theme C

Examples

I'wish I had an older brother.
[Representativeness: 2/6

in all, 2/3 in girls]

“In fact [ always want to have a brother. Because I feel that
girls all hope to be protected. If | had an elder brother, I would
go to school and go back home together with him. Then if |

was bullied at school, I would tell him” (Yan, In 14-16).

“For example,JI always wanted to have an older brother”
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| (Hong, In 9).

“Actually, I prefer to have an older brother. Girls all think so.
[Due to social and cultural influences, most of Chinese female

only children would like to have an elder brother if they could

have a sibling]” (Hong, In 105-107).

Sub-Theme D

Examples

If I had a younger sibling, [
would take care of him or
her.

[Representativeness: 4/6]

“If this brother or sister, if I was an elder brother, then I would

take care of my younger brother or sister very much.

Particularly if they were much younger than me, I would treat

him/her as my own child” (Lin, In 16-18).
“If she was my own younger sister, I think I would care for
her more. I should contain her when she makes a mistake”

(Fang, In 27-28).

“Because my younger sister is weaker than me, so she might

need more love” (Fang, In 37-38).

“Then if I had a younger sibling, actually, it would be OK as

145




well. Because I feel that I could take care of him/her. It should

be a happy thing as well” (Yan, In 19-21).

“If I had a younger brother or sister, I would feel that I had

one more responsibility on my shoulders” (Hua, In 44-45).

Theme 6: Preésures Related to Academics, Exams, and Expectations

Sub-Theme A

Examples

My pressures are from the
academic area.

[Representativeness: 5/6]

“Yes, I’ve experienced pressures. For example, I felt pressure
before the Senior High School Entrance Examination, because
the students who can get an offer from the top high school in
my district are few...... In addition, [ felt pressure on
examinations. Because I know I can not do poorly on the
examinations, after all, we all have to face the final University
Entrance Examination in the near future. This is regarded as
an important gate in our life. My pressure mainly lies in this

area” (Hong, In 271-277).

“My main pressure is the busy academic work. Then comes

the worry about my future...... I feel big ﬁressure from that. I
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don’t have pressure from peers. They have the same pfessures
as mine and are all busy studying. I feel the main conflict

currently lies in the academic area” (Wei; In 202-207).

“The pressures I experienced were in the period to prepare for
the Senior High School Entrance Examination” (Fang, In

257-258).

“I had big pressures and was very tired mainly

| psychologically. All my pressures were focused on the

Entrance Examination” (Fang, In 268-270).

“Pressure...is...academic study” (Yan, In 302).

Sub-Theme B

Examples

If the Entrance Examination
System was changed, my
pressures would be reduced.

| [Representativeness: 5/6]

“I think the change of current Chinese educational system will

| reduce my pressures. I don’t think it’s necessary for my

parents to change, because their reaction is a result of this

system” (Wei, In 237-239).

“I think if there was not such a big pressure on the entrance to
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higher educétion, it would‘ be better. Ivthirrlk the éurrent
situation of the Entfance Examinatipn causés the whole
generation, over the cause of a long time, to face the pressure
of entrance to higher educétion. [there are multiple entrance
examinations required for higher education.]...” (Hong, In

320-324).,

“The social pressures. Family...I think my family givs:s me
pressure just becausé of social pressures. The examination
system is, in fact, the social competition. I mean the pressures
from competition. I know the competition is rigorous for our

generation” (Fang, In 321-324).

“If there was no University Entrance Examination. [smile]
Then...maybe I didn’t need to take a mathematics exam any
more or something else, or it would be OK if the curriculum
could be a little simpler, or they were willing to send me

abroad to study. [smile]” (Yan, In 342-345).

“Yes, there is. In terms of the educational system, I feel that

the system of University Entrance Examinations...My
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personal feelings is probably the basic educational curriculum
should be tested, but some contents are too profound for us to

learn. My views might be a little extreme” (Lin, In 387-390). -

Sub-Theme C

Examples

My pressures are from my
parents’ expectations of my
academic achievement.

[Representdtiveness: 4/6]

“My father gives me lots of pressures and high requirements,

all in academic study” (Lin, In 348-349).

“This leads to the latter issue, that is, some of the pressures we
are now facing are from our 'parents. The most common
situation is they require your academic performance to reach a
certain level. This is the main pressure. I should say, I don’t

have pressures in other areas” (Wei, In 12-15).

“An only child is the only hope of parents, so parents are very
strict with them for this reason. For example, they require the
ghild not to make mistakes, and require the child to have a
better life in the future than others. Therefore,l parents are

particularly strict” (Fang, In 6-9).

“In addition, my mother told me definitely that my target was.

149




either this top senior high school or that top senior high
school. Then she also raised some other top senior high
schools as examples. She said it would be best if you could get

in. I felt much pressure at that time” (Fang, In 261-265).

“Therefore as a boy, my family pays huge attention to me. All
my parents’ energy is spent on me. This limits my
extra-curriculum activities on one side, and on the other side, [

feel big pressures” (Lin, In 8-10).

“Both my parents and my grandparents do everything with a

focus on me. This gives me big pressures” (Lin, In 12-13).

“My father is highly demanding and very strict with me” (Lin,

In 62).

“Then the whole family’s hope is that I could aﬁend atop
university. So my father’s requirement to me is EXTREMELY,
EXTREMELY HIGH. His intention is to hope tﬁat I can be
good in evefy area, and I’d better become outstanding later”

(Lin, In 105-108).
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Theme 7: Coping With Pressures

Sub-Theme A

Examples

My coping with pressure is
to distract myself from it.

[Representativeness: 4/6]

“When I have pressure, [ don’t want to tell my parents,
because they might be...might be worried about me. I do
some other things to distract myself from the pressure. For
example, listen to music or watch a movie, or go out for a

walk” (Hong, In 283-285).

“Sports can ease my pressures. I do not think of my pressures
when I am doing sports, for example, play basketball and
billiards. Because I am in a good mood when I do sports, I do

not feel any preSsure at that time” (Wei, In 218-220).

“I confide to my peers. Because I feel that in this key moment,
I should discuss more with persons of my same age, {I mean
persons who have the same problem}. I think I feel much
better in this way. Because somebody has the same problem as
me, so I can discuss it with them. Sometimes I go for a walk
by myself. I feel quite relaxed this way. I take a walk and have

some soft drinks, then 15 minutes later I go back to classroom
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to continue my work” (Fang, In 281-286). -

“My hard working. I feel that my pressures will be gone if my
academic performance is good. In terms of my mood, I listen
to music. Then...or do academic exercises. When I’m doing

exercises, I forget lots of other things” (Yan, In 316-318).

Sub-Theme B

Examples

[ conquer my pressures.

[Representativeness: 3/6]

“I think I belong to the group of persons who want to conquer
the pressure. When I’m confronted with a problem, I will be
quiet to think it over. For example, I lie in the bed and tﬁink
what kind of case this problem puts me in. If I must conquer
it, furthermore, if it is related to my future, so I must conquer.
Then I think of some good ways to conquer it” (Fang, In

286-291).

“I won’t dodge the pressure, but I also will not care about it
too much. That means I try my best to keep a calm mind and
peaceful heart when dealing with these pressures. I feel that
method is effective. [ feel how to cope with pressure really

depends on myself, that is: to adjust your mood and
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expectations as well. Pressure is external, whereas internal
control by myself is mainly what’s important” (Hong, In

288-293).

“My coping method is: achieve good academic performance.
This is the first method. Second is.. .this is...confidence.
Having pressure before doing things is because you are afraid
of failure. Even if I failed in this thing, I won’t regret” (Lin, In

357-359).

Sub-Theme C

Examplesv

I dodge my préssures.

[Representativeness: 3/6]

“I think I like to dodge my pressure because I don’t want to

think about it” (Wei, In 220-221).
“I should say that I dodge my pressures” (Yan, In 318-319).

“I’m very busy and don’t have much time left. So [ don’t think

about préssure” (Hua, In 274-275).
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Sub-Theme D

Examples

My pressures are reduced by
my peers’ encouragement
and advice.
[Representativeness: 3/6

in all, 3/3 in boys]

“There are several of my best friends who know my pressures.
But they just think that I have the capabilify to conquer the
pressure. Therefore, they give me much confidence by telling

me that [ am able to do these things well” (Lin, In 375-377).

“My peers give me some advice about the learning methods”

(Wei, In 232).

“For example, one of my friends said: It’s not a big deal.
Many peers all had this. He will be...I mean proud of you. I
feel that it is good to have such a friend. When you have’

problem, he will come to ease it” (Hua, In 306-‘3‘08).

Sub-Theme E

Examples

My parents help to ease my
pressures.

[Representativeness: 3/6]

“Sometimes they will...For example, sometimes when I am
doing my homework earnestly, my mother will come over and
ask me to take a rest.yT“f'len I will go out with .hevr for a walk.
She ;zvill help me not think of anything and not think about the
e;cademic work. She saysthat we can just take a walk for you

to relax. She solves my pressures in this way. Then she will
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chat with me about some unrelated things to relax me. We will
buy some snacks to eat or stroll in some small stores” (Fang,

In 300-305).

“Basically they don’t keep talking about it. When I feel very

tired, they let me relax, and so on” (Yan, In 328-329).

“When I spent much time in homework already, my mother
said: Take it easy and stop for a while. Just go out for a walk.
Although just for a short time, I could relax for a while” (Hua,

In 294-296).

“They ask me to treat my pressures more objectively or with a
peaceful heart, instt_:ad of caring about it too much. They told
me how to confront pressures and failures and how to regard

pressures as my motivation” (Hong, In 305-307).

“They think I should face my pressures, because that is life”

(Wei, In 227).
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Sub-Theme F

Examples

My pressures are reduced by
knowing that my peers have
the same pressures.
[Representativeness: 2/6

in all, 2/3 in girls]

“My peers are just like my brothers and sisters with the séme
trouble and tribulations. Sometimes they sigh with emotion,
sigh for the current situations. Such as: so ﬁuch homework,
what a heavy schoolbag, so many quizzes and exams.
Actually, sighing with emotion together with peers relaxes a
lot, although the pressures are not really solved. Howevér, I
feel relaxed psychologically due to a sense of vgroup

identification” (Fang, In 314-319).

“In fact, everyone is different. Actually, if I talk to them about

'my pressure, they will just comfort me. But there is no .

substantive help. However, I feel...how to say, because they

all have pressures, so it would be impossible for them to do

| this, this for you. But I feel there is kind of, I mean...feeling

of sharing comforts and hardships together. I mean that all of
us have the same “illness”. So I will...feel better, because I

feel that they are around me” (Yan, In 335-340).
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