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ABSTRACT

Parent participation in a child’s education has been shown to increase student
success in various ways. As students get older, parent participation tends to decrease.
However, research shows that during the transition from elementary to secondary
school, parent participation is very important to student success. This paper examines
the research on how parent participation impacts a child’s academic success and how
patents and schools can work collaboratively during the transition from elementary to
secondary school to facilitate success for adolescents. A family literacy program
- aimed at engaging parents in supporting their grade 8 children’s school success is

outlined.
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SECTION 1: INTRODUCTION
Motivation for the project
I began my career in elementary school, teaching both primary and intermediate
grades. When I began teaching secondary school, I obsetved a significant difference in the
le"vel of parent involvément from the elementary to the secondafy schools. In my elementary .
classroom, parents regularly came in to volunteer, visit and check in with me regarding their
child. I felt as though I knew most members of my students’ families and had a greater -
understanding of who the child was through my .understanding of their family. In cdntrast, at
the secondary school where I curréntly teach, I rarely see parents. Knéwing the differen;:e
that families can make on their child’s education, I am par'ticularly interested in developing
ways of increasiné patent involvement with grade 8 students. In kindergarten, when children -
first enter sc.hool, parenfs show high levels of involvement. However, at the grade 8 level,
another important transition point for children (i.e. where children are entering a new school
ﬁ&l new teachers and new expectation‘s),»there is much less parent involvement. I believe
that grade 8 s as important a transition as the kindergarten year andl I would like to find
ways to involve parents in their child’s initial grade 8 student expetience. It is my hope that if
parents become involved at the grade 8 level that such involvement might continue
throughout the remainder of the high school yeats.
. Signiﬁcance of the project
| While much research has been done én_famﬂy literacy at the elementary level
| (Anderson & Mottison, 2007; Auerbach, 1989; Morrow & Young, 1995), much less has been
~ done on familjr literacy at secondary school. Such studies have established that through the
application of the principles of family literécy n schééls, parents and schools can become

collaborative partners working towards the goal of success for children. I am interested in



applying the principles of family literacy commonly applied in elementary school to the
secondary school level as a means to engage with parents.

In my own school community, parent participation is low. Through this project, I
would like to be able to offer opportunities for grade 8 parents to get involved in their
child’s learning and then to understand the impact these opportunities héve on overall
school participation. It is my hope that getting invélved at the grade 8 level will motivate
patents to continue involvement throughout their child’s secondary school experience.

This project will explore the following questions:

e What does the research say about the importance of parent participation and family
' literacy to the lives of students?

e What are the challenges that students face in the transition from elementary to .
secondary school?

e How can parents and teachers of grade 8 students work collaboratively to facilitate a
successful transition from elementary to secondary school?
Theotetical Framework

The home and séhool are not sepatate spaces; rather, they are connected by a child.
In order to honor and value the home and school spaces, we must consider theories that
value th¢ learning that takes place in both contexts, and how home and sc.lhool can work
togethér to support the leal_:ning‘ and development of a child. To appreciate the impact of
parent' involvement in a child’s education, we must first recognize the theoretical framework
that values the impottance of a child’s world and how the interconnectivity of his or her
various environments contributes to the child’s development. This project will fécﬁs in on

home and school as places that must be connected for the betterment of the child.



SOcio-cuIturaI theory

Learning begins at the moment a child is born. It oécurs by various means, with
supimrt from various people. As Vygotsky (1978) says “children’s learning begins long
before théy enter school” (84). Prior to entering school, children learn primarily in the home
and in the community. As children begin formal schooling, learning continues to occur in
the home, school, and community environments. In endeavoring to understand the impact
that family and school connections can have on student learning, we should consider the
impact that context has on children's learning and development.

Gee (1989) asserts that discourse is “an identity kit which comes complete with the
appropriate costume and instructions on how to act and talk so as to take ona particular role
that others will recognize” (1 8)..‘He argues that people’s identities and knowledge are socially
constructed by the culture and environment to Wthh they are exposéd. The enviroﬁments,
.values, and discourses to which children are gxposed, therefore dictate their understanding
| of the world (18).

Underpinning this idea of socially constructed knowledge is Vygotsky’s socio-cultural
theory, which aséerts that development is a social process. Childrén develop and learn as a
result of the environment in which they live. Vygotsky maintains that learniné and
development Begin from birth and continues throughout life. “That children’s learning
begins long before they enter school is the starting point of this discussion. Any learning a
child encounters in school always has a previous history... Learning and development are
interrelated from the child’s very first day of life” (1978, 84).

Vygotsky suggests, however, that adult support in student learning is essential to help
th‘e‘_ child move beyond théir actual developmental level into their potential developmental

level (1978, 86- 87). He views child development as a “socially mediated process” (1978, 86),



wherein adults support and scaffold ideas with the aim of supporting a child’s development.
He contends that when children enter the "zone of proximal development", learning occurs‘.
The zone of proximal development 1s defined as “the distance between the actual
developmental level as determined by independent problem solving and the level of potential
development as determined through problem solving under adglt guidance or in
collaboration with more capable peers"’ (1978, 86). He states: “\Yhat children can do with the
-~ assistance of others might be in some sense even mote indicative of their mental
development than what they can do alone” (1978, 85). Thetefote it is in the zone of
proximal development where new learning occurs. This theory has major implications for a
child’s development in both the home and school environment. Vygotsky’s ideas recognize
the irnportance of learning from and with adults in various contexts. He values the learning
taking place both at home and at school, while taking into account cultural differences |
between learning that occurs in these two environments.

\X/hen considering literacy learning, it is likewise important to tecognize the
knowledge tha'e children gain from various environments and how this knowledge is
constructed through and by these environments.

Ecological systems theory

Similar to Vygotsky’s sociocultural theory, Utie Bronfenbtennet’s ecological systems
theory acknowledges that the world around a child impacts their development, including
“both their immediate surroundings and the largerAculture or soclety. The ecological systems .
theory describes a series of “systems” that surround a child (Berk, 2007). The child is at the
centre of these systems, which, according to Brofenbrenner, greatly influence the
develepment of the child. He presents four different “systems”: the micro, meso, exo and

macro systems, each system impacting the child’s development to varying degtees.



Bronfenbrenner defines the microsystem as “the complex of relations between the
developing person and environment in an immediate setﬁng containing that person” (1977,
514). The child is at the centre of this system and his ot her immediate sutroundings may
include but are not limited to “home, [and] school” (1977, 514). This system is the closest to
children, encompassing the immediate environments that they live in daily, ot on a very
regular basis. Cleatly, these environments have a significant impact on the child, as the
environment and the people within it interact directly with the child. The second, ot
mesosystem, is defined as “the intetrelations of major settings containing the developing
petson at a particular point in his or her life” (1977, 515). This system looks at how the

interactions of microsystems affect a child’s development.

NS 1y
Friends and neighbors

Values

MACROSYSTEM

Figure 1. Bronfenbrenner’s Ecological Systems Theory

When looking at school and family literacy connections for the purposes of this
project, both the micro (the home and school environments) and meso (the connection and
communication between home and school) systems will be important to examine.

Bronfenbrenner (1986) comments that while the connection between home and school is



very important, most of the research has focused on the impact that home life has on
school, with very little hav/ing beén done on how school life has impacted home life (727).

The connections between home and school can represent an hnpoﬁant reciprocal
relationship that merits close examination. Elsa Auerbach (1989) remarks that for many
years, family literacy programs at the school level have been “function[ing] under a new
version of the ‘deficit hypothesis’, \%Ihich assumes that parents iack the essential skills to
promote success in their children (165). Consequently, more recent family literacy research
has focused on ways of valuing the knowledge that parents bring to the relationship. Trevor
H. Cairney (1995) hypothesizes the potenﬁal impact of bringing parents and schools
togethei: ’

Involving parents more closely in school education at both elementary and secondary

levels has the potential to develop new understanding by each party of the other’s |

specific cultural practices. This in turn may enable both teachers and parents to
understand the ways each defines, values and uses literacy as part of cultural
_practices. In this way schooling can be adjusted to meet the needs of the

family. (521)

By recogrﬁzing the potential that building a reciprocal relationship between homé
and schéol can have on smaents’ development, teachers and parents can comprehend the
mmportance of working together for the best interest of the child’s 'learr-ling and development.
The theoretical framework for this pxojéct is therefore informed by Vygotsky’s sociocultural
theory and Bronfenbrennet’s ecological systems theory. The next section will explore the relevant
literature on parent involvement, fan!n'ly literacy and transition from eleméntary to secondary

school.



SECTION 2: LITERATURE REVIEW

The review of the literature consists of three parts. In part one, I examine the
literature that exists in the area of parent ﬁvolvement. I look a'; why parent involvement is
important, factors that affect parent involvement, and how schools can facilitate pésidve
parent involvement. Part two investigates the topic of family literacy: what it is, Why it is
important and ways that séhools can irnplefnent successful family literacy programs. Finally,
in part tlﬁee, I investigate the research regarding the needs of grade 8 ;mdents as they
transition from elementary to secondary school, the cha]léngés they face, and how schools
and parents can support this Uansi&on.

Part One: Parent Involvement

Parent involvement in education has been the subject of much recent educationai :
research. The purposes of this research has been varied but it has laid a foundation that -
acknowledges the importancel for parents to get involved in their child’s education, whether
directly at the school ot through support at home. It is acknowledged that parents'
involvement in their child’s school and school experience can have a positive impact on the
student’s achievement, attitudes towards school, behavior and school attendance (Hong &
Ho, 2005; Epstein, 1991; Henderson & Berla, 1994; Horkildsen & Sfein, 1998, Hoovet-
Dempsey & Sandler, 1995; Desimone, 1999). With the understanding that parent
participation is important to a child’s education, schools havé made various efforts to
megningfully engage with parents and the community.

' For the purposes of this project, it is important to understand how parents can get

involved in their child’s education, how schools and teachers can help faci]it;te positive
participation from parents and how parents are motivated to get involvled in their child’s

education. These three aspects of parent involvement were important to understand when



trying to get i;)arents involved in my own school community that has expetienced low levels
of parent participation in the past.

Parenf participation in early primary school is typically quite high. This is a
transitional time in both a chiid’s and a parent’s life, as the child moves from home to
school. Howevef, as students get older, parent involvement lessens. Based on parent
participation levels as childfen enter school, it could be hypothesized that as students move
from elementary to secondary school (another point of transition for children), pareﬁt
involvement in scéh(;ol would be high. This is not the case. Parent involvement is often high
at the early ptimary level, but tends to lessen as students .enter the intermediate grades and
lessens further when students enter secondary scl}ool. Joyce Epstein and her colleagues
(1991) suggest “elementary school programs of parent involvement presently are stronger,
more posiﬁve, and more comprehensive than those in the middle grades™ (299).

-. Reasons for the change in levels of participation is complex and varied, but can be
.attributed to a number of factors, involving parents, schools, children and communities.
Parents may not participate in schools for a number of reasons, which can stem from both
l;ome aﬁd school (Eccles & Harold, 1993). Families struggle with issues such as “time,
energy, ec;ononlic resources; lack of knowledge; feelings of incompetence; failure to
understand the fole the family can play; or a long history of negative interactions with the
schools” (Eccles & Harold, .l 993, 569). Ap'proaches of feachers and schools towards parents
can also contribute to a parent’s level of involvement by demonstrating such behaviors aé:
“poor reporting practices, [o1] hostility towards parents” (Eccles & Harold, 1993, 569).
Pagent particil;ation in schools typically lesséns because as children get older, they want

independence, and therefore, do not want their parents involved at the school. In addition,



as children get older, curricular demands become more rigorous and parents may feel less
effective in supporting their child academically (Eccles &, Harold, 1993, 570).

However, not all patent participation involves a parent’s physicé.l p'resence ata -
school - it can take many different forms. Joyce Epstein and Susan Dauber, in a synthesis [of
research on parent involvement, observed six forms of parent-school interactions. First, a -
parent has an obligation to their child to meet the child’s basic needs to that they may attend
school. This first type also mncludes “building positive home conditions” (Epstein& Dauber,
1991, 577) to support learning at home and school. The second type is a basic obligation of
schools to communicate with home about the child’s progress and any important school
information or programs. Thjrd, par'enés can become involved in the school directly,
including helping ou.t in classrooms, supporting perfo;:mances or sporting events at the
school. Foutrth, paren;s can get involved in learning activities at home, Whi(.:h could be
practicing particular strategies at home upon request of the teacher or school, or assisting

-with homework or learning activities at home. The fifth type plaées the parents at a level of
participaﬁon in school culture or decision making, which could be in the form of advisory .
roles at different lex;els (school, district, or provincial). The final type of involvement is
collaboration with community organizations, whereby school programs help provide families
with community sﬁpport (291). Epstein and Daubet (1_9915 note that:

Schools with programs including the five types of involvement help parents> build

home conditions for learning, understand communications from the schools,

become productive volunteers at school, share responsibilities in theit children’s

education in learning activities telated to the curriculum at home and include parents

voices. (291)



Including all types of participation creates a community of people who are working
together for the success of the children. Sehee Hong and Hsiq—Zu Ho (2005) examine parent
participation in terms of four distinct types: communication (with the school and/or
teachers), educational aspiration (parent’s aspiration for the child’s educational future),
patticipation in school activities, and parental supervision of school activities at home (34).
Like Epstein& Daubg:r, Hong & Ho expand the deﬁnitiqn of parent involv.emé_nt to include
- many activities that do not rec‘]ujre direct interaction with the school or school personnel.

Hong and Ho’s study found that formalized parent programs at the school did not
necessatily have the most impact on student achievement. Instead, their results illustrated
that 2 patent’s aspirations for their child and communication about school with the child had
the greatest impact. “The more often parents and children communicate about school
studies, activities and high school progfam plans and/or the greater the parents’ hopes and
expectations for their children’s education, the greater the educational aspiration of the
student, and consequently, the higher the student’s academic achievement” (2005, 40). These
results were consistent with Xitao Fan’s (2001) findings, \;vhich stated:

Parents' educational aspiration for their children stands out for its'most obvious

positive effect on student’s academic growth. The effec;c was over and above that of |

- SES and was consistent across academi(;, subject areas, across data sou;cés (student
s parent data), and actoss ethnic group samples. (57)

A parent’s level of involvement is often influenced by many different factors such as

Vemployment, childcare, the school’s approach to pa'rents and their child’s attitude towards
their involvement (Eccles& Harold, 1991). For éarents to become involved in schools, they
need social and psychological resources to be available to them, such as time to become or

stay involved (Eccles& Harold, 1991). They also need to believe in their own abilities in

10



helping their child with their schoolwork, which can become more difficult as children get
older and curriculum becomes more rigorous. Parents need to feel as though their sﬁpport
will positively impact their child’s education. As well, parents' perception of how their child
views their involvement is important. This includes a éhild’s teceptiveness to their parents'
involvement in both school and at home. The patents' attitudes towards the school'and their
history of involvement also greatly affects tileir likelihood of getting involved (Eccles&
Harold, 573). All of these factors can be taken into account when schools design parenf
programs.

Parent involvement is influenced by many factors. Teachers' behavior can be a
catalyst for parent participation (Lewis, et al, 2011). It has been suggested that teachers who
successfully integrate parents into the schooi environment all do four key things to
meaningfully éngage with parents (Lewis, et al,, 2011, page). First, these teachers reach out
to patents through vatious means of communication, extending beyondd formal reporting
practices to make personal communication efforts, like sending home personal notes, ot
classroom newsletters, making te‘le?hone calls, or even visiting a-child;s home. These
teachers-attempted to develop authentic relatiohships by valuing tﬁe parent’s knowledge,
providing demonstrations for the parents »who asked, and emphasizing the parent’s
irnpoﬁanée to their chﬂd’§ development. As well, the teachers who were most succgssful in
involving parents provided opportunities for the parents to get involved in different ways
(Lewis et. al., 2011). |

Parents have to feel motivated to become and stay involved and their circumstances
must allow for inyolvement. Hoovet- Dempsey and Sandler (1997) suggest that there are
three psychological factors thaf affect parent’s motivation to get involved in their child’s

school: role construction (the patent sees it as part of their job as a parent to be involved in

11



their child’s education), efficacy (the parent’s view that they are able to assist and support
their child in school and that this support is impacting them in a positive way), and
nvitations from the school (31).

Pargnts who get involved do not .ﬁt a particular mold or demographic. In fact,
Ve]lymaiay’s (2010) research into the connection between parent’s education level and their
involvement into their child’s education shows no correlation between the two factor,s.'
Instead, schools “play an important role in molding the attitude and behavior of the parents’
by supplying them the knowledge and skill for higher parental involvement” (447). This
means that schoéls have the potential to encourage involvement from all parents in their
school community.

However, getting involved can be difﬁculf for some parents, particulatly those who
- have language difficulties, work multiple jobs or%who ;1ttended school in a different pléce or
not at all. In one study of refugee mothers from Vietnam, Somalia, an& Iran, many of the
women expressed the hardships and discrimination that they faced as their children entered
school. However, many expressed their gratitude for the liaison services between home and
school, which provided support in these forms: translaﬁon, food, clothing, and educational
opportunities for the mothers as their children entered school C\JcBﬁen, 2011). This study
indicates the necessity for liaison setvices to connect home and school in cases where there
are barrie;s to involvement. This was also the case in a study at Boston Arts Academy, a
school with typically low parent participation and a highly diverse cultural and
;ocioecononﬁc population. Authors suggested that the success of the study was partly due to
the comm:unity outreach worker, who liaised between home and school (OQuimette et. al.,
2000). It is clear from these studies that parents who have barriers to participaﬁon benefit

greatly from the support of a liaison, who acts as an intermediary between home and school.
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However, a liaison cannot be a substitute for efforts by the school to communicate with and
build positive relationships with families.

. The research on parent patticipation 1n schools suggests a number of ideas that will
continue to guide my éwn work with the families in this project. The first is .that parent
patticipation in schools helps students grow in the areas of academics, behavior and Wc;rk
habits. Second, patent participation is complex and ca;l take multiple forms. Third, teachers
and schools play an integral patt in encouraging or discouraging pérent participation. Fourth,
there are ways to éngage all parents, even those who may have' barriers to involvemen't.

Part Two: Family Literacy -

The research on parent participation clearly i]lusttateé the impc;rtance of parent
involvement in a child’s education. As discussed in the previous section, parent involvement
not only mpacts a child’s academic achieve,rneﬁt, but also can affect their éttitude, behavior, -
and attenciance. One way that schools can meaningfully engage with‘ parents is through
family literacy. This section will explorevwhat family literacy means, how it can be
implemented in a school éetting, how it can im;;act a child’s literacy development and how it
can influénce parent participation.

Literacy is 2 complex term. UNESCO defines literacy as:

Tlie ability to identify, un_ders"cand, interpret, create, communicate, compute and use

Printed and written materials associated with varying contexts. Literacy involves a

'cohtinuum of learning in gnabling individuals to achieve their goals, to develop their

knowledge aﬁd potential, and to partiéipate fully in their corrimunity and wider

society. (2011)

However, this idea of literacy has been expancied in recent years to include literacies of many

forms.
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Gee (1989) ihterchahges the word literacy for the word “discourse” and explains

how people learn these discourses is essential to connectin.g‘ literacy and family. He
acknowledge§ two ways that children come to understand particular discourses: acquisition
and learning. Acéquisiu'on occurs when children understand “something subconsciously by -
exposure to mociels and a process of trial and error, without a process of formal teaching. It
hapf;ens in natural settings” (1989, 205. In contrast, learning “involves conscious knowledge
gained through teaching. . .[it] involves explanation and analysis” (1989, 20). These two ideas
are ess.ential‘as they put into perspective how students come to understand literacy and |
language. Acquisition and learning help develop a child’s discourse in bbth home and school
environm:ents.. D_iscoﬁrse_ "can be viewed as resources for helping students.develop stronger
understandings of the natural wotld, both in content area classtooms and in their everyday
liv'eé" (Moje, et. al., 2004, 43). We can use.Ge;e's notion of discourse to understand how a
child comes to acqﬁire éﬁd learn language at home.

Learning begins in the home. Throughout a child’s life, the home continues to be a
place where children learn and gain experience.. Purcell- Gates (1996) suggests that “literacy
knowledge construction takes place both at home and school” (409). The challenge for
schools and educators then becomes undetstanding how to tap into the kn(;wledg/e that
students have developed at home and how schools and families can work together to |

. broaden a child’s understanding of literacy and literacy practices. Moll, Amant, et al. (2005)
suggest that the home provides a rich learning environment for children by providing a child
with a “fund of knowledge” based on their expetiences and learning in this setting. The term
Jund of knowledge is explained a; “the historically accumulated and culturally developed bodies

of knowledge and skills essential for household ot individual functioning and well-being”

(Moll, Amanti, et al., 2005, 70). They explain that “by capitalizing on household and othet
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community resoutces, we can organize classroom instruction that far exceedé in quality the -
rote-like instruction thesé children commonly encounter in schools” (2005, 71). These
" researchers argue that there are some significant differences between learning at home and at
school. At ilomé, children are “active participants"’, not “passive bystanders” as théy are in
classrooms; children are also treated more as a whole person in a home environment, not as
a student of whatever they are being taught during that specific time period in the classtoom
(Moll, Amant, et al., 2005, 74). As well, at home, children learn authentic, real ;kiﬂs, wheteas
: 1
many of the skills that are taught in school are viewed as isolated and disconnected from
real-life activities and skills (Moll, Amanti, et al., 2005, 74). Of céurse, teachers need to have
an understanding of the knowledge a child has so that they can tap into the knowledge
écquired at home. Teachers and schools should explore and understand children’s
knowledge through increased collaboration with parents and caregivers through family
literacy programs.
Family literacy has been’ defined in n;any ways. Anderson et al. (2010) remark:
Family literacy connotes different things for different people; for some, it means
mtervention programs usually aimed at low-literate or marginalized families while for
others; it encapsulates the myriad ways that literacy is practiced and promoted within
the context of the family. (33). |
It is through rhé family that schools can begin to understaqd the funds of knowledge of a
child. Family literacy can be looked at in two ways. Family literacy as a broad term exam‘ine‘s
how families engage in literaéy activities everyday in the home and community (e.x. by_
making grocery lists, reading the newspaper, reading signs, etc.), but Jfamily literacy programs are
programs designed by members of the community (library, schools),. often in conjunction

with families as 2 means to access liferacy resources (Thomas and Skage, 1998). For the
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.purposes of this paper, we will be examining family hteracy programs as a means to engage
with families in the context of a school. These programs are a way to invite parents to work
with schools in the area of literacy, and can be a way to honor and access the knowledge and
experiences families have i)rovided to their children.
Elsa Auérbach (1989) is critical of definitions of family literacy that limit it to the
“1dea of families doing school-like activities in the ho@e. She atgues, “if it [family literacy] is
def\ined narrowly to mean petforming school-like literacy activities within the family setting,
the socio-cultural demands on family life become obstacles that must be overcome so that
learning can take place” (1989, 166). She is ctitical of schools for limiting definitions of
literacy to what 1s learﬁed at school. By doing this, she argues, “life demands are seen as
taking away from ﬁtergcy development and as cogﬂicting with the demands of schooling”
(1989, 1606). Instead, she suggests that when family ]iterac;lr 1s defined in a way that views the
home as a plaée of learning, the home “becomes a rich resource that can inform rather than
impede learning” (1989, 166). From this research, it is irnporémt to understand that a
“unidirectional” model, or “transmission of school practices model” of family literacy;
wherein schools provide “training” to parents in the area of litéracy does not value the
diverse understandings that parents provide to their child.ten.~ Instead, family literacy should
be seen as a collaborative process, where both families (including the child) and schools have
a voice and work fogether to improve child’s literacy skills. |
It is clear from the research that different home experiences of children, coming
froﬁl various cultural and socioeéonomic backgrounds, have an impact on a child's literacy
learning. Shirley Brice Heath (‘1982) sdggests, “children learn cértain customs, beliefs, and
skills in early enculturation Wlth written rﬁateﬂals” (51). She argues that éertain' families and

adults “give their children, through modeling and specific instruction, ways of taking from
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‘books which seem natural in schéol and in numerous institutional settings” (1982, 50). Brice
Heath labels these “mainstream” ]iteraéy interaction's. She explains that “the general view has
been that Whatevervi‘t.is that mainstream school-briented homes gavé, tl;ese other [non-
mainstream| homes do not have it; thus these children are not from the literate &adition and
aré not likely to succeed in school” (1982, 50) She then counters the dichotomy of
mainstream and non-mainstream, arguing instead that “each cornmunitjf’s ways of taking
from the printed word and using this knowledge are interd;ependent with the ways children
learn to talk in their socia.l interactions with caregivers” (1982, 50). |
To understand what makes family literacy programs successful and determine the

components and characteristics necessary to creafe such a program, it is useful to review
examples of progrérns;lready implemented in the field. In a progrm;n conducted in BC
called PALS (parents as literacy supporters), parents from five different “economically
" depressed, inner-city areas” were “part of an inter-agency, community development
mitiative” (Anderson & Mottison, 2007, 69). The aims of the sessions were guided by the
needs and wants of the parents, thus, making patrents and schools truly co]laborativé partners
.in the study. |

| Of the many features that appeared to make this program successful, the ﬁrgt was
regularly scheduled evenings. The group met every two weeks for two- hour sessions from
October to May. Second, each evening followed the same structure. It began Wlth évery
person shaﬁng a meal together, which allowed for families to connect with each other as well
as to touch base with facilitators and teachers. Then time was allotted to work on strategies
with a particular focué'and work with the child one on one. Parents, educators, and

administrators all collaborated in order to shape the program each week. A significant -

element of the program, which may have contributed to its success, was the time spent
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honoring and acknowledging parents’ own knowledge and expetiences in connection to their
child’s learning.
| No effort was made to teach parents in particular or prescribed ways. In addition, we
attempt to highlight and draw from the funds of knowledge that families bring to the
program. Parents were given time to discuss the literacy practices in their homes and
communities and share their own literacy experiences-in and out of school. We also
take care to encourage, promote, and value the literacy activities.and practices that

families engage in at home and in the school. (70)

It should be noted that "parent” in this context was defined broadly to include
~ “grandparents, siblings, aunts and uncles, and other caregivers” (200.7, 70).

A similar program was developed in Australia called TTALL (Talk to a litefacy
léa‘rner) (Cairney & Munsie, 1995). Like the PALS progtam, regular meetings were held with
discussion, demons&aﬁon, and reflection of the parent’s own experiences in school as well
as their own experiences Wlth their children. Additionally, a group of parents from the initial |
group wete selected to be "community tutors”, ot "in—schooi helpers". The community
tutors were sentt to work in the cqmmunity, bringing ideas that they had learned back to
other parents in the community. The _in—scﬁool helpers were trained to support students in
the school. Cairney and Munsie reported many successes of the program. They found that
the parents learned a great deal about apprbpriate materials for their children, and strategies
to engage their children inv literacy activities, and that these patents were willing to share their
learning with other parents in the community. The parents gained confidence and changed
the way that they talked abodt literacy with their children. Even more impressive were
findings that the program impacted the chﬂdren’s perforrnahce, attitudes and interest in

school.
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From these ’two examples, it is clear that a successful program recognizes and honors
the knowledge that f;imilies bring to their child"s educational experiences, involv.es families in
planning the direction of th;e program, is flexible to fit the needs éf the particular group and
allows time for families to spend together, which can be difficult in today’s busy; life. These
programs both allowed time for parents to connéct with one anotlj.er and have time built
into the evening to share their own personal expel:ien‘ces‘. What was nét stated directly but is
needed for a successful literacy program to occur 1s funding. If family literacy is going to be a -
ptiority then schools and school districts should recognize the in>1portance4 and provide
support accordingly.

Much of the research that has been done in the area of family litéracy has focused on
early. childhood education. Sqme, but much less, hz.ils been done in the area éf secondary
family literacy. There are many reasons that .little Wérk has been done in this area.

Parent participation in secondary education often declines because parents believe
that children want increased independence, or beéause there are fewer opportunities for
formal and informal parent interactions at the secondary level. Notwithstanding, certain
ciual,ities have been recognized as having aﬁ impact in 2 middle or secondary school family
literacy program. “A successful program requites a great deal of organization; a ski]lful,
experienced, enthusiasﬁé staff; and a never-flagging attitude of care and respect... These
férnilies, so accustomed to disappointment, found in the workshdps, an unexpected viston of
the possible: school authorities that acknowledged and listened to them, peers whose lives
and problems were just like thleir own, and genuinely hélpful ideas” (Goodman, Sutton &
Harkavy, 1995, 695). Perhaps, sﬁnply offering the'opportum'ty to involve parents in the
discussion about literacy will have a positive effect on their patticipation in the school

community or in their child’s literacy education.
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In her study of parent—child reading relationships at middle school, Kelly Chandler

‘ (1999) suggests a number of ways schools might involve patents in a se;:ondary English
classroom. For example, teachers could invite parents to participate in book talks, or in
literature circles. She also recommends that teachers should attempt to make the secohdary
curriculum more approachable to parents by acknowledging that many parents would not
choose ot enjoy reading many of the texts assigned in the secondary English classroom. The
lack of interest parents may show in the texts their child brings home may have a negative
impact on the quality and number of conversations the patent will have with their child
about books.

An attempt in 1995 to bring the TTALL program to secondaty school resulted in the
creation of the EPISLL (Effective Partners in Secon&ary Literacy Learning) pi:ogram. The .
structure of the program was similar to its elementary counterpart and its findings were
similar in that the program contributed to pareﬁts' increased communication With their
children, as well as increased confidence and knowledge about literacy learning and strategies
to support their child’s literacy needs (Cairney, 1995). The results of the study also suggested
that the partnership between families and school lead to students learning new skills,
improved communication between parents and ch.ildren.about school, and students
demonstrating increased conﬁdenée and self-esteem (Cairney, 1995).

It is clear that the principles guiding family literacy progéms m early childhood
programs can 'be used to support family literacy programs at the secondary level. Although
the specific focus of evenings may be different, the guiding principles can be transferred |
from one context to the f)ther.

Based on the research about family literacy, some important tteﬂds should be kept in

" mind when designing a family literacy program. Family literacy can be a way to engage
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parents in the secondary school context, particularly at grade 8 wh.ere étudents transition
from elementary to secondary school. Adolescents face a number of challenges as they move
from one context to the other and family literacy programs offered at the secondary school
level should attempt to address these cha]lenges. In the next section of the literature review,
I will examine the challenges that adolescents face as they move from elementary to
secondary school. I will also look at ways in which parents and schools can work
.collaborative.ly to facilitate a successful transition and support‘ stqdents through this difficult
time. | |
Part Three: Elementéry to Secondary Transition

A child’s educational career is marked by many important transitions. A child
transitions from home ot preschool to kindergarten, then they move from elementary school
to secondary school (in some districts, a student may go through middle ;chool before
entering secondary) and ﬁnally;_ they transition frém secondary s;hool to post-éecondary
school or work. With each of these various trénsitions, students face new challenges, which.
come in different forms and can affect the student in many different ways. Robert Felner,
Judith Primavera, and Ana Cauce (1981) refer to Bronfenbrenner’s notion of “ecological
transitions” to frarﬁe their work on the psychological impact that transitions can have on
studenés. They explain that ecological transitions occur when an “individual experiences a
change in role and/or in environmental setting and. .. that such Uagéiﬁdns may have a
profound impact on the individual’s development” (1981, 450). In the case of the elementary
to secondaty transition, children move from one envitonment to another and this change

can certainly impact the development of a child.
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During this uansiﬁon, students are con&onted. with a new environment, new people
and new curricular demands. They are forced to navigate their way through all of these
different aspects of their education. For many, this transition can be very difﬁcult.

What ate the challerfges students face as they transition from Elementary to
-Secondary school?

Students face many unique challenges as they move from elementary to secondary
school. The i:ha]lénges noted in the research can be divided into three distinct categories:
environmental, acadénﬁc agd social/emotional.

Environmental challenges
CAta basic level, the change from elementary to secondary school involves a physical

move from oné (typically sma]i) bulldmg to another (much larger) building. Most secondary
schools house hundreds, and sometimes over a thousand students. Secondary school
students are required to move from classroom to classroom. Navigating their way arbund |
this new, larger environment can be scary for many students. In Richard Ward’s (2000) study
~ of New Zealand middle school students’ transfer to high school, students communicated
anxieties as a result of being in a larger environment. 'The students expressed their “fears
about getting lost and finding their way between classes” (368). However, these fears are
typically short-lived once the students familiarize themselveé with their new environment
(Ward, 2000, 368). Physical environrnenf, both in terms of the bigger building and the
multiple classrooms, isa signiﬁcant challenge that tends to create some anxiety in many'
students as they transitions from elementary to seéondary school.

| Thete ate also notable differences between the physical classroom spaces in an
elementary versus that in a secondary school. Kay Hawk and Jan Hill enumerate the

differences that are often seen: “secondary classrooms are planned for students to sit in row
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facing the ‘blackboard’ at the front. Primary rooms and furniture allow for more flexibility”
(2000, 3).
| The organization of each individual claséroom mna secondﬁry school is also different.

Students must famﬂhﬁze themselves with the .location of each of their classes as well as the
layout of the classes themselves. In a secondaty classroom, students may be assigned a seat
but it is not theit own. They do not keep their materials in the room, which can Be
challenging for students. They must get used to this change because in an elementary
classroom, students are assigned toa particular space, to a particular desk and sometimes
even a particular coat space. They have é home for their belongings. However, as students
enter secondary school, they have “no place to call héme vs;here their work is displayed and
possessions can be left” (Hawk & Hill, 2000, 5). Students are simply assigned a locker and
~ expected to catry books and materials around with them at all times. While this may seem
easY, for many, coming to class with all necessary materials becomes a difficult feat. All of
these differences between th;e physical clas.sroom spaces represents yet another change &at
students must contend with. |

Likewise, a student’s typical day in an elementarybversus a secondary school is
marked by differences. Hawk and Hill (2000) note that elementary school classrooms
operate on a fairly flexible schedule, where the tea;hér has freedom to integrate curticulum
in order to best meet the student’s learning needs (3). However, at the secondary level, there
is a rigid timetable where the day is broken into a certain numb;er of periods, marked by
bells. The classtooms ate highly specialized and integration across content areas must be
organized at a systemic level or teachers must work collaboratively with other teachers in

order to integrate between curricular areas.
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Differences in environment are clear when thinking about how élementary and-
secondary schools function and are organized differently. In elementary school, students
have one teacher for all curricular areas and have a home classroom, whereas in secohdary
school, student move from class to class, where teachers are subject specialists m content
areas. Peter Ferguson aﬁd Barry Fraser (1999) note that the move from elementaty to
secondary school marks a change “from a generalist environment, in terms of both the
physi;al classroom environ?nent and teacher background, into on with a more subject
specialist approach” (370). Likewise, Ward (2000) suggests:

[Elementary schools] tend to be based on a child-centered learning environment

characterized by a home-room-based organization in which subject iﬂtegration is ar;

obvious feature. In contrast... secondary schools tend to be organization-dtiven and
~offer a learning environment that is largely subject—oﬁented and taught by subject

specialists. (365)

Students move from their elementary school environment, where teachers
understand their strengths and needs in all subject areas to a new environment where
teachers understand only one aspect of their academic abilities.

Another challenge students must face in their ﬁew secondary school environment is
learning the éxpectations of their new environment. Students must understand the
expectations of the school as a whole and also of each of their teachers. With each teacher

‘comes differentlroutines, expec-tationS and teaching styles that students must become
accustomed to. In contrast to the elementary school, where the routines and expectations of
one teacher are reinforced everyday, it often takes time for students to adjust to these new

people and new routines. L.W. Anderson et al. (2000) explains this difference: “In

elementary school, children usually have one teacher and one set of classmates; in the larger
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junior high, the adolescents teachers, classmates, and even rooms are constantly being
changed” (327).

In the transition from elementary to secondary school, students face many challenges
in their new environment. They must learn their way around a new larger building, with
many classes, many new routines, teachers and expectations. Environmental changes -
between contexts can lead to academic challenges.

Academic challenges

As students move through schéol, curticular demands change, as do the skills that
students require so they can cope with the new demands. L.W. Anderson explains that there
is a chahge in the “academic standards (patticulatly increased rigor in grading), teacher
expectations and student autonomy” (2000, 320).

* Students who move frorn elementary to secondary school have to cope with new,
specialized courses. In elementary school, all subjects are taught in one classroom, and
cutriculum is often integrated. However, in secondary school, courses are separated and
taught by content area specialists. As a result, the curriculufn' becomes divided and the
connections between the cutricular areas become less appz{rent. This fragmentation of
courses can result in student difficulties Wlth new cutriculat demands, ofganiiation and
homework completion.

There are a number of differences between the skills students require to be
successful in elementary and secondar}; school. Students in secondaty school are required to
take final course and government exams that contribute to their overall classtoom grade.
Elementary students in British Columbia take the provincial Foundation Skills Assessments,
the score is used to collect provincial ci;ta and does not contribute to their classroom

progtess. Writing exams can be a source of stress for many secondary students. Prepating
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for and wriﬁng.exams 1s a skill that students in secondary school require but may not have
developed because of the differing curricular demetrllds between elementary and secondary
schools.

Some evidence also shows that students in secondary school may requife different
literacy skills than in elementary school. One notable example is the inclusion of the area of
nofe- making on theA Grade 8 Reading for Information curriculum documént, which is not
included on the Grade 7 curriculum document (BC IRPs, 2008): The inclusion of this area
on the Grade 8 curriculum document suggests its importance for success of Grade 8
students.

In addition to increased demands on students and the changes in curricular demands,
students must learn to balance the requirements of their various classes. They must learn
strategies to keep up with their assigﬁments, study for final exams (which many students
have not taken before), all while “apply[ing] previously learned skills énd understanding”
(Perkiné & Gulfer, 1995, 171). Understandably, these changes pose qhallénges for many
students.

Social - Emotional Challenges

Students in their transition year also face social and emotional difficulties because of
the change in setting. “A'student’s social networks can change dramatically as he or she
rﬁoves through a school transition” (Rice, 2001, 377). They enter a larger school where
students come from other schools, and they know fewer peers and adults. “High schools
tend to be larger than middle schools, making them less neighbourhood-oriented and more
diverse with regara to demographic composition” (Rice, 2001, 378). As a result, adolescents
may feel the effect of a weaker support system in this new environment: “students feel more

isolated and have more difficulty making friends after they transition to higher levels of
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education” (Rice, 2001, 377). Social connections are impottant predictors not only for an
adolescents’ emotional well- being but also for their academic success: “the existence,
quality, and stability of social structures can be an important predictor of a student’s ability
- to succeed acédemically” (Rice, 2001, 377). In most cases, the social environment 1s
composed of “s;everal elementary schools [that] “feed” each high schooi, a radically changed
set of peers” (Felner et. al., 1981, 449). A
\ However, students who had social connections with students from other feeder
_schools may experience less social anxiéties than those who do not (Ward, 2000, 373).
Connections frorﬂ out of school activities, such as spotts, or haviﬁg older siblings appeared
to have a great i¥npact on the social success of a student in the transition year (Ward, 2000,
373). Thetefore, it is essential that schéolé, in planning for students in their transition year,
put in place both sociél and academic supportts.
Who struggles with transition?
There are cértain groups of students who may be at increased risk for unsuccessful
transition th:m others: |
Gender, classtoom behavior, achievement, and SES/race combine to .make
successful transitions extremely unlikely. The net result is that students privileged by
race/ethnicity, social class and gender more readily negotiate the demands of
schooling (including those associated with systemic transitions), whereas students
lacking these privileges are silenced, matginalized, and not served well by schools.
(Anderson et al, 2000, 328) | |
The four risk factors identified in this research (gender, prior problem behavior, low
academic achievement and Socioecononﬁc status) should be kept in mind when educators

are planning for transition (Anderson et. al., 2000, 328).
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In addition to these risk factors, Anderson suggests that the level of patent
participation in a student’s transition also plays a huge role in how successful a student’s
transition will be. Parental interest, exposure to other educational activities outside of school,
and discussion about school are key factors for students to make successful transitions
(Anderson, et. al., 2000).

Some external factors can help ease the transition for many students (Ward, 2000).
Students who have the following prior to entering secondary school tended to ilave an easier
time during this adjustment period: older siblings, understénding of the school’s layout, clear
ideas of how to get from élas_sroom to ciassroom, and connections with other students from
other contéxts (i.e. sports teams) (Ward, 2000). Success in transition is critical to overall
completion of school. The fear for many educators is that these students who do not make a
successful transition will become “disengaged” with the school system and as a resulf, may
&op out entirely (Anderson, 2000; Roderick, 1993).
How can parents support transition? |

Parent participation in elementary to secondary transition is important. As previously
estabiished in this literature review, parent participation in a child’s education impacts a
child’s success in school in many different ways, such as achievement, behavior, and
attendance. There appears to be three main reasons for parents to become engaged in the
transition précess (Anderson, 2000). First, parents \X.Iho become involved during transition
typically remain involved after the chila’s transition year (335). Second, “parents become role‘
models for their children” by attempting to motivate their child throughout transition (335).
Finally, communication between families and schools are improved when parents take an
active role during the transition (335). This can lead to early intervention for challenges that

students encounter eatly on in their secondary school experience.
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: Pare;nt participation can take multiple forms. Toni Falbo et al (2001) identify the
three types of parent involvement with the most signiﬁcant impact during the transition
process: - |

Three‘kinds of parental inte;ventions assisted the teen in making the transition to

high school successfully: (a) active involvement in school work, (b) nesting the teen

mna desirabie peer netwérk and (c) direct participation in .the school. For a student to

be successful, parents had to engage m at least two qufc of the three kinds of .

interventions. (517)

Parental involvement in schoolwork is defined as helping Wlth homework, helping
the child find appropriate resources, or simply providing encouragement to complete
homework (Falbo et. al,, 2001, 517). “Nesting the teen in a desirable peer network” (Falbo
et. al, 2001, 517) means that the parent enéourages participation m various activities prior to
ot during' &16 transition year so that the child connects with othet children who may be at
their new school. Direct participation means thf: plarent gets directly involved in various
capacities in the school, ﬁke participating in the PAC, attending parent evenings ot
communicating regularly with the sfudent’s teache;rs. Parent participation is essential, .-
particularly as students’ transition from elementéry to secondary, because during this time,
there are many challenges and students are expected to take on mor; responsibility (Falbo et
al., 512). However, during the transition, £he temptation of pafents is to “give high school
students greater autonomy” (Falbo et al., 512), bﬁt it is important for par.entsv to recognize
the essential role they pla}-r in thf;ir child’s educ;ation, no matter what the context.

What can schools do to support transition?

Thete are a number of programs and interventions that can be implemented at the

school level in order to help students cope with the multiple changes and challenges they
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face as they move from élementary to secondary school. Researchers suggest a number of
supports that schools can put into place, but all programs should be designed according to
context, and to the greatest extent possible, adapted to the individual student.

Nancy Mizelle and ]udith Irvin (2000) suggest “the best transition programs. ..
include a variét;f of activities- in particular, counselling, school visits and special summer
courses to help students understand their new school” (58). They recommend that in order
to be effective, transition programs should provide information to students and parents
about the new school, offer social and’academic supPort for students, and bring together
educators frpm both schools to learn about each othet’s programs and curriculum (2000).
Family literacy prdgrams and parent information evenings can serve to inform and welcome
families t.o their new school in order to help them feel_a part of the community.

Teachers from both schools should also be brought togéther to develop transition
plans for their students (Andetson, 2000, 334). Such transition plans provide information to
secondary school teachers and help guide them to make instructionai and course planning :
decisions that best supéort students. As well, students should have as many opportunities as
possible to visit the secondary school to help familiarize them with the new envir(;nment
(Hawk & Hill, 2001, 5). This can be éccomplished in various ways. For instance, elementary
students can be brought in as audience to view a presentation, ot join in on lessons.
Sécondary students or teachers can alsé become visible in the elementary context by working
with the yoﬁnger st.ucfients in their classroom, or coaching an elementary team (Hawk & Hill,

2001, 8). The goal of each of these strategies is to familiarize the students with their new

environment and to help them build connections within this new environment.
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SECTION 3: CONNECTIONS TO PRACTICE

In the literature review, I examined three main areas connected to the questions
asked at the beginning of this paper. Research in the areas of parent involvement and family
literacy was examined to determine how best to engage families in the transition of children
from elementaty to secondary school. From this research, it is clear that pareﬁtal
involvement in secondaty school is important for student success. An authentic and
meaningful wa'y to engage parents is through family literacy, where parents operate as .
learning partnets to children and schools, and who bring a level of understanding about their
child and home literacy practices that schools do not have. In order to foster these
relationships, schools must invoive patents as collaborative partners, where the needs of
families dictate the topics of the events.

With the results of this research in mind, I describe in this section three famﬂy
- sessions, each designed to addréss the needs of my particular school community. The first
session was intended to introduce the parents to our school co@MW, as well as to
er-nphasize the importance of pafent participation in a child’s education. This took the
format of a traditiénal information session. The sec?md parent session, which focused on
family literacy, was designed to provide parénts and students with strategies fo support them
in organization, homework completion, test taking and content area reading. The third
session also had a family literacy focus and prévided supportt to parents and children in
preparing them for final exams. The latter two events were interactive and attempted to
provide hands-on opportunities so parents could develop their own understanding of

strategies to support their child duting their transition year.
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Desctription of school community

My school comfnﬁn.ity 1s situated in a suburb of a major city in Western Canada. This
secondary school has a highly diverse cultural makeup. Most students come from South
Asian .desceht (typically second or third generaton Canadians), while the rest come from
around the wotld, namely China, Eufope, South America, and the Middle East. There is a
small popuiation of First Nations studerits. However, despite the diverse cultural makeup,
our ESL program is relatively small because the majority of the students at the school are
second or third generation Canadians.

In addition to a diverse cultural makeup, there are also diverse academic and social
needs.. There are mgh numbers of students with signiﬁlcant academic challenges as well as a
high number of students showing high academic achievement. There are very few students
who fall into the “middle”. The lrole of the classroom teacher is therefore difficult, as it is
neces.sary to differentiate instruction in order to meet the needs of such vatied students.
With parents Working hard, some at multiple jobs, many of our students have additional
.household responsibilities, like- caring for younger siblings, cooking, or cleaning the house.
For these reasons, school is often not the first priority for many of our students and families.

The socioecoﬁomic status of the community 1s as diverse as its population. To the
south and east is farmland that many of our students bus in from on a daily basis. To the
north is government subsidized low-income housing and to the west are very expénsive
homes. No matter what part of the community the students live in, the majority of their
parents work full time, with many working more than one job.

I have worked as a teacher at this school for five years and know mal;ly parents and
families of the students who attend the school. I have wotked at the school in various rolc;s,

beginning as a Resource teachet, working with students with special needs and learning
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difficulties and am now an English teacher and the school’s Literacy Leader. In these various
roles, I hz;ve wotked with families to help foster academic success for their children in
transition as well as in the higher grades. I have supported a number of students and families
in navigating their way around the school system and helping them.plan for the future after
secondary school.

| Potential batriers to parent participation

Parent evenings at the school are sparsely attended for a variety of reasbgs. For
instance, at my last parent'teacher conferences, I had only ten pare;lts attend appoiﬁtrnents
out of the nearly 1.I\IVO hundred students that I teach. ’
There are several p;)tential barriers I had to keep in mind when atterﬁpting to plan a
- successful parent evening. The first potential batrier was language. While the majority of the -
students are second or third ge@eration Canadian and fnay be ﬂuentlin written and spoken
English, m.an}vr of their families struggle with the English language. This can pose challenges
when sharing infonnz;tion or demonstrating strategies on particular topics. Fér parents to
feel motivated to atten& any formalized school- parent evening, they need to feel that their
presence will have an impact on their child. If a family member does not have the ability to
understand and participate fully in an event, it is difficult to establish and develop a
collaborative relationship.

Another potential batrier is timing. Because many of the parents work shift work or
' ha{re more than one job, it is important to pay attention to the scheduling of the events.

In order to addréss these potential barriérs, a number of supports have to be in place
for each of the plagned pafent events. First, ‘tra-nslators must be available and a number of

visuals or hands-on materials available to make the evening practical and meaningful for the |

parents. Second, families must be given the oppértunity to provide input and feedback in a
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safe environment. Finally, the scheduling of any event needs to take into account that
parents work shift work and may require childcare for younger children.
Goals and Ob]'ec'tivés .

Each of the three sessions had different goals and objectives. The ove£a11 goal of all
three séssions is to increase parent participation as a means to facilitate successful transitions
for our grade 8 students. Getting parents to the sessions may be difficult, but it is hoped that
once present, parents W1]l see the mpact their involvement can have on their child’s learning.

Having a broad section of parents (in terms of culture, gender, ability and
socioeconommc status) present is important in that it will provide important information on |
how to best support the needs of families from the diverse groups that make up our school
- community. The greater the number of parents who attend these events, the better
understanding I will have about the Wasrs in which out s;:hool can become a more
collaborative, relevant and welcoming place.

To reiterate, the aim of these sessions is to converse with parents about how we can
best work together to support their childfen, discuss and practice specific skills that students
need as they enter secondary school, and hépefully as a result, unc()v.er ways that we can
increase parent involvement.. Figure 2 below indicates the goals and topics of the three
parent evenings. The specific goals of the sessions were identified as needs of out grade 8
population béth by parents and teachers of grade 8 students in the form of feedback surveys.

The skills targeted at each of the two parent evenings are cross- curricular skills that are not

always explicitly taught to students but are necessary for success in secondaty school.
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Evening topic
Grade 8 Family
Information Event

Grade 8 Family
Literacy event #1:
Strategies for success

Grade 8 Family
Literacy event #2:
Final exam preparation

Goals for the evening
- Parents will be able to understand:

The impact that parents
can have on their child’s
education

Challenges students face in
their transition to
secondaty school

Ways they'can suppott
their children in their
transition

Ways that parents can get
involved at our school or
in their child’s education
Ways that students can get
involved at school

Ways that teachers and
staff are supporting Grade
8 learners in their
transition

Families (parents and students) will
be able to understand and practice:

Specific strategies to get
and stay organized
Specific strategies to
identify the main idea of a
text ’
Specific strategies to
preview a textbook
Specific ways to take notes

Families (parents and students) will

be able to understand:

How to develop a study
schedule

Specific strategies to use
when writing an exam
Specific strategies to study
for exams across content
areas

Figure 2. Goals and topics of family sessions
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Topics covered
= Parent participation and

the impact on students

®  Challenges students face
in transition

®*  Ways to support your
child in ssecondary
school

*  Ways for parents and
students to get involved
at school

"  Ways that our school is
supporting Grade 8
students -

Content area reading:
e Main ideas
e Previewing a textbook

using THIEVES
e Note-making
Organization

e Day 1/Day 2 binders
e  Master binder -
¢ Homework completion
¢ Time management
e Agendause
Study schedule
e Weekly and daily
schedules
Test-taking strategies
e Multiple choice test
e Short answer/written test
e True/false test
Study strategies
Index cards
What's in/ what's out
Creating your own exam

Using your textbook



Advertising

As stated above, these parent sessions have already occurred. Initially, I worked with
the parent advisory cdfnfnittee (PAC) to give them the obportunity to provide input and
feedback for the planning of these events. These parents are' already ln;ghly involved in their
child’s education, so I was able to iearn from this group about what motivates their
participation in the school.

‘ Parents received notification of the sessions in multiple ways, in theit own language.
Notifications were provided through invitations, letters, and phone calls. Parents were
invited to the family literacy ses‘sions at the Grade 8 parent information evening, whete they
received the dates of the events and had the opportunity to provide feedback regarding the
topics that would be explored dl.n:ing.the_evenings (Appendix A). Six options were given for
possible session topics: study skills, technology, Whét to expect from the high school
curriculum, reading a textbook, test taking, and adolescent development. Feedback forms
were distributed at the infoﬁnation session and also at Meet the Teacher night.

In order to advertise the first family literacy session, a letter was sent home to all
grade 8 parents reminding them about the upcoming family literacy event (Appendix B). On
this letter, parents were asked to RSVP to the school office to get a sense of how many
people wouid attend. They were also asked to indicate whether they required childcare or a
translator (and if so, for Wflat language). A notice was put into the school newsletter (which
was sent home) and a noﬁc_:e was published on the school website. Finally, one week and the
day before, an automated telephone message called all grade 8 pareﬁts to remind them about
~ the evening.

For the second 'family literacy session,I the advertising was much more targeted. Like

the first session, the event was advertised in the school newsletter and on the school website
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and all grade 8 parents were called using our automated calling system. Howevet, this time,
instead of sending héme the letters ﬁthout a systematic collection process, we sent home
letters (Appendix C) with each one of the grade 8 students in their Englisil classes. These
letters wete to be sighed and r_eturnedA to the English teacher so that we knew how many
people to expeét find what the needs of the group were. On top of these measures, I asked
for teag:hers to pr;)vide feedback as to which students would begeﬁt from this session. From
this feedback, I called these parents directly to invite them to attend the session. As a result
of these additional measures; the second session was much better atten\ded than the first.
Grade 8 Parent Information Session
Structure of the evening -
quents\ were invited to the school prior to Meet the Teacher night and met in the
library. S_ﬁacks and beverages were provided. Therc; wete a number of staff representatives at
this event, who presented on vatious topics (see Figure 2). Parents were provided with a
brochure that outlined each of the topics that would be covered that evening (Appendix D).
This brochure was later made available to parents who were not able to attend the evening.
I began the evening by intxoduc.ing rﬁyself and the other staff representatives. I then
gave a short pre'sentan'on on the importance of parent participation on student’s success in
school and how parents can get involved in our school community or in their child’s
education (since one is not necessarily synonymous with the other). I also discussed the
challenges that our students face as they move from elementary to secondary school, how
the school is providing support to overcome these challenges and how families can support’
their child through this transition at home. All of this inforrnation was presented in a

PowerPoint presentation (Appendix E). After I spoke, staff members made formal

presentations about vatious aspects of our school community. Following the presentation,
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parents were asked to provide feedback about-the evening and suggest topics they would like
to explore in our upcoming family literacy sessions. This illput was the used to plan the
family literacy sessions.

Reflection on the evening:

This evening &as well attended, both by‘parents and staff. Péu:enfs found the
information helpful and suggested that we focus our family literacy events around the topics :
of study skills and content area reading. Attendance may have been strong because of the
time of year (September) as students are just entering our i.school. Staff Wl"lO attended found
it helpful to see what information that was being shared with grade 8 parents. Most people
who attended the évening corhpleted a feedback form, which helped to guide the planning

for our subsequent family literacy evenings.

Family literacy session #1: Strategies for success

Structure of the evening

The first family literacy evening focused on orgam'zatibnal skills and content area
reading. Parents selected these two topics as important on the feedback forms from the
parent information evening. Staff involved in this evening then selected the éaru'cular
strategies that are used in classrooms across content areas. The staff involved were many of
the grade 8 teachers, who frequently vc.o].laborate with one another andvattempt to use similar |
strategies to suppott students.

It was held at 7:00 pm in the school’s meeﬁﬁg room. It was 'scheduled on the same
evening as a PAC meeting so that the PAC could try and recruit some new membets to their

committee. Round tables wete set up throughout the room, with four to five chairs atound

each table. At each table, one or two staff members were asked to present on and lead a
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discussion on pafticular topic. Thete wete snacks, coffee, tea, and juice'avajlable for parents
and staff.

Before the formal presentation s;carted, people mingled with one another and parents
W1th young children brougl;lt their children to the adjacent room for childcare, providéd by
grade 12 students. Once the formal program begaﬁ, parents and staff were invited to sit
together in the center of the room. The evening began with individual introductions, the
staff indicating their role at‘the school and parents explaining what they hoped to get from
the evening.

After the introductions, I presented a PowerPoint (Appendix F) that explained: the
learning intentions for the session, the topics that would be covered at each table group, the
format of the session, and how outr topics/strategies were sele;ted. Opce the Po§verPoint
concluded, parents moved to a table of their choice.

At each of the tables, a staff member presented énd modeled a particular strategy.
Thete wete fout tables in total set up for the session: two for content area reading, and two
for organization. At table #1, patents would learn a strategy .for finding the main idea of a
text and the different note-making formats that are taught in grade.8 at our school. At table
# 2, teachers woul’d'model.the THIEVES strategy for the parents and discussed the
r;lﬁonale behind using it. Table # 3 was devoted to strategiesA for test-taking and at table #4,
participants would discuss study strategies. We began each of th(;, table groups with an
informal discussion. Parents discussed their own school expeﬁences,Aany meémories they
wanted to share about reading or studying and their own attitudes, or thoughts towards.
schqol. We also discussed their impressions of their child's school experience at secondary
school thus far. This informal discussion was to help the make the parénts comfortable with

’

the people at their table, to emphasize the important role the parents have in their child's
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education and to heip presenters tailor the‘ presentation as much as possible to the needs of
the parents.

Staff presenters then distributed handouts (Appendix G) so parents could refer to
this as the presenter spoke. In their presentations, staff explained the rationale behind using A
these strategies and demonstrated to parents how the sﬁategy could be employéd. We
diécussed that these skills were identified as irnpbrtant based on a performance baseci
assessment administered to all the grade 8s at the beginning of the yeér and also through
discussion with staff about what skills help students be successful in secondary grades.
Student samples wete made available where possible to provide the parents with visuals as to
how students may use the strategy. Staff presenters had organized small activities so that
patents could have hands—(;n expetience with e:;ch of the étrategies discussed. The following

table illustrates the strategies that were covered at each of the table groups. -

Topic Strategy

Reading e Previewing a textbook: THIEVES

strategies e Main ideas: GAP (Generate, arrange, paraphrase)
¢ Note-making: Web, Linear notes, Cornell notes

Test- taking #  Multiple choice test

strategies - »  Short answer/ written test

True/ False test :
Organization ® Day 1/Day 2 binder system -
' ® Master binder
* Filling out your agenda
Figure 3. Strategies covered under each topic at first Family Literacy session.

Parents spent 15 minutes at each table. After the 15 minutes, the parents and
students moved to the next table.
Once the table sessions were complete, parents and staff were brought back together

and the evening concluded with questions, comments and discussion. Parents were asked to

complete an exit slip to inform staff of what parents learned from the evening, what they still
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had questions about and if they Would be intereéted n shaﬁﬂg anything at our next literacy
ses;ion. (Appendix H). (' |
Reflection on the evéning

This family -literacy session took place on November 18, 2010. Despite the attempts
to advertise in both English and other community language's Mandaﬁn, Spanish, French,
Punjabi, Hindi), there were only ten pafents in attendance. Based on the feédback that we
received from the letters home, we were éxpecting 25 parents. The poor turnout could have
been\ Because of the unexpected snowfall that evening. W;: made some chanlges in order to
accommodate the small group. Instéad of 4 table groups, we made two table groups: one
based on organizatioﬁ and test-taking strategies and the other based on reading. This
provided an audience for the presentersand also allowed parents to work together if they
had any questions about the activity. We had childcare available to families who might have
needed it, but no parents brought their young children to the event.

The séhedule of the evening was clearly outlined and provided much opportunity for .
pafent discussioﬁ and participation. Parents had been encouraged to Bring their child to the
evening but ohly one parent did so. Despite the léw tuJ:nou;c, the discussions were
meaningful and rich. Parents responded positively, as they were able to get involved in the
activities in 2 hands-on manner. »

Family Literacy session #2: Final Exam Preparation
Structure of the evening '/ | |

Our_ next f.arnilyllitera'cy sessién was held on May 10, 2011. This session intended ton\
reflect upon the gfade 8 year_and aléo provide strategies to support students in prepbaratic.)n
fot their final ekams.v These topics‘ came out of feedbéck that we received from the previous 7

family literacy evening.

41



The structute of this event was similar to the othe; evenings in that there were
teacher presenters who presented specific sttategies and then provided some hands on
support to those who would like it. Howevet, at this sqssion, parents were required to bring
their ghﬂdren with them so that strategies could be practiced. Unlike the previous session
where small groups wete set up, instead, teachers presented their strategies to the whole
group and then provided time and resoutces to pracﬁce the strategy taught. Parents and
children sat together at a table and were provided with a study skills package, which included
the PowerPéint slides (Appendix I), handouts describing the strategies that were presented
(Appendix J): |

The evening began with a large group presentation, which again emphasized the
importance of parent partic.ipation in a child's educaﬁoﬁ. Based on the people that were
attending this session, we knew that this piece of information would no't be redundant as
none of these attendees were at the previous family literacy session. We then went over the

_aims of the e'VCning and.helped parents think back to their own experiences with final
exams.

Once the introduction was finished, each of the teaéher presenters shared one
strategy with the group. The teacher presenters who presented wére from different con"cent
areas, thus providing some insight into how particular sttategies‘ may look different when
preparing for a different content area;.

Each teacher presenter covered a certain topic connected to final exam preparation.”
The first presentation was about organiémg for studying, which covetred how to schedule
study time into your daily routine and how to determine what needs to be covered and what
does not. The second presentation shared a specific strategy for studying: using index cards,

4

wherein students write questions or vocabulary terms on one side of the index card and
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wtite the énswer ot the definition on the other siae. The third presentation was by a member
of our Math department, who demonstrated how to use the Math textbook to prepare for
their Ma@ final exam. Finally, I presented a strategy to help students make their own final
exam, which can be used when studying with friends or on their own. Once presentets
shared their strategy, paren\tS and children were given between 10-15 minutes to practice that
strategy. We provided textbooks that are used in gréde 8 classrooms in order to encourage
parents and children to make the experience as authentic and practical as possible.

Once all the strategies were presented and practiced, the group reconnected for
questions, comments, and discussion. Parents were asked to provide feedback about the
presentation and offeted sﬁggestions for future sessions.

Reflection on the evening

This session, unlike the ofhér’ family literacy session, was very well attended. Since
attendancé was an issue at the last evening, we systematically targeted the grade 8 .students.
Like the last sessioh, we advertis;:d in the newsletter and on the school website, and also
called all the grade 8 parents using out automated calling system. However, this time, we sent
home letters with each one of the grade 8 students in their English classes. These letters
wete to be signed and réturned to the English teacher so that we knew how many people to
expect. On top of these measures, I elicited teacher feedback as té which particular students
may beneﬁt from this session and called .t'_hese parents directly to invite them to come.

As é result of these actions, the session was very well aftended, with 70 people in
total, 35 parents and their 35 children. Childcare was once again offered to families and four
patents brought their young children. Translation was offered as part of the letter home to

patents, but no parent requested this. F eedback from the parents éuggested that the evening
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‘was very helpful, as it provided practical strategies while also providing time to practice these

strategies with their child.
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SECTION FOUR: CONCLUSIONS
At the beginning of the project, I began by asking three questions:

e What does the research say about the importance of parent participation and family
literacy to the lives of students?

e What are the challenges that students face in the transition from elementary to
secondary school?

e How can parents and teachers of Grade 8 students work collaboratively to facilitate a
successful transition from elementary to secondary school?
By examining the research in the areas of patent involvement, family literacy, and
elementary to secondaty transition, I was able to develop successful parent sessions for my
school community that were informed by the research in these areas.

- Question 1: What does the research say about the importance of parent participation
and family literacy to the lives of students?

Based on the research done by Vygotsky, it is clear that cl;ildrer-l léam from the
beginning of their life, from others who model skills and behaviour. The parent's tole in
early development is essential to a child's development. The importance of family support
does not diminish as .children grow up. However, parent participation in s_cﬁool activities
~ tends to lessen as children grow up. Research suégests thét parent participation declines in
secondary school for a number of 'reasoﬁs that stem from both parental and school causes.-
First, parents may believe that the_ir adolescent child does not want -their support. Second,
parents may not feel confident in supporting their children in curriculum covered in
secondary school. Third, secondary schools may not be as welcoming as elementary schools.
Finally, parents may not necessarily understand the role that they can play in their child's
‘ elducation. Schoéls and teachers can make a sighiﬁcant impact on parent participation in

their child's education.
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Research indicates that parental support is very important in the academic success of a
secondary school child. The level of support provided by a paren"c can impaﬁt a child's
achievement in school, attitudes towards school, and their attendance of school.

A parent's participation in their child's education can take different forms. Some parent
participation in education includes involvement at the school, while sornel forms do not

require this. Parents can get involved in their child's education in the following ways:
e. By providing a safe and comfortable home environment where learning can occur
e By reading report cards and/or communicating with teachers about their child's
progress ,
¢ By volunteering at or helping out at the school ot in the classroom

e By reinforcing school-based strategies at home or participating in learning activities
at home '
¢ By joining a parental organization, which helps make decisions about school cultute,

activities

e By encouraging their child academically, having high aspirations for their educational
future ' T

® By facilitating positive peer groups and activities at home that will connect to school
life

Through my own exploration of the research in this area, I discovered that parent
participation contributes a great deal to the success of students in secondary school. It is
evident that parent participation in school can take multiple forms, but whatever the form, it -
can have a significant impact on a child’s achievement, behaviour, work habits, and
attendance. Therefore, it is necessary for schqols to try to engage with parents in multiple
ways.

Question 2: What are the challenges that students face in the transition from
elementary to secondary school?

As children move from elementary to secondary school, they face many challenges.
Research in the area of transition suggests that these challenges can be divided into three
distinct categories: environmental challenges, academic challenges and social-emotional

challenges.
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The organization of the day and the physical space of classrooms and sghools are'
vastly different when comparing an elementary and a secéndary school. Researchers in the ‘
area of transition note the numeréus differences betweeﬁ these two sf)aces. In an elementary
school, students are given a "home" classtoom, where they have their own desk and have a
place to display their work, whereas in a secondary school, students move from ciassroém to
classroom, without a home base. Students in secondary school mu;t keep their belongings in
a locker, a place outside of the classroom environment. Organizing themselves for success
can be. challenging for students, as they must become responsible for materials for each
different subject area. |

| The size of the school ié much differgﬁt as well. Students move from an elementary
school, which is typically smaller in size and in structure to secorlldary school where the
building is bigger and most often, the school population is bigger as well.

Réseatchers note the difference even m the physical layout of the classrooms in each
of the buﬁdings. Classtooms in the secondaty school tend to be more teacher centered, with
rows of desks facirig the front, while the layout of classrooms in elementary schools are
flexible aﬁd easily changed.

| .Schedules in elementary sch(;ol and secondary schools are quite different és well.
Like the layout of a classtoom, elementary schedules tend to be flexible, where curriculum is
integrated anci leads into one anothet. Secondary school schedules are marked by rigid bell
schedules, which mark both the beginning and end of clas§ times, where curricular areas are
kept separate and specialized. With the changes in instruétion comes a difference in grading
practices. Student must cépe with new behavioural and academic expectations from their
new school environment and also with these new expectations from each one of their new

teachets.
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In addition to coping with new expectations, student must learn new skills to help
them deal with new curricular demands. There are new literacy skills that are required by the
Ministry of Education, like note- making, and students must also learn new organizational
and study skills to cope with the new school environment. Oftentimes, these organizationai
and study practices are not explicitly taught and students are‘expected to know or develop
these skills on their own.

A child’s social connections also change as they move from elementary to secondary
school. There are many new peers from different feéder schools, so children are forced to
navigate this ﬁew social landscape. There is no guararntee for the children that they will have
classes with their friends, or know anyone in their classes. This poses a challéﬁge for
children, as social success often comes with positive attitudes towards school. Therefore, it is
important for parents and teachers to help facilitate social connections for students in the
classroom context as well as in the community outside of school. Research suggests that
those students who knew other children from other schools prior to transition were more
successful in terms of social transition and experienced less social anxiety during transition
than those that did not have social relationships with students from different feeder schools.
Parents can play a part even in the social lives of their children by encoutaging them to get
involved in school activities and aléo helping to facﬂitate extracurricular activities.

Question 3: How can parents and teachers of Grade 8 students work collaboratively
to facilitate a successful transition from elementary to secondary school?

Based on the résearch on parent patticipation and transition from elementary to
secondaty school, it is clear that férnilies are an important part of the educational success of
adolescents. Family literacy progtams ate one way that schools can megningfully engage

parents, as the focus of these programs are to value the knowledge that families bring to the
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education of their children. Through family literacy programs, families ;nd schools can work
collaboratively to help facilitate success for children.

Family literacy programs are a way to tap into the understanding that children have
from their home e;;vironrhents. By understanding the knowledge that comes from families,
teachers can have a greater understanding of how to build upoﬁ their students'
@derstan&ngs of the world. There are many goals of farﬁily literacy programs, but at a
broad level, these progtams aim to involve parents in their child's learning, while also
providing a forum for parents.and schools to work collaboratively so schools can understand
the ri-ch knowledge that families provide for their children. By placing value on parental
knowledge and their role m their child's education, families may be more likely to involve
themselves in school acdvideé, as they understand the importance of what they bring to the.
school. These programs can be especially important for understanéling the knéwledge that
diverse groups bring to the educational system.

Successful family literacy programs appear to share some similar characteristics. First,
the events are scheduled and regular. The timing of the events should be flexible enough to
accommodate participants. Second, thé program should allow parents to assist in‘ the
planning of events and provide opportum'ﬁes for i)areﬁts to share their own knowledge in
the topic. In successful examples of family ﬁteracy programs, parents have a voice in the
planning and structure of the events. Finally, the programs must be practical and useful to
the parents. These events should be structured so that there 1s mutual reciprocity of

“knowledge for schools and families. Not only should patents be provided with information,
but schools should also learning from the parents.

Family literacy programs are a meaningful way to engage with parents and in my own

school context, proved to be a successful way to encourage parent involvement. Through
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the principles of family literacy, I was able to t?n:get the needs of our grade 8 students as they
moved from their elementaty feeder school into our secondary school while also
encouraging parent participation at the school.

Families are fundamental to the learning and development of children. It is clear that
family participation in eatly learniﬁg and throughout a child's school career has a significant
impact on a child's learning and déveloprhent. While in adolescence, children may be
resistant to parent participation, but this is é crucial time for parents to remain involved. In
particular, as children move from the elementary context into the secondary context as the
child will face numerous challenges 1n this year. Through the principles of family literacy
programs which is a collaborative framework for schools and farﬁi]ies to work togethér,
secondary schools can éncdurage parent participation with the aim of student success in the

transition year and through to graduau'on;
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Appendix A: Parent Feedback form (Grade 8 Parent Information Event)

1. Would you be interested in attending a parent series on various topics related to your
child’s education?

2, Pleasé check the topics that.WOllld be of intergst to you and your family:
" Study skills |

- Tecfmology and our adolescent’s lives

_ Whatto éxpect frém the high school curriculum

A f
Reading across the curriculum

Other (please specify)

3. What time of day is best for you to participate in school- related activities (please check):
3:00-5:00 pm

5:00- 7:00 pm

_7:00-9:00 pm

Other (please specify)

3. What did you find informative about tonight’s presentation?

4. What would you still like to know about or have any questions about?

5. On the lines below, please provide any additional comments regarding tonight’s
presentation: '
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Appendix B: Letter to Grade 8 Parents for Family Literacy Event #1

To the parent(s)/ guardian(s) of

Re: Family Literacy Evenings

The staff at Secondary would like to invite you to two special we will be
holding for Grade 8 students and their parents.

The first event will be a patent/ child study skills evening, which will be held on November
18, 2010 from 6:30- 7:45 in the Library. Topics that will be covered include: helping your
child get and stay organized, note-taking, reading their textbook and taking tests. This event
is for patents and their children and we would like to encourage all members of the family to
come. '

The second event will be held in April 2011 (date to be announced) and will focus on literacy
skills in Grade 8. A variety of strategies will be presented to address the following reading
skills: identifying main ideas, checking for understanding and developing word skills.

If you are interested in attending, please detach the form below so that we can make enough
handouts and set the library up appropriately. Should you have any questions, please contact
the school at ‘

Thank you,

Secondary Staff

Please indicate below if you plan on attending: ‘
Yes, I am planning on attending the Parent/ Child study skills evening on January
27,2010

No, I do not plan on attending the Parent/Child study skills evening on
January 27, 2010 '

If you plan on attending, please indicate below:

I would like a translator in _ (please specify
language)

1 require childcare for my young child.
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Appendix C: Lettét to Grade 8 parents for Family Literacy Event #2
April 29, 2011

To the parent(s)/ guardian(s) of

Re: Grade 8 Parent/Child Study Skills Workshop

The staff would like to invite you to a special parent/ child study skills
evening. This event will be held on Tuesday, May 10 from 7:00- 8:00 in room
A140. The session will be led by teachers from Cambie and will provide patents and
children with specific strategies to help prepare for final exams. This event is for
patents and their children. Childcare will be available to families with younger
children. Translation will also be available to those who indicate they require this.

If you are interested in attending, please detach the form below and have your
child return to their English teacher before May 6 so that we can make enough
handouts and set up apptoptiately. Should you have any questions, please contact the
school. o '

Thank you and hope to see you there,

Secondary School staff

Please indicate below if you plan on attending:
Yes, I am planning on attending the Parent/ Child study skills evening on
May 10, 2011

No, I do not plan on attending the Parent/Child study skills evening on
May 10, 2011 ' :

If you plan on attending, please indicé-te below:

I would.‘like a translator in.___- ‘ | (please
specify language)

I require childcare for my young child.
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Appendix D: Grade 8 Parent Information Brochure
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Appendix E: Parent Information Event PowerPoint
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Times they are a changin’

o

@R The transition from Elementaty to Secondary school is a
BIG change in a child’s life

R Students experience changes in:

©3 Environment (new teachets, new courses, new school, new
peers)

@3 Curriculum
@3 Classroom organization
3 Social circles

Grade 8 Parent Information
Evening

ez

Welcome Parents!

Results of Environmental

R New environment can cause:
3 Difficulties with organization
3 Difficulties feeling connected to adults at the school
3 Difficulties keeping up with homework

©3 Difficulties understanding and demonstrating expectations in
all environments

Challenges in Transition:

Environment

®&®Move from small to big school

®RMany classes in many rooms
®RIndividual desks to Lockers

@R4- 75 minute periods per day

®RNew and different routines, expectations




Result of Academic | ~ Possible result in social
Challenges : | challenges

New academic demands can cause difficulties: . : QR Students may have difficulty:
& In homework completion : ©8 Making new friends
&® With organization ©8 Maintaining old friendships
& Preparing for tests ; 38 Building relationships with new adults
&R Demonstrating strong work habits 3 Finding their “niche” at school

©8 Figuring out what to do in “spare” time (recess, lunch)

Challenges in transition:

Academic

S

&R New academic demands: , @& Mote people in new environment
©3 Final exams & Many unfamiliar faces
©3 Specialized courses in separate classrooms u &R Many teachers to get to know
©8 Curticular demands V - R Students from different feeder schools

©8 Teacher expectations , & New clubs, teams
@8 Often have to try out or be “elected”, which is different from
Elementary school




But doesn’t my child want

strategles to support yvour
me to leave them alone? gl EROIEY

- child in tansition?

&®Maybe...BUT - &R Grade 8 Family Literacy Events

3 Research shows that parent’s involvement (ditectly and ©8 Topic #1: Study skills (January 27, 2011)
indirectly) in their child’s education has a significant , \_ 3 Topic #2: Reading in the content areas (May 2011)
impact on their .

& Academic success
& Attendance
&R Work habits
@& Self-esteem
&R Social well-being

What can parents doto What the school is doing to
.rm\wm.u i suppott &Nmmﬁmb&&@b

®RGet involved as much as possible : R Intermediate Learner Project

©3 Parent involvement can take multiple forms: ) R Intermediate Reading Initiative
&® Talking to your child about homework, assignments ; , &R Intramurals
& Attending parent events at the school
&R Getting involved in decision-making: PAC (school or district)
&R Keeping in touch with teachers as soon as issues arise &R Peer workshops
& Spending time with your children to keep informed about their
lives
&R Encouraging your child to get involved in school activities
& Understanding who your child’s friends are

&R Encouraging your child to get involved in community activities

& Buddy program







Appendix F: Family Literacy Event #1 PowerPoint
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11-07-21

Family Literacy

Thanks...

Session goals

What is Literacy?




11-07-21

Why is literacy essential?

Literacy skills

Literacy at Cambie Secondary

How are we supporting Literacy at Cambie?




11-07-21

Working together to support literacy \ Responding to student needs
it

e O

=

Strategies to address student needs: Content area reading | Strategies to address student needs: Organization




11-07-21

Today’s session

Questions?




Appendix G: Sample Handouts from deily Literacy Event #1

My Schedule

Name:

Monday

Wednesday

Thursday

Friday

3:00

Tuesday

3:30

4:00

4:30

5:00

5:30

6:00

6:30

7:00

7:30

- 8:00

8:30

9:00

9:30

10:00

10:30 -

Amount of homework time per day:

Location for homework time:
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Taking Notes
Why take notes?
- Taking notes is a skill that will follow your child throughout their educational career. We teach -
" students to take notes for a number of reasons.
1. Notes help students to put new information into their own words, phrases and pictures,
making it easier to understand.
2. Notes help students pull out the main ideas and details from text, videos, lectures, etc.
By pulling out the main ideas, it will filter down the amount of information that they
need to study. ‘
3. Notes help students to organize new information into a way that makes sense to them.
4. Notes help students to review the material that they have learned in class.

What is the best way to take notes?
There is no “right” way to take notes, although there are some things that all “good” sets of
notes have in common. Below is a suggested list of do’s and don’ts when taking notes:

Do _ Don’t
e Use your own words - e Copy information directly from the
e Choose an appropriate format (web, ' text/ source
" Cornell notes, outline) o Make a list of information with no
Use appropriate headings distinguishing features
Use point form, not full sentences e  Write a lot of words
Use abbreviations e Read only the text

Record the main ideas ,
Record key words and vocabulary
Distinguish between the main ideas
-and details
Leave appropriate amount of space
e Use text features to figure out"
information
Review notes once completed
Highlight important words
e Add drawings, symbols and
connections

What are some formats for notes?

Although there are many formats for notes, there are three most commonly used at Cambie:
e Cornell Notes
* Webbing
s Qutlines (linear notes)

What are the differences between these formats?

The difference between these formats is that some may be more effective in certain situations
than others. The other difference is personal preference. One student may only feel comfortable
using Cornell Notes, while another may like to interchange between Cornell Notes and webbing.
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1.0utlining (Linear note-taking)
Is most effective for:
e Organizing ideas for writing
* Note-taking from a textbook or other mformatlonal text
e Helping students to see the structure or sequencing of a text
Students do well with a lot of structure
e Recording research information
It is less effective for: -
e Brainstorming -
e During lectures or movies
¢ Representing connections
e The student is more of a visual learner
2.Webbing -
Is most effective for:: -
¢ Note-taking from a textbook or other informational text
Brainstorming .
Showing relationships/ connections between |deas or concepts
Taking notes from fiction text '
Recording information from a movie, Iecture :
e Recording research information .
Is less effective for:
e Organizing ideas for writing
e Structure is necessary _
e Students need to see the structure/ sequence of a text

!

3. Cornell Notes
-Are most effective for:
e Studying’ .
* Taking notes from f|Ims lectures (without clear text organization)
Taking notes from a discussion
Taking notes from a speaker
Taking notes from a field trip
e Taking notes from informational text or textbook
Are less effectlve for:
s Showing relationships/ connections between ideas or concepts
e Brainstorming
e Organizing for writing

!
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Appendix H: Feedback Form Family Literacy Event #1

Please fill out the following feedback form to help inform our future

presentations. -
——— 1. Whatis one (or morej strategyt ormo thatyouthink youwilluseto hetpyourchitdat———— | Y ,
home? : -

2. What did you find useful about tonight’s presentation?

3. What questions do you still have?

4. Please provide any additional comments that you think may help us for future
sessions. :
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Appendix I: Family Literacy Event #2 PowerPoint
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11-07-21

Welcome Parents!

o THANK YOU for coming

Gr ade 8 Parent/ Chlld o0 Meet our staff presenters
StUdy Skllls WOFkShOp o What do you hope to gain from this evening?

Preparing for Final Exams

Parent participation in a .
P P Session Plan

child’s education _
¢ Introduction

o Parent _parti_cipatlon comes in many forms: o Workshop- style (Present, then you try!)
2 Helping with studying and homework o0 Organizing the home for studying (Emily Tan)
o0 Communication with teachers o Scheduling studying (By week, month)
o Attending parent evenings o Finding a place
o Involvement in PA_C o You have a plan, now what? (Bert Wiens)
o Studies show that increased parent involvement o Know/ Need to Know log
in education benefits student: o Study strategies

z:;?& :r:;ct:;:ﬁj‘;ezigzl and learnin o Index cards and Two- column notes (lan Felgar)
e o Studying for Math exams (Bert Wiens)

o Attendance g : - -
S Ganfidenica Tasehool 4 (irne:g:;lsgl your own exam: Perfect for studying with




Final exams:
Oh the m

Studying for Finals:
Dos and Don'’ts

Unfortunately studying
doesn’t do itself...

Getting prepared to study:
Making a Monthly Schedule

Learning to study takes ORGANIZATION and PRACTICE

HOW TO ORGANIZE A MONTHLY SCHEDULE: -

2 Study a little every day: This will allow the student to be
better prep and less over

o Create a workable schedule: Be realistic about what can be
accomplished.

o Choose times that the student is able to concentrate best

o Fillin i i i first

o Fill in exam date .

o Figure out how many days between exam and current date

o Write down the focus for each day: Devote most days to the
subjects that may be difficult

11-07-21
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Monthly Schedule ! || Monthly Schedule: Sample

Study Schedule May 2011 : May 201

1
.
i o j m}

T L :
o e el e

coovnusconn scunce  BENNE WAw NN teusy

T
-
JI P :I

.

1

!
l wwi
-

Getting Prepared to Study:
Making a Weekly Schedule:

STEPS TO CREATING A WEEKLY SCHEUDLE:

f:}. Fill in activities, appointments and prior commitments
irst

2. Look at your monthly study plan to decide what you will

be studying on each day

3. Figure out what time of day works best for studying

4, Decide on a study spot: Find a spot in the house that is

quiet, comfortable, removed from distractions

(Parents may want Kids to work close to where they are so

support can be offered)

7. Fill in your schedule: Set aside time for each subject,

with more time devoted to the subject that you are

struggling with the most,




11-07-21

My Sahedmie Nume: s .
b s R o I'm ready, Now what?

o ¢ Determine what you KNOW and what you

g NEED TO KNOW

T T o Studying is an ACTIVE and MULTI-STEP
i i process:
e p 5 o Organize your notes and assignments by unit
= o Sort words, information into what you KNOW
R : and what you NEED TO KNOW
e o Allows students to manage time more

Tros

o e effectively
o NOW YOU TRY!

praciice

You Try!

'Know/ Need to Know Log o
WHAT DO | KNOW? WHAT DO | NEED TO LEARN? | - Science 8: Cells

What do | know? What do | need to Learn?
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Study strategies: M i
Index Cards and Two Column @Hatcm e

Notes ‘ L S

Taiaring 0o Sramiar s ae e

Math 8 Final Exam: i 'v Study Strategies:
Knowledge Rating || Index Cards and Two Column Notes

&TH H.). Camble Semamain Gaparmant

Matn 8 pacation

oty i prds

3
B

N A
BA NN A% A h h h A Ab da b
99 #9 79 79 5% ar a3 43 4v e ve we
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Study Strategies:

Creating your own Exams
Imagine that you are the teacher

Based on the Socials 8 passage given, come
up with 3-5 questions that you think a teacher
may ask you...

11-07-21

Creatlng your own exams
Q Look at your notes, textbook, and old exams
you have collected
Q Identify important concepts
Q Create questions
Who, What, Where, When, Why, How
** Use your Know/Need to Learn chart to
guide your questioning
0 Quiz yourself and a friend
Q Divide up chapters between you
YOU TRY! Socials 8

Final Thoughts

v Studying is ACTIVE not PASSIVE

¥ Re-reading over and over is not an effective
method of studying

v Plan ahead

v Ask for help

v Ask for guidance

¥ Choose a strategy that works best for you



Appendix J: Sample Handout from Family Literacy Event #2

TEST PREPARATION

1. Studying must be ACTIVE rather than PASSIVE.

passive studying is simply reading and rereading the 'rexfs and/or

notes (this is how most students study)

in order for your mind to retain and learn information you need to be
ACTIVE by producing something like mind maps, flashcards, practice
tests, testing others...

'you need to create ‘work’ for yourself

2. Study what you DON'T know rather than what you already know.

our brain likes to operate with familiar information..but this doesn't
help students get ready for a test

ACTIVE studying will help isolate what you don't already know

must isolate the information that you need to learn/practice

3. Pick up on teacher clues/hints.

listen carefully..has your teacher told you what will be on the test?
listen for key phrases like: "this is REALLY important!" and "it's
essential that you understand this part.”

put a star beside points that are repeated several times

4. Talk to your teacher'(s)

make sure you ask for help as soon as you need it, not flve mmu'res
prior to the test

ask what type of test you W|l| be writing so ThaT you can study mosf

effectively
ask if there is anything specific to focus on
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My Schedule Name: Week:
Monday Tueéday Wednesday | Thursday Friday
.00 Snack/Break | Snack/Break | Snack/Break | Snack/Break | Snack/Break
3: after school | after school | after school | after school | after school
3:30
Homework | Homework | Homework | Homewotk | Time with
4:00 ey : o
tiends
4:30 Science Science Science
: teview review review
5:00 1P 1300
esson
5:30
6:00 Dinner Dinner Dinner Dinner Dinner
0 Chores Chores Chores Chores
:00 Soccer Science Soccet Soccer Movies with
i practice teview practice practice friends
7:30
8:00
Sh h
8:30 ower Shower Showet Shower
9:00 Piano Free time Piano Piano
; practice practice practice
; - Free Free Free
9:30 time time time
Bed B Bed B
10:00 e ed e ed.
Shower and
10:30 B

Location for studying:

4




KNOW/NEED TO KNOW LOG

Subject:
Date: _

Topic:

What Do I Know?

What Do I need to Learn?

When reviewing a topic, take a piece
of paper and fold it in half.

Make sure the topic is not too big —
do not choose an entire chapter in
Science or Social Studies for example,
but a sub-chapter or sub-topic.

Begin by thinking about the topic and
all the things you remember.

Organize your thoughts and write
down notes about everything that you
know on the topic on the left hand
side of the paper.

After writing down evérything you
know on the left side, begin reviewing
notes and/or textbooks on the topic.

In the right hand column of the paper
make a note about everything that you
missed that is important to remember.

If it relates to something that you
remembered and had on the left side
column, write it down right beside it.

Use these notes to review regularly,
focusing on the right column.
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