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‘White' racial’ identity development i

~Abstract -

The purpose of this research was to gain a better understanding of the experience of being
‘White’ in British Columbia. ‘White’ ‘racial’ identity development (WRID) theory proposes that
‘White’ people may develop a positive ‘racial’ identity that is non-racist. Research has linked

~ the multicultural counselling competencies of a counsellor to her positive ‘racial’ identity.” The

American Counselling Association-has made it ethically incumbent upon ‘White’ counsellors to
develop -a positive, non-racist ‘White’ ‘racial’ identity. However, the relationship between
‘racial’ identity and psychological health is inconclusive and the use of ‘race’ as a construct in
the social sciences is controversial and confounding. WRID research has occurred exclusively
in the United States and has only been concerned with attitudes towards ‘Blacks.” A qualitative
methodology, semi-structured interviews and content analysis were used to explore the nature
and existence of WRID in British Columbia. Participants who considered themselves to be
‘White’ and who have lived or. worked in aboriginal communities were recruited. Two -
computerized programs were used to help in the analysis of the content of the interviews.
Participants provided descriptions of “White” culture yet their “White’ ‘racial’ identities were
tenuous. No definitive support was found for the existence of WRID in British Columbia,
however support was found for parts of theories found in the “racial” identity literature. This

~ information may help counsellors and educators engaged in cross-cultural work.
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CHAPTER 1
Introduction:

" We live in a world of mobility, pluralism and change.. The human population is
exploding, international migration and tourism are on the rise and worldwide commonication and
transpoftation are accelerating. These conditions have created 'va phyéical aod symbolic
environment - of flux, full of possibilities for creativity and destruction; for oonoection and
conflict. Eminent British scholar Stuart Hall i)redicted that the “...capacity to live with diﬁ”efence
is the ooming quesﬁon of the twenty-first century” (Hall, 1993, p.361, italics in original). I
interpref him to mean that our ability to live with and relate fo new people .and new ideas is
crucial to our well being, to our‘ survival as human beings. |

Canada is a site whero a multitude of differences congregate. United Nations statistics
portray Canada as “... the most'culturally and r;loiolly diverse nation in the world” (Brown &
Brown, 1996, p.47). Canada is attracti;/e to immigrants in part because it ranks as one of the best
» | places on earth to live. It has a worldwide reputation as a peaceful, humanitarian, egalitarian and
‘ .multicultural nation. Thfs reputation is bolstered at homo and abroad by the heroics of Canada’s
foreign.peacekeepers, by populor stories such as Canada’s collaboration in the ‘Underground
Railroad’ (Brown & Brown, 1996) and by Canada’s 'offi_cial polioy of multiculturalism. We see-
ourselves as a cultural mosaic and thus (humbly) supérior to the assimilationist melting pot of the
United States (Carriﬁgton & Bonnett', 1997). We do not seem to have the ‘same dramatic
episodes of civil unrest such as the Los Angeles riots, tho Rodney King incident and the O.J.
Simpson trial in the United States. All of this roakes-it seem that Canadian.sooiety has a broad

capacity to live with difference.

Many commentators hold that the notion of a non-racist Canada is a myth (Brown &
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Brown, 1996; Pleasant-Jette, 1996; Brown & Brown, 1996; Henry, Tator, Mattis, & Rees, 2000;
Khenti, 1996; Li, 1995). The Multiculturalism Act of 1971 has been roundly criticized for
disguising, rather than confronting, racial and class hierarchies (Bagley, 1984). Its language,
'with phrases like ‘tolerance of difference” rather than ‘a'cceptanée’ or, better, “celebration’ of
difference, lacks a true democratic spirit and promotes the idea that ‘true’ Canadians should put
up with people who are di_fferent from ‘us.” James (1996) states that...

We are all familiar with the statement, ‘We are muIticultural; there -

isn’t a Canadian culture.” This inability to acknowledge that we all

share, contribute to, and participate in ‘a Canadian culture’ reflects

the general lack of cultural self-awareness on the part of some

Canadians - a deficiency that often leads to insensitivity to, and
- intolerance of, those who are ‘different’ (p.16-17).

The reality is that Canada has a long history of racism, discrimination and oppression,
which, contrary to popular belief, persiéts to this day. The mytt; of a non-racist Canada “...serves
as a down-filled comforter underneath which [we Canadians] can Sn'uggle,i hiding [our] heads
and denying the reality...” (Brown & Brown, 1996, p.49).

Theré is Qverwhelming evidence of racism pervading our justice systém, policing,
education, arts, media and human services throughout our nation’s history (Henry, Tator, Mattis
& Rees, 2000). In 1983, for example, the Special Committee on Participation of Visible
Minorities in Canadian Society assembled-“two volumes of evidence” documenting the racism
and difficu'lti_es faced by “visible minorities” in the econo;rnc, educati.onal, cultural and other
séctors of Canadian 'sqciety (Canada, House of Commonsb, 1983 cited in Li, ‘1995). AExamplles of
institutionalized racism include the intemmént of Japanese ‘Canadiané during and after the

Second World War until 1947, the exclusion of South Asian Canadians from voting privileges

until 1947, the ‘head tax’ on Chinese il_nrhigrants and the segregation of Blacks from Whites in
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Nova Scotia schools until the 1960s (Henry, Tator, Mattis, & Rees, 2000). Recent surveys show
that about 16 percent of Canadian adults have racist views, 35 percent have somewhat intolerant
Viewts, 30 percent tend to be tolerant and 20 percent are extremely tolerant (Henry,.Tator, Mattis,
& Rees, 2000). Recent headlines in The Globe and Mail scream about “Canada’s apartheid”
'(Stackhouse, 2001, p.‘ F1), referring to rampant racism towards nboiiginals in Canada. Khenti
(1996) concludes. that “[t]he ideology of racism has deeply permeated the hearts and minds oi
Canadians” (p.72).

While. many have suffered racism and oppression in -Canada, it is arguable that the
original people of this land have suffered the longest and the most (Henry, Mator, Mattis, &
Rees, 2000; Simms, 1996; Carrington &‘Bonnett, 1997). Aboriginals have suffered the horrors
of the residential schools (see Appendix 5), the outlawing of aboriginal cultural institutions (the
potlatch, the sun dance), the suppression of ‘ traditio‘nal aboriginal metheds of healing
(McCormick, 1995, 1997, 1998) and the withholding of voting rig‘hts are but a few of the abuses
suffered by abon'ginal people. Aboriginal people were not allowed to vote in provincial
elections until 1949 and in federal elections until 1960. It was not until 195i that potlatch
ceremonies were again legal. In 1985 Indian status was reinstated to those women who lost it.
However,i the -new law is still offensive because tne authority to determine who_ can be
recognized as a status Indian still lies with the federal government (Royal Commission on
Aboriginal Peoples, 2000). The last of the residential schools was not closed until 1986.

| A common misperception in Canzida is that ythe‘ government had the best of intentions

implementing these policies and that any abuses that occurred were isolated incidents. The

evidence to the-contrary is oVerwhelming. European ideologies and attitudes of ‘racial’
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superiority breél policies of domination, exploitation and assimilation of abériginals in the
colonies. Eérly attitudes toward aboriginals which persist today were epitomized in 1887 by
British Columbia premier William Smithe When he said: “When the Whites first came among
you, you were little better than the wild beasts of'the fieid” (Ministry of Aboriginal Affairs,
Province of British Cblumbia, 2000). Such attitudes were consistent with Européan ideologies of
‘racial’ éuperiority. There is strong evidence to suggest that governmental policies were part of
an intentional effort at systematic genocide (Chrisjohn & Youﬁg, 1997; see Appendix 6).

Such treatment has been linked directly, to the disproportionate suffering of aboriginal
people in Canada from high rates of family violence_z,- drug abuse, incarceraﬁon, suicide and
school dropouts (Dolan, 1995; Royal Commission on Aboriginal Peoples, 2000). Problems for
these people are exacerbated by tensions around such issues as land claims and fishing rights in
places S;JCh as Burnt Church, Oka and Sun Peaks continue to erupt between aboriginals,
government and other Canadians. Only recently, the Canadian government issued an official
acknowledgement of the historical maltreatfl‘lent of aboriginals thereby taking some
responsibility for the dire state of affairs but avoids admissions of génocide (Royal Commission
on Aboriginal Peoples, 2000; see Appendix 1 for the text of this statement).

What is being done to help this situation and what role can couﬁselling psychology play? -
The Canadian governrﬁ'ent currently channels funds through the Aboriginal Hegling Foundation -
(AHF) for various social ser;/ices programs for aboriginals across Canada. As of July 19, 2001
thé AHF received just over $96 million dollars with which it funded 515 programs natidnwidé,
122 of which were situated in Britisﬁ Columbia. In the Vancouver var;ea there are more than fifty.

programs and services for aboriginals (some AHF funded, some not; Information Services
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Vancouver, 2000).

Despite this, the needs of aboriginals are not being met (Royal Commission on
Abon'ginal Peoples, 2000; McCormick, 199.5,1997; Dolan, 1995). Programs have been
implemented in an unintegrated or ‘piecemeal’ fashion. Most are usually short-term or pilot
projects and limited to a few aspects of life. Service deli'very is impedéd by inefficient funding
mechanisms, (supposed) lack of .flbmds and high costé of providing services to rural and remote
areas (Royal Commissionr on Aboriginal Peoples, 2000). Many programs have been imposed
upon, rather than .developed with, communities .thereby contﬁbuting further to their
disempowerment.  Aboriginals, like other “minori'ties’} in North Aﬁleﬁca, are generally
mistrustful and avoidant of mainstream and govefnment-sponsored mental health services

" (Corey, 1991). |

There are sevefal possible reasons for this avoidance of mainstream mental health
services. One reason for the avoidance of mainstream rﬁental-health services by aboriginals and
‘minorities’ in Canada may be due to “...the way social serviée workers are educated”
(Chﬁstensen, 1996, p.140). To begin with, most social bservice wdrkefs, including counsellors,
are trained in mainstream (traditional, modern) Western Psychology and Philosophy, which may
be unpalatable to pedple from.various cultures. Western Psychology and Philosophy are largely
individualistic (Russell, 1946}, ethnocentric and culturally enéapsulatéd within ‘White’ middle-
class, male \standards.of normality (Corey, 1991; Leach, 1997; Myers et al., 1991; Pedersen,

- 1988; Wrenn, 1962). Such standards purport the follpwing ideas:

(é) individuals, rather t_hah systems of individuals, are the basic -
building blocks of society,

(b) independence is desirable and dependence is undesirable,
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(c) everyone depends on linear thinking to understand the world
around them,

(d) mastery over nature is desirable,

(e) an Qrientation towards the future is desirable,

(f) humans are either good or evil (dualistic view of human nature),
(g) acquisition of .material goods is desirable, |

(h) males are natufally dominant,

(i) Christianity is the superior belief system (Sue, 1990; Pedersen,
1988). '

‘These ideas, amongst others, are central components of the American cultural-ideological
system (Katz‘, 1985; see Appendix 7), by which the majority éf North American social service
workers consciously or unconé‘ciously operate. Sociél service workers likely carry conscious
and/or unconscious biases with them that may impede their work with clients from other
cultures. Traditional Western psychotherapeutic approaches can clash with the worldviews ‘of
clients from different c;ultufes. For example, while Western approaches seek to change the
consciousness of the ‘sick’ client to better fit intb the ‘healthy’ system (Pédersen, 1988).
However, Eastern Buddhist philosophy tries to expand the consciousness of suppésed ‘normal’
socially adjusted people beyond the illusion of normalcy and questions the existence of self and
of society (Watts, 1963). Si_milarly, Aboriginal culture éelebrates the vision quest, a spiritual rite
of passage involving the seeking of guidance from what Western science traditionally regards as
hallucinatory experiences. The majority of social service workers are likely not comfortable
with such worldviews which may limit their effectiveness with aboriginals and peopie from other

. cultures.

Another possible reason for the chasm between social services and non-Western. clients is
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that the multicultural education of the Canadian .mainstfeam has been less than successful.
Furthermore, the quality and amount of suéh education differs considerably from provinc'e to
province‘ (Carrington & Bonnett, 1997). In particular, the efforts of government and school
boards in British Columbia to implement multicultural policies have been criticized as being
‘assimilationist’ ‘circumscribed,” ‘parochial,” ‘haphazard,’ ‘unsystemétic,’ ‘minimalist and
anachronistic’ (Carrington & Bonnett, 1997). A‘case in point is the intolerént:e for First Nations
education in the Vancouver School Board (VSB). Ih the VSB, ﬁlany educators (teachers and
administration) are opposed to a high school course about First Nations that covers the legacy of
residential schools, discriminatory legisl;ltion, protracted negotiations over land claims and other
‘issues. They are concerned that the course will “alter students' views™ of their country's history
aﬁ'd will “detract from a unifying, common history” (Steffenhagen, 2000, p. A2). A miriority of
teachers, however, support such a course and believe that 0\}erall the social studies curi‘icul.a! still
perpetuate a Eurocentric view of Canada (Steffephagen, 2000,_ p A2). This is the climate of
public education in the major cosmopolitan centre of the Lower Mainland, British Columbia,
where the attitudes of many future counsellors are formed. - As a ‘result, social service workers
are inqulcated in the Western worldview long before their formal post secondary educations.
Another possible reason for the avoidance of mainstream social services by non-Western
clients is racism. Many ‘White’ urﬁversity students in the United States have some amount of
racist attitudes and yet deny it (Scheurich, 1993 cited in Diaz-Rico, 1998). This information is
concerning since seventy-nine percent of counselling psychology .graduate students 'are‘~

categorized as ‘White’ (Council of Counseling Psychology Training Programs Survey, 1998) and

the majority of counsellors in North America are identified as ‘White’ (Pack-Brown, 1999;
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Weﬁriy, 1995). Furthernidre, many university counselling students  perceive multicultufal

content in their studies to be “meaningless and unnecessary” (SteWard et al., 1998). Regardless

of the presence or absence of racism in the “White’ counsellor, clients who have been scarreci by
racism from ‘Whites’ may shy away from what may be perceived as “White’ institutions.

Another (related) reason for the chasm between social services and non-Western .clients is

that ‘many may be looking to their own. cultural enclaves for help. Some counselling

psychologists support this. McCormick (1997), for example, suggests fhat the best ;,vay for

aboriginals to overcome the effects of oppression andv cultural loss is to determine and control

their own services and to have an infrastructure that supports this. Training their own people as

- mental health professionals, renewing the tradition of elders and becoming more involved in and

having more control over research is what is needed (McCorfrljck, 1997; Royal Commission on
Aboriginal Peoples, 2000). This mékes sense given that traditional aboriginal culture and
healing practices differ in vefy basic ways from traditional mainstream cuiture and healing
practices.

Furthermore, Chrisjohn and Young (1997)_ say fhaf the continuing genocide of aboriginals

in Canada (and the world) negates any paternalistic healing efforts such as the AHF.

-Furthermore, they state “...there is no literature to .§uggest the efficacy of psychology in dealing

with issues arising from Residential Schooling...” (p. 16, italics in original). Instead, they call
for justicé and encourage Canadian citizens to take a political stand.
Multicultural counselling, a branch of counselling psychology, has studied the

complexities of counselling across cultures since the 1950s in an attempt to bridge the chasm.

This work has shown such promise for opening up new vistas of understanding that some in the
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field (Wrenn, 1962; Pedersen, 1991) have excitedly predicted that multicultural counselling will
become the ‘fourth forcé’ in counselling (_aftef psychodynamics, humanism and ';:.ognitive
behaviourism). The availability of multicultural or cross-cultural counselling courses is growing .
(in the United States, fourty-three of the fourty-nine graduate level counselling programs offer a -
multicultural course and in 22" of these programs students can spe;:ialize in multicultural
counselliﬁg; Robinson & Bradley, 1997). _Thus far, the multicultural counselling movement has
influenced the development of new professional and ethical standards that implore and require
counsellors to acquire the necessary knowledge, awareness and skills to be multiculturally
competent (Arredondo et al., 1996; Dulles’ Conférence Task Force, 1978; Korman, 1974; Sue &
Sue, 1990). | |

This research focuses on a specialized line of inquiry within multicultural counselling,
called “White racial identity developmént’ (WRID; Camney & Kahn, 1984; Hardiman, 1982;
Helms, 1984, 1990, 1995; Ponterotto, 1988;'Sabnar'1i, Ponterotto, & Bofodovsky, 1991; -Sue &
Sue, 1990). WRID theory postulates a stage model in which a ‘White’ person who is initially
naive and unaware of racism moves toward a posiﬁve non-racist :White’ ‘racial’ identity through
a growing awareness of “White’ privilege accompanied By emotions of guilt, anger, anxiety and _

emotional disequilibrium. The guilt associated with ‘White’ privilege is often refeired to as

‘White guilt’ in the livterature' (Steele, 1990; Swim & Miller, 1999).

WRID theory and research is still in its infancy and leaves many questions unanswered.
For instance, current models and measures of ‘White racial’ identity have been developed and

tested exclusively in the United States, have mainly been based on college student samples and

- focus chiefly on ‘White’ people’s attitudes towards ‘Blacks.’ What is not known is how well
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WRID theory applies in other countries suéh as Canada, with other people other than college -
students and with regards to attitudes towards groups other than ‘Blacks,’.such as abori ginéls.

A problem wi_tl;. WRID theories is tflat they seem to perpetuate the idea that “race’ is a
real éategory. They reify ‘racial’ terminology. They do not seefn to fully appreciate that the
scientific community has debunked the idea of ‘race’ and that ‘racé’ has no reality outside of
how it is socially gonstructed. It seems that‘the authors of WRID theory and research have
entirelyAigno-red the cutting edge politically oriented analyses from the fields of critical ‘race’
theory and ‘Whiteness™ studies. These other lines of inquiry deal directly with thé complex ‘

- phenomenon of . identity politics... a subject not dealt with sufficiently or explicitly in WRID
theory énd research.

In addition, WRID thcoﬁes have not accounted for the social psychélogical findings that |
when people feeli a strong sense of belonging to a group they also tend to dehumaﬁize hon-

members. This challenges the notion put forth by WRID theorists that a sense of belonging to a

‘racial’ group or category (‘racial identity’) is healthy (see Helms, 1992, A race is a nice thing to
have). Reviews of identity research (Phinhey, 1990; Frable, 1997) find no ceﬁainties regarding
the nature of the relationship befWeen ‘racial’ identity aﬁd psychol(jgical health. Yet the
Canadiar.l government and medical institutions see identity (usually cultural, ethnic and ‘racial’
identities) as céntral to the ‘healing’ pf aboriginals in Car;ada (RCAP, 2000; Canadian. Medical
_ Association, 1994). We need to know more before we implement a treatment f)lan based on
‘racial’ identity development theories.

~While it is important to be critical of these points, it is also important to recognize that

!

- WRID theories are consistent with the admonitions of Chrisjohn and Young (1997) that the focus
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of the social sciences be shifted from the study of the oppressed to thev study of the oppressors.
Aftet all, minority communities have been under the social scientist’s microscope for so long
that they are feeling exploited, objectified and morally ‘raped’ (Ponterotto, 199.3) by ‘White’
researchers. Along this line, WRID theory and research has had a significant inﬂnence on a
particular set of professional and ethical standards for counsellots. Namely, ‘White’ counsellors
~ are now required to identify the culture to which they belong, to acknowledge any racist attitudes

_they may have and to understand how they may “...have directly or indirectly benefitted from
individnal, institutional, and cultural racism” (_Arredondo et al., 1996, p. 59). According to these
: etandards counsellors are not only required to try to understand. the diverse cultural backgrounds
.ef their clients but also to learn hoW their own “cultural/ethnic/racial identities” affect their.
“values and beliefs about the counseling process” (American Counselling Association, 1997).
Professional regulatery bodies have adopted these stetnvdarzds. to some extent (American
Psychological Association, 1993; American Counselting Associatio'n, 1997).
It is in this spirit of self examination my research focuses on “Whiteness’ anct ‘White’
‘racial’ identity development in British Columbia, Canada. To do this I drew upon the
experience of Canadians rab_ialized as ‘White’ who have lived in community with aboriginal
peopte. It is in this population that one would likely- find, if they exist, instances of ‘White’
identity, “White’ guilt and ‘White’ ‘racial’ identity development.‘ It is less likely that atwareness
of “White’ ‘racial’ identity will be found in the ‘White’ mainstream most ‘White’ people tend to

think of themselves as ‘race’-less. As Katz and Ivey (1977) have noted, “White people do not

see themselves as White” (p.‘486)
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CHAPTER 2 . |
Literature Review

Most ‘White’ ‘racial’ identify. development (WRID) models are stage‘models that portray
a person moving from racist to non-racist, from naive to knowing, from reactionary to proactive
and so on toward the ultimate achievement of a positive ‘White’ ‘racial’ identity (Hardiman,
1982; Helms, 1984, 1990; éamey & Kahn, 1984; Ponterotto, 1988; Sue & Sué, 1990; Sabnani,
. Ponterotto, &/ Borodovsky, 1991). The study of ‘White’ ‘racial’ identity in counselling
psychology did not emerge unﬁl the early 1990s and grew. out of earlier ‘racial’ identity
development models that focussed on ‘minority’ populations.

It is partly due to fear and ignorance that the study of “White’ ‘racial’ identity has been
slovsé in coming. Not only do ‘White’ scholars seem to be afr_aid to study the area- Mio &
Iwamasa, 1993) bpt “White’ people to.not often think of themselves in ‘racial’ terms. As Katz
and Ivey (1977) have notéd', “White people do not see themselves as White” (p.486) becaﬁse
;White’ people are the ‘norm.’ ‘As Terry‘ (1981) stated, “[e]xcept for hard-cofe racial
supremacists, the meaning of being White is having the choice of attending to or ignoﬁng one’s
own Whiteness” (p.120). Roman (1993) statéd that “Whites’ ‘;... generally consider themselves

39

as colourless and thﬁs wifhout racialized ‘subjectivities’” (p. 71). Not surprisiﬁgly, non-‘Whites’
have pioneered most of th¢ researéh on ‘White’ ‘récial’ idc;11ltity.

Of all the theories, Helms’ v(1990) WRID theory has attracted the ..bulk of gmpirical
| invesﬁgation probably because “she developed the White Racial Identity Attitudes Scale

(WRIAS; see Appendix 9). While other measures now exist, the WRIAS is the most reséarched

_ instrument (Burkard & Ponterotto, 1999). It consists of 50 items designed to assess five types of
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>white= >racial¥' ‘identity attitudes  (i.e., Contact, Disietegration, Reintegration,
Pseudo-Independence, and Aﬁtonomy) as proposed by Helms= model (see Appendix.' 10).
. According to Helms (1999), it has been used in at’ least 38 studies .including docfdral
dissertations. Helms’ work has stimulated theory and research i.n a pfeviously neglecte(i ’are.a.

~ ‘Racial’ identity development models, including WRID models, generally fall under one
- of five strearﬁs or philosophies within the multicultural counselling field (Carter & Qureshi,
1995). Racial’ identity development models are subsumed byv the Race-Bgsed stream that
assumes that, within European and American cullture,b‘race’ is the primary determjnant of one’s -
cultere such that the “experience of belonging to a racial group transcends all other ex'periences”‘
~ (Carter & Qureshi, 1995, p. ?;44). While there is some overlap, it is the primacy of ‘race’ and the
exclusive Nerth American focus that sets it apaﬁ from the othef four streahvls.‘

An understanding of the otﬁer four streams helps delineate the philosophical stance of
WRID. The Traditional (Anthropelogical) stream eilssumes‘th‘at one’s culture is synonymous
with one’s country and that culture supefsedes and circumscribes one’s unique circumstances
and personaﬁty. In fhis view, ‘race’ is ignored in favour of understending different ‘culture'sv. The
Universal stream assumes that all people are basjcally the same and that differenees w‘it.hin'
_ groups of people ‘are more eignificant than; differences. between groups of beople. This_“\%ie_w
holds that counsellors should transcend the construct of ‘race.’” - The Ubiquitous stream assumes
that all ‘loci of identity’ (i.e., age, sex, ethnicity, ability, SOCi0-economic s»tatus,« ‘race’) consﬁtute
different eultures such that practically any interacti‘on betwe_en people is croes-eultﬁral. In this

view, difference is acknowledged and celebrated. The Pan-National stream takes a historieal

perspective and accounts for imperialism, colonialism and the psychology.of oppression. In
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contrast with the Race-Based stream, it aséumes that racial group fnembership determines culture
regardless of geopoiitical boﬁn_dan'es. It views European and American culture and psychology
as suboptimal and “...antithetical to non-European culture” (p. 255) and clients of noﬁ-European
origin;

2.1 ‘Race’

Mémy people see ‘racial’ differences as obvious and belie\./e that real bioiogical
differences distinguish iqeople according to ‘race.’ . If ybu ask people how 'they know that they
are ‘White’ and not ‘Black’ (or vice versa) fhey might say: “Well, its obv-ious!” Howéver; as
Miles and Torres (1999) explain...

The quality of obviousness is not inherent in a phenomenon but it
is the outcome of a social process in the course of which meaning
is attributed to the phenomena in a particular historical and social
context. The meaning is learnt by those -who are its subject and
object. They-therefore learn to habitually recognize it, and perhaps.
to pass on this signification and knowledge to others, with the
result that the quality of obviousness attributed to the phenomena
is reproduced through historical time and social space... But people
do not see ‘race’: rather, they observe certain combinations of
real and sometimes imagined somatic and cultural characteristics,
to which they attribute meaning with the idea of ‘race’ (pp. 31-32,
italics in original). ,

Just because we appear different doés not prove the existence of ‘race.’ Rather, the way
in which we interpret these differences has been created over time. As Ladson-Billings (2000) |
states, “...the process by which racial meanings arise is termed racial formation” (p. 259, italics
in ori ginal).

The term ‘race’ and its corollaries have Been with us for such a long time that it has

become very difficult to- interpret the world or communicate without them. ‘Race’ is so

ingrained that even renowned researchers on the cutting edge of multicultural counselling have
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difficulty 'getting around thinking in terms of it. For example, Ponferotto (1998), a major
contributér to the multicultural counselling liiterature, relates his account of mistaking the ‘racial’
identity of W.E. Cross (Appendix 3).

The term ‘race’ first began its career inhocently énough in the early 1500s in a poem by
William Dunbar in which he meant ‘race’ as lineal descent or ancestry (Banton, 1998). In the
1700s, Carl Linnaeus divided Homo sapiens into four ‘racles’ based primarily on éblour:-
Europaeus albus (‘White’), Americanus rubesceﬁs (‘Red’), Asiatic fuscus (‘Yellow’) and
Africanus niger (‘Black’) (Yee et al., 1993; Bonnetf, 1998). Inte‘vresti.ngly, in the mid 1800s,
Count Arthur de Gobineau of France proposed a theory that only three ‘racgs’ (.‘Caucasoid,’
‘Negroid’ and ‘Mongoloid’) existed (Ladson-Billings, 2000). Later, came Darwin’s natural
selection, which, when combin\gd with Linnaeus’ work, ‘explained’ the ‘natural, inherited.
superiority’ of the “White race’ (Cérter & Qureshi, 1995). Later'still, Mantegazza developed the
‘Taxonomy of Races’ which rank ordered the ‘races’ with ‘Whites’ at the top (see Appendix 15).
In the i8th and 19™ centuries, ‘racial’ interpfetations of the Biblé became popular. For example,'
the sé—called ‘Hamitic myth’ emerged frdm a ‘racial’ interpretati‘on of a.story in Genesis 9, of
Ham, son of Noah, as the first ‘Black’ man (see Appendix 18). To this day, the intertwining of
Biblical stories and ‘race’ ideologies powerfully infuses many Western minds with an acceptance
- of ‘ra.ce’ as natural and essential (Gourevitch, '1998). .Then in the early 19OQs, intelligencé
testing was used to demonstrate the ‘mental superio'rity’ of the ‘White race.v’ The ‘natural
supgﬁorit&’ of the ‘White race’ was accepted in the sciences up until about the 1920s (Duckitt,

1992).

Today, there is a general agreement among biologists, and the scientific community in .
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- general, that there is no biological basis for ‘racial’ catégorizations. ‘Race’ i.s generally seen asa
social construct. As Henry, Tator, Mattis and Rees (2000) state, “‘..'.race is a socially constructed
phenomenon based on the erroneous assumptionvth‘at physical differences such as skin colour,
hair colour and texture, and facial features .ar‘e related to intellectual, moral, or eultural
superiority” (p.5). It is a myth that people can be divided into di-serete ‘cetegon'es based on skin
colour or other physical characteristics. More accurately, people vary along a celour continuum
(Waller, 1998) and there are more differences within groups than between so-called ‘racial’
groups. Furthermore, the names of ‘racial’ categories really make little sense. For example, “no
White person is truly white, nor is any Black individual truly black” (Henry, Tator, Mattis, &
Rees, 2000, p.45. Smedley (1999) argues that “...the rnytn of ‘race’ has been a barrier to true
 human identities” (p. 696). Reacting to the Holocaust, the_ United Nations Educational,
Scientific, and Cultural Organizetion (UNESCO) in 1950 sought to condernn the idea of ‘race’ as
bioldgical fact so thar it could never again be used to support aggression and genocide and
recommended replacing ‘race’ with the term ‘ethnic group’ (Yee et al.,, 1993).

It is fifty years later and rne terms ‘race’ and ‘ethnicity’ are still used in the social
sciences, often inappropriately and interchangeably, indicating a great need for conceptual and
rnethodological clarity (Phinney, 1990; Frable, 1997; Mattai, 1996; Yee et.al., 1993’).. Both terms
differentiete groups in plural or heterogeneous societies, however, the differenee betWeen the
two is that the former is commonly associated with unchangeable, biological, permanent, genetic
attributes while theilagter is generally considered socially léarned, r"luid and flexible. Phinney

N

(1996), echoing UNESCO, advoeated that ‘race’ be subsumed under the construct of ‘ethnicity’

to avoid the confusing usage of ‘race’ in the social sciences.
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There are strong argﬁments against sﬁbsuming ‘racc’ under ethnicity. Popé-Davis and

Liu (1998) note a contradiction in Phinney’s argument whiéh states that ‘race’ is not as relevant
as efhnicity but also says that ethnicity may not bé as salient for “Whites’ who have more of é
choice about whether to assume br‘ discard an ethnic identity. Phinney‘ neglects the fact that
African, Asian, Latino and Native Americans do not have a choice about' being assigned to a
‘racial’ category. Mattai (1990) noted a tendency in the social sciences to refer to people in the

African Diaspora as a homogeneous ‘racial’ group (‘Blacks’) and to refer to ‘Whites’ as a

heterogeneous group with different ethnicities. This leads to the scrutiny of ‘Blackness’ without

| régard to ethnicity and of ‘Whiteness’ without regard to ‘race.” Helms and Talleyrand (1997)

thihk that subsuming ‘race’ ﬁnder ethnicity merely adds confusion not clarity because ethnicity
“...seemingly.has no real meaning apart from its étatus as a proxy.for récial classification or |
immigrant st_at.us”i (p. 1246). By subsuming ‘race’ under ethnicity, the specific effects of racism
are more eaéiiy obscured and neglected. The confusion in terminology in the social sciences led
Banton (1998) to throw up his_ arms and say that «...the words ‘race’ and ‘ethnicity’ have so
many strong associations in the practical language, it may never be possible to use them as
nafnes for theoretical concepts within social science” (p. 199).

Indeed, the debate over the reality and utility of the term ‘race’ in the social sciences

‘rages (Frable, 1997). Helms (1990), for one, asserts that, even though ‘race’ 'is a social

construction, its psychological effects are very real and so should be used as a construct in theory
and research. She states that at the psychological level of analysis, people’s beliefs, feelings and

thoughts about ‘race’ can have significant implications for their intrapersonal and interpersonal

' functibning. Similarly, but at the socio-political level, Guillaumin (1999) contends that...
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[w]hether race is or is not.‘a fact of nature,” whether itis orisnota '

‘mental reality,” it is today, in the twentieth century, a legal,

political and historical reality which plays a real and constraining

role in a number of societies. It is not possible to argue that a

category which organizes whole states (the Third Reich, the

republic of South Africa, etc.), and which is incorporated into law,

does not exist. It is not possible to claim that the category which is

the direct cause, the primary means, of the murder of millions of

human beings does not exist (p. 45).
Therefore, the consequences of the use of ‘race’ are very real at different levels of
analysis. However, what remains is the danger that if we continue to use the word ‘race’ people
will continue to use it without thinking, or WOI‘SC; with thinking it is a valid biological category.

Miles and Torres (1999) have proposed a way out of this by drawing a distinction
between the idea of ‘race’ and the concept of ‘race.” They say that just because people use the
idea of ‘race’ to comprehend their social world, social scientists do not need a concept of ‘race.’
Besides, the concept of ‘race’ has never (can never) be rigourously defined further than basic
“...Jay stereotypes that do not go beyond self-identification” (Yee et al., 1993, pp. 1133-1134).
Furthermore, the use of the idea of ‘race’ in scientific analysis has the effect of reifying the term
(Miles & Torres, 1999). In other words, it makes ‘race’ real and concrete when it is in fact

[13

abstract and hypothetical. Reification “...is one of the more seductive ways in which social

scientists distort and misrepresent the status of many of their hypothetical entities and
. : ’ ,‘ !

constructs” (Reber, 1985, p.628). This then legitimates and reinforces everyday beliefs that

‘races’ are a biological phenomenon or essences) in a process called ‘subjeétive essentialism’

(Leyens et al., 2000). Yo.ung (2000) cites Wittgenstein’s (1958) observation that concepts,

-spurious or not, tend to compel people to seek out things which correspond to them. For Miles,

‘race’ is an ‘ideological effect’ (1984); a ‘mask’ hiding imbalanced economic relationships
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(1984) and a ‘paper tiger’ (1988) obs.euring more accurate analyses.

Miles (1988) .suggeste'd that it may be possible to ‘develop a \}ocabulery that
acknowledges the use of the idea of ‘race’ in everydey life yet avoids reifying ‘race.’ ‘For
examble, rather than saying a person is ‘White,” ‘Black,” ‘Red’ or ‘Yellow,’ the critical ‘race’
theorists say that it makes more sense to say a eerson is ‘racialized’ as “White,’ “Black," etc. .The

[13

terms ‘racialized’ and ‘racialization’ refer to '...any process or situation wherein the Aidea of
‘race’ is introduced to define and give meaning to some particular population, its characteristics

~ and actions” (Milee cited in Hatcher & Troyha, 1993). Theee tenné avoid the myth of ‘race’ as

biological fact and emphasize that if is socially created and historically and culturally contextual

in nature. They also help describe a process of racialization in Which ‘racial’ identities are

aecribed to and/or achieved by a person. The terms emphasize “...how groups end_ individuals
embrace the idea of ‘race’ and difference, in their efforts to compete and succeed” (Smell,. 1999, |
p.SO). Other terms follow: ‘racialized groups,” ‘racialized relations’ (Small, 1999), ‘racialized

categories,’ ‘racialized formation" (Miles'& Tdrres, 1999) and ‘racialized subjectivities’ (Back &

Solomos, 2000). Helms (1997) would agree with thié line of thinking because a “...major

advantage of relabeling race rather than attempting to name 1t out of existence is that cleaner

operational definitions of race as a psychological construct should be possible because the basic

constraints on the ferm(s) are specified in advance” (p. 1247).

Another option is to always_ put ‘racial’ terms in quotes, as in this paper, to emphasize

and remind people of its socially constructed nature or at least to continually call into question its

veracity.

However, ‘race’ or racialized interactions are inescapable features in counselling that
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need to be addressed. It is important for the counsellor to remember tﬁat ‘race’ may have |
multiple meanings for clients and counsellors (Yee et al., 1993).>As we have seen in the case of
self and identity, 1angﬁage and meanings evolve and éo terms and consfructs must be considefed ‘
_ in their specific contéxts (Hénry, Tator, Mattis, & Rees).

2.2 Racism(s)
The 'Study of racism comes from many different angles. The following are twb
definitions of racism: |

Racism may be viewed as an ideology or attitude held of people of
another race, which is based on the belief that races are distinct and
can be regarded as ‘superior’ or ‘inferior.” It is an uncritical
acceptance of a negative social definition of a group identified by
physical features such as skin colour (James, 1996, p.26).

Racism (more correctly, “social racism”) refers to the assumptions,
attitudes, beliefs, and behaviours of individuals as well as to the
institutional policies, processes, and practices that flow from those
understandings. Racism as racialized language or discourse is
manifested in the articulation of ideologies and policies through
euphemisms, metaphors, omissions, and passive language. It is
reflected in the collective belief systems of the dominant culture,
‘and is woven into the laws, language, rules, and norms of Canadian
society (Henry, Tator, Mattis, & Rees, 2000, p.5).

These definitions seem to (unequally) convey that'.racism occurs at all levels: indfvidual,
institutional and cultural. Critical Race Theory (CRT) suggests that racism “...is so enmeshed in
the fabric of the U.S. social order, it appéars b‘oth normal and natural to people in this society”
(Ladson-Billings, 2000, p. 264).

At the indivi&ual level racism is defined as personal negative prejudicial ‘attitudes or

discriminatory behaviours toward péople of another ‘race’ and a belief in the superiority of one’s

own °‘race.’” Institutional or structural racism can be defined as intentional and unintentional
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institutional laws, policies, practices and structures -that subordinate and exclude people of a
given ‘race’ and maintain the economic and social advantages of the dominant ‘race.” Cultural
racism is rooted in societal beliefs and customs and promotes the assumption that the products

(religion, music, values) of one’s culture are inherently superior to those of other cultures and

_ that (Helms, 1990; Waller, 1998).

Racism is related to, yet distinct from, ethnocentrism, prejutlice and social discrimination.
Ethnocentrism can be defined as the propensity to.only take the point of view of one’s own
culture, to see it as superior to others or to think that what applies in one’s own culture holds for
all others (James, 1996). Prejudice from the Latin ‘praejudicium’ means, strictly, ‘precedent’ and
‘prejudgement’ and, more broadly, an invalid negative preconceived opinion, notion, assumption
or attitude (James, 1996). _Allport defined social discrimination as “any conduct based on a
distinction rnade on grounds of natural or social categories, which have no relation either to
individual capacities or merits or to the COncrete behavior of the individual person” (cited in
Mummendey, Otten, Berger, & Kessler, 2000, p- 1258). Social discrimination also includes
exclusion‘ from certain social rights or privileges. Racism can be defined as different from
prejudice and ethnocentrisrn in that racism includes the element of power to enforce one’s
prejudices (Dobbins & Skillings, 1991).

” Authors have related racism is to sexism, classism (Fontana & Frey, 2000) and capitalism -
(Ignatiev, 2000b). An exploration of these relationships is beyond the scope of this literature
review, howe,i/er, such relationships may surface in the data analysis.

Definitions of racism have not always included the micro and macro levels of analysis.

Since the social sciences began to study racism in the 1920s, the approach to the subject has
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shifted-through.several paradigms, some of 'whigh aré still clung to By some people. In the
19_20s, racism and prejudice were seen as irrational.. .va:“rotten apple’ or diseasé theory of racism
based on the assumptioh that the average, normal person is sane, rational, and unprejudiced
(Rizvi, 1993). In the 1930s and 1940s, psychodYnamic explanations of racism as “...normal
psychological processes characteristic of all persoﬁs” (—Duckitt, p-1186) Weré populaf. In the
1950s, an orientation to the study of individual diffgrences in racism prevailed and studives of the
‘authoritarian personélity’ were common. |

In the 1960s; sociai science began to focus on broad sociai and cultural factors_
influencing racism and saw prejudice as being transmitted through socialization and conformity
to a socially e{nbedded norm. "This ‘nofmative’ approach, however, did not account for unequal
power relations and optimistically implied that ‘race’ relations could be harmonious if only
‘Whites’ could learn to accept ‘Blacks’ (Duckitt, 1992).

In the late 1960s and into the 1970s it became clear th%lt racism and ldiscrin/lination were
more deeply entrenched in U.S. society than previously assumed. Sociologicél explanations fof
racism emerged such as .‘intemal coldnialism,’ ‘instit.'utionalized facism’ and.“...the socio-
economic édvantages for Whites of maintaining a stable Black underclass” (Duckitt, p: 1188). In
the 19705, tWo lines of inquiry evolved, the social psychological vstudy of prejudice/social
discrimination and the study of covert racism.

2.2.1 ‘Dehumanization’: A social psychblogical construct

A liné of experimental ‘.social psychological research into social discrimination diverged -
from sociological explanations_bf racism in the 1970s. Using the ‘minimal intergroup paradigm’

this research showed that even when people are randomly éssigned to minimal groups and haVe_
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“no interaction or conflict of interest between them, the people in the groups still exhibit bias,

discrimination and a competitive orientation towards the other group. The ‘mere categorization

effect,” as this is called, is “...the finding that an arbitrary categorization into ‘us’ (the ingroup)

and ‘them’ (the outgroup) can be sufficient to elicit social discrimination between groups [and] is

broadly accepted as a robust phenomenon in intergroup research” (Mummendey, Otten; Berger,
& Kessler, 2000, p. 1258). -Social Identity Theory (SIT) (Tajfel & Turner, 1979, 1986) explains
the mere categorization effect as people trying to a;:hieve and maintain a positive social identity
by favoufably compari.ng the ingroup over relevant outgroups. Thus, “...both ingroup favoritism
and outgroup discrimination are tools to achieve positive distinctiveness of one’s own group”
(Mummendey, Otten, Berger, & Kessler, 2000, p.1259). | |
" Leyens et al. (2000), carrying this line of thinking to its ugly end, argue that people tend
to view gréup memberé as sharing essential qua.lities,'such'that ingfoup members are somehow
fundamentally different from outgroup members. This 1s subjective essentialism; a reification of
the psychological distance between ‘my’ group and the outgroup. Combining subjective
essentialism with the mere categorization effect, Leyéns et al. conclude that people tend to think
of their group as somehow rh0r¢ human than the outgroup. People in the outgroup are se;en to
"‘...lack‘typically human characteﬁ;tics and, therefore, are considered infrahumans”™ (Leyens et
al., 2000, p. 188). This infrahumanization is similar to the concepts of ‘delegitimization’ (Bar-
Tal cited in Leyéns et al., 2000) and ‘moral exclusion’ (Opotow cited in Leyens ét al., 2000).
Social psychologists, however, found a crucial exception to this rule. De Cremer and van

Vugt (1998) noted the propensity for people who are focused on inte_rpersonal issues to define

themselves according to their personal idenﬁty and demonstrate’ low group identification.
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“Consequently, people focused on peréonal identity will not display these positive in-group
evaluatigns because they are motivated to distinguis}hvthemselves frorﬁ other in-group members”
(p.3). Thus, if you are personallyvor.ie‘nted you are less likely to dehumanize those who are
different from ydu.

The social psychological approacﬁ has limitations that may makq it unsavoury to
multicultural counselling psychologists. The approach is mainly cognitive and cognitive-
mOtiQational which focuses, respecﬁvely, on the concepts of ‘stereotype’ as a cognitive structure
and ‘social categorization’ as a cognitive process. It therefofe tends to neglecf affectiye factors,
. which counselling psycﬁologists are generally interested in.

Research on social identity is usuglly conducted in short-term laboratory situétions bésed
on artificially constructed soéial groups comprised of college students so it is not clear about
héw results generalize to nafural social contexts (Cooper & Denner, 1998). Counselling
psychologists, especially in the multicultural vein, are interested in a Widé variety of people in
natural social contexts.

Social psychologist.s do not focus on intrapersonal. differenpes or ambiguities. Hatchér
and Troyna (1993) noted «...the frequent practice of social psychologists, uncomfortable with
notions of cognitive or attitudinal ambivalence [is to] impose a unitéry model of consc‘iou~sn.ess
by claiming that one attitude is more deeply held and therefore is the real attitude” (p. 119).
Counselling psychologists deal with intrapersonal'ambiguities and obfuscations as a matter of
- course.

While social psychology has offered a number of single-factor explanations of prejudice

including socio-demographic (i.e., linking urbanism and tolerance), family socialization (i.e.,
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influence of authoritarian parents), personal orientations (i.e., 'authoritarianism), and cognitive-
motivational processes (i.e.; social identity), some autllors have found that single-factor theories
or framoworks are inadeqoate (Agnew,' ’fhompson, & Gaines,IZOO_O;,Duckitt, 1992). Duckitt
(1992), thereforo, proposed an integratecl tlleory that incorporates universal psychological
processes underlying an inherently human potential for prejudice, the intergroup conditions that
trigger these potentialities, tho transmission of normative prejudiced attitudes and indiyidual
~ differences in susceptibility to prejudice. Counselling psychologiots, trained to approach
problelms from many levels, would be iﬁterested‘in such a model.

, The SIT slream of social psychology, for example, generally views intergroup prejudice
and discrimination as “..linevitable outcomes of a norrllal, natural and universal cognitive process
that [,funclions]l to simplify and make more manégeable the complexity of the social world”
(Duckitt, 1992, pp. 1188-1189). Tho emphasis on discrimination as an essentially normalv
universal intrapsychic process seems to be a throwback to the 1930s and 1940s. Hopefully,
counselling psychologists would argue wilh tlle notion that categorizing and making
generalizations about the world inevitably leads to prejudice and discrimination.

2.2.2 Covert racism: A Canadian problem

Racism in Canada ivs blatantly manifest in the significant presence of racial supremacist
groups (Li, 1995). We tend to. ‘write these extreme groups off as minor aberratlons in an
otherwise non-racist society or as sick people in an otherwise healthy society. Extreme groups
ease the burden of conscience for the'majon'ty by making everyday versiono of racism appear
more banal, reasonable and tolerable in comparisbn (Li, 1995). As Li states “...racial oxtremism

provides the moral grounds for the majority to condemn what a democratic society is not, and at
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the same time to accept what otherwise would.‘ be an -unacceptable maﬁifestaﬁon of racism under
a democratic system” (Li, 1995, p. 9). Perhaps more harmful is that extreme forms of racism
render other, more prolific forms less obvious and more insidious. ‘White’ supremacists are just
the visible tip of the metaphorical iceberg.

By the 1970s the overt expression of récisfn was becoming socially inappropriate (aké.‘
poiitically incorfect) and new, subfler or forms of rapism were emerging. Today, even the Ku
Klux Klan is becoming more covert by occasionally claiming to have fgjectéd the ideology of
" ‘White’ supremacy or by claiming that love of the “White race’ means hatred of others
(Roedigér, 1999). | These new covert forms have variously been called ‘symbolic’ racism, ‘low
modern’ racism and ‘democratic’ racism. Symbolic racism involves using ‘codewords’ andl
double entendres in order-to ‘ci'rcumvent accusations of racism (Small, 1999). For example,
words such as ‘diffefence’ and ‘culture’ often replace ‘race’ yet assume the same fixed, natural,
pseudo-biolégical meanings as associated with ‘race.” As Small (1999) says
reference is made to ‘race,” the words themselves are heavily Saturated with such meanings and
inte;rests” (p- 57). Helms (1994) noted that “...race has been camouflaged by other similar group-
classification constructs” (p. 163) such as ethnicity and culture. Discourses of multiculturalism
and difference often have a metonymic relatibnship to racism that result in a ‘hidden raciél
' narrative’ (Back & Solomos, 2000).

Similarly, ‘low modem" racists try to behave in an egalitarian fashion (political
correctness) yet still harbour racist attitudes (Beal, O’Neal, Ong, & Ruscher, 2000). | Merton's

(1970) four-category typology of the interaction of éttitudes and behaviours illustrates the

possibility of a person holding racist attitudes behaving in a non-racist way and vice-versa (see

Lo

...although no
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Table 1). ‘Low modern’ racists would fall in the quadrant reserved for ‘non-use of racist

behaviour by people who have racist attitudes.’

Table 1. A model for locating racist behaviour (adapted from Hatcher & Troyna, 1993)

Use of racist behaviour
that expresses racist attitudes

BEHAVIOUR

ATTITUDE
Racist

Non-use of racist behaviour by
people who have racist attitudes

Racist

Use of racist behaviour by people
who hold anti-racist attitudes

Non-racist

Non-use of racist behaviour by people
who hold anti-racist attitudes

Anti-racist

Democratic racism is the “...the most appropriate model for understanding how and why

racism continues in Canada” (Henry, Tator, Mattis, & Rees, 2000, p.19). Democratic racism

justifies the inherent conflict between democratic ideals and racist ideologies. The following

discourses are seen to support democratic racism in Canada: (a) denial, (b) colour blindness, (c)

equal opportunity, (d) blaming the victim, (e) ‘White’ victimization, (f) reverse racism, (g)

binary polarization, (h) immigrants; balkanization, and racism, (i) moral panic, (j)

rhulticulturalism, (k) liberal values and (1) national identity (Henry, Tator, Mattis, & Rees, 2000,
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'pp. 384-385, see Appendix 4 for'a fuller explanation of these terms).

Diaz-Rico (1998) envision'eci the possible ways that r‘acism is expressed along a
‘continuum of involvemeﬁt in transformative engagement’ (see Table 2). Thé ivndividual
expression of racial prejudice can vary according to tone of voice, respect of personal space,
amount of eye contact, amount of verbal interaction, amount of friendliness, attributions of
negative behaviour of outgroup members to their dispositions rather than to their situations (and
vice versa for bpositive behav,iour) (Duckitt, 1992/93), verbal expressions of antipathy, avoidance,

discrimination, physical attack and finally, extermination (Allport, 1954)._

Table 2. Continuum of involvement in transformative engagement (Diaz-Rico, 1998)

=1 2 3 4 5 6 7=
overt covert political speaking participating  initiating transformative
racism . racism  correctness up in cultures events . leadership

In summary, we can see a continuing tension, as in the literature on identity, between
individual and societal perspectives of racism. While many believe that racism is due to
idiosyncrasies like ignorance, irrationality and/or a pathological persbnality, others tend to
consider victims of racism “... as re]atively powerless in the face of the structural distribution of
4 power...” (Rizvi, 1993, p. 129). Rizvi (1993), however, contends that theories, which emphasize
éne level over the other, are in error becagse. .. |

...both perspectives naturalize the phenomenon they seek to
describe. The [individual] perspective assumes a Cartesian view of
subjectivity,- while the [institutional perspective] assumes
institutions to have a sui generis character, independent of the
actual practices of actual individuals.. What has become
increasingly clear, then, is that the. individual and institutional
views of racism operate from opposite ends of the same dualism.
However, if we reject such a dualism, both accounts can be shown
to be equally problematic... because it is impossible to describe
institutions that are not historically constructed through the actual
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practices of individuals. Nor is it possible to imagine discourses
and practices in which individuals engage as having any
significance outside their institutional locations.. What the
rejection... suggests is that racism does not have some essential

form. It is continually changing, being challenged, interrupted,
and reconstructed (p. 129).

Thlis, the critical ‘race’ theorists speak of rqcisms instead of a single, essential, monolithic
.racism (Back & Soiomos, 20005. |
2.3 Racial identity theory and research

From a counselling perspective racial 'identity theories seek to explain the psycl;ological
implications of membership and non—membérshib in a ‘racial’ group as well as to explain various
dynamics in cross-culturél counsellihg (Heims_, 1984). Aécording to Janet Helms (1990),, the
term ‘racial identity’ refers to a quality of group or collective identity based on the perception of
a shared racial heritage.

Eavrly‘work on racial identity in the United States was epitomized by Kenneth and Mamie
Clark’s (1952) famous study of ‘Black’ children’s preference for> ‘White’ dolls. ‘Black’ chiidren
who were presentéd with differently coloured dolls most often selected “White’ dolls when asked
how they identified themselves and what their preferred identity was.

.Before the Civii Rights movement of the 1960s most studies addressed ‘Black’ American
identity from a deficit perspective. The deficit perspective studied "the problems associatéd with
having a ‘different’ ethnic, racial and' cultural heritage. ‘It ignored such contextual féctors as
racism, Socio-economic c_onditioné and barriers to access to institutions including counselling
services (Arredondo, 1998). W.E.B. DuBois (1903/1986), a ‘Black’ scholar, was one of the few

who accounted for these contextual factors in his comments on issues of identity. An important

scholar, he is rarely cited in counselling literature (Mio & Iwamasa, 1993). Parham (in Mio &
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Iwamasa, 1993) noted that the pioneers of minority research, who were andlarc minorities
themselves, are rarely cited in reviews of the literature. He stated that the tendency of today’s
authors to mainly cite recent articles has systematically neglected the pioneering work of
minority' scholars.

Two reviews of the literature (Phinney, 1990; Frable, 1997) found a dearth of empirical
research on racial/ethnic identity. While Phinney (‘1990) concludes “[e]thnic identity is central to
the psychological functioning of members of ethnic and racial minority groups” (p. 499) neither
reviews found consistent results as to how racial/ethnic identity relates to self-esteem and
adjustment. According to tne reviews, the three theoretical fiameworks which dominate the
psychological literature on ‘racial’ identity are acculturation theory, social identity theoiy (SIT)
and identity ’developmént. It is not alwéyé clear in these reviews, however, which kind of
identity is being referred to, ‘racial’ or ethnic.

Acculturation theory includes the linear and two-dimensional identity models. According
to the linear or ‘melting pot’ model, as immigrants identify more strongly with the new culture,
their original cultural identity weakens. The two-dimensional of ‘bicultural” model proposcs that
immigrants’ on'ginai and new cultural identities are incicpendent dimcnsions and therefore it is
possible to have strong ties to both cultures. The bicultural model is currently more popular than
the linear model but theory far outweighs empirical work (Frable, 1997). | '

SIT, a social psycholcgi‘cal project similar to the bicultural model, views ethnicity as a
social identity which is multidimensional in structure and content, influenced by social histories, ,

supported by environmental structures such as cultural background, fluid across changing

contexts (i.e., home to school) and negotiated in many ways depending on the importance of the




'White' 'racial’ identity development 31
identity to the individual (Frable, 1997). There is some research that shows that people can have
‘situational ethnicities’ (Cooper & Denner, 1998) or bicultural identities.

The bicultural and SIT models resemble Lal’s (1995) Symbolic Interactionist coneept of

~ ‘optional situational’ identity in which there is an element of conscious.choice. The optional

situational perspective sees identity as a creative process that is engaged as necessary depending
on the social situation. This of course is not tq neglect the constraints put upon identity options
by the definitions and activities of powerful ot_hers.' As Lal says “...powerful groups mey try and
may succeed in creating identities for a group not felt by its members, as was the case, for
example, for these assimil.ated Jews who saw themselves as Germans and not as Jews during the
Nazi era” (p. 433). Ethnic and ‘racial’ identities are subject to constraints yet both are
changeable and self-interested to some extent. The similarities with the postmodern self are also
apparent. |

On the other hand, the primordialist approach sees ;raCial’/ethnic identity as the primary
influence on identity and behaviour. Similar ;[0 the moderﬁ concept of self and the Race-Based
approach (Carter & Qureshi, 1995), the primordialist concept is concerned with the permanence
and essentiality of ‘racial’/ethnic identity. Despite any anti-racist intentions, the primordialist
concept is a type of absolutism that has fhe potential for restricting the developmeﬁt of the
individual because it lacks potential for choiee. :
24  ‘White studies’

The counselling psychology literature on ‘White’ ‘racial’ identity can be, but rarely is,
situated within ‘“White stu‘dies‘,’ a vast and growing literature from a diverse‘ range of fields

within the humanities and social sciences. ‘White studies’ (or ‘Whiteness studies’) distinguishes
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itself from traditional studieé of ‘White’ éttitudes and behaviour within ‘race’ researéh by
attempting to treat its object of study as a ‘;, ..historically mu‘table social construction” (Bonnett,
1996, p. 153). The emergence of the study of Whiteness and ‘White’ ‘racial’ identity was, in
part, a response to the criticism that the social science of ‘racial’ identity had exclusively focused
on the victims rather ;chan the perpetrators of racism (Back & Solomos, 2000). It attempted:
disrupt the ‘common sense’ equation of the study of raéism with the study of ‘Black; and other
minority communities (Back & Solomos, 2000) and expose “...the operations of racial privilege
and advantage that structure the lives,_ attitudes, and actions of White people” (Hartigan, 1999,
p.184). |

Also of note is how ;White’ feminists began to study ‘White’ culture and ‘White’ icientity
in the early 1990s in an effort to understand why Women ‘of colour’ were reluctant to put gender
alliances above ‘racial’ ones (Hitchcock, 1995). This perhaps speaks to how ‘Wﬁiténéss’ is more
~ ‘of a problem to ‘Black’ feminists than maleness.

Rodriguez (2000) outliﬁes three major streams in the “White studies’ literature. These -
include the oﬁginal stream, which considers Whiteness and ‘race’ as a social construction and
involves social and historical analyses, the abolitionists, who believe the best course of action is
tlob abolish ‘race’ and racial categories, and the dialectical approach, which seeks to deconstruct
and rearticulate Whiteness.

2.4.1 The original stream

The original stream of ‘White studies’ broke from tradition in social studiés where "race’

was rarely used to signify people of the majority cuiture. ‘White’ culture was the hidden norm

against which so-called ‘racially’ different groups were measured. The new ‘White studies’
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equated Whiteness with power, oppression, domination and privilege. These equations were
maintained, it wae theorized, by the ‘invisibility’ of Whiteness. An example of Whiteness
wishing to remain unmarked is Martin et al.’s (1999) study ef preferred self-labels for ‘Whites’
in which they reported an unusuaily high nuinbet of nonresponses and unueable responses to
theii questionnaire. They postulated that this might have been because being asked to self—label
was “an intrusion on choice” for ‘Whites’ (However, for those who did respend, the following
labels were- named in order from most to least preferred: White, Caucasian, White American,
European American, Euro-i&merican, Anglo then WASP). The original stream, then, sought to
‘mark’ or ‘name’.Whiteness and include it as a racial category.

Another thrust behind the original stream was exposing how ‘White’ identities are
malleable threugh time and space. They showed how ‘White’ identities were not always
exclusive to people of British or Northern European heritage. For example, when European
colonizers first set eyes on North American aboriginais they did not see them as having
significantly different coloured skin. It was not until about the middle of the eighteenth century
when Eurdpeans began to claim exclusive rights to Whiteness.,. Whiteness gradually became
more centralzt.o the colonizers, aboriginals were increasingly cast as ‘tawny’, ‘brown’ and ‘red’
nntil the nineteenth /centu‘ry when red became the universally accepted colour label for aboriginal
(Bonnett, 1998). |

In pre-modei‘n China, Whiteness was associated with purity, sensitivity, beauty and
membership in the elite class. Peasants were described as ‘black-headed’ not because of heiedity

or ‘race’ but because of circumstance: peasants worked under the sun. When the ‘White’

Chinese first met Europeans, they did not immediately abdicate their ‘White’ identities. On the
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- contrary, rather than being viewed as ‘whiter,” the Cpinese thought Westemvers’ skin had a
“peculiar, ash-like, quality” (155 1034). Similarly, in the Middle East, the ‘White’ identities of the
ruling class were ‘not distﬁrbed by early encounters with Europeans. Gradually, over the ]asf 250
years, Europeans have reinvented ‘White’ idéntity to claim it as their own and to convince
themselves and others that White identities have never existed odtside c;f Europe (Bonneft, ‘
1998). However, as proof of the malleability of identity, aboriginals in Oklahoma were
classified as “White’ from 1907-1967 (Wallenstein, 2000). ’
242 The abolitionist stream
The second is called the abolitionist stream in which Whiteness is equated with
, dominatidn and oppression and calls for the disméhtling and abolition of ‘race’ and Whiteness.
- Abolitionist Ignatiev.v(2‘000b) states, “...there is no such thing as white culture. Whiteness has
nothing to do with culture and everything to do with social position. It is nothing but a réflection
. of privilege, and exists for no reason other than to defend it. Without the privileges aftached to
it, the white race would not exist, and the white skin would have no more social significance than
big feet” (p. 1). Ignatiev holds that “...so-called whitg:s must cease to ex'i'st as whites in order
to‘...[become]‘ fully developed human subjects” (p. 2). Ignatiev urges people racialized as
‘White’ to “...break the rules of whiteness” (p. 5) and ask those who racialized them: “What
makes you think I'm white?” (p. 6).
Indeed, many"Whi_tes’ are beginning to view thei; Whiteness negatively. Gallagher
(1994) sﬁrveyed students attending a ‘racially’ aﬁd economically diverse innér—city university A

and found that they experienced their Whiteness as a mostly negative social category. The

students felt handicapped because of affirmative action, thought they were being stereotyped as
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racist and were uncertain how to behave around students of colour. The responses varied little
across different areas, settings (cities, suburbs) and post-secondary institutions in the United
States. However, all the respondents grew up in exclusively or predominantly ‘White’
neighbourhoods. Storrs (1999) reminds us, however, that the students in the Gallagher study
represent a limited population of ‘“White’ youth with socially disadvantaged ‘racial’ identities.
There seems to be a consensus in all literatures that, for the majority, Whiteness is still
advantageous.

Similar to the Gallagher study, the women in Storrs’ (1999) study viewed their “White’
identities negatively. However, the women in Storrs’ study self-identified as being of mixed
“‘race’ and rejected their “White’ heritage in favour of their non-‘White’ heritage. These women
reported that they could pass as “White’ or ‘Black’ depending on the situation. The women
valued their non-‘White’ heritage because it made them feel interesting and distinct. They
rejected Whiteness because of its associations not only with normalcy, emptiness and blandness
but also with oppression, prejudice and discrimination. In a similar vein, Page’s (1999) lengthy
definition of racism essentially equates Whitehess and racism (see Appendix 8).
The abolitionists want to avoid consolidating ‘White’ identity in any form because it has
never and will never stand for something positive. As Ignatiev (2000a) writes,
...to promote Whiteness as a legitimate identity is to play a
dangerous game. A few years back, a prominent American fascist:
said that what gave him the greatest encouragement was the
development of a White ethnicity and White pride. He was right.
But if Whiteness is a culture, as both he and many in the White
- studies industry claim, then what is wrong with ‘White pride’? I
predict that before long the White-power camp will latch onto
‘White studies’ and use it to advance their own goals. If I now

appear alarmist, wait and see: in fact, recently the organizers of a
White-studies conference in Boston were confronted with a White-
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power advocate who demanded he be allowed to attend, insisting
that he was motivated only by the desire to foster White pride. The
organizers debated it amongst themselves for weeks, because
although they did not want him there, they had no principled basis
on which to exclude him... The second danger of White studies is
that it leads to ‘racial sensitivity’ workshops and ‘diversity
training’ instead of political struggle (p. 3-4).

Ignatiev sees “White’ studies as leading us astray.

Rodriguez (2000), however, sees four problems with the abolitionist approach. First, it
does not take seriously enough how embedded -the social construction of ‘race’ is in culture.
Second, it runs the risk of supporting the notion that ‘race’ does not matter. Third, it may push
an already anxious and threatened ‘White’ population either into ‘White’ solidarity or
immobilizing guilt., Fourth, it does not account for differences within Whiteness such as gender,
age, sexual orientation,’ physical and mental challenges, socio-economic status (i.e., “White
trash,” a category that challenges the equation of Whiteness and power and invisibility), etc.

2.4.3 The dialectical stream

The third movement in Whiteness studies is a dialectical approach that calls for a
deconstruction and rearticulation of Whiteness. Stuart Hall, on BBC Radio in 1989, called for
such a rearticulation in Britain. He said...

I think for black people who live in Britain this question of finding
some way in which the White British can learn to live with us and
the rest of the world is almost as important as discovering our own
identity. I think they are in more trouble than we are. So we, in a
curious way, have to rescue them from themselves - from their
own past. We have to allow them to see that England is a quite
interesting place with quite an interesting history that has bossed us .

around for 300 years [but] that is finished. Who are they now?
- (cited in Solomos & Back, 1999, p. 75).

This is what Kincheloe -and Steinberg (2000) refer to as ‘a “crisis of Whiteness.”
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According to many thinkers, a new ‘race’ consciousness is taking hold in the West as ‘Whites’
realize that they are seen as oppressors by most of the rest of the world (Kinchelpe & Steinberg,
2000, p. 183).

.However, fo_r Ro&riguez (2000) the dialectical approéch does not equate Whiteness only
with domination and oppression but aléo with hope that ‘White’ people “...can use their own
whiteness to underrﬁine and/or challenge [thé] legacy [of oppression]” (p. 3). This approach
views Whiteness as “...a viable, progressive, and contradictory category.. 7 (Rodn'gﬁez, 2000, p. -
1 6) and questions who ‘“Whites’ are aﬁd what Whiteness is.l |

Part of what makes the category contradictory ié the diversity among ‘White’ péople
“...which  makes s;zveeping generalizations ébout theni ‘dangerous and highly
Counterproductive.'.. » (Kincheloe and Steiﬁberg, 2006, p. 182). Kincheloe and Steinberg (2000)
note that while Whiteness is a marker of privilege, not all “White’ people are able to take
advantage of that privilege. They state, there is a “....subtle but crucial distinction between
Whiteness, wi.th its power to signify, and White people” (p. 182). Garza (2000) agrees saying
that Whiteness- is a characteristic that anybody can have regardless of the colbur of his or her
skin. She states: “I’ve known White people who didn’t ooze Whiteness as much as some
Hispanic or African American people I know” (p. 60-61).

Whiteness, having been equated with ho@ality for so ldng, has traditionalnly‘ gone
" without defiﬁition (Back & Solomos, 2000). -Gafza (2000) says Whiteness “...is too complex to
contain in a singular definition [but finds that Whiteness is] the way people respond to

difference... [through] fear of the unknown, fear of the ‘other’” (p. 65). She says “...Whiteness

uses its own comfort [and safety] as the measuring stick for how other people should live, think,
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work, play, feel and so on. Whiteness says ‘you’ are bad because ‘I’ am uncomfortable with

you...” (p. 65). Kincheloe and Steinberg (2000) say “...there is no fixed essence of

Whiteness... The dialectical approach seems most similar to WRID theory in that it proposes’

transforming one’s ‘White’ ‘racial’ identity. As Rodriguez (2000) says: “To rearticulate

Whiteness entails a sustained effort at living out one’s Whiteness progressively...” (p. 17).

However, ig goes further than WRID in that it is beginning to actually define Whiteness.
2.5 ‘Racial’ Identity Development

It could be said that W. E. Cross was the grandfather of WRID theory. In 1971, Cross
published a seminal article proposing é ‘Black’ racial identity development model which
attempted to account for the varied responses of ‘Black’ individuals to the Civil Rights .
movement of the 1960s. Tﬁis article has since inspired similar models of identity development‘ _
for femaleé (Downing _& Ro_ush, 1985), homosexuais (Troiden, 1989), biraci:al persons (Poston,
1990), racial/ethnic groups in general (Ford, 1987»; Sue & Sue, 1990), minority (opprgssed)
groups in general (Myers et al., 1991), and individuals who are members of’ multiple minority
groups (Reynolds & 'Pope, 1991); It was not until the 1980s that the topic_of ‘racial’/ethnic
identity development received any appreciable attention from the counselling community.
Helms® (1984, 1990) work, which related ‘racial’ identity development to the.process and
outcome of counselling, sparked an explosion of research in this area to the e‘x‘tent' that “[r]acial
ivdentity has emerged as a major issue within the counseling psychology literature” (Fischer,.
Tokar, & Serna, 1998, p. 212). :

According to ‘racial’ identity development theory, a person’s ‘racial’ identity can

potentially -go through a developmental process (Helms, 1990). Racial identity de\}elopmént
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theories are concerned with the psychological implications of the belief systems that surround
‘racial’-group membership. According to Pack-Brown (1999) most ‘racial’ identity devglopment
theories are characterized by the fblloWing five assumptions:

1. Everyone belongs to one or more sociai groﬁps (e.g., race, ethnicity, gender).

2. Belonging to a social group influences a member’s worldview and affects the way

the world relates to the mem‘ber.

3, The United States i$ a racist society.
4. A racist. social environment influences the process of ‘racial’ identity
development.
5. As one develops in social identity, one contends with ‘raciél’ identity.

The racial and ethnic identity literatpre can be divided in two paradigms; ‘V-REG’
(visible racial ethnic group) models and ‘salience’ models. V-REG modelhs assume that because
‘race’ isa visible marker it is the over-arching factor in the development of one's social identity.
Salience models, on the 6ther hand, assume that ‘race,” ethnicity and/or other reference group
memberlshjps may all be equally important factors in the construction of sensé of self (Goodsteiri
& Ponterotto, ‘1 997).

According to Frable (1997), the most influential V-REG model continues to be Cross’s
(1971) ‘Black’ identity model which has inspired other similar models such as Katz and Ivey -
1977, | Atkinson, Morten and Sue (1989), Helms (1984, 1990), Poston (1990) and Sue,
Arrendondo and McDavis (1992). The majority of research on racial identity devélopment has

focused on racial minorities; mostly ‘Black’ or African-American while some attention has been

paid“to Latino identity (e:g., Ruiz, 1990), Chicano identity (e.g., Arce, 1981) and Asian-
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American identity (e.g., Yeh & Huang, 1996). ‘Racial’ identity théories derive mainly from
Erikson’s ego identity formation, except that they hypothesize a more conscious exploration and

decision-making process (Phinney, 1990). Most follow a three-stage progfession from an.

unexamined ‘racial’ identity to an exploration of one’s own ‘racial’“identity to an achieved or

committed ‘racial’ identity (Phinney, 1990). Exploration involves examining and qﬁestioning ,
pre-existing attitudes and assumptions about ‘race’ as a necessary step toward idéntity
achievement. An acﬁieved ‘racial’ identity is a secure, poéitive ‘sense of one's 'jdentity as a -
member of a ‘racial’ group together with an accepténce of other groups (Phinney, 1996). Theory
on ‘racial’ identity development suggests that ‘identity resolutions’ directly' affect the
deyelopment of attitudes and interpersonal and social behaviours (Helms, 1995). It is a dynamic
construct thaf changes over tirﬁe and context and varies acrbss individuals. Helms‘ (1990)

contends that ‘racial’ identity development is a ‘normal’ developmental process in the United

‘States in that it “probably occurs in some form in all individuals” (p;8).

Helms® ‘Black racial identity development’ theory is the most researched and frequently
cited Withiﬁ the V-REG orientation. In her theory, ‘Black’ people can evolve through four -
stages. These are (a) preencoﬁnte‘r, in which a person ,maintains' a Euro-American frame of
reference, devalues or denies his or her ‘race’ and holds attitudes that are anti-‘Black’ and
pro-‘White’; (b) encounter, in which a person’s anti-‘Black’ and pro-‘White’ worldview is
confounded by some critical ve\'/ent or expérience and causes that person't‘o be receptive to new
ihterpretations of his or her identity; (c) immersion-emersion, in wl;ich the persén, immerses
him/herself. in ‘Black’_ cultural heritage and develops .sense of ‘Black pride’ and anti-‘White’

attitudes; and (d) internalization, in which a person internalizes a positive, nonracist, secure
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‘Black’ identity which allows for friendships with ‘Whites’. Helms describes it asa process that
is influenced by 'ineividual characteristics as well assituationa] or environmental factors (Helms,
1989). According to Helms (1990) ‘racial’ idehtity attitudes are '_significantly related to
self-esteem, affective staies and preference for therapist ‘race’ in a manner thatvis consistent W_ith
racial identity theory but they were not related to social class.
Helms (1996) has since expanded her model ef ‘racial’ identity development to inclﬁde
all ‘people of color.” Helms justifies this expansion with the idea that all ‘people of color’ share
the experience of racism.

\

Helms (1989) criticizes ‘racial’ identity theories for not being clear about whether stages
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are cumulative or disjunctive “..such that each stage represents a unique restructuring of
experieﬁces” (p. 241). Ffable (1997) criticized most models for not being systematically
developed. This probably c_ontn'butes to the lack of accurate measurement and empirical
validation of the stages (Phinney, 1996; Frable, 1997).

The V-REG orientation resembles the Race-Based and primordialist orientations and is
therefore subject to similar criticisms. Some models are. sociohistorically encapsulated or
Eurocentric. Most treat individuals‘ as passively reacting to environmental events. They view
identity in stativc, deterministic tel;nis and do not account for the flexibility of identity across
social contexts despite evidence from social psychology (Yeh & Huang, 1996). Many
‘racial’/ethnic identity development theories can be criticized fo‘r-being‘ overly concerned with

internal, intrapsychic processes that ignore collectivistic concepts of identity (Yeh & Huang,

1996).

The salience orientation (e.g. Smith, 1989), on the other hand, incorporates ideas from
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social psychology and postmodernism. It holds that people search fot social identities that have
personal meaning or salience and may not include ‘iace.’ It acknowledges racism but also
focuses on how difference is processed in a pluralistic soeiety. It assumes that all humans have
the tendency to continually define the ingtoup and the outgroup (us and them). We thus
continually construct a social order with boundaries based on such classifications. Dfawing such
ooundaﬁes is seen as an internal process. While membership in the majority or minority group is.
seen as an influence on identity development, it is actual contact, positive or negative, with an
outgroup member(s) which ultimately influences a person to broaden, narrow or crystallize their
boundaries (Goodstein & Ponterotto, 1997). |

A unique theory of ‘racial’ identity development by Myers et al. (1991) proposes
.developmental stages that culminate in a sense of interconnectedness to all beings. ~ Their
Optimal Theory Applied to Identity Development (OTAID) model proposes that people are
oppressed, regardless of ‘race,” gender, age and so forth, by a reliance on “extemal’ rather than.
‘internal’ sources of power. North Americans iive ina ‘suboptimal’ social system (materialistic |
and oppressive) that promotes reliance on external power. People in a suboptimal society may
go through a six phase developmental process in which spirituality and self-actualization
increase. While the early stages of this theory are similar to Western psychodynamic (Mahler,
- 1968), psychosociai (Erikson, 1968) and ‘raciai’ identity developrnent models (e.g. Helms,
1990), the later stages offer something different. In the final phase 'a person achieves something
not included in other models: a holistic sense of interconnectedness to all beings (including one?,s

ancestors, future generations, nature, infinite spirit and community) and a worldview in social

context (Myers et al., 1991). OTAID is an example of the Pan-National stream of counselling




'White' racial’ identity development 43
- psychology (Carter & Qureshi, 1995).

Fora critical review of identity development theory see Appendix 17.
2.6 ‘Whife’ ‘racial’ identity deveiopment (WRID) |

‘White’ ‘racial’ identity development models do not seem to fit into V-REG or salience
models. Helms (1990) describes ‘White’ ‘racial’ identity develepment es the changee that a
member of the dominaﬁt ‘White’ majority goes througﬁ while becoming .aware of the meaning
and implications of being ,‘White’ in America. A number of WRID models have been propoeed
.(Hardiman, 1982; Helms, 1984,1990; Camey & Kahn, 1984; Ponterotto, 1988; Sue & Sue, 1990;
S'al')nani, Ponterotto, & Borodovsky, 1991). - Wehrly (1995) noted the following similarities
between the models: (1) the first stage represents e naive perspe‘ctive on racial identity and a
limited awareness of racism, (2) subsequent etages represent a growing awareness that \'Vh'iteness.
is a privileged positien, (3) before discovering and integrating a nonracist ‘White’ identity a
.person will (4) waffle between the ‘old’ familiar “White’ identity and the ‘new’ unf‘ami.liar
‘White’ identity and (5) experience emotioﬁs of guilt, anger, anxiety and emotienal
disequilibriﬁm. Most of the work in this area is theoretieal and there 1is relatively little empirical
research on this topic (Phinney, 1996).

Of all the models, Helms’ has received most of the attention. A basic assumption of -
Helms’ model is that ‘White’ people are born the “benefactors and behefieiaries” of racism
whether they are aware of it or not. Racism is seen to benefit But also adversely affect ‘White’
people socially and psychologically. For ‘Whites’ to develop a healthy ‘racial’ identity in a

racist society, she argues that ‘Whites’ must become aware of their privilege due to racism and

!

attempt to abandon privilege and racist attitudes.
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In her theory, the'development of a positive ‘Whit.e’ ‘racial’ identity consists of six stages |
divided into two main cognitivé processes: (1) the abandonment of racism and (2) the
development of a ‘positivé, non-racist, nonoppressive ‘Whité’ identity. The stages .represent
increasingly sophisticated céncebtualizations of ‘racial’ information. Therstages are (a) contact,
during which an individual is unaware of hifnself or herself as a racial being and benefits from
diverse forms of racism’ without necessarily being a&are of it; (B) disintegratién,' during which
the person .acknowledges her or his Whiteness and experiences éonfusibn, guilt, and depression
‘ in the struggle to resolve the internal dilemmas posed by facing the advantagés of being ‘White’
in a racist social system; (c) reintegration, duﬁng whiCh feelings of guilt and anxiety are
transformed into hostility and anger toward ‘Blacks’; (d) 'pseudo-independence, during which
anger and hostility toward ‘Blacks’ dissipate and there is an intellectual acceptance and curiosity
about both ‘Whites’ and ‘Blacks’; (¢) immersion-emersion, during which the person actively
searches for information about what it means to be a nonracist ‘White’; and (f) autonomy, which
1s characterized by a person's acceptance of her or his Whitenéss, an . appreciation of racial
differences, and a commitment to end racism and other forms: of oppressioﬁ. For. a fuller
description of the stages see Appendix 10. The stages are hypothetical constructs that are
theorized to be reflected by certain attitudes that, in turn, infer certain behaviours (Helms, 1990).
The stagés é_re all present as pofentials in the person, however, the particular stage, which
dominates and directs the person’s behvaviour depends on the person’s ‘unique cognitive
mediating processes and on ‘the qualities of his/her environments which most consistently

reinforce a certain ‘racial’ conceptualization (Helms, 1984). Progression through the stages is

not smooth and there may be regressions and progressions on the way to the ultimate stage.
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“Thus, what makes the model linear is the ultimate direction of change rather than the immediate
pattern per se” (Helms,' 1989, p. 240). Helms’ developmerrtal hypothesis is teleological as are the
classic developmental theories. Helms theorizes that cognitive dissonance (Festinger, 1957), a

dialectical concept, is the catalyst for change in WRID. WRID theory has its roots in Erikson’s .

theory and is intuitively similar to Kohlberg’s stages of moral development (Appendix 11).

Helms and Piper (1994) and Helms (1995) renamed Helms’ (1990) stages as ego statuses.
The change to statuses was meant to emr)hasize the permeable, interactive and thematic nature of
the levels and to avoid the rnterpretation that they are “mutuélly exclusive categories” (Helms,
1995). Helms (1995) says

...statuses are defined as the dynamic cognitive, emotional, and
behavioral processes that govern a person’s interpretation of racial
information in her or his interpersonal environments. Statuses give
rise to schemata, which are behavioral manifestations of the
underlying statuses. It is schemata rather than the statuses per se
that paper-and-pencil racial identity attitude inventories
presumably assess (p. 184). '

Helms therefore has eased away from the stage-wise interpretation of WRID.

Supportive studies found WRI attitudes as measured by the WRIAS to be correlated with

certain variables in a manner consistent with Helms’ theory. These variables are racism (Carter,

1990; Pope-Davis & Ottavi, 1994a), cultural values (Carter & Helms, 1990), working alliance
formation (Burkard & Ponterotto, 1999), self-esteem (Lemon & Waehler, 1996), personal

adjustment and self-actualization (Tokar & Swanson, 1991) and multicultural counselling

'competencies (Ottavi, Pope-Davis, & Dings, 1994; Richardson & Helms, 1994; Neville et al., -

1996; Pope-Davis & Ottavi, 1994b).

Steward et al. (1998) found- a significant relationship between lower levels of cognitive
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development and lower stages of ‘White’ ‘racial’ identity but found no significant reiationship
between higher levels of cognitive development and higher levels of “White’ ‘racial’ identity.

Cartér (1990) found feWér racist attitﬁdes at higher WRID stages fo.r'both men and
women however ‘White’ men were more confused aboﬁt ‘racial’ identity issues and less
understanding of racial differences than ‘White’ women. Pope-Davis and Ottavi (1994b)
replicated Cartér’s findihgé and found that men scored higher at levels of Disintegration and
Reintegration.whilc women were highest in- Pseudo-Independence and Autonomy. Carter (1990)
proposed that women might be better able to appfeciate the effeéts of racism than men because .
of their experiences with sex discﬁmiﬁation. Also, as Gilligan (1982) has suggested, wonien
may be more oriented towards interpers'onal harmony than meﬁ. Thevconélusion .that women
score higher thén men is not solid, however. qu example, Brown and.Parham (1996) found that
‘White’ female students ave;aged high Pseudoindependence scéres while ‘White’ male students
averaged high Autonomy scores. -

Pope-Davis and Ottavi (1994b) also noted that the younger participants had high levels of

Disintegration and Reintegraﬁon attitudes while the older participants had. high levels of

\

~ Autonomy attitudes suggesting that WRID may also be a function of age and maturity.

Ottavi, Pope-Davis and Dings (1994) found .strong positive correlations between levels of
‘White’ raciz;.l identity development and multiculturai counselling competencies. Neville et al.’s
(1996) self-report measures found that a multicultural counselling course improved multicultural
competencies, increased the éophistication of ‘White’ identity attitudes in ‘White’ counsellor

trainees and that these improvements were maintained after one year.

Personal narrative accounts of people’s struggle to achieve a positive “White’ identity
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have recently been published (Brandyberry, 1999;‘Cr0tea1‘1, 1999; D’ Andrea, 1999; Lark & Paul,
1998; Kiselica, 1998, 1999; Rociney, Flores, & Mercier, 1998). These narratives. all describe a
developmental pri)cess similar to that described by ‘WRID models. The. authors of these
narratives, howéver, are students of counsellirig psychology and likely had pn'cir knowledge of
_ WRID models, thus colouring their accounts. Despite this,. the_ inclusibn of narratives in the’
counselling psychology literature is a new eveni.’ Ponterotto (1998) hailed this fresh approach as
significantly helping to change the foci.of niulti_cultural training literatur¢ from content to
process, from knowledgé to experience and from guantification to personal narrative.

‘White’ ‘racial’ identity _ developiiient models have offeried much yet leave much
- unanswered. They havé offered a Way in which to interpret differences betweén people with
regards to their ‘racial’ attitucies. They may encoiirage therapists and clients through a
potentially painful process of change tciward being non-racist. They have also spurred iesearch |
and tiieory in an area previoiisly reseived for minority populations. However, the counselling
psychology research in this area could benefit fri)m an integration of know‘ledgé froin other
disciplineé. | |
2.7 ‘White’ guilt

Waller (1998) believed that the ccists of racism fci)r,racists could be psychological
(feelings of hate, fear, guilt, self-deception and self-hate), -social (sacrifice of meaningful
relationships) and material (sacrifice of cultural benefits). Guilt is an important coinponent of

Helms” WRID theory. It is known as “White’ guilt, stemming from the awareness of ‘ill-gotten’

advantage of being racialized as ‘White’ and of the pervasiveness of racism. Many prominent

figures (C. S. Lewis, Martin Luther King, Jr.) have noted the existence of “White’ guilt
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throughout the 21* century (Swim & Miller, 1999). It is said to have become rampant in the
1960s when it “...became so‘palpable you could see it on people” (Steéle, 1990, p. 497).

Guilt can be defined as an emotional state that results from the knowledge, vconscious
awareness and acceptance't'hat one has breached an internalized moral, ethical or legal standard.
It is based on the assumption that one is a free moral agent and is self—detefrrﬂned in relation to
the standard in quéstion. One may have violated the standard behaviourally (doing sométhing
one should not), cognitively (thinking something one should not) or emotionally (feeling
something one should ndt). Guilt is not a pleasant feeling therefore in order to stbp‘ the feeling
one desires to repent or make amends or reparatidns. Guilt is most similar to feelings of
compunction, remorse and failure. It is related to regret and sorrow but differs in that these may
be felt for things that have happened that one had nothing to do with. |

Recently social psycholbgists have becpme .interested 1n the relationship between‘
prejudice and gui.ltv. (Devine et al., 1991; Doosje et al., 1998; Zuweriﬁk et al., 1996; Swim &
Miller, 1999). Though theories of emotioﬁ often imply that a person feels guilty only for tﬁeir'
own actions, Doosje et al. (1998) showed empirically that a person cém feel guilty as a result of
the.prejudiced actions of their gréup even if the person has not engaged in these particular
actions. Social identity theory says that a person"s identity consists of individual and group
components and that emotions can result from awareness of one’s own actions and from the
actioﬁs of the group to which one belongs. Doosje et al. (1998) fouﬁd that peéple who feel guilty
are more likely to want -to compensate the group that they or their group has treatedl unfairly.

Ddosje et al.’s (1998) research suggested that low prejudiced people are bound to feel more guilt

than high prejudiced people when their group treats another group unfairly. High prejudiced
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people may feel léss guilt because they feel social support from their fellow transgressors (“OK,
maybe I'm guilty, bﬁt SO is everyone eise in my group”). Devine et al. (1991) and Swim and
Miller (1999) also found that guilt was more prevalent in low prejudice individuals. Doosje et al.
(1998) found that when made aware of their group’s ambiguous treatment of another group,v
people who identify highly with their group are more likely tb challenge the negative treatments,
perceive the positive treatments as more salient and experience less guilt as compared to low-
identifiers. | |

Zuwel?'nk et al.’s (1996) research suggests that low -prejudiéed individuals experience
more. guilt'than high prejudiced indiViduals when their behaviour does nof match their per‘soﬁal
standards. This was interpreted as b~eing because (1)- their personal staﬁdards are better
internalized and >(2) they believe that they have a personal, moral obligation to respond
consistehtly With their standards. High prejudiced persons, rather than fe¢1 .guilt, direct their
négative affect toward others. Interestingly, all 'parficipants, whether high, low or moderately
prejudiced, perceived a fairly high degree of prejudice reflected in Sociéty’s standards and all
infemalized these standards to the same degree. Most participants’ actual responses were more
prejudiced than their personal standards indicated was appropriate. - |

The feelings of guilt are similar tc;.shame. Shame though is different in that it may be
experienced when one perceives or feels that others know, or will know," abéut one’s
transgression. As Cheek and Hogan (1983) found, people _with Personal identity orientations
reported significantly more guilt. feelings than shame, whereas people with Social identity
orientations reponed'significantly more shame than guilt. Shame is more prevalent in colléétivc

“than individual cultures likely because the self is experienced as part of the collective.
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The existentialists would agree that feelings of guilt are important to development. They
say that it is possible to avdid responsibility by makin'g excuses for that which we are becoming.
However, eXistenﬁal guilt results from the awareness of having evaded a commitment or having
chosen not to choose. This is the guilf we‘ experience when ‘we do not live authentically. It
results from allowing others to define us or to make chéices for us. Recalling the quote from
Athusser and Foucault, “[a] solid, centered identifiable self can .Abe more easily controlled or
punished, is more capable of feeling guilt” (Anderson, 1997, p. 43). Making a case for
responsibility; Sartre said “We are our chpices”’ (Corey, 1990).

2.8. | Criticisms of WRID and the WRIAS

In view of the wider scope of knowledge on the topic cﬁticisms of the curfent WRID
theory and Are's‘e.arch become apparent. These criticisms include little description of a “White’
idéntity per se, reification of ‘racial’ terms, laqk of critical appraisal of stages of dcyelopment,
limited scope of WRIAS, controversial validity evidence, strong demand characteristics,
inadequate consideration of consequential validity and limited genéralizability.

2.8.1 Little description of a ‘White’ identity per se

WRID models seem to mainlsl describe how a ‘White’ person’s attitudes change toward
other racial groups rather than how a “White’ person’s identity changes. This is reflected in the
WRIAS; which foéuses on ‘White’ attitudes towards ‘Blacks’ rather than a ‘White’ identity per
se (Rowe, BenncttA, & Atidnson, 1994). For instance, thcv term ‘Black’ is use'd.almotst twice as
many times as the term “‘White’ in the WRIAS (see Table 3.). Furthermore, the term ‘White’ is

most often used in comparison with ‘Black’ and it is used on its own in only four items. WRID

models and the WRIAS offer little description of a “White’ identity per se.
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. The WRIAS could be improved by including more items beginning with “I am,” “I was”
or “I want to be.” WRID models could be improved by making referenc¢ to Katz’s (1985)

“Components of White Culture’ (see-Appendix 7).

Table 3. Analysis of items of the WRIAS

No. of items using certain term(s) | No. of items with certain focus
Subscale ‘race’ | ‘White’ | ‘Black’ | ‘Black’ cognition | behaviour | emotion
and :
‘White’
‘Contact 4 0 3 4 6 3 1
Disintegration 1 1 4 3 6 3 1
Reintegration 0 1 3 6 6 1 3
Pseudoindependence | 1 0 2 7 5 1 4
Autonomy 1 2 5 2 6 2 2
Total 7 4 17 22 29 10 11

2.8.2 Reification of ‘racial’ terms
It is not entirely clear where Helms stands on the issue of the reification of ‘race.” On the
one hand, Helms (1994) acknowledges the social construction of ‘race,’ the “...irrationality of the

racial classification system...” (p. 295) and how it is reified in the public consciousness. On the

other hand, she (1992) entitles one of her publications A Réce Is a Nice Thing to Have.

Some items in the WRIAS seem to reify the term ‘race.” Items such as- “I hardly think
about what race I am” (Item 1) and “I was raised fo believe that people aré people regardless'of
their race” (Item 36) seem to implicate ‘race’ is a legitimate, essential quality. Simply ‘reading

these and other similar items may have the effect of sol'idifying the idea of ‘race’ as real in the

‘minds of the respondents.
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In view of the fact that ‘race’ is a social construction, if 18 ironic that by scoring high on
items 1 and 36 the respondent is ﬁegged in the lowly Contact stage. True, people who get high
scores on these items may be naive about ‘racial’ isspes and acout their privileged positions in
racist society. However, I believe that someone could be quite conscious of ‘racial’ issues, be‘

stauﬁchly antiracist and yet still score high on these items. Pope-Davis and Liu (1998) say. it is

‘an error to say that people who say that they ‘belong to the human race’ or ‘don't want to

separate themselves from others' can .be categorized at low leveis. They advocate for
understanding hcw people construct rheir worldviews about ‘race’ and looking at the seemingly
contradictory sratements they make about ‘race.’ In this way, research and counselling can
contribute to a creatiQe collaboration rathe.r than a corrective effort. | |

To illusrrate this point, consider for a moment the_hypothetical opposites of items 1 and
36, respectively: “I frequently think about what race I am” and “I was raised to believe that
people ere people dependirrg on their race.” Would it rﬁake sense that scoring high on these
statements would reflect a higher level of development? For the former, why is it desirable to
frequently view the world through a ‘racial’ lens? This item could very well speak to
respondents who think of themselves as‘ ‘racial" because they are frequenﬂy faced with racism
and discrimination. It could also speak to a ‘racial’ supremacist. The latter statement comments
on the racism of the familyl but does not speak to the respondent’s current outlook. People may .
think and act in ways tﬁat do not conform to.the ways in which they were raised. But“more than
this, if you scored high on this item, you would believe that scmeone is a perscn depending on
his or her ‘race.’

The problem of reifying ‘race’ and ‘racial’ terms is endemic to WRID theories in general.
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Roediger (1999) suggests ttlat cotmsellors rhight do better to deconstruct ‘White’ ‘racial’ identi’ty
rather than to reinforce it.

Reynolds and Pope (1991) noted that ‘racial’ identity theory and research tend to simplify
matters by treating ‘race’ and ethnicity, gender, age, sexual orientation, class and religion as
discrete categories. .They issued a challenge to the fi‘eld to seek out more complex
understandings of identity development.

2.8.3 Does not account for social psychological findings

The soeial psychological finding of the mere categorization effect (dehumanization)
seems to contradict the theory that ‘recial’ identity development can culminate in a positive
* ‘racial’ identity which is compatible with non-racist, non—prejudiced attitudes or behaviour.
Such points of conttast between secial psychological .theery aﬁd multicultural counselling,
however, are rarely explored t)y anyone (Speight & Vera, 1997). Despite the logical connection
between the two fields, only a few counselling psychologists have attempted to integrate the two
Gi.e., Streng, 1968; Petty & Cacioppo, 1986) and an adeqqate Aintegretion tlas yet to occur.

2.8.4 Lack of critical appraisal of stages of development

Aside from Neville et al.’s study, there have been no longitudinal studies to empirically
test the developmental nature of the theo\ry. Rowe, Bennett and Atkinson (1994) see it as’
erroneous to conceptualize the process of “White racial’ identity as stage developmental. They

claim that...

[1]t is important to recognize that the directionality (culminating in
a nonracist sense of White identity) is imposed. .That is to say,
there is nothing in nature, similar to the Piagetian stages of mental
operations, that orders the stages of White identity development
and nothing other than our imposed ethics that imbues the stages
with ordered levels of desirability (p.132).
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Indeed, Lemon and Waehler’s (1996) test of the staBility and construct validity of the
WRIAS _fouﬁd a lack of cons,‘tancy‘ of the scores that may mean that the test represents
differences in people’s states (influenced by conditions or events) rather than traits (stéble
characteristi(;s). They recommend that results of the WRIAS should be interpreted in view of
contextual factors for that pers.on. |
Rowe, Bennett and Atkinsén (1994) ‘proposéd their Model of White Racial
Consciousness which is purported to be an environmental model in which a person’s ‘racial’
identity, or consciousness as they prefer to use, is not developmental but changes as.a result of
chaﬁging life circumstances, experiences and' socio-political climates. Similar to Erikson
(Appendix 2), they conceptualize an unachieved and achieved ‘racial’ consciousness on the part
of ‘Whites.” A person _with unacﬁieved ‘racial’ cbnsciousness is charactefiz'ed by attitudes that
are not internalized. They can be avoidant of racial/ethnic issues, dependent on others for their
attitudes or dissonant and uncertain about their sense of ‘Whit.e" racial consciousness. Achieved
‘racial’ consciousness is internalized and is dominative (racist), conﬂicti\?e (racist in some
situations), reactive (similar to Helms’ diéintegration stafus) or integrative (sirrlilar to Helms’
autonomy status). The catalyst that propeis a person from ‘unachieved’ to ‘achieved’ is
~dissonance (see Appendix 12). Although,’Rowe, Bennett and Atkinson claim to not impose
levels of desirability, it seems obvious that the ‘achieved integrative’ statué would be the most
desirable status for rﬁost. peoﬁle. | ‘
2.8.5 Limited scope of the WRIAS

According to Helms (1995) racial identity development involves cognitive, emotional

and behavioural processes. In a similar vein, social psychologists say that “...prejudice is an




( 'White' 'rgcia]’ identify development 55
attitude -comprising three components: an affective component, a cognitive component and a
behavioral component” (Shelton, 2000, p. 378). These three compdnents are evident in He]ms’
WRID tﬁeory however they are not evenly represented in the WRIAS (see Table 2). Twenty-
nine items rfleasure cognition:s while only teﬁ items are behavioural and eleven are emotional.
Cognitive itéms are evenly represented in all subscales however emotional items'are skewed
toward upper stage subscales and behavioural items appear more frequently in the lower stage
- subscales. Given that feelings of ‘guilt’ and ‘depression’ characterize the’v Disintegration stage it
seems inadequate that there is only one item tapping into depressi(;n and none for guilt in this
subscale. In the Pseudo-independence subscéle, three items tap into feelings of ‘comfort’ and
one explores ‘enjoymeﬁt.’ It does not make sense why three items are required to assess feelings
. of comfort in thig subscale while only one item is required to assess depression in énother.
Uneven proportions of facets among the subscales threaten the representativeness of th‘e, WRIAS.

" A remodelling of the measure b'c;sed on a table of speci'fications that more evenly distributes the

facets amongst the subscales may be of benefit. |
2.8.6 Controversial .Validity evideﬂce

The validity of the WRIAS is not always s;upported. Behrens’ (1997) confirmatory factor’
analysis did not confirm the WRID constructs and Alexander (1993) failed to demonstrate
- correlations with personality traits. Swanson et al: (1994) suggested that the factor structﬁre of
the WRIAS may best be represented by the unidimensional bipolar factor (racist-antiracist)
rather than the six dimensions proposed by Helms. Tﬁey noted that the p'ositively‘ ioadéd items

seem to equate with the ‘abandonment of racism’ phase, and the negatively loaded items seem to

correspond to the ‘defining a nonracist White identity’ phase of ‘White’ ‘racial’ identity
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development. Goodstein and Ponterotto (1997) found that none of the racial identity statuses
related to self-esteem.

Some studies critical of the validity of the WRIAS, however, are not without their own
faults. For example, in their investigation of the validity of Helms=s WRID model and the
WRIAS, Tokar and Swanson have interpreted their statistics to mean that some pairs of
subscales may be measuring the same thing. They state

...some of the subscale intercorrelations. were so high as to suggest
redundancy. For example, given the alpha coefficients for WRIAS
Disintegration (.78), Reintegration (.84), Pseudo-Independence
(.65), and Autonomy (.71) scales, the maximum validity
coefficients obtainable between Disintegration and Reintegration
scales and between Pseudo-Independence and Autonomy scales
would be .81 and .68 respectively... The high intercorrelations...are
a plausible explanation for the finding that only one variable (at

most) from each of these variable pairs significantly contributed to
the prediction of any of the three criteria@ (pp.299-300).

However, Cortina (1993) says that “...a_lthough a set of items with a high alpha usually
has a strong common factp’r,this is not necessan']y the case” (p. 100). Cortina reminds us that
alpha is an indication of internal consistency, which is merely one requirement for homogeneity:
internal consistency and homogeneity are not the same thing. Iﬁ this case, it would havé been
useful to e?&arnine or report on the standard error of:item intercorrelations an.d' thus the precision
of alpha. As Cortina says, AA large standard error, although it does not provide enough
- information by itseif to prove multidimensionality, is a symptdm of multidiménsionality@ (p.
100).

2.8.7 Who says participantS are ‘White’ or not?

Related to the issue of validity is the way that social scientists have been selecting their

subjects for ‘racial’ identity research. First of all, there is often a confusion between the terms
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‘category’ and ‘group.” A category is a classification made by a supposed objective, outside

observer. It is an arbitrary, static and abstract concept that is used, for example, in the census. | In

contrast, a social group can be defined as being “...constituted by the relations between its

members [who] are conscious of belonging to it and identify with it in Qarying degrees” (Banton,

- 1998, p.196). A group is dynamic, concrete and contextual. The relationship between imposed

‘racial’ categories and the formation of ‘racial’ grogps can be refléxive. In other words, those

who begin to see themselves as members of a ‘racial’ grdup may appropriate the term for a
‘racial’ category.

In Phifmey’s A(1990) review of the ‘racial’/ethnic identity literature, the self—iaentification

of research participants was not assessed in about half the studies. This begs the question: Did

\

the subjects really consider themselves to be, for instance, ‘White’ or ‘Bléck’ or did the
experimenters merely select those whom they saw as ‘obviously’ “White’ or ‘Black’? i’hinney

comments that “[d]etermining ethnicity for research purposes is in itself a methodological
prbblem that has often bgen ignored” (p. 504).

In her review of the ‘racial’/ethnic idéntity literature,. Frable (199 7) avoids _this
conundrum by excluding studies which do not ““...assess participants’ subjective perceptiohs or
internal representations of their racial or ethnic groups; [and by excluding] studies that use racial
or ethnic group merely as a nominal classification scheme” (p. 170). However, even those that
do include ‘racial’ self-identification leave questions unanswered. For example, in the methods

-+ section of Richardson and Helms (1994) it says...

~ Participants were 52 Black male undergraduate students, ageé 18 to
26 years (M = 21.5, SD = 2.14), attending a large, eastern
university with a majority of White students. The sample included
14 freshmen, 11 ‘sophomores, 10 juniors, and 17 seniors.
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Participants differed in how they described themselves racially: 32
preferred to be called Black, 11 preferred Afro-American, 4
preferred Negro, 1 preferred Colored, and the remaining 4
preferred not to use any racial terminology (p.173).

Why do the researchers continue to label the participants as ‘Black’ when many chose different
labels for themselves and four rejected any ‘racial’ terminology? Why and how does a

researcher’s conception of a person’s ‘race’ hold sway? Do various labels (and non-labels) have
different meanings for people and thus reflect different identities?

Research shggests that people prefer labels that originate from their ‘racial’/ethnic group
and that are not imposed by others (Martin et al., 1999). It seems-then that research participants
should identify themselves. However, as the symbolic interactionists remind us, identity is
negotiated. As powell (1999) argues, while self-identification...

...has a great deal of intuitive value, it is prdbably not workable or _
desirable. Much of the appeal of this position stems from our
ideology of individualism. In our dominant discourse, we embrace
the rhetoric that each person is an individual. While this is a
truism in what it says, it is false in what it implies. We all may be
individuals, but none of us are just individuals.... This position
again suffers from the failure to embrace the significance of race
and identity as socially constructed. This does not mean that we
cannot or do not participate in the constitution of our identity. But
it is a false claim and a flawed hope that we can define who we are
in isolation (p.147).

Therefore; in selecting research participants it would be illuminating to know how they
identify themselves and how others in their community define them.

2.8.8 Questionable item technical quality

.~ Content validity studies have not addressed the representativeness and technical quality

of the items in the WRIAS. For instance, Kishor (2000) commented that responses to items with

the word >race= in them would likely cluster together and confound the results. To further
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complicate matters, fcul_r out of 10 items in the Contact subscale use the word >race= while other
subscales use it only once or not at all (see Table 2). _Alsc, it is unclear ﬁow the items of the
WRIAS measure idéntity; they appear to simply measure attitudes.

2.8.9 Strong delﬁand characteristics

College students are typically the population from which subjects are drawn for studies
involving the WRIAS. Students may be more aware of ‘politically corrcct’ responses than tﬁe
‘average’ person and may respond in a more liberal, egalitarian fashion thereby belying their true
attitudes. Duckitt (1992/93) noted that the use of college students. as subjects may seriously
threaten the validity of measurés involving ‘race’ because the liberal and politically correct
climate on most U.S. campuses creates significant pressﬁres on students to appear non-racist. No
studies have examined the validity of the WRIAS with regards to modern or covert racism.

2.8.10 Inadequate consideration of consequential validity

. Messick (1995) noted the necessity of examining the actual and potenti'al consequences

of the administration and intecpretation of te_st instrumcnts. To some extent, the conscquential
aspect of construct validity has been discussed by Helms and Carter (1990) who contend that it is
important to know the level of ‘racial’ identity development of a counsellor in relation to that of
the client. If the counsellor’s level is lower than the coqnselling situation can be unproductive or
harmful. However, the possible negative consequences for counsellors and clients who are rated
incorrectly at low levels of development by the measure have not been addressed.

The WRIAS has been used primarily for research purposes and it is unlikely that tcst

scores were revealed to respondents. Therefore, the consequences of erroneous categorization

into a certain stage have likely been minimal in this respect. However counsellors, especially
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impressionable counselling trainees, who are proactive in trying to satisfy ethical and
professional standards for multicultural counselling skills and who use the WRIAS to this end
may be affected. Erroneous categorization in lower stages of WRID can be confusing,
misleading and ultimately‘ damaging if the counsellors begin to think that there is something
,wrong if they do not tnink they have a ‘race.’ Equally as dangerous would be counsellors »‘vho
score high on the test and solidify their beliefs in the- notion of the biological reality of ‘race.;
Counsellors’ beliefs are propagated through their practiees and so clients are ultimately affected.

2.8.11 Limited generalizability:.

The fact that Helms’ WRID model IWas developed in terms of ‘Whites’ attitudes toward |
‘Blacks’ is a serious limitation. Helms (1990) claims that ‘White’ ‘racial’ identity issues
naturally focus on ‘Blacks’ v“[b]ecause White ‘racism in the United States seems to have
developed as a means of justifying the enslavement of Black Americans” (p. 49-50). But what
about other oppressed populations? ‘In response to this, Helms (1994) reports' on an unpublished
masters thesis which “...found no essential differences in the psychometric properties of the
‘White’ racial identity measure when she substituted ‘Asian’ or ‘Hispanic’ for ‘Black’ in the
original measure” (p. 164). |

No studies havevbeen done on WRIDV outside the United States. -

29 Summary
WRID theory and research has been part of an initiative to counter racism in_ counselling

~and improve cross ‘racial’ counselling. Janet Helms and other WRID theorists and researchers

have made invaluable contributions to this end by breaking open a previously ignored area.

However, ‘racial’ identity development theory and research, including WRID, is still in its
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infancy (Hill & Thomas, 2000) and there remain many areas of concern. -

These various concerns are metrlodological, theoretical and phildsophical. The
traditional social scientific study of ‘race’ and racism, including WRID literature, suffers from a
lack of empirical research and incongruous definitions. The chterit and consequential validity
Qf the WRIAS are hampered by technical problems, poor representation of the theory,
unqualified use of ‘racial’ terms and elusive definitions of Whiteness. WRID and the WRIAS ere
concerned with attitudes tow‘ard ‘Blacks’ and actualiy provide little description of ‘White’
identity per se. The cognitive, emotional and behavioural facets ef identity development are
covered in theory yet are unevenly represented in the different subscales of the WRIAS.
Existing models and measures Qf- WRID have only been develor)ed and‘, tested in the United
States therefore they may not be appropriate in other areas of the world. There have been no
longitudinal studies of WRID. Perhaps most importanﬂy, rather than challenge or disrupt
‘racialiied’ thinking, it seems to reify it. ‘Racial’ terms and categories go unquestioned.
Researchers rarely explain ‘how they determine the ‘race’ of a research participant. It is simply
taken for granted. WRID theory and research seems to stick too closely to. the terreté of
Traditional Psychology and its individualized, essentialized, deterministic view of éelf and
identity. Given these concerns it seems that the study of “White’ ‘racial’ identity needs to go in
fresh directions. |

WRID theory and research might benefit from a multidisciplinary approach. Ot}rer

disciplines such. as ‘White’ studies, postmodern psyehology, critical ‘race’ theory and social

psychology offer intriguing perspectives on ‘White’ ‘racial’ identity development. With regards .

to Whiteness, “White’ studies have seriously attempted to deconstruct Whiteness and reconstruct
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it recognizing that many people racialized as ‘Wﬁité’ are alsd oppressed. With regards to self
and identi_ty, postino_dem psychology sees it as ‘relational,‘ constructed,. process and multiple,
which seems to be more appropriate given the fast changing world we live in. Postmodern
psychology aléo rejects the notion of predetermined svtages, preferring a less deterministic view. -
Critical ‘race’ theory offers an historical and power _relations‘ perspective that is important to the
understanding of hoW ‘race’ has been used to divide and conquer. Social psychology suggests
that, depending upon one’s identity orientation, simply identifying with va group leads one to
dehumanize people outside the group. Perhaps WRID could benefit by integrating these other
perspectives.

2.10 .Research questions

Ideas from other disciplinevs migth ihelpi shed light on how ‘White’ identities .are
constructed over time' and place in people li\}ing in south-westém Bfitisﬁ' Columbia, Canéda.
How .do ‘White’ guilt, gender, age, socio-economic status and ‘race’ figure in “these
constructions? What are the differences and similarities between people who currently see
themselves as “White’ and people who used to see themselves as “White?” What other variables
come into play? Does Helms’ WRID model fit with people racialized as ‘White’ living in éouth—
western> British Columbia, Canada? These “...vaguely forrnuiated reseﬁch questions” (Taylor &.
Bogdan, 1998, p. 8) are typical 6f exploratory and descriptive quélitatiye research at this stage.
2.11 Rationale fof rﬁethod |

Within. an overall narrative framework (Silverman, 2000) this study will use semi—.

structured interviews to gather data that will be analyzed using content analysis (Holsti, 1969;

Weber, 1990; Carney, 1972; Krippendorf, 1980) supplemented by various other techniques
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borrowed from grounded theory (Glaser & Strauss, 1967). Participants will be adults who self-
identify as ‘White’ (or who used to self-identify as “White’) and who are (or were) involved in
aboriginal communities or who are. (were) allied in some way with an aboriginal in Canada.
Ostensibly, these people will be more aware of their ‘Whiteness’ ihan people in the mainstream
culture who rarely are confronted with their “Whiteness.” It also responds to the liinitations of
.normative research and research which has relied on college students for data. |

The reasons for lisin‘g such an approach aré many. First, the study will be exploratory
and descriptive because there is no known research on- WRID with Canadi;ans.

Secon(i, th¢ interview approach will be used'beceiuse it is a good tool for capturing the
emotions, subtleties and complexities in the'participént’s message (Fulford, 1999).

Third, as Helms (1989) argues, positivistic, reductionistic and quantitative reéearch has
not li:nt itself to the study of the dynarriic, cyclical and socio-political nature of ‘racial’ identity
.formation. Qualitative methodology can be sensitive to the coniplex interrelationships of éocial
and individual contexts and can produce data that submits to a postmodern/social
constructionist/narrativi: analysis.

Fourth, there is a call for a more human approach in multicultural counselling'research
(Helms, 1989; Sue & Sue, 1990; Hoshmund, 1998; Pope-Davis & Liu, 1998). As inl (19‘95)‘ |
says, “...the field of race ‘and ethnic relations [must] redefine itself to give the actor [the
participant] a greater voice” (p. 435), hence the interview is used for this study.

The implications of this research are manifold.  First," an understanding of ‘White’

identity in a local Canadian context may inform and broaden ‘White’ racial identity theory.

Second, counsellors racialized as “White” who work with aboriginals may learn something new
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~from the experiences of people racialized as ‘White’ who' li‘ve or work with aboriginal
communities. It is in this population that insfancés of ‘White.’ guilt and ‘White’ ‘racial’ identity
" development may be found. Third, by focussing on how people racialized as ‘White’ can
change, this research rﬁay shift the onus of chahge away from aboriginal p‘eople to people who
ostensibly gain from being racialized as “White.” In a small way, a better understanding of
‘Whiteness’ in a part of Canada may have a positive influence on relations between mainstream
society aﬁd aboriginal communities, which is strained in many cases because of the history of
oppression by . ‘Whites.” Perhaps most importantly, the reéearch participants may learn

" something new, may be catalyzed to change any racist attitudes and/or ma/y construct new,

helpful meanings in their lives.
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" CHAPTER 3 | |
Methodology
3.1  Design |
- -Thi.s study used iﬁ;depth indivioual ,semi-structored ‘intefvie'ws with participants who
lived or worked in aboriginal communities and who currently, or who used to, self categorize as
‘White.” These interviews gatheréo rich desoriptions of Whiteness and changes in racialized
identity in participants’ own words. - | L

The content of the interviews were analyzed using content anaiysis. Content‘ analysis is a
method of ahalyzing large amounts of unstructored symbolio commuoication materialv and
demonstrating how characteristics of it are related to ihfereoces mode about it (Carney, 1972;
Weber, 1990). While content analysis involves a series of structured oberétions,‘ many of which
are quantitatii?e, it 1s not positivistic soiencé. Content analyois is very ‘much an art as it relies on
the creativi;y and judgement of the analyst to formulate‘{questions put to the data .that achieve an
opt:imal balance of rigour and significance (Carn‘ey, 1972).> "

This project falls under the iqualitative research tradition, because it emphasizes pfocesses
~ that are inductivo? generative, vconstructiv‘e, nonlineaf, interrolated,’ holistic and subjective. - It
’aftempts to describe from the perspective of the participant fifst before referring to theory and
‘research: There were no a priori hypothéses and tho rhethodology was flexible but also
systematic and accountable. While fhe( methodology was planned out, it also allowod “...the
researcher to improvise, to find ouf more ‘abou't some oritical event or )moment in the livesn of the
participanfs” (Janesiok, 2000, p. 382).‘ Interviews were conducted in natural settings, the.

contexts of. which will be made explicit below (Merchant & Dopuy, 19/96)'.‘. '
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3.2 Selection of a thesis advisor and committee |
| Helms (1993) noted that ‘White’ researchers, dissertation advisers and journal editors
have traditionally been the “primary gatekeepers of cross-cultural research” thereby reducing the.
heterogeneity of perspectives. iﬁ the study of multicultural issues; To avoid this I have assembled
a committee rﬂade up of people from a variety of cultural backgrounds and gendes. Also, my
supervisor has expertise in multicultural counselling and racism issues. |
3.3 Researcﬁer’s background and biases
I briefly state my background and my theorefical orientations here to help the reader view
the results of.this research critically. T am a 39-year-old, middle-class, Canadian, _ablé—bodied,
English speaking, heterosexual male, with no religious affiliation and a sécular upbringing. 1
was born in Canada, live in Vancouver and am currently pursuing my M.A. incounselling
psychology_. I have considered myself, and have been racialized as, ‘White.” However, my
‘Whiteness’ did not occur to me wvery often until taking a multicultural gourse in éounselling
f)sychology a few years ago. Since then I am aware of it much more often but not necessaﬁly ,
bepause I am called ‘White’ by others. I(have benefitted from being racialized as “White’ and -
feel responsible to do my part in combating racism. While I recognize that I am racialized-as
‘White,” I do not subscribe to the concept‘of ‘race(’ per se.
My theoretical bias is towards the relation'al, constructed, procéss, m‘ultiple‘view of self.
I have seridus doubts about the relevance of stage theories to ‘racial’ identity in a postmodern -

world of flux. Isee identities as being constantly shaped and reshaped by history and competing

social interests. I believe that ‘race’ and ‘racial’ terms are divisive and dehumanizing. As a

qualitative researcher I know that it is impossible to enter into research without my preconceived
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ideas influencing the results. I also know thaf the credibility of qualitative research ﬁndings can
be enhanced when the researcher ‘explicitly states his or her theoretical and philosophical
orientations and attempts to bracket them to limit their influence on the res‘ults, as I do here.

' \
3.4  Participants
Ten participants (n = 10) were recruited. One participant cancélled 10 minﬁtes before the
interview was scheduled. This participant offered no other explanation than “I’m chickenihg
out.” This cancellation is considered data. |
A total of nine (9) l;articipants were interviewed. Their participation was framed as an
opportunity to teli their stories to mé pn'vafe]y ‘about §vhat it is (was) like for them in an
aboriginal community. Participants fit the following criteria: 1. They self-identified és ‘White’, |
or vused to self-identify as ‘“White’ and 2. They lived in, worked with and/or were adopted into an
- aboriginal community. Two of the participants grew up with “White’ identities but within the
last 5 years discovvered they had aboriginal ancestry and received official aBoriginal status.
‘Panicil.)ants ranged in age from 42 to 65 years. 'T.he average age was 53.6 years.
Three (3) participants wereeducat'ors, two (2) were retired educators, two (2) were non-
education schooi staff, one (1) was an architect and one (1) was an ;ctor.
Five (5) participants were male and four (4) weré female.
3.5  Access to participants
Participants were acéessed initially through contacts at Iﬁy -workplace. Subsequently,

participants were accessed through word of mouth and ‘snowball’ sampling techniques, where

participan.ts introduced me to new participants (Taylor & Bogdan, 1998).

I attempted to recruit participants via the CNPS listserv in order to access a wider variety
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of participants (see Appendixv 16) however this proved fruitless. | |
3.6  Researcher’s Notes on Recruitment

3.6.1 Reaction to Recruitment Poster: While the recruitment poster (Appendix 16)
elicited no rea;:tidn on the Counse’lling Psychology department’s listserv, it elicited a heated
reaction from the Vancouver School Board. The Board promptly complained to thé Chair of the
Department of Education, Counselling Psycholbgy and Special Education at UBC. According to
hir'n; the School Board complained that the poster’s question “Do you consider yourself to be
white?” was tantamount to asking “Are you a racist?”

3.6.2 Cancellation of interview by 10" participant: The 10™ participant cancelled her
interview 10 minutes before it was scheduled. It was to be a telephone interview as she was
living in é remote aboriginal community on the coast of British Columbia. She was apologetic
but would not elaborate on her reasons for withdrawing .other than she was afraid to be
interviewed (i.e., “I'm chickening out”). |
3.7  Site selection

Participants were asked to suggest a quiet, private location where they would feel most
corhfortable being interviewed. If the participant had no suggestioné, I suggested a selection of -
locations from which the pafticipant chose. This element of choice was included to bolster the
pérticipént’s feelings of control over the si£uation and thus promote more freedom of expression
due to relaxedness and confidence. Two (2) participants chose to be in‘terviewed in their homes,
five (5) in their places of work, one (1) over the phone and one (1) in a sports Bar.

3.8 Informed consent

A consent form was discussed with each participant immediately prior to completing the
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questionnaire and beginning the interview (see Appendix 19). . -
3.9  Confidentiality

Participants were tolfl that their transcript, questionnaire and signed consent form would
be kept confidential. They were told that their words may be quoted in the final paper but any
personally identifying information (names, specific places, specific timés) wouid be withheld.
Paﬁicipants were asked if they wanted to cﬁoose a pseudonym to represent themlin the study.
Two participants chose their own pseudonym.

3.10 Confirmation lettervwith interview QUestions

At least two weeks prior to each interview, participants were sent a package with a
lconfirmati‘on letter for the first interview (Appendix 13) thanking them in advance for agreeing
to attend the interview. Include‘d in the package were some questions for the participant to reflect
upon prior to the interview. The questic;ns were related in a general way to the interview
questions. ‘They were told to feel free to consult with friénds and/or family to help build their
thoughts on the matter. They were told to feel free to jot down their thoughts to bring t-o the
interview if théy so wished. They were also asked if they could refer to me anyone who might
be interested in parti;:ipating in the study. All letters briefly described issues of consent,
confidentiality and anonymity. "Each participant was phoned the night before the inferview to
confirm our appointment.

3.11. Apparatus
Interviews were recorded using a SONY digital recorder. Transcribers were hired to

transcribe the texts of the seven (7) of the nine (9) interviews. Two (2) of the interviews were

transcribed by me using “Dragon” voice recognition software.
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Preliminary exploratory analysis of the textual data was done.on a personal computer
using Wordstat (Peladeau,. 2003) followed by the main analysis usiné Codeminer (Peladeau,
2003).  These computer programs fa'cili'tatec‘lv text management,. manual coding, intercoder
agreement calculaﬁons and qualitative an'al,ysis. Aﬁalysis tools included tabulation of frequency
of manually assigned codes and the relationship between those codes. This'softWar'e aided in-the
systematization of the analysis and provided an “audit trail” of code and category development
(Lincoln & Guba, 1985). It also enabled the coordination and consistent application of coding
procedures. Lebért, Salem, and Berry (1998) used Codeminer in their analysis of textual data.
3.12 Data Collection

Data collection was triangulated (Hill & Thomas, 2000) between field_notés/memos,
questiIOnnaires and individual interViews.

3.12.1 Field notes/memos

Research field notes were taken throughout the research process and were included as
data in the analysis. Notes were taken about whaf is noticed by me in the full range of research
activities from gaining access to the setting, to ‘initial coptaét with participants, to huncﬁg:s about
themes and patterns in the data (Heppner, Kivlighan, & Wampold, 1992) to any eyolving
changes to my philqsophical, theoretical perspectives (Janesick, 2000). Notes include | my
thoughts, feelings and actions as well as the actions of the participants-and the settings o‘f the
interviews. |

3.12.2 Quesi-:ionna‘irev '

Each participant completed a short written demographic questionnaire (see Appendix 14).
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3.12.3 Interviews

I tried to gain an empathic understanding of the participant"s frarﬁe of reference thrbugh a
semi-structured interview. The interviews combined a structured set of open-ended and closed-
ended questions in an effort to acquire data that will bé comparable across participants. I used
probes, paraphrasing and verbal and non-verbal encouragers to_inCrease tﬁe depth of responsés
from the participants. |

Interviews were digitally recorded and transcribed. Sighificant nonverbal behaviours
(e.g., long pauses, crying, laughing) were incluéi_'ed in the traﬁscn’pt. i

Throughout each intc_rvieW I used paraphrasing, empathic reflections, clérifying _
questions, probes and rﬂinimal encourégers.

- 3.124 Ihterview Questions

The interview questions were designed to assess participants’ perceptions of how
identities have been created or co-constructed by ‘self’ and others. The interview questions fell
iﬁto two general areas of interest, namely, (a) constructions of ‘White’ identities and (b) changes
in construcfions of “White’ identities over time and place.

Questioﬁs and probes were designed to open a space fof the participant to consider -
actions, thoughts and feelings for each cétegory. Specific questions were preceded by more
general opening q‘uestions or invitations to talk on a topic. |

The following questi\ons served as a guiding structure for the interview:

1. Tell me about some of your experienceslliving/working with abori ginadll people.

2. What is it like being “White?””

3. In your opinion, what does it mean to be “White?’”
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4. “What do you like about beirig ‘White?” /

5. “What do you dislike about being ‘White?’”

~6.“How important is being ‘White’ in yoﬁr life?”-

7. “What kinds of things do you do that make you ‘White?””

8. “What kinds of tflings do you lnot' do that make yéu ‘White?”’

9. “Db other people see you as f‘.White.?’ ‘How do y(}Uv know?”

10. “What is it like beiﬁg referred to as “White?’

11. “What does it mean to you to have been s.een.a‘s ‘White" by others?”

12. “Thfoughéut your 'life has the rriéaning of being ‘White’ ever changed for you?
How?’; |

| 13. “How might the meaning of being ‘White’ changfa for you in the future?”

Closing: The participaht was asked if thére wés anything else they would like to say.
Finally, they were asked if they could refer me to another' person who they see as ‘Whité’ and
who has spent a substantial amount of time with aboriginal people.

3.13 : Pilot study |
A pilot study of two i‘nterviews was conducted for thé purp&se of festin g the quality of the
intefview procedure and questioné. Only mihor changes to the interview questions Were needed
"so the pilot data are iﬂncluded in the data énalysis. |
3.14 Duration and density of intérviews
' Interviews ranged Ain duration from 55 nﬁnutes per interview té 124 minutes per interview

with an approximate mean of 75 minutes per interview. Number of participant words per

interview ranged from 5286 to 20731 with an approximate mean of 9891 words per interview.
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Number of participant words per minute ranged from 94 to 256 with anA approximate mean of

119 words per minute and a standard deviation of 49.94. As seen in Figure 1, Bob stands out as
the fastest talker.

Given the l;igh number of words by Bob, his interview might dominate analyses based on

simple coﬁe or word totals. Therefore, analyses were done using the percentage of total words or

percent of total codes by each participant, thereby comparing participants based on proportions

of codes and words used within interviews.

Figure 1. Words per minute uttered by participants
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Figure 2. Words per minute spoken by gender of participant
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On avérége, males talked faster than females but‘varied more in their rates. Male
participants averaged 138 words per minute with a standard deviation of 60.4 while female
participants averaged 94.75 words per minute with a s.tandard deviation of 3.7 (Figure 2).

3.15 »Data analysis |

| The main task of this analysis was to classify. meaningful units of text (themes) into
content categoﬁgs and to infer the significance of and relationships between these categories
(Weber, 1990). Categories were‘developed,inductively through, in part, constant cofnparitiye
' analysis (Glasér & Strauss, 1967) in which “[d]ata collection, analysis, and theory are related
reciprocally” (Janesick, 2000, p. 397). This was in aid of suggesting or elucidating a model or

<

part of a model “...of causal and intervening  conditions, phe_nomena, contexts,
action/interactional strategies and consequences” (Brott & Myers, 1999). |

3.15.1 Imitial explorétory analysis using Wordstat

The search for themes begaﬁ by entering the texts of the interviews (with the
interviewer’s words extracted) into the Wordstat program. Wordstat facilitated the searéh for
fhemes by tabulating occurrences and recurrences of words or short phrases. The functions of
the 'Wordstat program include counting word frequencies, counting §vord frequencies across
reseafcher defined Véﬁables, displaying researcher selected words iri'éoﬁtext and searching for
- recurrent ph_rases across and within interviewé. I used these functions in an intuitive and

recursive fashion to group words and phrases into emergent categories guided by an increasing

familiarity with the data. Filler words and phrases such as “you know” and “that kind of thing”

were manually excluded from the analysis. Wordstat automatically generated various kinds of
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graphic representations of tlle,co-occurrences of categdrl_és in the form of denclograms, 2-
dimensional graphs and 3-dimensional graphs. | This facilitated further refirlement of the
categories and suggested relationships between categbries.
3.15.2 Content analysis using Codeminer
Ne)lt, in a much more laborious process, meaningful units of text, here called themes,

113

were maﬁually céded using Codeminer. A theme is defined as “...a conceptual entity: an
incident, thought-process, or viewpoint which can be seen as a coherent whole” (Carney, 1972,
p. 159). According -to Carney (1972), themes are units of text which fall somewhere between
individual ‘wclrds and entire texts. A theme will be further defined llere as a unit of text that
“contains at‘ least ‘.one of each of the following: a subject, a verb and an object_ (Webér, 1990).
Initially, themes were coded usiné participants’ own words. As the. analysis developed,
however, terms from théories in the literature weré also used to label codes and categories.
3.15.3 Intercoder-reli&lbility
Using Codeminer, a second coder independently coded randomly selected portions of
‘interview transcriptions. Codeminer calculated ‘interc'oder reliability based on the presence or .
absence of a specific code and performed this on each code individually. ‘Cohen's kappa
adjustment’ was the statistical technique used to correct spuriously high values due to chance.
‘Cohen'’s kappa’ does not ‘assume that all categoriés have equal probabllity of being observed; It
does not assume that the distribution of the various categories should be equal for all éoders. In
the computation of the chance factor, ‘Cohen's kappa’ takeé into accourlt the differential

tendencies or preferences of coders (Peladeau, 2003). |

On the first run through the data an agreement of 71.5% (Kappa=0.682) was reached.
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After codes assignment was negotiated a second run through the data produced an agreement of
95.4% (Kappa=0;796).

3.15.4 Participant validation of themes

Each participant was shown a point form summary of themés (codes) in his or her
interview. Summaries were based on occurrences of codes in his or her interview. Participants
were asked to mark a ‘X’ beside any point they disagreed with and to mark a ‘?’ beside any point
they didn’t understand or were not sure about. " Initial agrcefnent percentages were calculated.
Points marked ‘X’ or 2 were either deleted from the analysis or brougﬁt babk to the paﬁicipant
with accompanying quotes in order to get clarification on the meanings. The meanings of the
points were revised accordingly and revised agreement percentages were calculated. Results are
tabulated as follows (the following are pseudonyms): |

Diane: Initial agreement = 99%, revised agreement= 100% -

Jim: | Initial agreement = 95%, revised agreement = 98%
Bob: Initial agreement = 92%, revised agreement = 97%
Harlan: Initial agreemeht =97%, revised agreement = 100%
- Jane: Initial agreement = 98%, revised agfeemént =98%
Iona: Initial agreemept =94%, revised agreemen_t"= 96% |
Wendy: _ Initial agreement = 70%, revised agreement = 100%
Paul: Initial agreement = 93%, révised agreement = 100%
Terry: ~ Initial agreement = 90%, revised agréement =100%

- Mean initial agreement: 92%

Mean revised agreement: 99.32%
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3.15.5 Category development -
- The first step in category development involved classifying the codes into majof areas of
- significance. This was an impressionistic, intuitive process that was guided by‘a unique and
thorough familiarity with the data. It was also a recursive process as I constantly éompared raw
data, codes and emergent categories with each other (Glaser & Strauss, 1967). Category names
came from participants’ own Words and from the literature. As Holsti (1969) states “...categories
should reﬂéct the purposes of the research, be exhaustive, be mutually exclusive, independent
and be derived from a single classification principle” (p- 95). Single count codes will be placed
in an ‘others’ category, set aside for future fesearch (Strauss, 1987). 4
3.15.6 Item (Category or Code) Int_errelaﬁonships
Codeminer and Wordstat aided in the analysis of interrelationships by g-raphically
displaying item co-occurrence patterns. To do this, the programs first computed proximity
values of categories (in Wordstat) and codes (in Codeminer).l Proxirrﬁty values were -based on
the likelihood of items occurring close together in the text. The programs then éreated a
simi‘larity' matrix based on these proximity values. Based on this matrix, item éo-occurrence
patt’emvs were displayed in the form of dendrograms (tree graphs) and two- and three-dimensional
correspondence plots (Peladeau, 2003). K
Dendrograms were created using an “average-linkage hierarchical clustering method”
(Peladeau? 2003) to create clusters from the similarity matrix. In these graphs, th¢ \;ertical axis
représented the items. and the horizontal axis representéq the clusters formed at each step of the
clustering procedure. Items that tended to be distributed similarly were combined at an early

stage while those that had dissimilar distributions combined nearer the end of the agglomeration
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process (Peladeau, 2063). ‘

In 'the two- and three-dimensional éoncspondence plots, the distances between items
indicated the likelihood that these items api)eared together in the text. In other words, itemé that
tendea to occur together in the text appeared closer togéther on the piot, while items that were
independent from one other in the text were located far from each other on the plot. Items plotted
closer to the origin were more evenly distribute_ci ar'nongs‘i iﬁterviews. Itemé plotted further from
point of origin had singular distributions (occurred in fewer interviews).

3.15.7 Participant Interview Interrelationships

In thv_e two- and three-dimensional correspondence plots; intervieWs with sinﬁlar item co-
occurrence patterns were plotted cloéer to each ogher, while dissimilar interviews Wére plotted .
fur_ther from each other. The more unique the itelﬁ co-bccurrence pattern of an interview wasb 7
compared to the other interviews, the further it was plotted frqm the point of 6rigin. The more
similar the i';erri co-occurrence pattern of an interview was compared to the other interviews, the’
closer it was plotted to the point of origin (Peladeau, ‘2003).

3.15.8 Item and i’articipant Intgrview Interrelationships.

Pérticipant interview interrelationships were plotted overtdp the item interrelaitionshipé
such that items that were ’more unique té a particular interview. were plotted closer- t(l)> that
interview and vice-versa. Iterﬁs fhét were distributed amongst é particqlar subset of intetviews
were plqtted closer to that subset. |
3.16 Limitations

Because participants were not selected randomly, it is possible that my biases influenced

the selection of participants (Brott & Myers, 1999). To help counter this I was especially careful
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to brackvet my biases accordingly in the interview and analysis. Idid this by recognizing my bias
and the te’ndency toward it, by being flexible and open to constructive criticism from participants
and advisors and by being sensitive to the words and actions of the participants. .

Given that this study uséd volunteers the breadth of data may be limited. The attitudes of

the participaﬁts may only reflect those of .a certain section of society. This is similar to the

limitation of snowball sampling, which vcvan resﬁlt in participants representativé of a specific
population. Compared to nonvol-unteers, research volunteers tend to be bettér' educated, more
infelligent, more unconventional, more sociable, more in need of social approval, less |
authoritarian and tend to have higher social-class status (Rosenthal & Rosnow, 1975). This will
be taken into consideration when presenting the results. Helms (1989) aiso had concerns about
using volunteers in ‘racial’ identity research, noting “...the possibility that research panicipants’
level of racial identity may influence their decisions whether or not to participate in research” (p.
233). |

Again, the particéipants may only be representative of a certain sectio‘n_ of society. Indeed,
the majoﬁty of the participants were educators and aH were between 42 to 65 years old with an
average age of 53.6 years old. ‘However, this is not an  overwhelming concern in ‘cilualitative
research. Rather, qualitative research is concerned with situating the results in demographic,
tempbral, local context.
3.17 Sources of error

Fontana and Frey A(2OOO) say that participant behaviour, interview method and

interviewer effects are all potential- sources of error. Participants can be affected by faulty

memory, the social desirability effect and desires for privacy. The social desirability effect is
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considered to have two dimensions: self—decept_ion and impression management (Paulbus,
1993). To try to reduce the impression management part of the soeial desirability effect, at the
beginning of the interview, I explicitly stated, “There are no rig'ht or wrong answers. I just want
to get to know your views. Try to talk as honestly a.s you can. Your most honest responses will
contribute to a greater underétanding of people’s experiences.” To alley concerns about privacy
and confidentiality the participants w‘ere reminded that their identities were to be kept.completely
confidential. |
As far as interviewer effects are concerned, Fontana and Frey (2000) state that gender

plays a role in how participant and interviewer interact. They also point to... |

...evidence that student interviewers produce larger response

effects than do non-students, higher-status interviewers produce

larger response effects than do lower-status interviewers, and the

race of an interviewer makes a difference only on questions
specifically related to race... (p. 650). '

Given this, “White’ middle class males may have respended to me differently than they
would to, for example, a female or someone with ‘a different socio-economic background than
mine.

I am racialized as ‘White’ therefore I am embedded in the subject. As happened to
Kanuha (2000) .with her ‘tacially’ similar participants, I may have mistakenly assumed to
‘understand \tague statements made by participants and not probed for more detail. By the same
token, participants may have teft out important information assuming that I already knew it.
These sources of error are acknowledged. However, interview questions and probes are intended
to prevent this. | |

As I will be both the researcher and the interviewer, it is possible that I will find ‘what I
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am looking for by sélectively attending to and interpreting the pertinent data and selectively

interpreting data (Brott & Myers, 1999). |

Transcribing may have resulted in undetected typographical errors.
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CHAPTER 4
Results
4.1 | Results of Initial Exploratory Analysis ﬁsing Wordstat
Initial exploratory analysis using Wordstat produced 112 categories of words and short
bhrases from a total .of 89023 words uttered by the participants; see Appendix 20-for a
dendrogram (tree grapﬁ) of these categories. The following clusters in the dendfogram suggested
potential themes for further analysis using C;)deminer: |
ABORIGINAL, GROUP, INVOLVEMENT, OCCUPATIONAL_WORK and WE
(sugge‘sting that participants spoke of their involvemeni with aboriginal pepple through their
work)
AWARENESS and SELF_PRESENT (suggésting that participants spéke of their -
personal awareness in the present) | |
ACHIEVEMENT and WANT_PRESENT (suggesting that.par’ticipants spoke of their
own or others’ desire for aéhiever_nent)
EUROPEAN and ROOTS (suggesting that participants spoke of theif own’ 6r others"
roots in Europe) |
MATERIALISM, MOBILITY and SOCIALIZATION (éuggésting that participants
spoke of materialism and freedom of movement as something they or others were socialized
with) |
_ ﬁELIGION and RESPONSIBILITY (suggesting that participants spoke of how they or

others see the church as responsible for residential school abuses)

OPEN_AND_ACCEPTING, SOCIAL_PROBLEMS and TRY_PRESENT (suggesting



'White' 'racial’ identity development 83

that participants spoke of trying to be open and accepting of others despite social problems)

HELP_PRESENT ‘and SPIRITUALITY (suggesting some link between help, helping and
spirituality) |

FELT,' GUILT_SHAME_PRESENT and MISSIONARY_ZEAL (sugge’sting that
participants spoke of own or others’ feelings of guilt and shame and tha§ these are related to the
desire to éxpiate the guilt by helping the unfortunate)

INTERPERSONAL_CONNECTEDNESS, DEEPER and RACE (suggesting -that
participants sboke of interpersonal connections going deeper than “raciél” boundaries)

' CANADIAN, PLURALISTIC and PRIVILEGE_NOT (suggesting that participanfs spoke

of Canada’s increasingly plufalistic society resulting in a decrease in privilege for some)

AGAINST_PRESENT and RACISM (suggesting that participants spoke df own or
others’ opposition to racism) |

POWER, PRIVILEGE and MINORITY (suggesting that participants spokev of some
relationship between pow‘er, privilege and minority grqups) | |

COLOUR, SIMILAR and GROUP_MY (suggesting that participants spoke of pec;ple
being similar to their own group in terms of colour).

HEALING, JOURNEY and IDENTITY (suggesting that participants spoke of some -
relationship between personal identity, personal healing and personal life joufney)

As seen in Figure 3, Wordstat gélculated an index of similarity amongst participant
interviews with a score of 1.0 being the most similar and 0.0 being the least. There éppears to be

three groupings or clusters of similarity as follows:

Group ! - Diane, Terry and Jim
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: Group 2 - Harlan, Wendy, Jane, lona and Paul

Group 3-- Bob

Figure 3. Similarity of participant interviews in terms of word and phrases: Wordstat
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As seen in Figure 4, Wordstat illustrated the locations of words/phrase categories and

participant. interviews in relation to each other in two-dimensional correspondence maps or plots.
Interpretation of these plots followed the guidelines outlined-in the Methodology section under
Item (Category or Cdde) Iﬁterrelationships, Participant Interview Interrelaﬁonships énd.Item and
Partiéipant Interview Interrelétionships.

Following these guidelines, one can sée that Bob spoke more oftén about guilt and
shame, victimization, government, racism, money, his group ("Whites’) and non-‘White’ groups
such as ‘Blacks’ and ‘Asians’ relative to other participants. Jane spoke more often about
privilege, personal journey and interpefsonal‘connectedness compared to other participants.

Diane spoke more about social stereotypes, her family, achievement and her socialization

relative to other participants. Jane and Harlan spoke more about their work with aboriginals and

personal sfruggle than other participants. Iona, Terry and Diane spoke more about aboriginals,
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nature, pluralism, differences and linearity than others.
Jane, Diane and Bob seem to be the most unique from each other and from the group as a
whole. Bob seems to be the least similar to the rest of the participants. Meanwhile, Jim’s words

position him fairly centrally in relation to other participants. .

Figure 4. Two-dimensional correspondence plot: Words and phrases

As to be expected, the category WHITE is centrally located as this was the main topic of

the interviews. Also, the category WE is centrally located, indicating a common tendency for
the participants to express membership in the “White’ group. This also indicates a tendency for

participants to speak indirectly about their associations with Whiteness. Bob, on the other hand,
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spoke more directly about his membership in a “racial” group as illustraféd_by his proximity to
the category GROUP_MY. Conversely, Bob is located at a distance from the category
SELF_PRESENT, indicating his disinclination to discuss personal aspects of himself.

These Wordstat graphics not only suggested themes a}ld relationships but also reinfdrced
some of my initial impressions of thé themes and relationships. These visuals were in aid of
suggesting relatioﬁships bct_weeh categories, between participants and between categbries and
participants. Because Wordstat only analyzes words and phrases, it does not handle larger
chunks of meaning as does Codeminer and therefore may miss important themes. Codeminer
enables coding and analysis of the themes suggested in the>Wordstat aﬁalysis. |
42  Results of Content Analysis of Codes and Themes using Codeminer

After a 3 month long recursive process of coding the téxts, categoﬁzing codes, recoding,
recategorizing and so on, the data was reduced to a total of 143'c<_)des, 45 categories and four
metacategories (see Appendix 21). Since Codeminer only allows‘ 2 levels of catégorization and
only analyzes at the code level, the metacategories were generated outside the program. The
four metacategories are the following: 1) de/scn'ptions and mear}ings of Whiteness and
Aboriginalness, 2) own and others reiationshibs to Whiteness, Aboriginalness and otherness
(including racism), 3) extent and process of personal change; and 4) trying to effect positive
social change. |

A cursory glance at the Codeminer cbrrespondence plots of codes (themes) in Figure 5
reveals a striking similarity .to'the Wordstat corresponde;ncc plot in Figure 4. Both show a

-similar, albeit inverted, spatial arrangement of participant interviews. This is an interesting result -

given that the units of analysis in Wordstat and Codeminer are qualitatively and quantitatively
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different. The units of analysis in Wordstat, being words and short phrases, do not carry the
same complexity of meaning as do the codes (themes) in Wordstat.

There are differences between the Wordstat and Codeminer analyses. In the Codeminer
analysis (Figure 5), Terry clustered closer to Jane, Diane and Bob and occupied the outer edges
of the spatial arrangement. Paul and Wendy clustered closer to the origin, indicating the

similarity of their interview profiles to the rest of the sample.

Figure 5. Two-dimensional correspondence plot: Codes (Themes)




'White' 'racial’ identity development 88

Another apparent difference between Figure 4 and 5 is that in the Codeminer analysis
(Figure 5) the codes clustered more closely to the participant interviews than the words/phrases
did in the Wordstat ‘analys.is (Figure 4). This indicates that larger chunks of meaning (codes) cén
be more representative of the uniqueness of a participant interview than mere words/phrases.

Figure 6 reveals that while the spatial arrangement of participant interviews may be
- similar across analyses, the absolute similarity between participant interviews is less in the
- Codeminer analysis than in the Wordstat analysis. This is consiétent with an increase in

complexity of units of analysis in Codeminer revealing greater differences between participant

interviews.

Figure 6. Similarity of participant interviews in terms of codes (themes): Codeminer
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As seen in the Codeminer ‘sim‘ilarity index in Figure 6, groupings are not as visually
discernible as in the Wordstat index in Figure 3. However,v looking at Figure 5, themes are
* clustered into three .quadrants and the following participant interviews appear to be assoéiated
with these clusters:

Thematic Group 1 - Diane, Iona and Wendy occupied the upper right quadrant

+
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Thematic Group 2 - Jim, Harlan, Terry, Paul and‘J ane occupied the lower right quadrant
Thematic Group 3 - Bob occupied the lower left quadrant‘
These clusters are not statistically significant.
4.2.1 Thematic Group 1
Lack of critical- examination of relationships with Whiteness and otherness. Group 1
participants did not seem to critically examine their relationships with Whiteness and otherness
to the same extent as other groups (Figure 7). Iona was quite clear about her lack of interest in
examining her Whiteness. She said,
(pause) so, I mean, I think I was... Ithink I was just so much more
interested in knowing about my Native ancestry that the White
really wasn't all that important, you know, because, I mean, was,
yeah, I'm White, so what? ...Yeah, so I... I don't think I (pause) I
don't think I resented being White or anything like that, or just it

was just kind of on the back burner. It wasn't really something on
the top of my mind, whereas being Native was.

Wendy was similarly clear. She said,‘ “It was interesting because I haven't thought in
terms of myself being White... You know, you tend to think of, um, what other people are, but
you don't tend to think of yourself, sort of, as that....” Both women éxpress disinterest in
exploring their Whiteness.

Diane, also in Group 1, seemed to epress con‘tradictory- views about the relationship

between Whiteness and privilege. At first she seemed to say that “Whites’ today no longer enjoy

a privileged position in society. She said,

It used to be when I was growing up that wasn't the case. The
White people got the opportunities and the aboriginals or other
"nationalities didn't... I think it's almost gone the reverse now...
uh... for... partly for the Canadians... the White born Canadians...
to actually have opportunities. Everything seems to be given more
to the special interest groups... um... easier.
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Later, however, she seemed to reverse herself. She said, “I think being White... you
know... there's other opportunities out there and you don't have to live like that. I think you can
see a bigger picture of things around you. There is a way out.” This confusion suggests a lack of

a considered viewpoint on the relationship between Whiteness and privilege and opportunity.

Figure 7. Percent of total words spoken by groups about exploring their Whiteness

Percent of total words spoken by groups about exploring their Whiteness

o

@

®
'

Y group

o
=
®

8

Percent of total words spoken b

1 2 3
Group

[ IR | plored my whiteness BN | o oxploring my whiteness | want to explore my whiteness |

Figure 7 illustrates the absence of exploration of Whiteness in Group 1 but also a desire
to explore in the future. As Iona said, “You know, so, you know, in time, I think, I'm going to

want to know more about my European ancestry as well.” Wendy said,
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Um, (pause) well, the only thing I think it might do is, uh, have me
look a little bit more at my own traditions... uh, at my own

- traditions, uh, you know, this issue about, uh, Christmas over the.
holidays and... and, uh, and not using the word and... and sort of
that thing.... Well, Christmas is a part of my culture, and, uh, so in
a way, it probably strengthens, I guess, would be the short answer
of my traditions and.... All right, so the only thing I see happening
is that, uh, I because we are now... have a lot of different, uh,
ethnic groups and racial groups, that I might look to my own
culture... my own traditions and that kind of thing, uh, a bit more
than I have.... So that's, um, huh, yeah, as well as the others, you
know, wheré am I in all of this mosaic?

Consistent with the laék of examination of their own Whiténess, the participants in this
group were very aware of racism and prejudice in others, yet mentioned little about their own
racisms (Figure 8). Diane said, “Myl mother is very anti native... her view of native Indians is
sort of drunken.slobs, waiting for the liquor store to open and she was very vocal on... all my
childhood of... how kind of useless she felt the native Indian society was.” Iona said, “I think

~ that in my household it was because my mom (pause), um, because of... my mom tended to be
somewhat racist because she and my dad ended up splitting up, and it wasn't a good split-up, and
she blamed his Native... being Native for his flaws and his faults.” Wendy said, “I don't know
if you've had experience with IQ tests... they're terribly culturally biased, you know.”

4.2.2 Thematic Group 2

Critical examination of Whiteness. By contrast, Group 2 participant interviews were

characterized by a more critical analysis of their relationships to Whiteness (Figure 7). Harlan,

for instance, said,

I'm trying to think here, how that change, it's evolving... it's a
steady progress of change, not like a watershed change or
anything. I feel curious and interested in keeping doing this and I
don't really want to change and do what I'm doing, but I do want to
continue this, what I found very interesting, enquiries as a White
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person to characterize it that way, I suppose it's getting into this
whiteness thing and distinction from others thing, and see what
that's about, and wanting to reconcile, I suppose, these
differences...

Figure 8. Percent of total words spoken by group about racism/prejudice.
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Jane said, “I had to sort of um...come to terms with the, you know, um...the fact that I
wasn't aware of who I was in a privileged position and I hadn't come, you know, I wasn't aware
before of um...that whole sense of institutionalized religion and institutionalized um...racism.”

Jim and Jane commented about how interpersonal connectedness goes deeper than
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“race.” Speaking about his close relationships with “Native” people, Jim said,

“...the stuff that's beneath the color is what connected us... there
was this deeper connection, the more human, the color blind...
spiritual, deep or significant, you connect on that level that that
which is holy in you connects with that which is holy in someone
else, and you're forever changed.... You can have the superficial
stuff, but you have this deep, deep connection that that supersedes
race or economics or gender or anything else...”

Jane said,

Well, I guess, it's kind of cliché, but it is like a peeling of the
onion, right? It is sort of like, um...I had such a... um...I had a
‘good hmm... well... relatively, good childhood, like, kind of
privileged, kind of thing, right? And so, and I worked from that
outer area and then when I came up against these um...experiences
of St. Georges' and Chicago and that, then, then that outer layer
didn't work, right? So then I had to look deeper, okay, so what is it
that I am basing my relationships on? Is it, so it's not people that
you that are, sort of, similar to you. Okay, so then, um...what is it
that you are basing your actions on and how do your beliefs fit in
with that? And...and so it is, sort of, ...- I can only sort of,
experience, or say that when I experience a meeting of someone
when I am moving from um...a sort of, like an interior place, it's, it
feels and it is more authentic to me but I can't know, I can't do that
— that's all I know. Those layers I have to unpack first of all, you
know, and peel away and that's became um... they are part of me
because of my history and my culture and the society and
socializing that I have. :

Jane continued, “T have learned something and that I can stop that outer thing and I can,
sort of, put it into play. But I don't, I don't fhink I ever... like you know, I don't think I have
regched the place where I am not doing that all the time, you know, act and do £hat all the time.”

Paul commented on the inextricable link between the personal and social aspects of
identity. ‘He séid, “I just don'-t think any of the quéstions, or any of the misgivings, or any of the
thoughts or reflections that you 'havev of being White could possibly be excluded from what the

perception is out there in the world. I don't think it's any different.”
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Figure 9. Percent of total words spoken by _group about selected aspects of Whiteness.
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Whiteness associated with a linear, rational, structured, compartmentalized and time-
bo.und orientation. Whereas all groups equally associated Whiteness with individualism, Group
2 participants were more apt to associate Whiteness with a linear, rational, structured,
compartmentalized and time-bound orientation (Figure 9). Jim associated Whiteness with the
scientific model. He said, “...if you would simply do this, then everything would be fine. That's
a White guy's at least it's a northern European solution thing empirical scientific model and
always will be.” Harlan associated Whiteness with time-orientation. He said, “...we're so
conditioned to be part of an agenda, and you're on at a specific time, and let's get out....” Terry

also associated Whiteness with time-orientation. He said,
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I don't, ah... I don't throw away my clocks. Just that. So I still
operate by... one of the things I do that makes me White is make
time the most important thing that governs my actions. I guess I
don't operate without the clock being more important than anything
else.

Harlan associated Whiteness with technology and ratio.nality. He said, “I'm in a
technological and rational cocoon. I don't think we deal with things émotibnally in the same way
[as Natives].” Jane also spoke of Whiteness and rationality. She said, “I think sometimes a
White person, educated and that kind of thing, sometimes they get really carried away with
semantics and ideas and some things like that but kind of esoteric....”

. Similarly, Paul associated Whiteness with having clear lines, boundaries, compartments
and boxes. He said,
I think White people just genérally try to compartmentalize, so it's
everything... filing, people are trying to organize, and box it; that
is associated with being White; the desire to do that ... the desire
to live in a White manicured lawn and that's your house and my
house is over here and this is the line going between it. I think... I
think White means liking to have lines, liking to know what the
boundaries are. -1 think... I think that's associated with being

White.

Group 2 participants were not the only ones to make such observations. Iona, of Group
i, comments, "There's Indian time, and there's White time. You know, White time, they've got
|
their 24 clock, and Indian time, they say, hmm, we'll get around to it (laughs).” The participants
painted Whiteness as austgre, cold, rigid, rational and sterile. |
By contrast, “Nativeness” was portrayed as warmer, moré flexible and emotiqnal than

“‘White’ culture by Harlan and Terry. Harlan, for instance, noted, “...a native person would feel

much more within a community of people, family, extended family, and much more

supported...” and “I think, a native person is probably located within an emotional cocoon....”
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Terry recounted this story:

I recall one person telling me the difference would be in... the
difference between a White doctor and a native doctor in a hosp...
in the doctor's office... the White doctor would come out and say
'who's got the 2 o'clock appointment?' and take that person in. The
Native doctor would go in the waiting room and say 'who's the
~ sickest?" and take that person. ' '

“‘Whites’ uncomfortable with social silénce. Group 2 participants spoke exclusively about
‘Whites’ being uncomfortable.with social silence compared to ‘Natives.’ For instance, Jim
said, “I learned that you don't have to talk all the time like us White guys.do... We fill empty
spaces with chatter.” Harlan said, “It's like you can say somethiﬁg and there'll be absolute
silence for what I think ié a normally long time, and the waiting and pacing of conversations is_

completely different. That's a very distinctive, um, characteristic of a meeting with a first nations

-

people. It's really odd to be in that context.” Terry said,

I just... the one thing I can think of that I associate with being

- White is that I tend to be a talker rather than-a listener... I think

about people in my culture talk too much and listen too little... in

~ a gathering of people in which I'm the only White person, to fill in
the gap when there's silence for a long period of time.

He continues,

...In native cultures that doesn't happen... um... I can relate
another story back then. I recall, um, my highschool students in the
Nass River would often come and visit me in the evening and
they'd come to our house and sit in our living room and I'd start
talking to them and after a while I couldn't think of anything more
to say and there'd be total silence and they would sit there for
sometimes 2 and 3 hours without a word spoken. The natives
wanted to be in our presence, in our house and they didn't need the
words. They were getting something out of sitting there, in
silence. ' '
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Only males mentioned anything about the differences between ‘Whites’ and ‘Natives’ in
terms of rates of speech and comfort levels with social silence (see Figure 10).

Figure 10. Gender differences in concerns about social talk and social silence (5 males, 4

females) '
Frequency of mention of differences betwesn "Whites" and "Natives™
in quantity and quality of social talk and discomfort with soclal silence
by gender ‘
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Locating racism within self. - Group 2 participants tended to locate racism within self
.(Figure 8). The comments on this theme from Group 2 illustrate a high level of candour. Jim,
for example, recounted the following story about his former workplace:

...and there was this. .. just this old... it was the old boys' changing
room of the gym which they turned into a parent room. It had
couches and simple things like an outside telephone, which many
of them did not have at home. They'd come to school and make a
phone call... but no one had a quarter, and the coffee pot was
always on, and it was warm and fn'éndly, and whenever the school
was open, it was open. Well, I found myself just gravitating
. towards this room because it was so welcoming, and so it was in
that room that I confronted my prejudices ... like there's this won-
wonderful woman named Denise, uh, who's. Musqueam but lives
down there. She was there all the time. She's 27, or something,
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with five kids. They're all in school and, uh, set of twins, and she
was there all the time and very articulate woman... been through,
you know, all the substance problems and, uh, and each of the kids
had a different dad, and, uh, just... and her teeth are all missing
and she was sort of grimy and her little babies were grimy too and
it took me about a week to realize that she loved her kids every bit
as much as I love mine and how dare I think anything other than
that about her... you know... and she's one of my main teachers
still is. Wonderful, wonderful woman, and... uh... so my
Whiteness kind of darkened very, very quickly...

Jane and Jim spoke about their continuing struggle with their own racist tendencies. Jim
“admits that “It's all about learning, eh, and now, I have to... I have to work harder at it... I'm still
a racist (laughs).” He elaborates: “Yeah, I guess, I still feel... this part about being cut off by
Asian drivers and things like that... if... if there is something... vestigial reaction there. Well,
that's hooked into my Whiteness, right, my non-Asianness whatever that might be.” Jane said,
“Then, then I think you... because of your upbringing and how you are socialized, you do-
have...inherent prejudice and racism and, and if you are not aware of them, it's more dangerous
but if you are aware of them and can try to, sort of, be um...work from that.” She continued:
But, I think um...in terms of myself and just my personal journey,
it was, it was uncovering for myself what my racist attitudes were
and... and being aware .of them and then being able to sort of
um...you know, deal with that and be able to um...um...grow as-a
human being, you know, because you are more aware of it and you

can deal with...oh yeah, your first response is that. Well, why is
that first response that way and what is, what is the basis for that?

Paul and Terry spoke more about their own racism in the past tense. Paul said,

Um... I think initially, probably to be honest, I was probably
suspect ... because when I first starting fishing I ... when I first
starting fishing with all Newfoundlanders, I thought they were
strange, and then, my next experience was working with all White
guys, and then, you know, a couple of years later I was working
with native guys, and I think in many respects I was probably
suspect of the fact that they were native. Like I was getting
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something a little different, like who are these people, you know?

What do they do, where do they... you know what I mean? What's -

their thing? And no matter what you can't tune out all the noise,
you just can't tune out all the noise of, oh yeah, they’re all drunk,
they’re all this, they're all that. You can't tune that out, so I think
you're... you're...

Terry said,

I mean, when I was 20 years of age if I've been... uh... I would

‘have to say my opinion of native peers was looked down upon

[sic], you know. I always thought that native men, in their early
20s, were losers basically... uh... so for me being White was being
superior. Then I think, probably from watching television, I think,
um, I had to see my attitude towards blacks, that, you know, they
were inferior people, in some respects... not in athletics maybe,
uh, 'cause they're pretty good in sports, but as they lived in ghettos,
and had inferior education, and had more crime, and... so I guess I
viewed myself as a superior person, belonging to a superior race...
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Extent and process of personal change. Group 2 members spoke more about shifts in

their “White’ identities. Group 2 participants spoke more about having gone.through a naive

period in their lives than other groups (Figure 11). Harlan, speaking of a shift in hié awareness

_ of “race,” said,

1 felt naive and very silly at one point when somebody said to

me... I must have been 18 or 19 years old... somebody said to me,
“Well, that person was clearly Jewish,” and I said, “What do you
mean?” He said, “Like, duh, like, obviously.” That really shocked
me I remember, and I was 17 or 18. It really shocked me that I
wasn't aware of that the same way that this person who was telling
me... '

Jane also spoke of her initial naiveté. She said,

I think‘ that right up until I went to St. George's I had a sense as a

~student, no, as a teacher... I had a sense ... that ... (speaking

slowly)...um...somehow that... it was a very naive sense... that
we were, you know, in this world together, but that somehow
rather we um... worked equally together, you know? '
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Figure 11. Percent 0f total words spoken by group about a naive peﬁod in their lives
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Terry reported he was initially naive and then became racist in his views. He said, “I

mean initially I didn't pay much attention to the plight of native pedple...” Later he described
how he changed,

when I first worked with native people I sort of found myself as...
amend... making amends for what our culture has done to the
native people, feeling that somehow I had an obligation to, ah, to
save these people... After a few years of realizing that I wasn't to
be a saviour... that I was supposed to be there to, ah, participate in
the community.

ki) (3

| Terry alludes to “White guilt,” “missionary zeal” and, finally, participating in the
community.

Group 2 members spoke about changes within their selves more often than did other
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rather than in spurts catalyzed by significant incidents:

I'm trying to think here, how that change, it's evolving... it's a
steady progress of change, not like a watershed change or
anything. I feel curious and interested in keeping doing this and I

don't really want to change and do what I'm doing, but I do want to-

continue this, what I found very interesting, enquiries as a White
person to characterize it that way, I suppose it's getting into this
Whiteness thing and distinction from others thing, and see what
that's about, and wanting to reconcile, I suppose, these
differences... '

However, later he seemed to éhange his mind. He said,

Well, 1 guéss, 'cause I'm ...I... I'm... every year that you live
amongst people of a different culture you gradually acquire more
of their value system... ahm... and, become more like them
perhaps.... I'm probably acquiring more of the attributes of first
nations people as I get older, I would say, and... I don't know how
-else to say it, I think other family members have noticed it in me
that I've become... I've changed as the result of living on reserve.

Jim said,

You know feeling [for] the down trodden, the... those less
fortunate than ourselves... that missionary kind of thing... the
desire to elevate... Yeah, to bring them up to... to... so they, you
know, so they can be as successful as we are... It's something that
I... I felt was a solution. I no longer feel it is.... I don't want...
there's nothing in me that wants to make them like me... to... to be
like me... not anymore.

about an awareness of their “White’ privilege. Jane said,
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groups. Jim, é‘peaking of his experience working with aboriginals, said, “My Whiteness kind of

darkened very, very quickly....” Harlan described his process of change as something steady

Terry began by denying any change within in his self. He said, “There's not a change in

me... but what there is, there is an acceptance of other people that do not operate that way.”

Associations of own Whiteness with personal privilege. Group 2 participants spoke more
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I had to sort of um...come to terms with the, you know, um...the
fact that I wasn't aware of who I was in a privileged position and 1
hadn't come... you know... I wasn't aware before of um...that
whole sense of institutionalized religion and institutionalized
um...racism... ' :

Harlan said, “...the flip side of that is that I'm enormously privileged...” and continued,

I feel like I can fix stuff if stuff went wrong. I don't, I'm... maybe
confusing myself, but, um, I feel, I know the word maybe is
control, I feel I'm in control. I don't think a native person feels in
control, of that in the same way that I do. There's more, um,
actually issues of lack of control, lack of influence over the system,
lack of access to the system, that I have access with a phone call,
like I can just do it and make it work. That's what I'm... it's
control. ' '

Later Harlan added,

Well the other side is being privileged, like I.said earlier, to be
privileged to be part of a social construct because there's so many
privileges and access to where you want to go, like I literally feel
like I could do anything, like literally that's how I grew up I could
do anything, and I don't that's true for, I don't think a lot of people
perceive the world in that way. That's probably because of this
whole infrastructure I have behind me. '

Jane said, “...the fact remains is that, you know, the White, English-speaking society is
privileged, you know.”
Paul said,

What does it mean to be White? I think it ... White means... it
certainly means to be privileged, it means to have a Go card in the
world, I don't think there's any denying that... White, male... I
think... you know... there's... not... any... sort of... any guarantee

- of it being easy, but it certainly makes it, certainly a lot easier ...
then, not having that ability to... I mean... I think that's the
defining element about being White...

Terry said,

...being White has éff_orded me the opportunities I have to go to
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school, to acquire an education, to raise a family, to live in a... to’
live in a community of my choice, and... to have freedoms, and ...

I don't know... T mean not everybody who's White has the

opportunity as a Canadian White male, but, certainly, I think most

people in the world will look at it and say White male in North

America has probably the easiest go of anybody, in respect...

-Growing awareness of different worldviews. Harlan and Terry of Group 2 mentioned a
growing personal awareness of different worldviews. Terry said, “I did go and teach in

Northern BC, and in the years that I was there, I... I guess my eyes openéd wider as to there are

~ other ways of living and other ways of viewing the world.” Harlan said, “Well, yeah... the, that
was very much a part of my growing up that I needed to get out of that White middleclassness to
see what something else was... was like....” He added that his journey of discovery is far from.
over. He said,

I thought at first that I would achieve some kind of deeper
understanding of what it would be like to be a first nations person,
or understand better ... our relationship with them in those
communities. I find in fact that the more people I know the more
diverging opinions that are out there and I've just managed after 10
years to kind of... understand people better, but I don't think I have
any more clarity around (interviewer chuckles) you know
around... kind of ... I thought I'd achieve more clarity but I
certainly haven't. I struggle all the time with issues of whether it's a
good thing to build schools in native communities for example, or
whether it's better to have all kids in an area have access to one
school whether it be -a White community or a native community.
So those sort of issues are... remain to me confusing and I just find
myself taking each circumstance and relating to it the best way I
can. So I don't have any kind of vision or clarity around it, and I
thought I would but I don't. :

»

It was not exclusively Group 2 participants who spoke about becoming more aware.

Wendy, of Group 1, speaking of a result of her experience teaching in a residential school, said,

I think What it's done is it has allowed me to not only use my own
frame of reference, but, uh, to also, uh, be able to... to some
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degree, uh, look at it from a Native point of view or Asian point of
view or... or whatever that particular issue is, so I think that's what
the main thing that experience did... It just shifted this ability, so,
in a way, it gets.you out of that narrow kind of focus... Um, I
think you, uh, broaden your sort of values as well... you don't...
you're not as narrow in values. You know, there's more scope i
things... To a degree as much as one can, yeah, so when I'm
reading, for instance, about the land claims issues, I can look at it
from, um, the Native perspective, and I can also look at it from the,
you know, the so-called non-Native, White perspective.

_4.2.3 Thematic Group 3

Bob’s extreme position'in the arrangement can be related _to' his views dn ‘White’ self-
victimizatién, ‘White’ - guilt, racism, and multiculturalism. Figure 12 shows how large a
proportion of his words were felated to thesé tqpics compared to other groups.

‘White’ guilt as unjustified.  He sees ‘White’ guilt as being based on widespread
inaécurate and biased views of history; one being that residential schools wefe nbt the “evil” they'
are ﬁade ouf to be. In fact,_ they were necessary step in preparing them for the fuiure. ‘He said,

Who are they going after? They're going after the Anglican -
Church. Talking about all those abuses that went on you know? I
mean what was the option? The Anglican Church was hired by the
federal government to educate people and for the most part they
were honest... you know ... it was done. What was the option?
To have people illiterate? You know? To live in a Stone Age
society? I mean you can't have it both ways... you can't have it
both ways. We’re living in the 21st century. Where communities
get really messed around is not being prepared for the 21st
century... not by going back to some centuries old traditions.
That's not going to save your ass in the 21st century (laughs). You
~ know? That isn't going to work.. It doesn't matter... I mean
-everybody was like that at one time. It's not like they have
something special happening. White people lived like that,
Chinese people, East Indians... everybody went through stages of
development that were very similar... so it's not as if one group is
special in what they've got now. They just happen to be at this
time in their stage of development. Just like when the Romans
when they went there... the ones they went up against were a
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bunch of savages. You know? Part of my relatives (laughs). You
know? Living in swamps... bog people... primitive... human
sacrifice... I mean Jesus... pretty bloody grim. But I would never
want them to stay in that state or anywhere near that. The best
thing that ever happened to us was the Romans you know what I
mean?

Figure 12. Percent of total words by group about selected themes
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(I residential schools not all bad

It sounded as if Bob espoused a unilineal theory of the evolution of civilizations. Following this

hunch, I asked him, “...so all cultures go through similar stages of development?” He said,

In a way. Yeah. Sure they do. For the most part they do. They've
got their tribal this... I mean like the native community. One thing
that is not talked about is slavery on the West Coast here. When
there was first contact made from a third to a quarter of all natives
were slaves... can you imagine? 1/4 to one-third... the women
and the kids and they were slaves forever unless they could escape
and their children were slaves and they could be killed... if you
were rich guy you could just out and out kill them just to show that
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you could afford to kill your slaves... you know? They don't talk
about that. They don't want to talk about that. I mean they had
slaves... everybody had slaves basically you know? The.Romans
had slaves... every culture had slaves... continue to have slaves.

" But if you were to mention that... you don't read about that. They
like to make out like they were some utopian... like there was
“some big... nice little... before White guys came along and messed
up the whole... : )

Investigating a possible link I asked, “You feel like White people are getting a bad rap for
slavefy when in fact it's been practiced in all cultures?” He responded,

...absolutely. Like in Africa... Do you think White guys could
come over from Europe and go into the darkest part of Africa and
haul guys out (laughs). I don't think so. Black guys sold them.
One tribe would go to another... capture a bunch of other guys,
haul them out to the coast and sell them. Why not? Perfect. You
get money for guys you want to kill anyway. To think that White
guys could actually go into Africa and take black guys against
there will is just madness (laughs). That just never happened. I
mean they didn't go in and get the guys. They were brought to
them and then they were sold. And that is what happened. It
wasn't White guys going into the darkest Africa and grabbmg
can you imagine? How improbable...

Bob seemed to be saying that ‘“Whites’ should not feel gﬁilty for slavery because the
groups ehslaved and oppressed by ‘Whites’ also praeticed slavefy and oppression.

Whiteness dssociated with disconnectedness. Bob drew, a very sirong link between
‘ Whiteness and disconnectedness. When asked, “How might the meaning of being ‘White’
change for you personally in the future?” he responded...

I think what I see it is I become less... what I see is happening is
happening in the States too when I was down there... people are
" becoming less of a community in the big cities... they almost see
themselves as a separate entity with their family and their friends
and that's it... they have become really isolated... they don't want
' to have anything to do with ... not that they don't want to but they
don't feel attached to the schools were to the community... they
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just feel... I've got to lookout for myself... that's why you hear the
stories about somebody lying on the road and people just drive by
them... people have become so detached from: society... its
everyman for themselves... and you kind of get that selfishness...
if you want to get on a bus you better push this guy out of the way
because they'll push you... from personal experience I know that...

In the post-interview session, I asked Bob if he saw a link between the disconnectedness
. experien'ced by ‘Whites’ and “White individualism.” He said that disconnectedness does not
eqilate to individualinsm and that “Whites’ are not individﬁalistic compared to aboriginal people.
No real barriers to opportunity. Bbb firmly believes that there are no real barriers to |
oﬁpoftunjty fdr minorities in Canada or ’t.he Uﬁited States. He states:

...you cannot get a more liberal country on earth than this country
and North America. There is plenty of opportunity. You don't see
the Chinese complaining about it, saying "Hey we got no
opportunity.” And a lot of people die to get into the states or
Canada. For what? For the opportunity, you know. I mean
people... understand... most people go about their business. Even
in the States people think there's all this racial divide. It's a bunch
of nonsense. Every guy basically, whatever race or colour, just
goes about his business. He's got a job and a family to look after.

[3

He continues: “...if the U.S. was such an intolerant place people wouldn't go there.
America is very tolerant. As 1 say most Americans just want go about their own god damn
business... make a living (laughs) you know... get your kids in school just like most people want
to do...”
Bob thought that Canada’s policy of multiculturalism is seriously misguided. He said,
Multiculturalism. What a pack of hooey that is. What a pack of
hooey. Give them hundreds of millions of dollars which is what
amounts to certain ethnic groups... as if China... yeah, to the

Chinese community. There's only 1.3 billion Chinese. As if their
culture is in danger of extinction (laughs). It's laughable.

Conflicting views. In his interview, Bob seemed to present conflicting views on where °
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power and privilege lay. He talked about “tyranny of the minority” and the absence of barriers to
opportunity but he also saw ‘Whites’ as being more privileged. He said,

I mean it's certainly advantageous to be a White person there's no
question about it... you can travel... just where you can go... you
know... just where you can go... because there's White people
everywhere... Australia, New Zealand, Europe, all of America,
South Africa or any parts of Africa... you can go there and there's
always White communities there... and if they're there that means
that they're probably established there and they're not like poor...
you know... if you go to a White community in say Asia there is

probably... why are they there? They're not there d1gg1ng dltChCS
- They're there for business or teaching...

‘He continued, “Yeah it's definitely much easier being White in... I mean it's just... you
can go about and be anonymous...” and “I can go live anywhere I want. I can go live.in the
States you know... White... you know.‘.. no problem.”

Avoidance of speaking in personal terms. In his quotes, Bob often began to talk about
himself then quickly shifted to a less personal tone. I pro‘bed him further. I asked, “So for youﬁ
personally [with emphasis] how are you going to change?” He responded, “...prébably by being
a little bit more... uh... isolated .you know ... looking out for yourself... it sounds selfish to say
that but... I think money ié a problem too... peopie are feeling that squeeze....” It sounds like he

-is talking about hirﬁself but he again shifts quickly from the personal to the general. I probed
- him further, “...so it sounds like in the future you éee yourself. as doing less for the community
and doing more for yourself anci your family.” He responds affirmatively then a.gain quickly

shifts,

“...that's right... I think that's what a lot of people... I talk to other
guys who say they can't afford the time or the energy... money has
become an issue... everybody is squeezed... but it's often more of
a city thing... people in outlying communities often feel more
attached to the community....”
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Lack of exploration of the process 0f personal chahge. With regards to his identity
development, Bob did not see himself changing internally. When asked how he has changed
personally... He said
It wasn't like a shift... it wasn't a change... it was just a gradual
kind of (pause) a gradual kind of (pause) a gradual change yeah...
and not so much me... a lot of it was a reaction to what was <

imposed on me... it wasn't something that was internalized... it
was often in reaction to some story, some government policy...

He continued, “Well what I'm saying is clearly my ihoughts have changed but it has Been
outside forces that have made me kind of more conscious of being White... I was never really
conscious of being White until you were sort of attaCkéd. .. your group....” .

4.2.4 Themes Across Groups

| Lack. of pride being associated with Whiteness.  All paﬁicipants made negative
asspciations with Whiteﬁess. Only one participant, Diane, mentions being proud of being
‘White.” She said, “Yeah, definitely proud to be White. Proud... uh... White Caﬁadian.” Yet she
also saw Whiteness as associated with a lack of compassion, spitéfulness. ‘Recalling the way.
other ‘White’ children treated non—‘White" children in her childhood, Diane said, “For me
personally just... I meén... my observation of growing up in é White environment with other
White kids I tend to find them not as compassionate to other people in general. There were .some
that were but I think oﬁ average they were very self-centered.”

' Harian, Jim, We‘ndy and Paul were not proud of their Whiteness. Harlan said, “...well in |

my context... That's a... that's a... hm... I don't feel particularly proud of being White, or North

American, or European.” Jim said, “That's a very good question (laughs) I never thought about

- that. ... I don't know. I have no answer. I don't know what I like about being White.” Wendy
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said, “About being White, hm, thafs interesting. Um.-.. I can almost think what I don't like about
it, but, um, I can't, »uh, think what I do like about it...” Paul said, “I just think it's harder to really
own the negative association of being White, I think it's still more bullet proof than being called
another racist name...” and later added, “I don't think, not that I a_ctually ever thought about what
I like about being White. I don't know... confusing question. .. Interesting question...”

Many participant's- expressed discomfort with being labeled ‘White.” Wendy said, “I'm
not thrilled with that the label White.... White I think comes with a lot of those connotations, and
they're not nice connotations... so, um, my preference is nét to be (laughs) too closely associated
with that.” Jim said, | |

I feel self-conscious whenever I use the term White... Like it's we
have to fill up one of those little reports about some weirdo being
in the woods. I'd be I'd never I would never write down the word
White even though everyone would understand ‘what I meant. I
would always put Caucasian.

Paul, quite definitely expressing his displeasure at being referred to as “White,” said,
“Ah... I think basically, you know... depending on the, you know, depending on the level of
how it was said it was probably a variation of... different levels of fuck you....” He explained,

Yeah, I think, I probably think in the big picture it is; I probably do
think it... in terms of helpfulness... do any of these things... how
helpful are they? And then you go well, yeah they are helpful and
-then we can identify everything, and then, we can figure
everything out because we got White over here, we got black over
here, we got Aboriginal people here, we got Asian, we got
Muslims, we got Jews, we got... now if we can get everybody told
and spelled out and defined, then you got something to work with.
I'm not so sure that necessarily is the way to work through things; I
think there's been... I think overdefining things sometimes, I mean,
it's just a personal level is not necessanly constructive.

He continued, “Ultimately White is a racist comment, a racist view.”
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Feeling ‘White’ in unpleasant circumstances. Participants from different groups
mentioned that they felt ‘White’ in unpleasant circumstances. Jim said, “I felt White when I
when the injustices surfaced.” Bob said, “Well sometimes here... Yeah you can get some bad
ugly looks from some groups... some ethnic groups... makes me aware that they don't like
White guys... you know... they make no bones about it...” and “I was never really conscious of
being White until you were sort of attacked... your group....” Jane said, “I feel very White when
[ am um...um...not talked to in certain situations. So when I am in an aboriginal community and
um...there is a lot of anger, I feel really White.” She continued, -

when I am in an aboriginal community, in a group of aboriginal
people, it's, it's very much there because I think that there is an
identity and a journey of um...healing that's happening for that
community that doesn't quite know what to do with my Whiteness
and I, you know, like, I in the community don't know quite what to
do with it, so there is quite a bit of feeling out and seeing what
perspective I might be coming from or, or anger and not wanting
to know what my perspective is and where I am coming from, and
so um...I am, I am very much aware of that.

Whiteness associated with inaterialism. Diane, Jim, Paul and Terry associated Whiteness
with materialism. Diane said, “I guess in a sense in that White thinking... it's more materialistic.
That you have to achieve in order to make money... to get all the things they want... it's more...
and to travel and... in order to get... to have the house... to do all that it's definitely a more
materialistic 'type of thinking. It's a materialistic upbringing.” Jim said, “...the White stuff...
the dominant, cultural, business ethic, consumer, acquire, destroy the environment.” Paul said,

“I think that sense of materialism is White. I don't know if that's necessarily true, ah, because, |

just, ah, I think that a driving force that seems to be White.” Terry, referring to “White” culture,

- said, “...the importance of money in our culture. How we judge people by their wealth.”
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Whiteness associated with power, privilege and opportunity at the expense of othérs. ‘
Paﬂiéipants across groups associated Whiteness with power, privilege and opportunity at the
expense of othe;s.' Diane ‘said,

No I mean you got ... (pause) no I think just because 1 was
always... given the opportunities to do anything I wanted to do or
pursue that uh... that was... that was probably the good thing
about... I think in our culture at the time when I was growing up...
that was a benefit living in Canada being White... uh... because
there was lots of opportunities for you. Where I think when I was
growing up there weren't as many opportunities for people of other
nationalities or even the aboriginals. It wasn't... uh... they had to
work harder and struggle for more. And I was aware of that too
that was harder for other nationalities

Harlan said,’ :

...being White I think being part of a big system of infrastructure
that supports you, which we take that for granted. I think if you are
minority, like a native person, you don't have access to that. It's
very alienating. You just don't have access to it, and we take that
stuff for granted. '

He continued,

I feel... I know the word maybe is control. I feel I'm in control. 1 |,
don't think a native person feels in control of that in the same way

- that I do. There's more, um, actually issues of lack of control, lack
of influence over the system, lack of access to the system, that I
have access with a phone call... like I can just do it and make it
work. That's what I'm... it's control.

Paul said,

What does it mean to be White? I think it ... White means... it
certainly means to be privileged, it means to have a Go card in the
world, I don't think there's any denying that... White, male... I
think... you know... there's... not... any... sort of... any guarantee
of it being easy, but it certainly makes it, certainly a lot easier ...
then, not having that ability to... I mean... I think that's the
defining element about being White...
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Whiteness associated with blandness. Thrf:e participénts associated Whiteness with
blandness. In Group 2, Harlan and Paul talked aboug itlin the present tense. Harlan said,
“...bland, like whitel slice bread, I mean no i;ldividualit'y, very, um, yeah... bland andvnot.
remarkable in-any kind of way... I come from this, it's almostv sterility.” Paul said, “Y.eah, I.
| think, yeah, absolutely. I tﬁink not wanting to... not wanting to... the lack of sp}i‘c‘e in things....”
Wendy, Qf :Group‘l, referred to it in tﬁe past tensé. She éaid, “I remember going through a spell
at the time thinking that, uh, ‘Gosh, we don't.havc‘a any real food dr culltu.ral events or, um, you
knéw, dances like you can say Ukrainian péople do” She continues, “I uéed to sort of contrast
with other cultures... seemed so mu.ch more'colourful than my culturfe. L |
‘White’ guilt. All the participants associated shame ‘and/or guilt with Whiteness eXcept
Tona and Wendy. Jim said, “I felt, um, the business of being White; there was a certain amount
of -shame attached to that... This expiating the‘ Whiteness, yeah, I Want¢d to apologize for
everything that we have done since we stepped off the boat from Europe, right... the... the
White man's burden.” Bobb’sai;:l, | “Yéah, I grew up.with that [“White” guilf]. Yeah I grew up
with that you know... I'm sure I was like mnost.of the White people guilt-ridden....” Harlan said,
“Tused to be embarrassed for fear of being White... I've let that one go.” J ane said, “I think the .

)

big one for ...for people being White is guilt.

2

Térry said, “...Whén I first worked with native
people I sort of found myself as... amend... making amends for Whéit our-culture has done to tﬁe
native people... this missionary zeal thing, to make afpends and save the péople. .to some exteﬁt
I still feel a lot of the shame.”

Bob saw ‘White’ guilt as the source of many problems: “The White guilt has become a

bit of a problem particularly here in Canada. You don't see that in Europe, you know. People
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just go about their business. But in Canada here there's... I think that's a reai problem. This

(13

White guilt has become almost a handicap to people you know...” He adds, “...a lot of

Canadians are prisoners of their own guilt.” He sees that it has created a “...tyranny of the

<

rninorify. ..” and Wflite self-victimization: “...but again what it is... is these stupid White chump
Canadiéns going after our own kind...”

Bob expressed thé belief that ‘“White’ | guilt is more of a problem in Canada than in the
United States. I asked, “So, when yéu say that in Canada people are vfeeling more White guilt
than in the United States....” He responded “Yeah. A.b.solutely. ABsolutely. It's like... yeah no
question about lit. .. I think so. For the most part fhey do yeah....”

Bob saw ‘Whites’ as being socialized into feeling guilt. He said, “...even out of high

school... just Bombarded. .. even now. Brainwashed I call it in a sense ... look at the books they

would give us: Black Like Me, To Kill A Mockingbird. .. these are... these are racially... you

know... where the White guy is the bad guy.”
‘Some participants expressed the view. that while ‘White’ guilt is understandable, it can be
unhelpful. Jane said,
So, good guilt is understandable and you should feel it‘right? But
because of what we have in the name of, you know, ...society and
what we've done in terms of aboriginal people, but bad guilt is like
taking it all on yourself personally and not being able to do any
kind of um... um... effective work. '
Wendy said, “You don't get anywhere really with guilt. I don't think guilt is a very

useful thing.” Jim said, “Well, I think, I've learned that it's... there's no point. It doesn't actually

solve the problem. ... apologizing is all about me, not about them.;’ ‘Harlan said, “...but feeling

responsible for a whole society, it's an enormous burden you can't ... you can't do stuff like
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thaf. &
Paul’s view was that while ‘Whites’ may be responsible for the exploitation of the natural
world, in different circumstances it could well have been another group. He said

The earth has been constantly under attack from ... the natural
world is under attack, constantly being exploited, constantly

- somebody's trying to move forward, trying to develop, trying to
extract, trying to do something out of every comner of the earth,
and, ah... that's... I think, I don't know, I don't hold myself
responsible for that when I say I'm White, I just think that's, ah, I
think that's a bigger problem than just the White problem, the... I
think that's classically a problem that everybody has, disguised in
the fact that some people are being more exploited than others, but
I think, I think ultimately, there's another flaw undemeath...that
we all possess, and that's that we're all human beings, so... some
may have a leg up because of the situation but that's all very
temporary, that all could change.

Paul seemed to be saying that because we are all human, we; are all capable of doing bad
things, therefore White guilt is erroneous.,

Whiteness associated with achievement. Jim, Diane, Iona, Paul and Terry assoéiated
‘Whiteness with achievement. Jim said, “...that kind of upward mobility is probably a White
guy's trait.” Diane said, “...we have different work ethics that we've developed that sort of...
uh...we've been brought up to think that the work ethics of native Canadians are not as high as
the White world is basically.” Describing the “White’ work ethic Diane said,

...it's being able to... (pause) stick with the job and... and do the
best you possibly can do and do it every day... uh... and... and want
to do better. Constantly want to do better in your life. Constantly
striving to learn and... and progress and do better. Not sit back and

say "oh, you know, I can't do this or won't do this"

Relating how she was socialized with a “White’ work ethic Diane said,

In a way I think it's probably more the White side of the work
ethic... that's come out. Its basically that's just how we were
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brought up as well. My mom was very much like that too. She's
very... always moving even though she's in her 60s she's constantly
taking courses and doing new things and learning new things and
always was very... does everything to perfection in her work and
everything she's done in life... been very focused.

Diane and Terry associated Whiteness with achievement pressure. Diane said,

- To me it's an expectation... um.. being @ White person. I guess it's

1 ' an expectation that I probably put on myself that... that's what T

| - should do and... and I like to do. But ...something that I think as a
White person we're supposed to do. It's funny where all comes
from. Geez, Glen (laughs). Yeah! Why? (laughs) Hmm... never
thought of it before like that! Yeah! And I guess it's probably as
you grow up all these little things... come out...

Terry said, “I felt in my culture there was too much pressure on me, and too much, ahm,
push to get ahead, too much... to have a job... to, ah... to be industrious...”

Iona said, “...for me, there was no way that I was expected to grow up and collect
welfare checks (laughs). I mean, I was expected to, you know, succeed at something, so I would
say there was definitely higher expectations.”

Paul said, -

I think there's a certain sense of what value is... I think the value

of it is White. I think the value that there's something, that that's

the Holy Grail somewhere in there. I think that, you know, we can

find ourselves through that somehow, that's where success lies,
that's where success is. I think those kinds of values, I think, ah,

are there, tied up... that's what it is to be White, that's what it is to

be successful...

Diane felt that aboriginal students should be put under the same pressure to achieve. She

said,

I guess I kind of view what happens in my work environment here
and the expectations of the kids I work with is.... if the native
Indian kids here don't want to stay in class or don't want to do
things in class it's OK. They're allowed to roam the hallways
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basically. Its... its... it bothers me that it's accepted... that it's OK
that they don't have to achieve... that they're not expected to... '

It really bothers me because I'm thinking that's not right because
they'll never achieve if they don't expect them to. I know they
tend to... you know... the... the... uh... what I observe is the feeling
is that they learn in a different way and they don't learn by sitting
in class and that's OK. The rest... everybody else here has to but
they don't. They get like a little different priority status that they
don't have to follow the rest of the world. They can beat... you
know to their own beat to their own drum... work to their own...
you know... ' ' :

Nativeness associated with “here and now ’ orientation. Diane, Terry and ana associated
Nativeness with a “here and now” orientation. Diane said, “Whereas I think that the native kids
they are not brought up with materialistic ideas. I think probably... making en;)ugh to get by and A
happy and family sort of more the focus which isn't necessarily a bad thing. It's just a different
focus.” Térry said, “Native people's time goes by what's most important...” and continued,

I don't know how to describe it exactly, but in our culture we will
plan something and follow through for several weeks of intense
energy to reach a goal; whereas native people, if something
happens today, um, they get involved. I recall one person telling
me the difference would be in... the difference between a White
doctor and a native doctor in a hosp... in the doctor's office, the
White doctor would come out and say 'who's got the 2 o'clock
appointment?' and take that person in, the native doctor would go
in the waiting room and say 'who's the sickest?' and take that
person.

Iona said,

+...with my dad's family. Um, they... they don't look very far
down the road. It's kind of next week, next month. There's not a lot
of long term thinking there (laughs), and, um, and I don't know,
maybe that's just because that's the way they were raised. I don't,’
you know, again, I don't know if .its the Native way or just the.
family way...

Unexamined essentialist notions of “race.” All participants expressed essentialist notions
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of “race.” Jane, expressing a.sen.timent typical of other participant_s, said, “I guess it's pretty
important because I can't separate it from who I am, right? So, I mear;, it's part of Who Iam,sol
car;'t...separate that, and so it's pretty important.’; Jane expresses her identity as essential and
inextricable. She said, |

Well... what did I learn? I learned, I mean, I learned that I need to
be comfortable with who I am in the culture that I grew up in... I
can only be in the aboriginal commu...community as who I am,
which is a White person that is... um... from a White culture.
So... and...as long as I accept that and know that that's where I am
moving from then I can be quite comfortable in the aboriginal
community. '

Diane, Iona and Jané, however, seemed perplexed by questions designed to 'éhallenge
participants to investigate their assumptions about race (i.e., “What kinds of things do you do
that make you “White?’”) Diane, for example, said, “Hmm... (pause). You come up with all
kinds of things that you really have to think about (laughs) at the drop-of a hat.” Iona said,
“Uhuh. (fong pause) I don't know. You know, these are really tough questions...” Similarly, at
the end of her interview, Jane was asked if she had anything else to share. After a long pause she
said,

I don't think so. I think. that (pause). I guess what I... what I
wanted to say is that those... some of those questions are really,.
um, difficult questions for me. So I would need to look at, like,
why are they? Like, I can't sometimes even understand the
question. So I have to understand what it is that I can't understand
about it and... and then what, you know, like... what haven't I

looked at yet, and what haven't I, um, explored yet about that?

Paul seemed to have accepted that he had been racialized as “White’ but did not see it as

something es‘sential to himself. He said, “Well, yeah, sure... I guess... Iam White...I think in

an abstract way I know that I am White...”
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Lack of awareness of personal formations of ‘White’ identity. Jane, Terry, Iona and
Diane did not recall actually being called ‘White.” Asked if she had ever been referred to as
‘White’ Jane said,

Not that I'm aware of. I can't remember. No, I can't remember,
actually, no. It didn't stand out. No. ... No, I think it's mostly my
interpretation, probably.... (pause) ... I've had lots of instances
where I've felt that and I've interpreted that way, but I can't
remember if they've definitely said "White person”, right?

Similarly Terry said, “I don't know 1f anybody has ever had to refer to me as White.”
Iona was asked how she knew others perceive her as ‘White.” She said,

Well, they do assume that I'm White. They assume that I'm Italian
or something because I've got, um, different, um, a different
appearance, so they assume that it's. some European which I guess
it possibly could be because I've got so much European
background as well, but, I think, it's just, uh, the cross between the
Native and the European, so they assume I'm White simply
because of the way I look, um.... Uh, because quite often they'll
ask me my background, and when I tell them that I've got Native
ancestry, they'll go, "Oh, I thought you were Italian,” because of
my features and my skin colouring and such...

‘But when asked if people actually referred to her as White she said, “No.” When- asked
at Wh‘at point in hér life she realized she was ‘White’ Diane answered,
Yeah. I don't know how... I mean... yeah (laughs)... I... I honestly
can't say how I came to that determination but I mean there
probably was something said at home that you just accepted it.
That's just who you were. Yeah. I can think of any definitive
moment that I would've decided that.
Being raised in a ‘White’ world. All participants except Paul expressed having been

raised in a predominantly ‘White’ environment. For example, Diane said, “We've grown up...I

guess... more in a White world... having grown up in a White family.” Bob said,

Where I grew up everybody was White... everyone... I mean even
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if you were Italian you were considered White basically... not '
consciously. Everybody was White... like real White (laughs). 1
never met a Black guy until I was 18 years old. I used to play
baseball with a couple of guys but that was it. I'd never met
anybody but a White guy. '

Iona said, “...being raised White, or growing up White is all I knew.”

Awareness of residential school abuses. Most participants stated an awareness of the
abuses suffered by aboriginals at the hands of colonial ‘Whites.” Iona said, “Um, well, they the
way, uh, the Whites or Européans treated the Indians. You know, they like fooled them into
giving them everything, and in return they would be.allowed to live in, you know, in this one
little enclosed space for the rest of their lives....” Wendy said, “Well, I think, uh, Whites were
the ones that, uh, you know, pillaged and raped and did all those things (chuckles) when they
céme to the country, and, uh, took away the land, and asshmed the patriarchal stances, and, uh,
uh, did ugly things, like, um, introduce, um, smallpox to, uh, native villages and all .those kinds
of things....” Paul said: “...there's no denying that White people came over here and did an
incredible disservice to the Abori ginél community, I don't think there's any ... it's a very difficult
time defending that....”

Trying to effect positive - social change: Two participants, Diane and Jane, spoke
_extensively abdut trying to effect positive social chénge. Diane spoke about being an active
member of her community. She said,

...contributing to society. That was my role in society is to be a
. participating person to make my community better. Uh... and I
have always been involved in volunteer work and that sort of thing.
That's been important in my life... It was just something I have
always felt I had to..wanted to do and continued to do and
contributing to my community and having a voice and an input

because if I didn't do that then I couldn't complain if I wasn't
helping to change things and make it better... rather than sitting
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back and letting other people do it.

Jane spoke about trying to fight for better treatment of the students in the residential

- !

school where she worked as a teacher. She said,

A strong image for me that year is me um...being in the principal's

office, which, I just seem to haveé this image that I was there a lot, .
in the principal's office, trying to say what I believed and felt, and

coming out of the office crying all the time. Crying probably out of

frustration because I could not articulate what I thought should be

happening... So, there was not much I could do about what was

happening. I couldn't...um... I couldn't be part of it, sort of, in a

way that would make it any different...

Compare the two preceding quotes with the following from Bob: “...if you don't like it
do something about it kind of thing that I think it's a really good attitude to have... not that I do -

- anything about it... I mean if I did I'd be a lot of better off....” Bob admits that he has not done

anything to effect a desired change.
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'CHAPTER 5
Discussion
5.1  Descriptions of Whiteness

Ignatiev (2000b) claimed that, *...there is no such thing as White culture... Without the

privileges attached to it, the White race would not exist, and the White skin would have no more

social significance than big feet” (p. 1). Contfary to this, participants in this studsl collectively
painted a picturlel of ‘White’ culture very siﬁiilar_ to Katz’s (1985) “Components of White
Culture” (Table 4). Participants touched on all but two aspects of Katz’s “components,”
aesthetics and history. Participants often expressed these “components” in contrast Fo aboriginal

culture. For example, individualism versus family-orientation, direct eye contact versus

“shyness,” clock time-orientation versus context-orientation, future versus present orientation,

rational versus contextual and nuclear versus extended family structure. On the surface, these

.findings seem to repudiate Ignatiev’s claim.

5.2 Relationship to Whiteness and Otherness

Katz and Ivey (1977) also claimed that, “White people do not see themselves as White”
(p-486). In this research, all participants necessarily saw themselvés as ‘White.” However, the
intérviews revealed that this identity was tenuous fof most participants. Jim and Wendy
preferred to distahce themselves from the term ‘White’ because of its negative connotations.
Indeed, similar to the‘ partiéipants in -Gallagher (1994) and Storrs (1999), participants in the
present study rejected »their ‘White’ identities because of its associations with sterility, blandness,
oppression, prejudice and discrimination. Paul’s comrﬁéht that “ultimately White is a racist

comment” recalls the link that the Vancouver S(_:hool Board made between Whiteness and
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racism. Page (1999) reported the link between Whiteness and racism in the literature.

Table 4. Katz’s (1985) Components of White Culture: Values and Beliefs. Items marked by an
asterix (*) were mentioned by participants. -

|
|
|
|
Rugged Individualism:* Protestant Work Ethic:*
Individual is primary unit* Working hard brings success*
Individual has primary responsibility '
‘ Independence and autonomy highly valued | Progress & Future Orientation:*
| and rewarded Plan for future*
‘ ‘ Individual can control environment* Delayed gratification*
Competition: * Value continual improvement and
Winning is everything : progress*
Win/lose dichotomy ,
Action Orientation:* "Emphasis on Scientific Method:*
Must master and control nature®* Objective, rational, linear thinking*
Must always do something about a | Cause and effect relationships*
situation* ‘ Quantitative emphasis
Pragmatic/utilitarian view of life
Communication:* - Status and Power:* .
Standard English Measured by economic possessions*
Written tradition Credentials, titles, and positions
Direct eye contact™ Believe "own" system*
Limited physical contact ‘Believe better than other systems*
} Control emotions* _ : ~ Owning goods, space, property*
| Time:*
| Adherence to rigid time* Family Structure:*
| Time is yiewed as a commodity - Nuclear family is the ideal social unit*
} Holidays:* Male is breadwinner and the head of the
| Based on Christian religion* - household
Based on White history and male leaders Female is homemaker and subordinate to
| History: the husband
| Based on European 1mmlgrants experience | Patriarchal structure
in the United States Aesthetics:
Romanticize war Music and art based on European cultures
| Women's beauty based on blonde, blue-
‘ eyed, thin, young
Men's attractiveness based on athletlc
ability, power, economic status
Religion:
Belief in Christianity*
" No tolerance for deviation from single god
concept ‘
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In addition to these associétions, participants in this research made gsspciatiohs between
Whiteness and disconnectedness, a lack of compassion, natveté and self-victimization.

Pau] saw his "White’ identity as an abstraction and an arbitrary imposition. .He clearly
"rejected being labelled “White” because he disagreed with the principle of “racial”
catégorization.- Paul seemed to be speaking from a postmodern perspective, rejecting the fixation
of people’s identities into arbitrary “racial” categories (Savickas, 1993; Hoskins & Lesého, 1996;
Hoskins & Arvay, 1998; Lal, 1995; Anderson, 1997). In this postmodern vein, Paul seems to
reject the notion of identity as a unit unto itself in favour of a more relatibnal, interdependent and
sociocentric view. What Paul seemed to be iﬁferfing is the same as has b¢en expressed in the
literature: that the self is socially constructed and that realities are shared via prevajling cultufal
discourses in society (Hill & Thomas, 2000).

At the same time, Paul saw his Whiteness as an unavbidable.part of himself. This shows
a complexity similar to what participants reported in Weis and Fine;s (20005 research. They '
found that their participants conceived “...of race as both a floating, uﬁstable fiction and also a
fundamental, unerasable aspect of biography and social experience. Indeed, some of, [their]
- informants...suggest that ‘race’ constitutes inherently undefinable territory, offering narrati\;es
not so much of denial as complexity” (p. 39).; Partici?ants in the present researcfl, however,
Were not so ,cénscious of the socially constructed nature of “race.” ‘Participants expréssed
essentialist notion’s about Whiteness along the lines of “I can't separate it from who I am.”

However, the tenuousness of their essentialist notions about “race” were perhaps revealed by

their perplexity when asked questions such as “What kinds of things do you do that make you
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‘White?”” which were designed to examine thedssumpﬁons behind Whiteness and “race.”
IgnatieV'(ZOOOb), who urged ‘Whites; to “break the rules of Whiteness” (p- 5) and deconstruct
Whiteness by asking, “What mékes you think I’m'White?” (p. 6), was the inspiratiqn for such .
questions in this research. o
Bob seemed to be expressing views consistent with some of tﬁe discourses supporting
democratic racism in Canada as outlined by Henry, Tator, Mattis and Rees (2000; Appendix 4).
‘He denied the existence of racism Canada, believed that equal opportunity existed for all, did not
vsuppon programs that suppoﬁed minorities and believed tha_t “certain groups” exploited the
system. However, at thé same time, he expressed the view that, of all groups, “Natives” have
been treated the worst in Canada. He also believed that “Whites’ suffered from the “tyranny of
the minority” but also believed that ‘Whites,” particularly Canadian ‘Whites,” have brought
victimizaﬁion upon themselves. ‘Therefore, Bob’s views appeér to be clearly racist but must be
considered in terrﬁs.of their complexity. h
The results suggest that Bob does have racist views and does not feel-..fWhite’ guilt as
much'as other participants. These results seem to support Zuwerink et al.’s (1996) researcﬁ, s
which found more guilt in low prejudiced individuals than in high prejudiced individuals. Bob’s
expressions of anger towards “certain groups” is consistent with Zuwerink et al.’s findings that,
instead of feeling guilt, high prejudiced people directed negétive affect téward others. Where the
resulés of the present research differ from Zuwerink et al.’s findings is that in their study, all
participanté, whether high, low or moderately prejudiced,. perceivedi a fajrly high degree of

prejudice reflected in society’s standards. Bob did not seem to perceive such prejudice in North

American society.
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Bop expreséed the belief that “White’ guilt is more of a problerﬁ in Canada than in the
United States. Granted, Bob was the only participant to express these views but they are
| interesting nonetheless. If more people' have these views then it would be prudent to inQestigate
further how WRID (researched exclusively in fhe United States) appliés in Canada..

5.3  Extent and process of personal change

No overwhelming support was found for “White’ ‘Racial’ Identity Development theory -
as prbposed by Helms. Some support for aspects of this and other theories and research related
to ‘White’ ‘racial’ identity ah_d racism was found. Results of this fesearch did not validate or
refute. Helms' (1995) mbdel of _‘White’ ‘Racial’ Ideﬁtity >Ego Statuses (Aﬁpendix 10) or Rowe,
Bennett and Atkinson’s (1994) model of ‘White’ ‘Racial’ Consciousness (Appendix 12). The .
most that Iﬁight be said is that Group 1 roughly fits in the early stages of Helms’ model or the
unachieved statuses of Rowe, Bennett and .Atkinson’s model, that Group 2 might be categoﬁzed
in Helms’ later stages or Rowe etal.’s integrative status and that Group 3 (Bob) might fit Helms’
Pseudo-independence stage (status) or ‘Rowe et al’s dominative status. The possible
relationships of the groupings to the models warrant further investigation.

The participants expressed aspects- of thé d¢ve]opmental models. Group 2 participants
and Iona from Group 1 mentioned initial stages of naiveté in the first 10 to 20 yeérs of their liveé
with regard to “racial” issues. Jim, Jane and Terry of Group 2 expressed going from being more
to less prejudiced/racist and described going thrbugh phases of idealizing “Natives” or wanting
té help them in a paternalistic way. Jim, Jane and Terry also expressed having “moved on” from

feelings of “White’ guilt while others did not.

Terry’s statement about once being overtly racist then becoming a participant in “Native”
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culture is also reminiscent of Diaz-Rico’s (1998) “contimium of ini/olverhent in transformative
engagement” (Table 2) in which he has moved from overtly racist to participating in cultures.

‘White’ ‘Racial’ Identity Develop.menf models propose a.process culminating in the
developrnent of a positive non-racist ‘White ‘racial’ identity. =~ Some participants expressed
views that seemed consistent with this, the most concise being Jane’s “I can only be in the
aboriginal... community as who I am, which is a White person. ” Jane seems to be saying that
she needs to be acpepting and ever mindfui of her Whiteness in order to funciion in the
aboriginal community. This is consistent with a “higher level” of “White ‘racial’ identity such as
Rowe, Bennett and Atkinson’s integriltive status and Helms’ autonomy status.

On Diaz-Rico’s (1998) "‘continuum” this statement might put her at number 5,
“participating in cultures.” However, another of Jane’s comments seems to put her at nilmber ,3,
“political correctness.” She said,

Well, I've been trying to be very careful with my (laughin‘g)-with
my talk, so um... I, you know, I try not to say with "your people”
or you know, try to sort of be respectful of and aware of the terms
that I use and...the part that makes me very White because I am,

you know, I am trying to be politically correct — that could be a
very White thing to be... '

The two statements reflect a complexity of identity, seemingly higher on one scale and
lower on another.
While not rejecting “race” as an idea, Jang and Jim commented about how interpersonal
connectedness goes deeper than “race.” This is reminiscent of Myers et al.’s (1991) Optimal
Theory Applied to Identity Development’(;)TAID) model, which proposeé developmental stages

that culminate in a sense of interconnectedness to all beings..

Interestingly, Bob drew a very strong link between Whiteness and disconnectedness,
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where peopie are indifferent tolpeople “lying in the street” and are becoming more selfish
because of hard economic times. He seems to be describin.g what Myers et al. call a “suboptimal
social system” where people rely on ;extemal’ sources of power (money). Jim foresgw a bléak
future \}Vhere_, he as a ‘White’ pefson ahd his “White’ “group” ‘were becorhing more self-centred
and isolated. Also, consistent with OTAID are Jane’s comments, which acknowledge the
suboptimal society yet offer a way to improve it. She said, “Oppréss_,or and'the oppressed are as
both as in much need of liberation, both... you know, so... In that process of empowerment, it
doesn't work unless all part...parties are liberated in some way from th»at stereotype, from the,
you know, the oppression, from everything, right?”

5.4 Trying to effect posiﬁve social change |

While both Jane and Diane commented on‘trying to effect pbsitive social change, in the
context of their interviews a difference in their motivations can bé invferred. The difference is
that Jane wanted to ;:hallenge a dysfunctional system, whereas Diane wanted to contribute to an
already functioning society. Jéne’s efforts to make a positiye changé in the residential school
where she worked (“trying to say what I believed and felt”) might be placed on Diaz;Rico’s
(1998) “contin‘uum” (Table 2) sorhewhere betWeen “speaking up” and “initiating events.”
5.5  Summary

Generally speaking, Diane, Iona and Wendy weré characterized by little critical
examination of their Whiteness, little experienced “White’ guilt, lack of pers'onal change in their
‘Whité’ identities and non-racist views. Paul, jim, Terry, Jane and Harlan were characterized by

the experience of “White’ guilt, non-racist views, a critical examination of Whiteness, more self-

examination and experienced personal change in their ‘White’ identities. Bob was characteriie:d
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by a lack of personal change in “White’ identity, little self-examination, racist views, experienced

‘White’ guilt and a critical ex_émination of Whiteness.

Fi lgure 13. Graphic representation of participants and selected themes

= little experienced guilt
=-+| little critical examination of whiteness

1 little personal change
= litle self-examination

racist . 4| non-racist |

¥ personal change
| self-examination

-{ experienced guilt’
: crmcal examination of whiteness e

' This summary 1is represented in Figure 13. It corresponds with the arrangement of
participants in the two-dimensional plot in Figure 5. This is merely a rough approximatibn of the

* views expressed which distinguished participants or clusters of participants from each other. It is
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meaﬁt as a general ‘guide ‘to the relationships among participénts, among themes and between
participants and themes. It fepfesents a rudimentary model that explains some of the findings in
this research. It is similar to the “model for locaﬁng racist behaviouf” (Hatcherv& TrO};na, 1993)
- in Table 1.

5.6  Strengths of this Research

‘This research addressed and/or avoided five of the limitations -of current WRID theory
and research as described in Chapter 2.

WRID theory and research does not adequately describe a “White’ identity per se but
rather describes attitudes held by ‘Whites’ toward ‘Blacks’ and other racialized groups. The
participants in this research provided rich, subjective descriptions of how they experienced their
Whiteness. -

WRID theory‘and research se‘ems» to reify “race” by not acknowledging its socially
constructed nature. This research asked participants questions designed to prompt thinking about
Whiteness at a deeper level and comments were elicited from one participant in f)anicular that
questidned the wisdom of the use of “racial” terminology.

The WRIAS gives more weight to the cognitions than to the behaviours and emotidﬁs of -
- respondents. The interview questions in this research were designed to give equal weight to
cognitions, behaviours and emotions related.to Whiteness. |

WRID researchers have not explained their cri_teria for selecting ‘White’ participants.
This research avoided this ‘limitation .by clearly stating the criteria for participation.. Only

participants who considered themselves to be ‘White’ or used to consider themselves to be

‘White’ were recruited.
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Research using the WRIAS has typically recruited college studeﬁts in the United States
as respondents. This research recruited from a non-university populatién, theréby researching an
untapped population. |

This research -critically analyzed WRID theory and looked .to other relét'ed areas of
scholarship including Whiteness studies, éfitical ‘race’ theory, identity development énd. theories
of racisrﬁ to create a fuller understanding of the complexities of the field. '_ |
57  Limitations of this research |

'i’he sample of the population of British Columbians whb have been racialized as ‘White’
and whoAhave lived or worked with Aboriginal people was small. Limited research resources
prevented the recruitment of more -participants. The clustering of codes into three quadrants
(most apparent in the tWo-dimensional plbt in Figure 6) raises the question about whetﬁer a more
representative safnple would have created a more rounded spatial arrangement (distn'but_ion) of
codes and interview participants.

The methodology of thi$ research is very time consuming and labour intensive. The .
coding process in particular waé very time consuming. This methodology is only recommended
for research proje'cts with larger resources than afforded by tl;e typical Masters student.

This methodology was not longitudinal and thérefore not as able to discern changes in
‘White’ ‘racial’ identity. |
5.8 AImplication's

5.8.1 Theoretical Implications

To my knowledge, this is the first inquiry into “White” ‘Racial’ Identity Develqpment in

Canada and the first in relation to aboriginals. While minimal support for ‘Whité’ ‘Racial’
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Identity Development was found, the fact that the descriptions of Whiteness wérc decidedly
- negative makos the attainment of a “positive hon-racist White racial identity” seem unlikely.
One paﬁicipan;[’s postmodernist views on identity reflected the confounding and controversial
use of ‘race’ as a construct in the socialisciences, or all the sciences. This iof course requires
.furthe.r research but the implications strike at the American Counselling Association’s ethical
- guidelines requiring | ‘White’ counsellors to develop a positive, non-racist ‘White’ ‘racial’
identify. |
Although definitive support for a unique Canadian ‘White’ identity was not found, one
participant suggested that Canadians are more in the throes of ‘White’ guilt than are peopie in the
United States. This desérves furtﬁer investigation.
5.8.2 Mét-hodological Implications
The methodology used in this research is unique to the vstudy of WRID. Codeminer and
Wordstat are useful tools in creating and organizing large sets of codes and displaying
. descriptive statistics and interrelationships amongst codes. This methodology can be a uoeful
complement to existing .methodologies in the study— of WRID. Taken further, this research can
be a precursor to the development of a test similar to yet more complex than tho WRIAS.
| There 1s an advantage‘to using both programs as a means of checking the strength of the
relationships between in_terviews. In this research, the similarityvof the spatial arrangement of the
participant interviews in the t;’vo-dimensional plots across analytical methods indicated the
strength of the relationships between participant interviews.

5.8.3 Practical Implications

This research may help counsellors and educators better understand the implications of
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adhering to ‘White’ ‘Racial’ vIdentity Development theory. The results of this research suggest a
complexity that is not accounfed for in the present theories.

Beyond this, counsellors and educators need to be aware that not all people subscribe to
the notion of “race” and that .this does not necessarily mean they are in a naive stage of “racial”
identity. Instead; it may mean they are iﬁ an advanced stage of identity, if the stage hypothesis 1s
to be honQured. Also, clients who are suffering from ‘White’ gﬁilt may benefit from a narrative
counselling approach that deconstructs the meaning of Whiteness rather from the perspectivé of
WR]]? theory which subscribes to the notion of “race.” Suc;h an approach may help the client to
reposition herself in relation to the forces that racialize her.

The results of the present research showing lower tolerance in “Whites’ for social silence
is instructive for the counsellor engaging “Native” clients. The lesson here for the ‘White’
counsellor is to be patient. What Was interesting in the results of the present research was the
fact that only males mentioned énything about the differences between "Whites"‘ and ‘Natives’ in
terms of rates of speech and comfort levels with social silence. It was also noted that the rﬁales
in the presenf stﬁdy spoke more and faster than the females. The possible relationships between

gender, rates of speech and comfort with social silence are intriguing and warrant further

investigation.
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Appendix 1

Official Government Statement

Sadly, our history with respect to the treatment of Aboriginal people is not
something in which we can take pride. Attitudes of racial and cultural superiority
led to a suppression of Aboriginal culture and values. As a country, we are
burdened by past actions that resulted in weakening the identity of Aboriginal
peoples, suppressing their languages and cultures, and outlawing spiritual
practices. We must recognize the impact of these actions on the once self-
sustaining nations that were disaggregated, disrupted, limited or even destroyed
by the dispossession of traditional territory, by the relocation of Aboriginal
people, and by some provisions of the Indian Act. We must acknowledge that the
result of these actions was the erosion of the political, economic and social
systems of Aboriginal people and nations.

(Royal Commission on Aboriginal Peoples, 2000, p. 3)
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Marcia’s (1980) operationalizations of Erikson’s (1968) ego identity statuses
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Ego identity statuses (Erikson, 1968)

Operationalization (Marcia, 1980)

Identity diffusion

Exploration absent

Commitment absent

Identity foreclosure

Exploration absent

Commitment present

Moratorium

Exploration present

Commitment absent

Identity achievement

Exploration present

| Commitment present




Appendix 3
Ponterotto’s mistake

Haresh Sabnani and I had just finished an extensive citation count of the most frequently
cited authors, conceptual articles, and empirical studies in the multicultural counseling literature
(Ponterotto & Sabnani, 1989). In that review, Dr. William E. Cross Jr.'s article on the "Negro to
Black conversion experience” (Cross, 1971) was one-of the most frequently cited conceptual
articles. In the article, we also listed the racial/ethnic background of the most frequently cited
authors. Given the focus of his writing, I assumed that Cross was African American, although at
that point I had never met him.

Roughly 2 years later, Cross was giving the keynote address at the Winter Roundtable on

Cross-Cultural Counseling held each year at Teachers College, Columbia University. I remember
the time well, as Cross's (1991) classic book, Shades of Black: Diversity in African American
Identity, had just been published. As I sat in the audience, I was struck by his stature--tall, thin,
and very light-skinned--"Caucasian looking." I remember thinking, "Wow, I should not have
assumed he was African American--I guess White people can write great stuff on the African
American experience." Some months' later, .a colleague in one of our multicultural network
groups wrote to ask the group about the racial background of Cross and other leading scholars. 1

wrote back saying that Cross was White. A day or two later, Dr. Janet Helms, who was part of

the network group, left a message on my voice mail letting me know that Cross was indeed
African American, and she did not know how he would feel about me calling him White.
Needless to say, as I listened to the message I cringed in embarrassment. I chided myself: "You
- idiot; some people may already be questioning your place as a White man in multicultural
research, and now you have given credence to their doubts.-How could you forget that African
_Americans vary widely in their skin shade or tone!"

I ran into Helms at the next Winter Roundtable and sheeplshly thanked her for takmg the
time to enlighten me and save me from further embarrassment. She smiled and said, "you're
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welcome.” As I think back on that faux pas and others, I am still embarrassed, but not on the -

level that I once was. As I get older (and I am not that old), I find it a little easier to laugh at
myself and forgive myself for my "cultural mistakes."
Two important lessons I learned from this story and others of a similar nature were as

follows. First, I well realize, as highlighted in the preceding articles, that racial identity .

development and the pursuit of a multicultural identity is a lifelong process. I will continue to
make mistakes and embarrass myself, though hopefully less frequently, and I will continue to
take responsibility for and learn from these mistakes. Second, I do.not and never will consider
myself an "expert" in multicultural counseling. When, on occasion, a graduate student or new
professional says to me, "Oh, you are the ¢oauthor or co-editor of this or that book--you are an
expert on multicultural counseling research," I quickly and politely respond, "Yes, I am the
coauthor of that book, but no, I am not an expert but a student of multicultural counseling, and
working on that book with my colleagues of color was a very valuable learning experience for
me." Students are often surprised by this response, but I sense it also puts them at ease. -

| -from Pontérotto (1998, pp.46-47)



Appendix 4

Discourses supporting democratic racisni in Canada
(Henry, Tator, Mattis & Rees, 2000, pp. 384-385)

Denial: “Canada is not a racist society; this is not a racist institution; he or she is not a racist.”
Colour Blindness: “I never notice skin colour.”

Equal Opportunity: “All we need to do is treat everyone the same and fairness will be
ensured.” ' .

Blaming the Victim: “They lack the motivation to succeed”; “They don’t really try to adapt
their cultural values to ‘our’ society.”
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White Victimization: “White European immigrants have also experienced prejudice and

discrimination”; “All immigrant groups must expect to start at the bottom of the social and
economic ladder.”

Reverse Racism: “Programs like employment equity and anti-racism policies “incorporate
authoritarian principles and methods that are antithetical to liberal democratic society.”

?, &

Binary Polarization: “We are Canadran Canadians’; “they are the ‘others.’”
Immigrants, Balkanization, and Racism: “Immigrants take jobs away from Canadians;
immigrants are a drain on the economy; immigrants exploit the welfare system.”

Moral Panic: “We are in a state of crisis and disorder and are under seige; we have lost control
there is a serious threat to our c1v1hzed’ society.”

Multlculturallsm' “In a multicultural society we should try to be sensitive, to tolerate and
accommodate different cultural values; but there are limits to our tolerance.”

Liberal Values: Individualism, truth, tradition, universalism, and freedom of expression: “The
rights of the individual should override collective rights; there is a noble Euro-American
tradition; there is a universal form of expression that includes and transcends all cultural and
" racial boundaries; there is an ‘authentic’ history that we are obliged to learn and share; we must
establish what is the truth; freedom of expression is one of the most cherished of all our values; it
cannot be compromised because some mmonty group is unhappy w1th the position taken by a
journalist, polrtrcran curator, or educator.”

National Identity: “Real Canadians are willing to put their other cultural identities behind them;
Canada should define itself on the basis of a single, unifying Canadian-Canadian culture.”




Appendix 5

List of Abuses in Residential Schools
(from Chrisjohn & Young, 1997, pp. 31-33) .

Physical Abuses

Sexual assault, including forced sexual intercourse between men or women in authority and
girls and/or boys in their charge;

Forced oral-genital or masturbatory contact between men or women in authority and girls
and/or boys in their charge;

Sexual touching by men or women in authority of girls and/or boys in their charge;
Performing private pseudo-official inspections of genitalia of girls and boys;
Arranging or inducing abortions in female children impregnated by men in authority;

Sticking needles through the tongues of children, often leaving them in place for extended
periods of time; '

Inserting needles into other regions of children's anatomy;

Burning or scalding children;

Beating children into unconsciousness;

Beating children to the point of drawing blood,;

Beating children to the point of inflicting serious permanent Or semi-permanent injuries,
including broken arms, broken legs, broken ribs, fractured skulls, shattered eardrums, and the
like; :

Using electrical shock devices on physically restrained children;

- Forcing sick children to eat their own vomit;

Unprotected exposure (as punishment) to the natural elements (snow, rain, and darkness),
occasionally prolonged to the point of inducing life- threatenmg conditions (e.g., frostbite,
pneumonia);

Withholding medical attention from individuals suffering the effects of physical abuse;

Shaving children's heads (as punishment);
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Psychological/Emotional Abuses

Administration of beatings to naked or partially naked children before their fellow students
and/or 1nst1tut10nal officials;

Public, individually directed v’ert?al abuse, belittling, and threatening;‘
‘Public, race-based vilification of all aspects of Aboriginal forms of life;
Racism;
Performing public strip searches and genital inspections of children;
Removal of children from their homes, families, and_ people;
. Cutting children's hair or shaving their heads (as policy);
Withholding presents, letters, and other persunal property of children;
Locking children in closets (as punishment); B
Segregation of the sexes;
Proscn’ption of the use of Aboriginal languages;
Proscription of the following of Aboriginal religious or spiritual practices;

Ehmlnatlng any avenue by which to bring grievances, inform parents, or notify extemal
authorities of abuses;

Forced labour;
Enforcing Unsuitable Living Conditions
Starvation (as punishment);

Inadequate nutrition (e.g., nutrition levels below that of needed for normal growth and
subsistence);

Providing food unfit for human cnnsumptiun;
Exploiting child labour;
- Forced labour under unsafe working conditions;

Inadequate medical services, sometimes leading to children's deaths;

Omissions of Action
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Church Inaction
Failure to bring local incidents of abuse to the attention of higher church authorit_i'es;

Failure to bring local incidents of abuse to the attention of federal and appropnate provincial
govemmental authorities;

Failure to protect children under their care from the sexual predations of older children also
attending Residential School; '

Failure to remove known sex offenders from positions of supervision and control of children;

Acquiescence to federal funding levels below those the churches themselves believed
necessary for operation; : '

Starvation (as a cost-cutting measure);
Neglect of their educational mandate;
Governmental Inaction

Failure to adequately inspect or otherwise maintain effective supervision -of institutions into
which their legal wards had been placed;

Failure to fund churches schools at levels sufficient for maintaining the physical health of
their legal wards;

Failure to live up to the spirit of treaties signed promising education for Aboriginal Peoples;

Collaboration with church officials in covering up the criminal behav1our of 0ff1c1als both
governmental and ecclesmstlcal : :

Removal or relocation of internal personnel critical of Residential School conditions.



Appendix 6

The Standard Account
(from Chrisjohn & Young, 1997, pp. 1-2)

Residential Schools were created out of the largess of the federal government and the missionary
imperatives of the major churches as a means of bringing the advantages of Christian civilisation to
Aboriginal populations. With the benefit of late-20th century hindsight, some of the means with which
this task was undertaken may be seen to have been unfortunate, but it is important to understand that this
work was undertaken with the best of humanitarian intentions. Now, in any large organisation, isolated
incidents of abuse may occur, and such abuses may have occurred in some Indian Residential Schools. In
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any event, individuals who attended Residential Schools now appear to be suffering low self-esteem, -

alcoholism, somatic disorders, violent tendencies, and other symptoms of psychological distress (called
"Residential School Syndrome"). While these symptoms seem endemic to Aboriginal Peoples in general
(and not limited to those who attended Residential School), this is likely to have come about because
successive generations of attendees passed. along, as it were, their personal psychological problems to
their home communities and, through factors such as inadequacy of parenting skills, perpetuated the
symptomology, if not the syndrome. In order to heal the rift the Residential School experience may have
created between Aboriginal Peoples and Canadian society at large, and in order to heal those individuals
who still suffer the consequences of their school experiences, it is necessary and appropriate to establish
formally the nature of Residential School Syndrome, causally link the condition to Residential School
abuses (physical, sexual, or emotional), determine the extent of its influence in Aboriginal populations,

and suggest appropriate individual and community interventions that will bring about psychological and

social health.

The "Irregular' Account
(from Chrisjohn & Young, 1997, p. 3-4)

Residential Schools were one of many attempts at the genocide of the Aboriginal Peoples inhabiting the
area now commonly called Canada. Initially, the goal of obliterating these peoples was connected with
stealing what they owned (the land, the sky, the waters, and their lives, and all that these encompassed);
and although this connection persists, present-day acts and policies of genocide are also connected with
the hypocritical, legal, and self-delusional need on the part of the perpetrators to conceal what they did
and what they continue to do. A variety of rationalisations (social, legal, religious, political,” and
economic) arose to engage (in one way or another) all segments of Euro-Canadian society in the task of
genocide. For example, some were told (and told themselves) that their actions arose out of a Missionary
Imperative to bring the benefits of the One True Belief to savage pagans; others considered themselves
justified in land theft by declaring that the Aboriginal Peoples were not putting the land to "proper” use;
and so on. The creation of Indian Residential Schools followed a time-tested method of obliterating

- indigenous cultures, and the psychosocial consequences these schools would have on Aboriginal Peoples
were well understood at the time of their formation. Present-day symptomology found in Aboriginal
Peoples and societies does not constitute a distinct psychological condition, but is the well known and
long-studied response of human beings living under conditions of severe and prolonged oppression.
Although there is no doubt that individuals who attended Residential Schools suffered, and continue to
suffer, from the effects of their experiences, the tactic of pathologising these individuals, studying their
condition, and offering "therapy" to them and their communities must be seen as another rhetorical
maneuver designed to obscure (to the world at large, to Aboriginal Peoples, and to Canadians themselves)
the moral and financial accountability of Euro-Canadian society in a continuing record of Crimes Against
Humanity. : ‘
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Appendix 7

The Components of White Culture: Values and Beliefs

From The Counseling_Psychologist (p. 618) by J. H. Katz 1985, Beverly Hills, CA: Sage Copyright 1985 by -

Sage Publications, Inc.

Rugged Individualism:

Individual is primary unit

Individual has primary responsibility
Independence and autonomy highly valued
and rewarded

Individual can control environment

Competition:
Winning is everything
Win/lose dichotomy

Action Orientation:
Must master and control nature

Must always do something about a
situation

Pragmat1c/ut111tar1an view of life
Communication:

»Standard English

Written tradition

Direct eye contact

Limited physical contact

Control emotions

Time:

Adherence to rigid time

Time is viewed as a commodity
Holidays:

Based on Christian rehglon

Based on White history and male leaders

History:

Based on European immigrants' expenence
in the United States

Romanticize war

Protestant Work Ethic:

Working hard brings success

Progress & Future Orientation:

Plan for future

Delayed gratification

Value continual improvement and progress
Emphasis on Scientific Method:
Objective, rational, linear thinking

Cause and effect relationships
Quantitative emphasis
Status and Power:

Measured by economic
Credentials, t1tles and positions
Believe "own" system

Believe better than other systems
Owning goods, space, property

possessions

Family Structure: -

Nuclear family is the ideal social umt

Male is breadwinner and the head of the
household

Female is homemaker and subordmate to
the husband

Patriarchal structure

Aesthetics:

Music and art based on European cultures

Women's beauty based on blonde, blue-
eyed, thin, young

Men's attractiveness based on athletlc
ability, power, economic status

Religion:

Belief in Christianity

No tolerance for deviation from single god

concept




Appendix 8
A definition of racism submitted by Dr. Helan Enoch Page

‘Racism is a global system of material and symbolic resource distribution management
more comprehensively defined, in accordance with each of the following principles:
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Principle I. Racism is an ideological, structural and historic stratification process by |

which the population of European descent, through its individual and institutional distress
patterns, intentionally has been able to sustain, to its own best advantage, the dynamic mechanics
of upward or downward mobility (of fluid status assignment) to the general disadvantage of the
. population designated as non-White (on a global scale), using skin color, gender, class, ethnicity
or nonwestern nationality as the main indexical criteria used for enforcing differential resource
allocation decisions that contribute to decisive changes in relative racial standing in ways most
favoring the populations designated as "'White.'

Principle II. The aim of this peculiar post-1492 stratification process has been to

aggregate an upwardly mobile and putatively 'White' racial group that is stratified internally and

that strives to validate its own ascendancy using a. shifting range of 'White' cultural practices
which are defined as 'White' not on any presumed biological basis, but on the basis of
"ideological Whiteness"--a field of racial discourse and representation.

Principle III. The conceptual content of this historic and politically-charged discursive
field is sustained by racial agents who in many ways articulate and justify the suppression of
"ideological blackness" (and every form of non-Whiteness this may entail) which may be

accomplished by many formal and informal means of institutional domination,  routinized
~ interpersonal interactions, cultural imperialism, or by any other racialized means of information
control.

Principle IV. As a generative principle of racism, "ideological Whiteness" refers to a
" dual behavioral process entailing enactments of identify formation and resource access
legitimation, both of which were practices once overtly recognized as aspects of "White
supremacy"”, but which now may be more subtly and covertly reproduced as an observable and
routine set of implicitly prescriptive, but explicitly disavowed White supremacist beliefs and
practices to which all who identify as "White' (or who behave as "'Whitened') are expected to
adhere--especially White males--if they wish to maintain their own racial standing as members
of these two privileged "'White' groups and assert their negotiable right to privileged resource
access. : I
Principle V. Collectively, the 'White' and/or 'Whitened' members of this racially
privileged global population tend to bolster their shared political intent to impose patterns of
restricted resource access on racially subordinate populations, and aim-to preserve their
presumably non-negotiable right to prescribe, and even dictate, lessor resource access rights for
certain upwardly mobile members of the 'non-White' population whose internalized racism,
- reliable complicity, and carefully scrutinized willingness to cooperate with racial dominates is
always required and rewarded. :

[This is an updated and extended 1999 version of a detailed definition of racism developed by Dr. Helan Enoch Page (Associate Professor,
Anthropology Department, UMASS-Amherst) and distributed at the American Anthropological Association in 1993. This short manuscript has
been cited in several publications including books, dissertations and will be cited soon in a forthcoming book by Pem Buck (1999 or 2000),
called: "Work Your Fingers to the Bone: An Anthropological History of Whiteness and the Elite in Kentucky": Temple University Press. Anyone
is free to use this definition as long as Dr. Page is credited for its development and for its influence on any analyses or practical program
stemming from its use). - :
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Appendix 9

WRIAS Social Attinides Scale |
Janet E. Helms and Robert T. Carter

Instruction: Thisquestionnaireisdesignedtomcasurepeople'c attitudes about social and political
issues. There are no right or wrong answers. Different people have different viewpoins. So try
to be as honest as you can. Bawmmmmmummwmmmmm
feel. ‘Use the scale below to respond to each statement, ,

-1 2 . 3 4 s
Strongly - - Disagree . Uncertain - Agree Soongly
Disagree , : Agree

~ (circle here)

12345 1. Ihérdlythinkaboutwhatncelam.

12345 | 2. Ido not understand what Blacks want frorh Whites. |

12345 3. I get angry when 1 l.hmk about how Whites have been trcau:d b) Blacks
12345 4. Ifeel as comfortable around Blacks as I do around Whites, |

12345 5. I involve myself in causes regardless of the race of the people involved in
. them. .

12345 6. I find myself watching Black people to see what they are like.
12345 7. I feel depressed after I have been around Black people.

12345 8. . There is nothing that I want to learn from Blacks.

12345 9. I seek out new experiences even if I know a large number of Blacks will be
involved in them.

12345 10.  Ienjoy watching the different ways that Blacks and Whites approach life
12345  11.  Iwish]hada Black friend.

12345 12. 1 do not feel that I have the social skills to interact with Black people
. effectively. :

12345 13. A Black person who tries to get close to you is usually afier something.

12345 14, When a Black person holds an opinion with which 1 disagree. 1 am not
' afraid to express my viewpoint.
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1 2 3 4 s ,
Strongly . Disagree - Uncertain Agree Suongly
Disagree

12345 15. SomcﬁmesjokcsbasedonBlackpeople'sexperiemesm funny.

12345 16. l&mkitisexcinngtodmoverthelinlemysbwhkhwmkmd
\ . White people are different.

12345 17.  Tused to believe in racial im:gntxon. but pow | have my doubts.
12345  18.  I'd rather socialize with Whites only. : -

12345 19.  In many ways Blacks and Whites are similar, but they are also different in
‘ ~ some important ways.

12345 20.  Blacks and Whites have much to learn from each other. | y
12345 21.  For most of my life, I did not think about racial issues.

12345  22. I have come to belicve that Black people and White people are ver,
dlffcrent ‘ .

12345  23.  White people have bent over backwards trying 10 make up for ther
ancestors' mistreatment of Blacks, now it is time to stop.

12345 24.  Itis possible for Blacks and Whites to have meaningful social relationships
with each other. .

12345 25. I understand that Whltc women and men must end racism in u'us country
because White people created it.

12345 26, Iam curious to learn in what ways Black people and White peogle differ
from each other.

12345 27.  1limit myself to White activities.

12345 28.  Society may have been unjust to Blacks, but it has also been unjust to
- Whites.

12 .3 45 29. Iam knowledgeable aﬁput which values Blacks and Whites share.

12345 30. I am comfortable wherever I am.
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1 2 3 4o s
Strongly Disagree ’ Uncertain - - Agree Strongy
Disagree o Agrec
12345 310 Inmyfam.iiy. we never talked about racial issues.
12345 32. thnlmustimzracththamackpenon.lmuyluhmuhermmc
‘ first move.
12345 33.  Ifeel hostile when I am afound Blacks.
12345 34. 1 thmk I understand Black people’s values.
12345 35.  Blacks and Whites can have successful intimate relationships
12345 36. I was raised to believe that people are pgople regardless of their race
12345 37. .Nowadays. I go out of my way to avoid associating with Blacks
12345 38.  I'believe that Blacks are inferior to Whites.
12345 39.  Ibelieve I know a lot about Black pcbple's customs.
12345 40.  There are some valuable things that White people can learn from Bla.ks
that they can't learn from other Whites.
12345 41.  Ithink that it's okay for Black people and White people to date each other
as long as they don't marry each other.
12345  42.  Sometimes I'm not sure what I think or fee! about Black people.
12345  43. When!lam the only White in a group of Blacks, I fee! anxious.
12345 44.  Blacks and Whites differ from each other in some ways, but szither race
- is superior. .
12345  45. 1amnot embarrassed to admit that I am White.
12345 46. 1 think White people should become more involved in &ocuhzmg with
Blacks.
12345 47. Idon'tunderstand why Black people blame all White people for their social

misfortune.



/6%

2 3 ‘ s

1

Strongly Disagree Uncertain Agree Soongly
Disagree Agree
12345  48.  Ibclieve that White people look and express themselves betier than Blacks.
12345  49.  Ifeel comfortable talking to Blacks.

12345 50

I value the relationships that I bave with my Black friends.




Appendlx 10

Helms s (1984,1995) models of White Racial Consciousness and White Racial Identity Ego
Statuses and Information-Processing Strategies (IPS)
(Pack-Brown, 1999, pp. 89-90)

1. Contact stage (status). They are .aware of and naively curious about whether racial
differences actually exist. They superficially recognize their personal Whiteness, yet more often
than not, fail to perceive themselves as "racial beings." Thus, students in the contact stage are
limited in ability to recognize their participation in racism.

IPS for White counseling students--obhkusness--1s as follows:
I'm White, and Whites have experienced discrimination too. If we work hard and do what we
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need to do to succeed, we get ahead. Others should do the same and stop complaining. If Whites

complained as much as Blacks, for example, we'd be called whiners. To get ahead, Blacks should
ignore things they can't control and take control of things they can. If they did this, they'd get
ahead too, I did. :

2. Disintegration stage (status). They see themselves as White and acknowledge the existence
of discrimination and prejudice. However, as White persons belonging to a racial group known
as the "oppressor,” they often feel (a) guilty when racial differences emerge and (b) disoriented
and anxious when seemingly unresolveable moral dilemmas force them to choose between
‘loyalty to the White race and humanism. Subsequent consequences include the fear of alienation
by other Whites. This fear navigates personal beliefs about fighting or not flghtlng racism.

IPS for White counseling students--suppression and ambivalence-is as follows:

I am torn between speaking up against racism when my White friends make racial jokes or slurs.

I think things such as, they may not understand what I'm doing if I speak up; they may laugh at

me (as if my speaking up is a joke or something) while I'm seriously sharing my discomfort with

their racial jokes; or they may call me names, such as "nigger," which makes me angry and even

more uncomfortable in their presence. So I just shut up or try to change the subject. It's even
more difficult to tell my parents that I don't want them to continue to make racist remarks about a
particular racial group, when in fact on campus my best friend is of another racial group.

3. Relntegratlon stage (status). They idealize thelr socio- _racial group and believe that Whites -

are superior and other racial groups are inferior. However, a significant life experience (e.g.,
falling in love with a person from another racial group) could promote a redefinition of this
superior/inferior mentality and move a White student into the pSeudo-independent stage (status).

IPS for Whlte counseling students--elective perceptlon and negatlve out-group:

distortion--is as follows:

I can't be held responsible for the history of White people' I never discriminated against

non-Whites, and I get angry when people won't see me for the person that I am; instead, they see
me as a White person who-historically discriminated against people of color. ’

4. Pseudo-independence stage (status). They intellectualize their cammitments-to the White
race and deceptively tolerate other racial groups. Underlying their intellectual commitment lies
strong negative feelings around racial issues (e.g., fear of Blacks). Their primary goal is to rid
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themselves of racism and move toward a positive White identity. During this movement, the
decision to counsel and help other racial groups may be made with a different commitment than
in other stages. This decision may be cathartic for White student counselors because they engage
in behaviours that allow the release of intense and pent-up feelings around racial issues.

IPS for White counseling students--reshaping reality and selective perception--is as follows:

I believe Black men are just as trustworthy as White men. But the other day I was in the elevator

and a Black man got on the elevator and stood beside me. Before I knew it, I had grabbed my
purse and gently put it under my arm. This surprised me! When I thought about it I became so
angry at myself. After all, I thought I was a culturally sensitive person. I found out that I was not
as advanced in cultural sensitivity as I thought, behind my words lies some strong feelings that
will influence my work, particularly with Black men.

5. Immersion/emersion stage (status). They search for increased understanding of their
meaning of racism and inherent personal benefits. These students attempt to redefine their
Whiteness. In doing so, they may become racial advocates in their personal life ch01ces and in
counseling.

IPS for White counseling students--hypervigilance and reshaping--is as follows:

I know that because I am White I have specific privileges that other races do not have. It is
important for me to consider the life experiences and opportunities of other races and how I, as a
White person and White counselor, may interpret these experiences. When I hear or see

- injustices, I recognize the importance of my becoming an advocate for my clients of color. I also

have to identify ways to assist these clients in copmg more effectively with then‘ experiences of
racism.

6. Autonomy stage (status). They are motivated to educate themselves about their personal
Whiteness and they do so by revising their internal definition of what it means to be White. In
addition, they are motivated to develop a new capacity to let go of the privileges of racism. For
them, oppression of non-Whites is defunct, and they avoid life choices that require racial
oppression. They have a newfound commitment to informed positive socioracial groups.

IPS for White counseling students--flexibility and complexity--is as follows:

Although I grew up in a predominantly White community, I have learned, as a result of my
formal and informal education and educational experiences, to value and appreciate participation
in integrated social functions and living situations. It's become important for me to gather
accurate information about racially different clients by interacting with positive and natural
support systems within the communities of the racial clients I may serve--systems such as
churches, Greek organizations, and community centers. I believe that ethical and professional

- White counselors who are sincere about sensitively and competently serving all clients must do

the same. More important, I will do all that I can to encourage such behaviour.



Appendix 11

Kohlberg s Stages of Moral Development
(from Crain, 1992) )

Level 1. Preconventional Mor_alityb
Stage 1. Obedience and punishment orientation- people at this stage unquestioningly
obey authority and see morality as external to the self.
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Stage 2. Individualism and exchange- people at this stage see the world in relative:

terms, that people have different viewpoints and that people are free to pursue their individual
interests. They believe in the notion of fair exchange. Family and community are not priorities.

Level 2. Conventional Morality
-Stage 3. Good interpersonal relationships-. people at this stage believe that all people

should value family and community, have good motives and have interpersonal feelings such as’

love, empathy, trust and concern for others.

Stage 4. Maintaining the social order- concerned with society as a whole, people at this
stage believe in maintaining the status quo. They value obeying laws, respectlng authority, and
performing one’s duties so that the social order is maintained.

Level 3. Postconventional Morality

Stage 5. Social contract and individual rights- people at this stage have a philosophical
and intellectual view of somety They question and think independently about the rights and
values of a ‘good society.” They belief that a good society is a ‘social contract.’ They recognize
that people have different values but all want basic rights and democratic process

Stage 6. Universal principles- people at'this stage believe that democratic processes are
not a panacea and may conflict with one’s intuitive sense of justice. They see that the underlying
principles of justice require us to treat the claims of all parties impartially and respect the basic
dignity of all people. Ghandi and Martin Luther King are examples of people at this stage.
Kohlberg called this a theoretical stage because he found very few who consistently reasoned at
this stage.



Appendix 12

Rowe, Bennett and Atkinson’s (1994) Model of White Racial Consciousness

Unachleved :
Avoidant: lack of c0n51derat10n of one’s own White identity as well as avoidance of

concern for racial/ethnic issues (similar to Erikson’s diffuse identity status).

Dependent: appear to have committed to a set of attitudes, they have.not considered
possible alternative perspectives (similar to Erikson’s foreclosed identity status).

Dissonant: uncertain about their sense of White racial consciousness and racial/ethnic
minority issues, commonly the result of dissonance generated by the conflict between previously
held attitudes and recent experiential incidents. »

Achieved - , :
Dominative: strong ethnocentric perspective, which justifies the dominance of
racial/ethnic minority peoples by the majority culture, anger, fear, hostility toward minorities

Conﬂictive. opposed to obvious, clearly discriminatory practices, yet are usually

opposed to any program or procedure that has been designed to reduce or eliminate
discrimination, fear, mdlgnatlon disgust :

Reactive: aware of and sensitive to racial/ethnic discrimination, feel they have much in
common with racial/ethnic minorities, have a romantic idea of the minority group they identify
with, anger at Whites, guilt and shame

Integrative: pragmatic view of racial/ethnic minority issues, based on moral
responsibility, do not oppress or idealize, do not react out of anger, are not held hostage by guilt,
have a more complex or sophisticated understanding of the sociopolitical factors affecting .
racial/ethnic minority issues, comfortable with their whiteness, comfoﬂable 1nteract1ng with
' ra01a1/ethn1c minority people. -
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Your story will contribute to the knowledge and education of counsellors who work with

aboriginal people.

Our private and confidential interview is scheduled for (date & time) at (place). It will
take about an hour depending on how much you wish to share. You will be asked to _fili out a
brief questionnaire_ and participate in an interview. I will be making an audio recording of our
interview. You should oniy share what you are comfortable with.
| Please take a few moments prior to oﬁr interview to reflect upon the following questions:
What was it like being ‘White’ in an aboriginal community?
How has your identity as a ‘White’ person changed over time?
Again, thank you for pérticipating in this project with me. I am looking forward to
ﬁstening to your story. |

Yours truly,

Glen Manery.
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Describe your ancestral origins including parents and grandpérents:

Briefly describe your involvement with a native community. Include your role in the

- community, how long you spent there, what kinds of relationships you had, etc.

By éompleting this questionnaire you have given your consent to use this informatioh in
this research project. Please do not put your name on the questionnaire. Your identity will
be kept completely confidential. The master list linking your identity to the information
you provide will be kept under lock and 'key in the Department of Counselling Psychology
at UBC. | |
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Appendix 15

Mantegazza’s Taxonomy of Races

(McClintock, 1995)




Appendix 17

Identity development

- Erik Erikson (1968) is commonly credited as being the major

influence on the field of human development (Anderson, 1997) and

his theories are a comerstone of the developmental aspect of

WRID. His influence is so great that The Penguin Dictionary of

Psychology (Reber, 1985) has no definition- for identity -

development per se but instead defines Erikson’s ‘identity
formation.” ‘Erikson conceived ‘identity formation’ to be the major

_psycho]oglcal task of life involving the rejection of previous

..more primitive identifications and influences...”(Reber, 1985, p.
341) and the integration of identity fragments into a flexible,
complex, integrated, interactive system (Wurgaft, 1995).

Erikson’s theory" of development | depicts the following four
potential ego identity statuses: (a) diffuse: neither engaged in

_exploration nor made a commitment, (b) foreclosed: commitment
without exploration, (c) moratorium: in process of exploration and

(d) achieved identity: firm commitment after period of exploration
(Crain, 1992). The moratorium or crisis phase of development is a
time when individuals re-examine and evaluate their childhood
identifications and explore their own interests, abilities, and
options. A secure identity is achieved after one has thought
through for oneself and made commitments in a variety of areas
(e.g., ideology, occupation, lifestyle); these comm1tments then
serve as guides for future decisions.

The classic developmental theories of Gesell’ (sensory-motor),

- Piaget (cognitive), Kohlberg (moral), Freud (psychosexual) and

Erikson (psychosocial) are stage theories. Stage theories can be
classified as either maturational (biological, no interaction with

environment) or interactionist (Reber, 1985). A stage -
‘developmental theory must meet the following criteria in order to
‘be considered scientifically adequate: |

1. T‘em'porality; it must predict qualitative differences in
behaviour over time and experience (Green, 1989; Reber? 1985). .

2. Directionality or sequence: stages must be progressive,

relatively durable and irreversible, they must be experienced in the

same order by each individual even though individuals may
progress at different rates at dlfferent times (Crain, 1992; Green,
1989; Reber, 1985).

3. Structural cohesiveness: the phenomena, properties‘ or

- behaviours at each stage must be conceptually linked and
‘organized into a mode that is qualitatively different from prev1ous

stages (Green 1989; Reber, 1985).

176



4. Hierarchical integration or cumulativity: each stage
must incorporate a new feature (or features) and expand upon
earlier stages (Crain, 1992; Green, 1989; Reber, 1985).

5. Increased capacity for self-control: people at'vhigher

~stages must become more proactive and less reactive, increasing

their capacity for self-control (Green, 1989).

6. Dialectics: the process of change must be one in which new
conflicting information (antithesis) competes with existing
knowledge (thesis) and results in a new perspective (synthesis).
Piaget called this process ‘equilibration’ and Kohlberg called it
‘cognitive conflict’. Kohlberg claimed that developmental stages
were neither genetically nor socially determined but rather
emerged from critical thinking about moral problems (Crain,
1992). '

Sue and Sue (1990) believe that developmental theories are helpful
to psychotherapists in working with their clients. However, on
what grounds, other than clinical experience, do we trust the

validity of developmental theories? The sequential aspect of

stages is, in general, empirically supported in the case of Piaget’s
cognitive theory and somewhat supported Kohlberg’s moral stages
(Crain, 1992). Marcia (1966), who operationalized and
constructed measures of Erikson’s identity statuses (see Appendix
2), found relationships between the Erikson’s - statuses and
Kohlberg’s stages of moral development. There is some empirical
evidence for Kohlberg’s theory that moral developmental stages
are hierarchically integrated. There is also some empirical support
for the claim that moral behaviour is more consistent, predictable

and responsible at the higher stages because the stages themselves

increasingly employ more stable and general standards (Crain,
1992). :

The stage developmental hypothesis, however, has its weaknesses.

First, hierarchic integration does not seem to characterize
development at all of Erikson’s stages. The requirements of
biological maturation and social expectations force the person to
face the issues of a new stage regardless of the outcome of each
previous stage. Second, Kohlberg’s stages have been criticized for

being gender and culturally biased (Gilligan, 1982; Crain, 1992)°

and therefore limited in their predictive powers. Kohlberg’s work
was based on research done with young males in the United States
and has an individualistic, absolutist and justice-oriented slant on
moral development. Gilligan’s work, on the other hand, is seen as
more feminine and emphasizes a relational, relativistic and care-
oriented view of moral development. Gilligan’s model is more
similar to the moral structures and processes of African (Verhoef
& Michel, 1997) and aboriginal communities.
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Another criticism of classical developmental theories is that they
are linear. Wehrly (1995), observing that change seems to occur in
cycles of small increments and regressions, suggested that spiral
models of development are perhaps: more realistic.

Postmodernists have criticized theories of identity formation like
Erikson’s for portraying a fixed notion of identity and a process
more pat and cohesive than the actual complexity of psychic
experience. Wurgaft (1995), however, rebuts this by noting how
Erikson’s work recognizes the ideal of the wholeness of identity
and the ‘centrifugal forces’ that threaten its cohesion.

Robert Kegan (1994) proposed a developmental theory in which
the five levels of development culminate in a postmodern
-worldview. The first two levels have to do with childhood and
adolescence. The next three levels he calls traditionalist, modern
and postmodern. The traditionalist and modern levels are similar
to the two highest levels in Kohlberg’s system. People at the
. traditionalist level rely on an unambiguous measure of morality
provided by authorities such as lawmakers. At the modem level,
people reorganize their worldviews by questioning their
assumptions and 'recognizing they have some choice and
responsibility in matters. At the postmodern level, people realize
that values and beliefs are constructed and fictive. People become
more accepting of conflict “...as an ever-present opportunity for
growth and change rather than as a deviation from some ‘normal’
situation in which it is a problem to be solved” (Anderson, 1997, p.
169). Kegan’s model may give the false impression that
. postmodernists value their view over others. On the contrary,
postmodernists value open consideration of all views. As Gergen
(1994) states, '

Postmodernist thought does not operate as another totalitarian
discourse, ruling out certain ways of speaking or acting in favour
of others. Rather, it operates as an invitation to reflexivity,
encouraging one to consider all propositional realities and dictates
as local, provisional, and political (p. 414).

Déspite Kegan’s model, postmodernists do not generally subscribe
to stage models of development. ‘Rather than fitting people into

predetermined stages, they see people engaging in “identity work”

(Storrs, 1999), rearticulating meanings in negotiation with larger

social influences using narratives, symbols and processes to inform |

themselves and others of their identity(s).
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Appendix 18

Interpretation of the Biblical story of .Ham

The story tells how Noah after the flood got drunk and passed out

naked in his tent. “On emerging from his oblivion, Noah learned

that his youngest son, Ham, had seen him naked.. Noah
responded by cursing the progeny of Ham’s son, Canaan, saying,
‘A slave of slaves shall he be to his brothers’” (Gourevitch, 1998,
p- 51) and banished him to Africa. The story has been interpreted
to mean that, of the three sons who founded the three branches of
mankind, Ham was the original ‘Black’ man. This interpretation
was used by colonial powers as a justification for slavery.
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Appendix 20

Wordstat dendrogram of co-occurrences of word categories across all participants
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