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Introduction Results
Previous research has demonstrated that White evaluators systematically .
withhold negative feedback from Black students (Harber, 1998, Croft & Schmader, Score Negative Feedback
2012). However, although existence of this “feedback-withholding bias” (Croft & " 200
Schmader 2012) has been well documented, much of this research has been ~
conducted In lab situations in the presence of research assistants or other 86 g 600
participants. The present study extends the existing body of research by 84 § 500 -
documenting the existence of the feedback-withholding bias (FWB) within a novel S S
context independent of these social threats. Adopting a new online (and hence > & 2 40~ o Black Student
more anonymous and remote) paradigm, we investigated two competing D gp S 300 - |
hypotheses: % B White Student
1. Replicating past research, participants will provide less negative feedback to 78 E 20
the Black student, providing evidence for a FWB. 76 o 100 -
2. The greater anonymity and remoteness of this novel context will enable 74 -
g s

Systematically lower scores given to the Black student
than to the White student F(1, 64) = 5.823, p = .02

Participants in Order A (n = 21) gave more negative
feedback to the Black student than to the White
student, F(1, 61) = 8.68, p = .005

Methods

«84 participants recruited online
Instructions:
« Provide helpful feedback on 3 high school history essays
o Target feedback to fit students' specific learning needs
.2 Target essays with attached profile sheets:
.1 Black and 1 White student author
« Essays matched for mediocrity
2 orders
« Order A: Black student + Essay A, White student + Essay B
« Order B: Black student + Essay B, White student + Essay A
« Essay order confounded with instructional differences

No effect on overall quality, or positive feedback,
all ps > .13
No effect of IMS, EMS, CB, or MC, all ps > .12

In Order B (n = 42), participants gave less negative
feedback to the Black student than to the White
student, F(1, 61) = 14.54, p < .001.

Conclusions

Astounding Alexander

Alexander the Great led a triumphing life and although he followed Achilles footsteps he had a
life of his own filled with victory. He took over an army which conquered close to the entire
known world and an entire country because of his father's death. He was mystical and sensible, a
fantacist and a realist. Throughout Alexander’s life, he admired Greek literature and civilization;
he dealt with quarrels, rebellions and many opponents and challenges; he was a quick runner, a
handsome horseman, an amazing fencer, a realistic bowman, and a courageous hunter. Alexander
truly was astounding.

When he was a young child his parents would often fight leaving'him under the authority of his

mother most of the time due to his father being away on campaigns. However, when Alexander’s

father was assassinated hie took over the entire country of Macedonia by himself. Unfortunately,

he found his empire in complete chaos, he had enemies all over and threats abroad but he quickly
* S ———] order to Thessaly and before summer's end he founded his

*Discrepancy between score and highlighting results suggests these
measures may be conceptually distinct

* Scoring requires quick, heuristic judgements

* Highlighting requires more nuanced, conscious evaluations

[Wiher wanted his only son to be very well educated so he was

STUDENT PROFILE

e famous philosopher Aristotle and eventually

« Order A: one-step Instruction for accessing the survey e i

« Order B: specific step-by-step instructions for accessing the survey

Year in school: Grade 12

Measures

ly and warfare. He became a member of royalty at twenty,

hre. He was able to control many thousands of men, he

! illions; he lived in an amazing life filled with excitement

leven years, more than twenty thousand miles and never

| plans and strategies to help him conquer most of the

, was very honest, affectionate, sincere and generous. He

lambition helping him to face many risks as a general.

ted a highly disciplined army as he took over the throne

inued his father's plan to invade Asia Minor by assembling
and engineers along with five thousand cavalrymen. He

triguing intelligence, kindnessand firmness and loyalty.

onishing. He conquered, ruled and powered over many

*FWB In order B suggests that bias can exist in anonymous contexts

* Blatant bias in order A suggests situational or personality variables may

moderate direction of feedback biases
*|nstructional differences may exert divergent influences on participants’
thinking
* Potential self-selection effects in order A due to less straightforward
Instructions

rosity. Although he could never control his anger and he

s and faults he was a brave soldier, son, leader and man.
ent student who accomplished a lot in such a short life. His
arfare and royalty. Alexander the Greatisan astounding

Essay Evaluations
-Highlighting feedback
« Blue = requires revision
. Yellow = especially well-written
.Overall quality
« Student's writing ability, essay clarity and readabillity
.Score (1-100%)

Race/Ethnicity: Black/African

What languages are vou fluent in? English

*Racial ideologies and personal motivations appear to be unrelated to the
FWB, at least In an online context

Interests/ Hobbies: Basketball, movies, video games

Personal Motivations and Ideologies
 Prejudicial Motivation Scales
o Internal (IMS) motivation to respond without prejudice (Plant & Devine, 1998)

« External (EMS) motivation to respond without prejudice (Plant & Devine,
1998)

.Racial ideology scales (Ryan et al.; originally adapted from Wolsko et al. (2000))
« Multicultural ideology (MC)
 Colourblind ideology (CB)

*Falilure to replicate FWB online suggests situational factors (such as
anonymity and remoteness) may moderate the bias
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