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ABSTRACT
The purpose of this study was to investigate the question: What events facilitated
or hindered the adjustment process of Hong Kong students in Canada? This task was
completed by utilizing Flanagan's (1954) Critical Incident Technique. Sixteen students,
eight male and eight female, between the ages of sixteen and eighteen were interviewed.
All the participants had lived in Canada for one and half to three years, and were enrolled
in regular classes.
Students were asked to identify specific incidents which hindered or facilitated
their adjustment process in Canada. A total of 308 incidents were reported, 121
facilitating and 187 hindering. The average number of incidents reported per student was
19. Overall, this research revealed seven basic categories which facilitated or hindered
the students' adjustment in Canada.
From an examination of findings, several conclusions were drawn regarding
emotional, societal and environmental factors. Foremost, language acquisition ranked first
among all the categories, and tended to be a very difficult obstacle for all the students.
Over fifty-six hindering incidents were reported in this category. Likewise, a lack of
family support and a negative sense of identity hindered the process of adjustment for a
majority of the students. In contrast, a helpful school environment and positive peer
interaction, lessened the stresses of acculturation for many students.
Based on these conclusions, several recommendations were listed to assist
counsellors, teachers and administrators in establishing various programs to encourage the

successful adjustment of immigrant students. Moreover, areas for future research and the
implications of the study were highlighted.
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"The universe is made up
of stories, not of atoms"

Muriel Rukeyser

1
CHAPTER I

INTRODUCTION

BACKGROUND OF THE STUDY
Undoubtedly, throughout the history of secondary schools in North America, there
is evidence to indicate that the acculturation process undergone by new immigrant
students is not an easy task. Rather, this transformation process as suggested by D. Sue
(1981), Phinney (1989), Ishiyama (1989), Berry (1992) and Feldman and Rosenthal
(1990) has been quite the opposite.
Cross-cultural research suggests recurring themes stemming from adjustment and
adaptation problems. According to Ishiyama (1989), in addition to having to cope with
the normal developmental themes of adolescence, immigrant students must cope with
several cross-cultural adjustment problems including: confusion, homesickness, language
problems, frustration, anger, insecurity and self-doubt. Adolescents of immigrant status
must also face the painful task of dealing with two cultures simultaneously. Torn
between the "old" culture of parents and family and the "new" host culture of school,
peers, and the dominant culture, adolescent immigrants may receive mixed and confusing
messages, especially when differences in values arise. In fact, as noted by Taft (1977),
the strenuous process of accepting to a new cultural and social context, can produce a
kind of "culture shock", whereby the individuals previously achieved sense of identity and
self-worth can become challenged and invalidated. Supporting this argument Nann (1982)
includes that successful integration of immigrants into a new society can take between
three to five years to complete.
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With regards to value differences, empirical studies have demonstrated that
Chinese youth are found to value autonomy less and uniformity more than other values
(Singh et al. 1962; Tarwater 1966; Yang 1972, cited in Bond, 1986). Emphasis is placed
on filial piety, and respect for and obedience to parents and other authorities. This
viewpoint contrasts sharply with some western perspectives which traditionally highlight
the needs, rights, and achievements of the individual, with a positive emphasis placed on
the values of self-reliance, individualism, personal freedom and independence (Douvan
& Adelson 1966; Erickson 1968; Handlin & Handlin 1971; Riesman et al. 1953, cited in
Feldman & Rosenthal, 1990). Therefore, uniformity, obedience, and an orientation toward
the collective good may be perceived a less valuable. The individualism vase collectivism
dimension captures some of the differences between Western and Eastern values that
adolescent immigrants may have to encounter (see Appendix A for more contrasts).
If these statements do indeed reflect the confusion and disorientation experienced
by adolescent immigrants, it is imperative that teachers, counsellors and the administrators
who work with immigrants develop a working knowledge of the nature of the crosscultural experience and the adjustment problems that occur.
Today, in Vancouver these problems are being increasingly recognized.
Specifically, within the Vancouver school district, one third of the students are of Chinese
extraction and the school system receives over 3,000 new Chinese students per year.
During July 1991 - June 1992, 906 students came from Hong Kong into the Vancouver
school system (see Appendix B). Typically, these students are between the ages of 14
and 17. Sometimes, they are living with only one parent in Canada, and they may feel
lonely and isolated. In addition, some students may feel disappointed and confused when
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their expectations regarding immigration are not met. With regards to these adjustment
problems, Parkes (1971) emphasizes the difficult task an immigrant must face: having to
decide which expectations can be met, and learning how to adapt components of his or
her life that can't be accommodated.

PURPOSE OF THE STUDY
The purpose of the investigation is to explore the question: What events
facilitated or hindered the adjustment process of Hong Kong adolescent immigrants?
Justification for this question is multifaceted. Kim (1979), has stated that separation from
one's country of origin is one of the most painful and significant types of emotional
trauma. Moreover, Kim (1983) in discussing Asian-American school children, also refers
to their lack of utilizing counselling services. Factors hindering the process of seeking
counselling include: shyness and hesitancy on behalf of the students, stereotypical
attitudes regarding Asians held by teachers and the referral policies of the schools.
Pedersen, Draguns, Lonner and Trimble (1989) also convey the need for further research,
training, funding and service delivery concerning Asian Americans. In addition, much
of the research conducted in this area has been focused on the United States, and the little
attention has been given to the adjustment patterns of adolescent immigrants in Canada.
Cross-cultural research has also been conducted in the fields of anthropology and
sociology, with and emphasis placed on studying adjustment patters of groups, rather than
individual immigrants. In recent years, however, individual changes in the process of
acculturation have been studied, but mainly using overt and observable behavior as

criteria According to Padilla (1980): "missing from most studies of acculturation is an
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analysis of the impact on the psychological functioning of the individual ... We know very
little about how the individual adapts to and/or copes with pressures to acculturate"
(p. 47).
As a high school counsellor, my personal interest is to investigate the incidents
which hindered or facilitated the adjustment process of adolescents from Hong Kong.
Due to the return from British to Chinese sovereignty in 1997, there has been a steady
population increase in this group. I will develop a categorical framework based on the
incidents discovered.
This framework will in turn, assist counsellors to understand the acculturation
process in more depth. First of all, from a practical point of view, a multi-dimensional
approach could be developed to help Hong Kong students restore their inner stability, and
lessen the hardships of cross-cultural development. Secondly, from a theoretical
perspective, the process of cross-cultural adjustment will be explored, to discover
variables which can be investigated within a larger context.
Hopefully, events will emerge and provide a clear picture of the process of
adjustment for adolescence students from Hong Kong. More generally, the findings of
this study could possibly empower counsellors to help students in adapting to the school
system. The problem of trying to maintain identity while coping with peer, parent, and
teacher expectations could be explored.
All studies, however, are subject to limitations. The following sections will
highlight the definitions, limitations and assumptions which need to be considered for the
purposes of this investigation.
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DEFINITION OF TERMS
1.

Adolescent:

Boys and girls aged 14 to 18 - attending school in the
Vancouver School District.

2.

Immigration:

A process by which individuals chose to leave their country
of origin, and are able to select their new country. Often, he
move is planned and motivated by personal or economic
goals. Immigrants have the opportunity to return to their
country of origin if they desire.

3.

Acculturation:

For the purposes of this paper, acculturation will be referred
to as the changes in behaviours and values made by
members of one culture as a result of direct contact with
another culture. Acculturation is a multidimensional process
with various doMains of functioning affected in diverse ways
at different times (Berry & Annis 1974; Berry 1980). As a
result, acculturation does not occur on a all or none basis.
Core or central elements of the traditional culture may be
relatively resistant to change, whereas less important
elements may change more rapidly (Bond & Yang 1982;
Triandis et al. 1986).

4.

Marginality:

Stonequist (1937) has characterized the concept of
marginality as being "poised in psychological uncertainty
between two worlds", thus finding it difficult to participate
fully in either culture.
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5.

Acculturative Stress:

Refers to one type of stress, whereby the stressors are
identified as having their source in the process of
acculturation. Anxiety, depression, feelings of marginality
and alienation, heightened psychosomatic symptom level and
identity confusion are all possible problems.

6.

Culture Shock

Oberg (1960) viewed culture shock as an "occupational
disease", which develops when people are subjected to a
culture very different from their own. Anxiety often results
when one loses familiar signs and symbols of social
customs, gestures, language, etc.

7. Sojourner Adjustment/ When positive reinforcements such as customary food,
Psycho-Social

usual friends and social rituals are removed, sojourner

Adjustment:

adjustment takes place. Aversive stimuli including language
difficulties and unfamiliar and tense social encounters often
result in changes in response - reinforcement contingencies.
Moreover, the transfer of culture learning, will depend on
the similarity between the home and host culture.

8.

Incident:

Any observable activity that allows inferences or
predications to be made about the person performing the act.

9.

Facilitating Incidents:

Incidents which affect the outcome or selected goal in a
positive manner.

10. Hindering Incidents:

Incidents which make a difference to the outcome or
selected goal in a negative manner.
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LIMITATIONS AND ASSUMPTIONS
The study will focus on the experiences of 16 immigrant adolescents who will be
interviewed; it does not assume that the descriptions and themes will encompass the
entire population of immigrant adolescents in Canada. Furthermore, it does not represent
the entire population of adolescents from Hong Kong who have immigrated to Canada.
The quandary of interview bias should also be considered. Mitchell and Jolley
(1988) assert that the personal nature of the interview creates two major problems. First,
interview bias occurs when the interviewee influences subjects responses by verbally or
non-verbally rewarding correct behavior. "Second, because projects are interviewed by
their investigator, they may be apt to give socially desirable responses than if they were
merely writing their responses on a questionnaire" (Mitchell & Jolley, 1988, p. 22).
Fortunately, as described by Drew (1980), these hazards can be reduced by providing
interviewee anonymity and by carefully monitoring the researchers actions.
Finally, the results of this study may be useful in counselling adolescent
immigrants from Hong Kong. The extent of the application, however, can not be
determined. Furthermore, a larger sample of adolescents might reveal additional themes
and prove to be more fruitful. In order to shed some light on these additional themes,
Chapter two will review the relevant literature in the area of cross cultural adjustment
among immigrant students.
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CHAPTER II

REVIEW OF THE LITERATURE

This chapter provides a historical perspective and reviews literature in the several
areas pertaining to the process of adjustment for new immigrants. First of all, an
overview of Hong Kong and migration factors to Canada will be discussed. Secondly,
general variables including acculturation, acculturative stress, language proficiency,
identity issues, and psycho-social transitions will be reviewed. Moreover, specific
research on Chinese immigrants' adjustment problems will be highlighted. Finally, to
gain a better understanding of this complex topic, current counselling strategies and client
variables will be investigated.

HISTORICAL PERSPECTIVES
The Chinese ethnic group in Canada consists of people from several regions.
Many of the ancestors of these Chinese originated from China, Hong Kong and Taiwan,
however, the Chinese continue to emigrate from other Southeast Asian countries
including, Thailand, Malaysia, Laos, Cambodia and Vietnam. Moreover, a large number
of Chinese in Canada were born in other parts of the world such as Africa, Fiji, and the
West Indies. During a Mental Health Conference, regarding the Issues of Chinese
Canadians in British Columbia (Vancouver Health Department, 1990), it was stated that
over 30% of the world population is Chinese and that there are over thirty two sub groups
-

under the Asian title.

-
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Although the two common languages in China are Mandarin and Cantonese, there
are hundreds of spoken dialects. Communication among Chinese people from different
areas is often difficult. As a result, often immigrants to Vancouver will congregate in a
specific area because of their dialect.

HONG KONG
Hong Kong is a peninsula situated on the west of China and is one of the most
densely populated locations in the world. It consists of four hundred and ten square miles
and has more that two hundred and thirty-five islets (Lai & Yue, 1990). The climate in
Hong Kong is subtropical, with hot and humid summers, occasional typhoons and dry
and cool winters. Due to its status as a free port and strategic position, Hong Kong is a
centre of economic activity with one of the most successful and varied economies in Asia.
Many of the residents work in manufacturing firms or commerce. Less than three percent
of the population make their livelihoods by farming and fishing.

MIGRATION TO CANADA
Between 1881 and 1884, over 15,000 men were "imported" to Canada to serve as
construction workers on the Canadian Pacific Railway. With the passing of the Exclusion
Act (1923), the entry of Chinese into Canada came to a virtual halt (Starkins, 1986).
After the second World War, immigration increased slightly when close relatives of
Chinese workers were allowed to enter the country (Statistics Canada, 1981a).
The point system was implemented in 1967, which permitted middle-class
professionals from Hong Kong and Taiwan to emigrate to Canada if they met a certain
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set of criteria. Many Chinese choose to emigrate to Canada, especially after the Hong
Kong riots of 1967 (Statistics Canada, 1981b).
A new Immigration Act was formulated in 1978, whereby the point system was
revised to incorporate occupational experience and demand for workers. Consequently,
many Chinese immigrants, especially those who could establish job opportunities, decided
to settle in Vancouver. Between 1978 and 1981, Asians accounted for 43.8% of all
immigrants to Canada (Statistics Canada, 1981b).
Recently, given China's imminent take-over of Hong Kong in 1997, numerous
people from the colony, who can generate employment or posses investment capital have
decided to immigrate to Canada. (Employment and Immigration Canada, 1985). Cities
such as Vancouver and Toronto have been popular as a majority of Chinese immigrants
seek urban areas. The mild weather and western coastline has made Vancouver a
particularly attractive city for Chinese immigrants. Having provided a brief historical
overview, the next section will focus on the major factors that affect the adjustment
process for immigrants.

GENERAL FACTORS
The disruption of life associated with migration affects many people from diverse
cultures in several different ways. There are, however, similar feelings of loss. This loss
is often related to severed family ties, a disappearance of familiar language, diminished
community support and a lack of predictability regarding daily living (Waxier - Morrison,
Anderson & Richardson, 1990). Migration requires adjusting to a new society, learning
a new language, locating new supports, finding a job, and perhaps experiencing a loss of
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status and self-esteem due to increased job requirements. Moreover, at a recent
conference for counsellors (Vancouver School District, 1990), the following themes were
listed as being common for newcomers:
* culture shock
* loss of familiar social supports
* loss of economic and social status
* new cultural values
* traditional sex roles and changing roles within the family
* role of religion
* rural vase urban transitions
* refugees (forced immigration) vase immigration (often choice
involved)
* discipline of children - parental fears, parental control
* generation, communication gap
* lack of English
* coping with two cultures and the double identity
* influence of the new environment and peer pressure
Subsequently, as a result of such stresses, mental and health problems develop.
Several researchers have cited, acculturation, acculturative stress, language proficiency,
psycho-social transitions, and identity issues as crucial factors among immigrants and the
adjustment process. Research findings in each of these areas will be presented.
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ACCULTURATION
Acculturation was initially studied by Herskovits in 1938 who was followed by
others (Linton 1940). In collaboration with Redfield the concept was defined as follows:
Acculturation comprehends those phenomena which result when
groups of individuals having different cultures come into
continuous first-hand contact, with subsequent changes in the
original culture patterns of either or both groups. Under this
definition acculturation is to be distinguished from cultural change,
of which it is but one aspect, and assimilation, which is at times a
phase of acculturation. It is also to be differentiated from
diffusion, which while occurring in all instances of acculturation,
is not only a phenomenon which frequently takes place without the
occurrence of the types of contact between peoples specified in the
definition above, but also constitutes only one aspect of the process
of acculturation. (Redfield, Linton & Herskovits, 1936, pp. 149

-

152)
Graves (1967) refers to psychological acculturation as the changes that an
individual experiences due to contact with other cultures and as an outcome of
participation in the acculturation process itself. It is imperative to distinguish between
group-level acculturation and psychological acculturation for two reasons. First of all, the
phenomena happens at two different levels. For example, at the population level, changes
occur in the social structure, political organization and economic base. The individual
level, however, is subject to changes in identity, values and attitudes. Secondly, not every
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acculturating individual participates in the collective changes to the same extent. Graves
makes a poignant statement: to understand the relationship between culture contact and
psychological outcomes for individuals, changes at the population level and participation
in these changes by individuals need to be assessed and related to the psychological
consequences for the individual.
When immigrating to a new country, several dramatic changes, and overwhelming
experiences may occur for the newcomer. Berry (1989) suggests the following figure
as a model of the key variables and relationships in the study of culture change and
acculturation:

Model 1: Relationships and Acculturation

The above framework demonstrates a major distinction between the antecedents

for change and the consequences of change. According to Berry, the term culture change
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refers to the process that results in the population-level changes that are caused by
dynamic internal events. Acculturation refers to the process that occurs in populationlevel changes that are due to contact with other cultures. The term psychological
acculturation is the process whereby individuals change as a result of contact with another
culture and by being participants in the general acculturative climate which exists in their
own culture. At the same time, such a process involves input from, and continuity with
the individuals own psychological characteristics.
Although many disciplines such as anthropology, international development
studies, economics and political science have focused on the population level, and
objective of this chapter is to highlight the studies which emphasize the psychological
outcomes for individuals. The term acculturative stress provides a strong focus on the
impact of immigration from an individual standpoint.

ACCULTURATIVE STRESS
The concept of acculturative stress has been proposed by Berry, Kim, Minde, and
Mok (1987), to account for several mental health outcomes that have been observed
among immigrants and refugees.
One of the most common consequences of acculturation is societal disintegration
which can result in personal crisis. Due to the changes in social order and cultural norms,
newcomers may become disturbed by the shifts that occur. Individuals may encounter
hostility, uncertainty, anxiety, alienation, identity confusion and depression as common
problems. Acculturative stress is in fact a phenomenon that may fuel a reduction in the
psychological, physical and social health status of individuals.
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In an attempt to review and integrate the literature pertaining to the cultural and
psychological factors that govern the relationship between acculturation and mental health,
Berry and Kim (1988) developed the following model of acculturative stress
Model 2: Acculturative Stress

FACTORS MODERATING RELATIONSHIP BETWEEN ACCULTURATION AND STRESS
Mode of acculturation: Integration, Assimilation, Separation, Marginalization
Phase of acculturation: Contact, Conflict, Crisis, Adaptation
Nature of larger society: Multicultural vase Assimilationist; Prejudice & Discrimination
Characteristics of acculturating group: Age, Status, Social Support
Characteristics of acculturating individual: Appraisal, Coping, Attitudes, Contact

The left of the above figure demonstrates that acculturation occurs in a particular
situation and that individuals participate in and experience changes in varying degrees.
Therefore, the individual acculturation experience may differ from person to person. In
the middle, smessors may result from this varying experience of acculturation; for
example, acculturative changes may be in the form of negative stressors or they may be
benign and even serve as opportunities. Finally, on the right, varying levels of
acculturative stress may become manifest due to the experience of acculturation and
stressors. Individual differences are indicated by the vertical arrows within each of the
components.
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An important aspect of this model is that one's appraisal of the acculturation
experience and one's coping skills in dealing with the stressors can affect the level of
acculturative stress experienced. In addition, the relationship among these three concepts
depends upon a number of moderating factors (as indicated in the lower box).
As noted by Berry (1984) the mode of acculturation is a vital factor: Those who
feel marginalized or tend to remain separate are highly stressed. In contrast, those who
pursue integration are minimally stressed, and those who choose to assimilate experience
intermediate levels of stress (Berry et al., 1987).
Another variable, explaining this dramatic change in the domains is that of social
supports. In this particular instance, the presence of social and cultural institutions for
the use of the acculturating individual is crucial. Ethnic associations, extended families,
and more formal institutions such as agencies and clinics can all provide various kinds
of reinforcements.
In addition, numerous psychological variables play an important role in the mental
health status of persons experiencing acculturation. Prior attributes as suggested by Berry
and Kim (1988) include: one's level of education and employment, values, self-esteem,
identity confusion, rigidity/flexibility and cognitive style. Moreover, Berry (1989) also
acknowledges the importance of contact experiences for variations in acculturative stress.
A recurring finding is that the congruity between contact expectations and actualities can
affect mental health. Therefore, individuals who encounter a discrepancy usually
experience increased acculturative stress than those who achieve a reasonable match.
Taft (1977) also highlights coping as a key psychological variable. Taft
investigated how immigrants adapted to life in Australia by employing the following
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psychological variables: learning, social skills, values, attitudes and self-concept. In his
review on this research program (Taft 1986) incorporated these variables into a theoretical
framework founded upon five constructs: social-emotional adjustment, ethnic and national
identity, cultural competence, social absorption and role acculturation. The concept of
coping was used as a generic term to include these five psychological processes.
Therefore, those who were able to cope well, adapted successfully; those who did not
cope well experienced acculturative stress.
Although it is not feasible to comment on all the moderating factors as highlighted
by Berry and Kim, this model provides a helpful context, whereby the term acculturative
stress can be viewed as a complex, multidimensional process, with various domains which
are affected in diverse ways at different times. Chief among these stress related
constructs is the concept of language acquisition.

LANGUAGE PROFICIENCY
According to Berry, Poortinga, Segall and Dasen: "Language is often at the heart
of dual questions of cultural maintenance and participation in the larger society. As one
of the most distinctive and fundamental of cultural phenomena, for many loss of language
is equated with loss of culture" (p. 305).
Gardner (1985) posits two different motives for language acquisition: instrumental
and integrative. Instrumental referring to reasons associated with occupational

advancement and integrative when the motive is to learn more about a group and perhaps
experience the cultural life of a group. Interestingly, Young and Gardner (1990) have
demonstrated that for Chinese Canadians a fear of linguistic assimilation is associated
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with separation issues and a sense of marginality. Conversely, support for maintaining
their Chinese language and culture is associated with a preference for integration and a
rejection of assimilation.
Support for the lack of language proficiency as a burdensome problem for new
immigrants has been obtained by social researchers. Shepard (1970) suggests:
English proficiency is a basic factor in acculturation
process. Both academic progress in the classroom and
social adjustment outside the classroom are dependent on
skills in the use of the English language. Anxiety, timidity,
and the confrontation known as "culture shock" are all
heightened by weaknesses in language skills. (Shepard
cited in White and White, 1981 p.2)
Evidence to support this statement is suggested by a study Shepard conducted in
which 74% of a large sample of foreign students reported difficulties in adjustment and
felt their language skills were inadequate. Only 55% of those students who found the
experience to be easier cited language proficiency as a factor.
Gaitner and Griffin (1971) found the English proficiency was the single most
important problem for University of Tennessee international students (60%). Similarly,
at the University of Rochester, a lack of English proficiency was found to be a major
problem in adjusting to academic life (Rising & Copp 1968). Sharma (1973) surveyed
50% of the 748 non-European international students at Duke University and discovered
that difficulties in understanding lectures, participating in class discussions and preparing
oral reports were the most serious academic problems. Reiff (1972) compared the
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responses of Chinese and Indian students apart from other international students at the
University of Georgia and using percentages found that the Chinese students most
frequency noted English as a problem. Moreover, in 1977, Perkins, Guglielmino, and
Reiff investigated the adjustment problems of these different international student groups
and their findings indicated that the Chinese rated English proficiency as significantly
more of a problem than did the other respondents.
In addition, there has been substantial support for a positive relationship between
language ability and the amount of social interaction with host nationals (Blood and
Nicholson 1962; Deutsch 1970; Sewell & Davidsen 1961). Furthermore, Gullahorn and
Gullahorn 1966 and Selltiz et al., 1963, view the relationship between language fluency
and social interaction as reciprocal; with greater language confidence leading to a greater
participation and thus improved English speaking ability. A limitation of these studies,
however, is the language proficiency is based on interview ratings of unknown reliability
and validity (Church, 1982).
White and White (1981) emphasized that language proficiency is important during
the initial phases of a newcomers stay in a foreign country. Substantiation for students
adjusting better to their host country with adequate English vase inadequate English is
also documented by Surdam and Collins (1984). Finally, Dressea and Beavers (1986)
research indicates that students who participated in Intensive English studied in the United
States found it easier to adjust to academic, social and personal pressures. Moreover,
intertwined within these social pressures is the whole issue of identity. Identity
development is certainly well chronicled throughout the literature.
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IDENTITY ISSUES
Erickson (1968) suggested that oppressed and exploited minority members may
internalize the negative views of the dominant culture and as a consequence develop a
negative identity and self-hatred. Miller (1965) lists four conditions that hinder the
development of a healthy identity. These include:
1. Exposure to overwhelming tension producing situations;
2. The withdrawal from societal channels which facilitate identity formation;
3. Failures in the value area;
4. Inadequate coping mechanisms.
In fact, Miller has postulated that most adolescent problems stem from, "a crisis
in the maintenance or establishment of an ego identity" (Miller, 1965, p. 157).
Furthermore, Tajfel (1978) has highlighted a common dilemma that occurs during
the adjustment process; minority group members are often faced with the choice of
accepting the negative views of society against their cultural group or rejecting such view
in favour of participating in a search for their own identity. Supporting this idea, Cross
(1978) had developed a model of Black identity, and Kim (1981) has proposed a model
of Asian-American identity formation. Similarly, writers such as Arce (1981); Gordon,
(1976); and Zinn (1980); have addressed this complex issue by investigating the impact
of ethnic group membership on one's identity. According to Maldando (1975), cited in
Phinney (1989) the views of these writers can be summarized in the following statement:
"ethnic self-identity is ... central to the development of the personal identity of minority
group members". (p.35).
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Regarding adolescent identity development a strong focus has been placed on a
shift from childhood concerns regarding learning about one's ethnic identity label to
learning about the significance of membership in group during adolescence.(Aboud,
1987). Erickson views adolescence as the period when a sense of identity is established
as well as a sense of social roles (Lerner & Spanier,1980). Several factors affect this
understanding including more interactions outside the community, increased cognitive
ability and an increased concern regarding social life and appearance (Gay, 1978).
Marcia (1966, 1980) has operationalized Erickson's (1968) theory of ego identity
development and developed a paradigm which describes four identity status's based on
the presence or absence of exploration and commitment. Phinney (1989) has extended
Marcia's paradigm and suggests the following four stages of ethnic development:
1. Diffuse: Little or no exploration of one's ethnicity and no clear understanding of the
issues.
2. Foreclosed: Little or no exploration of ethnicity, but apparent clarity about one's own
ethnicity. Feelings about one's ethnicity may be either positive or negative, depending
on one's socialization experiences.
3. Moratorium: Evidence of exploration, accompanied by some confusion about the
meaning of one's own ethnicity.
4. Achieved: Evidence of exploration, accompanied by a clear, secure understanding
and acceptance of one's own ethnicity.
As stated by Phinney, " The understanding of ethnic identity is important because
it is implicated in the overall adjustment of minority group adolescents" (p.38).

22

Although little evidence has been documented for the "diffuse" portion of the
model, the first phase of minority identity development might be compared to the identity
"foreclosure" stage in that individuals are exposed to, without question, the values and
attitudes of the dominant culture. A period of exploration into the meaning of one's
ethnicity has been well documented by several researchers as central to ethnic identity
development. Cross (1978) has implied that this stage may be initiated by a shocking
personal event or "encounter", whereby a person is dislodged from his or her world view
and therefore receptive to a new interpretation of his or her identity. In addition, an
individuals exploration may result from an increased awareness about the conflict of
values and attitudes of the major society and a positive view of the individuals minority
group (Arce, 1981). Other examples include: negative stereotypes (Mendleberg, 1986)
or differing standards of beauty (Kim, 1981). Corresponding with the "moratorium" stage
this period of exploration, for minority youth has been identified by the need to clarify
the personal implications of one's ethnicity (Cross, 1978). Phinney and Tarver, 1988
obtained empirical support for this stage from interviews with middle-class Black and
White eighth graders in an integrated school, where about one third of the Black students
were engaged in some form of exploration regarding their ethnicity.
A crucial outcome of this identity process is the "achieved" stage. According to
Marcia, ego identity achievers have made commitments to future actions, and have
resolved outstanding questions. Arce (1981), stresses the importance of accepting and
internalizing one's ethnicity, "individuals develop a deeper sense of belonging to the
group.... When the person finally comes to fell at one with a group, the internalization
process has been completed, and ethnic identity established" (p. 186). Moreover, Kim
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(1981) states, " Self-concept during this stage is positive. Subjects feel good about who
they are and fell proud to be Asian-American" (p. 150).
Achieved ethnic identity is thus characterized by a strong, clear acceptance of
oneself as a productive member of a minority group. Interestingly, Phinney and Aliparia
(1990) found that achieved ethnic identity was significantly related to positive self-esteem
in college students. A vital consequence of the failure of minority adolescents to deal
with their ethnicity are negative implications such as a poor body image or a sense of
alienation. Combined with ethnic identity concerns, psycho-social transitions shed
considerable light on the complex problems adolescents must face when they adopt to a
new culture. The impact of these transitions will be discussed in the next section.

PSYCHO-SOCIAL TRANSITIONS
Many immigrants must adjust to psycho-social transitions during the acculturation
process. Parkes (1971) classifies psycho-social transitions as major changes in life space
which are "lasting in their effects, which take place over a relatively short period of time
and which affect large areas of the assumptive world" (p. 103). Life space refers to parts
of the environment such as other persons, material possessions, work and home settings
etc. The assumptive world includes both conceptual and perceptual elements. Therefore,
our interpretation of the past, desires for the future and overall goals, are subject to
change due to shifts in life space. As a result of gradual change, the individual has time
to prepare and cope with new and altered life space. If the change is sudden and
unexpected, however, a highly stressful situation can occur, destroying an individuals
view of the world as a safe and secure place.
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Individuals who immigrate to an new country, often find it difficult to make a
successful transition because of the discrepancy between their ideal vision of the new
world and the realities they must encounter. This "gap" which results from such
uprootedness requires the individual to evaluate certain assumptions and core beliefs to
decide which components to retain or change.
The effect of this painful undertaking on the psyche is devastating. When one's
perceptions, expectations, and yearnings become fragmented, one's sense of "self' can
become lost in the process (Satir, 1991). Marris (1980), states that when friendship
expectations and familiar interdependencies become lessened, a type of culture shock may
occur due to the, "uprooting of meaning". Coelho (1981), points out that uprooting may
contribute to culture shock due to sensory overload and physiological fatigue which
results from environmental pressures and academic demands. Moreover, Coelho also
acknowledges the culture shock of status loss as stress for which new coping strategies
are required. It is imperative to note that culture shock can exist several weeks, months
or years and that one is not misled by short-lived successes that sometime occur with
newly arrived youths (Arredondo-Dowd, 1981).
The effects of this transportation into a foreign and seemingly uncaring
environment include nightmares, loneliness and depression. Wain (1981) cited the
following problems regarding cultural alienation and identity confusion for
unaccompanied refugee youths:
1. Loneliness and isolation with out-of-place feelings;
2. Difficulty making friends and feelings of not being liked;
3. Feelings that their future in American is pessimistic:
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4. Feelings that the values, roles and culture from their home country are useless;
5. Devaluation of their future contributions to American society;
6. Difficulty understanding the American way of life;
7. Sense of differentness and not wanting to be different; and
8. Loss of empowerment.
In fact, "if support is not available from friends or with compatriots, isolation
added to the distress of traumatic experiences and compounded by the sorrows of
homesickness, by the remorse of having abandoned or failed loved ones, and guilt for
deserting the homeland can come together and cause a severe mental breakdown" (Tung,
1975, cited in Bromley, 1988, p.111).
To help students begin the difficult healing process, they may need to experience
ownership of feelings and loss by working through a "mourning period". Boothby (1983)
used drawings with children in a Thai refugee camp to help them recover from the
emotional struggles in their past. Similarly, Allan and Toffoli (1989) have developed a
Group Guidance Program for English as a Second Language (E.S.L.) students in the
Vancouver School District. Their program utilizes drawings, guided imagery, and writing
to help students deal with traumatic experiences. According to these authors, many
Chinese and other ESL students benefit from this program. Specific research, pertaining
to the adjustment process of Chinese immigrants will be discussed next.
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RESEARCH ON CHINESE IMMIGRANT ADJUSTMENT PROBLEMS

CHINESE UNIVERSITY AND HIGH SCHOOL STUDENTS
Several researchers have investigated the adjustment process of Chinese
immigrants who have come to Canada. Zing and Berry (1991) studied 68 Chinese
university students from Hong Kong and China who reported lower English fluency, more
difficult establishing friendships, more adaptation and communication problems and
lower subjective adaptation than non-Chinese, Canadian or Chinese-Canadian students.
Although the Chinese students experienced more problems, they tended to use fewer
health resources. These findings are consistent with conclusions drawn in previous
studies that lower health status was a frequent outcome for individuals undergoing
acculturation (Berry et al., 1987; Chataway & Berry, 1989; Zwingmann & Gunn, 1983).
Feldman and Rosenthal (1990) studied the acculturation of autonomy expectations
in Chinese High Schoolers residing in the United States and Australia. A major finding
was a relatively slow process of acculturation, which occurred at different rates. The age
expectations of behavioural autonomy that evolved for the Chinese students was a "unique
mix consisting of modest influence from host culture and strong influence of the culture
of origin" (p. 276). Several possible factors were cited as having contributed to this slow
rate of acculturation. These include: Chinese family patterns regarding child rearing
practices and structure (Rosenthal & Feldman, 1990a), the Chinese family unit with its
strong ties, which enable an effective system for relaying values and standards of conduct
(Bond & Hwang, 1986), a hierarchical or positional control system (Eppink, 1979), overt
and sometimes subtle racism (Kitano, 1973; D. Sue, 1973) and finally that the Chinese
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students spent more time studying and less hours with their peers than Western classmates
(Csikszentmihalyi & Larson 1984; Natriello & Dornbusch, 1984). Generally, the
autonomy expectations revealed a strong connection with traditional culture. Only
selective and modest accommodation of individualistic perspectives from the United
States and Australia were documented.
Similar findings were compiled in Canadian study by Copeland and Harvey
(1989), who investigated the adaptation of Southeast Asian youth in a Western Canadian
city. Students with a mean age of 17.7 years, experienced ongoing language barriers,
friendship patterns which leaned towards their own ethnic group, low socio-economic
status and loneliness. Many of the students commented on the loss of love and care
normally given by their families. In fact, one student remarked, "I have never thought
I would be so lonely" (p. 166). Specific adaptations included: learning about the
environment, finding friends and developing English language skills.
Further, evidence has been cited that adolescence and early adulthood is a
particularly distinct and difficult stage in life for Chinese students because there is a great
emphasis placed on the demand for adaptive change. Bourne (1975) states, "For the
Chinese student, with a shifting milieu of cultural demands and values in the background,
the process of becoming adult is made particularly difficult" (p. 277). Bourne notes that
the demand for excellence is exceptional among Chinese students and that this pressure
often leads to stress causing emotional problems. Acculturation and mental illness among
24 Chinese students in a West Coast American University were researched by Bourne.
It was discovered that conflict with parents, regarding imposed career choices, created

resentment and anxiety. Adding to this anxiety, these students were unable to confront
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their parents or express their anger. There was a strong reluctance to go outside the
family for help, and many students suffered in silent anguish, devoting themselves
compulsively to their academic studies. Pertaining to gender differences, the Chinese
female students felt guilty about dating Caucasian males, while the male students tended
to be more isolated, and they led characteristically restrictive lives.
With regards to the adjustment problems of the international students, in 1975, at
the University of Georgia, Perkins and Guglielmino determined the top five problems
noted by 210 students. Specifically, relating to Chinese students, the problems were: (a)
English proficiency, (b) homesickness, (c) racial or religious discrimination, (d) separation
from the family in the home country and (e) unfriendliness of people from the
community. Supporting these findings, Perkins, Perkins, Guglielmino and Reiff (1977)
conducted a follow-up study with Chinese, Indian and other foreign students. It was
concluded that the Chinese students perceived English proficiency, racial or religious
discrimination, unfriendliness from the community and educational preparation to be more
important types of problems than the Indian and foreign students experienced. Moreover,
the Chinese and Indian groups did not interact with members of the community as
frequently as the other foreign students. With respect to homesickness the Chinese
students rated this problem as more important than the rating results obtained from the
Indian students. A poignant conclusion of this study was that future research concerning
the adjustment problems of international students should perhaps focus on identifying the
significant differences experienced by various groups.
Another study involving Chinese students was conducted by Wang (1990) at the
University of British Columbia. Ten major categories, in which incidents which
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facilitated or hindered the students psycho-social adjustment in Canada were identified.
In addition the following five primary factors were identified: (a) Academic Achievement
(b) Family Concerns (c) Culture and Social (d) Language (e) Initial Settlement Academic
Study and Research was ranked first among the ten categories. Language barriers and
improvement was listed the highest in the number of hindering incidents. Other factors
included: Activities of Daily Living, Financial Pressure, Agencies' Policies, Personal and
Emotional, and Preparation. Interestingly, the primary negative factors consisted of
71.43% of the negative incidents. These were:
1. Language Barriers
2. Academic Study and Research
3. Family Concerns and Support
4. Agencies' Policies and Emergency Events and
5. Financial Pressure and Support
In contrast, the primary positive factors which covered 74.86% of the positive
incidents included:
1. Initial Settlement
2. Cultural Understanding and Social Gathering
3. Academic Study and Research
4. Activities of Daily Life and
5. Family Support
While this section of literature review highlighted some of the adjustment
problems experienced by high school and university students, other researchers targeted
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different populations. Included among these groups were two studies focusing on Chinese
women and families.

CHINESE WOMEN FROM HONG KONG

Pertaining specifically to Chinese women, Lee and Cochran (1988) used a case
study method and focused on the adjustment problems of 15 Chinese women who
emigrated from Hong Kong to Vancouver, B.C. The results of their research include:
several themes regarding conflict in everyday practical situations, a need for personal
growth, the fear of social isolation and the clash between Western and Chinese values. •
Interestingly, it was highlighted that integration into the new society may
contribute to feelings of confusion, guilt and a sense of uprootedness among Chinese
women. The cross-cultural applicability of standard Western psychotherapy was
questioned, as well as the imposition of normative expectations and stereotyped
interpretations.

CHINESE FAMILIES
From a family perspective, Lee (1989), discussed the following factors which

contribute to the adjustment problems of Chinese-American immigrants:
1. Family Migration and Relocation History
2. Degree of Traumatic Experiences
3. "Cultural Shock" and Adjustment
4. Differences in Rates of Acculturation and of Family Members
5. Work and Financial Stress
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6. The Family's Place of Residence and Community Influence
7. Physical Health and Medication History
8. Assessment of Family Problems
9. Assessment of Family Strengths
10. Family's Concept of Mental Illness, Help-Seeking Behavior and Treatment
Expectation
Lee ascertains that the importance of recognizing the differences in Chinese
immigrants in terms of country of origin, dialect, political background, migration patterns,
socioeconomic level and familiarity with Western culture can not be understated. A good
example of recognizing these differences from an individual standpoint can be seen in
research documenting the recent phenomenon of "astronaut families" from Hong Kong.

THE "ASTRONAUT PHENOMENON"
Usually, the "astronaut phenomenon" occurs when a family member must travel
back and forth between Hong Kong and Vancouver, for economic reasons. This
migration often places tremendous pressure on the family increasing the risk of family
breakdown. At the Festival of Hong Kong 1992 Conference, Hui Yin-Fat, a Legislative
Council Member, highlighted several adjustment problems including: martial discord,
divorce, juvenile delinquency, a lack of cohesiveness, alienation and increased
psychological stress.
In addition, all family members suffer from the stress of the situation. The father
can experience loss and suffer from anxiety due to separation, while the mother must take
on the role of the single parent and assume more responsibility. The children sometimes
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experience learning and emotional problems due to the stress of having to adjust to a new
country and having to deal with the temporary loss of one parent. Moreover, if both
parents are working in Hong Kong the children are affected by the absence of consistent
parental care and guidance. Sometimes coined "unsupervised minors", these students can
then develop serious health and mental concerns, and can become susceptible to gang
recruitment tactics.
In order to combat some of these maladies, counsellors must not only be aware
of the problems, but become skilled with specific techniques that may help or alleviate
this situation. Therefore counselling implications for Chinese immigrants will be
reviewed in the next section.

COUNSELLING IMPLICATIONS

CLIENT VARIABLES
It has been documented by several researchers, that Asian-Americans, as compared
to non-Asian Americans, underutilize counselling services (Sue & McKinney 1975, and
Yamamoto 1978). Tsai, Teng and Sue (1980) ascertain that this underutilization
associated with psychological problems in traditional Asian cultures. Since seeking help
from a counsellor could be perceived as dishonourable in an Asian family, many family
members may obtain help from older relatives (Root,1985) or older members of the
community (Atkinson, Ponterotto & Sanchez, 1984), because of the cultural reverence for
elders. Moreover, some Chinese immigrants may be socialized to view psychological
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problems as an outcome of bad thoughts and a general lack of willpower, which they
should resolve using their own resources (Root, 1985).
Many investigators have identified language as a crucial factor when counselling
Asian-Americans (Chien & Yamamoto, 1982; Chen, 1979; Kim, 1978; Sue & Morishima,
1982). Language barriers occur due to miscommunication (Leong, 1986) and
misinterpreted non verbal actions (Tseng & McDermott, 1981). In addition, the use of
interpretations can lead to related distortions (Marcus cited in Leong, 1986).
Other studies have highlighted a barrier to counselling which stems from the
tendency to replace psychological symptoms with somatic ones (Tseng, 1975; White,
1982; and Gaw, 1982). According to Leong (1989), this ability to "somatize may extend
beyond the diagnosis stage to influence the actual therapy itself" (p. 197). Leong cautions
that failure to address this problem could lead to diagnostic and therapeutic errors.
Yuen and Tinsley (1981) have acknowledged the importance of counselling
expectations for Asian students who, "expect the counsellor to be an authority figure
describing more definite and clear-cut solutions to their problems while they assume a
more passive and dependent role" (p. 68). Thus, there may be a sharp expectation of the
counselling relationship and that of the counsellor. In fact, regardless of their cultural
background, clients will likely terminate counselling early if their expectations are not
considered (Ponterotto & Benesch, 1988). Sue (1977) found that members of American
minority group were more inclined to terminate counselling prematurely than AngloAmerican clients.
Gender differences have been researched by Gim, Atkinson and Whiteley (1990)
and Tracey et al., (1986) who found that Chinese women were more likely to see a
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counsellor than their male counterparts. This finding that Asian-American women were
more willing to endorse counselling-related problems may be reflective of earlier studies
by Fischer and Turner (1970) and Williams (1983) in as such that the women in the
student populated are more willing to seek counselling help than are men.
Regarding Asian-Americans and their willingness to see a counsellor, Gim,
Atkinson and Whiteley (1990) also discovered that, in general, most students sought help
for problems regarding academic, career or financial issues. Students were least willing
to see a counsellor about health or substance abuse, insomnia, roommate and ethnic
identity concerns. In addition, less acculturated students indicated more problems as well
as higher severity ratings than students who were more acculturated. It has also been
suggested by May and Jepsen (1988) in a recent study, that Chinese students saw their
counsellors as experts and friends, compared to American students who viewed their
counsellors as listeners and friends. Moreover, the Chinese students were more concerned
about the counsellors age and race than the American students. While the age of the
counsellor was considered to be somewhat restrictive by the Chinese students, other
counsellor variables proved to be even more problematic.

COUNSELLOR VARIABLES
Leong (1986) cites several barriers to effective counselling with Asian-Americans.
These include: the therapist's prejudice or cultural bias, training bias, lack of culturespecific knowledge about Asian-Americans and the therapists lack of intercultural skills.
Moreover, Sue and Morishima (1982) suggest that another important variable for mental
health underuse among Asian-Americans is a lack of cultural sensitivity on the part of the
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counsellors. Thus, Asian-American clients may avoid a not return to a counsellor who
is not sensitive to their culture. As noted by Sue (1981), counsellors, as a result of their
education can inherit the racial and cultural bias of their previous training.
Furthermore, when investigating the nature of the problem, counsellors may often
forget that what may be a problem in one culture, may not be considered a problem in
another culture (Pedersen, 1987). Similarly, according to Torrey (1972) and S. Sue and
Zane (1987) establishing counsellor credibility is vital; however, culture will define what
constitutes a credible counsellor. Gim, Atkinson and Kim (1991) researched the effects
of counsellor ethnicity and cultural sensitivity on the perceptions of counsellor credibility
and cultural competence. Generally, Asian-American students perceived a racially similar
counsellor who was culture-sensitive as being the most culturally competent and credible.
Thus by acknowledging the role that culture may play in the clients problems, perceived
counsellor cross-cultural competence and credibility can be enhanced.
Shapiro (1983) suggests that the personal qualities of the counsellor are crucial to
the successful outcome of the counselling process, regardless of the socio-cultural context.
Roger's core conditions; genuineness, empathy and positive regard are important skills
in the inter cultural counselling process (Patterson, 1978; S. Sue & Zane 1987). In
addition, the social influence categories of counsellor expertness, trust, worthiness and
interpersonal attractiveness have also been documented in terms of universal applicability.
(Corrigan, Dell, Lewis & Schmidt, 1980).
Specific counselling techniques which seem to transcend cultural differences and
promote change have been outlined by Torrey (1972). These include:
1. the clients problem is named
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2. the personal qualities of the counsellor
3. the clients specific expectations must be met
4. the counsellor must establish credibility through the use of skills, symbols or power
5. the counsellor must bring relief to the client
Moreover, counsellors could develop a conscious awareness and appreciation of
cultural differences in order to remain flexible and refrain from the problems associated
with stereotypical assumptions and cultural bias. For example, Ponterotto and Benesch
(1988) discovered that in some situations the use of a problem-oriented, directive
approach may meet the expectations of Asian-Americans better than a client-centred
approach. Additional counselling techniques that have been presented by several
researchers will be discussed next.

COUNSELLING STRATEGIES
Given the complex process of adjustment for Chinese immigrants; it is imperative
that counsellors understand the unique world view and life experiences of each individual
to ensure that culturally appropriate interventions implemented. Several researches have
suggested treatment strategies. Lee (1989) suggests that, "Traditional Western approaches
predicated on the assumptions of horizontal relationship, individualism, independence,
expression of emotions, and change may go counter to the traditional Chinese values of
vertical relationships, interdependence, self control and acceptance of fate". (p. 120). To
help transcend cultural differences, Lee has found the following strategies to be helpful
when working with Chinese-American clients:
1. Forming a Social and Cultural Alliance with the Family
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2. Structuring the Initial Sessions
3. Defining the Problem and Setting Treatment Goals
4. Employing a Benevolent but Authoritative Attitude
5. Building Alliance with Members of Power
6. Using Directive Therapy
7. Assuming Multiple Helping Roles
8. Applying a Psychoeducational Approach to Family Treatment
9. Reinforcing Culturally Sanctioned Coping Mechanisms and Cultural Strength
10. Overcoming Language and Cultural Barriers
To aid the psychological adaptation of Chinese sojourners in Canada, Zing and
Berry, (1991), suggest the following steps:
1. Pre-departure Screening - measures could include: anxiety, social skills, language,
health status and academic proficiency.
2. Pre-departure Courses and Training - courses could focus on changing health beliefs
and behaviours, as well as information about the host culture, language and
communication skills.
3. After-arrival Counselling, Programmes, and Services - programmes could focus on
physical and mental health including social groups, recreation, sports, and counselling
services.
Moreover, numerous investigators have suggested the importance of utilizing new
models for understanding ethnic minority cultures, their social-psychology and behavioral
traits. (Ford, 1987; Dillard & Chisholm, 1983; Cheng, 1989; Matsuda, 1989; Pedersen,
1991; and Westwood, Lawrence & Paul, 1986). Specifically, Ford, highlights the
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complexity of L.i -pd ,.:r-standing and intervening with minority youth. Dillard and Chisolm
recommend that counsellors need to examine their own values when working with
immigrant _ nts Cheng suggests incorporating student culture into intervention
strategies?: 'lc Matsuda had developed an outline for working with Asian parents.
Pedersen pi ;glit guidelines for developing programs for international students, and
Westwood, I_ 0,ience and Paul ascertain the need for peer counselling programs.
Recently, 1,':'...vvood and Bakker (1990) have developed a successful peer program for
Chinese students at the International House on the University of British Columbia
Campus.
The le\ ioA of the literature will now serve as a fulcrum from which the interview

schedule \\^delved. It is this schedule that will ultimately be used to gather and
analyze da:a.^methodology is the subject of the next chapter.
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CHAPTER HI

METHODOLOGY

The research methods provide technical instruments and procedures necessary to
gather, analyze and eventually interpret data. This chapter, therefore, will describe the
sample, subject selection, methodology and data collection techniques implemented in the
study. In addition, a brief overview of the analytical procedures will be outlined.

SAMPLE

The Vancouver school district is located in South Western British Columbia and
covers an area of 326 square kilometres. From this complete urban setting, the 18
secondary and 75 elementary schools offer educational opportunities for over 53,000
students (Vancouver School Board, 1992). Four thousand of these students are new
immigrants who may take on the average 5 - 7 years to develop proficient language skills.
According to the Oakridge Reception and Orientation Centre, a total of 3,382 immigrant
students were registered between July 1991 and June 1992. Of this total, 906 students
were from Hong Kong, 534 were from Taiwan and 352 immigrated from Vietnam (see
Appendix B for chart).
Of the entire population over 50% of the students speak English as a second
language (Vancouver School Board, 1992). In addition, to this large percentage of E.S.L.
students, there is also a wide range of socioeconomic differences among students
attending Vancouver schools. Statistics Canada (1981) reported an average family income

40

as low as $13,000 in some parts of east side of Vancouver, increasing to a high over
$90,000 in some west side communities.
Ninety-eight percent of the residents in Hong Kong are Chinese (Lai & Yue 1990).
Cantonese and English are the official languages of Hong Kong, with Cantonese being
the most commonly used dialect. Due to the unpredictable political future of Hong Kong
(China plans to repossess the colony in 1997), feelings of uncertainty, especially among
the higher socio-economic classes, have led to resettlement in Canada, the United States
and Australia.

SUBJECT SELECTION
Students were selected at random from a list provided by Eric Hamber Secondary
School. Students were included based on the following demographic information:
1. Length of residence in Canada (No less than 1 1/2 - 3 years)
2. Age: Between the ages of 16 and 18
3. Schooling: Currently attending a public school in Vancouver are enrolled in regular
classes, and can read English at a Grade 7 level (approximately)
4. Immigration - from Hong Kong
A crucial criterion was that the 16 students had experienced immigration, that they
felt adjusted to their new home, and they were able to express their experiences clearly
in English. Agreement and consent forms written in both Cantonese and English were
completed (see Appendix C). The interviews took place at Eric Hamber Secondary
School in the counselling centre. Permission from the Vancouver School Board was also
obtained (see Appendix D).
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METHODOLOGY INTRODUCTION
The Critical Incident Technique (Flanagan, 1954) is an adaptable interview

procedure. It enables the researcher to collect incidents, which hinder or facilitate a
particular situation and shed light on the research question to be studied. As described
by Flanagan (1954), "The critical incident technique consists of a set of procedures for
collecting direct observations of human behavior in such a way as to facilitate their
potential usefulness in solving practical problems and developing broad psychological
principles" (p. 327). Moreover, the term "incident" refers to any observable activity that
allows inferences and predictions to be made about the person performing the act.
Originally, the technique was used at the Aviation Psychology Program of the
Army Forces in World War II. It was successful in analyzing activities such as combat
leadership and disorientation in pilots.
Flexible in its nature the Critical Incident Technique has had numerous
applications in several areas, including measurement of typical performance, training,
selection and classification, job design and purification, equipment design, motivation and
leadership, and counselling and psychotherapy (Andersson & Nilsson, 1964, Dachelet, et
al., 1981, Smit, 1952, Woolsey, 1986).
A valuable strength of the technique as stated by Flanagan (1954) is that it "...does
not consist of a single rigid set of rules governing such data collection. Rather it should
be thought of as a flexible set of principles which must be modified and adapted to meet
the specific situation at hand" (p. 335).
Another benefit of this method is that rather than collecting opinions, hunches and
estimates, it provides a record of specific behaviours from people who are in the best
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position to make the necessary observations that can be tabulated. This method suggests
specific procedures for data collection which will be discussed next.

PROCEDURES

METHOD OF DATA COLLECTION
The students were interviewed for approximately one hour, and the sessions were
audio-taped for transcription purposes. First of all, the students were given a brief
introduction regarding the aim of the study. They were told that the purpose of the
research was to elicit incidents from them, that facilitated or hindered their adjustment
process in Canada. An incident was described as an event which permitted inferences or
predictions to be made. The adjustment process referred to the time period during which
the student, as a new immigrant, encountered new experiences and challenges in Canada.
For example, during the adjustment process, many students had to face the pressures of
acculturation, whereby they experienced changes in behavior, language and values as a
result of direct contact with a new culture. Therefore, in order for an event to have been
significant it must of resulted in action which either impeded or facilitated the adjustment
process of the immigrant. An emphasis was placed on obtaining information about
specific events rather than opinions. Any questions the students had were addressed at
this time.
Second, a request for events took place. To ensure that the incident had a
significant impact on the activity, a criterion check was provided. Furthermore, incidents
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could occur at a specific point or recurrently. A crucial factor was that the incident did
affect the process of adjustment in a hindering or facilitating manner.
Third, once a significant impact had been established, the interviewer requested
details regarding the general circumstances that led up to incident, what happened that
was helpful and reasons for this evaluation. Similarly, the process was repeated to elicit
incidents that hindered the aim of the activity.
In summary, to ensure that the data collection process took place in a
methodological manner, the general aim of the activity was stated and the criterion for
accepting the incident was discussed. The criterion for significance was whether or not
an event led to action which facilitated or hindered the process of adjustment.
Instrumental to this strategy was the development of a reliable set of interview questions.
It was hoped, that these questions would help clarify the details of the event.

INTERVIEW QUESTIONS
To elicit details of the facilitating event, the following questions will be asked:
1.

"Think back to a time, since leaving Hong Kong, when something happened that

helped you adjust in Canada".
2.

Did this event help you to become more active during the adjustment process?

i.e. Did you make new friends, participate in events, complete an assignment, or join a
club? If the answer given is "no", then the interviewer will say, "I wonder if you could
think of something that helped you to feel more welcomed in Canada, that inspired you
to take definite action in the adjustment process?"

44

3.

If the student indicated that he or she had such a situation in mind, the

interviewer requested, "Describe the event".
4.

"What were the general circumstances leading up to this event?"

5.

"What exactly facilitated your adjustment process in Canada?"

6.

"Why was this event so helpful in facilitating your adjustment process?"

7.^Can you think of other events that helped you to become more adjusted in
Canada?"
Questions two through seven would be repeated if the student could recall another event.
The above process was repeated to elicit details regarding the hindering event. The
format was as follows:
1.

"Think back to a time when something happened that hindered your adjustment

process in Canada".
2.

"Did this event cause you difficulty during the adjustment process?" i.e. You were

unable to make friends, complete a project, or talk with others.
If the answer is "no", then the interview will say, "I wonder if you can think of something
that did impede the action?"
3.

When the student indicated that he or she had something in mind, the interviewer

requested, "Describe the event".
4.

"What were the general circumstances leading up to this event?"

5.

"What exactly hindered your adjustment process in Canada?"

6.

"Why was this event so hindering to your adjustment process?"

7.^"Can you think of other events that hindered your adjustment process?"

45

Again, once the student has indicated that her or she could recall another event,
questions two through seven were repeated. The purpose of this format was to avoid
opinions and speculations by keeping the focus on actual, concrete events.

ANALYTICAL PROCEDURES
Throughout the interviews and the transcription process, two suggestions as
highlighted by Flanagan were applied. First of all, any vague reports may have inferred
that the incident was not well remembered. In such a case, the student was asked to
restate the essence of the remarks and provide more details. Secondly, the student was
required to make it clear why the event was so hindering or helpful to the adjustment
process, and the criterion whereby, the results impeded or led to definite action was met.
Once the incidents had been identified, the purpose of the data analysis was to,
"...summarize and describe the data in an efficient manner so that it can be effectively
used for many practical purposes". (Flanagan, 1954, p. 343-344).
This study endeavoured to classify the incidents using several procedures.
Initially, the incidents were classified using two frames of reference. The first frame was
established to assist counsellors in developing meaningful programs to support new
immigrants. Categories that provided information about what was helpful or not helpful
during the adjustment process were identified. Each specific incident was classified under
these criteria: (a) the agent, (b) the event -- what the agent had done, and (c) the
consequence -- what the effect was. A similar procedure was used by Wang (1990), to
develop criteria for incidents described by students from the People's Republic of China.
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The incident was then transcribed on to an index card with an I.D. number. The second
frame of reference was based on the nature of the category scheme. All incidents were
examined, noting grounds for integration and differentiation. A trial classification was
undertaken next, through which incidents that seemed similar were placed into groups,
and prototypes were identified. According to Rosch (1977), categories gain unity by
prototype or clear example.
To facilitate reliability and credibility, after the categories were formed, the cards
were mixed and sorted by experts to check the reliability of the categories established.
These analytical procedures were used to tabulate the results presented in Chapter four.
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CHAPTER IV

RESULTS

Sixteen students were interviewed over a period of three months in the counselling
centre at Eric Hamber Secondary School. The Critical Incident Technique was used to
achieve the results of the study. Seven basic categories were formed by sorting out the
critical incidents. These categories, their reliability, and the overall participation rate and
tendency will be presented in the following section.
In response to the question, What events facilitated or hindered the adjustment
process of Hong Kong adolescents to Canada?, students reported a total of 308 incidents,
187 hindering and 121 facilitating (see Appendix E). The average number of incidents
reported per student was 19. The highest number of incidents reported was 23, while the
lowest was 16. A description of the seven basic categories, and examples of hindering
and facilitating incidents are listed below.

DESCRIPTION OF THE BASIC CATEGORIES

LANGUAGE ACQUISITION
Definition. Ability to communicate in English versus inability to communicate in
English.
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Range. The incidents in this category included problems communicating with
others in English during social gatherings, reading, writing and listening in English versus
practice opportunities, tutors, familiarizing oneself with slang and idioms, the ability to
speak up in class and to ask questions, previous knowledge, and the encouragement of
peers.
F. I practiced my English by speaking English with my friends,
listening to the T.V. and radio, and by reading books and
newspapers. These all helped me to learn and understand
English better.
F. Some friends help me learn by translating and doing homework
with me. One student spent time with me, he could speak the
same language as me, so he could explain things to me easily.
He was patient. I improved.
H. Participation in class was hard. Very scary, because maybe my
language not very good. Even though we learned English in
Hong Kong, we didn't learn enough speaking English.
Presentations are hard, scary. I don't know the colloquial
sayings and the slang is hard to understand. I felt very badly,
when asked to speak up.
H. At the beginning, I'm, not used to speaking English all the
time, often it is very awkward. In English class, sometimes I
have an opinion about something, but I have to think about the

sentence before I can speak it out, but then someone else is
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quicker, and I don't answer the question, I can't participate. I
felt so stupid.

FAMILY SUPPORT
Definition. Support and encouragement received from family members or the
various difficulties encountered with family relations in Canada or Hong Kong.
Range. Incidents included family changes stemming from fathers working in
Hong Kong, new role, status and academic expectations within the family unit, concern
for other family members in Hong Kong, feelings of loss due to severed family ties and
emotional support versus various forms of help from family members living in Canada
and Hong Kong.
F. I talk to my parents weekly on the telephone. It is important
to have support and encouragement from my family, to let them
understand what is happening to me. I let them know how I
did on tests, who I went out with.
F. I have a few relatives here, that I am closer to now. We see
each other every night! My fathers brothers son came here last
year, and now we are so close, I don't know why, it is funny.
We understand each other. He is caring, and we can talk.
H. Last month, both my parents went back to Hong Kong to find
work. My mother used to have a high position in the library
in Hong Kong, here she was only a clerk. My dad was a
Sociology professor in Hong Kong, but here he couldn't find
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any job, so he sold World Book Encyclopedia - this was very
hard on him, very hard on the family and me. I am often
lonely now.

H. I am the eldest boy in my family, I feel a lot of pressure, my
father is in Hong Kong. I have to help my mother, read her
letters, look after my brother. I clean the house, dish washing,
a lot of work now. This is difficult for me.

IDENTITY ISSUES
Definition. A strong sense of self and acceptance versus identity confusion and
severe emotional stress.
Range. Incidents included a variety of emotions and feelings, such as, loneliness,
boredom, decreased self-esteem, fear of exerting oneself, shyness, depression, loss,
isolation, uncertainty, homesickness, anxiety, new role expectations, the inability to
continue with former activities and discrepancies regarding expectations versus a desire
to embrace change and obtain personal goals, actively seeking friends and a supportive
network, improving self confidence and feelings of success, positive personal growth and
a favourable disposition towards adjusting in Canada.
F. When I first came here, I couldn't go out at all. But now, I
can see my friends on the weekends. This is very good. I am
more talkative now and outgoing. My personality has changed.
I have grown emotionally because I had to grow just because
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of my new experiences, I met new friends and you learn more
when you experience more. Now I am more open to people.
F. I am comfortable using both my Chinese and Canadian names.
I feel pretty well adjusted here now, after 3 years because, I
like the school system with support from the teachers and the
counsellor. I want to retain both cultures and learn about both,
to know who I am.
H. The first time I came here, I was watching the window, and
that time it was snowing, and all I could think about was Hong
Kong and wanting to go back to Hong Kong to find my friends
and relatives. It was a hard time, a very lonely time.
Sometimes, I would dream I was in Hong Kong, I would wake
up and still be in Canada. This was hard, I was depressed,
lonely, no one to talk to. I stayed home all the time.
H. My body was in Canada, but my heart was in Hong Kong.
Everything I was worrying about was in Hong Kong. Here it
is harder for me to get involved. In Hong Kong I was on the
debate team and I entered inter-class competitions, but here I
did not have these challenges, I was just lonely.

PEER INTERACTION
Definition. Meaningful interaction and a sense of belonging with peers versus a
lack of interaction with friends.
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Range. Several hindering incidents were cited including difficulty understanding
humour and peer norms, prejudice stemming from stereotypes and labels, time restraints
and few opportunities to meet others versus becoming involved in sports, clubs,
orientation, and social programs due to peer encouragement and acceptance.
F. One girl in Math class was helpful. She helped me fill out my
student number and other information. She knew I was new,
and she asked if I had a locker, I didn't and she offered a
locker next door to her, I felt welcomed and happy. I was not
alone in the school, she cared for me.
F.^Sometimes, I would swim at the community centre. I met
some older friends. I met an older man, about 70 years of age;
he tells me how things are in Canada, it's history. His name
was "Bob" and we went for coffee, he told me about Canada.
He made me feel warm, a warm feeling. I was a stranger in a
foreign country, he was a friend, he introduced the city to me.
You know, because he was retired, he had more time to make
friends, and helped me learn to communicate.
H.^I don't like the E.S.L. label. When I first went to P.E. class,
the students didn't talk to me, they thought I really didn't know
English, it was tough, so hurtful for me. Everybody else has
a homeroom but I'm E.S.L., I hated this. They think that if
you are not good at English, you are not good at anything.
They just stay with their friends. I could not socialize for half
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a year. On the field trip, even on the bus, the whole day, I did
not talk to anyone, that feeling was so tough. Also, when the
teacher says five people in a group and no one want you, I feel
so bad. I'm the last to be picked. In Hong Kong, I was
always picked first, but here I'm last because they think I do
not know the sport.
H. I tried to make friends who did not speak Chinese, but it was
not always possible. The informal language was hard. When
you have a friend you need to make jokes, but I could hardly
understand those jokes. I couldn't catch it; too "white" for me.
My Canadian friends say, "you can't catch the jokes". After
many tries they say forget it, it's too "white" for you. I felt
very stupid and lonely.

SCHOOL ENVIRONMENT
Definition. Environmental support of the school infrastructure versus
environmental barriers of the school.
Range. Incidents included the structure of various school programs designed for
English as Second Language students, approachability of the teachers, a varied course
selection, and a multitude of learning strategies and marking procedures versus
inappropriate placement, isolation factors, cultural stereotypes and the inflexibility of the
school system to accommodate students with diverse needs.
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F.^The teachers here will talk to you, and laugh with you. I have
many thanks for my English as Second Language teacher, she
helped me. If I made a mistake, or if I had problems, I could
just talk to her, I feel comfortable. I used to think there should
be a big distant between the teacher and the student, but now
you can be more friendly to the teacher and the teacher can
help you.
F.^Some teachers understand what you need. They talk slowly
and will assist you. When I talked to my English teacher about
my vocabulary problems, he understood. He knows I came
from a transitional class and he told me not to panic or worry.
This made me feel much better.
H.^Once I was embarrassed, put on the spot by a teacher because
I didn't understand the lab and school procedures. This was
hard. I just wanted to skip the class, not return.
H.^I was very lonely coming to Canada. The first few days I just
walked around, lost. I was always late for class, because I
didn't know, where is the classroom. There was no one to help
me, in such a big school.

DEMONSTRATION OF COMPETENCE

Definition. The ability to demonstrate skill and knowledge in daily pursuits versus
a lack of competence in a variety of activities.
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Range. Incidents included helping others who needed support, demonstrating a
particular skill, recognition, performing well academically, and sharing information versus
unsuccessful marks, struggling with new subjects and unbalanced stressful schedules, fear
of ridicule, unrealistic expectations from parents, feelings of failure and fear of inadequate
performance.
F. The Friendship Club is very good, very helpful. You will feel
good, if you can help somebody, these are feelings I hadn't had
before. Helping others from Hong Kong with their homework,
involving them with activities, this is good. I know how hard
it is, so I can help others.
F. In grade nine, I began playing on the soccer team and I was
able to make friends. In Hong Kong, I used to play soccer
everyday, so I knew how to play. We work together as a team
and we communicate more often. I can even shoot with my
left. I also made a goal. At first, I was just a substitute, but
after this I was a regular. I felt great!
H. My parents expect me to get good marks. If I get a "B" this
not good enough. My mom doesn't understand, she asks,
"Why only a B?", this is hard, I have to explain that the
courses are hard. She didn't really understand this. I feel a lot
of pressure.
H. I am expected to get an "A" in all subjects. This is unrealistic,
especially in Social Studies and English. My energy is limited.
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I also expected myself to do everything right, but this was
impossible. This was hard. I often felt discouraged and scared.

CULTURAL UNDERSTANDING

Definition. Cultural adaptation versus cultural disorientation and confusion.
Range. Incidents stemmed primarily from a lack of familiarity with cultural
norms, including; social and gender expectations, codes of the host culture and customs,
sports, eating habits, geographical differences, and general information gathering versus
the help of friends to overcome obstacles due to cultural differences.
F. It helped when my aunts and friends showed us around
Vancouver, the parks and things. The city is so different, the
air, the customs, the food, it helped to understand this. For
example, I can't buy freshly killed chicken here, or other kinds
of food I liked.
F.^When I first came here, it was easier to stay with the Cantonese
speaking guys. But I really needed to learn and to practice
English. But, I didn't feel comfortable at first the culture was
so different. My Cantonese friends explained things to me
about the culture. They were helpful.
H.^The culture is very different. For a Social Studies project, I
needed to know about Canadian actors, etc. I didn't know
anything at all, this was very difficult. It's hard to understand
the culture, the society, or sports. I didn't know anything.
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H. Here the boys and girls are very close, as friends. In Hong
Kong this never happened. It is very hard to get used to the
boys and being with them, I'm not as open or exposed.
Talking to the boys is very embarrassing. I don't feel
comfortable joining in.

RELIABILITY OF THE BASIC CATEGORIES
Two raters were asked to determine the reliability of the basic categories. The
first rater has taught secondary English as a Second Language classes for 13 years and
has a Masters of Education. The second rater is the head of a counselling department in
a high school and has a Masters degree in Counselling Psychology.
The raters used the definitions and ranges of the seven basic categories to first
read through all 308 cards and then sort the cards to form the seven basic categories. The
first rater achieved reliability scores of 88%. The second rater achieved reliability scores
of 91%.

BASIC CATEGORIES PARTICIPATION RATE
The strength of the categories is demonstrated by the participation rate, and the
extent to which different participants reported the same kinds of experiences as either
hindering or facilitating to their adjustment in Canada. Thus categories were formed
because there was similarity among the incidents highlighted by different people, who
independently reported the same kind of event. This process endeavours to provide
consensual validity, which is inherent in the Critical Incident Technique. As noted by
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Cochran (1985) and Kaplan (1964), agreement among independent people is a criterion
for objectivity.
The following Table 1 shows the participation rate by percentage of students
reporting incidents in each category. In addition, the actual number of incidents which
the percentages represent are indicated.

TABLE 1
BASIC CATEGORIES PARTICIPATION RATE
% of students
reporting incidents in
each category

Number of Incidents
Facilitating^Hindering

1. Language Acquisition

100%

20

56

2. Cultural Understanding

69%

7

11

3. Demonstration of Competence

80%

11

13

4. Family Support

94%

4

37

5. Peer Interaction

94%

35

25

6. Identity Issues

100%

6

33

7. School Environment

100%

38

12
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Table 2 demonstrates the general tendency of the facilitating and hindering incidents.
TABLE 2
THE NUMBERS AND RATIOS OF FACILITATING AND HINDERING
INCIDENTS IN 7 CATEGORIES
Facilitating
#^%

Hindering

Total

#^%

#^%

1. Language Acquisition

20

(16.53)

56

(29.95)

76

(24.68)

2. Peer Interaction

35

(28.93)

25

(13.37)

60

(19.48)

3. School Environment

38

(31.40)

12

(6.42)

50

(16.23)

4. Family Support

4

(3.31)

37

(19.79)

41

(13.31)

5. Identity Issues

6

(4.96)

33

(17.65)

39

(12.66)

11

(9.09)

13

(6.95)

24

(7.79)

7

(5.79)

11

(5.88)

18

(5.84)

121

(100.00)

187

(100.00)

6. Demonstration of Competence
7. Cultural Understanding
TOTAL

308 (100.00)
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TABLE 3
THE NUMBERS AND RATIOS OF FACILITATING AND HINDERING
INCIDENTS IN 7 CATEGORIES
Facilitating
#^%

Hindering
#^%

Total
#^%

1. Language Acquisition

20

(26.32)

56

(73.68)

76 (100.00)

2. Peer Interaction

35

(58.33)

25

(41.67)

60 (100.00)

3. School Environment

38

(76.00)

12

(24.00)

50 (100.00)

4. Family Support

4

(9.76)

37

(90.24)

41 (100.00)

5. Identity Issues

6

(15.38)

33

(84.62)

39 (100.00)

11

(45.83)

13

(54.17)

24 (100.00)

7

(38.89)

11

(61.11)

18 (100.00)

6. Demonstration of Competence
7. Cultural Understanding

Table 3 lists the number and ratio of hindering and facilitating incidents in every
single category.
These findings will now be utilized to draw several conclusions and
recommendations. These recommendations will then serve as a guide from which school
officials and counsellors can make improvements within the school district to help
facilitate the adjustment process of immigrant students from Hong Kong.
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CHAPTER V

CONCLUSIONS

To categorize and summarize the abundance of information obtained from the
interviews, this chapter will provide a statement of the results and a discussion of the
individual categories and their general tendency and participation rates. By organizing
the findings of this study, comparisons between practice and research will be
demonstrated. Such comparisons will then lay the foundation for an overall summary,
conclusions and recommendations. In addition, ideas for future research and the
implications of the study will be discussed.

STATEMENT OF RESULTS

The findings of this research produced several results. These include: (a) the
participants were able to identify concrete incidents which either hindered or facilitated
their adjustment process in Canada, (b) the significant factors highlighted shed light upon
the difficult task which students from Hong Kong must face when adjusting to Canada,
and provided a fulcrum from which a model of adjustment could be explored, (c) the
research findings helped to isolate specific counselling skills and strategies to aid in the
adjustment process, and finally, (d) the findings could be applied to the research of Hong
Kong students in other Canadian provinces, in the United States and Western Europe.
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ANALYSIS OF INDIVIDUAL CATEGORIES

LANGUAGE ACQUISITION
The language acquisition category had a participation rate of one hundred percent.
In total, fifty-six incidents were reported as hindering and twenty incidents as facilitating
(see Table 1). This finding was consistent with several researchers who have cited
language acquisition as instrumental during the process of adjustment to a new culture
(Gardner 1985, Shepard 1970, White & White, 1981, Surdam & Collins, 1984, Perkins,
Guglielmino & Reiff, 1977, and Dressea & Beavers, 1986). According to the number of
incidents, this category ranked first among the eight categories. Seventy four percent of
the incidents were hindering, while the facilitating incidents accounted for only twenty
six percent of the category. This phenomenon suggests that language acquisition was
difficult for many of the students who came to Canada from Hong Kong.
There are several reasons why language acquisition may be problematic for the
new students: (a) Prior knowledge: many students from Hong Kong, receive training in
English, however, there is a discrepancy between how much time is spent learning
English, depending upon the policies of individual schools. Furthermore, the content can
vary; in some schools little attention is spent on verbal skills and informal language
training, (b) Practice opportunities: Despite efforts to learn English at school, many
students do not practice English at home and therefore, they are not experiencing the
benefits of full immersion, (c) Language interference: In some English as a Second
Language classes, many of the students are from Hong Kong. These students tend to
speak in Cantonese rather than English due to comfort levels, and (d) Psychological

63

barriers: Anxiety, timidity and a fear of ridicule may lead to difficulties such as
withdrawal and a lack of social interaction. Moreover, high and unrealistic parental
expectations regarding language acquisition can lead to increased feelings of stress,
especially when students are expected to learn the language in one or two years instead
of five to seven years.

CULTURAL UNDERSTANDING
Sixty nine percent of the students reported incidents in this category. Seven
facilitating incidents and eleven hindering incidents were discussed by the students.
Overall, this category ranked last among the seven categories.
As noted by Oberg (1960), when people are subjected to a culture very different
from their own, anxiety results because of the loss of familiar signs and symbols of social
customs, gestures, language, etc. Many of the students reported experiencing this kind
of "cultural shock" due to differences in gender expectations, food, popular culture, pace
of life, values, and expectations.
Moreover, as Waxler-Morrison, Anderson and Richardson (1990) have highlighted,
many students felt that a lack of cultural understanding was fuelled by diminished
community support and a lack of predictability regarding daily living. Some students felt
torn between traditional cultural values and those of the new society they were
experiencing. Expectations at school were in strong contrast to the previous customs they
had learned in Hong Kong institutions. Unless they were able to make friends who would
help explain Canadian culture, many felt confused and experienced cultural discrimination
and frustration.
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FAMILY SUPPORT
This category had a ninety four percent participation rate. Thirty-seven of the
incidents were hindering and four were facilitating. Family support place third in this
research, and this is consistent with Hodgkin (1958) and Mickle (1984) who suggest that
family issues are a major factor in the foreign students adjustment. Furthermore,
Rosenthal and Feldman (1990a), Copeland and Harvey (1989), Perkins and Guglielmino
(1975), Bond and Hwang (1986), Wang (1990) and Lee (1989) have all provided support
for the crucial role of the family during the students adjustment process.
Interestingly, the students reported far more hindering incidents; thirty-seven
versus four facilitating. This phenomenon may be apparent for several reasons:
(a) Given the high expectations of the parents, many students felt inadequate and unable
to cope, academically plus emotionally, (b) Due to the recent "astronaut phenomenon"
several students were having to explore new role expectations and shifts in the family
unit. Over 60% of the students had one or both parents living in Hong Kong and
reported feelings of loss and stress due to separation and the absence of parental care,
(c) Several students reported missing extended family back in Hong Kong and felt they
had lost an important support network, and (d) In some cases students felt overwhelmed
because of an increase in responsibility. Having to "grow up" so quickly created feelings
of anxiety and stress which drained the students of energy, and left them little time to
socialize or develop friendships. Instead these students were needed to translate for their
parents or perform other duties. Similarly, if the parents suffered a loss in status or
financial strain, these students felt a sense of responsibility to help correct the situation.
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IDENTITY ISSUES
There was a one hundred percent participation rate in this category. Thirty-three
hindering and six facilitating incidents were reported. As documented by Tajfel (1978),
Kim (1981) and Phinney (1989), many students felt that they were struggling to
understand their ethnic identity and that this process made their adjustment to Canada
more difficult.
Regarding Phinney's (1989) identity paradigm, three younger students felt that
they didn't have a clear understanding regarding one's ethnicity (Diffused) while a few
others appeared to have clarity about one's own ethnicity, however, their feelings were
positive or negative, depending on their socialization experiences (Foreclosed). Several
students were engaged in an exploration of their identity which often them with feelings
of confusion. Only two older students felt they had a secure understanding and
acceptance of their own ethnicity (Achieved).
Other examples of hindering incidents included negative stereotypes, as highlighted
by Mendleberg (1986) and several psycho-social issues. Consistent with Parkes (1971)
findings, several students, due to the sudden and often unexpected impact of immigration,
felt that their view of the world as a secure and safe place had been destroyed. This
uprootedness was extremely painful, and as noted by Marris (1980), culture shock
occurred as familiar interdependencies became lessened.
Many students reported feelings of loneliness, alienation, anxiety, depression, low
self-esteem, a loss of empowerment, and homesickness. They often experienced
nightmares and feelings of grief. Students also reported that they endured culture shock
for several months or in some cases years and this is consistent with the results

66

Arredondo-Dowd (1981) have presented. As pointed out by Coelho (1981), students also
experience sensory overload, and physiological fatigue due to environmental pressures and
academic demands.

PEER INTERACTION
Ninety-four percent of the students reported incidents in this category, which
ranked second among the seven categories. Twenty-five hindering, and thirty-five
facilitating incidents were reported by the students.
These results indicate that the students from Hong Kong enjoyed interacting with
their peers and experienced many positive outcomes as a result of connecting with others.
Joining clubs, participating in sports, attending various orientation programs and the help
of peer counsellors all facilitated the adjustment process for many students. This point
has been widely supported by Mickle (1984), Surdam and Collins (1984) and Westwood
and Barker (1990).
One of the incidents which hindered students from peer interaction included having
to spend more time studying than socializing, which several other researchers have also
documented. (Csikszentmihalyi & Larson, 1984 and Natriello & Dornbusch, 1984).
Moreover, some students felt it was difficult to establish meaningful friendships with
others due to cultural differences and they tended to develop relationships with their own
ethnic group. Copeland and Harvey (1989) also documented this tendency in their
research. Overt and sometimes subtle racism was mentioned, along with the problems
of stereotyping and labels. Both Kitano (1973) and Sue (1973) reported similar findings.
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As Wain (1981) mentioned, many students also experienced loneliness, difficulties making
friends and feelings of not being liked.

DEMONSTRATION OF COMPETENCE
As a result of the interviews, eighty percent of the students participated in this
category. Thirteen incidents were reported as hindering and eleven incidents were
mentioned as facilitating. This category ranked sixth among all the categories.
Several students expressed that by working with others they had opportunities to
display their competence and that this helped their adjustment. As noted by Berry (1984)
those who pursue integration are minimally stressed, while those who feel marginalized
are highly stressed.
Similarly, by positively interacting and displaying competence, students felt that
they were less likely to develop a pessimistic attitude and that they were able to combat
a loss of empowerment more effectively. These two factors have been documented by
Wain (1981).
Moreover, Kim (1981) has cited positive self-concept as essential to the adjustment
process. Several students who had opportunities to develop competence felt that their
self-esteem had increased. Many of these students experienced a deep sense of pride in
their accomplishments.
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SCHOOL ENVIRONMENT
The category, School Environment, ranked third among the seven categories.
Twelve hindering incidents and thirty-eight facilitating incidents were reported. A strong
participation rate of one hundred percent was documented.
Possible explanations for the strong number of facilitating incidents are numerous:
(a) A majority of the students felt generally supported by the school staff. They
mentioned that the help, understanding and friendliness of the teachers made the
adjustment process much easier, (b) Special English as a Second Language programs
were also highlighted as beneficial when students were appropriately placed, (c) Course
selection was a factor for quite a few students. They found it easier to adjust when they
could construct a balanced schedule due to several elective choices, (d) The
implementation of diverse learning strategies and marking procedures based on a variety
projects and not only test results also reduced stress and facilitated the adjustment process
of the students, and (e) The accessibility of extra-curricular activities supported by the
staff and the school also provided more opportunities for positive personal contact within
the school structure.
Berry and Kim (1988), concur that the process of adjustment is influenced by
external influences. These authors postulate that the influence to the new environment
can affect the coping abilities of new immigrants. Moreover, Berry (1989) also
acknowledges the importance of positive contact experiences to decrease acculturative
stress.
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SUMMARY

OVERALL RESULTS
This research has led to the development of seven basic categories. Within these
categories, incidents which facilitated or hindered the Hong Kong Students' adjustment
to Canada were identified. The range of participation rates among these seven categories
varied from sixty-nine percent to one hundred percent. Throughout the categories, many
students reported emotional issues such as: loneliness, depression, grief and feelings of
loss. Four categories ranked the highest, and they covered seventy-four percent of all the
incidents. These four categories consisted of: Language Acquisition, Peer Interaction,
School Environment and Family Support. A more detailed summary of the results
obtained in the individual categories will be discussed next.

INDIVIDUAL CATEGORIES
Language Acquisition ranked first among the seven categories with a total of
seventy-six incidents and a participation rate of one hundred percent. This category
contained the highest number of hindering incidents. These findings are consistent with
most other research on immigrant students' adjustment.
The Family Support Category had a noticeable higher ratio of hindering incidents
to facilitating incidents (thirty-seven to four). Moreover, this finding seemed to be
influenced by the high number of students who were living at home with only one
parent. This phenomenon has yet to be documented by numerous researchers.
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Similarly, Identity Issues had a higher ratio of hindering incidents to facilitating
incidents (thirty-three to six). Perhaps because the stage of adolescence is such a crucial
and stressful time, that many students felt the pressures of acculturation and adjustment
issues to be so overwhelming.
In contrast, the School Environment category had a higher number of facilitating
incidents than hindering incidents, (thirty-eight to twelve). This finding highlights the
positive influence a supportive school setting can have on immigrant students when
empathetic teachers, helpful school routines, and specialized programs are accessible.
Correspondingly, in the category of Peer Interaction, more facilitating incidents
were reported than hindering incidents (thirty-five to twenty-five). This category ranked
second among the seven categories. This finding is not surprising, given the importance
adolescents attach to friendships, and that meaningful relationships tend to aid the
adjustment process, as formerly documented by several researchers.
Demonstration of Competence and Cultural Understanding ranked sixth and
seventh among all the categories. Moreover, in both of these categories, there wasn't a
significant difference between the hindering and facilitating incidents. Both categories,
however, reported more hindering incidents than facilitating incidents. Regarding
Demonstration of Competence, this may be due to the few opportunities many students
encounter to demonstrate their skills when they first arrive in Canada. Similarly,
hindering incidents in the Cultural Understanding category may be a result of the "cultural
shock" phenomenon which has been acknowledged in previous research literature.
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CONCLUSIONS AND RECOMMENDATIONS

The purpose of this paper was to investigate the question, "What events facilitated
or hindered the adjustment process of Hong Kong students in Canada?". This task was
achieved by comparing the material presented in the literature review with the findings
from sixteen student interviews. The literature review provided a historical perspective,
and highlighted several areas of research with regards to the adjustment issues of new
immigrant students. Many of the points highlighted by the researchers was then measured
against the responses reported during the interviews.
The results from this study revealed both agreement and contradiction with the
findings stated in the literature review. These similarities and differences are the basis
for the following four conclusions and the recommendations proposed in this paper.

LANGUAGE ACQUISITION
It is concluded that language acquisition is a crucial factor during the adjustment
process. This conclusion supports the findings of Berry, Poortinga, Segall, and Dasen
(1992), Gardner (1985), Gaitner and Griffin (1971), and Dressea and Beavers (1986).
Moreover, Language Acquisition has also been ranked as the single most important
problem for immigrant students by several researchers (Perkins & Guglielmino, 1975 and
Reiff, 1972).
It can be recommended, therefore, that:
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1. Opportunities for immigrant students to practice English inside and outside the
classroom setting should be made available. For example, an English speaking "practice"
club, with peer helpers could be established.
2. Participation in extra-curricular activities could provide opportunities to practice
English and this could be encouraged by enlisting the help of student leaders to clarify
and explain the nature and purpose of various activities.
3. A multilingual newsletter which highlights various English as a Second Language
programs held in community centres and by Chinese organizations, could be sent home
to parents for their information.
4. The help of Multicultural Home School Workers and senior students who can speak
Cantonese or Mandarin could be solicited when communication barriers were evident.

IDENTITY ISSUES
Identity issues are key variables throughout the adjustment process for students
from Hong Kong. All the students from Hong Kong reported mainly hindering incidents
in the category of Identity Issues. Given the difficult task of exploring one's identity,
coupled with acculturative stresses, it is not surprising that several researchers have
documented similar findings (Arce, 1981, Bourne, 1975, Parkes, 1971, Phinney & Tarver,
1988 and Wain, 1981).
Recommendations are as follows:
1. To help students resolve identity issues, specific counselling skills and strategies such
as those outlined by Torrey (1992), Shapiro (1983), Corrigan, Dell, Lewis and Schmidt
(1980) and Gim Atkinson and Kim (1991) and Allan and Toffoli (1989) should be utilized
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in a flexible manner by school counsellors. i.e. guided imagery, cultural sensitivity,
specialized cross-cultural training, role-play, goal-setting and determining the expectations
of the client. Moreover, counsellors need to acknowledge and deal with their own
cultural bias and assumptions since these may negatively affect the counselling
relationship.
2. To promote the understanding of ethnic identity and a healthy self-concept, positive
socialization experiences and opportunities to explore and develop a clear understanding
of one's own ethnicity could be provided. For example, to go beyond "ethnic tokenism",
students could design meaningful assemblies, inter-active theatre events, and multicultural
activities to promote feelings of belonging and cultural sensitivity. Perhaps the
development of a human relations committee could also provide a positive forum for
dealing with related issues.
3.

A Multicultural Peer Program, whereby students are trained in cross-cultural

counselling techniques could be implemented to provide emotional support to individual
students who are struggling as a result of the adjustment process. Westwood (1991) has
formerly documented great success with such a program.
4. To help students overcome their profound feelings of unresolved loss uprootedness and
grief, suggestions provided by Volkan (1971), with regards to re-grief work, and
prevention strategies suggested by Blair, Merchant and Medway (1984) should be utilized
by school counsellors. Moreover, the establishment of an after school support group,
which could incorporate a variety of experiential counselling techniques could facilitate
the healing process. i.e. serial drawing, role-play, guided imagery, projective techniques,
etc.

74

FAMILY SUPPORT
Family Support tends to be decreased for many immigrant students and can
therefore, have a negative impact on the process of adjustment. Several students made
reference to changes within the family unit, which made the adjustment process more
difficult. This category was not widely recognized in the literature review and few
researchers have worked with this particular age group. From an adolescent's perspective,
however, many poignant points were raised.
Recommendations would include:
1. To help overcome cultural barriers, school counsellors should work as a team with
Multicultural Home School Workers. By scheduling family meetings, issues can be
resolved as they arise.
2. Orientation sessions for parents with translators could be held to discover parental
concerns and to explain the role of the school counsellor, the need for realistic
expectations and the importance of balanced academic schedules.
3. Encourage positive contact with the parents by providing information in multi-lingual
brochures and by inviting them to attend the School Consultative Committee Meetings.
Moreover, Matsuda (1989) has developed a model for working with Asian parents in a
positive manner.
4. Counsellors could solicit the help of other agencies in the community that provide
services for Chinese immigrants. i.e. S.U.C.C.E.S.S., (United Chinese Community
Enrichment Social Services), which operates a parenting program. This could also be
organized in the school, to avoid duplication of services, and to make them more

accessible.
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5. Given the recent "astronaut phenomenon", perhaps a counselling group for students
who are currently living with only one parent could be established. Using a variety of
group therapy techniques, students would have a safe place to discuss their issues.

SCHOOL ENVIRONMENT
It can be concluded that the school environment can positively influence the
adjustment process of immigrant students by meeting their needs in a multifarious
manner. In the School Environment category, one hundred percent of the students
reported facilitating incidents which aided their adjustment process. Copeland and Harvey
(1989), provide support for this finding. They emphasize the importance of immigrant
students becoming comfortable in their new environment. Moreover, several researchers
(Perkins, Perkins, Guglielmino & Reiff, 1977) have reported that a lack of support or
unfriendliness from the environment can impede the adjustment process.
The following points are recommended:
1. To promote a proactive multicultural perspective and better understanding within the
school, in-service for administrators, teachers and counsellors regarding the specific needs
of immigrant students could be organized. i.e. Topics could include: cultural factors
affecting learning styles and participation, language problems and emotional issues.
2. An orientation program could be designed to help immigrant students become familiar
with the physical layout, policies and procedures of the new school environment. Peer
counsellors could assist as leaders.
3. To ease the transition from English as a Second Language classes to transitional or
regular classes, increased follow up regarding the needs of the student could be
-
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implemented. i.e. Weaknesses and strengths, etc. could be noted for the regular teacher
and counsellor. Case conferences could also be held.
4. A teacher-mentor system could be established, whereby English as a Second Language
students are assigned to a particular teacher, who would provide more personal contact
with a small group of students.

FUTURE RESEARCH

By continuing to conduct research in this area more conclusive evidence can be
gathered as to the importance of the adjustment process for immigrant students.
Although, a great deal of information is available regarding the adjustment process of
university students, future studies need to investigate this process for adolescents. Several
suggestions are listed next.
1. This study was limited in that it only focused on adolescent students from Hong Kong.
Given the large influx of students coming from many other countries. i.e. China, El
Salvador, Japan, Korea, Philippines, Taiwan, and Vietnam (See Appendix B), it would

be helpful to investigate hindering or facilitating incidents which are pertinent to these
specific groups. Moreover, different socio-economic areas of Vancouver could be
sampled. In addition, it could be interesting to look at gender differences and their
potential impact on the process of adjustment for immigrant students.
2. Due to the recent "astronaut phenomenon", and its negative impact, it would be
insightful to study families which are struggling with the realities of this situation. In
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addition, by documenting which events hinder or facilitate the families ability to cope,
recommendations for future assistance could be made.
3. Given the strong emphasis placed on Identity Issues and the feelings of loss and pain
that accompany the adjustment process, perhaps an extensive Pilot Project involving
several schools, could be implemented. Suggested techniques, such as guided imagery,
and journal writing (Allan & Toffoli, 1989) could be used to help students work through
and explore resolved grief and related identity problems. The benefits of such formal
research could be monitored as well as general applicability and limitations.
4. With regards to ethnic identity formation, (Phinney, 1989) additional research would
be helpful, to determine which events hinder or facilitate this crucial process. Various
ethnic groups could be sampled.

IMPLICATIONS

As a result of the research question, "What events hindered or facilitated the
student's adjustment process in Canada?", several emotional, societal, and environmental
factors were discovered. The difficult tasks of acculturation, language acquisition,
overcoming emotional loss, enduring family separation, and pursuing ethnic identity were
poignantly demonstrated.
As a consequence of these findings, counsellors need to become familiar with a
variety of multicultural counselling techniques, to aid the healing process. Hopefully by

building upon the factors which facilitate adjustment, counsellors, with the support of the
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school system can become proactive advocates for immigrant students. Optimally,
immigrant students will feel empowered to overcome obstacles and face the challenges
of adjusting to a new country.
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EAST-WEST CULTURAL DIFFERENCES

EAST

^

We live in time

^

We are always at rest
We are passive

^

^

We like to contemplate

^

We accept the workd as it is

^

WEST
You live in space
You are always on the move
You are aggressive
You like to act
You try to change it according to
your blueprint

We live in peace with nature

You try to impose your will on her

Religion is our first love

Science is your passion

We delight to think about the
meaning of life

You delight in physics

We believe in freedom of silence

You believe in freedom of speech

We lapse into meditation

You strive for articulation

We marry first, then we love

You love first, then marry

Our marriage is the beginning of
a love affair

Your marriage is the happy end of
a romance

It is an indissoluble bond

It is a contract

Our love is mule

Your love is vocal

We try to conceal it from the world

You delight in showing it to others

Self-abnegation is the secret of
our survival

Self-assertiveness is the key of
your success

We are taught from the cradle to
less and less

You are urged every day to want
more and more

We glorify austerity and
renunciation

You emphasize gracious living and
enjoyment

Poverty is to us a badge of
spiritual elevation

It is to you a sign of degradation

In the sunset years of life, we
renounce the world and prepare
for the hereafter

You retire to enjoy the fruits of
your labor

Source: Presented by Tran Van Mai Ph.D.
Second Annual Indo Chinese
Conference - CSUF Fall 1981
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APPENDIX B

OAKRIDGE RECEPTION AND ORIENTATION CENTRE REGISTRATIONS
Country
Afghanistan
Arsentfna
Australia
Austria
Ilerbodoa
limit
&vial
ilulgsria
Cambodia
Canada
Chile
China
Columbia
Costa Rica
Croatia
Czechoslovakia
Denaark
Egypt
El Salvador
England
Ethiopia
Fill
Finland
France
Germany
Ghana
G Irece
Guatemala
Guyana
Maiti
Nanduras
Mang Kong
Mungery
Iceland
India
Inciaroala
Iron
Iraq
Israel
,

Italy

Japan
Jordan
Kenya
Korea
Lebanon
Macau
Malaysia
Mexico^•
Mew Zealand
Metharlinds
Micaragug
Nigeria
Marvel
Pakistan
Pans.
Papua sew Guinea
Paraguay
►ru
Philippines
Poland
Portugal
Rumania

July

Aug.

Sept.

Oct.

Mov.

2
1

1

3

1

5

4

3
1

2

17

1
9

11

15

2
12
1
16
2

6

1

2

4
5

2
19
4
3
3
3

4

6

5

118

1
241

2
66

10
5
2

1
•0
• 5
11

1
1

1

1
1
12

1
9

2
1
1
5

6
1
5
• 10

2
9
4
46
1
9
2

13

20

9

14

22
2

1
1
1

2

3

5

9

14

4

4

3

1

1

1

5

2

3

1
69
2

50

113

4

3

12

2

18

s

1
4

1
13

9

32

29

42
4

3
2
3

6

6

1
1

10

6

4

2
13

1
4

1

1

1

8

1

4

1

7
2
2
4

1

7

1

6
21

2

10
2
25

10

1

3

3
54

2
46
1

4

6

13
9

4.

1,

7

4

7

3

1

5

3

2
2

1

4

9

6

1
1

1

4
1

1

1

12

9

10
2
1
2
1

7

11

5
1

4
8
1

6

1

3

1

1

1

1
2

1

3

13

1

to

19
2
3
84
5
172
2
6
1
10
1
3
107
23
15
67
3
10
10
4
4
34
1
••^1
13
906
8
1
81
19
41
10

10

3
103
2
11
108
2
9
44
12
4
3
23
2
4

a
i
1

1

1

2
12
19

1
1
12

9
13

7

7

2

S

1

,

4
1

3

1

2

i

1

1

12

1

2

6

2

7

1

a
i

2

1

5

5

7
1

1

10

2
2

• 17

4

2

3
1

4

1

24
2
2
11

5

TOTAL

3

3

1

7

2

June

1
2

i

-8
6

Marl^Apr.I^May

1

1

2
12

Feb.

2

2

1
8
3
2
3
3

Jan.

4

i

1

0cc.

7
4

1

7
6

2
11
3

S
2
5

9
2

14
4
1

2
6
,

1

8

10

5
105
90
6
23

continued
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Country
16010
Saudi Arabia
Singapore
Solomon Islands
Somalia
South Africa
Spain
Sri Lanka

Sudan

Sept.

Oct.

Nov.

Dec.

Jen.

5

5
1
2

1

1

6

2

7

7

2

1

3
1

2

2

3

1

1

1

1
4

1

1

1

4

beziland

Switzerland
Taiwan
Tanzania
Thailand
Turkey
Uganda
Ukraine
Uruguay
USA
Vonetuale
Vietnam
Yugoslavia
Zambia
Zimbabwe

2

I
92

59

1
1

6

1
2
23

2

1

-

Suellen

TOTAL

July'^Aug.

4
1
I
15

20

S
2

9
2
51
1

13
1
72

612

426

5

9

66

1

3

2

40
I

47
2

2

1

1

II

4i

26

t2

10

2
1
4
3
15

166

109

257

221

220

Apr.

May

June,^10IAL

4
1

37
1
1

5
1
17
2
1
1
2
534
2
24
3
t
2

26

1
54

3

2

1

2

2

4

3

3

24

3

27
2

15
1
1

34

212

251

205

351

1

40
1
20
1
A

2

1

3

1
352

4

3

16

Feb.l^Mar.

52
9
353
12
4
1

2

,

3,382
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APPENDIX C

THE UNIVERSITY OF BRITISH COLUMBIA

Department of Counselling Psychology
Faculty of Education
5780 Toronto Road
Vancouver, B.C. Canada V6T I L2

Dear ^

I am a graduate student at U.B.C. presently enrolled in the Counselling
Psychology M.A. Program. I am conducting a study to investigate what
hinders or facilitates the adjustment process of students from Hong Kong.

Participation will involve a sixty minute interview. You will be asked
to recall incidents which facilitated or hindered your adjustment process in
Canada. A classification system and a preliminary exploration of the
relationships among the categories will be prepared from the incidents.
Hopefully, the study will heighten the awareness of the adjustment process
for counsellors, teachers and administrators.

Your involvement is strictly voluntary and you may withdraw from the
study, at any time without being penalized. The interview will be audiotaped and your responses will be kept confidential. Moreover, all names and
any identifying information will be omitted from the transcripts. The tapes
shall be erased, and the data will be used solely for the purposes of the
present research project. The only researchers who will have access to the
interview data will be myself, and my thesis advisor, Dr. John Allan from the
Department of Counselling Psychology at U.B.C. He can be reached at
822-4625.
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If you would like to participate in this study, please sign two copies of
this letter of consent. One copy is for your personal files and I will keep the
other. I greatly appreciate your cooperation and if you have any questions or
concerns, please contact me at 924-1201 (H) or 261 - 9364 (W).

Yours sincerely,

Ann Bolton
I have read this form and consent to participate in this study. I
understand that my participation is voluntary and that I am free to withdraw
from the project at any time.
1^117

•^7^I-A /4-7

-^

,^1
1^0 MI 0;1 7,7 kr /.
7 -^("V -^

6t4

Date^Name^
^Signature^

Phone

I consent^
I do not consent) to my child participating in this study.
)

Guardian or Parent Signature ^

I acknowledge receipt of the signed participation consent form.

Researcher's signature.
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APPENDIX D

BOARD OF SCHOOL TRUSTEES OF SCHOOL DISTRICT NO. 39 (VANCOUVER)
1595 WEST 10th AVENUE. VANCOUVER. B C VSJ 1 Z9 TELEPHONE (604) 731 524E4 FAX 736-8564

STUDENT ASSESSMENT AND RESEARCH

1992 October 29

Sandra Ann Bolton
1157 Lytton Place
North Vancouver, B.C.
V7H 2A9
Dear Sandra:
I am pleased to advise that your research proposal, "Incidents Hindering or Facilitating the Adjustment Process: A Study of Hong Kong Students," has been approved for
implementation at Hamber Secondary School. Approval has been given with the proviso that
the proposal will accommodate the changes requested by Hugh Hooper.
As a condition of Vancouver School Board approval, please plan to submit a copy of
your master's thesis to this office upon its completion. Best wishes for success with your
project.
Sincerely yours,

Sharon Reid
Supervisor of Educational Research
Student Assessment and Research
/lb
Attachs.
cc^Dianne Good, District Principal, Student Assessment and Research
Hugh Hooper, District Principal, English-as-a-Second Language
Peter Minichiello, Principal, Hamber Secondary School
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APPENDIX E
SUBJECT NUMBER AND THEIR INCIDENTS
Subject No.^01
Total Incidents
Positive Incidents
Negative Incidents

Subject No.^07
22
13
9

Subject No.^02
Total Incidents
Positive Incidents
Negative Incidents

22
7
15

17
10
7

20
7
13

Total Incidents
Positive Incidents
Negative Incidents

23
8
15

Total Incidents
Positive Incidents
Negative Incidents

22
10
12

Subject No.^11
17
8
9

Subject No.^06
Total Incidents
Positive Incidents
Negative Incidents

16
7
9

Subject No.^10

Subject No.^05
Total Incidents
Positive Incidents
Negative Incidents

Total Incidents
Positive Incidents
Negative Incidents
Subject No.^09

Subject No.^04
Total Incidents
Positive Incidents
Negative Incidents

26
6
10

Subject No.^08

Subject No.^03
Total Incidents
Positive Incidents
Negative Incidents

Total Incidents
Positive Incidents
Negative Incidents

Total Incidents
Positive Incidents
Negative Incidents

18
6
12

Subject No.^12
20
6
14

Total Incidents
Positive Incidents
Negative Incidents

22
7
15
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Subject No.^13
Total Incidents
Positive Incidents
Negative Incidents

18
7
11

Subject No.^14
Total Incidents
Positive Incidents
Negative Incidents

20
7
13

Subject No.^15
Total Incidents
Positive Incidents
Negative Incidents

18
6
12

Subject No.^16
Total Incidents
Positive Incidents
Negative Incidents

17
6
11

