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ABSTRACT

This study sought to investigate the relationship be-
tween hyperactive behavior and children's perceptions of
teachers. Particular attention was paid to two aspects of
teacher behavior -- acceptance and demand.

An extensi&e literature review supported the position of
viewing hyperactive behavior from an interactional perspective.
In this study the context was the teacher-child interaction
within the classroom as viewed by the child. The literature
also indicated that children's behavior is affected by their
perceptions of adult behavior. This study sought to examine
this view in greater detail.

The sample consisted of 47 grade four boys and 45 grade
five boys from eight regular classrooms in two schools, located
in a major urban center in the interior of British Columbia.
Children's perceptions of acceptance and demand of their
teacher's behavior were measured by administering a partial
form of the Teacher Behavior Questionnaire to classroom groups.
Observed levels of hyperactive behavior were measured by having
subjects' teachers complete the Conner's Abbreviated Question-
naire for each boy.

Using correlational analyses, hyperactive behavior was
found to be significantly related to both variables in the
directions of less perceived acceptance and greater perceived
demand. Hyperactive behavior ratings allowed for a retrospec-

tively identified teacher-rated hyperactive group and a teacher-
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rated non-hyperactive group. On group comparison measures,
hyperactive boys perceived significantly less acceptance
and greater demand than their non-hyperactive peers.

In conclusion, hyperactive children perceive teacher be-
havior as less accepting and more demanding than their non-
hyperactive peers. The variable of perceived acceptance
appears more critical to positive teacher-child interaction
than the demand variable. Individual teacher differences

and cultural factors also appeared operative.
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CHAPTER 1

Scope and Focus of the Study

Background of the Study

Hyperactive behavior of children has been identified as
the most common childhood behavior disorder presented to
doctors, psychiatrists, teachers, and other related profes-
sionals, not to mention parents (Ney, 1974; Weiss and Heéhtman,
1979). Laufer et al. (1956) are credited often for coining
the label "hyperkinetic impulse disorder" and although their
category is being officially revised as we enter:the 1980's
(Loney, 1980), its behavioral features have remained amazingly
constant.

Problems in defining hyperactivity as a clinical entity
(Loney, 1980) or in isolating a homogeneous group of truly.
"hyperactive" children (Langhorne and Loney, 1980; Ney, 1974,
Sandberg et al., 1978) has led to the often noted research
methodology of observer-identification (Keith, 1974) of the
most commonly agreed upon symptoms. These include: excessive
physical restléssness, short attention span, impulsivity, low
frustration tolerance, and emotional lability. A further
noteworthy‘direction points to the informant describing the
hyperactive behavior as being most significant (Langhorne et
al., 1976).

The proliferation of literature investigating hyper-

activity is dominated by the search for etiology (garga, 1979)



which has resulted in three major perspectives on the problem.
Hyperactivity was firét viewed as an attribute of the indi;
vidual while later studies pointed to the child's environment
and role in it as being causative. More recent research
posits an interaction between the child's environment and the
child's physio-psychological status (Lambert et al., 1978).

Recently, much emphasis has been given to the interac-
tional model of hyperactivity as having the most promise of
achieving better understanding of this problem (Stephenson,
1975; Thomas, 1976; Weiss and ﬁechtman, 1979). One trend of
research closely related to this perspective views hyperac-
tivity as a reaction by the child to subtle but powerful
environmental dynamics (Hembling, 1978, 1980; Marwit and
Stenner, 1972; Ney, 1974). These dynamics are operative ét
home and at school as the present investigation will explore.
Studies of incidence (Firestone and Martin, 1979; Lambert et
al., 1978; Stephenson, 1975) and studies of prevalence indi-
cators demonstrate a predominantly higher male to female ratio
of hyperactive behavior (Ney, 1974).

Another facet of the interactional position points to
the situational specificity of the hyperactive behavior and
the need to examine the child and the situation simultaneously
(Conrad, 1977; Langhorne and Loney, 1976; Loney, 1980; Wahler,
1969; Whalen et al., 1978). Studies focusing on "situational
hyperactivity" and, more-specifically, the related social

aspects of this difficulty emphasize the social inappropriate-



ness (Firestone and Martin, 1979), the social disadvantage
(Sandberg et al., 1980), and the adult-child relationships
(Routh, (1978 in Whalen and Henker, 1980) as being closely
related to hyperactive behavior. The importance of investi-
gating the social aspects of this problem is also emphasized
most dramatically by the follow-up studies of hyperactive
children (Ackerman et al., 1977; Cantwell, 1978; Morrison,
1980; Weiss et al., 1979) which demonstrate rather convinc-
ingly that despite the best efforts at diagnosis and treatment,
this is a life-long disorder (Barkley, 1978).

A recurring theme, also evident in the follow-up studies,
is the hyperactive child's relationship difficulties with
authority figures. Studies focusing on the interactions be-
tween parents and hyperactive children (Bell, 1968; Bell and
Harper, 1977; Cunningham and Barkley, 1979; Stevens-Long, 1973)
point to a spiral of negative interaction characterized by
high level expressions of annoyance, anger, and control by
the parent with correspondingly little change in the child's
behavior. Other investigators have found similar dynamics at
work in families with hyperactive children (Barkley, 1978;
Hembling, 1978; Ney, 1974). Inadequate management of anger
within families has also been related to hyperactive behavior
in children by Randall and Lomas (1978) and Miller (1977) and
the present author postulates this as a significant teacher-
child dynamic within the classroom.

Anger is an obvious contributor to perceived acceptance



or rejection and this interaction has been shown to be opera-
tive in studies examining hyperactivity as a reaction to a
"social-emotional climate" (Ackerman et al., 1977; Ackerman

et al., 1979; Sandberg et al., 1980). A wealth of evidence
supporting hyperactivity as a reaction to a particular "social-
emotional climate" is found in the relatively young discipline
of child psychiatry (Neubauer, 1974). 1In particular, several
researchers (Hembling, 1978; Miller, 1977; Weinberg et al.,
1973; Yahraes, 1978; 2Zrull et al., 1978) demonstrate convinc-
ingly that hyperactivity is a common symptom of a reactive
type of childhood depression which is best understood as an
interaction within a parent-child relationship. The mis-
management of anger within this relationship eventually finds
expression through the child's hyperactive behavior.

The present study assumes that the parent-child dynamics
generalize to the teacher-child relationship. Cox (1972),
Toman (1976), and Van Kaam (1977), likewise support the
pfemise that the chila will perceive the teacher as a surro-
gate parent and consequently will bring to the classroom a
unique perceptual set that influences greatly the teacher-
child interaction.

Studies of the interactions of teachers and hyperactive
children have been mainly observational in methodology and
have shown how the behavior of these children is typically
in conflict with classroom routines and is particularly

challenging for the classroom teacher (Ackerman et al., 1977;



Bowers, 1978; Conrad, 1977; Klein and Young, 1979; Zentall,
1980). The one study, discovered in a thorough literature
search, which explored the teacher-child relationship from
the hyperactive child's point of view (Loney et al., 1976),
supported the child's unique and different perception as
proposed in the present study. Further studies of hyperac-
tive children in various settings involved in varying tasks
(Flynn and Rapoport, 1976; Jacob et al., 1978; Steinkamp,
1980; wWhalen et al., 1979) add more weight to the rather
iﬁfiaﬁmatof§ dynamics of the reiationship between the teacher
and the hyperactively behaving child. Ackerman et al. (1977),
Cunningham and Barkley (1979), Loney et al. (1976), Morrison
(1980) , Philips (1979), and Zrull et al. (1970) all lend more
direct support for examining the degree of acceptance and the
degree of demand perceived frém the parent and the teacher by
the child displaying varying levels of hyperactive behavior.
The need and importance for determining children's percep-
tions of the behavior of significant adults is based on the
well established principle which states how parent behavior
affects the child's development only to theiextent in which
the child perceives it. That the child's less experienced
and less devious responses seem likely to be more accurate
than the ratings by parents, teachers, or obsérvers has been
amply demonstrated by researchers (Ausubel, 1954; Gecas et al.,
1970; Hembling, 1980; Loney et al., 1976; Rohner et al., 1980;

Schaefer, 1965; Woyshner, 1979). The validity of children's



perceptions as being reliable sources of information about

the behaviors of others has been further studied and supported
(Campbell and Paulauskas, 1979; Lefkowitz and Tesiny, 1980;
Whalen et al., 1979) and, the validity of hyperactive chil=
dren's perceptions has also been well documented (Ackerman et
al., 1979; Baxley et al., 1978; Campbell and Paulauskas, 1979;

Loney, 1974; Paulauskas and Campbell, 1979).

Purposes of the Study

Previous research on hyperactive children has been charac-
terized by a focus on the child's deficits, using clinical
populations, and by searching for etiology. No hyperactive
clinical entity or homogeneous subgroup has been isolated and
a prominent current thrust uses strictly behavioral defining
criteria such as the Abbreviated Conners Teacher Questionnaire,
hereafter referred to as Teacher Inventory (see Chapter III).
Another recent trend has been to explore the social situational
aspects of this problem by using mainly observational methods
to understand the hyperactively behaving child. The validity
and importance of the child's point of view has been well
documented although scant attention has been given to the
perceptions of the child who behaves in a hyperactive manner.

A purpose of this study was to gather information on the child's
perception of two critical dimensions of teacher behavior
(acceptance and deménd), in a sample of boys enrolled in regu-

lar educational programs.



Children with behavior problems resembling the tradi-
tional pattern of hyperactive behavior may be reacting to their
experience of a particular type of social-emotional climate.
Boys in particular have been shown to receive higher levels of
disapproval and control from parents and teachers, especially
boys with behavior problems. A second purpose of this study
was to compare the extent to which boys, rated by teachers as
displaying varying levels of behavior attributed to hyper-

activity, differed in their perceptions of teacher behavior.

Statement of the Problem

The present study measured the levels of observed behav-
iors attributed to hyperactivity of boys in grades four and
five by means of a teacher questionnaire. The boys' percep-
tions of teacher behavior were then assessed with the use of
a self-report questionnaire in order to investigate the rela-
tionship these variables have with levels of behavior attributed

to hyperactivity.

. Definition of Terms

Operational definitions of terms critical to this study
follow.

1. Hyperactive behavior and other related terms, for the

purposes of this investigation, refer to the commonly agreed
upon behavioral patterns associated with the hyperactive child

(physical restlessness, short attention span, impulsivity,



low frustration tolerance, and emotional lability). The
Teacher Inventory (Conners, 1969; 1973) will be employed in
the present study to assess the level of hyperéctive behavior
in subjects.

2. Perception(s) is used in a psychological sense rather than

a physiological sense where the concern would be on the mech-
anisms and processes involved. The child's perception referred
to in this study includes the personal meaning a particular
situation has as he experiences it. This perception includes
thinking and feeling functions as well as conscious and uncon-
scious processes. The child's perception of teacher behavior
will be assessed using the Teacher Behavior Questionnaire,
hereafter referred to as Children's Inventory (see Chapter III).

3. Acceptance, as used in this investigation, refers to a

degree of personal experience or meaning for a child resulting
from his/her perceptions of the behavior of significant others.
Acceptance is being used interchangeably for "loving" in this
study and was measured by a cluster of five variables on the
Children's Inventory. (nurturance, affective reward, instrumental
companionship, affiliative companionship and principled disci-
pline).

4. Demand may be most easily understood as the degree of
expectation from others which is perceived by the child. For
purposes of this study it was assessed by combining (prescrip-
tive, power, achievement demands, and indulgence) from the

Children's Inventory.



Research Questions and Rationale

The following research questions were investigated in the
present study:

1. Is there a significant correlation between observed levels
of hyperactive behavior (measured by the Teacher Inventory)
and perceptions of acceptance (measured by the "loving" dimen-
sion of the Children's Inventory)?

2. 1Is there a significant correlafion between observed levels
of hyperactive behavior and perceptions of demand (measured

by the "demanding" dimension of the Children's Inventory)?

3. Is there a significant correlation between perceived
acceptance (measured by the "loving" dimension of the Chil-
dren's Inventory) and perceived demand (measured by the
"demanding" dimension of the Children's Inventory)?

These research questions arose from some-previous personal
observations by the researcher and from an extensive explora-
tion of other studies and related theory. As noted in the
"background of the study", several prominent researchers have
recently pointed to the need for examining the social aspects
of hyperactive behavior while others have noted the importance
of the adult-child relationship as a powerful influence on
this behavior. In studying the adult-child interaction dynam-
ics, some investigatoré have stressed the need for understanding
the child's perceptions of the behavior of parents and teachers
as significant adults, since this personal experience has

proven to be a great influence on children's behavior, if not
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a determinant. Children's experiences of anger, hostility

and frustration from significant adults, who also exercise
higher levels of control over them and demand toward them, has
been closely linked to hyperactive behavior in the child.
However, to date there is scant research investigating this
dynamic from the child's point of view. This study was
designed to explore some critical aspects of this neglected

area of research.

Assumptions Underlying this Research

Teachers were asked to ascribe levels of behavior to boys
in their classrooms based on their own observations of the
children.during the school year. Male subjects were chosen
overvfemales because of the higher incidence of hyperactive
boys and on the basis of the assumption that observable behav-
ior problems will be shown to vary in degree and frequency
within any given classroom grouping of boys. A similar assump-
tion was made regarding the varying levels of perceived
acceptance and perceived demand. It was also assumed that
subjects were capable of understanding the instructions and

items of the inventory without difficulty.

Delimitations of the Study

This research focused on boys in grades four and five
with an age range from 8.42 years to 12.83 years. These

subjects were attending regular classes in two elementary
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schools located in a largevurban center in the interior of
British Columbia which contains a broad range of family
patterns, cultural groups, and socioeconomic strata. These
schools were situated in residential areas which included

several cultural groups and various family types.

Justification of the ‘Study: -

Research investigating hyperactive behévionwhas only
recently shifted emphasis towards the social-situational
aspects of the child's difficulty. With very little excep-
tion, these studies have relied on understanding these behav-
iors through ratings by teachers, parents, doctors and other
professionals using a variety of observational techniques. As
suggested by some investigators, aﬁd carried out by only one
or two, the perceptions of the children themselves needs
further exploratioh.

Since children's perceptions are valid sources of data,
and since the child's perception of the behavior of significant
others influences that child's behavior, greater understanding
of this dynamic within the classroom setting may provide valu-
able insight for the teacher. One recurring source of concern
and demand on the teacher's resources lies in managing effec-
tively those children, often boys, who display varying behaviors
which can be particularly problematic. All children have é
unique way of seeing the world and some children bring into

the classroom a set of "negative" perceptions of others.
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Children generally believe that their perceptions are true,
and it is therefore critical that teachers be able to accurately
assess the children's perceptions of their behavior.

With this enhanced awareness teachers will be better able
to correct these faulty assumptions and redirect children's |
behavior. Classroom strategies directly>aimed at both altering
children's faulty perceptions and reinforcing more accurate
perceptions would include specific verbal and non-verbal strat-
egies from the teacher who is seen by the child as a signifi-
cant adﬁlt.

| This focus of research on hyperactive behavior is very new
with only a scant amount of information available. A few
investigators have suggested such a direction and the present

study will attempt to shed further light on this current topic.
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CHAPTER II

Review of Related Literature

The literature relevant to this study is presented in a
developmental sequenée and may be classified under four general
areas, each having subdivisions. The first area develops a
model for viewing hyperactivity in a behavioral manner. The
interactional position is then elaborated from various vantage
points followed by an examination of parent-child and teacher-
child interaction. Establishing the need for determining key
aspects of children's perceptions and their validity rounds

out the review.

Behavioral View of Hyperactivity

Operational Definition

The hyperactive child has been called so many different
names by lay people and professionals alike that several promi-
hent researchers correctly identify this syndrome as probably
the most common behavior disorder of children (Weiss and Hechtman,
1979). These authors further identify a behavior description
which found its way into popular classical literature for chil-
dren in several countries. They cite Stewart who quoted an English
translation of a popular German tale "Struwel Peter" by Hoffman:

Fidgety Phil
He won't sit still
He wiggles
He giggles..."”
and when told off:

The naughty restless child
Grows still more rude and wild. (p. 1348)
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Laufer et al. kl956) are often cited as being the first
investigators to label this problem as "hyperkinetic impulse
disorder" of childhood. They also described its main features
of irritability, low frustration tolerance, poor schoolwork,
and visual-motor difficulties. These typically, characteristic
behaviors have proven to be accurate descriptors over time as
noted by another prominent researcher in this field (Loney,
1980) .

One might actually say that Laufer's 22-year-old hyper-

kinetic impulse disorder will expire just after reaching

its maturity, because as we enter the 1980's the Diag-
nostic and Statistical Manual of the American Psychiatric

Association will be replacing the diagnostic category of

Hyperkinetic Reaction of Childhood (DSM-II) with the

category Attention Deficit Disorder with Hyperactivity

(DSM-III). (p. 30) ‘

Although Loney goes on to sound a note of optimism and encour-
agement for this recent shift in focus, the complexities
inherent in any investigation of this problem of childhood

are enormous.

Levine and Oberklaid (1980) demonstrate this vividly in
a recent study which surveyed ten previous retrospective and
follow-up reports. Those studies surveyed included several
influential researchers who suggested that children identified
as "hyperactive" are at risk for a wide range of'difficultiesA
as adolescents and as adults. 1In attempting to match the
symptoms emphasized and other diagnostic criteria used in

sample selections with the most recent categorial definition

of this disorder (DSM-III), Levine, and Oberklaid state:
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"recently there has been considerable interest in the term
attention deficit disorder. This too.may turn out to be an
overly inclusive.categorization" (p. 412). They go on to
differentiate between children with primary attention deficit,
secondary attention deficit, situational inattention and
mixed forms of chronic attention deficit. Further, they
describe possible sub-groups within each category and then
conclude by saying:
As a clinical phenomenon, it is unlikely ever to become
etiologically and therapeutically specific. It should
be conceptualized as a vital subject area for develop-
mental pediatrics (and other disciplines) rather than a
clearly definable syndrome. It is likely that "hyper-
activity" is both a complex symptom and a complex _
symptom complex. We prefer not to use the term! (p. 413)
Other problems in defining "hyperactivity" are noted by
Loney (1980) in her extensive review. She points to the |
tendency in studies of hyperactivity to consider the syndrome
to be valid and present only if it is displayed uniformly and
reliably and yet a prevalent characteristic of hyperactivity
noted in the literature is its unpredictability. Loney (1980)
notes another tendency which surfaces resulting from "those
who believe that the label is misapplied to normally exuberant
and lively youngsters by hyperrepressive and hyperannoyable
parents" (p. 29). Although Loney's contention that little data
exists to support or refute this belief is valid, Keith (1974)
points out that the hyperactive child is typically identified

by observers: who are subject to errors of judgement; who may

expect the child to fulfill their needs; or who may be



16

influenced by others' stories of the child's history or present
functioning. 1In reviewing some of the measures which have
been employed specifically to assess activity levels in the
¢lassroom, Bowers (1978) summarized quite succintly, that:
A fundamental problem in attempting to provide a measure
of hyperactivity lies in finding an acceptable behavioral

definition of the term. . The vagueness, disagreement and
subjectivity involved have been highlighted by Buddenhagen

and Sickler (1969) who conclude: 'It is our impression
that hyperactivity describes those aspects of a person's
behavior which annoy the observer'. (p. 540)

To add to the confusion, at least 37 different labels have
been applied to overactive behavior manifested in childhood
(DeLong, 1972):
Terms such as hyperkinesis, hyperkinetic impulse disorder,
hypermobility neurosis, postencephalitic behavior dis-
order, organic driveness and minimal brain dysfunction,
while reflecting differing views of etiology and recom-
mended treatment, inevitably overlap and have come to be
used almost interchangably! (p. 412)
However, Weiss and Hechtman (1979) note that "in spite of the
diverse terminology there is a remarkable similarity in'the
clinical description of the syndrome, and DSM III defines
operational criteria for the diagnosis" (p. 1348). The most

commonly observed and agreed upon symptoms would include;

excessive general hyperactivity (physical restlessness),

difficulty in sustaining attention, impulsive behavior (as

manifested by sloppy work, speaking out, interrupting, diffi-
culty waiting, fighting because of low frustration tolerance),

poor frustration tolerance, and emotional lability. Two other

important qualifiers would include these symptoms being
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significantly different from the norm for age in quality and
quantity and that the duration be at least one year. It should
be noted here that in view of the confusing situation evident
in the literature this study used the term "hyperactive" and

identified children by strictly behavioral criteria.